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ABSTRACT

This study aimed to examine the opinions of university students’ about distance education during the
Covid-19 pandemic. The study could be guiding for similar situations in the future. The study was carried
out according to the phenomenological research method, one of the methods in qualitative research
methods. The data were collected from 84 students from 4 different public universities in four regions,
Black Sea Region, Mediterranean Region, Central Anatolia Region, Eastern Anatolia Region between April
and December 2020, with a semi-structured interview form through Instagram interviews. According to the
findings, the majority (f=61) of the participant declared that they were well informed by their universities and
instructors about the processes of distance education. Almost half of the participants stated that they had
no important problem reaching the distance education system. However, most of the participants (f=47)
declared that they had problems in time. The participants shared the opinion that the course documents
loaded by the instructors were sufficient, clear and instructive, and the live courses were useful. Most of the
participants (f=62) declared that using homework, projects and presentations as a means of course
measurement method is useful. The study showed that participants (f=70) had no communication problem
with their instructors during the process. Students (f=75) also suggested distance education be used in
similar situations. Before the study consent of the Social Sciences Research Committee was taken,
students’ approval was taken online.
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INTRODUCTION

The term “distance education/learning” was first used in a
text by Willian Lightly in 1906 (Adiyaman, 2002). The
Anatolian University, which has been the pioneer in
distance education in Turkey, describes distance
education as a contemporary application in which
students learn through technology (Anatolian University,
2021a). Distance education which helps people away
from traditional educational opportunities due to age,
health, occupation, geographical conditions to continue
their educational life has been used by all countries
throughout the world. Instead of distance education, open
education or distance learning terms are preferred more
these days (Aydin, 2011).

Distance learning affects the Covid-19 outbreak in a
positive way in Turkey. As there are more than 200

universities all over the country, millions of university
students need to travel from one province to another.
Most of the students stay in student dormitories 4 to 8
students in one room. They generally have their meals
together at the school or dormitories dining rooms. In
short, face-to-face education in some way forces
students to come together not only in classes but also in
dormitories, vehicles, dining halls and cafes. Limiting the
student movement and making them stay at their home
town, closing the dormitories, restaurants, and cafes
would directly decrease the outbreak of the Covid-19
virus.

With the flexibility of time and place that students and
teachers can be in different places, distance education is
described as an educational method preferred by



students who cannot reach traditional schools (Akmese
et al., 2016). Technology is used as a means of teaching
and new materials that can be used with radio, television,
and computers are utilized. According to Sen et al. (2010:
2) distance learning evolved due to following reasons:

a) To deliver educational services to more people.

b) To benefit from the experts' knowledge in distant places.
c¢) To allow people who cannot come to school due to their
age, job, geographical conditions, health problems, and
different interests to continue their education.

d) To allow students to continue their education with a
more individualized method that can suit their own pace.

It is known that distance education discussions first
started and were suggested by John Dewey who was an
American educator in a discussion about the problems of
education in 1927 in Turkey (Bozkurt, 2017). It was
impossible at that time to use distance learning for some
reasons, but in time, distance learning has become
widespread in all levels of education. The education held
in a certain closed area becomes more individualized in
time (Wilson, 2005; Attwell, 2007). Distance learning
developed as a new teaching method in which learning is
not dependent on time and place, learner and teacher
could be in different places, and content is centralized
(Bozkurt, 2016).

In his work Ozbay (2015) states that educational
technologies carried distance learning to a new
dimension and technology has become an indispensable
part of education. Distance learning has some different
sides compared to traditional education. During distance
learning, learner and teacher are occasionally or
continuously separated. The methods, materials,
planning of activities and student support services are
different. Using the internet, computer and similar
technologies to benefit from visual, audial materials are
more than traditional education. The technology is used
in different ways to help students learning in distance
learning (Kaya, 2002: 13).

Distance learning has many advantages. First of all, the
cost of education through distance learning is very
advantageous (Erkaya, 2016; Kiling, 2020; Winstead,
2021). After meeting the first investment costs, the
technology and equipment bought for distance learning
can be used for the education of thousands of students
so the cost of education decreases (Sigir, 2004).
Distance learning is also cheaper for the students as they
do not need to leave their comfort area, travel to different
places and spend extra money for rent and other things.
Another advantage of distance learning is that people
from different parts of the world can have the education
without time and place dependence (G6zim, 2021;
Kiling, 2020). Students can study where and when they
like according to their learning speed without being
dependent on the class time. This system is very
advantageous especially for the ones who can learn by
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themselves. They have the opportunity to progress
without waiting for the others (Erkaya, 2016; Kiling, 2020;
Sigri, 2004).

Technology is another advantage of distance learning.
Today, developments in technology can be easily
adapted to education. Technology can easily find a way
to be adapted easily in distance education. Students can
use multimedia materials easily and without extra
expenditure. The course materials enriched with audio-
visual elements, different from traditional class materials,
are needed to foster better learning (G6zim, 2021; Sigri,
2004; Winstead, 2021).

As the individual learner is placed to the focus of e-
learning, he can improve himself. Due to the technology
used, individual learners can watch and listen to the
course as much he wants, which is not possible in a
traditional class. In this way, the learner can use his
learning speed to progress.

Distance learning involves more students from different
ages and geographies with or without health problems.
So the involvement of capacity of distance learning is
much more than traditional education. Education is
important for everyone. So people who need work to earn
money, who lost their motivation to go to classes to
continue their education due to health problems,
geographical conditions, economic situations, or age can
find a way to meet their educational needs through
distance learning. Educators and students from different
parts of the world can meet at the same platform due to
distance learning (Winstead, 2021).

As it has advantages, distance learning has also some
disadvantages. Instructors focus on their own needs as
they need some talents to use technology and produce
technology-friendly materials, the needs of learners could
be ignored or could not be focused on enough. Following
the developing technology and new distance learning
programs open every day and improve their knowledge
and talents in technology can become an important
problem for the instructors. Another negative side of
distance education is the impossibility or inadequacy of
using the elements of body language like jests, mimics,
and tone of voice which help to foster oral communication
(Erkaya, 2016; Winstead, 2021).

Distance learning may cause some health problems in
time as well. Sitting in front of a screen for hours may
cause some orthopedic problems, looking at the screen a
lot may spoil the eyes. Moreover, insufficient
infrastructure, electricity and internet cuts must also be
counted as negative sides of being solely dependent on
the technology. Also in distance learning, individual
learners are prior, so learners who are not used to
individual study may lose their motivation easily (Erkaya,
2016; Go6zim, 2021).

It is observed that some factors have been effective in
the tendency to distance learning. Distance learning, one
of the important application areas of educational
technologies, has increased its importance due to the



pandemic that has been effective recently. The public
health issues like pandemics and individual's health
conditions are the most important causes of the increase
in the tendency to distance learning. These days, it can
be said that pandemic has increased the interest in
distance learning. The only way to have education
without being in the same place with others is pointed to
be distance learning. Distance education gives way to
have education without being dependent on any physical
place like schools or classes. Especially in the pandemic,
distance education is observed to be the healthiest and
unique way to continue educational activities.

