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The aim of this study is to determine the predictive level of teacher abuse, school
burnout and school attachment for risky behaviors in adolescents, and to examine
risky behaviors according to some demographic variables. Relational survey model was
employed in the study. The study group consisted of 446 adolescents with an average
age of 15.49 years studying in secondary schools. Personal information form, Risky
Behaviors Scale, Teacher Emotional Abuse Scale, School Burnout Scale and School
Attachment Scale for Adolescents were used to obtain demographic information about
students. As for data analysis, Pearson's Correlation Coefficient Analysis, Multiple
Linear Regression Analysis, Independent Samples t-Test and One-Way Variance
Analysis were employed. As a result, it was found that teacher abuse and school
burnout predicted adolescents’ risky behaviors in a positively significant direction
whereas school attachment predicted adolescents’ risky behaviors in a negatively
significant direction. It was revealed that the score averages taken from the total and
sub-dimensions of risky behaviors differed significantly according to gender, grade
level, academic average, perceived socioeconomic level and family structure variables.
In addition, it was determined that suicidal tendencies did not differ based on gender,
academic average and class level; antisocial behaviors and school dropout did not
significantly differ according to the grade level.
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Bu arastirmanin amaci, ergenlerde Ogretmen istismari, okul tikenmisligi ve okula
baglanmanin riskli davranislari yordama dulzeyinin belirlenmesi ve riskli davraniglarin
bazi demografik degiskenlere goére incelenmesidir. Arastirmada iliskisel tarama modeli
kullanilmigtir.  Calisma grubu ortaégretim kurumlarinda 6grenim goéren ve vyas
ortalamasi 15.49 olan 446 ergenden olusmaktadir. Veri toplama araglari olarak
ogrencilere iliskin demografik bilgilerin elde edildigi kisisel bilgi formu, Riskli
Davraniglar Olgegi, Ogretmen Duygusal istismar Olgegi, Okul Tiikenmisligi Olcegi ve
Ergenler icin Okula Baglanma Olgegi kullaniimistir. Verilerin analizinde Pearson
Korelasyon Katsayisi Analizi, Coklu Dogrusal Regresyon Analizi, iliskisiz Orneklemler t-
Testi ve Tek YonlG Varyans Analizi kullaniimistir. Sonug olarak, 6gretmen istismari ve
okul tikenmisliginin ergenlerin riskli davranislarini pozitif yonde; okula baglanmanin
ise negatif yonde ve anlamli diizeyde yordadigi goérilmustir. Ayrica, riskli davranislarin
toplam ve alt boyutlarindan alinan puan ortalamalarinin cinsiyet, sinif diizeyi,
akademik ortalama, algilanan sosyoekonomik diizey ve aile yapisi degiskenlerine gore
anlaml dizeyde farkhlagmaktadir. Diger taraftan intihar egiliminin cinsiyet, akademik
ortalama ve sinif dizeyine goére; antisosyal davranislarin ve okul terkinin ise sinif
diizeyine gore anlaml diizeyde farkhlagmadigi belirlenmistir.
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Introduction

It is important to define the aims and functions of risky behaviors in terms of adolescent
development and compliance process and to focus on strengthening adolescent mental health through
protective and preventive studies. With the repercussions of rapid and unpredictable changes in the
world, it is clear that adolescence can become a much more challenging process when added to the
turmoil created by the periodic psychosocial struggles that adolescents have to deal with. Therefore,
understanding the causes of the orientation to risky behaviors that occur frequently in adolescents can
be considered an important need in both adolescent studies and mental health studies.

In problem behavior theory from approaches that address the risky behavior of adolescents, risky
behaviors are defined as “behaviors that are life-threatening or health-threatening to adolescents,
which are likely to result in illness, injury or death.” In addition, it is emphasized that risky behaviors
serve some purposes in adolescents’ lives, and motivation is important in the orientation of risky
behaviors; it focuses on factors (protective factors) that increase the likelihood of adolescents exhibiting
problem behaviors (risk factors) and prevent them (Jessor, 1991). According to the theory of social
learning, which considers the risky behavior of adolescents, social factors such as family and peers are
very important in the formation of risky behaviors. Accordingly, the focus should be on factors such as
the orientation of adolescents to risky behaviors, learning through observation, self-suffering belief,
seeking excitement, risk-taking behavior and resisting perceived peer influence (Bandura, 2006). In the
theory of social control, which dealt with the risky behavior of adolescents, Hirschi (2002) explained
risky behaviors with a decrease in the link between adolescents and society, while arguing that
adolescents’ orientation to risky behavior will be reduced through their bonds with school, family and
friends. In addition, in the ecological approach, Bronfenbrenner (1979) discussed the effects of
environmental factors on adolescent development from a broad perspective that extends from the
interaction between parent adolescents to their farther factors, such as culture. In this context,
Bronfenbrenner (1979) focuses on interactions between the environmental systems of adolescents and
adolescents while explaining risky behaviors. As clearly emphasized in all these theories, different
factors play a role in the emergence of adolescent risky behaviors.

The focus should be on adolescents’ risky behaviors since these behaviors are responsive and carry
continuity (Ogel, Akco, Aksoy, Dénmez, Yilmazcetin, Erdogan et al., 2007), adolescents perform risky
behaviors without predicting their consequences (Siyez, 2009), but also because multiple risky behaviors
are likely to be seen together (Lindberg, Boggess, Porter, & Williams, 2000). Risky behaviors evaluated in
this context often include antisocial behaviors, alcohol, smoking, cannabis and other drug use, physical
assault, suicidal thoughts and attempts, risky sexual behaviors, as well as risky sexual behaviors, and
many problem behaviors such as school dropout (Jessor, 1991; Lindberg et al., 2000; Ogel et al., 2007).
The common characteristics of these behaviors are that each has the potential to result in a number of
health problems that can develop in an abrupt or long time, not being considered appropriate by
society, preventing adolescents from fulfilling their developmental duties and social roles, gaining a
sense of success and competence (Jessor, 1991; Jessor, Donovan, & Costa, 1994; Lindberg et al., 2000).
In this context, it is important to focus on effective prevention and intervention efforts by evaluating the
effect of adolescent risky behavior on adolescents’ development and adaptation, as well as short-term
and long-term effects. Focusing on and adequately meeting the increasing psychological assistance
needs of adolescents during this period will play a protective and preventive role in many areas,
especially risky behaviors (Savi-Cakar & Kiling, 2020).

In studies assessing the effect of risky behaviors on adolescent development and compliance;
protective and risk factors (Jessor et al., 1994; Siyez, 2009); social support (ikiz & Savi-Cakar, 2012; Savi-
Cakar & Tagay, 2017); family functions (Cataloglu, 2011); causes of risky behavior (Savi-Cakar, Tagay, &
Karatas, 2015); levels of peer bullying and psychological well-being (Ozdemir, 2018); subjective well-
being and self-esteem (Savi-Cakar & Tagay, 2017); the focus is on variables such as loss and grief,
strategies for improving subjective well-being and emotion editing skills (Akylz, 2019) and parental and
teacher abuse (Cansiz, 2019). In addition, it is observed that negative life events and cognitive emotion
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regulation (Garnefski, Kraaij, & Spinhoven, 2001), environmental risk factors (Gerard & Buehler, 2004),
self-control (Quinn & Fromme, 2010), depression and suicidal tendencies (Campos & Mesquita, 2014),
sociodemographic variables, psychological health (Piko, 2000); physical abuse (Perkins & Jones, 2004);
peer support (Brendgen, Lamarche, Wanner, & Vitaro, 2010); adolescent communication with the family
(Gutman, Eccles, Peck, & Malanchuk, 2011), academic failure (Girma, Hassen, & Garuma, 2019; Pérez-
Fuentes, Gazquez, Mercader, & Garcia-Rubira, 2011) and genetic factors (Harden, Quinn, & Tucker-Drob,
2012) have been examined. Based on these studies, it can be said that adolescent risky behaviors need
to be handled in a multifaceted way in relation to many variables. In this context, adolescent risky
behaviors will be examined in terms of school burnout, school attachment and teacher abuse.

In this study, school burnout, among variables to be evaluated with its relationship with risky
behaviors, describes a very common condition in education with symptoms such as fatigue,
desensitization, apathy (Salmela-Aro, Savolainen, & Holopainen, 2009). Academic pressure experienced
is also an important issue for adolescents in terms of causing academic stress (Yang & Farn, 2005) and
negatively affecting mental health (Salmela-Aro, Upadyaya, Hakkarainen, Lonka, & Alho, 2017). In this
context, among the variables discussed with school burnout in adolescents in the literature; researchers
seem to focus on problems such as risky behaviors (Salmela-Aro & Upadyaya, 2014), depression
(Salmela-Aro et al., 2009), psychological dissonance (Lee & Lee, 2018), school leave (Yang & Farn, 2005),
peer bullying (Uzun & Karatas, 2019).

Another important variable that should be evaluated in terms of risky behaviors in terms of school is
school attachment. School attachment is explained in a broad context that reflects the belief in value
and proficiency for school activities, and also addresses student motivation and extracurricular activities
at school (Faircloth & Hamm, 2005). Adolescent’s school attachment meets basic psychological
requirements such as feeling of being valued and respected as a member of the school (Roeser & Eccles,
2000) and establishing emotional connection through relationships with teachers and classmates at the
school (Eccles & Roeser, 1999). As a social bonding area, the school promotes positive mental health
development (Roeser & Eccles, 2000). In the above explanations, it is seen that school attachment
contributes significantly to adolescent development and adaptation. It is observed that studies
conducted in this context discuss school attachment in relation to risky behaviors (Diaz, 2005; Rudasill,
Reio, Stipanovic, & Taylor 2010; Savi-Cakar, 2018).

Another variable in the study related to risky behaviors is teacher abuse; this variable consists of
physical, emotional, sexual and economic abuse that cause physical, emotional, sexual and economic
harm to the child’s life, development, health or dignity. Abuse and neglect with cognitive, emotional,
physical and social effects on children is a common problem all over the world with irrecoverable
consequences (WHO Report, 1999). Abuse is not only limited to parents of children and adolescents, but
is also associated with the wider social environment in which it is included, and the problem of teacher
abuse is frequently encountered in school environment (Hyman & Snook, 1999; Theoklitou, Kabitsis, &
Kabitsi, 2012). Many emotional, behavioral, developmental and social problems and suicide attempts
can be seen in children and adolescents who have been abused (Taner & Gokler, 2004). However, it is
stated that adolescents exhibit self-harm behavior (D'Onofrio, 2007) and risky behaviors to relieve
psychological distress and suffering due to abuse (Arnow, 2004; Chen & Liao, 2005; Fry, McCoy, &
Swales, 2012; Young & Widom, 2014). For this reason, it is thought that perceived abuse from the
teacher will be important in explaining the orientation to risky behaviors in adolescents.

It may be useful to study risky behaviors in relation to both living spaces (family, school, peer and
community) and many negative outcomes since these behaviors include those contrary to legal and
social norms, disapproval by culture, against authority, and expressed as problems within the social
structure (Jessor, 1991; Jessor et al., 1994). In this context, risky behaviors can negatively affect
adolescent’s school life, as well as contribute to the emergence of risky behaviors in school life and
school-related variables. Among these variables, teacher abuse, school burnout and school attachment
level are thought to be important in explaining adolescent risky behavior.
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The aim of this study is to determine the predictive level of teacher abuse, school burnout and
school attachment for risky behaviors in adolescents, and to examine risky behaviors according to some
demographic variables.

The problem of the study is “Do teacher abuse, school burnout and school attachment variables
significantly predict adolescents’ risky behaviors?”.

The sub-problems of the research are as follows:

e Do the levels of teacher abuse, school burnout, and school attachment significantly predict
adolescents’ risky behaviors?

* Do adolescents’ risky behaviors vary significantly according to gender, class level, academic average,
perceived socioeconomic level and family structure?

Method
Research Design

Relational survey model was employed in the study. Relational survey models are research model
that aims to determine the presence and degree of change between two or more variables (Karasar,
2012).

Study Group

The working group of the research consisted of 446 students who studied in secondary schools in
Bodrum district of Mugla province and had an average age of 15.49 in the 2019-2020 academic year.
When selecting the sample, stratified sampling methods were used, which is among random sampling
methods. Stratified layered sampling is a sampling method that aims to identify sub-groups in a universe
and ensure that they are represented in the sample by their proportions within the size of that universe
(Buyukoztirk, Kihg-Cakmak, Akgiin, Karadeniz, & Demirel, 2016). In this context, possibilities and
limitations (time, money, etc.) were calculated from the 4460 students in the study universe; it was
decided to create a 10% sample thought to be the power of representation of the universe (Ozen & Giil,
2007).

The proportion of groups in the sample of 446 people created was determined by the formula and
sample calculation specified in Table 1 (Ozen & Giil, 2007).

Table 1.
Sample Calculation Formula
Number in the . Number of Girls to be included in
. Layer Weight
Universe Sample
Gender Ni Ni/ N = ai aixn=ni
Female 2319 2319 /4460 = .52 .52 x 446 =235

Students’ participation in the research was based on voluntariness. Demographic information on the
study group is presented in Table 2. When Table 2 is examined, it is seen that 52.70% (n=235) of the
participants are girls, and 42.30% (n=221) of them are boys. Among research participants, 27.13%
(n=121) are 9th grader, 22.86% (n=102) 10th grader, 23.54% (n=105) 11th grader, and 26.45% (n=116)
12th grader. Among research participants, 11.09% (n=53) have an academic grade point average of 49
and below, 37.70% (n=168) average between 50-69, 36.10% (n=161) an average between 70-84%, and
14.30% (n=64) an average of 85 and higher. 19.95% (n=89) of participants defined their socioeconomic
status as poor, 39.46% (n=176) as moderate, and 40.58% (n=181) as good. The parents of 46.18%
(n=206) of the participants live together, while parents of 32.06% (n=143) of the participants have
divorced, and mothers and/or fathers of 21.74% (n=97) of the participants have died.
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Table 2.
Descriptive Statistical Findings on the Sample
Factor Variable n %
Gender Female 235 52.70
Male 211 42.30
Grade Level 9th Grade 121 27.13
10th grade 102 22.86
11th grade 105 23.54
12th Grade 118 26.45
Academic Average 49 and lower 53 11.09
Between 50-69 168 37.70
Between 70-84 161 36.10
85 and higher 64 14.30
SES Poor 89 19.95
Moderate 176 39.46
Good 181 40.58
Family Structure Parents together 206 46.18
Parents separate 143 32.06
Mother and/or father dead 97 21.74
Total Number of Students 446 100.00

Data Collection Tools

In the study, data collection tools included the personal information form, Risky Behaviors Scale,
Teacher Emotional Abuse Scale, School Burnout Scale and School Attachment Scale for Adolescents to
obtain demographic information about students. For all data collection tools used in the research,
permissions were taken from intellectual rights owners by e-mail. In addition, the necessary permissions
were obtained from Bodrum District National Education Directorate to carry out the research in a
healthy manner. For the participating students, necessary information has been given on research and
scales.

Personal Information Form: A personal information form was created by the researchers to learn
about demographic characteristics of the students participated in the study. Personal information
(gender, class level, academic average, perceived socioeconomic status, family structure) are included in
the personal information form.

Risky Behaviors Scale (RBS): The scale was developed by Gengtanirim and Ergene (2014) to measure
adolescents’ risky behavior. The scale is in 5-item Likert type consisting of a total of 36 items. A rise in
the score from the scale indicates that the level of individual’s risky behavior also rises. The scale has six
sub-dimensions that measure ‘antisocial behaviors’ (7 items), ‘alcohol abuse’ (7 items), ‘smoking’ (6
items), ‘suicidal tendencies’ (4 items), ‘feeding habits’ (5 items) and ‘school leave’ (7 items), and a total
point can be obtained from the scale. The scale explains 55.43% of the total variant. The overall internal
consistency coefficient of the RBS is .90 (Gengtanirim & Ergene, 2014).

To use the RBS within the scope of this study, reliability and validity studies were carried out first.
For reliability study, the Cronbach’s alpha consistency coefficient of the scale was calculated and found
to be .93. Confirmatory Factor Analysis (CFA) was performed to test the structure validity of the scale,
and it was found that fit indices were significant (X2=920.64, sd=324, p=.00, Xz/sd=2.84, RMSEA=.07,
SRMR=.08, CFI=.92, NNFI=.91). Considering these values, it can be said that the scale is reliable and valid
enough to be used in research (Kline, 2014).

221



Firdevs SAVi CAKAR, Kivang UZUN — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 217-258

Teacher Emotional Abuse Scale (TEAS): TEAS was developed by Kirimsoy and Kaner (2001) to
measure teachers’ level of emotional abuse on adolescents. The scale is in 5-item Likert type consisting
of a total of 27 items. A rise in the score from the scale indicates that individual is exposed to teacher
abuse at an intense rate. The scale has three sub-dimensions that measure ‘rejection and humiliation’ (9
items), ‘intimidation’ (9 items) and ‘insensitivity’ (9 items), and a total score can be obtained from the
scale. The overall internal consistency coefficient of the TEAS is .70 (Kinmsoy & Kaner, 2001; as cited in
Kirimsoy, 2003).

To use TEAS within the scope of this study, reliability and validity studies were carried out first. For
reliability study, the Cronbach’s alpha consistency coefficient of the scale was calculated and found to
be .83. CFA was performed to test the structure validity of the scale, and it was found that fit indices
were significant (X2=2365.54, sd=827, p=.00, Xz/sd=2.86, RMSEA=.07, SRMR=.09, CFI=.90, NNFI=.92).
Considering these values, it can be said that the scale is reliable and valid enough to be used in research
(Kline, 2014).

School Burnout Scale (SBS): SBS was developed by Salmela-Aro, Kiuru, Leskinen and Nurmi (2009) to
measure students’ school burnout. The adaptation of the scale into Turkish culture was made by Secer,
Halmatov, Veyis and Ates (2013). The scale is in 5-item Likert type consisting of a total of 9 items. A rise
in the score from the scale indicates that the level of individual’s school burnout also rises. The scale has
three sub-dimensions that measure ‘emotional burnout’ (4 items), ‘depersonalization’ (3 items) and ‘low
success expectation’ (2 items), and a total score can be obtained from the scale. The scale accounts for
66.85% of the total variance. The overall internal consistency coefficient of SBS is .75 (Seger et al., 2013).

