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ABSTRACT

The 217 century educational platform clamors for the affordance of learner autonomy and empowerment more than
confrol and coercion. This study, therefore considers the reading preferences, motivations, issues, and other factors that
govern the choice of literary texts from the perspectives of students towards designing a relevant literature program.
Using both descriptive and developmental research designs as empirical approaches, responses from 59 English as a
Second Language (ESL) learners coming from @ homogenous, high performing group, were studied and analyzed. The
results revealed that respondents generally read for pleasure and that themes related to happiness, adventure, mystery,
and other issues relevant among adolescents were more favored. The sfudents also reported that personal choice,
contfexts of literary texts, and academic workload affect their reading preferences. On a relative note, majority of the
respondents were more inferested to read novels and narratives writfen by contemporary, foreign authors, while several
would want fo learn more about classic, award-winning literary pieces from the Philippines. Based on the data
collected, an online literature program for centennials or ‘Generation Z’ students was developed, the Generation Z
Online Literature Program (GZOLP). Implications on the use of reading preferences and motivations in teaching literary
texts and the rendering of literature programs among adolescent readers and other recommendaations for further
research are also provided in this paper.
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INTRODUCTION particularly grammar. Though prevalent in  English
Literature lessons have been part of the academic language Teaching (ELT), the Briish Council (2014)
undertaking of students, be it in basic or higher education. ~ Underscores that as part of fradifional language feaching
History speaks that prior to the actuality of language approaches, literature became less popular when
teaching, literature has propelled great, ancient language pedagogy started to focus on the functional use
civilizations into enriching their cultures and providing for a of language. However, the dawn of 217 century has
source of entertainment, enlightenment, and instructionto ~ ©Pened more rooms for (rejconsidering the teaching of
many readers, listeners, and observers (The Literary literature. These include re-assessing the role of literature in
Encyclopedia, 2016). As fantastic as it may seem, literature the ELT classroom, such as the use of literary texts to provide
has filed in a heroic space in preserving the wonders richer linguistic input and as an effective motivator for
humans have produced since time immemorial. learners 1o express themselves in other languages (British

Council, 2014). Nonetheless what happens when learners
are demotivated in studying literature? Does the case stem
from the way literature lessons are taught or is there a need
fo look intfo other relevant factors that affect leamners'
acceptance and preferences?

At present, reading literature is generally included in the
language curricula of both primary and secondary
education (Pieper, 2006). More often than not, the usual
practice in language classrooms is that literary pieces are
used as a springboard fo teach language concepts,
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Students' Mofivations in Learning Literature

Motivation is the main factor that plays an important role in
determining a student's achievement (Yahaya et al., 2010).
It is needed to carry out the learning process. Hamjah,
Ismail, Rasit, & Rozali (2011) avow that motivation is also
one of the main factors that could influence students to
have encouragement and aspire to perform leaming
activities. At most, learning motivation determines students'
redlization of their academic performance, which is also
anchored on good learning strategies and diligence in
leaming. The assumption is best exemplified on how
students should be guided towards drawing their attention
fo reading literature in which the key could be good
motivation.

In this digital age, learning motivations come from diverse,
more complex forms. Students derive more maotivation on
multimodal, contemporary resources which are mostly
provided in the virtual space. As such, according to
National Literacy Trust (2012), in Great Britain, less than 30%
of children read in their daily leisure time, down from 38.1%
who read outside school in 2005. Further, the phenomenon
of reading migration from print fo digital media, most of the
fime, does not even include reading or writing text in any
way. What is apparent now is that, they embrace
video/image-based communication or things that occur
in an instant. The decline in actual reading needs to be
addressed by educators, especially the literature teachers
in many literature lessons, as they are in close proximity to
the youth and the most inferested in students' willingness to
read extensively (Lirca, 2014). Indeed, as a form of
assertion, one of the factors that ought o penetrate the
teaching of literature is the reading mofivations of the
learners. This time, a modest consideration of students'
reading preferences and interests is highly sought.

Different motives promote reading and reading habits
among young children and adolescents (Hussain &
Munshi, 201 1). Their interests and other contexts are primary
elements that could motivate them further to acquire
knowledge through reading. This urge would actually lead
them towards appreciating books, newspapers, novels,
research papers, and other reading contents. As regards
reading preferences, Hussain & Munshi (2011), concluded

that all individuals may be different according to their
specific age groups and needs of information. This calls for
scaffolding from someone o help in selecting books to
read according to their age, interest, and cognitive level.