The Covid-19 which is thought to first be identified in
December 2019 in Wuhan, China from a live animal
bazaar has contaminated millions and spread to all
countries in a short time and has affected daily life to a
large extent. The World Health Organization announced
a global pandemic in January 2020 (TUBA, 2020).
Turkey, which took precautions earlier by founding the
Coronavirus Science Board on the 10" of January 2020
and closing and forbidding all activities done with a crowd
of people, tried to stop infections. As the precautions
were effective, the first Covid-19 case was announced on
11™ March 2020. After this first case, so many new
precautions to stop to contamination of Covid-19 have
been taken locally and nationwide. For example, all
sports activities, weddings were forbidden. All the schools
were closed on 13" March 2020. Later, the places like
restaurants, cafes, sports activities, etc. where people
could be in a crowd were closed. A curfew for the old
over 65 and the young lower 20 was strictly applied
nationwide who is associated with distance learning.

Higher Education Institution (YOK) announced all
universities to continue education with their distance
education resources on the 18" of March, 2020. All the
universities that have distance education infrastructure
and digital materials give theoretical courses online. The
courses which require application and laboratory study
would be taken on a date that would be decided by the
schools depending on the contamination of the illness
(YOK, 2020b).

Distance learning has been used by the universities for
years especially for the courses like English, History, and
Turkish courses taken generally in the first year of the
university education, but the first discussions about
distance education go back to 1927 as a solution to
educational problems at that time. At the higher
education level, the first distance education started in
1956 in Ankara University, Law School, at the
Department of Banking and Trade (Aziz, 1977; Kaya,
1996; MEB, 1982). But for the first time, YOK decided to
continue higher education at all levels via the resources
and courses of distance education online. The students
with health problems or any other reason could freeze
their school enrollment for one year as distance
education requires technological equipment like
computers and internet connection which could not be
met by all students and families (YOK, 2020c).
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The candidate teachers were decided to complete their
internship with homework, task, and projects, and
another way that does not require their coming together
with others (YOK, 2020d). This decision was taken for the
candidate teachers as they have no opportunity to do
their internship in schools as they were all closed by the
Ministry of Education. New decisions related to other
branches which require internship were also taken and
their internship was cancelled or delayed to another date
(YOK, 2020e). According to the data of YOK, in the
spring term of 2020 90% of the university courses were
online. 22% of the courses were synchronously given as
online live courses (YOK, 2020f).

In autumn 2020 distance education in all universities
was decided to be compulsory to compact the spread of
COVID 19. Universities were ready to handle all courses
with synchronous live online courses. The study held by
YOK (2021) shows that 83% of the students and 97% of
the instructors have the technology which is required for
distance learning.

There are a lot of studies about distance learning in the
literature (Abazaoglu and Umurhan, 2015; Alkan, 1987,
Alkan, 1996; Aydin, 2011; Aziz, 1997; Bozkurt, 2016;
Bozkurt, 2017; Durdu et al., 2016; Ekren, 2017; Erglney,
2017; Giler, 2018; Irmak, 1974; isman, 2011; Kaya,
2002; Karatas, 2003; Kirik, 2014; Nipper, 1989; Moore ve
Kearsley, 2011; Oliver, 1994;0zan, 2010; Ozbay, 2015,
Ozer, 1989; Ozgir, 2005; Ozkul, 2001; Taylor, 1992;
Tasal, 2020; Usun, 2006; Yalcinkaya, 2006). However,
these studies generalize distance to some events or
relate it with some departments or programs.

Many factors affect learning. Learner characteristics,
the method used, materials, learning environment are as
much important factors affecting learning as physical,
biological, economic factors (Sahin et al., 2018). Distance
education, which has started due to Covid-19 is the first
nationwide experience for not only Turkey but for the
students as well. YOK has tried to lessen the handicaps
for all parties of education during the pandemic.
However, all the precautions and decisions have been
taken by the authorities through their foresight.
Examination of university students’ opinions about
distance education in spring and autumn 2020 terms is
thought to be important as the study may help make
better planning and organizations for similar situations in
the future. The most realistic information about the
decisions and distance education applications can be
taken from the university students as they were in the
center of the distance education applications and as the
most affected side of education. For this reason, this
study aimed to examine the university students’ opinions
about distance education applications in universities in
Turkey. To do this, the following questions were tried to
be answered.

What are the university students’ opinions about:

a) The amount of information given to them about the
distance education processes,



b) The access to distance education system,

¢) The course materials and documents uploaded to the
distance education system,

d) The online synchronous live courses,

e) The course assessment and evaluations methods
(homework, projects, presentations, online tests),

f) The communication with the instructors,

g) How education should continue in similar situations in
the future?

METHODS

In this study, an examination of university students’
opinions about the distance learning processes used
during the Covid-19 pandemic in Turkey is aimed. Under
phenomenological research design, one of the qualitative
research methods, the study was conducted. In the
study, “to gain a complete view” (Fraenkel and Wallen,
2006) about distance education application and examine
the university students’ opinions about distance learning
during Covid-19 in Turkey was aimed.

Participants of the study

In qualitative research, reaching the saturation point
concerning the number of participants and the data
starting to repeat each other is an important rule that
researchers agree on (Glaser and Strauss, 1967; Patton,
2014: 246; Yildinm and Simsek, 2011: 115). Based on
this rule, the number of participants was not decided
before. The criteria sampling method is used to decide
the participants. The first criterion is being a university
student in one of the universities decided. The second
criterion is giving online confirmation. The third criterion is
having an Instagram account to manage the interview.
The last criterion is being a volunteer to answer the
guestions sincerely. The researcher sent an informative
message to the students on Instagram accounts of the
students and gave information about the research. These
informative messages were sent to 548 students, and
325 returned to the messages.

Only 84 met the criteria and participated in the study.
Others rejected being interviewed as they were either too
busy or were graduate students. Choosing students from
different universities and faculties, maximum variety was
tried to be achieved. 84 students from 4 different public
universities in 4 different geographical districts who met
the criteria of the study participated. 22 participants from
Tokat Gaziosmanpasa University in Black Sea Region,
21 students from Mustafa Kemal University in the
Mediterranean Region, 21 students from Cumhuriyet
University in Central Anatolia Region, 20 students from
Inonu University in Eastern Anatolia Region participated
in the study. Their online approval was taken and
confidentiality was ensured with a written and signed
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document delivered to them before the interviews. In the
document, the researcher states that no information
about the participants related to their identities will be
shared anywhere. The data will only be used for
academic purposes.

Table 1 shows the demographic features of the
participants. According to Table 1, 84 students from 4
different universities who attend 8 bachelor degree
faculties (70% of the participants) and 4 associate
degrees participated in the study. 44 (52.3%) participants
are female, 40 (47.6%) are male. 21 freshman, 24
sophomore, 19 junior and 20 senior students participated.
All the participants were interviewed on Instagram
accounts by the researcher.