To use the SBS within the scope of this study, reliability and validity studies were carried out first. For
reliability study, the Cronbach’s alpha consistency coefficient of the scale was calculated and found to
be .91. CFA was performed to test the structure validity of the scale, and it was found that fit indices
were significant (X°=1305.81, df=524, p=.00, X*/df=2.49, RMSEA=.05, SRMR=.06, CF|=.95, NNFI=.94).
Considering these values, it can be said that the scale is reliable and valid enough to be used in research
(Kline, 2014).

School Attachment Scale for Adolescents (SASA): SASA was developed by Hill and Werner (2006) to
assess children and adolescents’ levels of school attachment. Adaptation of the scale into Turkish
culture was made by Savi-Cakar (2011a). The scale is in 5-item Likert type consisting of a total of 14
items. A rise in the score from the scale indicates that individual has high level of school attachment.
The scale has three sub-dimensions that measure ‘school attachment’ (5 items), ‘teacher attachment’ (5
items) and ‘friend attachment’ (4 items), and a total score can be obtained from the scale. The scale
explains 58.69% of the total variant. The overall internal consistency coefficient of SASA is .84 (Savi-
Cakar, 2011a).

To use ASAS within the scope of this study, reliability and validity studies were carried out first. For
reliability study, the Cronbach’s alpha consistency coefficient of the scale was calculated and found to
be .91. CFA was performed to test the structure validity of the scale, and it was found that fit indices
were significant (X’=1020.54, sd=425, p=.00, X*/sd=2.40, RMSEA=.06, SRMR=.06, CFI=.92, NNFI=.90).
Considering these values, it can be said that the scale is reliable and valid enough to be used in research
(Kline, 2014).

Data Collection

During the data collection process, researchers entered separately the schools in the sample and
each class where the data would be collected, and students were given necessary explanations about
the purpose and content of the research and scales. Signed consent forms were obtained from
participants who volunteered to participate in the research. The scales were then filled in by students.
Application lasted an average of 30 minutes. Completed scales are examined and scales that were not
fully filled by students were not included in the study.
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Data Analysis

To perform statistical operations on the data, the data collected were first transferred to the SPSS
20.0 program. Accuracy was then checked in the data set, and all values were found to be within
possible limits (Tabachnick, Fidell, & Ullman, 2007). In addition, reverse-rated items were corrected; the
data set was made ready for the lost data review. Lost data ratio in the data set was then examined, and
it was found to be less than 5%. It was checked to see if the lost data pattern was randomly distributed,
the result of the Little’s MCAR test was as significant as expected (p=.19>.05), and it was understood
that the lost data distributed randomly (Little, 1988). Due to the fact that the total lost data ratio
remains below 5% and the random dissolution of the data set, loss value assignment was applied to the
lost data using Expectation Maximization (EM) (Tabachnick et al., 2007).

A single variable and multivariate extreme value review were conducted to detect extreme values in
the data set. Z test was applied to examine single-variable end value, and the z score was taken between
-4.00 and +4.00 as a reference value due to the sample size of more than 100 (Mertler & Vannatta,
2005). No data have been found outside the range of standardized z score -4.00 and +4.00. Mahalonobis
distance coefficient was then tested for multivariable end value analysis, but no data expressing end
value were found (Tabachnick et al., 2007).

Coefficients of kurtosis and skewness were reviewed to test whether each variable provided the
assumption of normality. For each of the variables, the reference value range of the kurtosis and
skewness was observed between -1.00 and +1.00. In this context, it can be said that the data is
distributed normally (Cokluk, Sekercioglu, & Bliyukoztirk, 2014).

Simple (binary) correlations between variables were reviewed to check for multiple connection
problems in the data set. After the analysis, the binary correlation values between the variables were all
lower than .90 (Cokluk et al., 2014). In addition, VIF and CI values were analyzed to determine whether
there were multiple connectivity problems in the data set; it was observed that VIF values for all items
were less than 10 (Webster, 1992; cited by Albayrak, 2005), and Cl values were less than 30 (Gujarati,
1995; cited by Albayrak, 2005). In this context, it can be said that there is no multi-link problem between
variables.

After the data were prepared for analysis, reliance and validity studies were carried out primarily to
ensure that the Risky Behaviors Scale, Teacher Emotional Abuse Scale, School Burnout Scale and School
Connection Scale for Adolescents could be used within the scope of the study. Cronbach’s alpha internal
consistency coefficient was performed to scales for testing reliability values; CFA was performed using
the LISREL 8.7 program to test validity values. Obtained values show that scales are reliable and valid
enough to be used in research. These values are presented in the section of the research on data
collection tools.

It was determined that the data met the parametric properties required for regression analysis. To
find answers to research questions in this context: Pearson Correlation Coefficient Analysis was used to
determine the relationship between variables; Multiple Linear Regression Analysis was used to
understand the extent to which teacher abuse, school burnout and school attachment predicted
adolescents’ risky behaviors. Levene Test was carried out to test whether the data provided the
assumption of homogeneity, and it was concluded that the assumption of homogeneity was provided
(p<.51). On top of this, independent samples t-test and one-way variance analysis (ANOVA) were used
for analysis of differences (Blylikoztiirk, 2014). To test the source of differences, the distributions of
sample in categories were observed; those who were suitable for Tukey or Hochberg’s GT2 tests were
used (Field, 2005). In addition, Cohen’s d (Cohen, 1988) one-way variance analysis and Omega square
(Kirk, 1996) effect size calculation formulas were used, and level of meaningfulness was taken as .05.
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Findings

Multiple linear regression analysis was carried out to reveal the extent to which teacher abuse,
school burnout and school attachment predicted adolescents’ risky behaviors. The binary correlation
coefficients between dependent and independent variables were calculated to determine whether
there were multiple connections between dependent and independent variables before regression
analysis was carried out, the results are shown in Table 3.

;atzlr?\i;riable Pearson Product-Moment Correlation Coefficients.

Variables X S 1 2 3 4
Risky Behaviors 78.90 24.81 -

Teacher Abuse 48.37 12.34 S51%* -

School Burnout 26.71 9.94 .30%* 34%* -

School Attachment 48.37 12.34 -37** - 40** - 45%* -
**p<.01

According to Table 3, the average risky behavior of the participants was 78.90 and the standard
deviation was 24.81. In addition, there is a positive oriented significant relationship between
adolescents’ levels of risky behavior and teacher abuse (r=.51, p<.01) and school burnout (r=.30, p<.01);
and there is a negative-oriented significant relationship between their risky behaviors and their levels of
school attachment (r=-.37, p<.01). These relationships are not at the level that would create a multi-link
problem in the model being constructed (which is smaller than .90); it is also understood from the
analysis for the regression assumption given in the analysis section of the data (Cokluk et al., 2014).
Furthermore, examining the correlation coefficients obtained, a medium level of relationship (.30<r<.70)
is observed between adolescents’ risky behaviors and teacher abuse, school burnout and school
attachment levels (Buyukézturk, 2014).

The results obtained from a multi-linear regression analysis to determine whether the levels of
teacher abuse, school burnout, and school attachment significantly predict adolescents’ risky behaviors
are given in Table 4.

Table 4.
Multiple Linear Regression Analysis Results on Teacher Abuse, School Burnout and School Attachment
Levels as Predictors of Risky Behaviors.

2 2

Variables R R° R F df B B t p
Constant .55 31 .30 64.23%* 3/442 67.11 6.82%* .00
Teacher Abuse a2 .09 18** .00
School Burnout 13 .10 1.83** .00
School Attachment -22  -31 -255%* .00

**p<.01

According to the results of the multi-linear regression analysis seen in Table 4, teacher abuse, school
burnout and school attachment variable, the risky behavior scores of adolescents are significantly
procedural and the model constructed for regression is significant (R=.55, R2=.31, F(3,442=64.23, p<.01).
All these variables specified in the edited regression model have a great effect on the risky behaviors of
adolescents (R*>.26) (Cohen, 1988). In addition, teacher abuse, school burnout and school attachment
variables describe 31% of adolescents’ risky behaviors.
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According to the standardized regression coefficient (B), the relative order of importance of
predictive variables on adolescents’ risky behavior levels is as follows; school connection (B=-.31, t=-
2.55), school burnout (B=.10, t=1.83) and teacher abuse ($=.09, t=.18).

Examining t-test results for the significance of regression coefficients: It is observed that teacher
abuse (t=.18, p<.01) and school burnout (t=1.83, p<.01) variables are positive predictors of adolescents’
risky behaviors while school attachment (t=-2.55, p<.01) is negative predictor.

Given these results, it can be said that adolescents’ levels of risky behavior will increase with an
increase in their scores from school burnout and teacher abuse variables; however, the increase in
points in school attachment variable will reduce their risky behavior.

Unrelated samples t-test was carried out to examine whether the difference between adolescents’
risky behavior scores as per gender was significant, and the results are presented in Table 5.

Table 5.
Independent Samples T-Test Results for The Examination of Adolescents’ Risky Behavior Scores as per
Gender.

Gender n X S df t p Cohen’s d

Total Risky Female 235 75.31 23.19 444 -3.26*%* .00 .61

Behaviors Male 211 8290  25.96

Antisocial Behavior Female 235 15.24 6.61 444  -3.06** .00 .55
Male 211 17.12 6.30

Alcohol Abuse Female 235 10.60 6.15 444  -3.18** .00 .57
Male 211 12.67 7.54

Smoking Female 235 11.54 5.54 444 -1.91* .04 .51
Male 211 12.59 6.07

Suicidal Tendencies Female 235 14.59 472 444 -.57 .56 .04
Male 211 14.86 5.12

Eating Habits Female 235 12.34 5.48 444  -3.12** .00 .58
Male 211 13.68 6.28

School Dropout Female 235 10.88 5.56 444  -4.89** .00 .64
Male 211 13.81 7.08

**p<.01, *p<.05

As can be seen in Table 5, total risky behavior scores of male and female adolescents (t(444=-3.26,
p<.01, d=.61) varied significantly. Considering sub-dimensions of adolescents’ risky behavior; it is
observed that boys’ and girls’ scores from antisocial behaviors (t(444)=-3.06, p<.01, d=.55), alcohol abuse
(t(aa9y=-3.18, p<.01, d=.57), smoking (t(4)=-1.91, p<.05, d=.51), eating habits (t(s4=-3.12, p<.01, d=.58)
and school dropout (t(44)=-4.89, p<.01, d=.64) fields varied significantly. In other words, it can be seen
that average total risky behaviors of male adolescents, their antisocial behaviors, alcohol abuse,
smoking, eating habits and school dropout is higher than that of female adolescents. However, when
Table 5 was examined, it was determined that the suicidal tendencies scores of male and female
adolescents (t(s44=-.57, p>.05) did not vary significantly. In addition, as shown in Table 5, the effect size
of gender on adolescents’ total risk behavior (d=.61), antisocial behavior (d=.55), alcohol abuse (d=.57),
smoking (d=.51), eating habits (d=.58) and school leaver (d=.64) score averages were moderate (Cohen,
1988).

A one-way variance analysis was carried out to determine whether the difference between
adolescents’ grade levels and risky behavior scores was significant, and the results are shown in Table 6.
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Table 6.
One-Way Variance Analysis Results for Examining Risky Behavior Scores by Adolescents’ Grade Levels.
Grade Level n X S F pDifference o’
Total Risky  9th grade (A) 121 75.75 23.26 1.73* .04 A-D .08
Behaviors 10th grade (B) 102 78.42 23.42
11th grade (C) 105 80.39 24.78
12th grade (D) 118 82.13 27.09
Antisocial 9th grade (A) 121 15.49 6.31 .86 46 None .01
Behavior 10th grade (B) 102 16.38 6.69
11th grade (C) 105 16.63 6.33
12th grade (D) 118 16.46 6.89
Alcohol Abuse 9th grade (A) 121 10.63 6.48 3.49%* .01 A-D A1
10th grade (B) 102 10.57 6.47
11th grade (C) 105 11.88 7.00
12th grade (D) 118 13.06 7.37
Smoking 9th grade (A) 121 11.09 5.24 4.43%* .00 A-D 12
10th grade (B) 102 11.12 5.43
11th grade (C) 105 12.47 5.86
12th grade (D) 118 13.37 6.39
Suicidal 9th grade (A) 121 14.87 4.45 1.18 31 None .01
Tendencies  10th grade (B) 102 15.64 3.98
11th grade (C) 105 14.19 4.81
12th grade (D) 118 14.50 5.84
Eating Habits 9th grade (A) 121 12.51 6.26 3.26* .02 A-D .10
10th grade (B) 102 13.40 6.45
11th grade (C) 105 13.65 7.41
12th grade (D) 118 13.78 7.88
School 9th grade (A) 121 11.81 6.48 .82 48 None .00
Dropout 10th grade (B) 102 11.73 5.89
11th grade (C) 105 12.79 6.60
12th grade (D) 118 12.72 6.68

**p<.01, *p<.05

As shown in Table 6, the difference between the class levels of adolescents and the total risky
behavior scores is statistically significant (F(342=1.73, p<.05, QZ=.08). Accordingly, it can be said that
12th graders exhibit more risky behaviors than 9th graders. Examining sub-dimensions of adolescents’
risky behaviors, it can be seen that adolescents’ scores in alcohol abuse (F3442=3.49, p<.05, QZ=.11),
smoking (F3 442=4.43, p<.01, Q’=.12) and nutrition habits (F(3,442)=3.26, p<.05, Q’=.10) vary significantly
as per their grade levels. However, it is observed that adolescents’ scores from antisocial behaviors
(F(3,442)=.84, p>.05, QZ=.01), suicidal tendency (F(3442=1.18, p>.05, 02=.01) and school dropout
(F(3,442)=.82, p>.05, Q’=.00) do not differ significantly depending on grade levels. It is also understood
that class levels are moderate in the effect size of adolescents’ points averages from total risky behavior
(Q°=.08), alcohol use (Q’=.11), smoking (Q°=.12) and eating habits (Q°=.10) (Kirk, 1996).

A one-way variance analysis was carried out to determine whether the difference between
adolescents’ academic averages and risky behavior scores was significant, and the results are submitted
in Table 7. As shown in Table 7, the difference between the class levels of adolescents and the total risky
behavior scores is statistically significant (F,441)=4.67, p<.01, QZ=.13). Accordingly, students with an
academic average of 49 and below exhibit more risky behaviors than students with an academic average
of 85 or higher. Considering sub-dimensions of adolescents’ risky behavior; it is observed that boys’ and
girls’ scores from antisocial behaviors (F441)=3.25, p<.05, 0’=.10), alcohol abuse (F(4,441)=4.00, p<.01,
0’=.11), smoking (F(4,441)=3.23, p<.05, 0’=.09), eating habits (F(4,441)=3.24, p<.01, 0°=.10) and school
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dropout (F(4,441)=4.60, p<.01, Qz=.13) fields varied significantly. However, it can be said that adolescents’
scores form suicidal tendencies (F4441=.57, p>.05, QZ=.OO) do not differ significantly according to their
academic average. In addition, the effect size of gender on adolescents’ total risky behavior (QZ=.13),
antisocial behavior (Q’=.10), alcohol abuse (Q*=.11), smoking (Q%=.09), eating habits (Q°=.10) and school
leaver (Qz=.13) score averages were moderate (Kirk, 1996).

Table 7.
One-Way Variance Analysis Results for Examining Risky Behavior Scores by Adolescents’ Academic
Averages.

Grade Point Average n X S F p Difference o’
Total Risky 49 and lower (A) 53 85.36 26.67 4.67** .00 A-D .13
Behaviors Between 50-69 (B) 168 83.47 25.32
Between 70-84 (C) 161 7434  22.86
85 and above (D) 64 73.32 23.84
Antisocial 49 and lower (A) 53 18.00 7.26 3.25% .01 A-D .10
Behavior Between 50-69 (B) 168 16.95 6.63
Between 70-84 (C) 161 15.05 6.03
85 and above (D) 64 15.21 6.41
Alcohol Abuse 49 and lower (A) 53 13.07 7.22  4.00%* .00 A-D A1
Between 50-69 (B) 168 12.81 7.24
Between 70-84 (C) 161 10.50 6.57
85 and above (D) 64 9.90 5.91
Smoking 49 and lower (A) 53 12.51 6.19 3.23%* .01 A-D .09
Between 50-69 (B) 168 11.88 6.22
Between 70-84 (C) 161 11.32 5.41
85 and above (D) 64 10.60 4.87
Suicidal 49 and lower (A) 53 15.44 4.97 .57 .68 None .00
Tendencies Between 50-69 (B) 168 14.80 5.38
Between 70-84 (C) 161 14.64 4.59
85 and above (D) 64 14.12 4.39
Eating Habits 49 and lower (A) 53 15.18 7.01  3.24%* .00 A-D .10
Between 50-69 (B) 168 14.72 6.86
Between 70-84 (C) 161 12.46 6.45
85 and above (D) 64 11.91 5.96
School Dropout 49 and lower (A) 53 13.81 6.71 4.60** .00 A-D 13
Between 50-69 (B) 168 13.48 6.74
Between 70-84 (C) 161 10.73 5.44
85 and above (D) 64 11.79 7.28

**p<.01, *p<.05

A one-way variance analysis was carried out to determine whether the difference between
adolescents’ risky behavior scores varied significantly as per their perceived socioeconomic levels, and
the results were shown in Table 8. As seen in Table 8, the difference between adolescents’ risky
behavior scores and their perceived socioeconomic status was statistically significant (F;43=14.36,
p<.01, QZ=.13). Accordingly, it can be said that adolescents, who perceive the socioeconomic level as
low, exhibit more risky behaviors than adolescents who perceive their socioeconomic level as high.
Considering sub-dimensions of adolescents’ risky behavior; it is observed that boys’ and girls’ scores
from antisocial behaviors (F(;443=6.20, p<.01, QZ=.12), alcohol abuse (F(;443=7.47, p<.01, QZ=.13),
smoking (F(2,443=11.81, p<.01, QZ=.13), suicidal tendency (F(;443=3.29, p<.05, QZ=.10), eating habits
(F(2,443=6.21, p<.01, Qz=.12) and school dropout (F(;443=11.63, p<.01, QZ=.13) fields varied significantly.
In addition, the effect size of perceived socioeconomic level on adolescents’ total risky behavior
(Q°=.13), antisocial behavior (Q’=.12), alcohol abuse (Q°=.13), smoking (Q°=.13), suicidal tendencies
(Q°=.10), eating habits (Q°=.12) and school leaver (Q°=.13) score averages were moderate (Kirk, 1996).
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Table 8.
One-Way Variance Analysis Results for Examining Risky Behavior Scores by Adolescents’ Perceived
Socioeconomic Levels.

