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Abstract

This study mainly examines the effect of Vocabulary Self-Collection Strategy (VSS) instruction
on students’ vocabulary knowledge. Moreover, it investigates the students’ perceptions towards
the implementation of VSS instruction. Thirty-eight Thai EFL undergraduate students majoring
in English at a university located in Thailand participated in the study. To determine the
students’ vocabulary knowledge before and after the instruction, the vocabulary pretest and
posttest were employed. A perception questionnaire and a semi-structured interview were
conducted at the end of VSS instruction to elicit the students’ perceptions towards VSS
instruction. The paired samples -test analysis indicates that the students improved short-term
vocabulary retention, and they could retain vocabulary learned after VSS instruction. The results
from the questionnaire and the semi-structured interview showed that they mostly agreed that
VSS instruction assisted them in learning new words, memorizing word meaning, having a
chance to choose their own words to learn, sharing words to classmates, working in a group, and
realizing the importance of learning new words. The findings will help Thai EFL university
students improve their vocabulary learning and generate an innovative body of knowledge
regarding vocabulary instruction. Pedagogical implications are also suggested for EFL teachers
who want to implement VSS in their vocabulary instruction.
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Introduction

Vocabulary is an essential component in learning a second language. Schmitt (2010)
states that learners require a large vocabulary to function in a second language. Schmitt (2000)
and Hsu (2006) point out that lexical knowledge is central to communicative competence. Mothe
(2013) further explains that vocabulary is required for expressing thoughts, feeling, and meaning
through productive and receptive skills. According to Wilkins ( 1972), learners of a second
language who do not have sufficient vocabularies cannot understand others or express their own
ideas.

However, research findings revealed that insufficient vocabulary knowledge is one of the
main problems for Thai students in comprehending English texts, especially those at the tertiary
level ( Wiriyakarun, 2018) . For example, Adunyarittigun ( 2002) found that inadequate
vocabulary was one of the factors leading to Thai students’ failure in predicting the meaning of
unknown words in context. Akkakoson and Setobol (2009) revealed that most Thai students had
limited vocabulary and could not interpret the word meanings, sentences and paragraphs.
Similarly, Attaprechakul’s (2013) research findings showed that Thai students faced problems in
inferring unfamiliar word meanings from the context which resulted in understanding the
meaning of the whole text. With regard to the aforementioned English reading problems, Thai
EFL university students urgently need to improve vocabulary knowledge to facilitate their
understanding of English reading materials. Hence, a number of vocabulary instructional
methods employed to help increase students’ vocabulary knowledge were reviewed. After the
revision of literature and previous studies on vocabulary learning, the researchers found an
interesting strategy called “Vocabulary Self-Collection Strategy” or “VSS” proposed by Haggard
(1982).

Vocabulary Self-Collection Strategy ( VSS) is an interactive-learning instructional
strategy that ““ helps students increase their vocabulary so that they can become better readers,
promotes the long-term acquisition of language in an academic setting” (Haggard, 1986, p.4).
Through VSS, students are encouraged to select and study words from a reading text that are
new and interesting. Then they use the context to determine word meaning, and nominate the
words to be learned with members of the class (Antonacci & O’Callaghan, 2012). It is believed
that when learners are given a chance to choose their own vocabularies based on their interest,
reading comprehension is enhanced (Haggard, 1986; Ruddell & Shearer, 2002). Student-centered
tasks of VSS: selecting, defining, finalizing, and using words (Antonacci & O’Callaghan, 2012)
help promote “content learning and independent word-learning strategies” (Harmon et al., 2005,
p.314) . Simply put, VSS procedures support reading comprehension by developing both
knowledge of word definitions and knowledge of the context in which the words are found
(Haggard, 1982).

