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AS AN EDUCATIONALIST WORKING FOR A PUBLIC SCHOOL, WOULD YOU SEND
YOUR CHILD TO A PRIVATE SCHOOL? PRIVATE SCHOOLS IN TURKEY

Abstract: The rapid increase in the number of the private schools in Turkey
provides parents new choices. This also leads teachers and administrators who
work for state schools and who are also parents themselves to make a choice
between private schools and state schools. In this regard, the aim of this study is to
review the opinions of teachers and administrators working for the state schools
on private schools. The research method is qualitative phenomenology design. The
study group involves a total 136 teachers and school administrators working in
schools located in Sivas city centre. The data of the study is collected via a survey
with open ended questions developed by the researcher. Content analysis method
is used for the analysis, and the data are demonstrated with the graphics. As their
positive opinions on private schools, teachers and administrators stated that
private schools supports academic success, they are rich in physical environment,
they have more extra-class activities, they provide convenience for working
parents and they contribute to students’ progress. However, their negative
opinions are private school fees, not enough contribution to student progress,
constant turnover of teachers, and misleading behaviours towards parents. The
findings show that, comparatively, the teachers and administrators are more
reluctant to send their children to private schools, and besides, they have more
negative viewpoints on private schools. At the end of the study, the suggestions
both by the participants and the researcher are included.

Keywords: private school; public school; teachers; school administrators;
phenomenology design.

INTRODUCTION

Relying on the global changes and demands, education has been restructured in accordance
with the neoliberal policies with the help of the international actors such as the World Bank
(WB), International Monetary Fund (IMF), World Trade Organization (WTO), and General
Agreement on Trade in Services (GATS) (Bayram, 2015). In this regard, the individuals’
qualifications expected to be gained in the schools, which are the fundamental element of
education, have become different (Uysal, 2017). Schools have been varied due to these
changing trends and needs, and private schools have emerged as a part and result of this
variety. Vandenberghe and Robin (2004) described private schools as being an institution
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administered directly or indirectly by non-government organizations (such as churches,
unions, trade or any other private organizations) in reference to the OECD sources. That’s to
say, the basic criteria are not financial sources, but legal status of the school institution.

Public school and privately financed schools are exist together in all educational systems
(Bertola, Checchi and Oppedisano, 2007). Public (state) schools share similar missions as they
have been structured by similar norms and values. However, private schools are differentiated
by their school missions. Private schools’ mission is to prepare students to a good life step by
step by providing them credence (Boerema, 2006).

The main factor of the emergence and expanding of the private schools is the lack of
performance by public schools in providing their students a good progress and development
Alderman, Orazem and Paterno, 2001; Figlio and Stone, 2001; Chakrabarti, 2007; Narayan,
2010; Chudgar and Quin, 2012; Igbal, 2012; Thapa, 2013). Although states provide free
education to their citizens with the principle of equal opportunities, they are incapable of
meeting the growing demand in education due to the shortages in public fundings. For this
reason, parents with high incomes prefer private schools for more quality education (Bedi and
Garg, 2000). In the recent years, as a result of the increase in the number of the private
schools, the competition in this sector has also increased, and this has led to parents to
become pickier about schools (Alpaykut, 2017).

Parents wishing to choose the best for their children often ask with the question of whether
to send them to public schools or private schools (Pulat, 2019). Parents choose private schools
for some alternative reasons such as their smaller learning environment, Montessori
education approach, or academic achievement (Hall and Nattinger, 2012). Parents also choose
private schools as they think they children would be bullied, or children special needs would
not be met in state owned schools. When both parents work, the private schools are more
preferable as they administer full-time schooling (Erakkus, Basoren ve Abimbola, 2016).
Private schools are also able to provide a more quality education in terms of the quality of
their teaching staff, school buildings, classrooms, and the quality of training services
(Kulaksizoglu, Cakar ve Dilmac, 1999). The demands for the private schools are increasing
gradually as parents wishing to prepare their children beginning with the young age for
today’s competitive environment because private schools provide more quality foreign
language education, have less crowded classes, and have better physical environment (Paker
ve Yarimoglu, 2015). Furthermore, it is known that in many countries, the students in private
schools do better in international assessments than the ones in public schools (Sakellariou,
2017).