Data collection and analysis

The study was conducted by phenomenology method,
one of  the gualitative research methods.
Phenomenological studies include interviews with
individuals who experience the phenomenon (Creswell,
2013: 79; Simon and Goes, 2011: 1). A semi-structured
interview form was created to determine the students'
opinions in-depth about the distance learning process.
The semi-structured interview guide was used to collect
data. “The interview guide is an important data collection
tool, guides the researcher obtain in-depth information
from participants in phenomenological studies” (Creswell,
2013: 162). A semi-structured interview form consisting of
seven questions was prepared by examining the
decisions taken by the Higher Education Institution
regarding distance learning in universities and distance
learning processes. The opinions of three faculty
members from Tokat Gaziosmanpasa University, Mustafa
Kemal University and Inonu University were taken to
ensure that the questions were subject-oriented,
competent, understandable and inclusive.

The questions were verified by taking into account the
different stages of the distance education process,
lecturers, students, technological infrastructure, the
method of teaching the lessons, and the evaluations. In
addition, descriptive questions asking students' age,
gender, faculty/school, and grade information were
included on the forms. Due to the Covid-19 outbreak,
interviews with students were conducted online using the
Instagram application. Since the students generally
opposed the recording of the interviews by video, the
interviews were all written through messages which were
later conveyed on the forms by the researcher. The
literature about distance education was searched
thoroughly and the opinions of three faculty members
from Tokat Gaziosmanpasa University, Mustafa Kemal
University and Inonu University were taken to ensure
trustworthiness, veracity, confirmability and applicability
of the research tool.

The themes were analyzed following the content



Table 1. Participants’ features.
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Gender
No Faculty/College Age Class Code
Female (F) Male (M)

1 1*Ec. and Adm. Sci. M 18 1 S1
2 1* Ec. and Adm. Sci. F 23 4 S2
3 1* Ec. and Adm. Sci. F 22 1 S3
4 2* Ec. and Adm. Sci. M 23 3 S4
5 2* Ec. and Adm. Sci. F 24 3 S5
6 3* Ec. and Adm. Sci. F 25 4 S6
7 4* Ec. and Adm. Sci. M 23 4 S7
8 4* Ec. and Adm. Sci. M 27 3 S8
9 1*Science and Letters M 24 4 S9
10  1* Science and Letters F 23 4 S10
11  2* Science and Letters F 24 3 S11
12 2* Science and Letters M 27 4 S12
13  3* Science and Letters F 24 4 S13
14  3* Science and Letters M 24 3 S14
15  4* Science and Letters F 22 3 S15
16  1*Engineering Faculty F 23 2 S16
17  1*Engineering Faculty F 21 3 S17
18 2*Engineering Faculty M 23 4 S18
19  3*Engineering Faculty M 27 3 S19
20  3*Engineering Faculty F 26 4 S20
21  4*Engineering Faculty M 21 2 S21
22  4*Engineering Faculty F 19 1 S22
23  4*Engineering Faculty F 19 1 S23
24 1* Faculty of Theology M 20 1 S24
25  2* Faculty of Theology M 21 3 S25
26  2* Faculty of Theology F 22 1 S26
27  3* Faculty of Theology F 24 3 S27
28  3* Faculty of Theology F 23 2 S28
29  4* Faculty of Theology M 21 1 S29
30  4* Faculty of Theology M 20 1 S30
31  1* Faculty of Fine arts F 24 3 S31
32  1* Faculty of Fine arts M 23 3 S32
33  2* Faculty of Fine arts M 22 4 S33
34  3* Faculty of Fine arts F 23 4 S34
35  4* Faculty of Fine arts F 20 2 S35
36  4* Faculty of Fine arts M 26 3 S36
37  4* Faculty of Fine arts F 27 4 S37
38 1*Health and Sciences M 21 1 S38
39 1*Health and Sciences M 23 3 S39
40 1*Health and Sciences M 25 3 S40
41  2*Health and Sciences F 21 2 S41
42  2*Health and Sciences F 22 1 S42
43  2*Health and Sciences F 24 3 S43
44  3*Health and Sciences F 26 4 S44
45  3*Health and Sciences M 24 4 S45
46  4*Health and Sciences F 19 2 S46
47  4*Health and Sciences F 20 1 S47
48  1* Faculty of Education M 25 3 S48
49  1* Faculty of Education M 26 4 S49
50 1* Faculty of Education F 25 4 S50




Table 1. Continues.
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51  2* Faculty of Education
52  2* Faculty of Education
53  2* Faculty of Education F
54  3* Faculty of Education
55  3* Faculty of Education
56  3* Faculty of Education
57  3* Faculty of Education F
58  4* Faculty of Education
59  4* Faculty of Education

60 1*Niksar Voc. S. F
61 1*Niksar. Voc. S. F
62 1*Erbaa Voc. S.

63 1*Erbaa Voc. S. F
64  1*Resadiye Voc. S

65 1*Resadiye Voc. S F
66  2*Glrin Voc. S.

67  2*Glrin Voc. S. F
68  2*Glrin Voc. S. F

69 2*Imrall Voc. S.
70  2*Imrall Voc. S.
71 2*Kangal Voc. S. F

72  2*Kangal Voc. S. F
73  3*Antakya Voc.S. F
74  3*Antakya Voc.S.

75 3*Belen Voc.S.

76  3*Belen Voc.S. F
77  3*Reyhanh Voc.S. F
78 3*Reyhanh Voc.S. F
79  3*Dortyol Voc.S. F
80 4*Adalet Voc.S

81 4*Adaletl Voc.S

82 4*Mal Voc.S F

83 4*Mal Voc.S F
84 4*Mal Voc.S

M 24 4 S51
M 19 2 S52
20 1 S53
M 25 3 S54
M 25 3 S55
M 26 4 S56
25 4 S57
M 24 4 S58
M 19 2 S59
20 2 S60
18 2 S61
M 24 2 S62
19 1 S63
M 21 2 S64
21 2 S65
M 21 1 S66
20 2 S67
21 1 S68
M 22 1 S69
M 23 2 S70
20 2 S71
18 2 S72
24 2 S73
M 19 1 S74
M 21 2 S75
21 2 S76
21 1 S77
20 2 S78
21 1 S79
M 22 1 S80
M 23 2 S81
20 2 S82
18 2 S83
M 23 1 S84

1*=Tokat Gaziosmanpasa University, 2*=Cumhuriyet University, 3*= Mustafa Kemal University, 4*=Inonu University,
Faculty of Economics and Administrative Sciences=Ec. and Adm. Sci., Faculty of Health and Sciences=Health and Sci.,

Vocational School=Voc. S., S1=Student 1.

analysis technigue and interpreted into their
concentrations. To determine the themes and codes, a
research assistant together with the researcher worked
together. Participant views transformed into tables as
codes and themes; and the codes and themes in the
tables were interpreted with the support of direct
guotations from the participants’ words.