As the previous studies show, VSS has been successfully implemented with different
levels of learners in cooperative group settings. However, none of the research has been carried
out with Thai tertiary students. Therefore, this study mainly aims to examine Thai university
students’ vocabulary knowledge through VSS instruction. Additionally, the students’ perceptions
towards the implementation of VSS are investigated. The research findings will help Thai
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undergraduate students to improve vocabulary learning and be a valuable guideline for further
studies. To this end, two main research questions are proposed in this study as follows.
1. To what extent does Vocabulary Self-Collection Strategy ( VSS) instruction affect
Thai EFL undergraduate students’ vocabulary knowledge?
2.
3. What are Thai EFL undergraduate students’ perceptions towards Vocabulary Self-
Collection Strategy (VSS) instruction?
4.
Literature Review
Vocabulary Knowledge
Vocabulary knowledge generally refers to knowledge of individual word meaning.
Moreover, the meaning of a word is often associated with a learner’s real-life experience, and its
exact meaning depends on the context in which it appears. Thus, knowing a word may go beyond
its definition found in a dictionary ( Koda, 2005) . It is widely accepted that vocabulary
knowledge plays a vital role in students’ success in learning a language because it is a crucial
component of linguistic competence (Killic, 2019) and enables language use (Nation, 1993).

One distinction that has frequently been made in the recent literature on vocabulary
learning between two primary aspects of vocabulary is breadth and depth of knowledge
( Anderson and Freebody, 1981; Qian, 2002; Nassaji, 2006; Killic, 2019). The breadth of
knowledge refers to the quantity or number of words that a learner knows at a certain level of
language proficiency (Nation, 2001), whereas the depth of knowledge is defined as the quality of
how well a learner knows a word ( Read, 2000) . Another well-known distinction regarding
vocabulary knowledge is receptive and productive knowledge. The former means the ability to
comprehend lexical items when listening or reading while the latter refers to what a learner needs
to know about lexical items when speaking or writing (Schmitt, 2014). Nation (2013) provided
three significant aspects of the vocabulary knowledge: form, meaning, and use. ‘Form’ means
knowledge of spoken and written form of words. ‘Meaning’ entails an understanding of form-
meaning relationships, concepts and referents of words, and its association with other words.
‘Use’ refers to knowing grammatical functions, collocations, and usage constraints of words.

Vocabulary Self-Collection Strategy

Haggard (1982) firstly introduced an approach to word learning called the Vocabulary
Self-Collection Strategy ( VSS) to develop students’ highly refined, independent vocabulary
development skills. In this strategy, students are put into cooperative groups to read an assigned
reading to identify words that they think should be studied further or essential to understand a
text. The definition of words can be discussed in a cooperative group before sharing them with
the whole class. Simply put, the main components dealing with VSS include word choice and
interest, word consciousness, using context clues, and group discussion.

VSS has been recognized in a similar way. Martin (2002) defines VSS as “an interactive-
learning instructional strategy that promotes word awareness; it helps students to learn
vocabulary words, and allow them to have an active role in their teaching and learning process”
(p-29). As stated by Haggard (1986):
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VSS helps students increase their vocabulary so that they can become better readers,
promotes the long-term acquisition of language in an academic setting, and helps them to
be able to learn a few key terms in depth rather than knowing much more superficially.

(-4

Ruddell and Shearer (2002) claim that VSS “had the potential not only to reduce the limitations
of traditional word learning instruction concerning student choice and motivation, but also to
increase students’ word awareness and strategic abilities for independent learning” (p.355).
Antonacci and O’ Callaghan (2012) add that VSS is employed to motivate students to learn new
words by promoting “ long-term acquisition and development of an academic discipline
language” (p.26). Likewise, Ruddell (2005) indicates that VSS is intended to enhance long-term
vocabulary growth and promote the acquisition and development of language of academic
discipline. Manzo, Manzo, and Thomas (2005) describe VSS as “a cooperative structure that
provides practice in identifying important terms and using context to predict meaning” (as cited
in Kang & Netto-Shek, 2017, pp. 174-175). To sum up, VSS is a vocabulary learning strategy
that is used to promote vocabulary acquisition, word consciousness and long-term retention of
academic vocabulary by motivating students to select their own vocabulary and work in a group
to use contextual clues in order to derive the meaning of unknown words.

Related Studies

Several studies were carried out to investigate the perceptions towards VSS of the
university students. Haggard (1986) analyzed 42 American university students’ written responses
from log entries after their word learning through VSS. The results revealed the strong
motivation for learning new words, and VSS led them to become more sensitive to new words
and more enjoyable in word learning. Moreover, the students developed their own systematic
and independent strategies for learning new words.

Yanto (2017) examined the Indonesian tertiary students’ responses towards learning
research terminologies by using VSS. The results from the questionnaire showed that most
students agreed that VSS helped them to better understand key words from their reading,
supported them to learn how to understand words in contexts, motivated them to read a text, and
encouraged them to apply the strategy across the curriculum in any content area. The students
thought that VSS created collaborative learning, active learning, and improved their long-term
memory of words.