For Gwin (1990), literary appreciation is the true key to
understanding and enjoyment of work of literature. Such
level of appreciation may only stem from reading texts that
have genuine and meaningful impact on the individual
(Keshta, 2000; Ballentine & Hill, 2000). Appropriate
selection of texts should therefore be highlighted. The
reason is that, the key to success in using literature in ESL
classrooms depends primarily on the texts selected (Isa &
Mahmud, 2012). On the one hand, Isa & Mahmud (2012)
emphasized in a research report that, if the aim of the
literature component in the English language syllabus is to
be achieved, the text used needed due consideration. The
authors even suggested that texts used should relate o
students' life experiences, activate their prior knowledge,
and convey an impactful message. The titles alone must
maintain the interest of students and should provide
avenues for spontaneous responses and involvement,

Providing a lower filter in the literature classroom also
contributes towards maintaining learners' inferest and level
of motivation. Boo & Kaur (2000) contend that contrary 1o
beliefs and expectations, learners are often intimidated by
the idea of leaming literature because, they think it is all
about a lot of difficult and incomprehensible words. For an
instance, the unusual stylistic devices in most poetic pieces
like those of Shakespeare make comprehension near
impossible (Gwin, 1990). This was supported by the study of
DeBlase (2005), which revealed that students often struggle
with Shakespearean language. One of the mechanisms to
address the said difficulty is to make leamers identify with
the cultural and social contexts of some texts.

Another crucial factor that affects learners' motivation
fowards reading literature may be linked fo their own
personal choice of what counts as interesting or what
counts as “unremarkable.” Burgess (1985), for example,
reported that young and adolescent students tend to
select books according to their favorite authors. Hence, the
appearance of the book, including cover and title page,
illustrations, content of the first page, and its length has
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significant effects on students' preferences (Hussain &
Munshi, 201 1). Though Wilson (1985) advanced that, these
preferences are linked with lower-achieving students, there
is still a need to consider what motivates them in reading
literary texts. To ignite their interest, teachers should be
cognizant on how the subject matter of a book and its
surface features significantly affect possible choices of the
learners.

Finally, the way students are assessed in a literature class
may also provide either negative or a more desirable
effect on students' mofivation. Among others, the
assessment system must be highlighted. Hussain & Munshi
(2011) found out in their study, that students from Pakistan
were bogged down by the type of assessment system
employed in their literature classes. As such, the students
are advised to do homework (course assignments), and
prepare for their examinations. This eventually limits their
extensive reading. Less exposure of students to reading
may also lead to lower performance and grades of
students in school. Nilsen & Donelson (2005) concluded
that an inadequate reading skill is one of the factors
responsible forteen's poor performance.

1. Related Studies

Reading preferences and interests of young children and
adolescents studying ot different levels have been
addressed by many researchers in varying contexts
(Hussain & Munshi, 2011). The following review of related
studies present significant results on the importance of
considering learners' reading preferences and motivations
towards formulating lessons, activities, and on a larger
scale, programs that are aimed at supporting the leaming
of literature.

Isa & Mahmud (2012) conducted a two-year research
sponsored by the Education Ministry of Malaysia on the
selection of literary texts needed for Malaysian Secondary
Schools. Participants were drawn from six teachers and 422
students in non-residential schools in all districts of Perak.
The students think that, the choice of themes should differ
across gender and class levels. Results also revealed that
females love themes much more than males, while males
are into mystery and adventurous texts. Generally, the study
proved that Malaysian secondary students should be given

texts, that are contextual and culturally-bound. Moreover,
more local texts should be used.

Hussain & Munshi (201 1) identified the reading preferences
of secondary school students in Pakistan and some
relevant issues. A total of 387 secondary school students
from Bahawalpur District in Pakistan participated in the
study. Both qualitative and quantitative data were
collected through questionnaire and inferview schedule,
respectively, by employing the survey method. The study
revealed that secondary school students preferred to read
books, magazines, poetry, and other reading materials to
get pleasure through entertainment, kill leisure time during
holidays and/or at weekends, and for their emotional
gratification. Some of the problems reported, include high
costs of books, context and circumstances, availability of
books, time and their time management ability,
examinations, and academic workload, lack of guidance,
personalinterest, and their study circles or groups.

In a descriptive survey initiated by the Government of
Quebec (20095), it was found out that girls read more books
and magazines and they had a greater fendency to read
forlonger duration. Their counterparts preferred comic and
humorous books and they appeared to be more interested
in reading science fiction, scientific information, and sports
pages in newspapers. These students are given chances to
read textbooks with wishful choice of otherbooks.

Bouchamma, Poulin, Basque, & Ruel's (2013) study
explored on the reading preferences of 13-year-old boys
and qirls. It further identified the factors determining
reading achievement. A fotal of 20,094 students
completed a survey questionnaire on the types of in-class
reading activities they got engaged in. The study provided
relevant data that boys spent more time reading textbooks,
magazines, newspapers, Intermnet articles, and electronic
encyclopedias, while girls read more novels, fiction,
informative or non-fiction texts, and books from the school
or local libraries. Finally, logistical regression shows that, the
reading achievement for both sexes was determined by
identical reading preferences.

Aharony & Bar-llan (2015) answered two relevant questions
in their study,

1. What are the reading preferences of information
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science students at the beginning of the second
decade ofthe 217 century?;

2. How do different variables, such as relative advantage,
comprehension, and learning strategies affect
students' reading preferences?

The study was conducted in Israel during the first semester
of the 2015 academic year, encompassing a fotal of 117
Library and Information Science (LIS) students in the
Information Science Department in the aforesaid country.
The study showed students' preferences towards printed
materials. Consequently, the researchers put emphasis on
the importance of personal variables that may affect
students' will to read electronic materials relative to both
academic advantage and comprehension.

