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ABSTRACT

This paper aims to develop and standardize the emotional maturity of high school feachers scale. Emotional maturity is
a process in which the personality is continuously striving for greater sense of emotional health, both infra-physically and
infra-personally. If teachers are emotionally mature which means if they have the ability to realize the psychological
knowledge and ufilize it, they will be able to help students at right fime by checking their problems as they start
advancing. Teachers should feach children to develop emotional maturity, but in order fo do this they must have a similar
characteristic in themselves. The steps followed for its construction and standardization are (i) Ensuring purpose and
usefulness of items, (ii) Structuring the tool, (iii) Pilot study and item analysis, (iv) Validity, (v) Reliability, (vi) Final draft of the
tool. The researcher developed the preliminary version of AVSEM Scale (104 items) with simple, clear, and concise
statements for better understanding both in Tamil and English versions. The validity for each item was tested. Thus the final
AVSEM Scale consists of 60 itemns. This scale was aimed at covering the knowledge and conceptions of high school
feachers about the emotional maturity. This tool will help fo the Emotional Maturity of high school teachers.

Keywords: Emotional Maturity, High School Teachers.

INTRODUCTION

Emotional maturity is an important aspect in the behaviour
of ateacher. The issue of emotional maturity of teachers is
being addressed more and more these days. A good
tfeacher will be someone who knows and loves his subject
and want to communicate it to others and who has the
emotional maturity o do it successfully. A teacher with high
emotional maturity is able to respond appropriately to
workplace stress and to emotional behavior of his co-
workers as well as students. The quality of being emaotionally
matfure teacher deals with various abilities 1o deal with
different kinds of emaotions.

1. Method Used

Survey is a fact finding study. Best (1986) states that “The
survey method involves interpretation, comparison,
measurement, classification, evaluation, and generalization.
All directed towards a proper understanding and solution of
significant educational problems”. The investigator

adopted the survey method to find out the “*Construction of
emotional maturity of high school teachers scale (AVSEM)”.

2 Construction of ARVC'S Scale on Emotional Maturity
(AVSEM)

2.1 Ensuring Purpose and Usefulness of Ifems

The tool (AVSEM) was developed by the researcher to
measure the emotional maturity of high school tfeachers,
who are handling classes from sixth to tenth standard. The
investigator referred books on emotional maturity and
standardized tools on emotional maturity o acquire
knowledge for constructing the tool. Emaotional Maturity
Scale (1990) prepared and standardized by Yashvir Singh
and Mallesh Bhargava, contains 48 items with five
dimensions, namely emotional unstability, emotional
regression, social maladjustment, personality
disintfegration, and lack of independence. Emotional
Maturity Scale (1984) constructed and standardized by
Roma Pal, contains 40 items with five dimensions, namely
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emotional unstability, emotional regression, faulty social
adjustment, lack of independent and flexibility, and
adaptability.

These standardized tools seem 1o be outdated for the
current participants. So the investigator decided to prepare
atool of his own to measure the emotional maturity of high
school teachers. The investigator has referred the following
books for developing the Emotional Maturity Scale and its
dimensions. They are “Leadership in Public Organizations:
An Introduction Second Edition” written by Wart and Suino
(2012), the book “The Secret of Maturity, Third Edition” written
by Fitzmaurice, K. E. (2012), The book “Emotional
Intelligence 2.0.” written by Bradberry, T., & Greaves, J.
(2009), the book “Emotional Maturity established through
Torah” written by Adahan, M. (1999) and "Psychology of
adolescents in India” written by Chaube, S. P (2002). These
books develop the Emotional Maturity Scale with five
dimensions, nhamely Emotional Manifestation, Emotional
Stability, Emotional Self-Awareness, Emotional Adjustment,
and Emotional Adequacy. Discussion with psychologists
and professors and active members in the field of
education from various educational institutions helped the
investigator to refine the tool.

2.2 Structuring the Tool

AVSEM was constructed with five dimensions, namely
Emotional Manifestation, Emotional Stability, Emotional
Self-awareness, Emotional Adjustment, and Emotional
Adequacy.

2.2.1 Emotional Manifestation

Manifestation is the expression of our emotions. When the
tfeachers express their emotions in a right time and right
place they would be emotionally balanced and natural in
their activities during their teaching learning process.
Emotional manifestation of teachers, include accepting
the students' or peers' criticism foward encouraging the
achievement of students behaving unsophisticated.

2.2.2 Emotional Stability
Stability in emotions means firmly established or fixed, not
easily upset or disturbed, well balanced and capable to

remain in same state. On the other hand, emotional
instability is a tendency to display rapid and unpredictable

changes in emotionality (Sharma, 2006). It refers 1o the
characteristics of a person that does not allow excessive
reaction or swings in mood or marked changes in any
emotive situation. The emotionally stable teacher is able to
do what is required of him in any given situation. Contrary to
it, emotional unstability is fendency to quick changing and
unreliable responses and is a factor representing syndrome
of iritability, stubbomness, temper tantrums, lack of
capacity to dispose of problems and seek help for day to
day problems.

2.2.3 Emotional Self-awareness

Self awareness is the ability to accurately perceive one's
own emotions in the moment and understand one's
tendencies across situations. A high degree of self-
awareness requires willingness to tolerate the discomfort of
focusing on feelings that may be negative (Bradberry and
Greaves, 2009). Self-awareness is one of the foundations of
emotional maturity. Teachers who are self-aware tend to
be better af taking criticism, which is another supporting
frait of emotional maturity. This is because they are often
more crifical of themselves to begin with, being more
perceptive of their own actions and emotions.