Ethical considerations

Prior to the study, written consent was obtained from the
Gaziosmanpasa University, Faculty of Medicine Dean’s
Clinical Research Ethics Committee with Meeting No:
2020/05 and Protocol Number. 83116987-378.

RESULTS

In this section, the data were analyzed to answer the sub-
problems, themes, and codes were created and given
under separate headings.

Students’ opinions about the amount of information
given to them about the distance education
processes

Upon the closure of schools due to the pandemic and the
announcement that the lessons would be taught by
distance education, many students had to follow their
lessons on a system that was new and had never been



used before. It is important to provide adequate
information to prevent the chaos that may arise due to
the decisions taken in such emergencies. To find out if
the students are informed adequately by the lecturers
responsible for the course during the distance learning
process, the department, faculty, and university levels,
the participants were asked, “Do you think that the
lecturers, the faculty and your university, provided
sufficient information on how to do distance learning?
Why? Express in detail." The data obtained from the
participants were analyzed by content analysis method
and the analysis results are given in Table 2.

When Table 2 is examined, it is seen that the majority of
the participants (f = 61) stated that they had been informed
sufficiently. Some students (f = 18) stated that the
information provided was not sufficient, while five students
stated that no information was provided. Some of the
participants' views are given below:

“Absolutely enough information was provided by
video and some other methods” (S18).

“Yes, | think adequate information has been
provided. The instructors are dealing with our
guestions individually. We can call and ask
guestions whenever we want, regardless of the
hour. We have online synchronous lectures. Our
instructors share resources and materials about
our lessons either in the lesson or through
WhatsApp groups” (S32).

“l think they gave enough information because
they gave us lecture notes at the beginning,
uploaded their course materials to the distance
education system, then they lectured online live
lessons, those who did not understand the notes
could attend online live classes” (S53).

“Adequate information is provided. Our
instructors inform instantly when there is up-to-
date information” (S77).

When the above-mentioned student views are
examined, it is seen that the lecturers, the
faculties and colleges of the universities provided
sufficient information to the students with the
help of technology and using other technological
means such as WhatsApp groups. However,
some students thought that the information was
insufficient or not provided and put forward the
following views.

“No, we still do not get enough information, we do
not know what to do even in exams” (S9).

“We had a lot of trouble while doing and
submitting the assignments.” (S61).

It is possible to interpret this situation that all the
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announcements delivered through the internet on the
web pages by the instructors and faculties due to Covid-
19 contamination risks. So the students without internet
access could not reach the web pages to be informed
about the announcements related to distance learning
and process.

Students’ opinions about access to the distance
education system

Systems used for distance education require some
technological tools such as computers, smartphones and
internet connection. Students need to have access to
distance education through certain platforms to benefit
from concurrent or asynchronous course contents. To
learn whether students had any problems in accessing
the distance learning system, and what problems have
arisen, the participants were asked to answer the
following questions: “Have you had problems in
accessing the distance learning system? What problems
did you have? The responses to these questions are
summarized in Table 3 and a content analysis of the
participants’ responses is given.

When the opinions in Table 3 were examined, a
significant portion of the participants (f = 47) stated that
they experienced some problems. 36 participants stated
they had no problems. The most frequent problem (f = 32)
stated was system-related problems. Some of these
students stated that they had connection problems, while
others stated that they had problems in hearing the sound
or internet connection. Some striking expressions of the
students are as follows:

“I had problems and continuing to have
problems. | can say that we did not understand
anything from the live online courses. Both my
friends and lecturers had problems with sound
and connection to the system” (S14).

“After the course selection, there is no
notification or information about the course. No
sound | hear when | enter the online courses, |
am constantly disconnected from the website”
(S19).

“Odev génderiminde sorun yasadim” (S26).

“l am having a connection problem. | cannot log in
most of the time. The system crashes” (S38),

“The internet was very slow and my screen was
freezing so often. So | stopped attending live
classes and worked from the course books”
(S77).

The infrastructure used in distance education seems not
sophisticated enough to support distance learning



Table 2. Students’ opinions about the amount of information.
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Opinions Codes

S$1,S2,53,54,S5,57,510,516,518,521,522,523,524,525,528,529,5S30,S31,532,S33,534,S35,

Yes, sufficient information

$§36,537,538,539,540,541,542,543,544,546,547,549,S50,551,552,553,555,556,558,559,S 61

62,563,564,565,567,569,570,573,574,S75,577,578,579,581,S80,582,583,584

Provided, but not enough.

No Information S8, S14, S48, S57, S71

S6, S9,S11,S12,513,5S15,517, S19,520,S26, S27,545, S54, S60,561,568,572,S76, 18

Table 3. Students' opinions about accessing the distance learning system.

Opinions

Codes

S2,S6, S8, §S9,513,S14, S15, S16, S19, S20,
$§26,527,529,530,535,537,538,539,540,541,542,545,

S21, S22,

Had problems S48,550,S52,554,556,557,560,561,563,565,566, S67, S68, S69, S71, a1
S72, S73,S74,576,S77,579 ,S80,581
S1,S3,54,S5,57,510,511,512,S17,518,523,524,525,528,531,532,S33,

Had no problem S34,536,543,544,546,5S47,549,S51,553,555,  S58,559,562,564,S70, 36
S75, S78.582,583
S2,S8,510,512,513,514,515,519,520,521,522,526,527,530,S35,S37,

Having systemic problems S38,539,540, S42,545,548, S50, S52, S54, S57, S60, S63, S65, S67, 32
S77, S81

Accessing problem to distance learning system S8, S9, S14,S16, S19, S20, S21, S22, S27, S30, S35, S38,540, S54, 23
S56, S68, S69, S71, S72, S74,S77, S80, S81

Problems in listening to the lectures S13,514,516,519,520,521,522,S39, S48, S69, S71,573, S77,S79 14

Internet connection problem S6, S9, S16, S40, S42,574,579 7

Having problems accessing live courses S29, S32, S77, S79 4

A nightmare-like system S12, S38, S50, S65 4

No Internet due to living in a village S39, S40,569,S71 4

An unusable platform S12, S16, S79 3

Having problems sending the homework S19, S26, 2

Not an egalitarian system S16, S79 2

System freezes S32, S41 2

Having problem in finding the courses S9, S84 2

nationwide. Most students appear to have problems due to
infrastructure. The covid-19 pandemic caught the students,
universities, instructors and countries unprepared to
handle all the educational activities online via distance
learning which was not used on such a large scale to
compromise all the higher education institutions.