The foregoing researches highlight the central role of
identifying learner preferences in reading and the factors that
give them the urge to engage themselves towards reading
fexts. Based on the results of the studies, provisions must be
provided on what and how to tap on the reading
preferences of students (Isa & Mahmud, 2012; Hussain &
Munshi, 201 1). One study also dealt with identifying variables
that affect the reading preferences of students, such as
comprehension and learning strategies (Aharony & Bar-llan,
2015). The study of Bouchamma et al. (2013) brought forth
connection between students' reading preferences and their
reading achievement. The usual themes that capture the
interest of students were also provided in a survey conducted
inQuebec, Canadain 2005.

Owing to the aims of the present study, the researches
cited are of great relevance in uncovering the need fo give
opporunities for students' voices to be heard in the
preparation of reading lessons and activities. This could be
effectively met if there is congruence between what the
learners expect and enjoys leaming and what the
language instructor brings into the classroom. Though not
directly stated as one of the research variables from the
researches reviewed, aftitudes of learners fowards reading
literary pieces may be associated with the effective
accommodation of reading preferences and motivations.
The results presented would further give inputs on how
literature classes could be managed based on literatures
that students would best appreciate. The study therefore

provides for the creafion of a literafure program that
empirically reflects the preferences and inclinations of
centennial learners as clienteles.

2. Research Questions

This study aimed at developing a literature program that
would suffice the reading preferences of a homogenous,
grade 10-level English as a Second Language (ESL) class ata
public educational institution in the Philippines. Specifically,
the following questions were answered in this paper:

e What are the reading preferences of the grade 10-
level ESL students along the following:

(i)  purpose/sinreading;
(i) typesof books;
(i) themes of preferred texts; and

(iv) source/s of guidance when selecting reading
materials?

o What issues affect the reading preferences of the
grade 10-level ESL students?

e What literature program could be proposed based on
the reading preferences of the students?

3. Methodology
3.1 Research Design

This study employed descriptive research in describing the
reading preferences of the respondents. Specifically, the
study was anchored on the creation of a literature program
for centennials. Hence, it was also based on a type of
developmental research. The Type 1
development research that focuses on either product
design or development or evaluation (Richey, Klein, &
Nelson, 2004) was adopted for the current study. The scope
of development research was delimited to the formulation
of a literature program that caters the preferences and
motivations of centennial learnes.

3.2 Respondents of the Study

studies of

The respondents of the study were selected using the
convenience sampling technique. There were a total of 59
English as a Second Language (ESL) students in a public
secondary school in the Philippines who participated in the
study. Specifically, the respondents came from a
homogenous class in which learners have to maintain a
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grade-point average not lower than 85% in all leaming
areas. One of the subjects, that they were enrolled in at the
onset of the study was English 10, a leaming area which
exposes them to multiculturalism through world literature
(Aimonte et al., 2015). Hence, the group is a type of an
academic class where learmers are regularly exposed o
studying literary pieces. The class consists of 21 male
students and 38 female students, respectively.

3.3 Research Instruments

Two research instruments were used to gather pertinent data
from the respondents. The first one was a survey-
questionnaire adopted from the study of Hussain & Munshi
(2011)to collect quantitative data. The questionnaire wasina
five-point Likert scale and has been pilot tested in many
studies such as the one cited in the present research
undertaking. For the purpose of applicability, the researcher
modified the aforesaid survey-questionnaire to fit it into the
context, where the curent research was based. Originally,
the questionnaire includes four subscales, such as purpose in
reading, types of books, source of guidance when selecting
reading materials, and problems/issues affecting reading
preferences. To better describe the preferences of the
respondents, preferred themes of texts as another subscale,
was added. To ensure content validity, the questionnaire was
checked and validated by three English teachers who have
beenin the field formore than 10 years.

To support quantitative data gathered, the researcher also
devised an interview protocol. The interview questions
focused on delving deeply into the preferences and
reading motivations of the respondents. The responses of
the students further qualified their answers from the survey-
questionnaire completed.

3.4 Data-Gathering Procedure

The grade 10-level students who served as respondents
were asked to complete the survey-questionnaire to
determine their reading preferences. Before the conduct
of the survey, instructions were clarified and the purpose of
the current study was presented. After the survey
administration, the researcher set an interview schedule
with the participants. During the interview, answers of the
respondents were clarified and given more depth. After
collecting the needed data, they were then inferpreted,

analyzed, and presented to answer the research questions
raised in the study. Finally, both responses of the students
from the survey-questionnaire and the interview protocol
served as bases in designing a literature  program
appropriate for centennial ESL students.

3.5 Data Analysis

To describe the data statistically, they were presented using
descriptive statistics. These include the use of simple
frequency counts and percentages, respectively.
Responses from the interviews were also considered in
analyzing the research variable measured. Hence, both
quantitative and qualitative analyses gave more depth to
the present study.

