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The aim of the study is to determine experiences of children attending a preschool
class and their teacher about class rules, desirable and undesirable behaviors and
strategies followed by the teacher concerning these behaviors. The study is a case
study, which is one of the qualitative research methods. The participants were 14
children attending a class for 5 year-olds in an independent kindergarten and the
teacher of the class. Semi-structured interview technique was used in the study. In
addition, in two of the questions in the interview, the students were asked to draw
pictures to help them describe their experiences in more detail. The data in the study
were analyzed by content analysis, categorized by coding, and themes and sub-themes
were obtained. As a result of the research, it was found that the opinions of the
children and their teachers about class rules and undesirable behaviors were in
parallel with each other. The study revealed that the experiences of children and the
teacher overlap in terms of behaviors and strategies followed by the teacher in
response to desirable behaviors. However, it was found that the experiences of
children and their teacher differ with regards to the way class rules are determined,
and behaviors and strategies followed by the teacher concerning undesirable
behaviors.
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Arastirmanin amaci, bir okul oncesi egitim sinifina devam eden g¢ocuklarin ve
o6gretmenlerinin sinif kurallari, istendik ve istenmeyen davranislar ve bu davranislar
karsisinda izledikleri stratejiler hakkindaki deneyimlerinin belirlenmesidir. Arastirma
nitel arastirma yontemlerinden durum c¢alismasidir. Calisma grubu, bagimsiz bir
anaokulunun 5 yas sinifina devam eden 14 gocuk ve sinifin 6gretmeninden olusmus,
yari yapilandiriimisg gértisme teknigi kullaniimistir. Ayrica gériisme sirasinda ¢ocuklara
sorulan sorularin ikisinde g¢ocuklarin deneyimlerini daha detayli betimlemelerine
yardimci olmak igin resim gizmeleri istenmistir. Calismada elde edilen veriler igerik
analizi yapilarak ¢6ziimlenmis, kodlanarak kategorilestirilmis, temalar ve alt temalar
elde edilmistir. Arastirma sonucunda gocuklarin ve 6gretmenlerinin sinif kurallarina ve
istenmeyen davraniglara iliskin gérislerinin birbiri ile paralellik gosterdigi bulunmustur.
Cocuklarin sinif kurallarindan bahsederken kurallari hep olumsuz ctimlelerle ifade
etmeleri arastirmanin dikkat gekici bir sonucudur. Ogretmenin istendik davranislar
karsisinda sergiledigi davranislar ve izledigi stratejiler konusunda ¢ocuk ve 6gretmen
deneyimlerinin ortistugu; sinif kurallarinin belirlenme bigimi, istenmeyen davranislar
karsisindaki 6gretmen davranislari ve stratejileri konularinda ise ¢ocuk ve 6gretmen
deneyimlerinin farklilik gésterdigi tespit edilmistir.
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Introduction

Classrooms are environments in which children and other individuals such as teachers and peers co-
exist and continue their educational activities. In order to create an effective learning environment,
teachers need to adopt some classroom management strategies such as managing disturbing or
inappropriate behaviors of children, setting and following class rules, and encouraging desirable
behaviors.

Classroom management is to create an organized and safe classroom environment that supports
learning, to develop strategies to increase learning and participation in the process, to guide learners to
regulate their behaviors, and to create and maintain a classroom environment that will improve
students’ motivation to learn (Calik, 2015). It is known that effective classroom management is
beneficial for children's academic achievement and positive attitude towards school (Marzano &
Marzano, 2003; Norris, 2003). Such classroom management can be realized by implementing preventive
strategies, determining desirable behaviors, and helping children to exhibit these behaviors (Sadik,
2004). When the literature is examined, it is seen that desirable social behaviors in the preschool period
are sharing, children’s waiting for their turn, helping each other, and showing positive behaviors to
peers, while desirable learning environment behaviors are participating in the learning process,
following class rules, and following the flow of education (Ercan, 2015; Sen & Ari, 2011; Thornberg,
2009). The definition of class rules is expressed in parallel with desirable behaviors, as behaviors
expected to be displayed by children in the classroom and instructions they should follow (Evertson &
Weinstein 2006). It is also possible to observe undesirable behaviors as well as desirable behaviors in
any classroom environment. Undesirable behaviors are expressed as behaviors that disrupt the
education process in all activities inside and outside the class, negatively affect the learning process of
children and their peers and communication with the teacher, and physical harm to themselves, their
friends or the environment (Levin & Nolan, 2007; Sun & Shek, 2012). Children who show undesirable
behaviors, not only affect the daily education flow negatively, but may also experience various academic
and social difficulties in later stages of education (Campbell, Spieker, Burchinal & Poe, 2006; Kauchak &
Eggen, 2003). For this reason, it is important to foster desirable behaviors and control undesirable ones
in preschool classes, which is the first environment where the child is included in the school system.