Private schools in Turkey, different from the traditional school perception, began to be
established by foreign communities and minorities during the Tanzimat Reform Era, which is
considered as the beginning of the westernization. The private schools of foreign
communities and minorities have had positive impact on Turkish education system in its
innovation and by enhancing its qualification. After the Republic, especially during the first
years of the Republic, the schools of minorities were taken under the supervision and control
of the state, and their activities were restricted. From the Establishment of the Republic (1923)
to the 1960s, the development of the private schools were stable (Uygun, 2003). Financial
tightness and difficulties in educational financing in Turkey formed the basis of the foundation
and the development of the private educational institutions, and after the 1980s, these
institutions gained speed in being established (Kulaksizoglu, Cakar and Dilmac, 1999).
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Particularly since the 2000s, private schools have become one of the popular institutions
where parents would send their children thanks to governmental incentives and structural
alterations in private teaching institutions (Bingolbali, 2018). Moreover, there have been a
dramatic increase in the number of the private schools together with the closure of the
private teaching institutions in 2014, and with their having been transformed into private
schools (Aslan, 2019).

Today in every level of the Turkish education system, the existence of private schools sharing
similar status with public schools brings about positive competition in education. Considering
their history and their development in educational perceptions, it is clear that private schools
are an indispensable part of education now, and will be in the future. Day by day, though they
have some temporary problems, there has been a great interest in these schools, and
accordingly, the number of these schools is increasing (Altay, 2018). Hence, according to
National Education statistics (2018-2019), there are 12.809 schools providing education at the
degrees of pre-school, primary education, and secondary education, along with 1.440.577
students enrolled in Turkey. According to the Ministry of National Education (MNE), the
proportion of the private school students to the total number of the students in Turkey is
16,50% in pre-school education; 5% in primary schools, 6,20% in secondary schools, and 13,70% in
high schools (MEB, 2019).

In the literature, considering private schools in the Turkish education system, some notable
studies are conducted about parents’ choice and satisfaction (Hesapcioglu and Nohutcu, 1999;
Keskin and Turna, 2010; Alpaygut, 2017; Uysal, 2017; Pulat, 2019), about teachers working in
private schools (Aslan and Bakir, 2014; Onaran, 2018; Kolbasi, 2019; Kirbas, 2019),
administrators working in private schools (Cankaya, Gun and Koleji, 2016; Erakkus, Basoren
and Abimbola, 2016; Cimen and Karadag, 2019), private school businesses (Bayram, 2015;
Ozdemir and Tuysuz, 2017), comparison of private schools and public schools (Cevik, 2005;
Arslan, Satici and Kuru, 2006, 2007; Tasdan and Tiryaki, 2010; Celebi, 2009; Cobanoglu, 2011;
Eryilmaz and Burgaz, 2011; Yavuz and Yilmaz, 2012; ligar, 2014; Oksuz, 2018).

The efficiency of both public and private schools has been a research subject in many studies
on the fields of educational sciences, sociology, and economy not only in the United States,
but also in Europe (Dronkers and Robert, 2008). When the international literature except
Turkey is reviewed, there have been various studies about comparison of private and public
schools (Bedi and Garg, 2000; Watkins, 2006; Bellei, 2007; Thapa, 2013; Deeba and Perveen,
2013; Sakellariou, 2017), about selection of private schools (Butler and Zanten, 2007; Valassi,
2009; Carpenter and Kafer, 2012; Sander, 2015), about the achievement in private schools
(Chudgar and Quin, 2012), about transnational comparison of private schools (Vanderberghe
and Robin, 2004), and about governmental incentives for private schools (Ferreyra, 2007;
Cowen, 2010). As for this study, it is mainly about selection of schools and parents’
satisfaction. However, it has some dissimilarities with the other studies as it includes
viewpoints of both teachers and administrators working for public schools, and their
evaluation of private schools as parents in these schools. With this study, it is aimed to
contribute to the literature with the views of the teachers and administrators working for
public schools about sending their children to private schools by using their identity as
educationalists.
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METHOD

This section includes the methodology of the study. The research model, the study group, and
the data collection tools of the study, and the analysis of the data are given in accordance
with the aim of the study.

