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Abstract 

The aim of this study is to examine the views of the counselor candidates about preventive 
interventions and problem behaviors, and the use of popular productions in increasing competencies 
related to preventive interventions in the context of “13 Reasons Why” series. The participants of this 
study are senior students of Guidance and Counseling undergraduate program in Turkey. In this 
research, purposeful sampling method was used, and 30 students who attended the "School Based 
Preventive Guidance and Counseling" course and followed at least ten episodes of the "13 Reasons 
Why" series’ first season were participants. Phenomenological design which is a qualitative research 
methods was used in the study. The findings point out four themes; risk and protective factors, 
awareness of suicide, preventive interventions, and professional-personal development. The findings 
of the study were discussed in the light of the literature. 
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INTRODUCTION 

Mental health is a field that different disciplines work on independently or collaboratively. 
The counseling and guidance is one of the disciplines that contributes significantly to the studies of 
mental health, especially with its developmental and preventive perspective. Prevention in the field of 
mental health; focuses on eliminating the risk factors about problem behaviors and reducing the 
prevalence and negative effects of problem behaviors (Baker, 2011; Romano & Hage, 2000). The 
developmental and preventive perspective is becoming more important, with an increasing trend in the 
prevelance of problem behaviors (substance abuse and addiction, bullying, sexual intercourse at an 
early age, suicide etc.), especially among children and adolescents (Conyne, 2013b; Korkut Owen, 
2011; Siyez, 2016; Yavuzer, 2011).  There is a broad consensus about the main roles that counselors 
can play in the field of mental health.  Counselors provide services connected with their 
developmental, remedial and preventive roles (Blocher, 2000; Baker, 2011; Dollarhide & Saginak, 
2017; Eryılmaz, 2013; Myrick, 2011; Turkish Psychological Counseling and Guidance Association, 
2011; Council for Accreditation of Counseling and Related Educational Programs [CACREP], 2016). 
Counselors around the world primarily target problem behaviors with the preventive services and 
interventions that they provide in schools, community mental health centers and non-governmental 
organizations (Akın-Little, Little, & Delligatti 2004; Davis, Kruczek, & McIntosh, 2006; Eryılmaz, 
2013; Gladding, 2017; Mellin, 2009). A broad range of preventive counseling and guidance services 
such as providing information about problem behaviors to children and adolescents, as well as 
professionals working with them, screening/identifying risk factors, developing psycho-educational 
interventions, developing peer support communities, creating social campaigns to raise awareness 
about problem behaviors, are offered by counselors (Ando, Asakura, Ando, & Simons-Morton, 2007; 
Korkut, 2003; Meyers ve Nastasi, 1999; Yavuzer, 2011; Whiston, Tai, Rahadja, & Eder, 2011). 
Providing these services effectively helps to decrease the prevalence of problem behaviors exhibited 
by children and adolescents (suicide, substance abuse, bullying, violence, risky sexual behaviors etc.), 
and also provides support to children and adolescents about performing developmental tasks expected 
of them (Davis, Kruczek, & McIntosh, 2006; Foxx, Baker, & Gerler, 2017; Galassi & Akos, 2007; 
Rowney & Quinn, 2000). 

When the features of effective prevention studies, which are an integral part of the mental 
health field, are examined; it is seen that they focus on protective factors (high level of psychological 
resilience, advanced social skills, participation in social activities, strong family bonds, positive 
attitudes towards the school, discovering and supporting special abilities, presence of role models for 
healthy behaviors, adequate social support, advanced problem solving skills, etc.) as well as risk 
factors (impulsivity, lower academic success, poor family functioning, low future expectations, peer 
pressure, exposure to traumatic experiences, attention deficit and hyperactivity disorder, unhealthy 
parental attitudes, inadequate social support, etc.) related to problem behavior (Arthur, Hawkins, 
Pollard, Catalano, & Baglioni, 2002; Blocher, 2000; Conyne, 2013a; Eryılmaz, 2013;  Lambie, 
Rosemary Leone, Susan, & Martin Christopher, 2002; Ögel, Tarı, & Eke, 2006; Sears, 2005; Terzian, 
Andrews, & Moore, 2011), and they primarily focus on behavioral outcomes rather than affective and 
cognitive outcomes (Whiston et al., 2011). 

Preventative interventions in the field of counseling aim to develop and support social skills of 
participants including effective communication, assertiveness, saying no and problem solving (Weir, 
2005; Mann, Apter, Bertolote,  Beautrais, Currier, & Haas, 2004; LaFromboise & Lewis, 2008). Also, 
these studies take into account possible social environments associated with problem behaviors such 
as family, teachers, peer groups and focus on ensuring cooperation between these groups (Hawkins & 
Herrenkohl, 2003; Korkut Owen, 2011; Romano & Hage, 2000; Topping & Barron, 2009). Structuring 
the activities of preventive interventions in accordance with the developmental levels of the 
participants (Hage, Romano, Conyne, Kenny, Matthews, Schwartz, & Waldo, 2007), being culturally 
sensitive (Chronister, McWhirter, & Kerewsky, 2004; Cook, 2012; Matthews & Skowron, 2004) and 
using peer groups in the announcement and the intervention process (Black, Tobler, & Sciacca, 1998; 
Tobler et al., 2000; Whiston et al., 2011) contributes significantly to the effectiveness of interventions. 
In addition, it is seen that long-term and systematic interventions are more effective than short-term 
programs consisting of intensive sessions (Clanton Harpine, 2011; Horn & Kolbo, 2000). 
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The competencies of counselors who carry out preventive services are among the factors that 
can be determinant in the effectiveness of interventions (Center for Substance Abuse Treatment, 2006; 
Yavuzer, 2011). The acquisition and development of counselor competencies related to carrying out 
preventive interventions is among the goals of counselor training programs all around the world 
(Conyne, 1997; Korkut Owen, 2011). Also, CACREP considers the competencies needed to carry out 
preventive services as an important part of counselor counseling training programs (Korkut Owen, 
2011). 

Today, the importance of the counselors’ preventive role in the field of mental health is 
expected to increase (Conyne, 2013b; Juntunen & Atkinson, 2002). In accordance with this 
expectation, the “Preventive Guidance and Psychological Counseling” course is included in the 
psychological counseling undergraduate program, which was updated and implemented gradually by 
the Higher Education Council (HEC) in 2018. When the new undergraduate program is examined in 
dept, it is seen that the content and subjects directly related to preventive inteventions are included in 
the content of different elective courses such as “Post Traumatic Counseling”, “Social Skill 
Education”, “Addiction and Prevention of Addiction” and “Domestic Violence”. In addition, in the 
content of the “Guidance and Counseling in Schools” course, which is one of the compulsory courses 
of the program, there is a important emphasis on the goals and principles of the developmental and 
preventive approach (HEC, 2018). However, depending on the gradual implementation of new 
undergraduate program, “School Based Preventive Guidance and Counseling” course is still is 
available as an elective course at many universities in Turkey. 

Parallel to the multidimensional competencies expected from counselors, several teaching 
techniques are used throughout the counselor training such as games, demonstration, role playing, 
interview with individuals from various cultures and educational videos (Kağnıcı, 2015). The use of 
popular movies is one of the techniques that are frequently used in counselor training (Toman & Rak, 
2000). Counseling theories (Koch & Dollarhide, 2000; Peoples & Helsel, 2013), family counseling 
(Alexander & Waxman, 2000; Shepard & Brew, 2005; Higgins & Dermer, 2001), developmental 
stages (Corcoran, 1999; Ello, 2007; Pierce & Wooloff, 2012), group counseling (Armstrong and Berg, 
2005; Moe, Autry, Olson, & Johnson, 2014), ethics in counseling (Bradley, Whiting, Hendricks, Parr, 
& Jones, 2008; Koch and Dollarhide, 2000) grief counseling (Doughty Horn, Crews, & Harrawood, 
2013; Hannon & Hunt, 2015), addiction (Warren, Stech, Douglas, & Lambert, 2010), 
psychopathology (Chambliss & Magakis, 1996; Toman & Rak, 2000) and multiculturalism (Nittoli & 
Guiffrida, 2017; Villalba & Redmond, 2008) stand out as the subjects of popular movies that are used. 
Studies examining the effects and functionality of the use of popular movies in counselor training 
point out that it provides enriching experiences to counselor candidates in recognizing the dynamics of 
the behaviors in multiple dimensions (Kağnıcı, 2015), being active learners through observation 
(Warren, Stech, Douglas, & Lambert, 2010), empathizing with various topics, gaining awareness and 
sensitivity through strong emotions (Pinterits & Atkinson, 1998; Kağnıcı, 2015; Nittoli & Guiffrida, 
2017). In addition, it is reported that this technique increases students' participation in courses, 
facilitates discussion of different perspectives, contributes to increasing insight about real-life 
reflections of theoretical knowledge and enhances classroom interactions (Koch & Dollarhide, 2000). 
In this context, the use of experiential strategies such as watching and discussing popular movies on 
various topics within the scope of counselor training, will contribute to the rooting of the competencies 
of counselor candidates (Kağnıcı, 2015) 