2

SES n X S F p Difference Q
Total Risky Low (A) 89 104.31 28.85 14.36** .00 A-B 13
Behaviors  Moderate (B) 176 80.89 26.08 B-C

Good (C) 181 74.87 21.61 A-C
Antisocial  Low (A) 89 20.63 7.38 6.20%* .00 A-B 12
Behavior Moderate (B) 176 16.47 6.58 B-C

Good (C) 181 15.42 6.25 A-C
Alcohol Low (A) 89 16.89 8.43 7.47%* .00 A-B 13
Abuse Moderate (B) 176 11.93 7.47 B-C

Good (C) 181 10.80 5.97 A-C
Smoking Low (A) 89 17.63 6.91 11.81** .00 A-B .13

Moderate (B) 176 12.38 6.10 B-C

Good (C) 181 10.23 5.12 A-C
Suicidal Low (A) 89 17.31 4.89 3.29% .03 A-B .10
Tendencies Moderate (B) 176 14.84 4.89 B-C

Good (C) 181 13.38 4.88 A-C
Eating Low (A) 89 17.84 7.91 6.21%* .00 A-B 12
Habits Moderate (B) 176 13.45 6.57 B-C

Good (C) 181 11.94 5.98 A-C
School Low (A) 89 18.63 7.54 11.63** .00 A-B .13
Dropout Moderate (B) 176 12.56 6.40 B-C

Good (C) 181 11.45 6.16 A-C

**p<.01, *p<.05

A one-way variance analysis was carried out to determine whether the difference between
adolescents’ family structures and risky behavior scores was significant, and the results are shown in
Table 9. As shown in Table 9, the difference between adolescents’ family structures and their total risky
behavior scores is statistically significant (F,443=9.85, p<.01, 02=.12). Accordingly, adolescents whose
parents are “separate” and “mother and/or father are dead” are more at risk than adolescents whose
parents are together. Considering sub-dimensions of adolescents’ risky behaviors; it is observed that
boys’ and girls’ scores from antisocial behaviors (F;443=5.03, p<.01, 0’=.10), alcohol abuse (F(2,443=6.24,
p<.01, 0°=.11), smoking (F(p,443=10.75, p<.01, Q°=.13), suicidal tendencies (F(2,443=7.01, p<.01, Q°=.12),
eating habits (F(;443=6.45, p<.01, Qz=.11) and school dropout (F;443=4.82, p<.01, QZ=.09) fields varied
significantly. It is also understood that the size of impact of perceived socioeconomic level on total risky
behaviors (Qz=.12), antisocial behaviors (02=.10), alcohol abuse (QZ=.11), smoking (02=.13), suicidal
tendency (QZ=.12), nutrition habits (QZ=.11) and school dropout (02=.09) score averages is moderate
(Kirk, 1996).

Conclusion and Discussion

When the findings of the study were taken in order of sub-problems, the first variables of teacher
abuse and school burnout were a positive-oriented predictor on adolescents’ risky behaviors whereas
school attachment was found to be a negatively significant predictor.

Examining some of the studies in the literature supporting the study’s finding that there is a
positively significant relationship between adolescents’ risky behavior and teacher abuse, it is observed
that students who perceive a high level of abuse from their teachers in relation to cases of abuse in
schools have tendency to exhibit high levels of risky behaviors (Cansiz, 2019). In addition, there is a
relationship between teacher abuse and problem behaviors such as rejecting school, negative
perception of oneself and others (King & Janson, 2011), aggression and increased impulsivity
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(McEachern, Aluede, & Kenny, 2008). In general, given the negative effects of abuse, it has been found
that there is an increased orientation to risky behaviors as the life of abuse increases (Arnow, 2004;
Chen & Liao, 2005; Fry et al. 2012); and abuse from many psychological problems such as depression,
suicide, alcohol abuse, substance abuse and anxiety disorders is a risk factor (Young & Widom, 2014).
These results are seen to be in line with the findings of this research.

Table 9.
One-Way Variance Analysis Results for Examining Risky Behavior Scores by Adolescents’ Family
Structures.

2

Family Structure n X S F p Difference Q
Total Risky Parents together (A) 206 77.11 24.03 9.85** .00 A-B .12
Behaviors Parents separate (B) 143 86.48 26.11 A-C
Mother and/or father dead 97 100.52 26.57
(C)
Antisocial Parents together (A) 206 15.88 6.47 5.03** .00 A-B .10
Behavior Parents separate (B) 143 16.46 6.20 A-C
Mother and/or father dead 97 20.94 7.11
(C)
Alcohol Parents together (A) 206 11.13 6.60 6.24** .00 A-B .11
Abuse Parents separate (B) 143 14.13 8.14 A-C
Mother and/or father dead 97 15.23 8.46
(C)
Smoking Parents together (A) 206 11.58 5.49 10.75** .00 A-B .13
Parents separate (B) 143 14.23 7.05 A-C
Mother and/or father dead 97 16.94 6.26
(C)
Suicidal  Parents together (A) 206 14.39 4.87 7.01** .00 A-B .12
TendenciesParents separate (B) 143 16.46 5.01 A-C
Mother and/or father dead 97 17.76 3.57
(C)
Eating Parents together (A) 206 11.54 5.56 6.45** .00 A-B .11
Habits Parents separate (B) 143 13.78 6.98 A-C
Mother and/or father dead 97 16.27 7.14
(C)
School Parents together (A) 206 11.98 6.41 4.82** .00 A-B .09
Dropout  Parents separate (B) 143 13.13 6.37 A-C
Mother and/or father dead 97 16.70 6.99
(©)
**p<.01

Exposure to abuse in adolescents involves extremely negative experiences of physical, mental,
emotional or sexual dimensions. These experiences, even if involuntarily, come to the adolescent’s mind
from time to time, causing a series of negative and deep emotions to occur. Adolescents trying to cope
with this emotional pain and distress, high levels of anxiety, loneliness, guilt and shame, negative
perception of self-worth, feeling betrayed, anger, hatred, worthlessness and desperation can often turn
to risky behaviors to get rid of these feelings (Favazza, 1992; Ogel et al., 2007). It is also emphasized that
the inability to suppress and deal with feelings created by abuse and neglect increases orientation to
risky behaviors in adolescents (Ogel et al., 2007). In this context, teachers have a very important position
in terms of abuse experiences in adolescents. It is known that the teacher-student relationship is based
on the power relationship that is inherent in abuse, and that some teachers tend to use their powers
negatively on adolescents. In this respect, this finding of the research shows that students are at risk in
terms of teacher abuse and risky behavior.
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The second finding in study’s regression results is that school burnout significantly affects
adolescents’ risky behaviors in a positive significant direction. The relationship between risky behaviors
in adolescents and school burnout is similarly highlighted in other studies in the literature (Salmela-Aro
& Upadyaya, 2014; Yang & Farn, 2005). In these studies, there are problems found in students related to
the negative consequences of school burnout, such as anxiety and fear (Maslach, 2003), high stress
levels, depression (Salmela-Aro et al., 2009), increased impulsiveness (Luo, Wang, Zhang, Chen, & Quan,
2016), psychological dissonance (Lee & Lee, 2018). In addition, school burnout is seen as a major risk
factor for the emergence of other risky behaviors, such as substance use, due to lower school dropouts,
lower interest and motivation for classes, and increased rate of dropouts (Yang & Farn, 2005). In
addition to all these results, school burnout is negative with positive situations such as school cohesion
(Choi & Lee, 2014), self-esteem (Luo et al., 2016), achievement goals and academic coping (Shih, 2015);
positively relate to negative mental processes such as irrational beliefs (Uzun & Kemerli, 2019); positive
adolescent development. Accordingly, it is thought that studies on the prevention of school burnout in
schools will also contribute to the prevention of risky behaviors.

Another finding in the regression results of the study is that the level of attachment to the school
significantly tires of the risky behavior of adolescents in a negative way. When the field was examined,
some studies similarly found that risky behaviors decreased as school attachment increased (Catalano,
Haggerty, Oesterle, Fleming, & Hawkins, 2004; Diaz, 2005; Simsek & Copli, 2018). In these studies, high
levels of school attachment are significantly associated with lower rates of adolescent quality of life
(Savi-Cakar, 2011b), intent to drink alcohol (Henry & Slater, 2007), criminal and risky behavior (Rudasill
et al., 2010). In addition, low levels of school attachment are associated with an increase in emotional
and behavioral problems in adolescents while high levels of school attachment are associated positively
with psychological robustness (Savi-Cakar, 2018). In line with these results, intervention efforts against
adolescents who exhibit risky behaviors; activities aimed at increasing the level of connecting to the
school can be very functional. As a matter of fact, as an important psychosocial structure, school can be
considered as an important protective factor in terms of psychological and social cohesion in
adolescents with emotional and cognitive attachment, as well as feeling at school, receiving support and
active participation in the school environment (Jimerson, Campos, & Greif, 2003).

Another finding of the study is that risky behaviors differred significantly depending on gender. In
this context, it was determined that male adolescents had a higher total risk behavior, antisocial
behavior, alcohol use, smoking, unhealthy eating habits and school dropout scores than girls. When the
literature is examined, these results are similar to some research results (Akanni, Koleoso, Olashore,
Adayonfo, Osundina, & Ayilara, 2017; Brady, Song, & Halpern-Felsher, 2008; Karayagiz-Muslu & Aygin,
2017; Simsek & Copli, 2018). In these studies, antisocial behaviors in men showed more prevalence
(Akytz, 2019; Pérez-Fuentes et al., 2011); in addition to substance abuse, school leave and general risky
behaviors; alcohol and cigarettes and other substances were found to be higher than girls (Akyliz, 2019;
Brady et al., 2008). In addition, averages of men are also higher in criminalness and aggression (Aydin &
Akgiin, 2014); substance use and taking risks related to social position in traffic (Karahan, Sardogan,
Gengoglu, & Yilan, 2006). In the study conducted by Kaya, Bilgin and Singer (2012), it was also
determined that unwanted behaviors such as violence, bullying and uncontrolled outbursts of anger are
more common in male adolescents than girls. Considering the difference as per gender in terms of
behavioral issues; it has been observed that internalization behavior problems in girls are more common
in men, and externalization behavior problems are more common in boys (Savi-Cakar, 2008; Simsek,
Erol, Oztop, & Ozer-Ozcan, 2008). Based on all these results, it can be said that there are different
explanations for the differentiation of risky behaviors in adolescents by gender. In opinions highlighting
gender roles and the impact of cultural factors (Hagan, Simpson, & Gills, 1987); it is stated that gender-
related impositions in society reinforce roles such as passiveness in women, and independence
(Dékmen, 2019), fearlessness, strength and harshness (Sancar, 2017) in men, and this may be associated
with risky behavior in male adolescents. It is also emphasized that the increasing show of force and risk-
taking in adolescence (Gardner & Steinberg, 2005) plays a more effective role on male adolescents than
girls (Botdorf, Rosenbaum, Patrianakos, Steinberg, & Chein, 2017). In addition to these explanations,
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biological factors that increase aggression and outward orientation in men should not be overlooked
that androgen and testosterone hormone and the brain reward system may be associated with risky
behaviors (Chein, Albert, O’Brien, Uckert, & Steinberg, 2011).

On the other hand, there was no significant difference between adolescent boys and girls in terms of
suicidal tendencies. The literature shows that suicidal tendencies are higher in predominantly female
adolescents (Akin & Berkem, 2012; Akyiiz, 2019; Hawton, 2000; Jiang, Perry, & Hesser, 2010; Savi-Cakar,
Girgin, & Uzun, 2020; Ulusoy, Demir, & Baran, 2005). The study by Zhang, Lei, Song, Lu, Duan and
Prochaska (2019) also found that the prevalence of suicidal thoughts was significantly higher in girls than
in boys. In this context, based on the results of this research, the importance of establishing gender-
specific suicide prevention targets for high-risk groups in terms of suicidal tendencies is assigned.

The finding that there was no significant difference between boys and girls in terms of the suicidal
tendency obtained in this study suggests that a more comprehensive assessment of the role of gender in
the suicidal process is needed. As a matter of fact, given the multidimensional and complex nature of
adolescent suicides, it is not possible in this study to understand the effect of sex in the suicidal process
in boys and girls. Durak-Batiglin (2008), on the other hand, emphasizes that different variables for both
sexes can be exhausting in explaining the differences observed between the sexes in the area of suicidal
behavior. As a matter of fact, in the study conducted by Durak-Batiglin (2008), variables such as inter-
person communication styles, reasons for life, despair and loneliness; it has been determined that
suicide in men and women is tired at different levels. At this point, while trying to understand the
suicidal process, the role of gender should be assessed in studies where different research processes are
planned to understand the nature of adolescent suicides considering that other variables are also
important regarding the gender roles of men and women. When all these results are evaluated in
general, although the findings that risky behaviors are different by gender are weighted; as in many
areas today, it is stated that the determinant of the gender factor in risky behaviors decreases and the
incidence of risky behavior in girls is similar to that of boys (Tharp-Taylor, Haviland, & D'Amico, 2009). In
this context, it is thought that longitudinal studies on gender related to risky behaviors are needed.

Another finding in the study is that risky behaviors differ significantly depending on adolescents’
grade levels. In this context, it was determined that 12th grade students’ scores from total risky
behavior, alcohol use, smoking and nutrition habits sub-dimensions were higher than students in 9th
grade; however, adolescents’ antisocial behavior, suicidal tendencies and school dropout scores did not
differ significantly according to their grade levels. Examining the field literature, it is observed that this
finding is supported by the findings of studies revealing that risky behaviors increase as the class level
increases in adolescents (Ongdren, Sariefe, & Balci, 2017; Simsek & Coplii, 2018). It is also consistent
with the results of studies that found that 12th graders are older in age than 9th graders and that there
is an increase in risky behaviors with age (Ongéren et al., 2017). Furthermore, the prevalence of
antisocial behavior sycophant increased with age and school year (Pérez-Fuentes et al., 2011), and it was
determined that senior adolescents had a higher orientation to risky behaviors (Karayagiz-Muslu &
Aygiin, 2017). Increase in risky behaviors in adolescents as per grade level can also be descriptive in
terms of assessing importance of adolescent risky behavior prevention and intervention efforts in high
schools and impact of existing practices. That is because risky behaviors increasing with adolescence
should take an important place in effective preventive studies from 9th grade. In this context, with the
dissemination of effective prevention and intervention programs with school-based intervention
studies, these problems may be greatly reduced at the 12th grade level. This result of the research may
be important to show that there is a need to show whether adequate prevention and intervention work
has been carried out in schools.

Another finding of the study is that risky behaviors varied significantly depending on adolescents’
academic averages. In this context, it was determined that students with an academic average of 49 and
below exhibited more risky behaviors than students with an academic average of 85 or higher; this
difference was seen both in total risky behaviors and anti-social behaviors, alcohol use, smoking, eating
habits and school dropout. Similar studies with the results of the study show increased risky behaviors
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and risk-taking behaviors as academic success ingested (Siyez, 2009); there is a negatively significant
relationship between antisocial behavior and academic achievement (Girma et al., 2019). In their study,
Pérez-Fuentes et al. (2011) determined that academic failure was positively related to antisocial
behavior and criminal conduct. It has also been revealed that academic failure increases the risk of
alcohol and smoking in adolescents (Ongéren et al., 2017). Similarly, the study conducted by Akyiiz
(2019) also found that loss of academic achievement/loss of success is an important risk factor for
showing risky behaviors; adolescents who have lost academic success for any reason have significantly
higher levels of antisocial behavior, substance abuse, school dropout and general risky behavior.

While it is emphasized that low academic achievement in adolescents is associated with low self-
esteem, low school attendance, anger, destructive behaviors and anti-social behaviors; low academic
achievement results in low self-esteem, low levels of commitment to school, frustration, guilt and
antisocial behavior (Li & Armstrong, 2009). As a matter of fact, it is also indicated that academic failure is
a harbinger of problem behavior, reduced attendance time for meaningful learning activities of failed
students would mean increased aggressive behavior (Chen, Rubin, & Li, 1997; Choi, 2007). In addition,
aggressive children can develop negative relationships with teachers and peers or negative feelings
about school, and as a result they may be less inclined to strive for academic studies (Arnold, 1997).
These results can be assessed as a sufficient level of academic achievement for adolescents to play a
protective role in the orientation of risky behaviors. Accordingly, educational guidance studies to be
carried out within the scope of school psychological counseling and guidance services can contribute
positively to the prevention of risky behaviors of adolescents and therefore to mental health.

In the study, it was also determined that suicidal tendency, among adolescent risky behaviors, did
not significantly varied as per academic average. This result is also supported in other studies conducted
in the field. Also, in Akyuz's study (2019), it was concluded that suicidal tendencies did not differ
significantly according to the loss of academic achievement. On the other hand, studies examining the
risk factors of adolescent suicides in the literature emphasize that academic problems are an important
factor (Xing et al., 2010). One of the reasons for the suicide attempt of girls between the ages of 15 and
18 was academic failure (6.30%) (Gul, Yirimez, & Gil, 2017). As these results suggest, risk factors in
adolescent suicide vary. It is thought that it is very important to investigate the effect of academic
success on adolescent suicides in order to understand the multi-factor structure that plays a role in
adolescent suicides, to make effective prevention and intervention studies. For this reason, adolescents
with academic problems should be evaluated as multifaceted in terms of risky behaviors.