2.2.4 Emotional Adjustment

Emotional adjustment refers to a teacher's state of
psychological and physical well-being. It is very necessary
to all kinds of development. Teaching is full of
experimentation and makes a foundation for an excellent
impact. During this period some teachers may experience
some kind of emotional disturbance or problems. Teachers
who have high stress may suffer from lofs of emotional
problems, such as tension, confusion, depression, anxiety,
anger, and fatigue. Such teachers may possibly give up
their feaching performance and could be badly affected.
A satisfactory state of emotional adjustment may exist
when psychological and physical drives and urges are
satisfied and such state helps to enjoy the teaching.

2.2.5 Emotional Adequacy

Emotional adequacy refers to a broad array of activities
directly or indirectly related to the mental well-being
component of health. If teachers are to be healthy, they
must be mentally mature. Health implies more than the
absence of disease. The effective teachers develop broad

50 i-manager’s Journal on School Educational Technology, Vol. 13 ¢ No. 1 e June - August 2017




RESEARCH PAPERS

outlines for their own personal development and
professional growth. Emotionally adequate teachers are Sl No.

Item-Total Statistics

Scale Scale Corrected Cronbach's
i i _li _ Mean Variance Item-Total Alpha if ltem
responsible for their own character-like sympathy, co i lrom i lterm Correlotion Deleted
operation, lively inferest to take up heavy work load and Deleted Deleted
association with children. 1 342.68 474119 229 655
, 2 342.68 478.078 341 653
2.3 Pilot Test
3 341.79 469.238 270 .660
The pilot test was made to find weakness and usability of 4 301 82 479,493 508 630
the items. It was tried out on an investigative basis with 100 5 341.00 473.456 304 649
respondents. The goal at this point was fo get the irrelevant %5 341.26 497 979 508 666
ifems out of the procedure. Items which were lengthy, 7 341 56 510.491 549 690
ambiguous and not appealing were reconstructed o be 8 341.16 493,732 494 640
clear, precise, and easily answerable. 9 341.42 485.337 419 644
2.4 Item Analysis 10 340.59 490.406 365 646
. . . ) 11 341.28 486.668 -217 674
An item analysis shows the degree to which the various
. N . 12 341.25 481,523 .407 651
items “hang fogether” (Sommer and Sommer, 2005). The
, ) . *13 341.92 476.701 -.069 665
tool with 104 items was administered to a sample of 100
) , 14 341.89 481.473 385 652
feachers from sixth to tenth standard belonging to
) . ) ) *15 342.5 477.848 -102 665
Government, Aided and Matriculation schools in rural and
, 16 342.36 485.748 476 646
urban areas. The teachers were instructed 1o select the test
o *17 341.83 472.648 .002 663
options for each item by a tick in the relevant column 8 34199 483,343 74 71
provided in the questionnaire. The collected responses 10 342,63 484761 086 70
were scored with the help of a scoring key prepared by the 20 34150 473.820 017 664
investigator. The statements had a scoring key in the order 01 342.24 475.86] 053 664
5 4, 3, 2, and 1 for the options very much, much, %00 342.41 478.345 2109 666
undecided, probably, and never, respectively (Appendix 23 3429 484.000 278 653
1). The total score of AVSEM ranges between 520 and 104, 24 342.99 491.339 380 675
ltem total and the sum of each individual score were *05 342.54 482.473 295 668
calculated. *26 339.84 463.732 -.005 662
ltem tfotal correlation should be at least 0.4 and Alpha 27 339.93 470611 074 660
value should be = 0.7 for the item to be accepted. The *28 339.89 460.483 -213 670
Corrected item total correlation's lowest value indicated 2 341.41 448.729 377 646
iterns that are inconsistent. They were removed step by step 0 341.38 460.985 175 655
. 31 340.95 440.735 473 .640
and hence the Alpha value increased. Thus the removal of
. . . , 32 341.25 452,755 .309 649
44 items resulted in an increase of Cronbach's Alpha from
, . 33 340.92 469.307 309 652
0.661 to 0.724. High value of Cronbach's alpha indicated
i ) i ) 34 339.86 450.041 390 646
good consistency of the items in the scale. The item total
) ) ) 35 341.46 454,352 337 649
correlation values are giveninTable 1.
*36 340.71 441.481 .009 663
2.5 Establishing the Validity 37 34154 157.968 949 653
The validity of the tool has been found in different methods. 38 342.1 470.313 056 661
The investigator established the face and concurrent *39 341.3 473.040 -012 665
validities for AVSEM. *40 339.91 453.941 -019 665
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*41 340.46 440,635 -.406 681 86 340.34 462,631 183 656
*42 340.32 442159 -.336 679 87 340.92 464,317 134 658
*43 340.14 447.475 -.200 673 88 340.14 455,657 333 650
*44 340.86 449.435 -.266 677 *89 339.72 458,385 -194 670
45 342,02 498,242 444 648 90 341.03 469.969 047 661
*46 341.95 493,381 -310 679 91 340.88 465,359 112 659
*47 342,32 499.371 -.455 682 92 339.78 458.618 350 651
48 342,26 473,265 284 656 93 340.71 457.885 239 653
49 339.64 464,960 350 654 *94 340.81 469.085 -.043 666
*50 339.69 461.873 -115 665 95 341.29 475,077 480 651
*51 339.82 459.301 -137 671 *96 340.21 456,693 -.065 665
52 339.72 461.497 359 652 97 341.49 468.757 451 652
53 3406 457.374 240 652 98 342,11 472,907 468 653
*54 339.67 460.769 -153 669 99 340.04 476503 329 650
*55 339.88 452.713 -.249 672 100 341.69 479.428 207 660
56 339.68 465.836 .300 655 101 34013 461.104 265 653
57 339.78 468.759 153 658 102 339.92 458.923 380 651
58 339.92 471.165 400 648 103 340.00 462,162 269 654
*59 339.78 460.476 043 662 104 339.97 452,736 415 647
*60 339.9 455,242 -.399 682 Cronbach's Alpha = 661
61 339.82 459,422 342 651 Reliability Statistics Cronbach's Alpha Based on Standardized ltems = .724
62 339.86 452,203 490 646 Eg}sffﬁ:r:]:mfieleted
63 339.7 455,040 451 648
o4 33962 161 67 302 653 Table 1. ltem Correlation for AVSEM
65 340.5 466.051 102 659 2.5.1 Face Validity
66 340.26 464.073 000 663 The preliminary draft tool of the variable AVSEM was given to
"o7 340.62 474.743 -035 665 the experts in the field education, educational psychology,
68 340.35 456.513 273 651 principals and professors of the colleges of education for
69 34000 470626 058 060 obtaining their opinion. Necessary rewording and
7o 389.75 454.795 054 068 rephrasing of the items in the scale have been carried out
g 24073 fes.41l 998 690 with the help of experts. Finally the fool contained 60 iters
72 39966 ozt 10 668 with 13 in emotional manifestation, 11 in emotional stabilty,
*73 340.03 450.312 -100 670