The Netflix tv series "13 Reasons Why" which was adapted from Jay Asher's (2007) novel of 
the same name, is also one of the popular productions worldwide (Netflix, 2017). The tv series was 
first released in 2017 and displays striking problem behaviors that cause a high school girl to commit 
suicide. Peer bullying, sexual harassment and assault, substance abuse, and violation of the personal 
privacy are some of these problem behaviors. On the other hand, the series provides opportunity to 
observe the specific developmental characteristics of adolescents, the relationships between 
adolescents with adults (parents, teachers, counselors) and the inadequacy of adults in these 
relationships (Bridge et al., 2019; D’Agati, Beaudry, & Swartz, 2019; Mueller, 2019). The series has 
become highly debated in a short time and has attracted the attention of many experts working with 
adolescents, especially in the field of mental health (Arendt, Scherr, Patrick, Jamieson, & Romer, 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

52 

2019; Ayers, Althouse, Leas, Dredze, & Allem, 2017; Bridge et al., 2019; Campo & Bridge, 2018; 
Carmichael & Whitley, 2018; Cooper, Bard, Wallace, Gillaspy, & Deleon, 2018; da Rosa et al., 2019; 
O'Brien, Knight, & Harris 2017; Niederkrotenthaler et al., 2019).While the researchers mainly focused 
on the effect of the series on adolescents in terms of suicidal behavior, there was no study regarding 
the use of the series in counselor training or  focusing on the effect of the series on the counselors' 
preventive perspectives. 

Peer bullying which is one of the problem behaviors frequently seen in schools, has become 
visible once again with the "13 Reasons Why" series. Victims can be bullied by peers with various 
forms of aggressive and offensive behaviors such as name calling, teasing, humiliating, threating 
verbally, isolating, harming harming the individual or their belongings physically, and taking 
belongings without permission (Bradshaw, Waasdorp, Johnson, 2015; Coy, 2001; Pişkin, 2002). Peer 
bullying can be a risk factor for a wide range of adverse outcomes, from dropout to suicide attempts 
(Geoffroy et al., 2016; Townsend, Flisher, Chikobvu, Lombard, & King, 2008). Young people 
between the ages of 15-24 are considered one of the most at risk groups for suicide attempts 
(Harmancı, 2015; Korkut Owen, 2011). Not fully matured problem solving skills and high tendency to 
behave impulsively can increase the level of risk for young people (Durak-Batıgün 2002). Although 
suicide rates among adolescents are lower than developed countries in Turkey, the risk is reported to 
increase gradually (Korkut Owen, 2011). Approximately one in five suicide attempts in Turkey is 
made by adolescents attending to high school (Özcan, Şenkaya, Özdin & Dinçer, 2018).In the light of 
this information, gaining awareness, sensitivity and skills about problem behaviors among counselors, 
and increasing their competencies to provide preventive interventions emerge as a necessity (Korkut 
Owen, 2011). “School Based Preventive Guidance and Counseling” course is one of the efforts to 
meet the needs of the counselor candidates on this subject. In this course throughout the semester, after 
the theorical course the first season episodes (13 weeks) of the "13 Reasons Why" series were watched 
and a group discussion was held about the episode watched. The current study has two main aims: 1) 
to examine the views of the counselor candidates about preventive guidance and counseling 
interventions and problem behaviors in the context of the series, 2) to examine the views of the 
counselor candidates about the use of popular productions in increasing competencies related to 
preventive interventions. 

METHOD 

Participants 

The participants of the research are senior students of Manisa Celal Bayar University 
Guidance and Counseling undergraduate program. In this research, criterion sampling, one of the 
purposeful sampling methods, was used. Participants consisted of 30 students, 13 male and 17 female, 
who attended the "School Based Preventive Guidance and Counseling" course, followed at least ten 
episodes of the “13 Reasons Why" series’ first session. The coding of the counselor candidates’ 
participating in the research was arranged from 1 to 30 as P-1, P-2…P-30   

Research Design 

The design of the research was determined as a phenomenological design, one of the 
qualitative research patterns. Phenomenology is an useful and meaningful design among educational 
and social sciences researches. Phenomenology is a genuine manner of representing the realities that 
participants experience in their lives (Padilla-Diaz, 2015). In the research, the data were evaluated by 
two academicians, and codes, categories and themes were created. There are a number of strategies 
different from quantitative research in order to increase reliability and validity in qualitative research 
(Başkale, 2016). In this study, triangulation technique was used to ensure reliability and internal 
validity, and two researchers coded data independent from eachother. 

Later, the codings defined by the two researchers were gathered and examined, and consistent 
codes were determined. The similarity ratio between encoders was found to be 86%. In order to ensure 
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reliability, there should be at least 80% consensus among coders (Miles & Huberman, 1994). In order 
to ensure the external validity of the research, the participants were determined with the purposeful 
sampling method and the questions to be asked to the participants were clearly defined.  

Data Collection Tool 

In the study, a four-question questionnaire prepared by the researchers was used to determine 
the views of the candidates for psychological counselors. These questions asked to the participants a) 
How do you evaluate the series you watch in terms of risk and protective factors? b) How did the 
series you watched affect your awareness of suicidal behavior? c) How do you evaluate the 
interventions of the school counselor in the series in terms of preventive intervetions? d) How did the 
series you watched contribute to your professional and personal development? Content analysis 
method was used in the analysis of the data obtained. 

Process 

During the semester, 13 weeks of School Based Preventive Guidance and Counseling were 
studied each week, followed by each episode from the first season of the series “13 Reasons Why”, 
respectively, with the students. At the end of each episode, students were asked how they gained 
awareness of preventive guidance services and brief group discussions were conducted. At the end of 
the semester, students were asked to fill out the four-question questionnaire prepared by the 
researchers. 

FINDINGS 

As a result of qualitative data analysis, participant views were collected under four themes. 
These themes include risk and protective factors, awareness of suicide, preventive guidance 
interventions, and professional-personal development. 

Risk and Protective Factors  

Under this theme are four sub-themes: individual factors, family factors, peer factors and 
school factors. 

Individual factors. The individual factors sub-theme includes nine codes: Characteristics of 
adolescence, traumatic experiences, self-perception, loneliness, stigma, academic achievement, social 
skills, social activities, and future goals.  

Characteristics of adolescence. The participants evaluated adolescent characteristics as a risk 
factor for suicidal behavior due to intense emotional changes and frequent observation of risky 
behaviors. One participant expressed their opinion as follows: "The adolescence of the students in the 
series is a period of increased emotional sensitivity and violent tendencies. This period is the most 
important risk factor for suicide due to impulsive behavior, intense emotional changes and the desire 
to belong to a group of young people” (P11). 

Traumatic experiences. Participants assessed traumatic experiences as a risk factor for 
suicidal behavior because they directly affect an individual's mental state. In particular, they described 
the abuse and rape experienced in the school setting as a mental injury. " Self-esteem drops in the 
person who is subjected to a traumatic event such as harassment or abuse, the individual thinks he or 
she is guilty of the incident and will not live with it. These experiences are a risk factor that can lead 
to suicide if the individual's ability to seek help and psychological well-being is insufficient” (P3). 

Self perception. Participants identified negative self-perception as a risk factor in terms of the 
individual's coping with negative experiences and self-assessment of his or her environment. They 
evaluated positive self-perception as a protective factor, especially for adolescents. "In the series, 
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students' negative self-perception is among the risk factors. Especially when Hannah was feeling 
better during her time at the poetry club; low academic achievement, bullying and exclusion she 
experienced at school have made her feel worthless and incompetent. All of this reasons would have 
brought him closer to suicide” (P1). 

Loneliness. Participants identified loneliness as a risk factor for suicide in terms of difficulty 
coping with negative experiences. They noted that social support is an empowering factor for 
individuals. “Hannah was saying that she felt this way because she could not get support from anyone 
while expressing her loneliness and no one understood her. The most important factor that drove 
Hannah to suicide was her inability to get enough social support and her being alone” (P7). 

Stigmatization. Participants identified stigmatization as a risk factor for suicide through the 
exclusion and isolation of the individual from their social environment. “Hannah was isolated from 
society, she was alone and she was stigmatized. The fact that everyone looked at her with 
condescending eyes, writing outrageous statements in the toilets about her was a major risk factor for 
suicide” (P14). 

