
As the number of online programs continues to increase, more faculty are concerned with the quality 

of their courses. Many institutions subscribe to Quality Matters (QM) for professional development and 

guidance on components associated with high-quality asynchronous courses. However, determining how 

professional development impacts the actual changes to course design is often overlooked. This research 

examined the revisions completed as a result of professional development. Simultaneously, student 

evaluations were analyzed to determine the student perception of course design improvements. The results 

demonstrated that there were course improvements in multiple areas, yet there was no correlation with 

student evaluations.
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to get students to be more interactive with each 
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changes were made the instructor stated,
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… Sometimes when you’re forced with like, 
okay, I’ve gotta do these things, and let’s 
be frank. I’ve gotta do these things to check 
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say, “Oh, okay, well this is how this person 
did it. I could apply it this way.
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a downward trend over time even though the course 

course indicated that changes were made to course 
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The second research question investigated the 



The third research question addressed the 

Matters states that meeting the standards on 

the strongest correlation between course design 

have been newly created. However, the results were 

contribute to online course quality including 

course design alone did not contribute to increased 

instructor and the student to engage in a manner 

could strengthen the ability to generalize across 

design to student evaluations as well as determining 



Bailey, C. J., & Card, K. A. (2009). Effective pedagogical practices 
for online teaching: Perception of experienced instructors. The 
Internet and Higher Education, 12(3), 152–155.

Baran, E., Correia, A., & Thompson, A. (2011) Transforming online 
teaching practice: critical analysis of the literature on the roles 
and competencies of online teachers. Distance Education, 
32(3), 421–439. doi:10.1080/01587919.2011.610293

Brinkley-Etzkorn, K. E. (2018). Learning to teach online: Measuring 

effectiveness through a TPACK lens. The Internet in Higher 
Education, 38, 28–35. doi:10.1016/j.iheduc.2018.04.004

Budden, C. B., & Budden, M. C. (2013). A look at an 
implementation of the Quality Matters Program in a collegiate 

in Education Research, 6(4), 381–384.

Chen, K., Lowenthal, P. R., & Bauer, C. (2016). Effectiveness 
and student perceptions of high-enrollment health studies 
online courses. Health Education Journal, 75(3), 343–357. 
doi:10.1177/0017896915581060

Chen, K., Lowenthal, P. R., Bauer, C., Heaps, A., & Nielson, C. 
(2017). Moving beyond smile sheets: A case study on the 
evaluation and iterative improvement of an online faculty 
development program. Online Learning, 21(1), 85–111. 
doi:10.24059/olj.v21i1.810

Ganza, W. J. (2012). The impact of online professional 
development on online teaching in higher education (Doctoral 
dissertation, University of North Florida). Retrieved from 
https://digitalcommons.unf.edu/etd/345

Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry 
in a text-based environment: Computer conferencing in higher 
education. The Internet and Higher Education, 2(2-3), 87–105. 
doi:10.1016/S1096-7516(00)00016-6

Hollowell, G. P., Brooks, R. M., & Anderson, Y. B. (2017). Course 
design, Quality Matters training, and student outcomes. 
American Journal of Distance Education, 31(3), 207–216.

Kearns, L., & Mancilla, R. (2017). The impact of Quality Matters 
professional development on teaching across delivery 
formats. American Journal of Distance Education, 31(3), 
185–197.

Koepke, K., & O’Brien, A. (2012). Advancing pedagogy: 
Evidence for the role of online instructor training in improved 
pedagogical practices. Journal of Asynchronous Learning 
Networks, 16(2), 73–83. doi:10.24059/olj.v16i2.259

Legon, R. (2015). Measuring the impact of the Quality Matters 
Rubric: A discussion of possibilities. American Journal of 
Distance Education, 29(3), 166–173.

Roehrs, C., Wang, L., & Kendrick, D. (2013). Preparing faculty 
to use the Quality Matters model for course improvement. 
MERLOT Journal of Online Learning and Teaching,  
9(1), 52–67.

Shattuck, K. (2012). What we’re learning from Quality Matters-
focused research: Research, practice, continuous 
improvement. Annapolis, MD: Quality Matters. Retrieved from 
https://www.wpunj.edu/dotAsset/6505debd-5efa-47d8-8c4e-
1b2298ac592b.pdf

Swan, K., Day, S. L., Boyle, L. R., & Matthews, D. B. (2014). 
A collaborative, design-based approach to improving an 
online program. Internet and Higher Education, 21, 74–81. 
doi:10.1016/j.iheduc.2013.10.006

Yang, D. (2017). Instructional strategies and course design for 
teaching statistics online: Perspectives from online students. 
International Journal of STEM Education, 4(34), 1–15. 
doi:10.1186/s40594-017-0096-x

Yin, R. K. (2017). Case study research and applications:  
Design and methods (6th ed.). Sage publications: Thousand 
Oaks, CA.