To confirm the findings from the studies mentioned above, Ali (2017) described the
Indonesian undergraduate students’ perceptions on the use of VSS. The questionnaire results
revealed that VSS helped them in learning new words, learning difficult words, and
remembering words they have learned. Moreover, they thought that the strategy enhanced them
to freely choose any words to learn, enriched their vocabulary knowledge, and made the learning
of vocabulary more interesting.

Besides perceptions, many researchers conducted studies to assure the effectiveness of
VSS by comparing VSS with other vocabulary instructions. Masoudi (2017) investigated the
effects of VSS and Input Enhancement strategy on the vocabulary knowledge of Iranian EFL
university students. The findings showed that learners who learned vocabulary using VSS had
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higher vocabulary test mean scores than those exposed to the Input Enhancement strategy. Also,
the students in the VSS group were more motivated to guess the unknown words.

Dowswell (2017) employed VSS to improve the vocabulary knowledge of university
students in the UAE. The results revealed that the students who learned vocabulary with VSS
outperformed those who studied with conventional teaching. Furthermore, they reported that
VSS was useful for them in vocabulary learning, they liked using VSS as a way of learning new
vocabulary, their motivation increased, and the strategy improved their sense of community in
the class.

Similarly, Ali et al. (2018) implemented VSS to enhance the students’ vocabulary
knowledge. The results revealed that the Indonesian university students instructed with VSS
performed better than those taught with traditional teaching. The students described that VSS is a
meaningful strategy in learning vocabulary, which increased their chances to choose any words
to be learned. Additionally, they thought that VSS improved their vocabulary knowledge, and
felt more interested in learning new words.

According to previous studies, the researchers found that VSS has been implemented
across many countries and showed positive vocabulary learning and perceptions. In Thailand,
Yunita (2015) conducted classroom action research on VSS instruction. The results showed
higher scores in the vocabulary posttest when compared to the pretest scores. The data obtained
from classroom observation, field notes, and interviews revealed an increase in the students’
participation and motivation during the vocabulary instruction. However, participants in the
study of Yunita (2015) were EFL Thai first-grade students. Therefore, to fulfill the gap, the
current study aims to examine the VSS’s effects on vocabulary knowledge and perceptions of
undergraduate students in Thailand.

Research Methodology
Research Design

The present study used mixed methods and experimental research design. Moreover, a
one-group pretest-posttest design was employed since there was only one student group
participating in this study.

Participants

The participants in this study were 38 second-year undergraduate English major students
enrolling in English Reading for Academic Purposes course in Academic Year 2/2019 at a
university in Thailand. Convenience sampling was employed for sample selection. Six males and
thirty-two females, aged between 19-20 years old, participated in the study. They had mixed
abilities according to the scores they got from the reading course they have taken previously.

Reading Materials

The reading passages were developed based on three aspects: students’ preferences, text
difficulty, and text length. For the students’ preferences, the top three disciplines selected by the
students were (1) cultural studies, (2) art, and (3) education. Regarding text difficulty, the Flesch
Reading Ease scores of the passages were 60.1, 60.0, and 61.8, respectively. When aligning the
scores to CEFR, it revealed that the reading passages were appropriate for the learners at B2
CEFR level or upper intermediate (Linguapress, 2020). Concerning the text length, the passage
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of cultural studies, art, and education comprises 1,029, 665, and 689 words, respectively. These
lengths came from the average number of words in reading passages in renowned academic
reading textbooks designed for the EFL university students at B2 CEFR levels. The reading tasks
in each reading passage were developed based on three reading instruction phases: before
reading, during reading, and after reading. VSS instruction was implemented in during and after
reading phases.

Research Instruments
The data were collected through three research instruments, including vocabulary tests, a
perception questionnaire, and semi-structured interview questions.