Another finding in the study is that risky behaviors vary significantly according to their perceived
socioeconomic status in the families of adolescents. Adolescents who describe their family’s
socioeconomic level as low exhibit more risky behaviors than those who define their socioeconomic
level as high; it was determined that both total risky behaviors and anti-social behaviors, alcohol use,
smoking, suicidal tendencies, eating habits and school dropout varied significantly according to the
perceived socioeconomic level. This finding is supported by some studies in the literature (Cavus, Cavus,
& Gorpelioglu, 2017; Wilkinson & Marmot, 2003); as socioeconomic stress level increases in the family,
so do children's problem behavior (Borghol et al., 2012). Low socioeconomic level, which is an important
risk factor for adolescent risky behavior; is also a major risk factor for issues such as domestic violence,
child abuse, violent domestic conflicts and substance use (Cavus et al., 2017). As a matter of fact, in
preventing adolescent risky behaviors, the economic and social structure of the family and the
educational status of parents can provide a positive layer to the development of adolescents. It is also
noted that high socioeconomic conditions protect adolescent from adverse environmental pressures,
bad habits and risky behaviors (Greydanus & Patel, 2003). As a matter of fact, it supports this in studies
that show that as parental education level and family income level increase, orientation to risky
behavior decreases (Karayagiz-Muslu & Aygiin, 2017).

On the other hand, contrary to all these findings and explanations found in the field literature; it is
indicated that the high economic income level of families is a risk factor in terms of risky behaviors, and
risky behaviors increased in adolescents with high income families (Aras, Giinay, Ozan, & Orgin, 2007;
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Elgar et al., 2013; Ongéren et al., 2017). It is emphasized that increased opportunities with higher level
of family’s socioeconomic and sociocultural status also lead to more lack of parents’ control on
adolescents; in the following period, this situation leads to an increase in substance abuse, addiction to
drugs and alcohol abuse, as well as risk-taking behaviors (Akca & Selen, 2016) and anti-social behaviors
(Aras et al., 2007; Cavus et al., 2017) in adolescents. On the other hand, there are studies suggesting
that risky behaviors do not vary according to family income level and parental education (Akca & Selen,
2016). While these results reveal the importance of socioeconomic level of the family in terms of
adolescents’ risky behavior. Accordingly, it is seen that studies aimed at determining what kind of risky
behaviors of adolescents and what kind of effect the socioeconomic structure of the family has is
important.

Another finding of the study is that risky behaviors varied significantly depending on adolescents’
family structure. Accordingly, adolescents whose parents are “separate” and “mother and/or father are
dead” exhibit risky behaviors more than adolescents whose parents are together. It was determined
that this difference emerges both in total risky behaviors and antisocial behaviors, alcohol abuse,
smoking, suicidal tendencies, eating habits and school dropout. This finding can be interpreted as the
fact that separated parents or parents’ death is an important factor in terms of adolescent’s risky
behaviors; parental loss (all losses in different forms of divorce, separation, death and abandonment)
has a role in tendency towards risky behaviors in adolescents by assessing this situation as loss and grief
process in adolescents. While parental death is a traumatic enough experience for children to hinder the
normal developmental process (Australian National University, 2020); incompatible behaviors may occur
during the grief process (Humphrey, 2009). Considering the relevant studies, it is seen that there is a
significant relationship between parents’ living status and risky behaviors. In the literature, it was found
out that adolescents with high levels of grief due to loss, they have significantly higher levels of risky
behaviors, substance abuse and school dropout compared to adolescents who do not experience grief
or who experience low level of grief (Akyliz, 2019). In addition, adolescents whose parents have passed
away have a higher risk of smoking and suicidal tendencies (Walker & Shaffer, 2007), risky behaviors and
criminal behaviors (Akyliz, 2019). In the literature, in male adolescents who lost their parents, the use of
volatile substances; smoking and substance use is expressed in girls (Zisook & Kendler, 2007). Again,
students whose parents are divorced also have a higher suicidal tendency (Ongéren at al., 2017). Studies
conducted on adolescents’ antisocial behaviors; fragmented families or adolescents’ loss of parents
during childhood are noted. Parental loss, as well as divorce and family economic losses; in addition to
psychosocial cohesion of adolescents, it also increases negative outcomes in many areas (Griffiths,
2003). As highlighted in the above explanations, adolescents may be unable to cope with these changes
in the family structure caused by the separation of parents or the death of the parents, and may be
directed towards risky behavior.

Suggestions
In light of based on the results obtained in the study, the following recommendations are presented:
e In a way to prevent risky behavior in adolescents, teachers can be trained in skills to support positive

adolescent development.

e Based on the finding that school burnout will also contribute to prevention of risky behaviors in
adolescents, school burnout can be prevented with school-based prevention programs.

e Psychoeducation programs may also be applied towards increasing school attachment.

e In schools, it may be useful to conduct studies aimed at identifying early warning signs of risky
behavior and creating an early intervention system.

e Studies can be conducted to determine risky behavior types in adolescents according to their
socioeconomic levels.

e Considering the reciprocal relationship between academic achievement and risky behaviors in
adolescents, educational guidance and personal-social guidance activities can be emphasized in
schools.
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Limitations

The results of this study have showed consistent and strong relationships between risky behaviors
for high school student adolescents and school burnout, perceived abuse from a teacher, and
attachment to school. While interpreting the findings, it should be considered that there are some
limitations. First, it should be noted that due to the cross-sectional design of this study, the causal
relationship between risky behaviors and other factors cannot be revealed. Second, a biased attitude
was applied based on the traditional view that risky behaviors represent a problematic situation in
adolescents, and the view that risky behaviors will serve a positive purpose in adolescents was ignored.
Third, it may not be said that the research does not reflect adolescents living in countryside. Therefore,
more research is needed about these groups to generalize the findings.
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Turkish Version

Girig

Ergen gelisimi ve uyum sireci agisindan riskli davranislarin amag ve islevlerini tanimlamak, koruyucu
ve Onleyici calismalarla ergen ruh saghigini giiclendirmeye odaklanmak igin 6nemlidir. Diinyada yasanan
hizlh ve ongoriilemez degisimlerin yansimalari ile birlikte ergenlerin basa ¢ikmak zorunda olduklari
donemsel psikososyal micadelelerin yarattigl karmasalar da eklenince ergenligin ¢cok daha zorlu bir
siirece donisebilecegi acikca gorilmektedir. Bu nedenle ergenlerde siklikla ortaya cikan riskli
davranislara yonelimin nedenlerini anlamak hem ergen arastirmalarinda hem de ruh saglg
¢alismalarinda 6nemli bir ihtiyag olarak degerlendirilebilir.

Ergenlerin riskli davranislarini ele alan yaklasimlardan problem davranis teorisinde, riskli davranislar
“ergen icin hayati tehlike yaratan ya da saglgini tehdit eden, hastalik, yaralanma veya éliimle
sonuglanma ihtimali yiiksek davranislar” olarak tanimlanmaktadir. Ayrica, riskli davranislarin ergenin
yasaminda bazi amaglara hizmet ettigi ve riskli davranislara yénelmede motivasyonun énemli oldugu
vurgulanirken; ergenin problem davranislar gésterme olasiligini artiran (risk faktorleri) ve engelleyen
faktorler (koruyucu faktorler) Gzerinde durulmaktadir (Jessor, 1991). Ergenlerin riskli davranislarini ele
alan sosyal 6grenme teorisine gore ise, riskli davraniglarin olusumunda aile ve akranlar gibi sosyal
faktorler oldukga onemlidir. Buna gore ergenlerin riskli davraniglara ydneliminde, gdézlem vyoluyla
o6grenme, 6z-yeterlik inanci, heyecan arayisl, risk alma davranisi ve algilanan akran etkisine direnme gibi
faktorlere odaklaniimaldir (Bandura, 2006). Ergenlerin riskli davranislarini ele alan sosyal kontrol
teorisinde ise Hirschi (2002), riskli davranislari ergen ve toplum arasindaki bagin azalmasiyla agiklarken;
ergenlerin okul, aile ve arkadaslari ile kurdugu baglar aracihigiyla riskli davranislara ydneliminin
azalacagini savunmaktadir. Ayrica, ekolojik yaklasimda Bronfenbrenner (1979), cevresel etkenlerin ergen
gelisimi Uzerindeki etkilerini, ebeveyn ergen arasindaki etkilesimden baslayarak kiltir gibi daha uzak
faktorlerinde etkisine uzanan genis bir perspektiften ele almistir. Bu ¢ergcevede Bronfenbrenner (1979),
riskli davranislari acgiklarken ergen ve ergenin icinde bulundugu cevre sistemleri arasindaki etkilesimlere
odaklanmaktadir. Tim bu kuramlarda da acik¢a vurgulandigi gibi ergen riskli davranislarinin ortaya
cikmasinda farkli etkenlerin rol oynadigi gorilmektedir.

Ergenlikte riskli davranislarin, tekrarlayici olmasi ve siireklilik tasimasi (Ogel, Akco, Aksoy, Dénmez,
Yilmazgetin, Erdogan et al., 2007), ergenlerin riskli davranislari sonuglarini 6n gérmeden gergeklestirmesi
(Siyez, 2009), ayni zamanda birden fazla riskli davranisin birlikte gorilme olasiliginin yiiksek olmasi
(Lindberg, Boggess, Porter, & Williams, 2000) nedeniyle odaklanilmasi gereken bir konudur. Bu
kapsamda degerlendirilen riskli davranislar arasinda siklikla antisosyal davranislar, alkol, sigara, esrar ve
diger uyusturucu madde kullanimi, fiziksel saldiri, intihar dislinceleri ve girisimleri, riskli cinsel
davranislarin yani sira riski cinsel davranislar, okul terki gibi bircok problem davranis yer almaktadir
(Jessor, 1991; Lindberg et al., 2000; Ogel et al., 2007). Bu davranislarin ortak dzellikleri ise her birinin ani
veya uzun sirede gelisebilecek bir dizi saglk problemiyle sonuglanma potansiyeli tasimasi, toplum
tarafindan uygun goriilmemesi, ergenin gelisim gorevlerini ve sosyal rollerini yerine getirmesine, basari
ve yeterlik duygusu kazanmasina engel olmasi seklinde ifade edilmektedir (Jessor, 1991; Jessor,
Donovan, & Costa, 1994; Lindberg et al., 2000). Bu baglamda ergen riskli davranislarinin ergenlerin
gelisim ve uyumuna etkisinin yani sira kisa donem ve uzun dénem etkilerinin degerlendirilerek etkili
dnleme ve miidahale calismalarina odaklaniimasi énemlidir. Ozellikle okul psikolojik danismanhg
calismalarinda ergenlerin bu dénemde artan psikolojik yardim ihtiyaglarina odaklaniimasi ve bu
ihtiyaglarinin yeterince karsilanmasi riskli davranislar basta olmak lizere birgok alanda olasi problemler
icinde koruyucu ve 6nleyici rol oynayacaktir (Savi-Cakar & Kiling, 2020).
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Riskli davranislarin ergen gelisimi ve uyumuna etkisini degerlendiren galismalarda; koruyucu ve risk
faktorleri (Jessor et al., 1994; Siyez, 2009); sosyal destek (ikiz & Savi-Cakar, 2012; Savi-Cakar & Tagay,
2017); aile islevleri (Cataloglu, 2011); riskli davraniglarin nedenleri (Savi-Cakar, Tagay, & Karatas, 2015);
akran zorbaligi ve psikolojik saglamlik dizeyleri (Ozdemir, 2018); 6znel iyi olus ve benlik saygisi (Savi-
Cakar & Tagay, 2017); kayip ve yas, 6znel iyi olusu artirma stratejileri ve duygu diizenleme becerileri
(Akytz, 2019) ile ebeveyn ve 0Ogretmen istismari (Cansiz, 2019) gibi degiskenlere odaklanildig
gorilmektedir. Ayrica, negatif yasam olaylarn ve bilissel duygu diizenleme (Garnefski, Kraaij, &
Spinhoven, 2001), cevresel risk faktorleri (Gerard & Buehler, 2004), 6z-kontrol (Quinn & Fromme, 2010),
depresyon ve intihar egilimi (Campos & Mesquita, 2014), sosyodemografik degiskenler, psikolojik saghk
(Piko, 2000); fiziksel istismara ugrama (Perkins & Jones, 2004); akran destegi (Brendgen, Lamarche,
Wanner, & Vitaro, 2010); aile ile ergen iletisimi (Gutman, Eccles, Peck, & Malanchuk, 2011), akademik
basarisizlik (Girma, Hassen, & Garuma, 2019; Pérez-Fuentes, Gazquez, Mercader, & Garcia-Rubira, 2011)
ve genetik faktorlerin (Harden, Quinn, & Tucker-Drob, 2012) incelendigi gorilmektedir. Bu
arastirmalardan yola ¢ikarak ergen riskli davranislarinin birgok degiskenle iliskili olarak ¢ok yonlu ele
alinmasina ihtiya¢ duyuldugu soylenebilir. Bu baglamda bu arastirmada ergen riskli davranislari okul
tikenmisligi, okula baglanma ve 6gretmen istismari agisindan incelenecektir.

Bu arastirmada riskli davraniglar ile iligkisinin degerlendirilecegi degiskenlerden okul tiikenmisligi;
egitimde asin beklentiler ile ortaya ¢ikan, 6grencilerde yorgunluk hissi, duyarsizlasma, ilgisizlik gibi
belirtilerle yasanan oldukga yaygin bir durumu tanimlamaktadir (Salmela-Aro, Savolainen, & Holopainen,
2009). Yasanan akademik baskinin akademik strese yol agmasi (Yang & Farn, 2005) ve ruh saghgini
olumsuz etkilemesi (Salmela-Aro, Upadyaya, Hakkarainen, Lonka, & Alho, 2017) ergenler agisindan da
o6nemli bir konudur. Bu gercevede literatirde, ergenlerde okul tikenmisligi ile ele alinan degiskenler
arasinda; riskli davraniglar (Salmela-Aro & Upadyaya, 2014), depresyon (Salmela-Aro et al., 2009),
psikolojik uyumsuzluk (Lee & Lee, 2018), okul terki (Yang & Farn, 2005), akran zorbaligi (Uzun & Karatas,
2019) gibi sorunlara odaklanildigi goérilmektedir.

Riskli davraniglar agisindan okul ile ilgili olarak degerlendirilmesi gereken bir diger énemli degisken
ise okula baglanmadir. Okula baglanma, okul aktivitelerine yonelik degerlilik ve yeterlilik inancini
yansitan, 6grenci motivasyonu ile okuldaki ders disi aktiviteleri de ele alan genis bir cercevede
actklanmaktadir (Faircloth & Hamm, 2005). Ergen okula baglanma yoluyla okulun bir Gyesi olarak degerli
olduguna ve saygi duyulduguna inanma (Roeser & Eccles, 2000), okulda 6gretmenler ve sinif arkadaslari
ile kurulan iliskiler yoluyla duygusal bag kurma (Eccles & Roeser, 1999) gibi temel psikolojik
gereksinimlerini karsilar. Bir sosyal bag kurma alani olarak okul, olumlu ruh saghg gelisimini
desteklemektedir (Roeser & Eccles, 2000). Yukaridaki agiklamalarda okula baglanmanin ergen gelisimi ve
uyumuna onemli bir katki sagladig1 gorilmektedir. Bu baglamda yapilan ¢alismalarda okula baglanmanin
riskli davranislar ile iliskili olarak ele alindigi goriilmektedir (Diaz, 2005; Rudasill, Reio, Stipanovic, &
Taylor 2010; Savi-Cakar, 2018).

Arastirmada riskli davranislar ile ilgili bir diger degisken 6gretmen istismari olup, istismar; ¢ocugun
yasamina, gelisimine, saghgina veya onuruna fiill ya da potansiyel bir zarara neden olan fiziksel,
duygusal, cinsel ve ekonomik istismar ile ihmal tirlerinden olusturmaktadir. Cocuklar lizerinde bilissel,
duygusal, fiziksel ve sosyal etkileri olan istismar ve ihmal telafi edilemez sonuglari ile tiim diinyada
yaygin bir problemdir (WHO Raporu, 1999). istismar sadece cocuk ve ergenin ebeveynleri ile sinirli
olmayip ayni zamanda icinde bulundugu genis sosyal cevreyle de iliskili bir durumdur ve okul ortaminda
6gretmen istismari problemiyle de sik karsilasilmaktadir (Hyman & Snook, 1999; Theoklitou, Kabitsis, &
Kabitsi, 2012). Yapilan ¢alismalarda istismara maruz kalan g¢ocuk ve ergenlerde bircok duygusal,
davranigsal, gelisimsel ve sosyal sorunlar ile intihar girisimi gorilebilmektedir (Taner & Gokler, 2004).
Bununla beraber ergenlerin istismara bagh olarak yasadiklari psikolojik sikinti ve aciyi gidermek igin
kendine zarar verme davranisi (D'Onofrio, 2007) ve riskli davranislar sergiledikleri belirtiimektedir
(Arnow, 2004; Chen & Liao, 2005; Fry, McCoy, & Swales, 2012; Young & Widom, 2014). Bu nedenle
ergenlerde riskli davranislara yonelimin agiklanmasinda 6gretmenden algilanan istismarin dnemli olacagi
dustnilmektedir.
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Riskli davranislarin, yasal ve sosyal normlara aykiri davraniglari icermesi, kiltir tarafindan
onaylanmamasi, otoriteye karsi olmasi, toplumsal yapi igerisinde problem olarak ifade edilen davraniglar
olmasi (Jessor, 1991; Jessor et al., 1994) nedeniyle ergenlerin hem tiim yasam alanlarinda (aile, okul,
akran ve toplumsal) birgok olumsuz sonug ile iligkili olarak degerlendirilmesi yararli olabilir. Bu baglamda
riskli davranislar ergenin okul yasamini olumsuz etkileyebilecegi gibi okul yasami ve okul ile ilgili
degiskenlerde riskli davranislarin ortaya g¢ikmasina katki saglayabilir. Bu degiskenler arasinda 6gretmen
istismari, okul tikenmisligi ve okula baglanma diizeyinin ergen riskli davranislarini agiklamada 6nemli
olacagi diisiinilmektedir.

Bu arastirmanin amaci, ergenlerde 6gretmen istismari, okul tikenmisligi ve okula baglanmanin riskli
davranislari yordama dizeyinin belirlenmesi ve riskli davranislarin bazi demografik degiskenlere gére
incelenmesidir.