Research Model

This study is carried out in compliance with phenomenology design which is one of the
qualitative research methods. Phenomenological studies focus on the core of the
experiences. That is to say, the aim is to describe the core of phenomenon that has been
experienced (Creswel, 2013). In this regard, with the increase in their numbers and their being
part of the education system, private schools can be considered as a phenomenon affecting
students, teachers, and parents directly. As a phenomenon, the roles of private schools in
education system, their reasons to be selected, their positive and negative sides are all
experienced by individuals. Thereby, it is concluded that private schools being a phenomenon
concerning all segments of society can be described using phenomenological design.

Study Group

Cluster sampling method has been used while choosing the study group. When the population
is divided into separate groups in cluster sampling, each group may have different
representability. In this case, each group is represented equally in proportion to their number
of elements (Sahin, 2012). In relation to that, the study group has comprised 6 primary
schools, 6 secondary schools, and 6 high schools in Sivas city centre. While designating the
study group, different levels of schools have been accepted as separate groups, thus each
group has been provided to be represented equally. Following that, the survey developed by
the researchers has been distributed to the schools. Volunteer participant teachers have been
taken into account while handing out the surveys. As a result of the conduct of the survey, 36
administrators and 97 teachers’ surveys have been evaluated.

Data Collection Tool

The data was collected via survey method. The survey form was developed by the researcher.
The process of survey development comprises 4 steps. They are consecutively, defining the
problem, item writing, getting experts’ opinion, and implementing a pre-test (Anderson, 1990
as cited in Buyukozturk, 2005). The problem of this research is to analyse the phenomenon of
private schools, which play a crucial role in Turkish education system and are having a rapid
increase in number, according to the reviews of teachers and school administrators. During
the item writing step, the related literature was reviewed, teachers and administrators having
private school experience were interviewed, and survey questions were designed. On the
third step, the field experts were consulted, and necessary changes were made. The pre-test
was implemented to five teachers and five administrators who were not included in sampling
group, and in accordance with the results of the pre-test, the survey form was finalized.
Hereby, after the introduction about the survey, there are four questions in it. The questions
are; a) Would you send your child to a private school? b) What are the positive sides of private
schools? ¢) What are the negative sides of private schools? d) What are your suggestions on
private school system?
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Analysis of the Data

Content analysis method was used in the study. In content analysis, inductive method is used.
That is, the dataset is divided into smaller items and then coded; afterwards, theses codes
helps us to get to categories, and eventually we get the themes (Yildirim and Simsek, 2011).
Therefore, the dataset was transferred into computer by the researchers and they were
coded there. With the help of these codes, categories and themes were obtained. The data
obtained were presented via graphics in order to provide better understanding and better
analysis of readers. The participant teachers were indicated with the symbols (A1, A2, A3, ...).
(T1, T2, T3, ...), and the participant administrators were indicated with the symbols (A1, A2, A3,

).

The validity and reliability of the study was provided upon the terms which were credibility,
transmissibility, and confirmability which were stated by Mills (2003). For this reason, the
research process has been put forward in detail. The development of the data collection tool
took 4 steps, and each step was introduced elaborately. During the analysis process, the data
were coded objectively and with great precision. In order to get reliable information,
necessary explanation were made to the participants, and the survey was handed out the
voluntary participants. So as to support the validity and reliability of the study, direct
quotations from the participants were used to enrich the content. The data were examined by
the researcher for the second time, and similar results were attained.

FINDINGS

The research findings have been examined under 8 themes. These themes are a) teachers’
opinions on sending their children to private schools, b) teachers’ positive opinions on private
schools, c) teachers’ negative opinions on private schools, d) teachers’ suggestion about
private schools, e) administrators’ views on sending their children to private schools, f)
administrators’ positive opinions on private schools, g) administrators’ negative opinions on
private schools, h) administrators’ suggestion about private schools. The findings related to
the themes are presented with graphics.

Teachers’ opinions on sending their children to private schools are given in Graphic 1. Graphic 1
includes six categories and a total of 86 codes.