4. Results and Discussion

According fo Wisniewski (1996), one of the objectives of a
literature program is o cater children's interests as well as
create interest in new topics. The author also emphasized
that, the educators must know these interests and
understand ways to stimulate ones. For Rosenblatt (1995), a
good literature program should also encourage readers 1o
pay attention to their own literary experiences as the basis
for self-understanding or for compassion with other's
evocations. This paper, therefore asserts the importance of
drawing interests from students in the formulation of a
literature program, and in literature planning at large. More
importantly, dedicating discussion based on preference
and exploration of literature would motivate students to
confinue reading as they grow older (Mead, 2012).
Accordingly, the following data and discussions illustrate
the reading preferences of the grade 10-level centennial
students who served as respondents of the present study.
Discussions dwell on their preferences as regards their
purposes in reading, types of books, themes of preferred
fexts, sources of guidance in text selection, and some
issues that affect their reading preferences. A carefully-
designed literature program for centennials based on data
generatedis also presented.

4.1 Preferences in Reading/Selecting Texts and Relevant
Factors

4.1.1 Purposes in Reading of the Grade 10-Level Students

Based on the given data in Table 1, the grade 10-level ESL
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students reported that their strongest purpose in reading is
fo read for pleasure, followed by reading for knowledge
and reading as hobby, respectively. The reading purpose
which received the lowest number of responses from the
students appears to be reading to kill the time and reading
forsnobbery.

The preferences of the students towards reading for
pleasure, knowledge, and as a hobby underscore the
views they have about the reasons behind their
engagement in reading. Reading for pleasure, in which
reading as a hobby may also be associated, means that
the students derive personal satisfaction and at the same
fime, personal development and a sense of well-being as
they traverse the pages of the material they are reading.
Reading for pleasure is an important part of engaging in
literature learning. It does not only provide enjoyment and
fouch leamers' interests- that is, as Clark & Rumbold (2006)
assert, reading for pleasure is not only a form of play or
escapism, it also brings forth a creative activity that is far
removed from the passive pursuit it is frequently perceived
tfo be (Holden, 2004). Further,
Organization for Economic Cooperation (OECD) in 2002
revedled that reading enjoyment is more important for
success than their family's
economic stafus. Hence, reading for pleasure could be
one of the ways to help combat social exclusion and raise
educational standards (Clark & Rumbold, 2006).

research from the

children's educational

Onthe one hand, part of deriving pleasure from a text is the
chance of learning something or widening one's
knowledge and experiences. This is called reading for
knowledge, which is the second most preferred purpose of
the respondents. As such, equally important just like

reading for pleasure is reading to know. In an article, Horner
(2014) emphasizes that reading is a way to feed one's mind
with quality information and ideas. It does not only help
propel an individual academically, but it also allows one to
ideas that may change his or her lives forever.
Consequently, reading quality books helps one become
wise, too (Homer, 2014). On the contrary, the respondents
do not view reading as a form to kill ime and as a way to
incur snobbery and vaunt. It can be gleaned further from
the results that the respondents' purposes in reading are on
the deeper spectrum of leaming and enjoying. These ideas
were carefully acknowledged in the proposed literature
program.

4.1.2 Types of Books preferred by the Grade 10-Level
Students

The types of books that students read also serve as a pane
into what gives them the interest fo read literature. The types
of book preferred by the grade 10 level students are shown
in Table 2. The responses of the grade 10-level students
reveal that majority of them were into reading materials
relative to novels, literary books, romantic literature, fragedy
drama, and story books. Apparently, these are the five most
preferred types of reading materials of the respondents.
These are reading resources where imaginative stories or
narratives are usually presented.

[t can also be noted from the data, that the students
appreciate reading narratives or stories that relate to
romanticism, tfragedy, and other themes,
adventure and drama. On the one hand, it appears that
the students do not generally prefer more authentic
reading materials like newspapers and autobiographies.
They also do not favor reading classical poetry and

such as

Level of Agreement

Purposes in Reading SA A UND D SD
f P f P f P f P f P
Read for pleasure 34 58.62 22 37.93 2 3.45 0 0.00 0 0.00
Read for leaming 20 34.48 12 20.69 5 8.62 20 34.48 1 1.72
Read for knowing/Knowledge 27 46.55 6 10.34 3 517 19 32.76 3 517
Read to kill the time 7 12.07 3 5.17 16 27.59 30 51.72 2 3.45
Reading as hobby 43 74.14 2 3.45 0 0.00 12 20.69 1 1.72
Emotional satisfaction 23 39.66 11 18.97 23 39.66 1 1.72 0 0.00
Read for snobbery 5 8.62 2 3.45 12 20.69 35 60.34 4 6.90

Note: SA-Strongly Agree; A-Agree; UND-Undecided; D-Disagree; SD-Strongly Disagree

Table 1. Purposes in Reading
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magazines. The same results were reported from the study
of Isa & Mahmud (2012) when they found out that students
prefer prose forms with local and foreign content more
than other types of texts with specific themes. Further, the
respondents believe that the poems should be infroduced
at a much lafer stage in the upper secondary classes.

Significantly, in selecting texts for a literature program,
consideration on the types of books or texts preferred by the
readers is of equalimportance.