Arastirmanin problemini “Ogretmen istismari, okul tiikenmisligi ve okula baglanma degiskenleri,
ergenlerin riskli davranislarini anlamli diizeyde yordamakta midir?” sorusu olusturmaktadir.

Arastirmanin alt problemleri su sekilde belirlenmistir:

e Ergenlerin 6gretmen istismari, okul tiikenmisligi ve okula baglanma dizeyleri riskli davranislarini
anlamh diizeyde yordamakta midir?

e Ergenlerin riskli davranislari cinsiyete, sinif diizeyine, akademik ortalamaya, algilanan sosyoekonomik
diizeye ve aile yapisina gore anlamli diizeyde bir farklilik gostermekte midir?

Yontem
Arastirma Modeli

Arastirmada iliskisel tarama modeli kullanilmistir. iliskisel tarama modeli iki ya da daha ¢ok sayida
degisken arasinda birlikte degisim olup olmadigini ve degisimin derecesini belirlemeyi amaglayan
arastirma modelidir (Karasar, 2012).

Calisma Grubu

Arastirmanin c¢alisma grubu 2019-2020 egitim 6gretim yilinda, Mugla ilinin Bodrum ilgcesinde,
ortaégretim kurumlarinda 6grenim géren ve yas ortalamasi 15.49 olan 446 6grenciden olusmaktadir.
Orneklem segilirken, seckisiz érnekleme ydntemlerinden tabakali érnekleme yéntemi kullaniimistir.
Tabakali 6érnekleme, evrendeki alt gruplarin belirlenip bunlarin evren buyukligi igindeki oranlariyla
orneklemde temsil edilmelerini saglamayi amagclayan bir 6rnekleme ydntemidir (Blylikoztirk, Kilig-
Cakmak, Akglin, Karadeniz, & Demirel, 2016). Bu baglamda arastirmanin evreninde bulunan 4460
o6grenciden, arastirmacilarin imkanlari ve sinirhliklari (zaman, para vb.) hesaplanarak; evreni temsil giicii
oldugu diisiiniilen %10 oraninda bir &rneklem olusturulmasina karar verilmistir (Ozen & Giil, 2007).

Olusturulan 446 kisilik 6rneklemde yer alan gruplarin orani, Tablo 1'de belirtilen formil ve 6rnek
hesaplama ile belirlenmistir (Ozen & Giil, 2007).

Tablo 1.
Orneklem Hesaplama Formiili.
Evrendeki Sayisi Tabaka Agirlig Ornekleme Alinacak Kadin Sayisi
Cinsiyet Ni Ni/ N = ai aixn=ni
Kadin 2319 2319 /4460 = .52 .52 x 446 =235

Ogrencilerin arastirmaya katilmalari hususunda génilliilik esas alinmistir. Calisma grubu ile ilgili
demografik bilgiler Tablo 2’de verilmistir. Tablo 2 incelendiginde katihmcilarin %52.70’inin (n=235) kiz,
%42.30"unun (n=221) ise erkek 6grencilerden olustugu goriilmektedir. Arastirmaya katilanlarin %27.13’(i
(n=121) 9.sinif, %22.86’s1 (n=102) 10.sinif, %23.54’G (n=105) 11.sinif ve %26.45’i (n=116) ise 12.sinif
Ogrencisidir. Katihmcilarin %11.09’u (n=53) 49 ve altinda, %37.70’i (n=168) 50-69 arasinda, %36.10'u
(n=161) 70-84 arasinda ve %14.30°'u (n=64) ise 85 ve Ustli akademik not ortalamasina sahiptir.
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Arastirmaya katilanlarin %19.95’i (n=89) yoksul, %39.46’sI (n=176) orta ve %40.58'i (n=181) ise iyi olarak
sosyoekonomik durumlarini tanimlamislardir. Katilimcilarin %46.18’inin (n=206) anne-babasi birlikte,
%32.06’sinin (n=143) anne-babasi ayri ve %21.74’tGniin (n=97) ise anne ve/veya babasi vefat etmistir.

Tablo 2.
Ornekleme Ait Tanimlayici Istatistik Bulgular.
Faktor Degisken N %
Cinsiyet Kiz 235 52.70
Erkek 211 42.30
Sinif Dizeyi 9.sinif 121 27.13
10.sinif 102 22.86
11.sinif 105 23.54
12.sinif 118 26.45
Akademik Ortalama 49 ve alti 53 11.09
50-69 arasinda 168 37.70
70-84 arasinda 161 36.10
85 ve Ustl 64 14.30
SED Yoksul 89 19.95
Orta 176 39.46
yi 181 40.58
Aile Yapisi Anne-baba birlikte 206 46.18
Anne-baba ayri 143 32.06
Anne ve/veya baba 61U 97 21.74
Toplam Ogrenci Sayisi 446 100.00

Veri Toplama Araglari

Arastirmada veri toplama araglari olarak 6grencilere iliskin demografik bilgilerin elde edildigi kisisel
bilgi formu, Riskli Davranislar Olcegi, Ogretmen Duygusal istismar Olgegi, Okul Tiikenmisligi Olcegi ve
Ergenler icin Okula Baglanma Olgegi kullaniimistir. Arastirmada kullanilan tiim veri toplama araglari igin
fikir hakki sahiplerinden e-posta yoluyla kullanim izinleri alinmistir. Ayrica calisma saghkli olarak
yiritilebilmesi icin Bodrum ilge Milli Egitim Mudirligiinden gerekli izinler alinmistir. Katilimci
ogrenciler icin arastirmaya ve olceklere dair gerekli bilgilendirmeler yapilmistir.

Kisisel Bilgi Formu: Arastirmaya katilan 6grencilerin demografik 6zellikleri hakkinda bilgi edinmek
amaciyla arastirmacilar tarafindan kisisel bilgi formu olusturulmustur. Kisisel bilgi formunda 6grencilere
yonelik kisisel bilgiler (cinsiyet, sinif diizeyi, akademik ortalama, algilanan sosyoekonomik durum, aile
yapisi) yer almaktadir.

Riskli Davranislar Olgegi (RDO): Olcek Gengtanirm ve Ergene (2014) tarafindan ergenlerin riskli
davranislarini 8lgmek icin Tiirk kiiltiiriine 6zgii olarak gelistirilmistir. Olcek toplam 36 madde ve 5’li Likert
tipindedir. Olgekten alinan puanin yiikselmesi, bireyin riskli davranis diizeyinin yiikseldigine isaret
etmektedir. Olcegin ‘antisosyal davranislar’ (7 madde), ‘alkol kullanimin’ (7 madde), ‘sigara kullanimins’
(6 madde), ‘intihar egilimini’ (4 madde), ‘beslenme aliskanliklarini’ (5 madde) ve ‘okul terkini’ (7 madde)
dlgen alti alt boyutu bulunmaktadir ve dlcekten toplam puan alinabilmektedir. Olcek toplam varyansin
%55.43’inli aciklamaktadir. RDO’niin genel i¢ tutarlik katsayisi .90’dir (Gengtanirnm & Ergene, 2014).

RDO’niin bu calisma kapsaminda kullanilabilmesi icin dncelikle giivenirlik ve gecerlik calismalari
yapilmistir. Givenirlik ¢alismasi i¢in dlgegin Cronbach alfa i¢ tutarlik katsayisi hesaplanmis ve .93 olarak
bulunmustur. Olcegin yapi gecerliginin test edilmesi icin Dogrulayici Faktdér Analizi (DFA) yapilmis ve
uyum indekslerinin anlamli oldugu gorilmistir (X2=920.64, sd=324, p=.00, Xz/sd=2.84, RMSEA=.07,
SRMR=.08, CFI=.92, NNFI=.91). Bu degerler géz 6niine alindiginda &lgegin arastirmada kullanilabilecek
diizeyde giivenilir ve gegerli oldugu soylenebilir (Kline, 2014).
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Ogretmen Duygusal istismar Olgegi (6Di6): ODIO, Kirimsoy ve Kaner (2001) tarafindan
O0gretmenlerin ergenler Uzerindeki duygusal istismar dizeyini 6l¢mek igin Tirk kulturiine 6zgi olarak
gelistirilmistir. Olcek toplam 27 madde ve 5'li Likert tipindedir. Olgekten alinan puanin yiikselmesi,
bireyin yogun diizeyde o&gretmen istismarina ugradigina isaret etmektedir. Olcegin ‘reddetme ve
asagilamayl’ (9 madde), ‘yildirmay’ (9 madde) ve ‘duyarsizligl’ (9 madde) 6lgen lg¢ alt boyutu
bulunmaktadir ve &lgekten toplam puan alinabilmektedir. ODiO’niin genel i¢ tutarlik katsayisi .70’'dir
(Kinmsoy & Kaner, 2001; akt. Kirnmsoy, 2003).

ODIO’niin bu galisma kapsaminda kullanilabilmesi icin &ncelikle giivenirlik ve gecerlik calismalari
yapilmistir. Guvenirlik galismasi icin 6lgegin Cronbach alfa ig tutarlik katsayisi hesaplanmig ve .83 olarak
bulunmustur. Olgegin yap! gegerliginin test edilmesi igcin DFA yapilmis ve uyum indekslerinin anlamli
oldugu gérilmistiir (X’=2365.54, sd=827, p=.00, X*/sd=2.86, RMSEA=.07, SRMR=.09, CFI=.90, NNFI=.92).
Bu degerler géz online alindiginda olgegin arastirmada kullanilabilecek diizeyde glvenilir ve gecerli
oldugu soylenebilir (Kline, 2014).

Okul Tiikenmisligi Olcegi (0TO): OTO, Salmela-Aro, Kiuru, Leskinen ve Nurmi (2009) tarafindan
dgrencilerin okula dair yasadiklari tiikkenmisligi 6lcmek amaciyla gelistirilmistir. Olgegin Tirk kiiltiirine
uyarlamasi Secer, Halmatov, Veyis ve Ates (2013) tarafindan yapilmistir. Olgek toplam 9 madde ve 5'li
Likert tipindedir. Olcekten alinan puanin yiikselmesi, bireyin okul tilkenmisliginin de yiikseldigine isaret
etmektedir. Olgegin ‘duygusal tiikenmisligi’ (4 madde), ‘duyarsizlasmayr’ (3 madde) ve ‘diisiik basari
beklentisini’ (2 madde) 6lgen Ug alt boyutu bulunmaktadir ve 6lgekten toplam puan alinabilmektedir.
Olgek toplam varyansin %66.85’ini aciklamaktadir. OTO’niin genel i¢ tutarlik katsayisi .75’dir (Seger et al.,
2013).

OTO’niin bu calisma kapsaminda kullanilabilmesi icin dncelikle giivenirlik ve gecerlik calismalari
yapilmistir. Glvenirlik galismasi igin 6lgegin Cronbach alfa i¢ tutarlik katsayisi hesaplanmis ve .91 olarak
bulunmustur. Olgegin yapi gegerliginin test edilmesi igin DFA yapilmis ve uyum indekslerinin anlamli
oldugu goriilmistir (X°=1305.81, sd=524, p=.00, X°/sd=2.49, RMSEA=.05, SRMR=.06, CFI=.95, NNF|=.94).
Bu degerler géz online alindiginda olgegin arastirmada kullanilabilecek diizeyde givenilir ve gegerli
oldugu soylenebilir (Kline, 2014).

Ergenler i¢cin Okula Baglanma Olgegi (EOBO): EOBO, Hill ve Werner (2006) tarafindan cocuk ve
ergenlerin okula baglanma diizeylerini degerlendirmek amaciyla gelistirilmistir. Olgegin Tirk kiltiriine
uyarlamasi Savi-Cakar (2011a) tarafindan yapilmistir. Olgek toplam 14 madde ve 5'li Likert tipindedir.
Olgekten alinan puanin yiikselmesi, bireyin yogun diizeyde okula baglandigina isaret etmektedir. Olcegin
‘okula baglanmay!’ (5 madde), ‘68retmene baglanmay!’ (5 madde) ve ‘arkadasa baglanmay!’ (4 madde)
dlgen (¢ alt boyutu bulunmaktadir ve dlgekten toplam puan alinabilmektedir. Olgek toplam varyansin
%58.69’unu aciklamaktadir. EOBO’niin genel i¢ tutarlik katsayisi .84’tiir (Savi-Cakar, 2011a).

EOBO’niin bu calisma kapsaminda kullanilabilmesi icin 6éncelikle giivenirlik ve gecerlik calismalari
yapilmistir. Givenirlik ¢alismasi i¢in dlgegin Cronbach alfa i¢ tutarlik katsayisi hesaplanmis ve .91 olarak
bulunmustur. Olcegin yapi gecerliginin test edilmesi icin DFA yapilmis ve uyum indekslerinin anlamli
oldugu gorilmustir (X’=1020.54, sd=425, p=.00, X*/sd=2.40, RMSEA=.06, SRMR=.06, CFI=.92, NNFI=.90).
Bu degerler géz online alindiginda olgegin arastirmada kullanilabilecek diizeyde giivenilir ve gegerli
oldugu soylenebilir (Kline, 2014).

Verilerin Toplanmasi

Verilerin toplanma silirecinde arastirmacilar, érneklemde yer alan okullara ve verilerin toplanacagi
her bir sinifa ayri ayri girmis, 6grencilere arastirmanin amag ve icerigi ile olcekler hakkinda gerekli
actklamalar yapilmistir. Arastirmaya katilma konusunda goénilli olan katilimcilardan imzali olarak
bilgilendirilmis onam formlari alinmistir. Daha sonra o&lgeklerin 6grenciler tarafindan doldurulmasi
saglanmistir. Uygulama ortalama 30 dakika stirmUstir. Tamamlanan 6lgekler incelenmis ve 6grenciler
tarafindan tam olarak doldurulmayan 6lgekler ¢alisma kapsamina alinmamistir.

239



Firdevs SAVi CAKAR, Kivang UZUN — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 217-258

Verilerin Analizi

Veriler Uzerinde istatistiki islemlerin yapilabilmesi igcin ©ncelikle toplanan veriler SPSS 20.0
programina aktariimistir. Daha sonra veri setinde hatasizlik kontrol edilmis, tim degerlerin olasi sinirlar
(ranj) icinde oldugu tespit edilmistir (Tabachnick, Fidell, & Ullman, 2007). Ayrica ters puanlanan
maddeler duzeltilmis; veri seti, kayip veri incelemesi icin hazir hale getirilmistir. Daha sonra veri
setindeki kayip veri orani incelenmis ve bu oranin %5’ten az oldugu tespit edilmistir. Kayip veri
ortntlisiintn rastlantisal dagiip dagilmadigi kontrol edilmis, Little’s MCAR testi sonucunun beklendigi
gibi anlamsiz giktig1 (p=.19>.05) ve kayip verilerin rastlantisal dagildigi anlasilmistir (Little, 1988). Toplam
kayip veri oraninin %5’in altinda kalmasi ve veri setinin rastlantisal dagilmasindan dolayi kayip verilere
Beklenti Maksimizasyonu (EM) ile kayip deger atamasi yapilmistir (Tabachnick et al., 2007).

Veri setindeki ug degerlerin tespit edilmesi icin tek degiskenli ve ¢ok degiskenli ug deger incelemesi
yapiimistir. Oncelikle tek degiskenli uc deger incelemesi icin z testi yapilmis, érneklem biyiklGginin
100’den fazla olmasindan dolayi z puani referans degeri olarak -4.00 ile +4.00 arasi alinmistir (Mertler &
Vannatta, 2005). Standartlastirilmis z puani -4.00 ile +4.00 araliginin disinda kalan herhangi bir veriye
rastlaniimamistir. Daha sonra ¢ok degiskenli u¢ deger incelemesi icin Mahalonobis uzaklik katsayisi testi
yapilmis ancak ug deger ifade eden herhangi bir veriye rastlanmamistir (Tabachnick et al., 2007).

Her bir degiskenin, normallik varsayimini saglayip saglamadiginin test edilmesi icin basiklik (Kurtosis)
ve carpiklik (Skewness) katsayilarina bakilmistir. Degiskenlerin her biri igin basikhk ve c¢arpikhk
katsayilarinin referans deger araligi olan -1.00 ve +1.00 arasinda yer aldig gorilmustir. Bu baglamda
verilerin normal dagildigi sdylenebilir (Cokluk, Sekercioglu, & Buyukoztiirk, 2014).

Veri setinde ¢oklu baglanti problemi olup olmadigini kontrol etmek icin degiskenler arasindaki basit
(ikili) korelasyonlara bakilmistir. Yapilan analiz sonrasinda degiskenler arasindaki ikili korelasyon
degerlerinin hepsinin .90’dan duslik oldugu goriulmustur (Cokluk et al., 2014). Ayrica veri setinde ¢oklu
baglanti probleminin olup olmadiginin belirlenmesi icin VIF ve Cl degerlerine de bakilmis; tiim maddeler
icin VIF degerlerinin 10’dan (Webster, 1992; akt. Albayrak, 2005), CI degerlerinin de 30’dan kuguk
(Gujarati, 1995; akt. Albayrak, 2005) oldugu gorilmistiir. Bu baglamda degiskenler arasinda ¢oklu
baglanti sorununun olmadigi sdylenebilir.

Veriler analiz islemleri icin hazir hale getirildikten sonra 6ncelikle Riskli Davranislar Olceginin,
Ogretmen Duygusal istismar Olgeginin, Okul Tiikenmisligi Olceginin ve Ergenler icin Okula Baglanma
Olgeginin calisma kapsaminda kullanilabilmesi icin glvenirlik ve gecerlik calismalari yapilmistir.
Guvenirlik degerlerinin test edilmesi icin Olceklere Cronbach alfa i¢ tutarlik katsayisi; gecerlik
degerlerinin test edilmesi icin ise LISREL 8.7 programi kullanilarak DFA yapilmistir. Ulasilan degerler,
Olceklerin arastirmada kullanilabilecek dizeyde givenilir ve gegerli oldugunu gostermektedir. Bu
degerler, arastirmanin veri toplama araglari ile ilgili kisminda sunulmaktadir.