Graphic 1: Teachers’ opinions on sending their children to private schools

45 43 ®m I don't send to a private school

m I can send to a private school

m I can only send to a private school if public schools

are insufficient

I'm already sendingto a private school

m I can only send to a decent private school

m I can send to a private school if I can afford it
Teachers’ Opinions on Private Schools
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According to Graphic 1, half of the teachers stated that they would not send their children to
private schools. 27 participants expressed that they needed some certain conditions to send
their children to private schools. The number of the teachers who do not send their children
to private school is considerably few comparing to those who already send their children to
private schools. This indicates that most of the teachers have a negative attitude towards
sending their children to private schools.

Teachers’ positive opinions on private schools are given in Graphic 2. Graphic 2 includes five
categories and 133 codes.

Grafik 2: Teachers’ positive opinions about private schools
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As it is pointed out in Graphic 2, the categories of academic success, physical environment,
and student development stand out within the positive opinions of teachers on private
schools. Students’ progress monitoring and foreign language teaching under academic
success category; favourable physical facilities and smaller class size under physical
environment category; social activities and sport activities under extracurricular activities

422



Research in Pedagogy, Vol.10, No.2, Year 2020, pp. 417-435

category; fulfilment of students’ all social and educational needs and guidance and
counselling under student development category are emphasized. Regardless of their mainly
negative opinions on sending their children to private schools, Graphic 2 shows that teachers
are well-informed about the advantages of private schools.

Some of the remarks by the participants are below:

“The advantage of private schools is that they ease the burden of parents. We don’t have any
worries about our children. The school meets educational and social needs with their activities”
(7).

“Yes, | would send. The busy working life requires children to be home alone. Private schools
have advantages such as favourable start/finish times with working hours, smaller class size,

intensive social activities, caring students closely” (T39).

Teachers’ negative opinions about private schools are given in Graphic 3. Graphic 3 includes
four categories and 129 codes.

Graphic 3: Teachers’ negative opinions about private schools
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According to Graphic 3, paid education and student development are notable categories in
teachers’ negative opinions about private schools. financial burdens on parents and priority is
not education under paid education category; no contribution to student development and
faking students’ academic success under student development category; underqualified
teachers and frequent teacher turnover under teacher dimension category; deceptive efforts
to impress parents under parents dimension category are some of the highlighted views.
Some of the remarks by the participants are below:
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“You spare too much money for private schools but you don’t get what you expect fully. If you
care for your child, you can develop him / her in different ways with that money. Different
courses and book can do the same. That’s why, | don’t need private schools” (T12).

“Private schools are inflating the marks of students. Even an unsuccessful students can pass the
exams with high scores” (T48).

Teachers’ suggestions on private schools are shown in Graphic 4. Graphic 4 includes one
category and 48 codes.

Graphic 4: Teachers’ suggestions on private schools
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Graphic 4 highlights that public schools’ standards should be as high as private schools,
children should be sent to private schools when necessary, children should be sent to private
schools when they are at high school or university, private schools are not necessary, parents
should monitor their pupils’ progress, and private schools should be selected carefully.

Some of the remarks by the participants are below:

“If the state can improve physical conditions in its own schools and can make them well-
equipped, public schools will be much more successful than private schools” (T8).

“Private schools hold a business mentality. So, they should be run prioritising education, not with
business mentality. In addition, teacher quality in private schools should be improved” (T22).

Administrators’ opinions on sending their children to private schools are given in Graphic 5.
Graphic 5 includes six categories and 86 codes.
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Graphic 5: Administrators’ opinions on sending their children to private schools
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Graphic 5 shows that more than half of the administrators stated that they would not send
their children to private schools. This number is higher than that of teachers. This might
indicate that administrators could be more committed to their own schools than teachers.
While 12 administrators stated that they would send their children to private schools only if
some conditions were provided, only 2 administrators have already chosen private schools.
Only one administrator send his child to a private school and this shows that administrators
generally have negative opinions on private schools.

Administrators’ positive opinions on private schools are given in Graphic 6. Graphic 6 includes
four categories and 52 codes.