Vocabulary Tests

The vocabulary tests were used as a pretest, posttest, and delayed posttest. The aim was
to assess the students’ vocabulary knowledge before and after VSS instruction. The tests were
constructed by adapting Gregersen ( 2001) > s vocabulary test. They consisted of academic
vocabularies that are parts of the AWL at B2 CEFR level taken from three B2 CEFR level
reading passages on cultural studies, art, and education. Totally, there were 30 academic
vocabularies in the tests which were divided into two sections. The first section required the
students to match each word with its definition. The second section provided sentences with
missing words. To get a score for knowing the word, the students were required to match the
word with its definition and complete the correct word into the sentence. The total scores of the
tests were 30 points. The administration time for the tests was 45 minutes.

Perception Questionnaire

The questionnaire was adapted from the questionnaires designed by Yanto (2017) and Ali
(2017). There were two parts in the questionnaire. The first part included 19 closed statements
divided into the perceptions regarding the effects of VSS instruction on vocabulary knowledge
and word consciousness. The participants were asked to rank their agreement level to the given
statements ranging from 1 ( Strongly disagree) to 5 (Strongly agree). The second part of the
questionnaire consisted of two open-ended questions asking the participants regarding the
strengths and weaknesses of VSS instruction.

Semi-structured Interview

A semi-structured interview was employed to elicit in-depth information of the results
from the perception questionnaire on the VSS instruction. There were seven interview questions
consisted of three aspects: the participants’ opinions about vocabulary teaching in their previous
English reading course, the benefits of VSS instruction, and the participants’ suggestions about
the activity in VSS instruction.

Research Procedures

This study was carried out in the course entitled English Reading for Academic Purposes.
The participants took the vocabulary pretest in the first week. VSS instruction was implemented
in Week 2 - 7. The total time of each lesson was 150 minutes. There were seven VSS instruction
steps based on three phases of reading instruction, namely before reading, during reading, and
after reading ( Figure one) . The vocabulary posttest was administered in Week 8. Then all
participants were asked to complete the questionnaire to express perceptions towards the VSS
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instruction. Nine students were purposively selected to join the interview based on the interesting
responses from the open-ended questionnaire. Fourteen days after the intervention, all
participants were requested to take a vocabulary delayed posttest to measure their vocabulary
retention.

Figure 1. VSS Instruction Model (Adapted from Antonacci & O’Callaghan, 2010; Martin, 2002;
Ruddell, 2005; Tierney & Readence, 2005)

Results

The results of the study are presented according to two aspects: vocabulary knowledge
and perceptions towards VSS instruction.
Vocabulary Knowledge

Table one shows descriptive statistics of the vocabulary pretest and posttest. Out of 30
points, the mean score (X) of the vocabulary pretest was 8.50 (SD = 4.70) while the vocabulary
posttest had a higher mean score (X) at 12.18 (SD =4.71).

Table 1. Descriptive statistics of vocabulary pretest and posttest

Min Max Mean (X) SD
0) (30) (n=38)
Pretest 3 24 8.50 4.70
Posttest 6 26 12.18 4.71
Arab World English Journal WWW.awej.org
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Table two presents the paired samples #-test analysis of the vocabulary pretest and posttest. The
difference between the mean score ( X) of the vocabulary pretest and posttest was 3.68. The
significant value (2-tailed) was .000, which indicated that there was a statistically significant
difference in vocabulary pretest and posttest scores at the .05 level.

Table 2 Paired samples t-test of vocabulary pretest and posttest
Paired Samples #-test

95% Confidence
Interval of the
Difference
Mean SD SE  Lower Upper t df Sig. (2-tailed)
Pretest- 368  1.85 300 -4.291 -3.077 -12.297 37 .000
Posttest
*p < .05

The comparison of descriptive statistics of the vocabulary posttest and delayed posttest were
illustrated in Table three. It revealed that the mean score (X) of the vocabulary posttest and
delayed posttest was 12.18 (SD =4.71) and 11.53 (SD = 4.68), respectively.

Table 3 Descriptive statistics of vocabulary posttest and delayed posttest

Min Max Mean (X) SD
(0) (30) (n=38)
Posttest 6 26 12.18 4.71
Delayed Posttest 5 26 11.53 4.68

The paired samples z-test was used again to compare the mean score ( X) of the vocabulary
posttest and delayed posttest. Table four revealed the difference between the mean score (X) of
the vocabulary posttest and delayed posttest was at .658. The results showed that the significant
value (2-tailed) was .062, indicating no statistically significant difference in vocabulary posttest
and delayed posttest mean scores at the .05 level. This can be implied that the students could
retain vocabulary learned after VSS instruction.