10 in emotional self-awareness, 13 in emotional
74 340.33 452,627 321 649 _ . . .
s 24025 159 644 1 o adjustment, and 13 in emotional adequacy, respectively.
26 339.08 248,646 45 o1 Dimension wise distrioution of the items in AVSEM is given in
77 340.76 479.093 285 654 the table (Table 2).
78 340.81 262,883 142 667 The scoring key for the emotional maturity scale was
*79 339.83 459.213 185 662 distributed based on two categories, namely, positive, and
80 339.66 464,307 280 654 negative statements. Positive statements had a scoring in
*81 340.45 458.492 165 662 the order 5, 4, 3, 2, and 1 for the options very much, much,
82 341.01 461.525 185 655 undecided, probably, and never, respectively. The
*83 341.69 478.701 -101 668 negative statements had a scoring key in the reverse order
*84 34001 458,151 -.029 665 inTable 3.
*85 339.67 461.355 -.406 681
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Dimensions Positive ltems Negative ltems Number of ltems Percentage
Emotional 1,2,3,4,5 6,7,8,9,10,11,12,13 13 22.95
Manifestation
Emotional Stability 14,15,16,17,18,19, 11 18.04
20, 21,22, 23,24
Emotional Self 25, 26, 27, 28, 44, 45, 46, 47 10 16.39
Awareness 29, 30, 31, 32,
33, 34

35, 36, 37, 38,
Emotional Adjustment 39,40, 41, 42, 43 13 21.31

48, 49, 50, 51,
Emotional Adequacy 52, 53, 54, 55, 13 21.31

56, 57, 58, 59, 60

Total 37 23 60 100

Table 2. Dimension wise Distribution of ltems in AVSEM

Sl. No. Response Positive ltem Negative ltem

1. Very Much 1
Much

Undecided

N w O

Probably

S S B\
o b W N

Never 1

Table 3. Scoring Key for AVSEM

2.5.2 Concurrent Validity

To establish concurrent validity, the researcher used the
Emotional Maturity Scale (EMS) (1990) Prepared and
Standardized by Yashvir Singh and Mallesh Bhargava. The
investigator administered the tool (AVSEM) to 100 teachers
from three different schools and later EMS was given to the
same set of feachers on the same day after an hour break.
After scoring, the product moment correlation coefficient
was found to be 0.764, which is substantial. Thus the
concurrent validity of the tool was established.

2.6 Establishing Reliability

Of the different methods, split-half method and test-retest
method were used to determine the reliability coefficient of
the tool.

2.6.1 Split-half Method

In split-half method, AVSEM was administered to 100
teachers from three different schools. The scores of all odd
numbered items were combined into one group and all
the even numbers into another group. Reliability estimate
of the two halves was determined using Spearman-Brown
Prophecy formula, ' = 2r / (141) and it was found to be

0.758, whichis high.
2.6.2 Test-retest Method

To establish the reliability of AVSEM by test-retest method, it
was administered to 100 high school teachers and it was
re-administered to the same set of teachers after an
interval of 15 days. The two sets of scores were correlated
using Pearson product moment correlation and the value
was found to be 0.842, which is substantial (Best and Kahn,
2006).

2.7 Final Draft of the Tool

After establishing the reliability and validity of the tools the
investigator printed the three tools for data collection. The
particular of the AVSEM is given in Table 4. The final draft tool
have been enclosed (Appendix—2).

3. Results and Discussion

Emotional maturity scale was prepared with 104 items and
it was administered to a sample of 100 teachers from sixth
fo fenth standard belonging to Government, Aided, and
Matriculation schools in rural and urban areas. The
statements had a scoring key in the order 5, 4, 3, 2, and 1

SI. No. Dimensions Final Draft ltems
1. Emotional Manifestation 1-13
2. Emotional Stability 14 -24
3. Emotional Self-awareness 25-34
4, Emotional Adjustment 35 -47
5. Emotional Adequacy 48 -60
Total 60

Table 4. Distribution of ltems in Emotional Maturity Scale
(AVSEM) - Final Draft
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for the options very much, much, undecided, probably,
and never, respectively. The total score of AVSEM ranges
between 520 and 104. Item Total Correlation should be at
least 0.4 and Alpha value should be =0.7 for the item to be
accepted. The Corrected Item Total Correlation's lowest
value indicated items that are inconsistent. They were
removed step by step and hence the Alpha value
increased. Thus the removal of 44 items resulted in an
increase of Cronbach's Alpha from 0.661 to 0.724. High
value of Cronbach's Alpha indicated good consistency of
the items in the scale. The preliminary draft fool of the
variable AVSEM was given to the experts in the field
education for obtaining their opinion. Necessary rewarding
and rephrasing of the items in the scale have been carried
out with the help of experts. Finally the tool contained 60
items with 13 in emotional manifestation, 11 in emotional
stability, 10 in emotional self-awareness, 13 in emotional
adjustment, and 13 in emotional adequacy, respectively.