Students’ opinions regarding the documents
uploaded to the distance education system of
universities

The main supportive features of distance education are

loading lesson documents by the instructors to support
simultaneous lessons and recording these lessons for the
students who missed the lesson time. In this way,
students can find an opportunity to rewatch the recorded
lessons and study the documents individually. Especially
for the universities that have poor distance education
infrastructure and cannot handle all the courses in the
universities via simultaneous live lessons needed to
upload course materials to the system for students to
study. These course materials are very important for the
students as they do not have any face-to-face guidance
and learning opportunities. To evaluate the quality and
sufficiency of these documents the participants are asked



to answer the questions “Do you think your course
instructors uploaded enough materials to the distance
learning system for your usage? What do you think about
the quality of these materials?” Table 4 was created by
analyzing the content of the answers given by the
students to these questions.

As can be seen in Table 4, the majority of the students (f
= 59) who participated in the study think that the instructors
uploaded sufficient course materials to the distance
education system while 25 students out of 84 think that the
materials are not adequate. Another important opinion in
the table shared by 36 students is that the course
materials are "very good". Moreover, 18 students have the
idea that the course materials are “clear and
understandable.” There are some important negative
opinions as well, like changeable quality. That is, some
students think that the quality of the materials changes
from instructor to instructor. Furthermore, they think that
the materials are too much, unuseful and useless without
the instructors, difficult and not related to the course. Some
of the positive opinions of students are given below:

“There are so many documents available and
this is really cool! There are many resources to
study and read. These materials also provide a
separate support to learn about our field” (S1).

“Yes, sufficient documents have been uploaded
and there are documents with efficient content.
We can study the materials and improve
ourselves” (S25).

“Absolutely enough materials were uploaded,
everything was clear and understandable in the
materials. A simple language was used for our
understanding” (S44).

“The materials quality is changing from instructor
to instructor. For example, X instructor uploads
his own materials. They are really good.
However, another instructor uploaded the PDF of
the course textbook. That is it, nothing else”
(S66).

“l cannot say the same for all my instructors. But
in general, they uploaded documents about what
will be covered in the curriculum that week”
(S73).

“Truly the materials are descriptive in all respects
and given clearly” (S79).

“Some of our instructors upload the same lecture
notes to the system, and some of our teachers
enrich the course with video content. That is to
say, the quality depends on the instructors”
(S80).
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“I think enough materials have been uploaded.
These documents help me understand the topic
better” (S83).

When the statements of the students above are
examined, it is seen that the students find the uploaded
documents sufficient. Some teachers support important
points by enriching the content with videos. Having
efficient content, and expressing the subjects in a
language that students can read and understand are
important features for the students to learn from the
materials on their own. In the distance education system,
especially if not all of the lessons are done through live
lessons, but if the students are aimed to progress and
learn individually through the documents uploaded to the
system, the materials to be uploaded should be clear
enough not to leave any question marks in the students'
minds. There is an interaction between students and
teachers in live lessons and face-to-face education. Even
if the student does not ask about the topic they do not
understand, the instructor can ask students to test what
and how much they understand, so they can decide if
more examples or explanations are needed.

However, if such an interaction is not possible and
students are expected to learn something only from the
documents, many things such as the students' being lack
of basic knowledge about the course, whether they have
sufficient background about the topic should be taken into
account, so the materials should be clear and
understandable and more examples should be given.
There should be supportive, topic-related pictures and
videos.

The statements of some students who have negative
opinions about the documents uploaded by the lecturers
are given below:

“For example, one of our instructors sent all PDFs
as soon as the system was opened. But
according to what he sent them is not clear. He
uploaded the materials he found from Google.
Usually these are videos of the Anotolian Open
University. Some uploaded Youtube videos. Most
of the instructors do not upload original material to
the site. They also uploaded files above our level
(S13).

“I think it's too compellingly too much” (S27).

“l think they uploaded too much materials. The
180-page pdf to the weekly schedule for a
lecture is not useful at all. Imagine that we have
7 courses how we will read all these materials”
(S35).

“Yes, the course materials were enough, but I
don't think any document would be useful without
the instructor's explanations. We will have an
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Table 4. Students’ opinions about the course materials uploaded to distance education systems of their universities.

Opinions Codes

S1,52,S3,54,S5, S7,510,514,515,516,S18,S19, S20,521,522,523,524,525,526,

$28,530,531,532,533,5S35,536,537,538,539,540,542,543,544,547,549,550,S5

Yes, uploaded. 1,552,553,555,556, 558,559, 562,563, 564,565,567,568,573,574,575,577,578,5
79,581, S82,583,584
Very good materials. S1,S2,S3,S5,57,518,519,524,525,528,531,535,536,538,540,542,544,547,S51, 36
S52, S53, S56,S58, S59,562,564,565,567,573,575,577,578,579,581, S82,584
No, not uploaded. S6,S8,59,S511,512,513,517,527,529,534,541,545,546,548,554,557,560,561,56 o5
' 6,569,570, S71,572,576,S80
Clear and understandable. 23,437, S19,524,S25, S27, S29, S38,540,544,547, S52,573,S77,579, S81, S82, 18
Changeable quality. S8,514,516,517,511,554,561,566,S70, S80,S83 11
Too many materials S12,513,527,535,541,554,563,568,574,S83, 10
Not useful materials. S4,513,516, S27,563,576, S80 7
Instructors are doing their best. S34,543,552,577,582 5
Useless without instructors S10,S23, S63, S80 4
Difficult and beyond our level. S9, S11, S13, S76 4
Not knowing why pdf. S9, S27, S68, S74 4
Partly related to the lesson. S12,527, S57,S80 4
Instructors do not care about us. S6, S14 2
Discouraging us from school. S12, S27 2
Supportive materials. S3, S29 2
Not original materials S9 1
Better than instructors’ reading at school. S4 1

officially temporary period which will cause
learning loss" (S63).

“l think there are unnecessarily too many
materials. | wish there were less but brief” (S68).

“Not enough most of them used PDFs. Pages of
PDFs or copy-and-paste lecture notes were
used. They were not useful” (O76).

As can be seen in the above opinions, students complain
about useless, unrelated, too many pages of pdf
uploaded to the system. They also claim that the
materials are not clear enough for their level. Too many
pages of pdfs prepared without any afford and not
supported with pedagogical materials cause disturbance
among the students.

University students’ opinions on simultaneous online
lectures

The students were asked “Have your lecturers done
simultaneous online live lessons? Have you participated?
Do you find simultaneous online lessons useful? “The

answers of the students were analyzed by content
analysis method and given in Table 5 as codes and
themes.

When Table 5 is examined, it is seen that a significant
number of students (f = 43) evaluated the live lessons as
“useful and instructive”. However, a few students (f = 13)
think that online live lectures are not useful. Moreover,
more than a quarter of the participants (f = 30) stated that
they had "systemic problems" during the live lessons.
Looking at other prominent views, 12 students stated that
they did not attend live lectures. 8 students find online
simultaneous courses better than course materials but
they still prefer face-to-face education. Some student
opinions are quoted about live lessons below:

“Live lessons are very effective and instructive”
(S18).