According to Biehler and Snowman (1990), in an effective classroom setting where desirable
behaviors are increased and undesirable behaviors are reduced, learners know what is expected of them
and experience a sense of accomplishment when they do what is expected. Learners are engaged in
learning activities; time is not wasted; and there is little confusion in the classroom (as cited in Yuksel,
2015). The formation of such a classroom environment depends on the development and
implementation of effective class rules. According to Alter and Haydon (2017), the two most important
characteristics of effective class rules are teaching children rules and linking those rules to positive or
negative consequences. Class rules can be determined by teacher, or children can be included in the
rule-setting process (iflazoglu Saban, 2016). The more children are involved in the process of
establishing rules that will affect their behavior, the more they follow rules. In other words, children
who participate in the process of setting rules find those rules that are established by taking their
consent more meaningful and they endure consequences (Celik, 2002). Therefore, children and teachers
should agree on class rules, why those rules are important, what problems they may face if rules are not
followed, and they should internalize rules. Taking as an example is also an important factor in learning
according to the Social Learning Theory (Bandura & Walters, 1977). Thus, it is extremely important for
the teacher to clearly set class rules and behaviors expected from children in classroom together with
children, and to be a role model for children with their own behaviors and reactions to desirable and
undesirable behaviors of children.

In the literature there are many studies conducted with teachers on class rules and behavior
management. A study conducted by Dal and Akan (2018) revealed that not obeying rules, complaining,
and showing violence are the most important problems according to preschool teachers in the study.
They also stated that they used rewards and reinforcement to prevent undesirable behaviors. In the
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research conducted by Sahin-Sak, Sak and Sahin-Cicek (2016), it was stated that preschool teachers
think that rewards are required to increase positive behaviors of children and some punishments are
required to decrease their undesirable behaviors. The teachers stated that they used concrete rewards
such as pencils, chocolates, candies, stickers. In another study conducted by Uysal, Altun and Akgiin
(2010), it was found that preschool teachers generally focused on the outcome of undesirable
behaviors, and that they did not focus on desirable behaviors and did not develop preventive strategies
that would help to produce desirable behaviors. Similarly, Ataman (2003) found that teachers punished
undesirable behaviors rather than rewarding desirable ones and that their expectations about children's
behaviors were not appropriate for children's developmental levels. Similar to research in the national
literature, it was found, in the international literature, that teachers sent negative communication
messages to children in response to undesirable behaviors by sending inappropriate feedback (Barnett
& Boocock, 1998; Hester, Hendrickson & Gable, 2009). However, the findings of a research conducted in
Hong Kong differ from findings in the literature. In this detailed study, with teachers from four different
classes, including children between the ages of 5-6 years, strategies for determining and applying
classroom rules by teachers and intervention strategies for undesired behavior were examined. As a
result of this qualitative case study, it was found that teachers are worried about classroom discipline
and there is little difference between the discipline methods they apply. In addition, it is stated that
teachers often ignore undesirable behavior and reward desired behaviors using various methods (praise,
go to them, applause) during the behavior management and class compliance process (Ho, Grieshaber &
Walsh, 2017). On the other hand, studies involving children are limited compared to those conducted
with teachers. The study conducted by Karabay and Asi (2015) with 300 children and 30 preschool
teachers revealed that rules in preschool classes can be grouped under three basic categories; rules for
hygiene and order, rules for classroom behaviors, and rules to prevent harm. In their study, teachers
stated that they exhibited positive attitudes when rules were not followed while children reported that
teachers often exhibited negative attitudes such as anger and punishment. Thornberg (2008b)
conducted a study with 141 children aged between 6-11 years and 13 teachers and found that, although
they were not involved in the process of setting rules, children were satisfied with many of the rules and
they made some criticisms by stating that some rules were set arbitrarily and unjustly and explanations
made by the teachers for such rules were inadequate. In another study conducted with preschool
children, the reward and punishment perceptions of children were examined. The study revealed that
children mostly expressed second type of punishments such as being excluded from the game and being
sent off and emphasized the financial aspect of the reward (Ozen-Altinkaynak, Uysal-Bayrak, Taskin &
Akman, 2018).