Conclusion

Evaluation is making decisions about various phenomena
or presentation on the basis of some determined
objectives. Therefore, an instrument is valid if it measures
the constructs it was developed to address. The AVSEM has
been evaluated for face and concurrent validity. It also
covers dll the predetermined objectives and was able to
discriminate the respondents on the basis of the
phenomena measured. This scale items are prepared on
the basis of pre-determined specific objectives and
ensured that the expected answers were definite and
objective, provided clear spelt-out scheme for scoring and
conducting evaluation under identical and ideal
condition, it helped in enhancing reliability. Validity is the
most important quality needed for an evaluation tool. If the

fool is able to measure what it is infended to measure, it
can be said that the tool is valid. It was fulfilled the
objectives for which it was developed. Atool, however, well
it satisfied all the above criteria. This scale was aimed at
cover the knowledge and conceptions of high school
teachers about the emotional maturity. This tool helps to
the emotional maturity of high school teachers.
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Appendlx I v~ | 1 3ccept myself totally.
ARVC'S Scale of Emotional Maturity (AVSEM) — = | preir asirenenG upqeiowns GbeisQsTnSG M
P I value my positive self-criticism.
Prellmlnqry Draft 23 | eTema CmiTLD e ILIMsoT &l ehln i FenEens mTes
Lo HEEGM T
SL g 1 try to make use of new opportunities.
No Items g _[3 é‘ 6 *24 | uBw eumLtuseneT BT LILETURES (HILNSSSBDeT
3 3 f ElE T am ready to face the difficulties for being honest.
*25 | pnsir Gopfeowuns @@ousted goHUED NSNS
Emotional Manifestation EhBEs SIS @GEHGme
I feel very happy when pupils criticize on my teaching. Tlike to face any situation rather than escaping from it.
1 |asgyeniiy  apissed umm  wrenadssT  SGE8 *26 | mreit abs HoBeeouRs @@igb SLTE QscMoD
o (EOTTED HITEET L0 SUD & Buient Geusit. Sieng, aSnQamsTen ef@bLAGMST
I feel happy on the achievement of my students. cergum u 1 maintain complete control over my emotions.
2 |wremaufsst sHmefisr FTHEGSWLOUNS. NG B &5 27 | mmeir s Lo ATEIEUD & AGEnen (D QELILINS
S AFlwgseNLLh Sarfl WEDGaU S RuUuBsS5EGmsT
I feel sad about the unfinished work, assigned by the In any situation, I am true to myself.
headmaster. *28 | e @@ SLBeneOUNSAD TEIEE DTS 2 @WENDLIINS
3 | senevenin AW @ESHW Geusmevanw (LPIRESMDED EnéSBmei
Bnéew HWEOD Jme Baads BIE  GETSLNS Emotional Stability
2_amf SCmei I get angry and use hard words when there is an argument
I'm never affected by the unexpected promotion. with head master and colleagues
4 |eembsE BeQra SolLs@n  usel 2whey s 20 58 g &flwhssn l-ﬂﬂx.;um B S SfwL s
asefEHonh UTHEsTS efeungfusen  anHUELEUNS ) amﬁlmﬂu__w c&nr.uuul;@
. sRenwwner Qernsensn HTe LWeTUE S SG DT
1 fiel superior W others due 1o my mihject I feel sad when my headmaster scold me
5 AL UTLLD SSRGS inefsmer efiL. pret 30 SENEOENLD g;,nmu‘n asitenen S (ELLGUTS W6t GETHLNS
2 wieurs SmUuusns o smfEGmest 2 e &CmeT
I have unbalanced thoughts when I meet different kind of I afraid when there are some problems in my health and
6 situations. mind. =
usbGoum  ELBmsme  FHASLELNTS  SWEMDHD 31 adt  2Led LODL b He  TEseTse
SEmEms EnL el Gn SHGmeit BEsEwiunz g Hoarss LWULESSmT
I naturally get a fear when my headmaster/mistress 1 get nervous when there is a sudden accident or some