“Yes, they did. Of course, | find it useful. The
course materials, pages of presentations can
sometimes tire. Our instructors teach the lesson
more meaningfully with live broadcasts (S28).

“Most of the instructors did. | tried to participate in
almost all of them. I find it useful for myself, even
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Table 5. University students’ opinions about simultaneous online lectures.
Opinions Codes f

S2,53,57,59,510,516,517,518,519,521,523,524,525,527,528,531,533,S35,S
Useful and instructive. 36, S38,S39, S41,542, S44,547,551,S52,S53, S56,S58,559,562,564,S65, S67, 43

S73,S75, S77,578,579,581,582,584
Not useful. S6,512,513,514,520,522,524,526,S30, S32, S34,535543,557,563,576,S80 17
Have systemic problems. S$8,59,512,513,S14,S16,519,526,520,521,522,527,529,530,535,S37,538,540 30

,541,542,S54,556,568,569,S71,572,S74, S77,S80,S81
Not participate. S3,85,S11,512,515,S38,539,540,S50,S65, S69, S71 12
Better than course materials. S4,513,516,527,528 S63,576, S80 8
Enjoyable in the comfort of home. S9, $17,521,523,527, S28,S31 7
Benefits vary from instructor to instructor. S8, S9, S54,566, S70, S83, 6
Watching the records. S1,511,S38,S39, S65, S71 6
Not useful as face-to-face education. S18, S32, S34, S44 4
Read most of the time. S13,S14, S26, S43, 4
Class hours were improper. S12, S22, S39 3
Ask gquestions more easily. S9, S20, S44 3
Not participate as they read the slides. S15, S30, 2
Interacting with the teacher was good morale.  S17, S31 2
Like it. S18, S27 2
No live lesson. S4, S69 2
Need practice. S43 1

contacting our instructors reminds me that | am
continuing education and training (S31).

“Yes, they did live lessons and | attended. In my
opinion, these courses are beneficial to us in this
pandemic period. But I think live classes started
too late. We know that different universities
started live classes long before our university. But
these live lessons were not an egalitarian solution
either because our friends who did not have
internet access could not attend the classes”
(S53).

“They did live online lessons. The quality of the
lesson varies from instructor to instructor.
Simultaneous live lessons can be very useful
once the system is adequate. | participated as
much as | could. There is the comfort of being on
an online site. | found myself asking questions
more comfortably. Listening to the lessons in the
comfort of home is more enjoyable” (S54).

“Yes they did. Live lectures were useful. We
learned about how to do our homework” (S65).

“Although some instructors have attempted to
conduct live lessons, | respect their efforts. |
participated in all of them. In general, the lessons

were not efficient due to the lack of equipment
and poor infrastructure. Students’ participation
was almost impossible. Important factors such as
sound quality were neglected. For these reasons,
the lessons had become completely of poor
quality” (S76).

“Yes, they did live lessons. | joined. | don’t think it
is efficient because there have been systemic
glitches” (S77).

When the quotations from the participants' sentences are
examined, it is seen that some students (S18, S28, S31,
S53, S65) emphasize that live lessons are more instructive
and effective. Live lessons create the opportunity to
interact with the student, and the students' communication
with the instructor, even in a virtual environment, can
positively affect the students. In some of the statements
above, it is seen that the participants (S76, S77) draw
attention to systemic problems. It can be said that many
factors such as the rapid spread of the epidemic
throughout the world and the fact that the epidemic did not
let enough time to higher education institutions to get
prepared and develop their infrastructure, and the sudden
distance education decision caused the emergence of
unforeseen systemic failures. We can say that our
universities, which have gained such an experience for the
first time, gained the ability and experience to use the



distance education system more effectively in future
epidemics and disasters.

Students’ opinions about conducting course
assessment and evaluation as homework, project
and presentation

Among educational activities, measurement and
evaluation are important processes. By developing and
applying different measurement and evaluation tools, it is
possible to make evaluations for many purposes. With
assessment and evaluation methods, not only student
achievement but also the effectiveness of the school and
the method used are tried to be measured. Students and
parents are informed of the data obtained at the end of
the evaluations. According to the criteria developed in
line with these data, the decisions for students to pass a
course or to be placed in another program can be given.
Measurement and evaluation ensure that the decisions
made about students’ achievements, guidance and
orientation, the effectiveness of the education program
and the teaching processes are accurate (Yasar, 2008).
Due to Covid-19, it was decided by Higher Education
Institution that education and training activities should be
carried out by distance education, it was decided to
conduct measurement and evaluation activities in the
form of homework, projects, and presentations. “What do
you think about having the exams in the form of
homework, projects, or presentations? How would you
prefer it to be done? Why?" The questions were asked to
the participants. The answers of the students were
analyzed with the method of content analysis. The results
of the analysis are given in Table 6 as codes and themes.

Table 6 includes the opinions of university students on
the way of measuring and evaluating the lessons. Most of
the students (f = 62) stated that they found the evaluations
made in the form of homework, project or presentation
positive and useful. Some students (f = 15) stated that it
would be better to make the evaluations in the form of
tests or exams in classical style. Some students find the
time given for assignments in the form of homework,
projects or presentations to be limited (f = 14), as well as
students who are worried that there will be injustice in the
scoring (f = 10).

Some of the expressions of the students are given
below:

“It would be better to do evaluations through
exams, but | think this method helps to develop
some important skills like me, and | don't find this
method bad” (S1).

“I think it's fine, but I think there are injustices in
scoring” (S38).

“For the midterm exam homework was given.
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Yes, but not every student has the same
opportunity in their homes. Most of the homework
requires research and computers, so it was a
difficult process for our friends who have no
internet access and computers” (S42).

“I think it was good to be evaluated in the form of
projects and presentations. We can express our
own thoughts, but some teachers have given 2 or
3 days for the homework, and they ask us to
examine a novel. What happens from homework
read or reviewed in 3 days” (S55).

“I would prefer it to be done in this way because it
is better than memorizing and then taking the
exams. It enables us to produce documents and
assignments by researching and learning by using
our own creativity” (S64).

“The homework system is fine. Homework
teaches us to do research rather than rote
education. | wish the evaluation was always like
this” (S68).

“It was very convenient to be evaluated in the
form of homework. But homework of some
lessons is not just assignments to be done by
reading from the documents. There are some
hard assignments that cannot be done without
practice. This process is a difficult one, most of us
have concentration problems. We could hardly
focus on anything. When our instructors are
evaluating our homework, | hope they evaluate
accordingly” (S70).