In summary, strategies the teacher uses in classroom and behavior management are effective and
important factors in child development. For this reason, the behaviors teachers perceive as desirable or
undesirable are important in shaping class rules, classroom management and the behaviors of children.
Similarly, the opinions of children who are at the center of classroom management and their
experiences about desirable and undesirable behaviors are also important in shaping children's
behaviors, classroom management and the classroom atmosphere. Because children are not only
passive receptors, but also active subjects in the socialization and learning process (Corsaro, 2005;
Magnusson & Stattin, 2006). Children can evaluate school rules and teacher interventions and assign
value and meaning to them (Alerby, 2003; Carter, 2016; Devine, 2002). If children do not understand the
importance of a rule, they tend to see it as trivial and unnecessary (Thornberg, 2008a). Our literature
review has shown that studies on class rules were mostly conducted with teachers (Ataman, 2003; Dal &
Akan, 2018; Denizel Given & Cevher, 2005; Hester et al. 2009; Ho et al. 2017; Kaya, 2012; Sugai &
Horner, 2006; Sahin-Sak et al. 2016; Uysal et al. 2010) and studies conducted with children are limited
(Carter, 2016; Ozen-Altinkaynak et al., 2018; Thornberg, 2008a; Thornberg, 2008b). In addition, when
studies conducted in our country are examined, it is seen that it is usually done with different sample
groups and it is only one study that gives the perspective of teachers and children belonging to the same
class (Karabay & Asi, 2015). Therefore, it is thought that obtaining information simultaneously from
teachers and children in the same class will contribute to the literature. Considering the developmental
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characteristics of children in preschool period, only answers that can be obtained by using interview
technique may be limited, and in this study, children were asked to answer the interview questions by
using the painting technique, and in this respect, the research is thought to provide diversity to the
findings in the literature. The present study is important in terms of comparing class rules and strategies
for desirable and undesirable behaviors from the perspectives of both preschool children and preschool
teachers.

The aim of the present study is to determine the experiences of children attending a preschool and
their teacher about class rules, desirable and undesirable behaviors, and strategies followed in response
to these behaviors. Our research question is “What are the experiences of the children in a preschool
and their teacher about class rules and behavior management?”

Method
Research Design

This study was planned as a case study which is one of the qualitative research methods. Empirical
research methods used in cases where a current phenomenon is studied within the context of its own
reality, where boundaries are not clearly defined, and where there is more than one evidence or data
source are considered as case studies (Yin, 1984). In this study, the experiences of children and their
teacher in a preschool classroom about class rules and behavior management were investigated using a
holistic single case design, which is one of the case study designs. In the holistic single case design, the
theory can be confirmed or refuted; specific situations that do not comply with the standards can be
studied, or situations that have not been studied before are studied. In this way, a previously unknown
subject is explored, and the aim is to contribute to the literature (Yildirrm & Simsek, 2013). In the holistic
case studies, social phenomena are dealt with in more detail, allowing direct interpretation with the
findings. For this reason, a case study was conducted to examine the research questions in more depth.

Semi-structured interview technique was used in order to find answers to the questions appropriate
to the aim of the study. In addition to systematically asking interview questions to the participant,
interviews that allow the interviewer to go beyond written questions are semi-structured interviews
(Lune & Berg, 2017). Since the study was conducted with preschool children, it was thought that based
on the answers of the children, more detailed information will be obtained with semi-structured
qguestions.