Yapilan islemlerle verilerin regresyon analizi icin gerekli olan parametrik 6zellikleri karsiladigi tespit
edilmistir. Bu baglamda arastirma sorularina cevap bulmak adina: Degiskenler arasindaki iliskiyi
saptamak icin Pearson Korelasyon Katsayisi Analizi; 6gretmen istismari, okul tikenmisligi ve okula
baglanmanin ergenlerin riskli davranislarini ne dlgtide yordadigini anlayabilmek igin ise Coklu Dogrusal
Regresyon Analizi kullanilmistir. Verilerin homojenlik varsayimini saglayip saglamadiginin test edilmesi
icin Levene Testi yapilmis ve homojenlik varsayiminin saglandigi anlasiimistir (p<.51). Bunun Uzerine
farkhhklara iliskin analiz igin iliskisiz 6rneklemler t-testi ile tek yonli varyans analizi (ANOVA)
kullanilmistir (Buyukoztirk, 2014). Farkliliklarin kaynagini test etmek adina, érneklemin kategorilerdeki
dagihmlari gozetilerek; Tukey veya Hochberg’s GT2 testlerinden uygun olani kullanilmistir (Field, 2005).
Ayrica iliskisiz 6rneklemler icin t-testinde Cohen’in d (Cohen, 1988); tek yonlii varyans analizi igin ise
Omega kare (Kirk, 1996) etki biyukligi hesaplama formiilleri kullanilmis, anlamlilik dizeyi olarak .05
alinmistir.
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Bulgular

Ergenlerin 6gretmen istismari, okul tiikenmisligi ve okula baglanma dizeylerinin riskli davraniglarini
ne Olglide yordadigini ortaya koymak igin ¢oklu dogrusal regresyon analizi yapilmistir. Regresyon analizi
yapilmadan 6nce bagimli ve bagimsiz degiskenler arasinda ¢oklu baglantinin olup olmadigini belirlemek
amaciyla bagimh ve bagimsiz degiskenler arasindaki ikili korelasyon katsayilari hesaplanmis ve ortaya
cikan sonuglar Tablo 3’te gosterilmistir.

Tablo 3.

Degiskenler Arasi Pearson Momentler Carpimi Korelasyon Katsayilari.

Degiskenler X S 1 2 3 4
Riskli Davranislar 78.90 24.81 -

Ogretmen istismari 48.37 12.34 51** -

Okul Tukenmisligi 26.71 9.94 .30%* 34%* -

Okula Baglanma 48.37 12.34 -.37%* -40%* - A5%* -
**p<.01

Tablo 3’e gore katilimcilarin riskli davraniglari ortalamasinin 78.90, standart sapmasinin ise 24.81
oldugu gorllmektedir. Ayrica ergenlerin riskli davranislari ile 6gretmen istismari (r=.51, p<.01) ve okul
tikenmisligi (r=.30, p<.01) dizeyleri arasinda pozitif yonde; okula baglanma (r=-.37, p<.01) dizeyleri
arasinda ise negatif yonde anlamli bir iliski vardir. Bu iliskilerin kurgulanan modelde ¢oklu baglant
sorunu olusturacak diizeyde olmadigi (.90’dan kiglik oldugu); verilerin analizi béliminde verilmis olan
regresyon varsayimi icin yapilan analizlerden de anlasiimaktadir (Cokluk et al., 2014). Ayrica elde edilen
korelasyon katsayilari incelendiginde, ergenlerin riskli davraniglari ile 6gretmen istismari, okul
tikenmisligi ve okula baglanma dizeyleri arasinda orta (.30<r<.70) diizeyde bir iliskinin var oldugu
gorilmektedir (Buytkoztiirk, 2014).

Ergenlerin 6gretmen istismari, okul tikenmisligi ve okula baglanma diizeylerinin riskli davranislarini
anlamli olarak yordayip yordamadigini belirlemek icin yapilan ¢oklu dogrusal regresyon analizinden elde
edilen sonuglar Tablo 4’te verilmistir.

Tablo 4.
Riskli Davranislarin Yordayicisi Olarak Ogretmen istismari, Okul Tiikenmisli§i ve Okula Baglanma

Diizeylerine iliskin Coklu Dogrusal Regresyon Analizi Sonuglari.
7 52

Degiskenler R R Ra F Df B B t p
Sabit .55 .31 .30 64.23** 3/442 67.11 6.82** .00
Ogretmen istismari 12 .09 A8** .00
Okul Tikenmisligi 13 .10 1.83** .00
Okula Baglanma -.22 -31  -2.55** .00

**p<.01

Tablo 4’te gorilen ¢oklu dogrusal regresyon analizi sonuglarina gére Ogretmen istismari, okul
tikenmisligi ve okula baglanma degiskeni, ergenlerin riskli davranis puanlarini anlaml olarak
yordamakta ve regresyon icin kurgulanan modelin anlamli oldugu goériilmektedir (R=.55, R2=.31,
F(3,442=64.23, p<.01). Kurgulanan regresyon modelinde belirtilen tim bu degiskenler, ergenlerin riskli
davranislari Uzerinde buyilk etki (R2>.26) degerine sahiptir (Cohen, 1988). Ayrica 6gretmen istismari,
okul tilkenmisligi ve okula baglanma degiskenleri ergenlerin riskli davranislarinin %31’ini agiklamaktadir.

Standardize edilmis regresyon katsayisina (B) gore yordayici degiskenlerin, ergenlerin riskli davranis
diizeyleri Uzerindeki goreli 6nem sirasi; okula baglanma (B=-.31, t=-2.55), okul tikenmisligi (Bf=.10,
t=1.83) ve oOgretmen istismari (B=.09, t=.18) seklinde siralanmaktadir. Regresyon katsayilarinin
anlamliigina iliskin t-testi sonuglari incelendiginde: Ogretmen istismari (t=.18, p<.01) ve okul
tikenmisligi (t=1.83, p<.01) degiskenleri pozitif; okula baglanma (t=-2.55, p<.01) degiskeni ise negatif
yonde ergenlerin riskli davranislari Gizerinde anlamli birer yordayici oldugu gorilmektedir.
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Bu sonuglar g6z o6nlne alindiginda, ergenlerin okul tlkenmisligi ve 0Ogretmen istismari
degiskenlerinden aldiklari puanlarin yikselmesiyle birlikte riskli davranig dizeylerinin artacagi; ancak
okula baglanma degiskenindeki puan artislarinin ise riskli davranislarini azaltacagi soylenebilir.

Ergenlerin cinsiyet agisindan riskli davranig puanlari arasindaki farkin anlaml olup olmadigini
incelenmek icin iliskisiz 6rneklemler t-testi analizi gergeklestirilmis ve sonuglar Tablo 5’te sunulmustur.

Tablo 5.
Ergenlerin Cinsiyet Acisindan Riskli Davranis Puanlarinin incelenmesine Yénelik iliskisiz Orneklemler T-
Testi Sonuglari.

Cinsiyet n X S sd t p Cohen’sd

Toplam Riskli Kiz 235 75.31 23.19 444  -3.26** .00 .61
Davraniglar Erkek 211 82.90 25.96

Antisosyal DavraniglarKiz 235 15.24 6.61 444  -3.06** .00 .55
Erkek 211 17.12 6.30

Alkol Kullanimi Kiz 235 10.60 6.15 444 -3.18%** .00 .57
Erkek 211 12.67 7.54

Sigara Kullanimi Kiz 235 11.54 5.54 444 -1.91* .04 .51
Erkek 211 12.59 6.07

intihar Egilimi Kiz 235 14.59 4.72 444 -.57 .56 .04
Erkek 211 14.86 5.12

Beslenme Kiz 235 12.34 5.48 444 -3.12%** .00 .58
Aligkanliklari Erkek 211 13.68 6.28

Okul Terki Kiz 235 10.88 5.56 444 -4,89** .00 .64
Erkek 211 13.81 7.08

**p<.01, *p<.05

Tablo 5’te gorildigl gibi kiz ve erkek ergenlerin toplam riskli davranis puanlari (t(4)=-3.26, p<.01,
d=.61) anlamli olarak farkhlagsmaktadir. Ergenlerin riskli davranislarinin alt boyutlarina bakildiginda; kiz
ve erkek ergenlerin antisosyal davranislar (t44=-3.06, p<.01, d=.55), alkol kullanimi (t(444=-3.18, p<.01,
d=.57), sigara kullanimi (t(s44=-1.91, p<.05, d=.51), beslenme aliskanliklari (t(44=-3.12, p<.01, d=.58) ve
okul terki (t4)=-4.89, p<.01, d=.64) puanlarinin anlamh olarak farklilasmakta oldugu gériilmektedir.
Diger bir deyisle, erkek ergenlerin toplam riskli davranis, antisosyal davraniglar, alkol kullanimi, sigara
kullanimi, beslenme aliskanliklari ve okul terki puan ortalamalarinin; kiz ergenlerin puan
ortalamalarindan daha yiiksek oldugu goriilmektedir. Ancak Tablo 5 incelendiginde kiz ve erkek
ergenlerin intihar egilimi puanlarinin (t(s4=-.57, p>.05) anlamli diizeyde farklilasmadigi belirlenmistir.
Ayrica Tablo 5’te goruldigu gibi cinsiyetin, ergenlerin toplam riskli davranis (d=.61), antisosyal
davranisglar (d=.55), alkol kullanimi (d=.57), sigara kullanimi (d=.51), beslenme aliskanliklari (d=.58) ve
okul terki (d=.64) puan ortalamalari Gzerindeki etki buyukliginin orta diizeyde oldugu gorilmistir
(Cohen, 1988).

Ergenlerin sinif diizeylerine gore riskli davranis puanlari arasindaki farkin anlamh olup olmadigini
saptamaya yonelik tek yonli varyans analizi yapilmis, sonuglar Tablo 6’da gosterilmistir. Tablo 6'da
gorildigi lzere ergenlerin sinif dizeyleri ile toplam riskli davranis puanlari arasinda bulunan fark
istatistiksel olarak anlamlidir (F445=1.73, p<.05, QZ=.08). Buna gore, 12.sinif 6grencilerinin 9.sinif
o6grencilerine gore daha ¢ok riskli davranislar sergiledikleri séylenebilir. Ergenlerin riskli davranislarinin
alt boyutlarina bakildiginda; alkol kullanimi (F3 442)=3.49, p<.05, QZ=.11), sigara kullanimi (F3442=4.43,
p<.01, QZ=.12) ve beslenme aliskanliklari puanlarinin (F42=3.26, p<.05, 02=.10) sinif dlizeylerine gore
anlamli olarak farklilagmakta oldugu goriilmektedir. Ancak ergenlerin antisosyal davranislar (F(3442=.84,
p>.05, Q°=.01), intihar egilimi (F3442=1.18, p>.05, Q°=.01) ve okul terki (F(44=.82, p>.05, Q’=.00)
puanlarinin sinif diizeylerine gére anlaml olarak farklilasmadigi goriilmektedir. Ayrica sinif diizeylerinin,
ergenlerin toplam riskli davranis (Q°=.08), alkol kullanimi (Q°=.11), sigara kullanimi (Q°=.12) ve beslenme
aliskanliklari (QZ=.1O) puan ortalamalari Uzerindeki etki buydkliginin orta dizeyde oldugu
anlasiimaktadir (Kirk, 1996).
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Tablo 6.
Ergenlerin Sinif Diizeylerine Gére Riskli Davranis Puanlarinin incelenmesine lliskin Tek Y6nlii Varyans
Analizi Sonuglari.

Sinif Diizeyi n X S F p Fark Q
Toplam Riskli ~ 9.sinif (A) 121 75.75 23.26 1.73* .04 A-D .08
Davraniglar 10.sinif (B) 102 78.42 23.42
11.sinif (C) 105 80.39 24.78
12.sinif (D) 118 82.13 27.09
Antisosyal 9.sinif (A) 121 15.49 6.31 .861 46 Yok .01
Davraniglar 10.sinif (B) 102 16.38 6.69
11.sinif (C) 105 16.63 6.33
12.sinif (D) 118 16.46 6.89
Alkol Kullanimi 9.sinif (A) 121 10.63 6.48 3.49% .01 A-D A1
10.sinif (B) 102 10.57 6.47
11.sinif (C) 105 11.88 7.00
12.sinif (D) 118 13.06 7.37
Sigara Kullanimi 9.sinif (A) 121 11.09 5.24  4.43%** .00 A-D 12
10.sinif (B) 102 11.12 5.43
11.sinif (C) 105 12.47 5.86
12.sinif (D) 118 13.37 6.39
intihar Egilimi  9.sinif (A) 121 14.87 4.45 1.18 31 Yok .01
10.sinif (B) 102 15.64 3.98
11.sinif (C) 105 14.19 4.81
12.sinif (D) 118 14.50 5.84
Beslenme 9.sinif (A) 121 12.51 6.26 3.26* .02 A-D .10
Aliskanliklari ~ 10.sinif (B) 102 13.40 6.45
11.sinif (C) 105 13.65 7.41
12.sinif (D) 118 13.78 7.88
Okul Terki 9.sinif (A) 121 11.81 6.48 .82 48 Yok .00
10.sinif (B) 102 11.73 5.89
11.sinif (C) 105 12.79 6.60
12.sinif (D) 118 12.72 6.68

**p<.01, *p<.05

Ergenlerin akademik ortalamalarina goére riskli davranis puanlari arasindaki farkin anlamh olup
olmadigini saptamaya yonelik tek yonli varyans analizi yapilmis, sonuglar Tablo 7’de sunulmustur.

Tablo 7’de gorildigu lzere ergenlerin akademik ortalamalari ile toplam riskli davranis puanlari
arasinda bulunan fark istatistiksel olarak anlamlidir (F4441)=4.67, p<.01, QZ=.13). Buna gore, akademik
ortalamasi 49 ve altinda olan 6grencilerin, akademik ortalamasi 85 ve Ustl olan 6grencilere gore daha
cok riskli davraniglar sergiledikleri soylenebilir. Ergenlerin riskli davranislarinin alt boyutlarina
bakildiginda; antisosyal davranislar (F 441)=3.25, p<.05, QZ=.1O), alkol kullanimi (F4,441=4.00, p<.01,
02=.11), sigara kullanimi (F4,441)=3.23, p<.05, QZ=.O9), beslenme aliskanhklari (F4,441)=3.24, p<.01, QZ=.1O)
ve okul terki (F441=4.60, p<.01, QZ=.13) puanlarinin akademik ortalamalarina gore anlamli olarak
farklilasmakta oldugu goériilmektedir. Ancak ergenlerin intihar egilimi puanlarinin (F(4441)=.57, p>.05,
Qz=.00) akademik ortalamalarina gére anlaml diizeyde farklilasmadigi séylenebilir. Ayrica akademik
ortalamalarin, ergenlerin toplam riskli davranis (Q°=.13), antisosyal davranislar (Q°=.10), alkol kullanimi
(QZ=.11), sigara kullanimi (QZ=.09), beslenme aliskanliklari (QZ=.1O) ve okul terki (02=.13) puan
ortalamalari Gizerindeki etki blylklGginln orta diizeyde oldugu anlasiimaktadir (Kirk, 1996).

Ergenlerin algiladiklari sosyoekonomik diizeylerine gore riskli davranis puanlari arasindaki farkin
anlamh olup olmadigini saptamaya yonelik tek yonli varyans analizi yapilmis, sonuglar Tablo 8'de
gosterilmistir.
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Tablo 7.
Ergenlerin Akademik Ortalamalarina Gére Riskli Davranis Puanlarinin incelenmesine lliskin Tek Yénlii
Varyans Analizi Sonuglari.

Not Ortalamasi n X S F ¢} Fark Q
Toplam Riskli 49 ve alti (A) 53 85.36 26.67 4.67** .00 A-D .13
Davraniglar 50-69 arasinda (B) 168 83.47 25.32
70-84 arasinda (C) 161 74.34 22.86
85 ve Usti (D) 64 73.32 23.84
Antisosyal 49 ve alti (A) 53 18.00 7.26 3.25* .01 A-D .10
Davraniglar 50-69 arasinda (B) 168 16.95 6.63
70-84 arasinda (C) 161 15.05 6.03
85 ve Usti (D) 64 15.21 6.41
Alkol Kullanimi 49 ve alti (A) 53 13.07 7.22  4.00*%* .00 A-D A1
50-69 arasinda (B) 168 12.81 7.24
70-84 arasinda (C) 161 10.50 6.57
85 ve Usti (D) 64 9.90 5.91
Sigara 49 ve alti (A) 53 12.51 6.19 3.23* .01 A-D .09
Kullanimi 50-69 arasinda (B) 168 11.88 6.22
70-84 arasinda (C) 161 11.32 5.41
85 ve Usti (D) 64 10.60 4.87
intihar Egilimi 49 ve alti (A) 53 15.44 4.97 .57 .68 Yok .00
50-69 arasinda (B) 168 14.80 5.38
70-84 arasinda (C) 161 14.64 4.59
85 ve Usti (D) 64 14.12 4.39
Beslenme 49 ve alti (A) 53 15.18 7.01 3.24%*%* .00 A-D .10
Aliskanliklari  50-69 arasinda (B) 168 14.72 6.86
70-84 arasinda (C) 161 12.46 6.45
85 ve Usti (D) 64 1191 5.96
Okul Terki 49 ve alti (A) 53 13.81 6.71 4.60** .00 A-D 13
50-69 arasinda (B) 168 13.48 6.74
70-84 arasinda (C) 161 10.73 5.44
85 ve {istii (D) 64  11.79 7.28

**p<.01, *p<.05

Tablo 8’de goriildigi gibi ergenlerin algiladiklari sosyoekonomik durumlari ile toplam riskli davranis
puanlari arasinda bulunan fark istatistiksel olarak anlamlidir (F 443=14.36, p<.01, QZ=.13). Buna gore,
sosyoekonomik diizeyini disiik olarak algilayan ergenlerin, sosyoekonomik diizeyini yliksek olarak
algilayan ergenlere gore daha c¢ok riskli davraniglar sergiledikleri soylenebilir. Ergenlerin riskli
davranislarinin alt boyutlarina bakildiginda; antisosyal davranislar (F;43=6.20, p<.01, 0’=.12), alkol
kullanimi (Fp,443=7.47, p<.01, QZ=.13), sigara kullanimi (F(;443=11.81, p<.01, QZ=.13), intihar egilimi
(F(2,443=3.29, p<.05, 0’=.10), beslenme aliskanliklari (F2,443=6.21, p<.01, 0’=.12) ve okul terki
(F(2,443=11.63, p<.01, QZ=.13) puanlarinin algiladiklari sosyoekonomik diizeylerine gore anlaml diizeyde
farklilasmakta oldugu goriilmektedir. Ayrica algilanan sosyoekonomik diizeyin, ergenlerin toplam riskli
davranis (Qz=.13), antisosyal davranislar (02=.12), alkol kullanimi (02=.13), sigara kullanimi (QZ=.13),
intihar egilimi (QZ=.10), beslenme aliskanliklari (QZ=.12) ve okul terki (02=.13) puan ortalamalari
izerindeki etki bliytkliginin orta diizeyde oldugu anlasiimaktadir (Kirk, 1996).