The themes presented in Table 3, also give ample data on
what preferences the grade 10-level students have about
the ideas they would want o dwell on as they read different

Level of Agreement

Types of Books SA A UND D SD
f P f P f P f P f P
Religious Books 13 22.41 12 20.69 0 0.00 23 39.66 10 17.24
Literary Books 46 79.31 5 8.62 1 1.72 5 8.62 1 1.72
Novels 51 87.93 0 0.00 2 3.45 5 8.62 0 0.00
Story Books 30 51.72 23 39.66 3 5.17 2 3.45 0 0.00
Romantic Literature 34 58.62 18 31.03 0 0.00 2 3.45 4 6.90
Newspapers 2 3.45 3 517 14 24.14 25 43.10 14 2414
Traveling Story 29 50.00 11 18.97 3 517 12 20.69 3 5.17
Magazines 5 8.62 1 1.72 3 5.17 33 56.90 16 27.59
Romantic Poetry 7 12.07 12 20.69 10.34 12 20.69 21 36.21
Classical Poetry 2 3.45 3 517 5 8.62 34 58.62 14 24.14
Scientific Books 12 20.69 12 20.69 5 8.62 23 39.66 6 10.34
Autobiographies 2 3.45 3 5.17 1 1.72 50 86.21 2 3.45
Comedy Drama 24 41.38 20 34.48 8 13.79 6 10.34 0 0.00
Tragedy Drama 34 58.62 3 5.17 17 29.31 1 1.72 3 5.17
Note: SA-Strongly Agree; A-Agree; UND-Undecided:; D-Disagree; SD-Strongly Disagree
Table 2. Types of Books Preferred
Level of Agreement
Themes SA UND D SD

f P f P f P F P f P
| like themes related to family life. 21 36.21 3 5.17 4 6.90 18 31.03 12 20.69
I like themes on love and care. 30 51.72 8 13.79 0 0.00 20 34.48 0 0.00
| like themes on mystery. 43 74.14 3 5.17 3 5.17 4 6.90 5 8.62
| like themes on horror. 35 60.34 4 6.90 2 3.45 12 20.69 5 8.62
I like themes on adventure. 50 86.21 2 3.45 2 3.45 3 5.17 1 1.72
| like themes on happiness. 41 70.69 12 20.69 2 3.45 3 5.17 0 0.00
I like science fiction themes. 17 29.31 2 3.45 12 20.69 23 39.66 4 6.90
| like themes on issues of adolescents. 42 72.41 11 18.97 2 3.45 1 1.72 2 3.45
I like short stories and novels, which 38 65.52 0 0.00 1 1.72 9 15.52 10 17.24
are related to my life.
| like short stories and novels, which 30 51.72 15 25.86 5 8.62 3 5.17 5 8.62
are related to my society.
| like novels and short stories with 36 62.07 11 18.97 2 3.45 0 0.00 9 15.52
foreign content.
| like poems which are related to my life. 11 18.97 2 3.45 23 39.66 16 27.59 6 10.34
I like local poems 7 12.07 12 20.69 0 0.00 23 39.66 16 27.59

Note: SA-Strongly Agree; A-Agree; UND-Undecided; D-Disagree; SD-Strongly Disagree

Table 3. Themes of Texts Preferred
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types of texts. The data further illustrate that themes related to
adventure, mystery, adolescent issues, happiness, novels
relevant to authentic human experiences, and narratives
with foreign content were most preferred by the students. On
the one hand, it is inferesting to note that three of the least
preferred themes of the respondents are on local poems,
science fiction, and poems which are related to life.

The result shows, that more imaginative stories better
capture the interests of the respondents as compared 1o
themes that are more realistic such as those that celebrate
stories of families and science fiction stories. Also, the grade
10-level students have less interest towards poetry in
general. Inthe study of Kraaykamp (2003), it was also found
out that youth-respondents preferred literary books and
suspense novels, those that contain imaginary themes that
invoke more entertfainment on the part of younger readers.
On the contrary, though the student-respondents strongly
preferred literary narratives, the author put emphasis on the
promotion of cultural and extensive humanities education
that would stimulate students' interest fowards literature. In
the present literature program, the value of considering the
themes preferred by students for reading texts was greatly
acknowledged.

4.1.3 Sources of Guidance in Selecting Texts by the Grade
10-Level Students

As regards sources of guidance for reading texts (Table 4), the
respondents reported that they would want to be guided or
generally, they get their ideas from advertisements —-media
and the Internet. Second in rank is the autonomous response
fo choices in reading texts, and the third goes with
suggestions for reading given by their teachers. The data also
revealed that, the students do not ask referral from their
parents and friends when selecting atextto be read.

Sources of guidance from where the leamers get ideas
about good reading texts are equally important towards a
learning situation that would help them learn and at the
same time, enjoy. In independent reading, students
choose based on how books appeal to them visually.
However, more than visual appeal, Park (2004) suggested
for the selection of texts that students can actually read
independently and with success. Consequently, there
should be a balance between accommodating what
students want fo read and what they should be engagingin
fo help them succeed academically. Routman (2003)
asserts, that a carefully designed program includes
tfeaching how to choose a book, monitoring the process,
and evaluating impact of reading achievement. In the
case of the respondents, what they perceive as good
source of guidance are advertisement-media and the
Internet. This may be due to the fact that the learners
featured in the present study comprise centennials that
have advantages of being digital natives (Taccone, 2015).
According to Growing Leaders USA, 'Generation Z' learners
put technology in the same category as air and water.
Hence, it is justifiable to note that even in the selection and
preferences of platforms, media and the virtual space are
thriving sources for them.