Academic achievement. Participants identified low academic achievement as a risk factor. On 
the other hand, they evaluated high academic achievement as a protective factor in terms of 
strengthening an individual's self-perception, social acceptance and increased motivation for future 
goals. "It appears that most students involved in the series have low school achievement and have little 
expectations for the future. The fact that Hannah's future plans were not supported by the school 
counselor, because of her low grades, increased Hannah's despair when he said she needed to reduce 
her goals” (P5). 

Social skills. Participants identified low social skill as a risk factor. On the other hand, they 
evaluated high social skills as a protective factor for their ability to communicate, problem solving and 
seek help. "Among the protective factors are Hannah seeking help in her communication class, asking 
for help from a counselor, stepping in to establish friendships with her peers. However, Hannah's 
inability to fully express herself to the school counselor and her family and her isolation from the 
environment is a risk factor” (P8). 

Social Activities. Participants defined participation in social activities as a protective factor in 
terms of the individual's self-expression, strengthening self-perception and social acceptance. They 
stated that during adolescence, participation in appropriate social activities would be an important 
protective factor for the individual to be able to reveal his or her self. "Hannah's participation in the 
poetry club; the great appreciation of her poems was a protective factor. Then her left the club and 
stopped writing poetry as a result of sharing her poetry without permission and mocking her, which 
was a risk factor” (P4). 

Future goals. Participants identified their future goals as a protective factor for suicide in 
terms of their ability to cope with negative experiences. “Hannah's willingness to plan for her future, 
her involvement in college promotions at the school were protective factors, she wanted to make an 
effort, but her lack of adequate support at the school led her to despair. For an adolescent, the 
uncertainty of her future and the loss of hope may be reason enough for her life to be meaningless” 

(P24). 

Family factors. Under the family factors sub-theme are three codes: family conflicts, 
economic conditions and parental support. 

Family conflicts. Participants identified family conflicts as a risk factor for adolescent 
individuals. The participants assessed the divorced family structure as a risk factor, while the family 
integrity and positive family environment as a protective factor. "Family conflict was frequent, 
especially in Hannah and Justin's families. Justin has violence by his stepfather who was a drug 
addict with mental problems was also among the risk factors” (P13). 
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Economic conditions. Participants identified the low economic conditions as a risk factor for 
adolescents. They noted that individuals with  low income are disadvantaged both in excess of family 
problems and in achieving future goals. “Hannah's family were unable to notice Hannah's condition 
due to their discussions about economic issues. Also, due to economic incompetence, Hannah's 
inability to attend the university she wanted made her even more desperate” (P14). 

Parental support. Participants found that adolescents who were supported by their parents 
were more advantageous in coping with negative experiences and developing positive self esteem, 
while adolescents with indifferent parents were more inclined to risky behaviors. “Hanna’s parents 
didn't spend enough time on their daughter and didn't realise Hannah’s change. In this case we can 
say that family indifference, lack of deep sharing within the family are risk factors. On the other hand, 
the mother's talking about Hanna’s future goals and supporting and encouraging her are protective 
factors” (P16). 

Peer Factors. Under the peer factors sub-theme there are three codes: Problem behaviors, 
peer bullying and peer support. 

Problem behaviors. Participants stated that problem behaviors such as alcohol-substance use, 
truancy, gang membership and risky sexual behavior are risk factors that harm the school climate. “In 
order to increase popularity among adolescents within the peer group, many problem behaviors such 
as gang membership, alcohol and substance use, possession of weapons are emerging. These 
behaviors present many risky situations for adolescents” (P7). 

Peer bullying. Participants identified peer bullying as an important risk factor in terms of 
suicidal behavior. They noted that peer bullying causes risky behaviors such as suicide, alcohol and 
substance abuse, and that it is an element that directly affects the self-perception of the victim. “There 
is a school environment where bullying and violence are common in the series. This environment 
harbors many negative behaviors such as making fun of others, insulting, threatening, gossiping, 
sexual abuse, exclusion, and poses a significant risk to students” (P2). 

Peer support. The participants identified peer support as a protective factor for the individual's 
ability to cope with negative experiences and to feel stronger. "Ryan's gift of a notebook to Hannah to 
write poetry and Hannah's friendship with Jessica and Alex was a protective factor, But Alex and 
Jessica's romantic relationship and estrangement from Hannah was a risk factor. Due to Courtney 
spreading lesbian gossip, Hannah was bullied by her friends and failed to find peer support. so she 
decided to end her life” (P10). 

School Factors. Under the school climate sub-theme there are four codes: lack of discipline, 
counselor’s qualification, teacher and administration support, and preventive guidance services. 

Lack of discipline. Participants identified lack of discipline in school as an important risk 
factor for adolescents. They noted that bullying and other problem behaviors that were not interfered 
with due to lack of discipline caused serious harm to the school climate and students. “The lack of 
discipline in school climate is an important risk factor. The lack of student follow-up (absenteeism, 
academic achievement, peer relations etc.) at school is a risk factor” (P20). 

Counselor qualification. Participants identified the judgmental and irrelevant attitude of the 
school counselor as an important risk factor. They noted that a supportive counselor who can 
empathize with young people, who have professional qualifications, can be effective in reducing 
suicide and other risk factors by establishing a better relationship with young people. “The lack of 
active and qualified school counselors in the school, the inability to communicate with young people, 
the inability to identify at-risk students, or the inability to intervene even if they realize the problems 
are an important risk factor for the students in the school” (P11). 

Teacher and administration support. Participants identified the indifferent attitude of 
teachers and administration as an important risk factor. Teachers and administrators support have 
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defined as an important motivator and protective factor for students to cope with negative experiences. 
“It can be a protective factor for other students when a teacher informs them what the symptoms of 
suicide are and that they can get help from the school if they need it” (P2). 

Preventive guidance services. Participants defined the absence of preventive guidance 
intervention in the school prior to suicide as a risk factor, and preventing interventions such as 
preparing posters and boards related to suicide after suicide, informing parents and students as 
protective factors for suicidal behavior. “I did not see any preventive intervention by the school 
counselor before suicide. After Hannah's suicide, posters and brochures began to be hung on the walls 
of the entire school. The writings in the toilets were deleted. Students and families are starting to be 
informed about suicide. All of these appear as preventive interventions for other suicides” (P17). 

Awareness of Suicide 

Under this theme, there are seven codes: risk factors, protective factors, suicide signs, 
suicide myths, counselor interventions, individual differences and the effects of suicide. 

Risk factors. Participants stated that with the series they watched, they gained awareness 
especially about risk factors and trigger factors related to adolescent suicide. “I realized that the 
factors such as loneliness, bullying, lack of family support, school failure are important risk factors 
for adolescents” (P22). 

Protective factors. The participants stated that they gained awareness about what are the 
protective factors related to suicide and the importance of their role in preventing suicide. “I realized 
that suicide is preventable with an effective intervention method and how important it is during 
adolescence that friendship relations, positive relationship and healthy communication with the 
family, looking forward to the future with hope, dreaming and having a future expectation” (P14). 

Signs of suicide. The participants stated that many signs were observed in the individual 
before the suicide and they gained awareness about what these signs might be. “I saw that suicide 
actually had many signs. For example, our hero had his hair cut, covered in it, gave the counselor 
verbal clues about thinking about suicide, and left an anonymous message about suicide. If these signs 
could be seen, perhaps he could have survived” (P1). 

Suicide myths. Participants stated that they realized that suicidal behavior was not due to a 
single reason, and that they learned that a long process involving many triggering factors took place 
before suicide. “I thought that suicide was an instantly developing process. With this series, I realized 
that it was a long and difficult process before the suicide and that many reasons gathered together 
took the person to this point” (P12). 

Counselor interventions. Participants expressed awareness of the school counselor's 
damaging interventions before and after suicide in the series. "For example, the counselor's 
judgmental treatment of Hannah, covering up the abuse she experienced, and saying ‘If someone 
decides to commit suicide, it is irreversible’ are examples of negative interventions” (P20). 

Individual differences. Participants stated that they gained awareness that differences in the 
way individuals interpret events and subjective perceptions can lead to suicide. “In the series, Hannah 
couldn't cope with the events she was going through. There are people who wouldn't care if they went 
through similar things. Not everyone's experiences and lifestyles and perception of the world are the 
same. Things that are unimportant to someone can be vital to someone” (P13). 

Effects of suicide. Participants stated that suicide directly affects not only the suicidal 
individual but also his or her environment, and that they gained awareness of the need to provide 
support for these individuals. “Suicide is an infectious condition, and the counselor should implement 
preventive programs for other students after the event of suicide. In addition, suicide is a traumatic 
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experience for the relatives of the suicidal individual and for other students in the school, so 
psychological support should be provided to these individuals” (P24). 