Ergenlerin aile yapilarina gore riskli davranis puanlar arasindaki farkin anlamli olup olmadigini
saptamaya yonelik tek yonli varyans analizi yapilmis, sonuglar Tablo 9'da gosterilmistir.
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Tablo 8.
Ergenlerin Algiladiklari Sosyoekonomik Diizeylerine Gére Riskli Davranis Puanlarinin incelenmesine iliskin
Tek Yénli Varyans Analizi Sonuglari.

SED n X S F p Fark o’
Toplam Riskli Distik (A) 89 104.31 28.85 14.36** .00 A-B .13
Davraniglar Orta (B) 176 80.89 26.08 B-C
iyi (C) 181 74.87 21.61 A-C
Antisosyal Diisiik (A) 89 20.63 7.38  6.20%* .00 A-B 12
Davranislar Orta (B) 176 16.47 6.58 B-C
iyi (C) 181 15.42 6.25 A-C
Alkol Kullanimi  Duslik (A) 89 16.89 8.43 7.47%* .00 A-B 13
Orta (B) 176 11.93 7.47 B-C
iyi (C) 181 10.80 5.97 A-C
Sigara Kullanimi  Dusuk (A) 89 17.63 6.91  11.81%** .00 A-B 13
Orta (B) 176 12.38 6.10 B-C
iyi (C) 181 10.23 5.12 A-C
intihar Egilimi Dusuk (A) 89 17.31 4.89 3.29% .03 A-B .10
Orta (B) 176 14.84 4.89 B-C
iyi (C) 181 13.38 4.88 A-C
Beslenme Dusuk (A) 89 17.84 7.91 6.21%* .00 A-B 12
Aliskanliklar Orta (B) 176 13.45 6.57 B-C
iyi (C) 181 11.94 5.98 A-C
Okul Terki Dusuk (A) 89 18.63 7.54 11.63** .00 A-B A3
Orta (B) 176 12.56 6.40 B-C
iyi (C) 181 11.45 6.16 A-C

**p<.01, *p<.05

Tablo 9.
Ergenlerin Aile Yapilarina Gére Riskli Davranis Puanlarinin incelenmesine iliskin Tek Yénlii Varyans Analizi
Sonuglari.

Aile Yapisi n X S F p Fark o’
Toplam Riskli Anne-baba birlikte (A) 206 77.11 24.03  9.85*%* .00 A-B 12
Davranislar Anne-baba ayri (B) 143 86.48 26.11 A-C

Anne ve/veya baba 6lu (C) 97 100.52 26.57
Antisosyal Anne-baba birlikte (A) 206 15.88 6.47  5.03** .00 A-B .10
Davranislar Anne-baba ayri (B) 143 16.46 6.20 A-C

Anne ve/veya baba 6l (C) 97 20.94 7.11

Anne-baba birlikte (A) 206 11.13 6.60 6.24** .00 A-B 11
Alkol Kullanimi  Anne-baba ayri (B) 143 14.13 8.14 A-C

Anne ve/veya baba 6l (C) 97 15.23 8.46

Anne-baba birlikte (A) 206 11.58 5.49 10.75** .00 A-B .13
Sigara Kullanimi Anne-baba ayri (B) 143 14.23 7.05 A-C

Anne ve/veya baba 6l (C) 97 16.94 6.26

Anne-baba birlikte (A) 206 14.39 4.87 7.01%* .00 A-B 12
intihar Egilimi  Anne-baba ayri (B) 143 16.46 5.01 A-C

Anne ve/veya baba 6l (C) 97 17.76 3.57

Anne-baba birlikte (A) 206 11.54 5.56  6.45** .00 A-B 11
Beslenme
Aliskanliklart Anne-baba ayri (B) - 143 13.78 6.98 A-C

Anne ve/veya baba 6l (C) 97 16.27 7.14

Anne-baba birlikte (A) 206 11.98 6.41 4.82*%* .00 A-B .09
Okul Terki Anne-baba ayri (B) 143 13.13 6.37 A-C

Anne ve/veya baba 6li (C) 97 16.70 6.99
**p<.01
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Tablo 9’da gorildiGgi lzere ergenlerin aile yapilari ile toplam riskli davranis puanlari arasinda
bulunan fark istatistiksel olarak anlamlidir (F;,443=9.85, p<.01, QZ=.12). Buna gore, “anne-babasi ayr” ve
“anne ve/veya babasi 6l0” olan ergenlerin, anne-babasi birlikte olan ergenlere gore daha ¢ok riskli
davranislar sergiledikleri sdylenebilir. Ergenlerin riskli davraniglarinin alt boyutlarina bakildiginda; anti
sosyal davranislar (F;443=5.03, p<.01, Qz=.10), alkol kullanimi (F(y443=6.24, p<.01, QZ=.11), sigara
kullanimi (F(,443=10.75, p<.01, Q°=.13), intihar egilimi (Fp443=7.01, p<.01, Q’=.12), beslenme
aliskanliklari (F(y443=6.45, p<.01, Qz=.11) ve okul terki (F(443=4.82, p<.01, QZ=.09) puanlarinin aile
yapilarina gére anlamh diizeyde farklilasmakta oldugu gorilmektedir. Ayrica algilanan sosyoekonomik
diizeyin, ergenlerin toplam riskli davranislar (Q’=.12), anti sosyal davranislar (Q°=.10), alkol kullanimi
(Q2=.11), sigara kullanimi (Q°=.13), intihar egilimi (Q°=.19), beslenme aliskanliklar (Q°=.11) ve okul terki
(Q%=.09) puan ortalamalari tzerindeki etki buyukluginin orta dizeyde oldugu anlasiimaktadir (Kirk,
1996).

Sonug ve Tartisma

Arastirmada elde edilen bulgular alt problemlerdeki sirayla ele alindiginda ilk olarak, 6gretmen
istismari ve okul tikenmisligi degiskenleri ergenlerin riskli davranislari izerinde pozitif yonde anlaml
diizeyde bir yordayici iken; okula baglanmanin ise negatif yonde anlamli bir yordayici oldugu
gorilmistir.

Arastirmanin, ergenlerin riskli davraniglari ile 6gretmen istismari arasinda pozitif yonde anlamh
diizeyde bir iliski oldugu seklindeki bulgusu bazi ¢calismalar tarafindan desteklenmektedir (Cansiz, 2019).
Ayrica, 6gretmen istismari ile okulu reddetme, kendini ve baskalarini olumsuz algilama (King & Janson,
2011), saldirganlik ve dirtusellikte artis (McEachern, Aluede, & Kenny, 2008) gibi problem davranislar
arasinda iliski oldugu gorilmektedir. Genel anlamda istismarin olumsuz etkileri gézéniine alindiginda da,
istismar yasantisi arttikca riskli davranislara yénelimin arttigi (Arnow, 2004; Chen & Liao, 2005; Fry et al.
2012); depresyon, intihar, alkol bagimhhgi, madde bagimliligi ve kaygi bozukluklar gibi bircok psikolojik
problem agisindan maruz kalinan istismarin risk faktoért oldugu goriilmustir (Young & Widom, 2014). Bu
sonuglarin, bu arastirmanin bulgulariyla paralellik gosterdigi gérilmektedir.

Ergenlerde istismara maruz kalmak fiziksel, zihinsel, duygusal ya da seksliel son derece olumsuz
deneyimleri icermektedir. Bu yasantilar, istemsiz de olsa zaman zaman ergenin aklina gelerek bir dizi
olumsuz ve derin duygunun yasanmasina neden olmaktadir. Yasanan bu duygusal aci ve sikinti ile
birlikte, ylksek kaygi diizeyi, yalnizlik, sugluluk ve utang, olumsuz kendilik algisi, ihanete ugramislik hissi,
ofke, nefret, degersizlik ve garesizlik ile basa ¢ikmaya calisan ergenler; bu duygulardan kurtulmak igin
siklikla riskli davranislara ydnelebilmektedir (Favazza, 1992; Ogel et al., 2007). Ayrica istismar ve ihmalin
yarattigi duygulari bastirma ve bu duygularla bas etmede yasanan yetersizligin, ergenlerde riskli
davranislara yonelimi artirdigi vurgulanmaktadir (Ogel et al., 2007). Bu baglamda, ergenlerde istismar
yasantilari acisindan, dgretmenler oldukga énemli bir konuma sahiptir. Ogretmen 6grenci iliskisinin
istismarin dogasinda yer alan gli¢ iliskisine dayandigi ve bazi 6gretmenlerin bu glclerini ergenler
Uizerinde olumsuz yonde kullanma egilimi gosterdigi bilinen bir durumdur. Bu agidan arastirmanin bu
bulgusu, o6grencilerin 0gretmen istismari ve riskli davranislar agisindan risk altinda oldugunu
gostermektedir.

Arastirmanin regresyon sonuglarinda yer alan ikinci bulgu ise okul tiikenmisliginin ergenlerin riskli
davraniglarini pozitif yonde anlamh diizeyde yordadigidir. Ergenlerdeki riskli davranislar ile okul
tikenmisligi arasinda iliskinin oldugu, literatlirdeki diger ¢alismalarda da benzer sekilde
vurgulanmaktadir (Salmela-Aro & Upadyaya, 2014; Yang & Farn, 2005). Bu calismalarda, okul
tikenmisliginin olumsuz sonuglari ile ilgili olarak 6grencilerde; anksiyete ve korku (Maslach, 2003),
yiiksek stres diizeyi, depresyon (Salmela-Aro et al., 2009), artan diirtusellik (Luo, Wang, Zhang, Chen, &
Quan, 2016), psikolojik uyumsuzluk (Lee & Lee, 2018) gibi sorunlar yer almaktadir. Ayrica, okul
tikenmisligi okula devamsizligin, derslere ilgi ve motivasyonun dismesi ile okulu terk oraninin artmasi
(Yang & Farn, 2005) nedeniyle madde kullanimi gibi diger riskli davranislarin ortaya ¢ikmasi agisindan da
onemli bir risk faktori olarak goriilmektedir. Tim bu sonuglarin yani sira okul tikenmisliginin, okula
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uyum saglama (Choi & Lee, 2014), benlik saygisi (Luo et al., 2016), basari hedefleri ve akademik basa
¢tkma (Shih, 2015) gibi olumlu durumlarla negatif; akilci olmayan inanglar (Uzun & Kemerli, 2019) gibi
olumsuz zihinsel siireglerle ise pozitif yonde iliski gdstermesi; pozitif ergen gelisimi agisindan risk
olusturdugunu gostermektedir. Bu dogrultuda okullarda, okul tiikenmigliginin dnlenmesine dair yapilan
calismalarin ayni zamanda riskli davraniglarin 6nlenmesine de katki saglayacagi dusiinilmektedir.

Arastirmanin regresyon sonuglarinda yer alan bir diger bulgu ise okula baglanma dizeyinin,
ergenlerin riskli davranislarini negatif yonde anlamh dizeyde yordadigi seklindedir. Alanyazin
incelendiginde bazi calismalarda da benzer sekilde okula baglanma arttikga riskli davranislarin azaldigina
dair bulgulara ulasiimistir (Catalano, Haggerty, Oesterle, Fleming, & Hawkins, 2004; Diaz, 2005; Simsek &
Copli, 2018). Bu galismalarda yuksek dizeyde okula baglanma, ergenlerin yasam kalitesinin artmasi
(Savi-Cakar, 2011b), alkol kullanma niyeti (Henry & Slater, 2007), sug isleme ve riskli davranislara
yonelme (Rudasill et al., 2010) oranlarinin disliik olmasi ile pozitif yonde anlamli dizeyde iliskili
bulunmaktadir. Ayrica disik dizeyde okula baglanma, ergenlerde duygusal ve davranissal sorunlarda
artis ile iliskiliyken; yiksek diizeyde okula baglanma psikolojik saglamlik ile pozitif yonde iliskilidir (Savi-
Cakar, 2018). Bu sonuglar dogrultusunda, riskli davranislar sergileyen ergenlere yonelik midahale
¢alismalarinda; okula baglanma duzeyinin arttirilmasina yonelik etkinlikler yapilmasinin oldukga islevsel
olabilecegi sdylenebilir. Nitekim 6nemli bir psikososyal yapi olarak okul, duygusal ve biligsel olarak
baglanmanin yani sira kendini okula ait hissetme, destek alma ve okul ortamina aktif katilim (Jimerson,
Campos, & Greif, 2003) ile ergenlerde psikolojik ve sosyal uyum agisindan énemli bir koruyucu faktér
olarak degerlendirilebilir.

Arastirmada elde edilen bir diger bulgu ise riskli davranislarin cinsiyete gére anlamh diizeyde farkhhk
gosterdigidir. Bu baglamda erkek ergenlerin toplam riskli davranislar, antisosyal davranislar, alkol
kullanimi, sigara kullanimi, sagliksiz beslenme aliskanliklari ve okul terki puanlarinin kizlardan daha
yiiksek oldugu belirlenmistir. ilgili literatiir incelendiginde bu sonuglarin bazi arastirma sonuglari ile
benzer oldugu gorilmektedir (Akanni, Koleoso, Olashore, Adayonfo, Osundina, & Ayilara, 2017; Brady,
Song, & Halpern-Felsher, 2008; Karayagiz-Muslu & Aygiin, 2017; Simsek & Copli, 2018). Bu ¢alismalarda
erkeklerde antisosyal davranislarin daha fazla prevalans gosterdigi (Akytiz, 2019; Pérez-Fuentes et al.,
2011); madde bagimliligi, okul terki ve genel riskli davranislarin yani sira; alkol ve sigara ile diger madde
kullanimlarinin kizlardan daha yliksek oldugu saptanmistir (Akyiliz, 2019; Brady et al., 2008). Ayrica, sug
isleme ve saldirganlik (Aydin & Akglin, 2014); trafikte madde kullanimi ve toplumsal konumla ilgili risk
almada da erkeklerin ortalamalari daha yiksektir (Karahan, Sardogan, Gengoglu, & Yilan, 2006). Kaya,
Bilgin ve Singer’in (2012) c¢alismalarinda da, erkek ergenlerde siddet, zorbalik ve kontrolstiz 6fke
patlamalari gibi istenmeyen davranislarin kizlara goére daha yaygin oldugu belirlenmistir. Cinsiyete iligkin
farkhhk, davranis sorunlari acgisindan ele alindiginda; kizlarda icsellestirme davranis problemlerinin
erkeklerde ise digsallastirma davranis problemlerinin daha yaygin oldugu gorilmektedir (Savi-Cakar,
2008; Simsek, Erol, Oztop, & Ozer-Ozcan, 2008). Tim bu sonuglara dayanarak, ergenlerde riskli
davranislarin cinsiyete gore farkhlasmasina iliskin farkh acgiklamalarin oldugu soylenebilir. Bu
actklamalardan toplumsal cinsiyet rolleri ve kiltiirel faktorlerin etkisini vurgulayan (Hagan, Simpson, &
Gills, 1987) goruslerde; toplumda var olan cinsiyete iliskin yiklemelerin kadinlarda edilgenligi,
erkeklerde ise bagimsizlik (Dékmen, 2019), korkusuzluk, glgli ve sert olma gibi rolleri pekistirdigi
(Sancar, 2017) ve bu durumun erkek ergenlerde riskli davranislarla iliskili olabilecegi belirtilmektedir.
Ayrica ergenlikte artan gii¢ gosterisi ve risk alma egiliminin (Gardner & Steinberg, 2005) erkek ergenler
Uzerinde kizlara gore daha etkili bir rol oynadigi vurgulanmaktadir (Botdorf, Rosenbaum, Patrianakos,
Steinberg, & Chein, 2017). Bu aciklamalarin yani sira erkeklerde saldirganhigi ve disa yonelimi artiran
biyolojik faktorler ile androjen ve testosteron hormonunun ve beyin 6dil sisteminin riskli davranislarla
iliskili olabilecegi goz ardi edilmemelidir (Chein, Albert, O’Brien, Uckert, & Steinberg, 2011).

Diger taraftan bu arastirmada intihar egilimi agisindan kiz ve erkek ergenler arasinda anlamh diizeyde
bir farklilik olmadigi belirlenmistir. Literatlirde ise agirlikh olarak kadin ergenlerde intihar egiliminin daha
ylksek oldugunu ortaya koyan calismalar yer almaktadir (Akin & Berkem, 2012; Akytiz, 2019; Hawton,
2000; Jiang, Perry, & Hesser, 2010; Savi-Cakar, Girgin, & Uzun, 2020; Ulusoy, Demir, & Baran, 2005).
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Zhang, Lei, Song, Lu, Duan ve Prochaska (2019) tarafindan yapilan ¢alismada da, intihar dislincesinin
yayginhgi kizlarda erkeklerden anlamli derecede yuksek bulunmustur. Bu kapsamda bu arastirmaninda
sonucuna dayanarak, intihar egilimi agisindan yiksek riskli gruplara yonelik ve cinsiyete 6zgl intihari
onleme hedeflerinin olusturulmasinin 6nemine dikkat gekilmektedir.