Participants

The study was conducted with children attending a class for 5 year-olds at an independent
kindergarten in the Etimesgut district of Ankara, Turkey and the teacher of this class. The cluster
sampling method was used to determine the participants. In this method, firstly, accessible independent
kindergartens in the Etimesgut district of Ankara were identified. Then, the school where the study will
be conducted was determined using the draw method. While determining the class in which the study
will be conducted, language development of preschool children was taken into consideration and it was
predicted that more clear and straight answers could be obtained from 5-year-old children. In this
context, the study group was determined by the simple random sampling method among the four 5 age
classes in the school. The class teacher and 15 children participated in the study. The teacher is 56 years
old, has a bachelor's degree in child development and education and has 32 years of professional
experience. One of the 15 children in the class was an inclusive student. The child had language and
speech impairment and developmental retardation in terms of cognition. No response was received
from the inclusive student during the interview session, and when the child was asked to draw a picture
on the subject, the child did not draw any picture about the rules. The child was not included in the
study because no valid data could be obtained from him. Of the 14 five-year-old children included in the
study, 7 are girls and 7 are boys.
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Data Collection Tools

Two different data collection tools, namely teacher and child interview forms, were used in the
study. In addition to demographic information questions, the forms included four open-ended questions
regarding class rules and behavior management. Besides, in two of the questions (“What does your
teacher do when you or a friend obeys the classroom rules/exhibits one of the wrong behaviors that
should not be done in the classroom? Can you explain this by drawing a picture?”), children were asked
to draw pictures to help them describe their experiences in more detail. They talked about the pictures
they drew and the researchers took notes.

Data Collection

After the literature review, research questions were prepared. The questions were sent to three pre-
school field experts and corrections were made in line with the opinions of the experts, and the data
collection tools were finalized. After obtaining the necessary permissions for the application, the data
were collected through face-to-face interviews. Before the interview with the teacher, permission was
requested for voice recording and the interview was recorded with a voice recorder. Individual
interviews were conducted with the children and their responses were recorded in writing. Each
interview lasted about 20 minutes.

Data Analysis

The voice recording of the teacher interview was transcribed and the notes from the interviews with
the children were compiled. In order to conceal the identity of the children, the children were assigned
the codes of C1, C2,...., C13, C14. The data obtained from the interviews were subjected to content
analysis. Content analysis aims to reach concepts and relationships that can explain the data (Yildirm &
Simsek, 2013). In this context, the data were categorized by coding; themes were obtained; definitions
were made according to the codes and themes, and the findings were interpreted. In order to ensure
the internal consistency of the study, the data were coded by three researchers, and themes and sub-
themes were determined. Reliability coefficients between the coders were calculated to reduce the
individual effect of the researchers during the coding process. The reliability coefficient between the
first coder and the second coder was .92; the reliability coefficient between the first and the third coder
was .92; and the reliability coefficient between the second and the third coder was .89. The mean
reliability coefficient between the coders was .91. According to Miles and Huberman (1994), the
consensus among the coders should be at least .80 according to the coding check which gives internal
consistency.

Ethics committee permissions were obtained for the study, and to increase validity, the data
collection tools were developed based on the literature, expert opinions were obtained, and interviews
were conducted on one-on-one basis. In order to ensure the transferability of the study, the research
process, the research model, the participants, the data collection tools, and the data analysis method
were defined in detail. In order to increase the credibility of the study, all the findings were presented
directly without any interpretation. Furthermore, some of the views and drawings of children were
given directly as an example below the findings.

Findings

In this part of the study, the findings obtained from the interviews with the children and the teacher
and the drawings of the children are given.

Table 1.

Views of the Children about the Existence of Class Rules.

Views of the Children n
We have class rules. 14
We do not have class rules. 0
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Table 1 presents the opinions of the children involved in the study as to whether they have class rules.
When the table is examined, it is seen that all the children in the class (n = 14) stated that they have

class rules.