Preventive Interventions 

There are seven codes under this theme: orientation, observation, interventions, 
consultation, neglect, ethical and counselor skills. 

Orientation. Participants said that it was an inadequate but beneficial intervention for the 
female counselor in the first part of the series to introduce new students to each other and to support 
them in getting closer. “The female counselor who appeared in the first episodes of the series asked 
new students Antilly, Jessica and Hannah to befriend and help each other is an insufficient but 
protective factor for increasing social support” (P18). 

Observation. The participants stated that there is a significant limitation for preventive 
interventions, such as failing to observe enough, failing to notice changes in students and problem 
behaviors in school. “A school counselor who does not observe is not aware of the physical and 
emotional changes that occur in at-risk students. In this series, the counselor didn't notice changes in 
Hannah and other students, violence and none of what was written on the school walls” (P15). 

Interventions. Participants noted that the counseling did not perform a primary prevention to 
the suicide incident at the school. They defined secondary and tertiary preventions such as preparing 
posters and posters after suicide as necessary but late interventions. "When Hannah said she was being 
abused, the counselor's judgmental attitude undermined the process. Although the student addressed 
the issue of suicide, the counselor did not dwell on it. I observed that although he was aware of 
incidents such as peer bullying, suicide, abuse at school, he did not do anything about exposing or 
preventing them. After the suicide, the board, posters, such as preparing studies are done, but I think it 
is too late and insufficient” (P22). 

Neglect. Participants considered the neglect of the counselor not to make necessary 
interventions to the student before the suicide and not to report the rape incident to the appropriate 
places. "When Hannah told she was raped, the counselor said if she wasn't going to tell who did it, it 
is the most logical way for her to forget about it, and he covered the concern up. Hannah committed 
suicide when she couldn’t get help. This is a gross negligence” (P27). 

Consultation. Participants described the lack of consultation between school counselors and 
school administration and teachers as an inability in terms of preventive interventions. "The teacher 
did not mention the shared note about suicide in class to the administration or the counselor. We also 
see that the counsellor does not share any information about abuse or signs of suicide with the 
administration. If all this had been done, maybe Hannah wouldn't have committed suicide” (P7). 

Ethical problems. Participants considered it unethical for the counselor to ignore what the 
raped student says and to cover up the matter instead of reporting it to the appropriate places. “When 
Hannah talks about harassment, it is absolutely unethical that the counseling doesn't support her, that 
she says it's the right solution to forget what happened, that she doesn't report it to the school 
administration and the authorities” (P12). 

Counseling skills. Participants noted that the school counselor acted authoritatively and was 
incapable of building therapeutic relationships, and that this approach constituted a limitation for 
preventive interventions. "In the series we watched, we found that the counselor did not conduct his 
job in a professional manner, he had many deficiencies in professional ethics and legal issues, 
therapeutic skills. I have observed that students avoid communicating with him because he uses 
judgmental and critical language towards students” (P21). 
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Professional - Personal Development  

There are two sub-themes under this theme: professional development and personal 
development.  

Professional development. The sub-theme of professional development includes five codes: 
counseling skills, students in risk group, the importance of prevention, working with suicide, 
adolescence and professional responsibility. 

Counseling skills. Participants stated that they had gained awareness of the importance of 
therapeutic skills and the responses of counselors to harm in the counseling process. "The counselor 
was setting a set between him and his clients, he was unable to establish a therapeutic relationship. 
Because of his critical and incriminating attitudes, the students did not trust him. He seemed to be an 
authority figure, not a counselor at school” (P27). 

Students in the risk group. Participants expressed awareness of the importance of identifying 
students in the risk group in schools and the preventive interventions needed to be made for these 
students. “I realised what both counselors and teachers could do to prevent risky behaviour at 
schools. I understood the importance of identifying students in the risk groups and preventive 
interventions for adolescents and their parents” (P7).  

Importance of prevention. Participants stated that they had gained awareness of the 
importance of preventive guidance services on students ' mental and physical health and school 
climate. The main reason for what happened was the lack of emphasis on preventive guidance at 
school. “I saw the importance of observing the student in potentially risky situations, sensing the 
possible consequences of the risky situation, providing preventive services to all students in the 
school” (P11). 

Working with suicide. Participants noted that they gained awareness of the causes and signs 
of suicide, working with suicidal individuals, and working with individuals affected by it after a 
possible suicide. “I realized the signs of suicide, the possible causes underlying suicidal thinking, the 
importance of being supportive rather than giving advice when working with suicidal-prone 
individuals. I also noticed that in the event of a possible suicide, people affected should also be 
employed” (P8).  

Adolescence. The participants stated that they gained awareness of the general characteristics 
of adolescence and the important risk factors seen during this period. “Adolescence is a process where 
there are conflicts among peers and risky behaviours such as substance abuse are on the rise. First of 
all, I believe it is necessary to regulate the way individuals perceive themselves and the world. 
Improving of coping skills and conflict resolution skills may be sufficient to save the adolescent's life 
in difficult situations” (P12). 

Personal development. The personal development sub-thema includes three codes: empathy, 
interpersonal relationships and parenting styles. 

Empathy. Participants stated that their feelings of empathy were strengthened, especially 
towards individuals with traumatic experiences and suicidal tendencies. “Through this series, I put 
myself in Hannah's place and felt the desperation to the fullest. Someone else's problem sounds 
simpler. Now I can understand more how these people feel” (P3). 

Interpersonal relationships. The participants stated that they gained awareness about the 
importance of interpersonal relationships in the lives of individuals and the protective role of positive 
relationships, and what needs to be considered in interpersonal relationships. “I didn't think social 
communication, the need to love, to be loved, to belong, was so important. I realized how important it 
is to communicate, to share, to belong and to be loved, not only in professional terms but also in terms 
of my life” (P10). 
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Parenting styles. Participants noted that they gained awareness of the critical role of positive 
and negative parenting styles on the lives of individuals, especially during adolescence. “Most of their 
families in the series do not have enough knowledge of adolescent development. Therefore, their 
approach is often disinterested or authoritarian, while some have overprotective attitudes. It seems 
that families are incapable of coping with stress situations. All of this directly affects the mental state 
of adolescents” (P9). 

DISCUSSION 

In this study, the views and awareness levels of counselor candidates about adolescents’ 
problem behaviors, and preventive counseling interventions was examined through the the popular 
Netflix production "13 Reasons Why" whose first season episodes are watched. Participant counselor 
candidates were attending “School Based Preventive Guidance and Counseling” course which is an 
elective in counselor training programs in Turkey. In addition, counselor candidates’ views regarding 
the contributions and effects of the using popular movies or series on the development of their 
awareness and competencies about preventive guidance and counseling services were evaluated. The 
TV series "13 Reasons Why" is considered as one of the popular productions that contributes to a 
better understanding of difficult subjects, such as suicide, bullying by the audience (Lauricella, Cingel, 
& Wartella, 2018). 

Carrying out preventive interventions to decrease the violence and suicide rates, providing 
appropriate services for the needs of individuals and groups during the crisis and before crisis are 
accepted as crucial parts/components counselor competencies and professional identity by both the 
CACREP (2016) and the American School Counseling Association (ASCA) (2019). Awareness about 
risk and protective factors related to problem behaviors is critical in planning interventions for 
prevention. Because preventive services or interventions firstly aim to eliminate risk factors and to 
increase protective factors simultaneously (Conyne, 1997). When the views of the counselor 
candidates are examined, it is seen that they emphasize the opportunity to observe, realize the risks 
and protective factors they know theoretically in the series in a more concrete way. It is noteworthy 
that counselor candidates define and conceptualize risk factors and protective factors in accordance 
with the relevant literature. Given responses is classified under four sub-themes: individual, family, 
peer and school related risk factors. It can be said that this categorization is consistent with the 
classification regarding risk and protective factors in the prevention literature. Protective and risk 
factors are generally classified in four main groups; individual characteristics (positive self-perception, 
positive future expectation, adequate life skills, impulsivity, hopelessness, low sense of responsibility, 
learning disabilities, etc.), family-related factors (parental support, a functioning family system, 
domestic violence , neglect, being a single parent, etc.), school-related factors (positive school climate, 
sense of school belonging, high academic achievement, classroom size, low academic achievement, 
etc.) and peer-related factors (supportive relationship with friends, peer bullying, peer rejection, 
rewarding anti-social behavior in peer group, substance use in peer group, etc.) (Arthur, Hawkins, 
Pollard, Catalano, & Baglioni, 2002; Brooke-Weiss, Haggerty, Fagan, & Hawkins, 2008; Catalano, 
Hawkins, Berglund, & Arthur, 2002; Le'Roy, Vera, Simon, & Ikeda, 2000; Terzian, Andrews, & 
Moore, 2011).  