Graphic 6: Administrators’ positive opinions on private schools

7 Oexam-oriented studies
7 B student progress
6 Obeing success-oriented
i Oboosting success
3 B learning by experience
2 Oextrastudy classes
1 B authentic educationmodel
0 O (pilot) tests forexams
Academic Success B foreign language teaching
Bstudentlevel
A
4 A+
35 1 A
3 H Osocial activities
2.5 11
2 K
15 T B cultural activities
1 K
0.5 1
0+ Y .
DOsport activities
Extracurricular
Activities

425

6
6 Dgreat physical
5 environment
4
’ B smaller class size
2
1
0
Physical Omore coursematerials
Environment
3
3
2
2 O full time education
1.5
1l
0.5
0 B comfort at registration
Convenience for
Parents




Research in Pedagogy, Vol.10, No.2, Year 2020, pp. 417-435

As seen in Graphic 6, academic success, physical environment, and extra-curricular activities
stand out in administrators’ positive opinions on private schools. success-orientation and
student’s progress monitoring under academic success category; great physical environment
and smaller class size under physical environment category; social activities and cultural
activities under extra-curricular activities; full time education under convenience for parents
category are emphasized.

Some of the remarks by the participants are below;

“If the students is successful, he/she can get much better at a private school. | think especially the
children whose parents both work mainly are sent to private schools. They have advantages as
they can adopt an exam-oriented approach because they do not have to follow a specific
curriculum” (A27).

“Private schools operate like private teaching institutions. They can make the best of students
for the current exams. They take their work seriously, and they do everything by making

performance and success their priority” (A24).

Administrators’ negative opinions are given in Graphic 7. Graphic 7 includes 4 categories and
81 codes.

Graphic 7: Administrators’ negative opinions on private schools
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In graphic 7, it is pointed out that paid education, student progress, and teacher dimension
categories are emphasized in administrators’ negative opinion on private schools. Financial
burden on parents and being a business corporation under paid education category; no
contribution to student progress and inadequate discipline under student progress category;
frequent teacher turnover and underqualified teachers under teacher dimension category;
deceptive efforts to impress parents under parents dimension category are highlighted views.
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Some of the remarks by the participants are below:
“I’'m in the opinion that private schools’ priority is the business and education. I believe that they
just implement a system which is away from reality by ingratiating themselves with parents with

illusive activities” (A6).

“Private schools’ teaching staff are constantly changing. | have never seen private schools’
contribution to an academically low student” (A30).

Administrators’ suggestions on private schools are given in Graphic 8. Graphic 8 includes one
category and 25 codes.

Graphic 8: Administrators’ suggestions on private schools
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According to Graphic 8, the views which draw the attention are, public schools’ standards
should be as high as private schools’, children should be sent to private schools when
necessary, private schools should be inspected, the first priority should be education.

Some of the remarks by the participants are below:

“I think the money spent on private schools is a loss. The money can be spent for other things to
help to improve the students’ progress” (A4).

“Private schools can only be preferable if they reinforce their teaching staff, become more
disciplined and stop letting their students cut corners” (A30).
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CONCLUSION AND DISCUSSION

According to the research findings, half of the teachers and more than half of the
administrators (60%) have stated that they wouldn’t send their children to private schools.
19,7% of teachers and 5,7%of administrators have expressed that they would send their
children to private schools. Furthermore, 10,4% of teachers and 2,8% of administrators have
stated that they are already sending their children to private schools. Other views have been
distributed considering certain conditions to send children to private schools. Similarly, the
participants have declared a total of (f:185) positive opinions about private schools while
there have been a total of (f:210) negative opinions about them. The findings indicate that the
participants are reluctant to send their children to private schools and they have more
negative opinions about private schools.

Studies conducted about private schools suggest that as a result of the demands on private
schools, the numbers of private schools is increasing (Bedi and Garg, 2000; Arslan, Satici and
Kuru, 2006; Chudgar and Quin, 2012; Deeba and Perveen, 2013; Thapa, 2013; Naradowski and
Moschetti, 2015; Alpaykut, 2017; Ozdemir and Tuysuz, 2017; Onaran, 2018). Nevertheless, the
main reasons of the negative opinions are; according to the participants opinions, their family
economy cannot cover the costs of private schools, private schools do not contribute to
students’ progress, and teachers at private schools are not qualified enough. However, the
participants being educationists might lead to this situation. In an effort to support this idea,
Kulaksizoglu, Cakar and Dilmac (1999) found out in their studies which included adults from
different occupations that a significant number of adults did not have negative prejudice
against private schools, but they had positive attitudes towards them.