s surveillance me health problem to my colleagues or students.
. sencoeny  OAwy  astenssr  SansmaéEbEUNS 32 55 :gamyn ad:ng_i mnmal‘;s@&@, q,rf)u@z_h Qm}
BuwienswLnsdey aaéE L 2 anfey gnuESins SALAGE Sfeleopl =1 W JRNED LTSN aenéE DEEsSmS
. [EoS ?mu%ﬁ%?c fact with my el d headmaster if
BIe UTSISTOLND GbHensae san® LWLILESEHE I“‘* 0::13 il ke =2
T use to hate when unqualified teachers getting a promotion. i A e
9 | s@Swnm aHflwisst uaf 2 wiey QUDILGUTS aaTéE = i -ag,aﬂu.m&m SNIAHES, [k ggaﬂu.[rj\l_gg@
. % : eTeon &g SIBESTMD HenL_&sN5 Rensoufied
Sisufsen Bg Qeupity gHu@EEms iR i A
I feel sad when I lose friendship with colleagues. f‘mn&“;_“ m"‘fhoﬂi LG;"’ (-U’Mi:o ;r]mﬂeggm p—
10 | mmenr et eit Geueneo QEWLEUISEELET B UMENsY prl:l:‘:n;gm with my colleagues and headmaster for
%}}Mw@mﬂi &5&@;,})“7“] bl : " - AL NTE5aneIs EnEEG Sal BN e 56 S Aflwsst
m;:lvm} behaviours are the reasons for the problems in my imih s afRufLsHen sanmLREHEneH
*11 = R . . . & I get depressed when the students fail to answer my
aoigl GROLEHN gDURD TNEEETIBELHG  deZl questions while I teach.
BLSengaden sMemb o MenaTSAemet 35 | eD9E@0LGUTS GUTEL WIGTENEET s GSaH&E
T lose my temper when students irritate me. LS  oEMéscfcosmeQens) mIer  LoeTEGEThey
12 | wremeulsen TEOTEmEaT Garuiu@&sin Gung SienLECMsit
aflésencoan SGmei — I naturally get fear when there is any supervision or school
I control my temper in any situation. inspection.
*13 | ah5 mlMeneoulanh adams) Gasruseng slCUUEES *36 | usnefufeh gGsEmID GLpUMsNe 2is0eIs! LSTEM Syilsy
(LpISms). BL&GWAUTS aaré@en @uiensunrsda LW 2 smiey
I am happily accepted any treatment meted out to me for gHUESDe
14 being sincere. . . X L I get angry when my colleagues criticize me.
mredr Gpfenowins GEHUUSTE, (aRaBsasuu@h abhs 37 aengl 56 AAwnssn adtenen ALIASGLELTS BTs
HL_6uig & ENSEOILLD LALG oI (R gNHméQsT NG mes Garutu@HG e
[ feel that there 15 something good m me. 1 regret for the mistakes in my daily work.
*15 | eemb@en S poh@Gemrest  @GUUSTES  Bed 38 | oL usfuTsd  Seum PLAGWLGLIS. s
2 o G Mt Henense aunssILOHCDsT
I am afraid of school inspection. 1 feel sad when my students continuously fail
16 |uemeMuflsd syiiey BLEGWETS  aamI&GST  UWLh 30 aegl LoNEmfSET QSTLFEAWLNS GameLefiLmLLGLTE
gHuEams BTe GENELLNS 2 amSKEmeiT
I take care of my health and follow doctor’s advice. I always angrily reply to the questions asked by the
*17 | pein wm Saueufleit yMeyenTenL NeTLDHN g 2 L 60 40 students.
MHEVENET LTS ST SSIGme aeEenLI  wremeufssn  GeLEGWL  GeendlsEnsE
18 I don’t blame others for my faults. AUGLITSHILD BETUSSIL GaT LSS SamiSIBME
TS SEUMIGES&EE BTl NDe] &DDUUEES cuSeansy I get frightened about the future situations.
I respect the feelings and rights of others. *41 Bren  GHTOSTETETIGUTGD  HLBesusaneT LD
*10 | mrei wHmeunsefen 2 auieysanemuld. 2 flenosenemiLh vt &G et
W HEH G I stop in the middle of any work before reaching the goal.
I am not carried away by my emotions. *12 |amz Bedens enLeugmg (PECU  aBs PG
*20 | erebrEienL W L ETQENLYE )& emTed mITesT Geuensueniuilh @enLued MmiSsiEGmein
SULBIBL & & LILE B I take the help of the other persons to complete my
I feel happy and comfortable when others accept me as [ am. 43 personal work.
1 whpeafsst eerenen  SOUKGW JHMISCSTETERLLGLTS g Qenhs  Geusmevenw (PRUUESHE ImIs
| pren wADEAWNSMILD QFmETLTS6UD 2 auiSGDsit 2_geflenis BHT(RHSme