Peer bullying is one of the most remarkable risk factors that depict in the series and laid 
emphasis on by counselor candidates. Peer bullying is one of the subtypes of interpersonal aggression, 
characterized by repetitive and intentional aggressive behaviors and power imbalance between victim 
and bully (Olweus, 2001). Aggressive behaviors among adolescents defined as bullying can occur in 
physical, verbal, relational and electronic forms (Bradshaw, Waasdorp, & Johnson, 2015). Peer 
bullying, which is addressed and depict in a wide frame in the series, is at the center of the factors that 
cause Hannah to commit suicide. Counselor candidates stated that they had the opportunity to observe 
the destruction and negative consequences bring forth by peer bullying, to feel empathy with victims 
deeply, and have strikingly realized that various behaviors can be peer bullying. In addition, the 
participants highlighted that observing the different forms of peer bullying such as physical, verbal 
and cyber bullying through the series, have increased their knowledge on the subject. 
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Suicide is one of the leading traumatic events that have the potential to deeply affect all 
individuals in schools and school climate. From the worldwide perspective, the uptrend of suicide 
death rates among adolescents is still ongoing (Wasserman, Cheng, & Jiang, 2005). Also, the young 
people aged between 15-24 are the most risky group in terms of suicide attempts in Turkey (Harmancı, 
2015; Turkish Statistical Institute, 2011). In the light of these findings, suicide risk in adolescents draw 
the attention of mental health professionals (Harmancı, 2015), and the need for preventive 
interventions is frequently underlined (Sareen et al., 2014). Schools can play a crucial role in 
preventing teen suicides, and recognizing risk factors in students' lives is a vital responsibility 
(National Association of School Psychologists [NASP], 2017). The findings of the study point out that 
the series watched contributed to the counselors candidates awareness about suicide in general. 
Participants stated that the school counselor and parents could not notice any possible signs of suicide 
and Hannah's search for help. Young people with suicidal thoughts mostly do not seek direct help 
regarding the difficulties they experience; parents, teachers, and friends are expected to notice warning 
signs and take immediate action to ensure the safety of young people with this thoughts (NASP, 2017). 
In this context, it is very critical for mental health professionals protecting their calmness, listening 
their clients without judgments, trying to understand emotional pain that increase the suicidal thoughts 
cannot be dealt with, avoiding the feedbacks that may cause them to feel that their pain is belittled or 
underrated, trying to disclose clients’ suicidal thoughts with clear and direct questions, focusing on 
their own concerns about the client's well-being, relieving the clients that they have help resources to 
cope with their difficulties and they will not feel like this all the time (Chehil & Kutcher, 2012; 
Paladino & Minton, 2008; NASP, 2017) 

The participants also expressed that they had the opportunity to observe and realize risk 
factors and protective factors, signs, and myths about suicide through a series of events. Dramatical 
changes like Hannah's haircut, becoming withdrawn, writing an anonymous note in the 
communication lesson, decreasing grades shown in the series are stated as remarkable examples that 
make it easier for counselor candidates to understand the signs about suicide. They have noticed a few 
of the suicide myths in the series such as sudden development of suicidal ideation and only one reason 
can cause suicide (Joiner et al., 2006). 

In counseling relationship, individuals seek support for the difficulties in their lives and 
become motivated for self-disclosure when necessary therapeutic conditions are provided (Gladding, 
2017). Counselor plays a key and active role in constructing the therapeutic conditions and trust 
(Fonagy ve Allison, 2014). Counselor candidates drew attention to the inadequate counseling skills 
and inefficient interventions demonstrate by school counselor in the session with Hannah, and 
superficiality of crisis intervention carried out in school after suicide. Thus, participants stated that 
their perspectives on the importance of eliminating the possible effects of suicide on all individuals 
within the school as a part of crisis interventions are widen. Planning and carrying out crisis 
interventions as well as suicide prevention activities are among the key roles of school counselors 
(ASCA, 2019). The participants highlighted that the school counselor in the series failed to provide 
interventions required by these roles in the process ended with Hannah’s suicide. Gaining in-depth 
awareness about the processes before and after suicide through the series may contribute counselor 
candidates competencies regarding preventive role of school counselors. 

As an extension of school-based suicide prevention strategies; counselors, teachers and 
administrators should show their best effort to create a safe, supportive and bully-free school climates 
for their students (NASP, 2017). The participants of the study called attention to lack of the 
consultation whichs is one the important services provided by school counselors, and insufficient 
cooperation among school staff. According to participants lack of consultation and cooperation could 
effect the school climate negatively. Additionally, school counselor's choice not to report Hannah’s 
self-disclosure about being victim of sexual assault to legal authority considered as a clear ethical 
violation by counselor candidates. 

Counselor candidates in the study reported that the watching series had significant 
contributions to the development of empathy skills; to gain deeper understanding about the factors that 
may led individuals to suicide, and the “pain” felt by bullying victims. They described the series as a 
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stimulating tool on how critical interpersonal relationships and their parents 'attitudes can be in 
adolescents' lives. Also, they expressed increased tendency to review their personal relationships, to 
behave more emphatically for understanding others' needs, concerns, feelings and thoughts. These 
findings are consistent to the findings of studies with individuals from different age groups, centering 
the “13 Reasons Why” series (Lauricella, Cingel, & Wartella, 2018). Arendt et al. (2019) reported that 
individuals who regularly watch the series are more willing to offer help to individuals with depressive 
symptoms and suicidal thoughts compared to individuals who have never watched or watched several 
episodes. Similarly, it is reported that popular movies in counselor training increase empathy and 
sensitivity levels of counselor candidates for individuals from various sexual orientations, races, social 
classes, religions and cultures (Pinterits & Atkinson, 1998; Kağnıcı, 2015; Nittoli & Guiffrida, 2017; 
Villalba and Redmond, 2008). 

Carefully selected productions can contribute to the development of the observational, 
conceptual and practical skills of counselor candidates (Higgins & Dermer, 2001). Popular 
productions can be a supportive source of information for the counselor candidares about the clients 
who are unable to meet in their educational enviroment but likely to encounter on the field. The 
movies help viewers to identify theirself with characters and events in intellectual, emotional and 
behavioral dimensions, and to develop insight into different characters' perspectives (Pinterits & 
Atkinson, 1998).  

Views of the participants in the study point out that counselor candidates gained awareness 
about the skills that the counselors should have, the importance of identifying students in the risk 
group, the services should be carried out with them, and the vital importance of preventive 
invertentions. Furthermore, the participants underlined the widen perpectives about professional 
responsibilities of school counselors especially working with adolescents, and increasing sensitivity 
about the students who engage in risky behaviors. On this bases it is considered that the participants 
gained awareness about the prevention interventions should be provided for the students in the risk 
group. One of the aims of preventive interventions is to protect individuals in the risk group and  
control the problem from reaching more serious dimensions (Conyne, 2013a). It can be argued that the 
participants, who evaluated the counselor interventions in the series as inadequate and limited, gained 
a broader perspective on the roles of the school counselors. 

When the views of the participant counselor candidates are examined, it is seen that the “13 
Reasons Why” series, which is regularly watched after the “School Based Preventive Guidance and 
Counseling” course, has multiple contributions to the their prevention-related competencies. Also, it is 
considered that the series contributes counselor candidates to acquire the primary prevention 
perspective, to understand the systematic ecological framework, to realize the importance of skills 
such as collaboration in the provision of prevention services, and to develop positive attitudes towards 
preventive interventions. 

Disclosure of interest 

All authors declare that they have no competing interests. 

Funding 

This research was not grant-funded. 

Informed consent  

Informed consent was obtained from all individual participants included in the study., 

 

 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

62 

REFERENCES 

Acar, T., & Voltan-Acar, N. (2013). “Babam ve Oğlum” filminin çok kuşaklı/kuşaklararası aile 
terapisinin temel kavramları açısından değerlendirilmesi [Examination of the film “My 
Father and My Son” according to the basic concepts of multigenerational family therapy]. 
Educational Sciences: Theory & Practice, 13(1), 37-53. 