Among positive opinions of teachers and administrators about private schools, academic
success, physical environment, student progress, and extra-curricular activities are featured.
Mainly highlighted opinions in these categories are; students’ progress monitoring, foreign
language teaching, physical facilities, class size, social and sport activities, counselling services,
full time education, and exam-oriented studies. According to OECD (2012) PISA results, the
schools which are administered privately possess more autonomy, better resources, and are
more inclined to show better performance in PISA reading scale when compared to those
administered by states.

In the related literature, it is pointed out that this topic has been covered within the context
of private school selection of parents, and their expectations from private schools. The
research results about the selection of private schools also reveal the advantages of private
schools and parents’ expectations from private schools. These results support the findings of
this study. Furthermore, the quality of education, culture-faith factor, economical factors and
service quality Uysal (2017); qualified teaching staff Arslan and Ozpinar (2008); the
opportunity to learn foreign languages, full time education, computer education, regular diet,
good school bus services Akhan (2009); smaller class size, students’ convenience of auditory
and heating facilities Alpaykut (2017); communication processes, art, sport, social and cultural
activities Pulat (2019); personnel skills, facilities, technology and transportation Malik,
Mushtaq, Jaswal and Malik (2015); raising a successful individual, developing personality,
getting into university Hesapcioglu and Nohutcu (1999); the distance of school from home,
school performance, school environment and syllabus Yaacob, Osman and Bachok (2015)
have been refered within the context of private schools.
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The participants have particularly stated that extracurricular activities and social activities are
included in private schools, and thus offering students a rich environment. About
extracurricular activities which are as important as students’ academic success, Annu and
Sunita (2013) have concluded in a study conducted in a private school that yoga, horse-riding,
sport activities, dance, music, indoor and outdoor activities are contributing positively to
students overall development in private schools. This suggests that students who attend
extracurricular activities generally have higher grade-point average, less absence from class,
and more school commitment. This study of Annu and Sunita (2013) supports the participants’
positive opinions about private schools.

Considering the research findings, it is noticed that the participants tend to compare public
and private schools. The studies that examine and compare private and public schools
according to different variables in the literature have put forward the positive sides and
strengths of private schools, and thereby they support the findings of this research. In this
regard, teachers working for private schools; have lower level of alienation Eryilmaz and
Burgaz (2011); are more effective in specified dimensions of effective schools Arslan, Satici and
Kuru (2006); have higher participative leadership and higher level of organizational
commitment Aslan and Bakir (2014); have a higher level of job satisfaction Tasdan and Tiryaki
(2010); have a higher level of school culture Yavuz and Yilmaz (2012); have a higher
organizational culture Arslan, Satici and Kuru (2007); give more importance to values
education Oksuz (2018); have a higher level of proactive behaviours Aslan (2019) than
teachers working for public schools.

Likewise, it has been determined that students studying in private schools; have a higher level
of achieving cognitive objectives Bay and Tugluk (2004); have a better performance in labour
market Bedi and Garg (200); are more successful in international exams OECD (2013); have a
higher level of athletic success Cevik (2005); are academically more successful Chudgar and
Quin (2012), Alderman, Orazem and Paterno (2001), Cavalcanti, Guimaraes and Sampaio
(2010), Igbal (2012) than students studying in public schools.

The negative opinions of teachers and administrators on private schools are mainly about the
categories of paid education, student development and teacher dimension. The frequently
highligted opinions under these categories have been financial burden on parents, not
enough contribution to students’ development, faking students’ academic success, offering
successful students scholarship and promotions over them, inadequate discipline,
underqualified teachers, deceptive efforts to impress parents. It has been found out that the
participants share common opinions.

Studies show that students studying at private schools are in middle and upper class of the
society (Keskin and Turna, 2010; Dearden, Ryan and Sibieta 2010; Cowen, 2010; Murnane and
Reardon, 2018; Bellei, 2007; Valassi, 2009; Hall and Nattinger, 2012). Figlio and Stone (2001)
have discovered that highly gifted students, and students whose families have high income
and have higher education prefer private schools. Similarly, according to OECD (2012) in most
of the countries and economies participating PISA, students attending private schools are
more advantageous comparing with public schools in terms of their average socio-economic
backgrounds. With this regard, as Uygun (2003) stated, private schools are widely criticized
over breaking the equal opportunity in education. A high quality private school does bring a
financial burden on parents; however, the findings of Chudgar and Quin (2012) suggests that
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low-cost private schools do not perform better than public schools academically; that’s to say,
they bring financial burden in exchange for quality services.