Table 4 Paired samples t-test of vocabulary posttest and delayed posttest
Paired Samples #-test
95% Confidence
Interval of the
Difference

Mean SD SE Lower Upper t df  Sig. (2-tailed)

Posttest — 658 2109 342 .035 1.351 1.923 37 .062
Delayed Posttest

(n=38)

*p <.05
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Perceptions towards VSS Instruction
Results from Questionnaire

The total mean score of statements in the questionnaire was 4.4 with SD of 0.11 as shown
in Table five. Regarding vocabulary knowledge, the mean score was 4.41 with SD of 0.09. In
terms of word consciousness, the mean score was 4.47 and SD 0.14. The results from the total
mean scores of vocabulary knowledge and word consciousness demonstrate that the participants
mostly strongly agreed to the statements in the questionnaire.

Table 5 Descriptive statistics of the perception questionnaire (N =38)

Mean SD

Vocabulary knowledge 4.41 0.09
Word consciousness 4.47 0.14
Total 4.44 0.11

Table 6 Descriptive statistics of statements on vocabulary knowledge

Statement Mean SD
1. I can learn new words through Vocabulary Self-Collection 4.53 0.61
Strategy.
2. I can remember words that I have learned through Vocabulary 4.45 0.51
Self-Collection Strategy.
3. I can retain my long-term memory of words through Vocabulary 4.52 0.65
Self-Collection Strategy.
4. I can learn vocabulary more meaningfully through Vocabulary 4.42 0.66
Self-Collection Strategy.
5. I think learning vocabulary becomes a more interesting activity 4.47 0.66
through Vocabulary Self-Collection Strategy.
6. I think Vocabulary Self-Collection Strategy enriches my 4.53 0.61
vocabulary knowledge.
7. I think Vocabulary Self-Collection Strategy is good to be applied 4.39 0.77
in a vocabulary classroom.
8. I think I am a better reader through Vocabulary Self-Collection 4.29 0.72
Strategy as I understand key words in depth from my reading.
9. I think Vocabulary Self-Collection Strategy helps me learn how 4.37 0.69
to understand word meaning in the context.
10. I better understand how I can make text more comprehensible 4.29 0.68
through Vocabulary Self-Collection Strategy.

Total 441 0.09

Table six shows that top three statements of vocabulary knowledge were Item one, “I can learn
new words through Vocabulary Self-Collection Strategy.” and item six, “ I think Vocabulary
Self-Collection Strategy enriches my vocabulary knowledge.” had the highest and same mean
scores (4.53) and SD (0.61). Item three, “I can retain my long-term memory of words through
Vocabulary Self-Collection Strategy.” had the second-highest mean score at 4.52 with SD of
0.65. The third- highest mean score (4.47, SD 0.66) was item five, “I think learning vocabulary
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becomes a more interesting activity through Vocabulary Self-Collection Strategy.” Item eight, “I
think I am a better reader through Vocabulary Self-Collection Strategy as I understand key words
in depth from my reading.” and Item 10, “ I better understand how I can make text more
comprehensible through Vocabulary Self-Collection Strategy.” had the lowest and same mean
scores at 4.29 with S.D 0.72 and 0.68 respectively. The item with the second lowest mean score
(4.37, SD 0.69) was Item nine, “I think Vocabulary Self-Collection Strategy helps me learn how
to understand word meaning in the context.” Item seven, “I think Vocabulary Self-Collection
Strategy is good to be applied in a vocabulary classroom.” had the third lowest mean score at
4.39 with SD of 0.77.

Table 7 Descriptive statistics of statements on word consciousness

Statement Mean SD
11. I like selecting and collecting new or difficult words from the 4.32 0.86
reading text.
12. I like to share my chosen words with my classmates. 4.21 0.74
13. T am satisfied when the teacher gives me a freedom to choose 4.79 0.49
words that I want to learn.
14. T am more interested in new words through Vocabulary Self- 4.50 0.66
Collection Strategy.
15. Tlike to learn vocabulary based on my own choice. 4.47 0.82
16. T am motivated to guess the word meaning in a text through 4.26 0.82
Vocabulary Self-Collection Strategy.
17. I think Vocabulary Self-Collection Strategy enhances my word 4.39 0.65
awareness.
18. I think Vocabulary Self-Collection Strategy creates 4.71 0.47
collaborative learning.
19. I am very happy when the teacher explains my selected words. 4.61 0.61