Akin‐Little, K. A., Little, S. G., & Delligatti, N. (2004). A preventative model of school consultation: 
Incorporating perspectives from positive psychology. Psychology in the Schools, 41(1), 155-
162. doi: 10.1002/pits.10147 

Alexander, M., & Waxman, D. (2000). Cinemeducation: Teaching family systems through the movies. 
Families, Systems, & Health, 18(4), 455. doi: 10.1037/h0091869 

Ando, M., Asakura, T., Ando, S., & Simons-Morton, B. (2007). A psychoeducational program to 
prevent aggressive behavior among Japanese early adolescents. Health Education & 
Behavior, 34(5), 765-776. doi: 10.1177/1090198106291965 

Arendt, F., Scherr, S., Pasek, J., Jamieson, P. E., & Romer, D. (2019). Investigating harmful and 
helpful effects of watching season 2 of 13 Reasons Why: Results of a two-wave US panel 
survey. Social Science & Medicine, 232, 489-498. doi: 10.1016/j.socscimed.2019.04.007 

Armstrong, S. A., & Berg, R. C. (2005). Demonstrating group process using 12 Angry Men. The 
Journal for Specialists in Group Work, 30(2), 135-144. doi: 10.1080/01933920590925986 

Arthur, M. W., Hawkins, J. D., Pollard, J., Catalano, R. F., & Baglioni, A. J. (2002). Measuring risk 
and protective factors for substance use, delinquency, and other adolescent problem 
behaviors: The Communities that care youth survey. Evaluation Review, 26, 575–60 

American School Psychological Counseling Association (ASCA) (2019). ASCA school counselor 
professional standards & competencies. Alexandria, VA: ASCA 

Asher, J. (2007). Thirteen reasons why. New York, NY: Razorbill. 

Ayers, J. W., Althouse, B. M., Leas, E. C., Dredze, M., & Allem, J. P. (2017). Internet searches for 
suicide following the release of 13 Reasons Why. JAMA Internal Medicine, 177(10), 1527-
1529. doi: 10.1001/jamainternmed.2017.3333 

Baker,  S.   (2011). The state of primary prevention in the American school counseling profession: 
Past, present, and future. Turkish Psychological Counseling and Guidance Journal, 4(36), 
105-113. 

Başkale, H. (2016). Nitel araştırmalarda geçerlik, güvenirlik ve örneklem büyüklüğünün belirlenmesi 
[Determination of Validity, Reliability and Sample Size in Qualitative Studies]. Dokuz Eylül 
Üniversitesi Hemşirelik Fakültesi Elektronik Dergisi, 9(1), 23-28. 

Black, D. R., Tobler, N. S., & Sciacca, J. P. (1998). Peer helping/involvement: an efficacious way to 
meet the challenge of reducing alcohol, tobacco, and other drug use among youth. Journal of 
School Health, 68(3), 87-93. doi:10.1111/j.1746-1561.1998.tb03488.x 

Blocher, D. H. (2000). Counseling: A developmental approach (4th ed.). New York: Wiley. 

Bradley, L. J., Whiting, P., Hendricks, B., Parr, G., & Jones Jr, E. G. (2008). The use of expressive 
techniques in counseling. Journal of Creativity in Mental Health, 3(1), 44-59. doi: 
10.1080/15401380802023605 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

 

63 

Bradshaw, C. P., Waasdorp, T. E., & Johnson, S. L. (2015). Overlapping verbal, relational, physical, 
and electronic forms of bullying in adolescence: Influence of school context. Journal of 
Clinical Child & Adolescent Psychology, 44(3), 494-508. doi: 
10.1080/15374416.2014.893516 

Bridge, J. A., Greenhouse, J. B., Ruch, D., Stevens, J., Ackerman, J., Sheftall, A. H., ... & Campo, J. 
V. (2019). Association between the release of Netflix’s 13 reasons why and suicide rates in 
the United States: An interrupted times series analysis. Journal of the American Academy of 
Child & Adolescent Psychiatry. pii: S0890-8567(19)30288-6. doi: 
10.1016/j.jaac.2019.04.020 

Brooke-Weiss, B., Haggerty, J. P., Fagan, A. A., Hawkins, J.  D., & Cady, R. (2008). Creating 
community change to ımprove youth development: The Communities that care system. The 
Prevention Researcher, 15, 21-24. 

Campo, J. V., & Bridge, J. A. (2018). Exploring the Impact of 13 Reasons Why: Looking for light 
amidst the heat... Journal of the American Academy of Child and Adolescent Psychiatry, 
57(8):547-549. doi: 10.1016/j.jaac.2018.05.012 

Carmichael, V., & Whitley, R. (2018). Suicide portrayal in the Canadian media: examining newspaper 
coverage of the popular Netflix series ‘13 Reasons Why’. BMC Public Health, 18(1), 1086. 
doi: 10.1186/s12889-018-5987-3 

Catalano, R. F., Hawkins, J. D., Berglund, M. L., Pollard, J. A., & Arthur, M. W. (2002). Prevention 
science and positive youth development: competitive or cooperative frameworks?. Journal of 
Adolescent Health, 31(6), 230-239. 

Center for Substance Abuse Treatment (2006). Addiction counseling competencies: The knowledge, 
skills, and attitudes of professional practice, Technical Assistance Publication (TAP) Series 
21. (DHHS Publication No. 06–4171). Rockville, MD: Substance Abuse and Mental Health 
Services Administration. 

Chambliss, C., & Magakis, G. (1996). Videotapes for use in teaching psychopathology (ERIC 
Document Reproduction Service No. ED 395 243). Retrieved from 
https://files.eric.ed.gov/fulltext/ED395243.pdf 

Chehil, S., & Kutcher, S. (2012). Suicide risk management: A manual for health professionals (2nd 
ed.). Chichester, West Sussex: WileyBlackwell. 

Chronister, K.M., McWhirter, B.T., & Kerewsky, S.D. (2004). Counseling and ecological prevention 
practice. In R. K. Coyne & E. P. Cook (Eds.), Ecological counseling: An innovative 
approach to conceptualizing person-environment interaction (pp. 315-338). Alexandria, VA: 
ACA Press. 

Clanton Harpine, E. (2011). Group-centered prevention programs for at-risk students. New York: 
Springer. 

Conyne, R. (1997). Educating students in preventive counseling. Counselor Education and 
Supervision, 36, 259-269. 

Conyne, R. K. (2013a). A History of prevention in counseling psychology. In E. M. Vera & E. M. 
Vera (Eds.), The Oxford handbook of prevention in counseling psychology (pp. 18–35). New 
York, NY: Oxford University Press. 

Conyne, R. K. (2013b). Incorporating prevention in the Turkish counselor education curriculum: 
Considerations for competencies and strategies. Turkish Psychological Counseling and 
Guidance Journal, 4(39), 1-12. 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

64 

Cook, E. P. (2012). Behavior is interactional In E. P. Cook (Ed.), Understanding people in context: 
The ecological perspective (pp. 67-99). Alexandria, VA: American Counseling Association 

Cooper Jr, M. T., Bard, D., Wallace, R., Gillaspy, S., & Deleon, S. (2018). Suicide attempt admissions 
from a single children's hospital before and after the introduction of Netflix series 13 
Reasons Why. Journal of Adolescent Health, 63(6), 688-693. doi: 
10.1016/j.jadohealth.2018.08.028 

Corcoran, J. (1999) Children’s literature and popular movies for knowledge of life span development, 
Journal of Baccalaureate Social Work, 5(1), 87–98. doi: 10.18084/1084-7219.5.1.87 

Council for Accreditation of Counseling and Related Education Programs (CACREP). (2016). 2016 
CACREP Standards. Alexandria, VA: CACREP 

Coy, D. R. 2001. Bullying. Greensboro, NC: Clearinghouse on Counseling and Student Services.  

D’Agati, D., Beaudry, M. B., & Swartz, K. (2019). Thirteen Reasons Why revisited: a monograph for 
teens, parents, and mental health professionals. Journal of Medical Humanities, 1-9. doi: 
10.1007/s10912-019-09548-y 

Davis, A. S., Kruczek, T., & McIntosh, D. E. (2006). Understanding and treating psychopathology in 
schools: Introduction to the special issue. Psychology in the Schools, 43(4), 413-417. 
doi:10.1002/pits.20155 

Dollarhide, C. T., & Saginak, K. A. (2017). Comprehensive school counseling programs: K-12 
delivery systems in action (3rd ed.). Boston, MA: Pearson. 

Doughty Horn, E. A., Crews, J. A., & Harrawood, L. K. (2013). Grief and loss education: 
Recommendations for curricular inclusion. Counselor Education and Supervision, 52(1), 70-
80. doi: 10.1002/j.1556-6978.2013.00029.x 

Durak Batıgün, A. (2004). İntihar ile ilişkili bazı değişkenler: Öfke/saldırganlık dürtüsel davranışlar, 
problem çözme becerileri, yaşamı sürdürme nedenleri [Some variables associated with 
suicide: Anger / aggression impulsive behaviors, problem solving skills, reasons for living]. 
Kriz Dergisi, 12(2), 49-61. 