There are some studies supporting the ideas of the participants about the qualities of private
school teachers and their problems. According to Erakkus, Basoren and Abimbola (2016),
some schools pay too low salaries to teachers. Their working hours are too long. Although
private schools provide various in-service trainings, few schools let their teachers to get a
post-graduate degree. Hesapcioglu and Nohutcu (1999) state that in spite of the fact that
parents give utmost importance to teacher quality, private schools still do not pay enough
attention to their teacher recruitment. Shabbir and Wei (2015) claim that teachers working for
private schools are faced with the problems such as low salaries, job insecurity, long working
hours, and short vacation times. Moreover, Onaran (2018) points out that private school
managements have teachers signed the contracts with low salaries by threatening them to
cancel their contracts.

The participants express that they encounter deceptive efforts to impress parents. This
situation causes many ethical problems. According to Garipoglu (2015), it is claimed that
private schools in Turkey apply various unethical methods for customer retention and make
more money. The study suggests that unethical efforts performed by private schools are;
shadow programs, double report cards, misleading lists and announcements, student
transfers from other schools, expelling students from school or misleading students branches,
and students stratification among different student groups.

Cimen and Karadag (2019) have pointed out some of the unethical behaviours; for instance,
private school principals do not treat teachers with the principle of equality, and there are
some efforts among teachers to reveal one another’s faults, and other efforts such self-
promotion of teachers. Another ethical problem is that, as stated by Bertola, Checchi and
Oppedisano (2007), Valassi (2009), private schools enrol students through selection and
promote their schools over these successful students.

Considering the suggestions of teachers and administrators about private schools, public
school standards should be raised as high as private schools, students should be sent to
private schools when they are at high school or university, private schools are not necessary;
the parent should monitor their own kids’ progress, the very first priority should be education,
private school should be inspected, and the private school to send the children should be
chosen carefully are some the remarkable opinions. The participants’ opinions are quite
similar. The suggestions on governmental incentives to private schools and regulations
referring to parents’ expectations are notable in the literature. About governmental
incentives, Bayram (2015) suggests that the common aspect of education should be improved,
and there should be provided quality education for each level; Uygun (2003) suggests that the
governmental incentives to private schools should be raised, and they should be kept under
strict control and inspection; Watkins (2006) suggests that there should be provided financial
support to students attending private schools.

In the literature, suggestions on parents’ expectations are discussed the most. In this respect,
it has been suggested that Dulger and Acar (2017), processes affecting school’s service quality
and systematically informing parents about the performance and service quality results; Arcan
(2006), the involvement of parents into the scope of school counselling services performed
for students’ academic failures; Uysal (2017), improving school’s education quality, physical
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structure, sanitation, security and school bus services, operational aspects, the quality of
communication in accordance with parents’ opinions; McTighe (2004), private schools should
inform parents furthers and they should be accountable; Bellei (2007), creating a national
student learning system aiming informing parents about school quality; Garipagaoglu (2015),
transparent administration of schools in order to eliminate unethical efforts for manipulating
parents in schools, formulation of educational policies in order to eliminate unethical
practices. Besides, Hesapcioglu and Nohutcu (1999) state that it is important to act
responsibly while selecting teachers; Malik, Mushtaq, Jaswal and Malik (2015) recommend
that private schools should work more productively by forming a competitive and distinctive
images of themselves.

The participants of this study have made suggestions on behalf of their identities of both
being educationists and parents. The participants’ suggestions and the findings of the
literature support one another. Apart from these, it can be suggested within the scope of this
research that although private schools are business corporations, their initial priority should
be education, specific to Turkey, the governmental incentives which were granted between
the years 2014-2018 should be proceeded, teachers’ personal benefits and rights should be
improved, and it can also be suggested that the misperception of regarding students as
customers should be abandoned.
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