i-manager’s Journal on School Educational Technology, Vol. 13 ¢ No. 1 e June - August 2017 55




RESEARCH PAPERS

I feel wathin m;'sglf that I'm short tempered. I am in good relationship with my colleagues.
*44 | prer aefiBed GaTub QETETENS  SETSGTGMGIL 71 |prenr  s&  eflwissl S Bebe 2 mefenes
2_ 6o G Mt Q& mev (DsTGen 6T,
1 shiver when I face problems. +7, | 1hate others.
45 Bt Npésanensenen EHASGLETS, aaisEe BESED BT6 WHmeuNseen QeumSHGmet
gHLGSme “73 Ipr.ajse z'nyself. B ]
46 I feel jealous of other people. r,r;rrmvsrfmm.m(‘,"u_: HE0BEI GUSEd DR
BreT Do s QuUITDTens Q& SIGMmE 74 Tavoid )ommfg in soc?al ga_thenngs.l .
47 I get wild due to anger. sworw fspaisafid swbg Qerdrams salljEAGme-
ezl GarusSHemed sUELUTLHD B S8Gmea 1 spend much of my time for my own sake.
Emotional Self-Awareness *75 | eretiaenL L geNLL L GHMOSERESTS HHe GHILD;
I cannot change the situation but I accept the concept of Q& 606ueNSEGDEIT.
changing myself according to the situation. 1 prefer give and take with colleagues to quarrel.
48 WiTsSl HLOENEY MM (LPIRIUMS, HLENSCENN suemsuied 76 58 Y OPWNSEEL 6T surSH(BLCUTSI 16018 &( 56055 Fal,
(HIT6HT 8 TesT LM Geusto (Db 6T6ETM B(E 5605 SIeUNSEN S LM & ([B5605E6 GaL SIS MmeiT.
IMmis QST mein 1 do complementary work with my colleagues.
I have full knowledge about my duties and work. 77 | mrerr eteuefls HTUTTILLOGTIN & UTNSENeT 6T60iS
49 aeNgenL W SLeNWS&ST mmib usWsst  umiiw 582 S WIS ErL 61 Qs ILSG e,
(PYEnLD IINeT 26y 2 su 78 1 like very much to be alone.
1 kmow about the structure of teacher s profession. HTs geMenowns @Uuengdu efl(sLUSGme
*30 | oy Qembetiet Senwliy (Wenmeniu DI aaTsE s *79 I proud of nature.
QgflwLd Brer Quinenseniu UT&s QU e LILESHGmET
I kmow the ways and means to improve my teaching. 1 am friendly with my students.
*31 | aeng SMHINESME0 (WPEIGEIDDID CULBI(LHENDEET 6160155 80 BIT6H ETUIGUTSILD ETETEIENL I oMU &eMLLD HL UL 6T
Qg fuid. B@&HGmei
I have knowledge about the basic concepts of my subject. If my students don’t answer my question. I punish them.
52 aeTg uTL 86 SqlLenL. &(5&5S656m ubw ey *81 | eTeial GaeneNéE, LD METuT68 61T uged
aensgan FaDefleLamneQILENE) BT JyeufsenaT 56amiasSGmer
I'm satisfied that I'm getting correct pay for my job. 82 I scold the students those who come late.
33 aeg L& gDD mHuid  QUDIAGHEN T & STOSLONS EUGLD LOTEmeUlSHeneT e S (DHGMeT
LoeaTS S\ LiF) e1end @an (D 1 fear about the social evils that affect the school.
54 I follow the professional ethics. *83 | usteMufemen UTHEGWL &Scps SSRGS UMM UWLD
- HiTssT QBMEIE0 &MLo &eng, 1NN SeiT G e, 6760183 65 (B,
I have an empathetic thought 1n any activity. I use to find the cause and give remedies to the
*55 | s @@ Gswemeuth 9D Beeufehmisl aeanmmi g4 undesirable bepavior of the students.
LN &@Eih L& ELD TarsEan (D, Lomeseulsef s €8 LI Mm QEWIELS 655 STeoT
56 I know my weaknesses. SRS SETLNHS s & QAFLSGDET
el Lenakarsenet LM aaTéE s, If students quarrel among themselves, I advise them to
1 I know my strengths. give up for others.
57 TRTSHILGILD U sTené@ Q5D #85 LOMETUTEUNGET &MusEEESenL G FamenLUNLLIT6D, HTeT
sg |1 kmow the consequences ofmy activities SiufsenL  wopaismssns NILEEAETEEGM
& TS QF IO\ shlaneney S6T eSS Q5 Fwib AU S SIS BM T,
“50 I feel that I'm a well versed teacher. I advise students with abnormal behaviors suitably.
> | mrsir @ Ambs 2 HRWY s srenemb crandE 2 dn(E 86 |Quiemssg SHw BLEMmSsmT  CasNULEESID
1 plan and change my goals myself. LO MG S5 E5E(S GILIT (T & SLOM 68T )61 651 Fo MISBM6GT.
*60 |eenm @eod@senen  sWLTE HULOL ey,  imHb If students do not respect me, I rebuke them.
SN0 &5 (Lpig S 87 LomeaEmeul&en 6Teué@ WwHlumens Srmosh @mhSmed mTessr
My behaviors help me to identify and understand myself. UG SlahBl QST HGMET
61 RS BLCUIQ SENSSHET eTETENETGIL! SINLILITEME SMEueyLh, I"m tolerant towards my students.
L Qamenenaulh 2_ g6 Simail 88 HITEaT FaLomemeuyseflLLb FEILS SEETENLD LLIL_ 66T
gy | Vaccept the school environment heartily. Q@&SGmei
= U6TeM & GL0 6m60 (L () Lo erB & (R MM &0 & menSGmes. If students steal in the class, Il find the causes for their
The teacher’s job is very imer;estmg and attractive to me. behavior and explain the effects.
63 ﬂf]m"j‘? G‘—""@B“T“@f aadE aifail Gaugnsauh, *89 | wnemeutset eu@UUENDUAE SHigETTE, BHIET IiHS
i e pLEMSIDEOLIL  smansms 0sfibe  QsmEnE
Emotional Adjustment 215601 efleneneusenen 6l (@ Geuei
64 |1 respect my colleagues. Emotional Adequacy
aeng 58 S AfNsmeT BT WHEHCDE I am eager to accept heavy work load.
65 T always expect self respect from others. 90 |ofstuguner  GaimeUUEESTaaT BT e
) BTe qUGUNSILD SFUSAUTEUGMNS dHUTTSSGMmeT JOHEGME0T
I show my emotions at the right time and at the right T'heartily accept my school rules and regulations.
" place. 91 aengl ueneMuissr s RUUTESET WHmID eNH&eneT HTes
66 BTeit eWimenLIL 2 emmeysenen  SfmeT GBISSHend LOEITST] JMECMe.
AL _sHeonn Qe &S SS D Autocratic leadership in my school never affect me.
I always want to have a close relationship with others. 92 aeigl  LeTefufelt  SHCUTEGTT HENEVENLD  ET6HTEnET
*67 | mmeaw UGUTEILD oAl &Sed Qb([5& SLOTesT uTSHULSehaneo.
2 meflenen G GLmEsNsne efl(HLDUSGme Autocratic supervision in my school never affect me.
I see that I dominate while speaking to others. 93 cTeoTsl  LieTeMuslear EHEUTESNT GLMUITTENE TeiTenesT
68 mrsi  nALESHD CuasbCurs aaTgienLws  Cués UTSHULSELEN6D.
Priud Bnss Camn(h adm HensasbHHEmen My mind is not affected by the partiality of my
I want to follow the good work of my coworkers. *Q4 headmaster. . .
60 |s8 mSfwhseMsr Smbs QewsUTgeneT  HTET fengl  genevenn ARG STLEGL  UTTULED e
DETUHN eABLLSIEMEET LoETEng LITSUILS606mE0
T appreciate my students for their creative work. Due to my planning of every activity, I'm not impatience.
| *70 | wreweufsafst  LSIeNOWNAT  USDLLILSENST  LOGTST] 95 h5 QEWenEOLILD Ly HLLIACE
UL REGmeit QEWEHUEHSHIUSTED 6TaTéE USLL LD @ebenso
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*96

by my headmaster.
7] geneuend g Hfluy

I am worried about the rejection of my reasonable request

Temgl  HWMLLOTesT
GanfléenssE Simuod WLODILUSTE U HSILEECDeET

97

headmaster and colleagues for my teaching.