Ello, L. M. (2007). Older adult issues and experiences through the stories and images of film. Journal 
of Teaching in Social Work, 27(1/2). 271-282. doi:1300/J067v27n01_17 

Eryılmaz, A. (2013). Pozitif psikolojinin psikolojik danışmanlık ve rehberlik alanında gelişimsel ve 
önleyici hizmetler bağlamında kullanılması [Using of positive psychology on psychological 
counseling and guidance context on character strength and preventive services]. The Journal 
of Happiness & Well-Being, 3(1), 1-22. 

Fonagy, P., & Allison, E. (2014). The role of mentalizing and epistemic trust in the therapeutic 
relationship. Psychotherapy, 51(3), 372-380. 

Foxx, S. P., Baker, S. B., & Gerler, E. R., Jr. (2017). School counselling in the 21st century (6th ed.). 
New York, NY: Routledge. 

Galassi, J. P., & Akos, P. (2007). Strength-based school counseling: Promoting student development 
and achievement. Mahweh, NJ: Lawrence Erlbaum. 

Geoffroy, M. C., Boivin, M., Arseneault, L., Turecki, G., Vitaro, F., Brendgen, M., ... & Côté, S. M. 
(2016). Associations between peer victimization and suicidal ideation and suicide attempt 
during adolescence: results from a prospective population-based birth cohort. Journal of the 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

 

65 

American Academy of Child & Adolescent Psychiatry, 55(2), 99-105.  doi: 
10.1016/j.jaac.2015.11.010 

Gladding, S. T. (2017). Counseling: A comprehensive profession (8th ed.). Upper Saddle River, NJ: 
Pearson. 

Hage, S., Romano, J., Conyne, R., Kenny, M., Matthews, C., Schwartz, & Waldo, M. (2007). Best 
practice guidelines on prevention. The Counseling Psychologist, 35, 493-566. doi: 
10.1177/0011000006291411 

Harmancı, P. (2015). Dünya’daki ve Türkiye’deki intihar vakalarının sosyodemografik özellikler 
açısından incelenmesi [Examining the sociodemographic characteristics of suicide cases in 
the world and Turkey]. Hacettepe University Faculty of Health Sciences Journal, 1(1), 1-14. 

Hawkins, J. D., Herrenkohl, T. I. (2003). Prevention in the school years. In Farrington, D. P., Coid, J. 
(Eds.), Early prevention of adult antisocial behavior (pp. 265-291). Cambridge, 
MA: Cambridge University Press.  

Higgins, J. A., & Dermer, S. (2001). The use of film in marriage and family counselor education. 
Counselor Education and Supervision, 40(3), 182-192. doi: 10.1002/j.1556-
6978.2001.tb01251.x 

Horn, K., & Kolbo, J. R. (2000). Application of a cumulative strategies model for drug abuse 
prevention: exploring choices for high risk children. Journal of Drug Education, 30(3), 291-
312. doi:10.2190/UDC0-6ECT-EQCA-WVTT 

Hannon, M., & Hunt, B. (2015). Training students to provide grief counseling. The Journal of 
Counselor Preparation and Supervision, 7(1). doi: 10.7729/52.1074 

Higher Education Council (HEC) (2018). New teacher training undergraduate programs. Retrieved 
from https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Yeni-Ogretmen-
Yetistirme-Lisans-Programlari 

Higgins, J. A., & Dermer, S. (2001). The use of film in marriage and family counselor education. 
Counselor Education and Supervision, 40(3), 182-192. 

Joiner, T. E., Van Orden, K., Stellrecht, N. E., Gordon, K. H., Witte, T. K., Wingate, L. R. ve ark. 
(2006). Clinical aplications of the ınterpersonal psychological theory of attempted and 
completed suicide. Journal of Clinical Psychology, 62(2), 211-222.  

Juntunen, C. L., & Atkinson, D. R. (Eds.). (2002). Counseling across the lifespan: Prevention and 
treatment. Thousand Oaks, CA: Sage. 

Kağnıcı, D. Y. (2015). Psikolojik danışman eğitiminde cinsel yönelim olgusunun irdelenmesi: Benim 
çocuğum filmi [Examination of sexual orientatıon in counseling educatıon: “My Child 
Film”]. Türk Psikolojik Danışma ve Rehberlik Dergisi, 5(44), 83-95. 

Koch, G., & Dollarhide, C. T. (2000). Using a popular film in counselor education: Good Will 
Hunting as a teaching tool. Counselor Education and Supervision, 39(3), 203-210. 
doi:10.1002/j.1556-6978.2000.tb01232.x 

Korkut, F. (2003). Rehberlikte önleme hizmetleri [Prevention services in guidance]. Selçuk 
Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, (9), 441-452. 

Korkut-Owen, F. (2011). Okul temelli önleyici rehberlik ve psikolojik danışma [School based 
preventive guidance and counseling] (3. Baskı). Ankara: Anı Yay. 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

66 

Lauricella, A.R., Cingel, D.P., & Wartella, E. (2018). Exploring how teens and parents responded to 
13 Reasons Why: Global Report. Evanston, IL: Center on Media and Human Development, 
Northwestern University. 

LaFromboise, T. D., & Lewis, H. A. (2008). The Zuni life skills development program: A 
school/community-based suicide prevention intervention. Suicide and life-threatening 
behavior, 38(3), 343-353. doi:10.1521/suli.2008.38.3.343 

Lambie, R. A., Leone, S. D., & Martin, C. K. (2002). Fostering resilience in children and youth. In J. 
Carlson & J. Lewis, (Eds.). Counseling the adolescent: Individual, family, and school 
interventions (pp. 87-120). Denver: Love Publishing Company. 

Le'Roy, E. R., Vera, E. M., Simon, T. R., & Ikeda, R. M. (2000). The role of families and care givers 
as risk and protective factors in preventing youth violence. Clinical Child and Family 
Psychology Review, 3(1), 61-77. 

Mann, J. J., Apter, A., Bertolote, J., Beautrais, A., Currier, D., Haas, A., ... & Mehlum, L. (2005). 
Suicide prevention strategies: a systematic review. Journal of the American Medical 
Association, 294(16), 2064-2074. doi:10.1001/jama.294.16.2064 

Matthews, C. R., & Skowron, E. A. (2004). Incorporating prevention into mental health counselor 
training. Journal of Mental Health Counseling, 26(4), 349-359. 
doi:10.17744/mehc.26.4.xgc40bjahd05l47q 

Mellin, E. A. (2009). Responding to the crisis in children's mental health: Potential roles for the 
counseling profession. Journal of Counseling & Development, 87(4), 501-506. doi: 
10.1002/j.1556-6678.2009.tb00136.x 

Meyers, J., & Nastasi, B.K. (1999). Primary prevention in school settings. In T.B. Gutkin & C.R. 
Reynolds (Eds.), The handbook of school psychology (3rd ed.) (pp. 764–799). New York: 
Wiley. 

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded Sourcebook. 
Thousand Oaks, CA: Sage. 

Moe, J., Autry, L., Olson, J. S., & Johnson, K. F. (2014). Teaching group work with The Great 
Debaters. Counselor Education and Supervision, 53(3), 204-218. doi: 10.1002/j.1556-
6978.2014.00058.x 

Mueller, A. S. (2019). Why thirteen Reasons Why may elicit suicidal ideation in some viewers, but 
help others. Social Science & Medicine, 232, 499-501. doi: 10.1016/j.socscimed.2019.04.014 

Myrick, R. D. (2011). Developmental guidance and counseling: A practical approach (5th ed.) 
Minneapolis : Educational Media Corporation 

National Association of School Psychologists (NASP) (2017). 13 Reasons Why Netflix series: 
Considerations for educators [handout]. Bethesda, MD: NASP 

Netflix (2017). 2017 on Netflix – A year in bingeing. Retrieved from 
https://media.netflix.com/en/press-releases/2017-on-netflix-a-year-in-bingeing 

Niederkrotenthaler, T., Stack, S., Till, B., Sinyor, M., Pirkis, J., Garcia, D., ... & Tran, U. S. (2019). 
Association of increased youth suicides in the United States with the release of 13 Reasons 
Why. JAMA Psychiatry, 76(9):933–940. doi:10.1001/jamapsychiatry.2019.0922 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

 

67 

Nittoli, J. M., & Guiffrida, D. A. (2017). Using popular film to teach multicultural counseling: A 
constructivist approach. Journal of Creativity in Mental Health, 13(3), 344-357. doi: 
10.1080/15401383.2017.1340216 

O'Brien, K. H. M., Knight, J. R., & Harris, S. K. (2017). A call for social responsibility and suicide 
risk screening, prevention, and early intervention following the release of the Netflix series 
13 Reasons Why. JAMA Internal Medicine, 177(10), 1418-1419. doi: 
10.1001/jamainternmed.2017.3388 

Ögel, K., Tarı, I. ve Eke, C. Y. (2006). Okullarda suç ve şiddeti önleme klavuzu [Guide to prevent 
crime and violence in schools]. İstanbul: Yeniden Yayınları. 