In the literature program proposed, an appropriate
platform that matches the preferences of the respondents
was considered. The Internet as an information
superhighway will be utilized to expose the grade 10-level
learners to the kind of literature most appealing to them.

4.1.4 Other Qualitative Responses from the Grade 10-Level
Students

Heeding fo learners' opinions and voices deepen and
prepare young people 1o meet the demands and take

Level of Agreement

Sources of Guidance SA UND D SD

f P f P f P f P f P
Teachers 32 55.17 12 20.69 0 0.00 13 22.41 1 1.72
Parents 15 25.86 4 6.90 9 15.52 23 39.66 7 12.07
Friends 12 20.69 2 3.45 2 3.45 31 53.45 1 18.97
Advertisements-media/the Internet 53 91.38 1 1.72 1 1.72 2 3.45 1 1.72
Self-selection 37 63.79 0 0.00 3 517 18 31.03 0 0.00

Note: SA-Strongly Agree; A-Agree; UND-Undecided; D-Disagree; SD-Strongly Disagree

Table 4. Sources of Guidance in Selecting Texts
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advantage of the opportunities of the 21° century (Toshalis
& Nakkula, 2012). Hence, part of revolutionizing learner-
centered approaches in all domains of education is to look
at “where the students are coming.” It is a notion that
champions the practicality of providing what the students
prefer and are most interested with.

In the present study, selected students had provided more
qualitative data that supported the answers from the
survey-questionnaire. Based on the analysis of the interview
data, the learners were driven by literary pieces written by
contemporary authors who are mostly foreign writers. Their
works have been proliferated in the virtual space, and
students said that practically, these are works that they
leamed and read from the Internet, since, they are
popularly commented upon by readers across the globe
and are most talked about in many social media platforms
like Facebook, Twitter, and Instagram. Significantly, when
asked about contemporary authors, selected students
responded that they would want to read and learn more
about the works of Mitch Albom, Rick Riordan, Paulo
Coelho, John Greene, and Nicholas Sparks. For further
justification, the following extracts from the interview are
presented:

[EXTRACT #1] - R-Researcher; S-Student

R: Isreading literary pieces, novels for aninstance, one of
yourinterests?

S5: Yes, Sir Ahmm...Itis...ahm...It is a good way to widen
your knowledge about life.

R: Do you know a particular author? Do you read his/her
works?

S5:  lwas able to read summaries lang po (only). The works
of Mitch Albom are very interesting. Nabasa ko po |l
read) from comments po that readers cried after
reading “Tuesdays with Morrie”.

[EXTRACT #2] - R-Researcher; S-Student

R Are there things that you want to leamn more about
literature?

S17: | write in Wattpad, Sir...romantic stories po. | get
inspiration, Sir from soft copies of stories that | read
online. Gustung-gusto ko pong basahin yung mga
gawa (I would always want to read the works of)

Nicholas Sparks. Ang ganda po ng kanyang “A Walk to
Remember” (His "A Walk to Rememlber” is a good
novel). | also love fo watch film adaptations of his
novels. Sana po mabasa ko pa iba niyang works gaya
po ng “Dear John.” (I wish | could read more of his
novelslike "Dear John”).

[EXTRACT #3] - R-Researcher; S-Student

R: Is there a particular work in literature that you want to
study more or works that you would want to read
more?

S50: | think of reading the works of Rick Riordan, Sir lalo na
po yung kanyang Olympian series (especially his
Olympian series). Maganda po basahin mga
adventure stories (Adventure stories are interesting fo
read). Pero sana po ma-expose din po kami sa mga
literature sa Philippines. (| hope we students would also
be exposed to Philippine literature).

R:  Bakitnaman? (Why?)

S50: Parang nakakalimot na po kasi tayo (It seems that we
have already forgotten to read them). There are good

stories din po from our own literature (There are also
good stories from our own literature).

R:  Kindly name one story that you were able to read.
S50: Iread po yung New Yorker in Tondo.
R Ahyes, Marcelino Agana, Jr.?

S50: Yes, Sir. Okay din po sila basahin (It's okay fo read them,
100).

Generally, the students would prefer reading narratives or
stories of different kinds that are mostly written by authors the
youth commonly know. It is apparent from the transcripts that
the Internet is the most preferred and is considered as a
useful space for leamers to get to know more about literary
works. Though there is much popularity with
“‘commercialized” novels such as those from Riordan and
Sparks, a number of students considered Philippine literature
in English as interesting pieces. Hence, these qualitative data
were also deemed as crucial in the creation of the literature
program embedded in this study. Though these data were
already underscored in the survey-questionnaire responses,
the actual answers of the students confimed their
dependence on the Infemet and their strong preference for
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stories that contain romantic, adventure, suspense and
mystery, redlistic themes and those from which they could
leamn a lot of life lessons. Culturally-inspired stories, stories
written by Filipino writers in English, also need careful
consideration in a literature program for centennials or
adolescent readers. Manning & Bucher (2012) describe that
in planning literature lessons for adolescent readers, themes
or fopics should deal with contemporary issues, problems,
and experiences with characters to which adolescents can
relafe. It may also encompass contemporary world
perspectives including cultural, social and gender diversity.
Evidentially, such considerations are captured in the literature
program created.