Bu arastirmada elde edilen intihar egilimi agisindan kiz ve erkek ergenler arasinda anlamh diizeyde
bir farkliik olmadigi bulgusu, intihar sirecinde cinsiyetin roline iliskin daha kapsaml bir
degerlendirmeye gereksinim duyuldugunu gostermektedir. Nitekim ergen intiharlarinin ¢cok boyutlu ve
karmasik yapisi gbz 6nine alindiginda, kiz ve erkek ergenlerde intihar siirecinde cinsiyetin etkisini
anlamak bu calismada ¢ok mimkin olamamistir. Diger taraftan Durak-Batigiin (2008), intihar
davranislari konusunda cinsiyetler arasinda gozlenen farkhliklarin agiklanmasinda, her iki cinsiyet igin de
farkh degiskenlerin yordayici olabilecegini vurgulamaktadir. Nitekim Durak-Batigiin’in (2008)
calismasinda, kisiler arasi iletisim tarzlari, yasami sirdirme nedenleri, umutsuzluk ve yalnizlik gibi
degiskenlerin; kadin ve erkeklerde intihari farkli diizeylerde yordadigi belirlenmistir. Bu noktada intihar
siirecini anlamaya calisirken, kadinlar ve erkeklerin cinsiyet rolleri ile iliskili diger degiskenlerinde 6nemli
oldugu dislinilerek; ergen intiharlarinin dogasini anlamaya yoénelik farkli arastirma sireglerinin
planlandigi ¢alismalarla, cinsiyetin roli degerlendirilmelidir. Tim bu sonuglar genel olarak
degerlendirildiginde, riskli davranislarin cinsiyete gore farklilastigi bulgular agirlikta olsa da; giinimizde
bircok alanda oldugu gibi cinsiyet faktorlinin riskli davranislar iginde belirleyiciliginin azaldigi ve kizlarda
riskli davranis gorilme oraninin erkeklerle benzerlik gosterdigi ifade edilmektedir (Tharp-Taylor,
Haviland, & D'Amico, 2009). Bu kapsamda riskli davranislar konusunda cinsiyete iliskin boylamsal
calismalara ihtiya¢ duyuldugu diistinilmektedir.

Arastirmada elde edilen bir diger bulgu ise riskli davranislarin, ergenlerin sinif diizeylerine goére
anlamh diizeyde farklilk gosterdigi seklindedir. Bu baglamda 12. sinif 6grencilerinin toplam riskli
davranislari, alkol kullanimi, sigara kullanimi ve beslenme aligkanliklari puanlarinin 9. siniflara gére daha
yiiksek oldugu; ancak ergenlerin antisosyal davranislari, intihar egilimleri ve okul terklerinin ise sinif
diizeylerine gore anlamh diizeyde farklilasmadigi belirlenmistir. Literatlir incelendiginde bu bulgunun,
ergenlerde sinif diizeyi arttik¢a riskli davranislarin da arttigini ortaya koyan arastirmalarin bulgular
tarafindan desteklendigi gériilmektedir (Ongéren, Sariefe, & Balci, 2017; Simsek & Céplii, 2018). 12. sinif
ogrencilerinin yas olarak 9. siniflardan biyik olmasi ve yasla birlikte riskli davranislarda artis oldugunu
ortaya koyan arastirmalarin sonuglari ile de tutarhdir (Ongéren et al., 2017). Ayrica, antisosyal
davranislarin prevalansinin yas ve okul yili ile birlikte arttigi (Pérez-Fuentes et al., 2011), son sinif
Ogrencisi ergenlerde riskli davraniglara yonelimin daha yiiksek oldugu belirlenmistir (Karayagiz-Muslu &
Aygiin, 2017). Ergenlerde sinif diizeyine gore riskli davranislarda artisin olmasi, liselerde ergen riskli
davraniglarini 6nleme ve midahale c¢alismalarinin 6nemini ve var olan uygulamalarin etkisini
degerlendirme acisindan da agiklayici olabilir. Clinki ergenlikle birlikte artis gésteren riskli davranislarin,
9. siniftan itibaren yapilacak etkili dnleyici ¢alismalarda 6nemli bir yer tutmasi gerekmektedir. Bu
baglamda okul temelli midahale calismalariyla etkili ©6nleme ve midahale programlarinin
yayginlastirilmasiyla birlikte 12. sinif diizeyinde bu sorunlarin bliylik oranda azalmasi s6z konusu olabilir.
Arastirmanin  bu sonucu okullarda bu konuda vyeterli 6nleme ve midahale c¢alismasi yapilip
yapilmadiginin ortaya koyulmasina ihtiya¢ duyuldugunu géstermesi agisindan énemli olabilir.

Arastirmada elde edilen bir diger bulgu ise riskli davranislarin, ergenlerin akademik ortalamalarina
gore anlamli dizeyde farklihk gosterdigidir. Bu baglamda akademik ortalamasi 49 ve altinda olan
o6grencilerin, akademik ortalamasi 85 ve Usti olan 6grencilere gore daha c¢ok riskli davranislar
sergiledikleri; bu farklihgin hem toplam riskli davranislarda hem de anti sosyal davranislar, alkol
kullanimi, sigara kullanimi, beslenme aliskanlklari ve okul terkinde gorildigi belirlenmistir.
Arastirmanin sonuglari ile benzer olan ¢alismalarda da akademik basari diistiikce riskli davranislar ve risk
alma davraniglarinin arttigi (Siyez, 2009); antisosyal davraniglar ile akademik basari arasinda negatif
yonde anlaml bir iliski oldugu (Girma et al., 2019) vurgulanmaktadir. Pérez-Fuentes vd. (2011) yaptiklan
calismada, akademik basarisizligin antisosyal davranislar ve sug isleme ile pozitif yonde iliskili oldugunu
belirlemislerdir. Ayrica akademik basarisizligin ergenlerde alkol ve sigara kullanim riskini artirdig
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(Ongéren et al., 2017) ortaya koyulmustur. Benzer sekilde Akyiiz (2019) tarafindan yapilan ¢alismada da
akademik basarinin kaybedilmesi/basari kaybinin, riskli davranislar gésterme agisindan énemli bir risk
faktori oldugu; herhangi bir nedenle akademik basari kaybi yasayan ergenlerin antisosyal davranislar,
madde bagimliligi, okul terki ve genel riskli davranislarinin anlamli diizeyde daha yuksek oldugu
belirlenmistir.

Ergenlerde dlisik akademik basarinin, disiik benlik saygisi, disitk okula katilim, o6fke, yikici
davraniglar ve anti sosyal davranislar ile iliskili oldugu vurgulanirken; disik akademik basari benlik
saygisinda dismeye, okula dusik dizeyde baghhk, hayal kirikligi, sucgluluk ve antisosyal davranislar ile
sonuglanmaktadir (Li & Armstrong, 2009). Nitekim akademik basarisizigin sorun davranislarin habercisi
oldugu; basarisiz 6grencilerin anlamli 6grenme etkinliklerine katilim sirelerinin azalmasi, saldirgan
davranislarin artmasi anlamina gelecegi belirtiimektedir (Chen, Rubin, & Li, 1997; Choi, 2007). Buna ek
olarak, saldirgan cocuklar 6gretmenler ve akranlari ile olumsuz iliskiler veya okul hakkinda olumsuz
duygular gelistirebilir ve bunun sonucunda akademik calismalar lzerinde ¢aba gostermeye daha az
egilimli olabilirler (Arnold, 1997). Bu sonuglar ergenler icin yeterli dizeyde akademik basarinin, riskli
davranislara yonelimde koruyucu bir rol oynadigi seklinde degerlendirilebilir. Bu dogrultuda, okul
psikolojik danisma ve rehberlik hizmetleri kapsaminda yapilacak egitsel rehberlik galismalar ile
ergenlerin riskli davraniglarinin 6nlenmesine ve dolayisiyla ruh saghgina olumlu yonde katki saglanabilir.

Arastirmada ayrica, ergen riskli davraniglarindan intihar egiliminin akademik ortalamaya gére anlamli
diizeyde farklilasmadigi belirlenmistir. Bu konuda alanyazinda yapilmis olan diger galismalarda da bu
sonu¢ desteklenmektedir. Akyiiz’iin (2019) ¢alismasinda da intihar egiliminin akademik basari kaybina
gore anlamh dizeyde farkhlik gostermedigi sonucuna ulasiimistir. Diger taraftan literatiirde ergen
intiharlarinin risk faktorlerinin incelendigi ¢alismalarda, akademik sorunlarin énemli bir etken oldugu
vurgulanmaktadir (Xing et al., 2010). Giil, Yirimez ve Gl (2017) tarafinda yapilan ¢alismada da 15-18
yas araligindaki kiz ergenlerin intihar girisimi nedenlerinden biri de akademik basarisizlik (%6.30) olarak
bulunmustur. Bu sonuglarinda ortaya koydugu gibi, ergen intiharlarinda risk faktorleri degiskenlik ve
cesitlilik gostermektedir. Ginlimuzde giderek artan ergen intiharlarinda rol oynayan ¢ok faktorli yapiyi
anlama, etkili 6nleme ve miidahale c¢alismalarinin yapilabilmesi agisindan akademik basarinin ergen
intiharlar Gzerindeki etkisinin arastirilmasinin oldukca 6nemli oldugu disliniilmektedir. Bu nedenle
akademik sorunlar yasayan ergenlerin, riskli davranislar agisindan ¢ok yonli olarak degerlendirilmesi
gerekmektedir.

Arastirmada elde edilen bir diger bulgu ise riskli davraniglarin, ergenlerin ailelerine dair algiladiklari
sosyoekonomik durumlarina goére anlamh dizeyde farkhlik gosterdigidir. Ailesinin sosyoekonomik
diizeyini dusik olarak tanimlayan ergenlerin, yiiksek olarak tanimlayanlara gére daha c¢ok riskli
davranislar sergiledikleri; hem toplam riskli davranislar hem de anti sosyal davranislar, alkol kullanimi,
sigara kullanimi, intihar egilimi, beslenme aliskanliklari ve okul terkinin algilanan sosyoekonomik diizeye
gore anlamli oranda farklilastigl belirlenmistir. Bu bulgunun literatiirde bazi c¢alismalar tarafindan
desteklendigi (Cavus, Cavus, & Gorpelioglu, 2017; Wilkinson & Marmot, 2003); ailede sosyoekonomik
stres diizeyi arttikca cocuklarin problem davranislarinin da arttigi gérilmektedir (Borghol et al., 2012).
Ergen riskli davranislari agisindan énemli bir risk faktori olan diisiik sosyoekonomik diizey; ayni zamanda
aile ici siddet, cocuk istismari, siddetli aile i¢i catismalar ve madde kullanimi gibi sorunlar iginde 6nemli
bir risk faktoridir (Cavus et al., 2017). Nitekim ergen riskli davranislarini dnlemede, ailenin ekonomik ve
sosyal yapisi ile anne babanin egitim durumu ergenlerin gelisimine olumlu kath saglayabilir. Ayrica
ylksek sosyoekonomik kosullarin, ergeni olumsuz ¢evre baskilari, kdtl aliskanliklar ve riskli davranisglara
karsi korudugu belirtilmektedir (Greydanus & Patel, 2003). Nitekim ebeveyn egitim dizeyi ve aile gelir
diizeyi arttikga riskli davranislara yonelimin azaldigini ortaya koyan galismalarda bunu desteklemektedir
(Karayagiz-Muslu & Aygiin, 2017).

Diger taraftan alanyazinda yer alan tim bu bulgularin ve agiklamalarin aksine; ailelerin yiksek
ekonomik gelir seviyesine sahip olmasi durumunun, ergenlerdeki riskli davranislar agisindan risk faktori
oldugu ve yliksek gelirli aileye sahip olan ergenlerde riskli davranislarin arttig1 belirtilmektedir (Aras,
Giinay, Ozan, & Orgin, 2007; Elgar et al., 2013; Ongdren et al., 2017). Bu durum, ailenin sosyoekonomik
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ve sosyokiltirel diizeyinin yilkselmesi ile artan imkanlarinin, ebeveynlerin ergenler (zerindeki
denetimsizligini arttirdigl; devam eden siiregte bu durumun kendisini madde kotuye kullanimi, madde
bagimhhgi ve alkol kullaniminin yani sira risk alma davranislarinda (Akca & Selen, 2016) ve anti sosyal
davranislarda (Aras et al., 2007; Cavus et al., 2017) artis olarak gosterdigi vurgulanmaktadir. Diger
taraftan, riskli davranislarin aile gelir diizeyi ve ebeveyn egitimine gére farklilasmadigini ortaya koyan
calismalarda bulunmaktadir (Akca & Selen, 2016). Bu sonuglar ailenin sosyoekonomik diizeyinin
ergenlerin riskli davranislari agisindan énemli bir faktér oldugunu ortaya koymaktadir. Buna gore, ailenin
sosyoekonomik yapisinin ergenlerin hangi tlr riskli davranislari lzerinde ve nasil bir etkiye sahip
oldugunun belirlenmesine yonelik galismalarin dnemli oldugu gorilmektedir.

Arastirmada elde edilen bir diger bulgu ise riskli davraniglarin ergenlerin aile yapisina gére anlamh
duizeyde farklilk gosterdigidir. Bu baglamda “anne-babasi ayri” ve “anne ve/veya babasi 6lmis” olan
ergenlerin, “anne-babasi birlikte” olan ergenlere gore daha c¢ok riskli davranislar sergiledikleri
belirlenmistir. Bu farklihgin hem toplam riskli davranislarda hem de antisosyal davranislar, alkol
kullanimi, sigara kullanimi, intihar egilimi, beslenme aliskanliklari ve okul terkinde ortaya ¢iktig tespit
edilmistir. Bu bulgu, anne ve babanin ayri olmasi ve anne babanin 6lmis olmasinin, ergen riskli
davraniglari agisindan onemli bir faktor oldugu; ergenlerde bu durumun kayip ve yas sireci olarak
degerlendirilerek, riskli davraniglara yonelimde ebeveyn kaybinin (bosanma, ayrilik, 6lim ve terk edilme
gibi farkh bigimlerde yasanan durumlar igeren tim kayiplar) roli oldugu seklinde yorumlanabilir.
Ebeveynin 6limu, gocuklar icin normal gelisim siirecini engelleyebilecek kadar travmatik bir deneyim
olmakla birlikte (Australian National University, 2020); yas sirecinde uyumsuz davranislar ortaya
ctkabilmektedir (Humphrey, 2009). ilgili calismalara bakildiginda, ebeveynlerin hayatta olup olmamasi ile
riskli davranislar arasinda anlamh diizeyde bir iliskinin bulundugu gorilmektedir. Alanyazinda kayip
nedeniyle yas dizeyi yuksek olan ergenlerin, riskli davranislar, madde bagimliigi ve okul terkinin; yas
yasamayan veya diisiik diizeyde yas yasayanlara gore anlamli diizeyde daha yiiksek oldugu bulunmustur
(Akylz, 2019). Ayrica anne veya babasi vefat eden ergenlerin, riskli davranislar ve suga yonelik
davranislari (Walker & Shaffer, 2007), sigara kullanim riski ve intihar egilimi daha yuksektir (Akyiiz,
2019). Alanyazinda, ebeveynlerini kaybeden erkek ergenlerde, ucucu madde kullaniminin; kizlarda ise
sigara ve madde kullaniminin fazla oldugu ifade edilmektedir (Zisook & Kendler, 2007). Yine, ebeveynleri
bosanmis dgrencilerde de intihar egilimi daha yiksektir (Ongéren et al., 2017). Ergenlerin antisosyal
davraniglari Gzerine yapilan arastirmalarda, genel olarak pargalanmis aile veya ergenin c¢ocukluk
dénemindeki ebeveyn kaybi dikkat ¢ekmektedir. Ebeveyn kaybinin yani sira bosanma ve ailenin
ekonomik kayiplari; ergenlerin psikososyal uyumunun yani sira bircok alanda da olumsuz sonuglari
arttirmaktadir (Griffiths, 2003). Yukaridaki agiklamalarda da vurgulandigi gibi anne-babanin ayriimasi
veya anne ve/veya babanin 6lmis olmasi nedeniyle ortaya c¢ikan aile yapisindaki bu degisimlerle ergenin
basa ¢ikamamasi ve riskli davranislara yonelmesi s6z konusu olabilir.

Oneriler
Arastirmada elde edilen sonuglara dayanarak su 6neriler sunulmaktadir:

e Ergenlerde riskli davranislari 6nlemeye vyonelik olarak Ogretmenlere, pozitif ergen gelisimini
destekleme becerileri egitimleri yapilabilir.

o Okul tikenmisligini 6nlemenin ergenlerin riskli davranislarini 6nlemeye de katki saglayacagi bulgusuna
dayanarak, okul temelli d5nleme programlari ile okul tiikenmisligi dnlenebilir.

¢ Okula baglanmanin artirilmasina yonelik psikoegitim programlari uygulanabilir.

e Okullarda, riskli davranislarin erken uyari isaretlerini belirmeye ve erken midahale sistemi
olusturmaya yoénelik ¢alismalarin yapilmasi yararli olabilir.

¢ Ergenlerde sosyo ekonomik diizeye yonelik risk tiirlerinin belirlenmesi icin arastirmalar yapilabilir.
e Ergenlerde akademik basari ve riskli davranislar arasindaki karsilikli belirleyicilik gdz onilinde

bulundurularak okullarda egitsel rehberlik ve kisisel sosyal rehberlik calismalarina agirlik verilebilir.
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Sinirhiliklar

Bu arastirmanin sonuglari, lise Ogrencisi ergenler igin riskli davranislar ile okul tikenmisligi,
O0gretmenden algilanan istismar ve okula baglanma arasinda tutarli ve giiglu iligskiler oldugunu
gostermistir. Bulgular yorumlanirken bazi sinirliliklar oldugu géz éniinde bulundurulmalidir. ilk olarak, bu
calismanin kesitsel tasarimi nedeniyle, riskli davranislar ile diger faktorler arasindaki nedensel iliskinin
ortaya koyulamadigi unutulmamahdir. ikincisi, riskli davranislarin ergenlerde problemli bir durumu
temsil ettigi geleneksel gorisl ile onyargili bir tutum sergilenmis ve riskli davranislarin ergenlerde
olumlu bir amaca hizmet edecegi goriisii gbz ardi edilmistir. Uglinciisli, arastirmanin kirsal alandaki
yasayan ergenleri yansittigi sdylenemez. Bu nedenle bulgularin genellenebilmesi icin bu gruplar hakkinda
daha fazla arastirmaya ihtiyag vardir.
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