Özcan, B., Şenkaya, S., Özdin, Y., & Dinç, A. (2018). Türkiye'deki intihar vakalarının çeşitli kriterlere 
göre istatistiksel olarak incelenmesi [Statistical investigation of various criteria of suicide 
cases in Turkey]. Sosyal Politika Çalışmaları Dergisi, 18(40), 11-34. 

Padilla-Díaz, M. (2015). Phenomenology in educational qualitative research: Philosophy as science or 
philosophical science. International Journal of Educational Excellence, 1(2), 101-110. 

Paladino, D., & Minton, C. A. B. (2008). Comprehensive college student suicide assessment: 
application of the BASIC ID. Journal of American College Health, 56(6), 643-650. 

Peoples, K., & Helsel, S. (2013). Bridging the gap between theory and practice with film: How to use 
fight club to teach existential counseling theory and techniques. SAGE Open, 3, 1-7. 
doi:10.1177/2158244013497028 

Pierce, G., & Wooloff, C. J. (2012). Using movies to teach identity development to graduate 
counseling students. The Journal of Counselor Preparation and Supervision, 4(1), 50-57. 

Pinterits, E. J., & Atkinson, D. R. (1998). The diversity video forum: An adjunct to diversity 
sensitivity training in the classroom. Counselor Education and Supervision, 37(3), 203-216. 

Pişkin, M. (2002). Okul zorbalığı: Tanımı, türleri, ilişkili olduğu faktörler ve alınabilecek önlemler 
[Definition, Types, Related Factors, and Strategies to Prevent Bullying Problems]. 
Educational Sciences: Theory & Practice, 2(2), 531-562.  

Romano, J. L., & Hage, S. M. (2000). Prevention and counseling psychology: Revitalizing 
commitments for the 21st century. The Counseling Psychologist, 28(6), 733-763. 
doi:10.1177/0011000000286001 

da Rosa, G. S., Andrades, G. S., Caye, A., Hidalgo, M. P., de Oliveira, M. A. B., & Pilz, L. K. (2019). 
Thirteen Reasons Why: The impact of suicide portrayal on adolescents’ mental health. 
Journal of psychiatric research, 108, 2-6. doi:10.1016/j.jpsychires.2018.10.018 

Rowney, G. C., & Quinn, M. M. (2000). Prevention of behavior problems in schools. Reclaiming 
Children and Youth, 9(2), 107-110. 

Sareen, J., Isaak, C., Katz, L. Y., Bolton, J., Enns, M. W., & Stein, M. B. (2014). Promising strategies 
for advancement in knowledge of suicide risk factors and prevention. American Journal of 
Preventive Medicine, 47(3), S257-S263. 

Sears, S. (2005). Large group guidance: Curriculum development and instruction. In C. A. Sink (Ed.), 
Contemporar  school counseling: Theory, research, and practice (pp. 189-213). Boston: 
Lahaska Press/Houghton Mifflin 

Shepard, D. S., & Brew, L. (2005). Teaching theories of couples counseling: The use of popular 
movies. The Family Journal, 13(4), 406-415. doi: 10.1177/1066480705278470 

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

68 

Siyez, D. M. (2016). Ergenlerde problem davranışlar: Okul temelli önleme çalışmaları ile ilgili 
uygulama örnekleri [Problem behaviors in adolescents: Practices related to school-based 
preventive inverventions] (5th ed.). Ankara: Pegem Akademi. 

Terzian, M. A., Andrews, K. M., & Moore, K. A. (2011). Preventing multiple risky behaviors among 
adolescents: Seven strategies. Child Trends, 24, 1-12. 

Tobler, N. S., Roona, M. R., Ochshorn, P., Marshall, D. G., Streke, A. V., & Stackpole, K. M. (2000). 
School-based adolescent drug prevention programs: 1998 meta-analysis. Journal of Primary 
Prevention, 20(4), 275-336. doi:10.1023/A:1021314704811 

Topping, K. J., & Barron, I. G. (2009). School-based child sexual abuse prevention programs: A 
review of effectiveness. Review of Educational Research, 79(1), 431-463. 
doi:10.3102/0034654308325582 

Toman, S. M., & Rak, C. F. (2000). The use of cinema in the counselor education curriculum: 
Strategies and outcomes. Counselor Education and Supervision, 40(2), 105-114. 
doi:10.1002/j.1556-6978.2000.tb01242.x 

Townsend, L., Flisher, A. J., Chikobvu, P., Lombard, C., & King, G. (2008). The relationship between 
bullying behaviours and high school dropout in Cape Town, South Africa. South African 
Journal of Psychology, 38(1), 21-32. doi: 10.1177/008124630803800102 

Turkish Statistical Institute (2011). Suicide statistics 2011. Ankara: Turkish Statistical Institute 

Turkish Psychological Counseling and Guidance Association (2011). Ethical codes for psychological 
counseling and guidance professionals (8th ed.). Ankara: Turkish Psychological Counseling 
and Guidance Association 

Yavuzer, Y. (2011). Okullarda saldırganlık/şiddet: okul ve öğretmenle ilgili risk faktörleri ve önleme 
stratejileri [Violence and aggressıon in schools: Risk factors related to teachers and schools 
and prevention strategies]. Milli Eğitim Dergisi, 41(192), 43-61. 

Villalba, J. A., & Redmond, R. E. (2008). Crash: Using a popular film as an experiential learning 
activity in a multicultural counseling course. Counselor Education and Supervision, 47(4), 
264-276. doi:10.1002/j.1556-6978.2008.tb00056.x 

Warren, J., Stech, M., Douglas, K., & Lambert, S. (2010). Enhancing case conceptualization through 
film: The addiction web. Journal of Creativity in Mental Health, 5(3), 228-242. doi: 
10.1080/15401383.2010.507663 

Wasserman, D., Cheng, Q. I., & Jiang, G. X. (2005). Global suicide rates among young people aged 
15-19. World Psychiatry, 4(2), 114-120. 

Weir, E. (2005). Preventing violence in youth. Canadian Medical Association Journal, 172(10), 1291-
1292. doi:10.1503/cmaj.045315 

Whiston, S. C., Tai, W. L., Rahardja, D., & Eder, K. (2011). School counseling outcome: A meta‐

analytic examination of interventions. Journal of Counseling & Development, 89(1), 37-55. 
doi:10.1002/j.1556-6678.2011.tb00059.x 

  

This document downloaded from 96.253.117.48 [2 times] Midlothian / United States on Tue, 03 Nov 2020 19:36:46 +0300



International Journal of Progressive Education, Volume 16 Number 5, 2020 
© 2020 INASED 

 

69 

Table 1 Distribution of themes, sub-themes and codes obtained in the research 
Theme Sub-theme Code  n 
 
 
 
 
 
 
 
Risk and Protective Factors 

 
 
Individual factors 

Characteristics of adolescence 
Traumatic experiences                  
Self perception  
Loneliness  
Stigmatization  
Academic achievement  
Social skills  
Social activities  
Future goals 

(16) 
(22) 
(16) 
(18) 
(20) 
(17) 
(16) 
(20) 
(17) 

Family Factors Family conflicts 
Economic conditions 
Parental support 

(21) 
(15) 
(20) 

Peer Factors Problem behaviors 
Peer bullying 
Peer support 
 

(17) 
(22) 
(18) 

School Factors Lack of discipline 
Counselor’s qualification 
Teacher and administration support 
Preventive guidance services 

(18) 
(16) 
(10) 
(12) 
(12) 

 
Awareness of Suicide 

 Risk factors 
Protective factors 
Signs of suicide 
Suicide myths 
Counselor interventions 
Individual differences 
Effects of suicide 

(20) 
(19) 
(20) 
(14) 
(22) 
(16) 
(14) 

 
Preventive Interventions 

 Orientation 
Observation 
Interventions 
Consultation 
Neglect 
Ethical 
Counseling skills 

(14) 
(18) 
(20) 
(12) 
(22) 
(20) 
(22) 

 
 
 
 
Professional-personal 
development 
 

Professional 
development 
 

Counseling skills  
Consultation 
Students in the Risk group 
Importance of prevention  
Working with suicide 

(12) 
(10) 
(17) 
(16) 
(14) 

Personal development 
 

Empathy  
Interpersonal relationships 
Parenting styles 

(14) 
(11) 
(12) 
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