4.2 Problems that affect Reading preferences of Grade
10-Level Students

Problems and issues arise in the feaching and leamning of
literature. As per Wahyudi (2013), teaching literature alone
is a difficult one. It requires a clear idea of what literature is,
of what is entailed in reading and characterizing. What
needs to be clarified are prevalent issues that affect how
learners, especially those from non-native speaking
countries, receive and appreciate literature. These factors
must be considered in the event of making leaming of
literature effective. This time, a careful understanding of
what students prefer in reading and on what counts as
issues that influence their choice of fexts. Hence, Table 5
presents data on the problems perceived by the
respondents as linked to their reading preferences.

In selecting books and other reading materials fo deal with,
other factors should also be looked into. In the given data,
the respondents perceived personal interest as one of the
issues that affect their reading preferences. Based on the
frequency of agreement, both context and examinations,
on the other hand, were the two problems that affect
reading preferences of the students, next in rank to
personal interest. Also, time and time management and
availability of books were reported as issues. Significantly,
study circles and groups where the students belong were
not strongly perceived as a factor that influences their
reading preferences.

It can be deduced from the data that the personal interest
would significantly impact the reading preferences of the
respondents. It was also perceived by many researchers
that choice is widely acknowledged as a method for
enhancing motivation (Gambrell & Marinak, 2011). Worthy
& McKool (1996) also relate student choices fowards
reading materials with increased likelihood in reading
engagement. Further, it was reported that providing
genuine student choices increases effort and
commitment to reading (Guthrie & Wigfield, 2000). On the
one hand, issues on contexts would relate to texts that do
not match the preferences of the learners when it comes to
prevailing themes. Examinations were perceived as an
issue, since alot of learners would think of reading fexts as a
source of enjoyment, not as a way to test their skills and
measure achievement. In this regard, it was found out that

Level of Agreement

Problems that Affect SA A UND D SD
Reading Preferences f P £ f P £ P £ P
Cost 30 51.72 12 20.69 7 12.07 9 15.562 0.00
Contfext 43 74.14 2 3.45 6 10.34 7 12.07 0.00
Availability of books 31 53.45 12 20.69 15 25.86 0 0.00 0.00
Time and time management 39 67.24 1 1.72 15 25.86 1 1.72 3.45
Examinations 43 74.14 3 5.17 12 20.69 0 0.00 0.00
Lack of guidance 23 39.66 12 20.69 0 0.00 18 31.03 8.62
Personal interest 53 91.38 2 3.45 0 0.00 1 1.72 3.45
Workload 30 51.72 9 15.52 12 20.69 5 8.62 3.45
Study circles/groups 2 3.45 33 56.90 2 3.45 19 32.76 3.45

Note: SA-Strongly Agree; A-Agree; UND-Undecided; D-Disagree; SD-Strongly Disagree

Table 5. Problems Affecting Reading Preferences
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when English as a Foreign Language (EFL) students are
exposed to testing, their anxiety level increases and their
performance decrease. Availability of books and time
management were also determined as reading
preference problems, since there is a need for learners to
access books with fewer constraints. Time is also a factor,
especially when learers balance their academic
workloads and their time fo read bbooks and other materials
that appeal to them.

In the proposed literature program serviceable to grade
10-level students, the clienteles' personal interest became
the springboard for the development of the material.
Significantly, other factors are also relevant to the context
the grade 10-level students are situated, since they came
from a homogenous, high-performing ESL class where
academic tasks are numerous (time and time
management) and most of the time, reading texts are pre-
determined based on the curiculum guide followed. The
literature program addressed these issues and problems fo
fully accommodate the preferences of the respondents
and their nature as centennial leamers.

4.3 An Online Literature Program Based on Empirical Data

The empirical data provided in the present study were
taken as references so as to design a literature program
capable of capturing the interest of centennials who are
further described as 'Generation Z' learners. According to
Roe & Ross (2010), developing love of literature as a
recreational activity is possibly the most important
outcome of a literature program. As such, the literature
program embedded in the study provides for the delivery
of literature leaming experiences anchored on leamer
preferences and on the vibrant space provided by the
online environment.

The proposed online literafure program, Generatfion Z
Online Literature Program (GZOLP), contains the rationale,
program description, objectives, program content,
sample online content outline, program delivery and
implementation, student/program evaluation, resources
needed, and information on costing. Snippets of the
proposed online literature program for 'Generation Z
learners or “centennials” are provided in the Appendix
herein found at the latter part of this paper.