As can be seen in the statements above, many students
think that evaluations made in the form of homework,
projects or presentations will improve them and prevent
rote learning. However, some participants are concerned
that there may be injustices in the evaluation of
homework, projects and presentations. While some
students complain that the homework that is requested in
a limited time is not fair and justiciable as the homework
requires a lot of research and reading. Some students
also point out that it is necessary to have facilities such
as computers and internet access to prepare the
homework, projects and presentations as the schools and
libraries are all closed. Moreover, some students claim
that as not every student has these opportunities, making
evaluations and measurements dependent on internet
use is against equal opportunity right in education. To
eliminate this inequality of opportunity, YOK has made a
final decision to prevent injustice and victimization: “All
university students will be allowed to access and use the
computers and internet facilities of the universities where
they are located, facilities of schools under the Ministry of
National Education and other public institutions if



Table 6. Students' opinions about lesson assessment and evaluation.
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Opinions Codes

S$2,S3,54,S5,57,S8,59,510,S12,S13,516,517,518,519,521,522,S23,524,525,527,

$28,529,530,531,532,S33,536,537,539,540,543,544,547,548,549,S50,S51,552,

A useful application/method. S$53.556,558,559,560,562.563,564.565,567,568,569,S72.S73.S74.575.576.577, 02
S78,579,580,581,582,584
Prefer exams. S1, S26, S34, S35, S42,545,546,S54,555,557, S61, S66,570,S71,S83 15
Limited time. S8,59,514,517,S28,S34,542,546,5S54,555,561, S70,S71, S80 14
Having difficulty. S1,512,563,517,520,523,526,537,S42 S54, S57, S70,S71, 13
Unfair scoring. S9,526, S27, S34, S38, S39, S41,555,566, S81 10
Always prefer this method. S12, S21, S29, S33,540,544,572,579,584 9
Not useful. S6, S16, S26, S35,5S42, S55, S72 7
More creative. S4, S8, S64, S72, S79 5
Nice for students. S6, S15, S43, S68, S84 5
Overhelming/boring. S11, S14, S46, S57, S66 5
Not bad S1, S9, S54 3
No equal home facilities. S13,542 2
A logical decision. S19, S81 2
Better than memorization. S4, S74 2
Low grades. S39, S57 2

necessary” (YOK, 2020g)

University students’ opinions about communication
of their instructors during the distance education

Communication has an important role in overcoming a
crisis. Especially when a face-to-face meeting is not
possible, effective communication becomes difficult and
misunderstandings increase. Face-to-face
communication is “The oldest and most effective form of
communication. In this form of communication, both
verbal communication and non-verbal communication
(body language) are used” (Sezer, 2020: 13). However,
during the distance education process that started due to
the Covid-19 epidemic, all activities where students and
lecturers can come together, face-to-face are prohibited
to lessen the spread of the epidemic. To examine the
students' opinions about their instructors’ communication
with them during the distance education process, the
participants were asked: “Did you have any problems in
communicating with the lecturers who attended your
classes during the distance education process? If so,
what kind of problems did you have?" The codes and
themes were created by content analysis and given in
Table 7.

When Table 7 is examined, the majority of the
participants (f = 70) stated that they had no communication
problems with their instructors and their instructors were
very interested (f = 12). It is observed that few participants
(f = 14) who stated that they had problems stated that
communication was impossible (f = 8), their instructors
were not interested in their questions (f = 4), even they
could not get answers to their questions even during live
online courses (f =3). The statements of some students

who had communication problems are given below:

“Is it possible to communicate? Of course no. We
tried all ways but he was always unavailable”
(S13).

“We have communication problems. During the
distance education, one of the course instructors
did not make any explanation. We could not
contact him. Another teacher was trying to get
things done through the class representative. |
think it would be better and beneficial if he
communicated himself directly” (S60).

“During the lectures, my friends and | asked
several questions about the midterms and how to
do the homework, he never returned or answered
our questions in any way” (S76).

The fact that the vast majority of participants had no
communication problems can be considered as an
indication that the process has been successfully
managed. Universities, faculties and colleges have
constantly informed students through their social media
accounts, and have created a platform for live meetings
and questions with students in different social media
environments. As the students stated the instructors
directly contacted the students they attended their classes
on Whatsapp, mail, phone or social media pages. We can
say that having sufficient information about what to do and
how to enable students to experience less stress and to
continue the process more successfully. A student said, “I
cannot be unfair, | had no problem with communication.
Whenever | wanted, | could reach my professors, ask my
guestions and get my answers” (S14), which shows that
the lecturers generally kept the communication doors open.
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Table 7. University students' opinions about the communication with their instructors during the distance education process.
Opinions Codes f
S1,S2,54,S5,57,S8,59,510,S11,513,S14,S15,S16,S18,519,S21,522,523,524,S
Had no problem 25,526,527,528,529,S30,S31,532,S33,534,535,S36,538,539,540,541,S42,54 70
P ' 3,544,545,546S547,548,549,S50,S51,5S52,S53,556,S58,559,562,S6 3,564, S65,
S66,567,568,569,570,S71,573,S74,575,577,578,579,5S80,581,5S82,583,584
Had problems. S3,S6,S12,517,5S20,S26,527.S37, S54,S60, S61,S68,572,S76 14
Interested instructors. S9, S24, S27, S29, S,37,540, S51,S68, S73, S79, S82,584, 12
Even WhatsApp —and emall were o org 557 529,538, S48, S52,563,574, S78, S83 11
available to contact.
Communication was impossible. S3,56,511,513,545,561,568,S72 8
Not interested directly. S3, S54, S60, S76 4
No explanation about how to contact. S3, S11,S45 3
Got no answer to my question on the live S20. S60, S76 3
courses.
Available on distance education system.  S26 1

Students’ recommendations about how education
should be done in similar epidemic situations

The question "What would you recommend about the
continuation of educational activities in case of similar
epidemic diseases in the future?” was asked. The content
analysis of the data obtained from the participants was
made and results are given in Table 8 as codes and
themes.

When Table 8 is examined, it is seen that the majority
of the participants (f = 75) suggested that educational
activities should be carried out over the internet using the
"distance education"” method. An important number of the
participants (f = 21) suggested the development of the
distance education system. The inability of the system to
allow too many students to connect at the same time and
problems with sound and image are among the issues
that students recommend to be handled first. Some
students suggested that it would be better to conduct
assessment and evaluation activities in the distance
education process, not as homework but as exams.
Other suggestions are establishing empathy with
students, having education face to face, instructors being
more devoted to their jobs, more facilitating methods.
Some expressions of the participants' suggestions are
given below:

“I recommend the distance education system to
be more efficient and | wish there were a program
that uploads understanding to some instructors”
(S14).

“l'would like the Distance Live lesson platform to

be further developed” (S18).

“Distance education is a good system. Only
minor improvements should be made” (027).

“It would be more correct to continue as it is now”
(S31).

“I prefer the subjects learned to be reinforced
and the subjects that will be learned should be
postponed to continue after the pandemic is
over. Distance education is of no use for me as |
have to practice, of course, this subject may
change for other departments” (S35).

"It can be the same, but only if the documents
are more useful" (S42).

“I recommend developing the distance education
system. To establish equality, every student must
be provided with computers and internet access”
(S57).

“l am satisfied and | like distance education. Even
though | have been home for months, | feel like |
am still going to school. If such a situation occurs
in the future, the process can be carried out with
live lessons and distance education in the same
way” (S60).