Total 4.47 0.14

For word consciousness (Table seven), the top three statements included Item 13, “I am
satisfied when the teacher gives me a freedom to choose words that I want to learn.” (mean score
4.79, SD 0.49), Item 18 “ 1 think Vocabulary Self-Collection Strategy creates collaborative
learning.” (mean score 4.71, SD 0.47), and Item 19, “I am very happy when the teacher explains
my selected words.” (mean score 4.61, SD 0.61) respectively. In terms of the bottom three items,
Item 12, “I like to share my chosen words with my classmates.” had the lowest mean score at
4.21 with SD of 0.74. Item 16, “1 am motivated to guess the word meaning in a text through
Vocabulary Self-Collection Strategy.” had the second-lowest mean score at 4.26 with SD 0.82.
The third-lowest mean score was Item 11, “I like selecting and collecting new or difficult words
from the reading text.” (mean score 4.32, SD 0.86). Although the questionnaire items had
slightly different mean scores, they were all interpreted in the same way. That is, the majority of
the participants strongly agreed to the statements.

The second part of the questionnaire consisted of two open-ended questions. The first
question in this section was, “ In your opinion, what is the strong point of Vocabulary Self-
Collection Strategy?” The students’ perceptions regarding the strengths of VSS can be classified
into seven themes in the order of frequency, as displayed in Table eight.
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Table 8 Students’ opinions on the strengths of Vocabulary Self-Collection Strategy

Theme Strengths of VSS Frequency
1 Help learn new words 20
2 Have a chance to select interesting words 16
3 Foster word memorization 9
4 Better guess word meaning 6
5 Be easier to learn vocabulary 5
6 Practice working in a group 2
7 Be able to consult the teacher immediately 1

The second open-ended question in the questionnaire was, “In your opinion, what is the weak
point of Vocabulary Self-Collection Strategy?” Table nine shows ten themes that emerged from
the analysis of data in the order of frequency.

Table 9 Students’ opinions on the weaknesses of Vocabulary Self-Collection Strategy

Theme Weaknesses of VSS Frequency

Lead to wrong word meaning 12
Be difficult to guess word meaning 10
Not able to memorize all vocabularies 4

Miss out other vocabularies from selection 4

Take a long time 3

Be able to share only some ideas and fear to answer in the presentation 2

Not match between the selected words and the teacher’s purposes 2

Interrupt reading 1

Not focus on grammar 1

Not realizing the importance of the selected words if they are not used in 1

real life

SO0 AW —

The data collected from closed-statements and open-ended statements in the
questionnaire showed the consistent results. Regarding vocabulary knowledge, Item one, “I can
learn new words through Vocabulary Self-Collection Strategy.” had the highest mean scores at
4.53, indicating that most participants strongly agreed with this statement. Similarly, the theme
with the highest frequency for the strengths of VSS is VSS “helps learn new words.” For word
consciousness, the participants rated their agreement to Item 13, “I am satisfied when the teacher
gives me a freedom to choose words.” with the highest mean score (4.79), which demonstrates
that the majority of the participants strongly agreed to the statement. This finding is in
accordance with the result from the participants’ responses regarding the strong point of VSS.
That is to say, most of them identified that they “have a chance to select interesting words” by
themselves through the use of VSS. Moreover, various themes of the benefits of VSS were
found in many closed-ended statements. For example, the theme “Foster word memorization™ is
shown in Item three, “I can retain my long-term memory of words through Vocabulary Self-
Collection Strategy”. Also, the theme “Practice working in a group” is appeared in Item 18, “I
think Vocabulary Self-Collection Strategy creates collaborative learning.”
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Results from Semi-Structured Interview
Opinions towards Vocabulary Teaching in Previous Reading Classes

The first interview question was “ How is vocabulary taught to you in your previous
English classes? What is your opinion towards that?”” The findings revealed that the participants
mostly experienced traditional vocabulary instruction or decontextualized teaching methods in
the past English reading courses.

Benefits of VSS Instruction

The second question in the interview was, “ Do you find Vocabulary Self-Collection
Strategy instruction beneficial for you? If so, how?” All respondents found VSS instruction
useful for them in encouraging vocabulary learning, memorizing word meanings, better
understanding word meaning in different contexts, having a chance to share words to classmates,
and using learned vocabularies in the future.