&5 2 Sflwhssn ung (Beug
WwHp SRS 5GADS

I am very enthusiastic towards getting appreciated of my

asrgl sMUIE5E0 Hmenen. genevenn HTIWT wHDID
TenbG, 5@ he

1 feel sad about the unfinished work, assigned by the
headmaster.
geneuenn L APILT eSS Geueneueanil (LPIGESTLLED
DEsEL Fwtkd s MaeTsg DTET Genawns
2_co) &G mei

Emotional Stability

98

I feel fresh day by day.
HTET spelCleum(T, BIEED ussammey QUOISICme

99

I record my daily feelings and dreams in a diary.
HIT6ET ETEITERIEOIL_ILI PeUQeumE,

CFILISIGmeT

BIrem SnEnL 1L
2 SuSENENILLD STy enemuULD sTagl enLflufied Loy

I get angry and use hard words when there is an
argumentwith head master and colleagues.

6 gAfludsdn wHon  Semevenn ARl e
efleungrugen apuEGuNs Seuffsefid Gasmulu @
S(RenWITeT QETmHSenen HTeT LWsTU(R &8 S mein

5| Bemeuend oAy

1 feel sad when my headmaster scold me,
aemenen  HU(DWLGUITZ BT
GENSL0NS 2 HGmEST

100

I'am a gifted creation of this world.
prer  @hs
uspLOuns Q&8 meir

2esife) @@ fTaudssiucL

101

I am a unique person of this world.

BEwsaCmei

mrsn QB 2085560 @@ 560N5SETEND T FRTICLETTS

102

personal growth.

THImET ETETERIENLILI Senoul L
G LE EsIsus XS e
el Asenemulh BTG FTUESsHEmeiT

I myself direct my thoughts and emotions to promote my

cusTi&ERenIL
TG SENELILD

1 afraid when there are some problems in my health
and mind.

el 260 WwhHDIh weaiHed Hew pEFenensen
BEsEwiuns s Raoass LLLLESHCMST

I get nervous when there is a sudden accident or some
health problem to my colleagues or students.

| es paflun ebeug wraNafsEEE gOUL el

efludsl isbevg 2 L6 Renew UTHLY aaréE HEEs5mS
gHuEsSams

I adapt to the changing situations.

WHiTelt MDD &LDBeneusE JHmemn «&alGundGne

104

I keep only positive thoughts in my mind.
BITssT ETETENIEML_ LI oS )60

G oy LDEDMUITEaT

6167 s snen WL (BGW snsudH(m G

Appendix — 2

ARVC'S Scale of Emotional Maturity (AVSEM) - Final Draft

1 use to reduce contact with my colleagues and
headmasterif [ am not recognized.

55 geflunssn woHob seeenw POARWRLEH0
eTen1 &g fu ENLY-L1 (1 HEDLESTS Meneouflsd
SUEUNE ELL eTmen QHTL fenU @ eniD&s &6lsmendiGmeit

I use to fight with my colleagues and headmaster for
small problems.

A NEsawnsEndE Sal BT de 58
oflunssn  wHow  gowen  RAfwfLsHe0
samenL i (DHGmes

SL
No

Items

Very muck

Muck
Undecided
Probably

Never

I get depressed when the students fail to answer my
questions while I teach.

sHENEGLOUTS CGuIEL LIENANSET aaTs GaenalésE
ufleh  spMEscflsoameoQueflsd EmTeT  WenESEMey
S ECme

Emotional Manifestation

Ifeel very happy when students criticize my teaching.
aeTEienL I sMINESHE0 UMM  LTamafssT &(m&S
FaGTED [HITEHT L0 SHLD & SienL G st

[ feel sad when my students continuously fail.

.| reme wremeufseT QFTLMFAuNE GamsleAWmLLGLTS

mTsit GENSLONS 2_sm &G mei

o

Ifeel happy on the achievement of students.
CIETEIENL L LOMEUENT&ET SMDE0E) FTH&HELGLTS
2605 HTsi 55 OAWGTSMALLD ol L0SDGeU6HT

I shiver when I face problems.
Brei EFanensenen SHESSLELTS g BEESWD
JOUCEDS.

s

Iam not excited by promotion.
T g LGef 2 wifeumsd 2_ e & SeusliuLom’ GL e

ra

I regret for the mistakes in my daily work.
S uefufied  Soum BLEGLETS. NG
Beoass auGssuLEaGDea

Ivalue others criticism of myself with happily.
met Lfeir eALDS6TSHens Lo SELDEYL 65T Lo SE HGmei

I get angry when my colleagues criticize me,
aeng 86 ORAuNesT asilene eANHEGLGUTS HTeT
GamuliuR&E e

[

I am happily accept any treatment meted out to me
for being sincere.

BT Gmienowins @ uusTe, (WaTQarBsasluED amhs
HL_6UIG &EnSENILILLD LELNG e (D JmmIsQaTenSE medr,

Emotional self-awareness

Ifeel superior to others due to depth of my subject.
TN SLLoWTe LML yHeflelT  SMEmoNS
wHmeanaseer AL mIeT 2 uwifeuns @Q@mUusTs
2_6uuTy SXE medT.

I cannot change the situation but I accept the concept
of changing myself according to the situation.