Table 2.
Views of the Children about the Class Rules.
Theme Sub-theme Code n
Rules Rules concerning Peers Not hitting friends 4 (C3, C10, C12, C14)
Not pushing friends 3 (C10, C12, C14)
Not pinching off friends 2 (C2,C12)
Not throwing toys at friends 2 (C2,C3)
Sharing with friends 2 (C1, C10)
Not kicking friends 2 (C7, C10)
Not taking a pencil away from a friend 1 (C12)
Being nice to friends 1(C1)
Not pulling a friend’s hair 1(C14)
Not throwing stones at friends 1(C10)
Not slapping friends 1(C3)
Not punching friends 1(C7)
Not fighting 1(C4)
Rules concerning Having a good breakfast, eating well 3 (C1, Ce, C8)
Educational Environment Putting the toys away 3(C1, C6, C13)
Not running in the classroom 2 (C4, C10)
Behaving yourself 1(C5)
Not drinking too much water 1(C13)
Keeping the school clean 1(C5)
Not breaking the toys 1(C11)
Not making a tower with toys 1(C11)
Not stepping up on the desks 1(C13)
Forming a line 1(C9)
Rules concerning Teacher Listening to the teacher 1(C5)
Other Rules Not peeing or pooping standing up 1(C11)
Not talking during breakfast 1(C4)
Not going to the toilet too often 1(C13)

Table 2 shows the opinions of children regarding the class rules. When the sub-themes are
examined, it is seen that sub-themes concerning peers, the educational environment, the teacher and
other rules emerged. Children mostly mentioned rules about peers (n = 22) and the educational
environment (n = 15). Under the sub-theme of the rules concerning peers, the children mentioned not
hitting friends (n = 4), not pushing friends (n = 3), not pinching off friends (n = 2), not throwing toys at
friends (n = 2), sharing with friends (n = 2), and not kicking friends (n = 2). The children also expressed
the rules of not taking a pencil away from a friend, being nice to friends, not pulling a friend’s hair, not
throwing stones at friends, not slapping friends, not punching friends, and not fighting. Under the sub-
theme of the rules concerning the educational environment, the children mentioned the rules of having
a good breakfast and eating well (n = 3), putting the toys away (n = 3), not running in the classroom (n =
2), behaving yourself, not drinking too much water, keeping the school clean, not breaking the toys, not
making a tower with toys, not stepping up on the table, and forming a line. When the sub-theme of the
rules concerning the teacher is examined, it is seen that only one child mentioned the rule of listening to
the teacher. Under the sub-theme of the other rules, one child mentioned not peeing or pooping
standing up, while one child mentioned the rule of not talking during breakfast and one mentioned not
going to the toilet too often.
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When asked about class rules, the children expressed their opinions on the subject as follows:

“Who puts away the toys best, who has the breakfast best, who behaves towards friends best, who
shares with his friends...” (C1)

“No hitting, no pinching off friends. Not throwing toys, not throwing anything” (C2)

“...Not running, not pushing our friends, not hitting, not kicking, not throwing stones, sharing toys
with our friends” (C10)

During the interview, the teacher expressed the class rules of forming a line, not throwing the
garbage on the floor, not hitting friends, not pushing friends, going to the toilet one by one, getting
permission before leaving the classroom, putting the toys away, sharing, washing hands before leaving
the toilet, and throwing the garbage into the appropriate recycling bin. When the teacher was asked
about the class rules, the teacher stated her thoughts as follows:

“We set rules such as forming a line, not throwing the garbage on the floor, not hitting each other,
not pushing each other... going to the toilet one by one, getting permission before leaving the
classroom. Then, we set some rules together with the children.... putting the toys away, sharing,
washing hands before leaving the toilet and before and after having breakfast. Especially not pushing
each other in the park. And since we are an ECO school, we sort out the garbage.”

Table 3.
Views of the Children about the Person or People Setting the Rules.

Person or People Setting the Rules n

Teacher 10(C2, C3, Cp, C7, C8, C9, C10, C12, C13, C14)
Together (teacher and children) 2 (C4, C5)

The child himself/herself 1(C11)

First the teacher, and then the children 1(C1)

Table 3 shows the opinions of the children about the person or people who determine the class
rules. When the table is examined, it is seen that the majority of the children stated that the rules were
set by the teacher (n = 10). Two of the children stated that they set the rules together, while one child
stated that they put the rules themselves, and one child stated that the rules were first set by the
teacher and then by the children. The children expressed their opinions about the person or people who
set the class rules as follows:

“..The teacher set the rules.” (C6)
“..We set the rules together...” (C5)

“..I set the rules. We first elected a class president, and then | became the president. Then, |
explained the class rules and then it was over.” (C11)

“First the teacher set the rules. Then, the school president was elected, and they set the rules ...” (C1)