The third question was, “ Do you think Vocabulary Self-Collection Strategy instruction
help you to develop vocabulary knowledge? If so, how?” The participants had similar opinions
that VSS instruction improved their vocabulary knowledge for many reasons. They agreed that
they could better memorize vocabularies because the strategy allowed them to guess the
meanings of vocabularies from the context. Additionally, it gave them to freely select the
vocabularies that they really want to know and share them with their peers.

The fourth question was, “Do you think Vocabulary Self-Collection Strategy instruction
makes you retain vocabulary that you learned in the class? If so, how?” The participants revealed
that when they selected vocabularies from their own interest, they could memorize those in a
long period of time.

The fifth question was, “ Do you think Vocabulary Self-Collection Strategy instruction
assist you to be more aware of learning new vocabulary? If so, how?” The participants thought
that VSS instruction enhanced their awareness in vocabulary learning. They realized the
importance of learning new vocabularies because the strategy stimulated them to learn by
themselves. They also paid special attention to keywords in the context. Moreover, they had
more intention in learning vocabularies since they searched for vocabularies based on their
interest.

The sixth question was, “ Do you like Vocabulary Self-Collection Strategy instruction
taught in the class? If so, why?” Every respondent liked VSS instruction. They had fun and felt
interested more when they could choose their own words to learn. The strategy helped them find
keywords, guess word meanings, cooperate with the classmates, and share vocabularies with the
class.

Suggestions about the Activity in VSS Instruction

The last question of the interview was, “ What do you think should be added more to
Vocabulary Self-Collection Strategy instruction?” Some respondents thought that there was
nothing to add more because the strategy was useful for them. However, many of them suggested
that other vocabulary activities related to games and songs should be integrated to help the
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students better memorize vocabularies. Also, the teacher should explain more the parts of words
such as prefixes, suffixes as well as how to translate the meaning of words in different contexts.

To conclude, the findings from the semi-structured interview revealed that the
participants mainly received conventional vocabulary teaching in previous reading classes. They
thought that VSS instruction is beneficial for them in enhancing vocabulary knowledge and
raising their awareness in vocabulary learning. They also suggested integrating other vocabulary
activities such as games and songs into VSS instruction to improve long-term memory.

The questionnaire and the interview showed the similar results. The participants indicated
that VSS instruction supported them in learning new words, memorizing word meaning, having a
chance to choose their own words to learn, sharing words to classmates, working in a group, and
realizing the importance of learning new words.

Discussion

The present study aimed to investigate the effects of VSS instruction on Thai EFL
university students’ vocabulary knowledge and perceptions. The findings revealed the
effectiveness of VSS instruction on both variables. The result of the study regarding vocabulary
knowledge is in line with previous studies conducted by Masoudi (2017), Dowswell (2017) and
Ali et al. (2018). This can be due to the differences between VSS instruction and the traditional
vocabulary teaching approach. Conventionally, the primary teaching methods in an English
reading class include lectures for the whole group, rote memorization, grammar-translation, and
examination-oriented methods. These activities might not sufficiently promote students’ intrinsic
motivation in language learning. On the contrary, VSS instruction provided the students with
learner-centered activities as Ali et al. (2018) states that VSS is considered as the type of
independent learning which is used to support student-centered learning method (SCL) because
the students have an opportunity to choose and collect words based on their want and need. The
student-centered tasks of VSS helped the students in the current study improve their vocabulary
knowledge.

The finding relevant to the students’ perceptions towards VSS instruction is consistent
with the study of Yanto (2017) and Ali (2017). The questionnaire results in the present and the
past research showed that the students mostly agreed that they could learn new words, increased
their vocabulary knowledge, and retained their long-term memory through VSS. However, it is
noticeable that the students rated Item eight, “ I think I am a better reader through VSS as I
understand key words in depth from my reading.” and Item 10, “I better understand how I can
make text more comprehensible through VSS.” as the third lowest rank. These statements were
supported by the response from one of the participants who described that VSS interrupted her
reading because while she focused more on the words she was interested in, she sometimes
missed the main point of the reading passage. This might be due to the reason provided by
Hulstijn et al. (1996), explaining that when learners derive the targeted word meaning from
context, they may decide to ignore other unknown words because they judge those words
unnecessary for comprehension. Therefore, the overall understanding of the reading text might
not be reached because the readers pay less attention to other details in the passage.