"Education and training activities can be carried
out online, but certainly, starting from now,
training portals with a better infrastructure should
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Table 8. Student recommendations about education in cases of similar epidemics.

Opinions Codes

S1,S2,S3,54,S5,56,57,S8,59,510,511,512,514,5S15,516,S17,518,519,520,521,S22,S

23,525,526,527,528,529,530,531,S32,S33,534,536,537,538,540,541,542,544,545,S

Distance education. 46,547,548,549, 550,551,552, 553,556,558, S59,S60,S61, 562,563,564, 565,566,567.S ' °
68,569,570,S71, S72,S73,574,S75,577,S78, S79,580,S81,S82, 583,584
A developed online system. S3,56,512,513,514,516,517,S18,520, S22, S24,526,527,530,532,534,535,537,541, 29
S43,554,557,560,561,563,568,572,576, S80
Ensured technological equality. g%gﬁ,39,312,814,Sl6,829,832,838,839,S40,S41,S42,S48,850,857,865,S74,S77,S? 21
Exams instead of homework. S1,526,534,535,541,542,544,545,546, S54,555,557,561,566,570,571,S83 17
Empathy with students. S11,514,524,528,534,541,546,555,566,S70, S71 11
Face to face. S13,524, S35,539,543,S54,S55, S57,576, 9
Devoted educators. S1,S6, S9,514, S39,541, S54, S57 8
First health. S3, S26,S35, S41,S42, S46, S61,S70 8
Facilitating methods. S11,S514,S24, S46, S55, S71
No evaluation during the pandemic. S11,S14, S20 3
Face to face when the pandemic over.  S20, S28 2
Outdoor lessons. S29, S41 2
Enough materials. S23, S81 2
Graduate directly. S15 1

be prepared against possible future situations"
(S80).

When the above statements are examined, it is seen that
the students suggest the online distance education
method, but there are suggestions that some
infrastructure problems should be resolved as soon as
possible and prepare for the future should be made.
Some university programs require particular practicum
activities. It is not possible to practice with distance
education. For this reason, developing more effective
methods specific to the departments and courses that
require practice or allowing the students to apply the
process in the field once the normal life returns, may be
beneficial for the students.

DISCUSSION AND CONCLUSION

First Covid-19 cases were seen in Turkey on March 11,
2020, and all schools have gone on holiday for two
weeks holiday. Distance education has been started on
March 23, 2020, at all levels, especially in higher
education. With millions of students starting distance
education at the same time, students and lecturers have
begun to experience a new learning environment. With
the decisions taken by the Higher Education Institution
and the devoted efforts of the universities, the process
has been tried to be overcome most efficiently. The
opinions of university students who have just started their

education life for formal education or have to switch to
distance education while continuing in some stages of
formal education, face to face, have been deemed worthy
of study to plan similar situations in the future.

Informing university students adequately about the
stages and processes of distance education, responding
to their questions and relieving their curiosity is important
to lessen their anxiety about their future. The majority of
the university students (f=61) who participated in the
study think that their educational institutions gave them
satisfactory information about the process. Distance
education via online live courses requires a certain
infrastructure. The decisions taken without considering
the infrastructure may cause hitches and problems. More
than half of the students (f=47) declared that they had
problems while accessing the distance education
platforms online. An important number of the participants
(f=36) stated they especially had system-related
problems like audio, video and connection problems.

Kahraman (2020) who researched applied courses
found out that applied courses as well can be taught by
distance learning on account of developing appropriate
materials. Similarly in this study, most of the students
(59) found the course materials uploaded to online
distance education system quite satisfactory. However,
the other participants (f=25) think that the materials are
useless, not related to their course topic, not prepared by
the instructors, not original or difficult for individual study.
43 participants think that the online live courses are
useful and instructive. They think that these live



simultaneous courses are better than simple materials
and they enjoy at their home comfort. Uger (2020) also
stated that students like distance education technology
as it is easy to use and comfortable. They like the live
courses as they could ask questions more easily and
interact with their instructors. However, 17 students think
these courses useless and 30 students declared they had
system-related problems and not attended the courses
properly.

Ozdogan and Berkant (2020) had conducted an earlier
study about the opinions of teachers, school
administrators, students, university instructors, parents
and other school-related shareholders. The study
supports the current study on the point that distance
education has many advantages and disadvantages.
Students can rewatch the recorded online courses and
study the documents when and where they like.

As for the assessment and evaluation methods, the
majority of the participants (f=62) were happy about the
evaluation of homework, projects, and presentations as
their midterm and final exams. Hower, Ozdogan and
Berkant (2020) stated that shareholders of education
believe that evaluation in distance education is not
satisfactory. In this study also some students (f=15)
stated their unhappiness about the assessment methods
for some reasons. Some think the time given for the
preparation of projects and presentations is limited. Some
are afraid of being scored unfairly. They find these new
methods boring. Some criticize for not having equal
opportunities at home.

Communication has a key role in the successful
management of a crisis. For this reason, the students
were asked whether they had any problem
communicating with their instructors. Almost all of the
participants (f=70) stated that they had no communication
problems. They stated that they can always reach their
lecturer via phone applications or e-mail and get
explanatory answers to their questions. Some studies
support the findings of communication. Ucer (2020) found
out that university students communicate more easily and
they like using distance education tools. According to
findings of Ozdogan and Berkant (2020), however,
communication is limited or there is no communication
during distance learning.

TEDMEM (2020) reported that the university
infrastructure was not developed enough to handle all the
programs in the distance education system. New
investments to support distance education infrastructure
is important. Some students have no digital equipment,
computers or internet access. So students who have
economic problems should be supported either by
providing scholarships or some other ways. Similar
suggestions were also put forward by the current
research. Epidemics that affect the world, such as Covid-
19, have also emerged at different times in the world. As
the students are the most affected, their suggestions
regarding how to carry out educational activities in such
crises as epidemics gain importance. A significant
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majority of the students (f=75) suggested that distance
education is a suitable solution for such situations and
that it should be carried out in the form of online distance
education by improving the infrastructure, students and
teachers about the technology while others suggested
the development of a system that could eliminate internet
dependency.

The study has some limitations. Firstly, the study was
limited to the opinions of the participants from four
different universities. So making strict generalizations
could not be fair. Another important limitation is
conducting the study online. It was impossible to observe
the body language of the participants during the
interview.

Suggestions

1. Education and training activities have many dimensions.
This study was conducted by considering the student
dimension. New studies can also be conducted with
instructors and their opinions can be evaluated.

2. In order to minimize the problems experienced in the
distance education process, solutions should be
immediately developed for the detected problems.

3. It may be necessary to investigate whether the
education given by the distance education method is
effective or not.

4. Solutions should be developed for the courses that
require practice in cases of epidemics or natural disasters.
5. In order not to cause inequality in education, students
who lacked the necessary technology should be provided
free internet access and computers.
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