Conclusion

This study puts forward the creation of a literature
program that makes use of empirical data, consolidating
leamers' preferences towards reading literature. Further,
the literature program, the main output of the present
research undertaking, highlights the motivations of
learners, matching content with the pragmatic and
vibrant natfure of the present generation while
accommodating the vogue that Information and
Communication Technology (ICT) contributes to
education. The following conclusions may be drawn from
this study:

First, the preferences of the learners on their purposes in
reading, types of books, themes of preferred texts, and
sources of guidance in reading literature reveal less
predictable and more unorthodox responses from the
students. Significantly, the students favored reading for
pleasure and on dealing with novels with themes focusing
on subjects like happiness, adventure, mystery and those
that relate to the aspirations of adolescents. Further, they
confirmed that the Intermet and media play significant roles
in influencing their reading preferences. This may disclose
the changes that occur among the motivations of students
in literature reading. Hence, the youth of today may
represent the populace of readers who has more
autonomy in learing and are more self-driven. The virtual
opportunities provided to the youth by the Internet may
have greatly triggered these changes. Moyer (2010)
therefore posits that the methods and formats of reading
generated by the youth are so different from the older
generations that these are mainly caused by changes in
reading formats, habits, and comprehension brought
about by different kinds of media.

Second, the most prevalent problems that the students
face towards their reading preferences are linked with
weak affordance of their personal choices on texts to be
read, the contexts presented by the texts, and the blocking
brought by their academic work load. These issues, as
reported, greatly affect the reading preferences of the
respondents. Hence, there should really be a careful
consideration of the motivations of students along with their
current situations and propensities as leamers, since these
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may largely identify how well they will be able to appreciate
the literatures provided for them to read. Consequently,
some constraints occur in formal classes where literary
pieces to be read are not of their own choice but are just
prescribed by the curriculum. A shift in such orientation may
be initiated, since many literatures would say that reading
for pleasure or independent reading benefits students in
numerous ways. For an instance, Cox & Guthrie (200T)
reported that the amount children read for enjoyment and
for school has been found to be a major contributor to their
reading achievement. It is also important to note that the
preferences of the students on foreign works in literature
may have been influenced by both media and the
Internet. Moreover, there are also students who prefer to
read texts with local content, focusing on interesting
themes.

Third, by considering the reading preferences and some
other relevant factors that influence such preferences, a
“responsive” literafure program could be designed. In the
present study, it is the creation of an online literature
program that would cater 'Generation Z' learners. The
literature program provided in the present study is also a
response to the clamor for more creative schemes to
deliver education; an online literature program is one.
Aside from its currency, it also designates the potential of
distance learming or online classes 10 meet present
educational demands and thrusts. Bowen (2013) agrees
that it is high time that schools readlize the potential and
promise of online learning and take full advantage of the
wonderful opportunities provided by ingenuity and
technological prowess.

Finally, the GZOLP (Generation Z Online Literature Program)
may revolutionize an educational effort for schools that
aim to foster contextualized, inclusive, and 21° century-
ready instructions. This time, it hails in the area of teaching
literature. However, there is still a need to conduct further
research investigations on the aqppropriateness and
effectiveness of the proposed program. The use of GZOLP is
therefore highly recommended, while experimental
studies would qualify more its effect towards learning of
literature. Survey studies could also be conducted to
gather data on the affordances of both students and

tfeachers on the use of an online platform in both teaching
and leaming of literature in various contexts.
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APPENDIX
Snippets from the Generation Z Online Literature Program (GZOLP)

I. TITLE OF THE LITERATURE PROGRAM: Generation Z Online Literature

Program (GZOLP)
Il. RATIONALE

Literature is a helpful matenal. What makes literature a knowledge aid in

the classroom is the wide array of benefits it gives leamers in general. The rich,

multiple layers of meaning it provides can effectively be mined for discussions

and sharing feelings or opinions (Clandfield, 2013). It may educate the whole

person and could motivate learners towards higher achievement and humanistic

understanding. However, teaching literature is not an easy task and is often

challenging for both teachers and learmners (Sean, 2010). For Davies (2016), the

teaching of literature to modern language students constitutes an enormous

challenge nowadays. He further asserts that the situation is aggravated by the

fact that apparently, leamers have been conditioned to believe that literary study

is composed of black and white certainties.
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V. PROGRAM CONTENT

The content of GZOLP was taken from empirical data provided by the
present clienteles, the grade 10-level students, during the administration of a
survey-questionnaire and interview sessions that aimed to gather both
quantitative and qualitative information on their reading preferences and
motivations toward literature. The website’'s content in support of GZOLP as an
online literature program will feature tabs that would introduce students to both
foreign and local contemporary narratives, which they also reported as
interesting on their part. These options are labeled based on online vocabulary
terms commonly heard by ‘Generation Z' students when using social media
platforms and other Internet services. For further illustration, following are the
contents of GZOLP-

SAMPLE OUTLINE OF LITERARY PIECES AND RELATED ACTIVITIES

Aaone TITLE OF TABS AND RELEVANT
NOVEL/NARRATIVE ACTIVITIES
FOREIGN LITERATURE
Mitch Albom 1. Tuesdays with + Background
Morrie (1997) Notifications
2. The Five People = E-Reading
You Meet in Heaven (Rating of
(2003) novels/narratives
3. The First Phone Call read)
from Heaven (2005) « Keep Vid
4. Have a Little Faith IPravidina
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