OIS GO LMD (PLWS  HLOSGENHD
cuenauilsd mTEIENT WIMGaRNEL aadiD SEEMHS
JHmIEC ST ENHG e

I'hate when incompetent teachers get promotion.
F5@GHWHD WwaPwhssr uef 2 whey QUIIDGLTS
aend@ Qeumitiy gmu@Sms

I have full knowledge about my dutiesand work
aEIENSNLIL  SLENNSET WHOIL  uslser  ummiw
(W enwwnes ey 2 a&u

Ifeel sad when I lose friendship with colleagues.
mrer  aensl 58 0 WAwHsErLT  BLUDN
Bé&GHLGUTS &6ueneulLm) SIG M.

| aeng

I have knowledge about the concepts of my subject.
uTLSHeenen, SMESIEEET UDOIW ey
aendEamn(

Ilose my temper when students irritate me.
1 &6 5 Garuiu@Ssib
aflésensusnL SGmeir

Gursl

I am satisfied that I'm getting correct pay for my job.
aig uaNsE gnmn  2eHuwih QUIACMET aIm
WaTEHE U aaTsGanE

I know my strengths.
aemgl Usulh umml aend@ Qb

I get wild due to anger.
aengl GarudSemsd s EULTLHD & SHGmsiT.

I am afraid of an insecure future.
st unyETIUDD HpHmasme sand LwiuERGmsi

Iam afraid of school inspection.
uenefufed ey BLEGWEUTS 6T @6
JHUCHDS!

LD

I know the consequences of my activities.
aeng Qewedleh efleneneysen aenéE Qaflwih

I know my weaknesses.
aeng ueuakafseaner unMl asndE Qgfluh

My behaviors help me to identify and understand
myself.

aais BLAUGEMSSEE TG
snemeyd. ufitey Qamenensuld 2 &eufims

S EDLIITETLD
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laccept the school environment heartily.
ueneMégloemey (LN WaIGHNTE JHméasmen SGEmei

Theteacher’s job is very interestingto me.

| a@fusy  QsmBeones  aerdE g hsucol Gousns

2_ehensy

Emotional Adjustment

Irespect my colleagues.
gl 55 2 Siflwinssnen msir Lo £ESE M6,

I prefer give and take with colleagues to quarrel.
&5 24 Ay s L eot sur&(EwGunsy 3]
&(5560 558 1, SI6UI5MSI LD 5555 Gl HGE

1 always expect self respect from others.
pren aGungy OpflLib sweaagamng adurisdCmesi.

Emotional Adequacy

48.

1am eagerto accept heavy work load.
SiSE0UgWITET  GeuaneulILKgs eflsnes  BITe  ef(E LD
NN

45,

I heartily accept my school rules and regulations.
eng usneMulel SLEUUTESE LWOHDIL eNHeenen
TS LTS M &Emes

Autocraticleadership in my school never affects me.

50. | eremey  LeneMAEH  EHUTHSTT  GENCUENLD  ET6iTENET

uUmHLIUE OG0

Autocratic supervision in my school never affects me.
angl ueemudeir FeuTHETT GLOMUMTENEY TeTensT

I do complementary work with my colleagues.
msir ereuefls ediuriuublenm Heo Lefsenen e
5524 S WNS ErL 61 05 ILEGmeT

umSUueLsn6.

Due to my planning of every activity, I'm not
<, | impatience,
) ang QEWENELILILD [BiTesT SHULIA @

QEweLESSKusTe aardE usll b Beenso

Iam in good relationship with my colleagues.

w58 au&flwrseNLsSHe peben  2meflenes

Glamezm(RenGensit

Iwant to follow the good work of my colleagues.
&5 g flunsaficn SmHe QFWLUTL g snee Hrset NesrLmm
Sl (B USGmeT.

I am very enthusiastic towards getting appreciated by
my headmaster and colleagues for my teaching.

g sNNsEE Hmenea Fensuenn AT wHDLh
&5 eflugssn  unTl@ag  aaé®  OIGHS
wADEADWS &GS

41

lam friendly with my students.
BTt T LD Mesm e S6ML LD BLLL 6T
B wEEG s

34

I feel fresh day by day.
HeH @euCeum BHTEmD ussiamey QuDIHEMe

I advise studentswith abnormal behaviors suitably.
AumemsdE BHw pLémssamen  Qeusflu@Egsin
LDITET0T 61118 E158(8 ©ILIT (15, 5 SLOM 68T 246V 600 Fo MG M,

Irecord my daily feelings and dreams in a diary.

T aTETERIenL L peLGlEu(T, mrefanienL i
2 G EUBETLILD SETEUSNETLLD TaIZl BTG M6
ufley QsLISGMe

Iam tolerant towards my students.
[Teir LomeTm e &6MLLb SEULSS SOOI 65T
BmaEacEmen

36

I am a gifted creation of this world.
pren @5 2wsiHh @G RMHuHESIULL
uenLIuns 8 s HCmst

44

If students do not respect me, | rebuke them.
nameusst aadg wilureng somwosd @mbsnsd
W6 jsufisenen Siihsl CsmanSGmsi

435,

Iscold the students who come late.
FMOFONG eUELD Lramsuisener Bt S (HEGme

46,

I see that ] dominate while speaking to others.
et BnflLs86 GuaLLGUTS siTgisnL W GUES @rudl
Brés Gasim(BLd ereimy Henen SHGMei

38

Iam a unique person of this world.
prer @hs 2055860 @@ &6f 55N WITETELETT &
| @ EESCmsi

I myself direct my thoughts and emotions to promote
my personal growth.

HTesT TG gL I SeuulL cuEN & eI
G U@ EssusNE cTeng £TETTIETU T & EMEITIL LD
WenClewéfsnenh BrGear FTLEEsEGme

59

I adapt to the changing situations.
BTET  WIOID  HLHNKE gDDEND  aeTensT
DU 58] & QS Te S MeET.

Il avoid joining in social gatherings.
F(Lp&ML M&psuaefsd S60MhS
Rl e v

Qamensusng

60

[ keep only positive thoughts in my mind.
mTesT STEEnIenLIL Lo 6T )6 GO ERLITET

agneannsenet WL EGW aaudbHm SH0me
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