Besides, the results from the questionnaire revealed that Item 18, “I think VSS creates
collaborative learning.” had the second highest mean score. The students thought that working in

Arab World English Journal WWW.awej.org
ISSN: 2229-9327



Arab World English Journal (AWEJ) Volume 12. Number 1. March 2021

The Effects of Vocabulary Self-Collection Strategy Instruction Raungsawat & Chumworatayee

a group with their peers through VSS is a way to support each other in vocabulary learning.
Nonetheless, they rated Item 12, “I like to share my chosen words with my classmates.” as the
final rank. This can be interpreted that they perceived that VSS enhanced word learning through
working together, but in practice, they did not really want to share their chosen words with their
classmates. This point can be explained based on Thai students’ culture and behavior in working
in a group. Many Thai students, especially those who have low English proficiency levels, lack
confidence in sharing their ideas and fear of mistakes. Furthermore, they are unwilling to be
intimidated by their friends if they present incorrect word meanings to the group. These could
block the process of word learning through a collaborative group.

With regard to motivation, the students in the present study rated Item 16, “ I am
motivated to guess the word meaning in a text through VSS.” as the second-lowest rank. The
result of this study is not in line with the study of Haggard (1986), which revealed the strong
motivation of the students in learning words through VSS. This might be because the students in
Haggard’s (1986) study were asked to collect the words they were interested to learn from
various sources outside the classroom based on their own experiences such as magazines and
newspapers, and then they were required to bring the words to discuss with their classmates.
Therefore, they might have more independence in choosing their own words and more internal
motivation in guessing the meanings of the words. As Chin (2004) states, internal motivation
significantly stimulates vocabulary acquisition and improvement.

Pedagogical Implications

The findings of this study shed light on the efficacy of VSS. The study provided the
empirical evidence that VSS can promote the undergraduate students’ vocabulary knowledge and
perceptions. Some pedagogical implications are suggested to EFL teachers who decide to
integrate VSS in their vocabulary instruction. First, teachers should provide understanding of
VSS to students in terms of its purposes and procedures. Moreover, the benefits of VSS should
be discussed in the class to help raise students’ awareness regarding the importance of the
strategy. Second, since VSS requires the use of contextual clues to establish the meaning of
unknown words, teachers should train students to derive word meanings from context to prepare
students of how to use contextual clues and to ensure that they will not have a problem in using
context during VSS instruction. Finally, teachers should not only allow students to select words
that they are interested in and important to them from reading texts used in the class, but they
should also provide more chances to students in selecting words based on their individual
experiences and world knowledge from other reading sources outside the class. This encourages
students’ independent learning and motivation in learning new words.

Conclusion

VSS studies have been conducted with learners ranging from primary to university levels.
However, no empirical research on VSS was carried out with Thai tertiary students. This paper
aimed to investigate the effectiveness of VSS instruction on Thai undergraduate students’
vocabulary knowledge and perceptions. The findings revealed that VSS is worth integrating into
the Thai university context to improve the students’ vocabulary learning. As Haggard ( 1986)
states, VSS helps students increase their vocabulary so that they can become better readers,
promote long-term retention of vocabulary in an academic setting. This is because the strategy
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motivates students to select their own vocabulary and work in a group to use contextual clues to
derive the meaning of unknown words.

It is recommended for researchers of further studies to consider the suitable way in
participant selection. In an EFL context, VSS might be more appropriate for the students who
have sufficient reading skills and language knowledge in order to apply the strategy effectively.
Besides, this study employed one- group pretest-posttest design because there was only one
group of the students enrolling in the English Reading for Academic Purposes course. Therefore,
research in the future should include a control group to compare the effectiveness of VSS
instruction with traditional vocabulary teaching. Also, VSS instruction in the current study was
implemented for only eight weeks because of the limited time frame of the study. Further studies
should expand the duration in data collection to see whether VSS instruction can enhance the
students’ vocabulary knowledge in a more extended period. Also, based on the suggestions about
the activity in VSS instruction from the participants in this study, it is suggested that further
research should integrate other vocabulary activities such as games and songs to enhance
students’ word learning and memorization.
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