When the teacher was asked how the class rules were determined, she stated that the rules were set
together with the children and that she talked about the class rules at the beginning of the year. She
stated that she first explained the rules, talked about right and wrong behaviors, and worked on the
rules and behaviors in the first two weeks and asked the parents to take notes about the child's
behavior at home. The teacher explained the stages of setting the class rules as follows:

“..We set the rules with the children, we talked at the beginning of the year...At the beginning of the
year, | established the rules and talk about them ... We set the rules together. | talked about wrong
behaviors. We talked about wrong and right behaviors at the beginning of the year. During the first
month, what | focused on most was the rules, not concepts or other things. In other words, after
setting the rules within 1-2 weeks, you do not need to adapt the rules or warn the kids. In the first 1-2
weeks, | constantly talk about the rules. We talk about how we should behave. | also talk to families;
they send small notes about their kid’s behavior at home. ... So at the beginning of the year, | talk
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about behaviors, what we should do, how to behave in class and towards our friends. We both help
children adapt and set the rules.”

Table 4.

Views of the Children about the Importance of Class Rules.

Views of Children n

Class rules are important. 13 (C2, C3, C4,C5,C6, C7, C8, C9, C10, C11, C12,C13, C14)
No response 1(C1)

Table 4 shows what the children think about the importance of class rules. The majority of the
children (n = 13) stated that class rules are important while only one child did not respond to the
question.

Table 5.
The Views of the Children about Why Class Rules are Important.
Theme Sub-theme Code n
Reasons why class  Peer-related To make sure our friend is not hurt 2 (C10, C12)
rules are reasons For the good of our friends 1(C10)
important To warn those who do not know the rules 1(C13)
Teacher-related So that the teacher says “Well done”. 1(C13)
reasons To prevent the teacher from getting angry 1(C5)
Not to make the teacher unhappy 1(C4)
Moral reasons Because it is nice 1(C9)
Because it is a good thing 1(C2)
Educational So that our school is not in a mess 1(C6)
setting-related So that our classroom is beautiful 1(C11)
reasons
Other | do not know. 3(C3,Cs,
C14)
No response 2 (C1,C7)

Table 5 shows children's views on why class rules are important. The sub-themes are peer-related,
teacher-related, moral, educational setting-related reasons and other. Under the sub-theme of peer-
related reasons, the children reported that class rules are important for not hurting a friend (n = 2), for
the good of a friend (n= 1), and to warn those who do not know the rules (n = 1). As for the teacher-
related reasons, the children stated that class rules are important so that the teacher says well done (n =
1), not to make the teacher angry (n = 1) and unhappy (n = 1). As far as moral reasons are concerned,
one of the children stated that it is important to follow the rules of the class because they are nice and
another child said that they are good. Under the sub-theme of educational setting-related reasons, a
child stated that classroom rules are important so that the school is not messy and another child said
that they are important to make the classroom beautiful. Five children could not provide any valid
answer as to why class rules are important. The children expressed their thoughts about why class rules
are important as follows:

“Rules are important so that our friend is not hurt, for the good of our friends.” (C10)
“..Important because our teacher can be unhappy.” (C4)
“..Important but | do not know why.” (C8)

Table 6 presents the findings regarding the explanations made by the children about their drawings of
the behaviors exhibited by the teacher when the rules are followed. When the table is examined, it is
seen that the teacher mostly gives symbolic (n = 9), then activity-related (n = 5) and verbal
reinforcement (n = 4) when the children behave in accordance with the class rules.
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Table 6.
Views of the Children about the Behaviors Exhibited by the Teacher When the Rules are Followed.
Theme Sub-theme Code n
Teacher Behavior  Symbolic Giving the children a star (sticker) 6 (C1, C2, C3, Co,
reinforcement C12, C14)
Dressing up the children 1(C7)
Buying a cake for the children 1(C11)
Painting the faces of children 1(Ce)

Activity-related  Taking the children out (garden, park) 4 (C5, C11, €13, C14)
reinforcement Allowing the children to take home the 1 (C13)
pictures they drew

Verbal Saying “well done” to the children 3(C1, C9, C13)

reinforcement Thanking the children 1(c4)

Other No response 2 (C8, C10)
Being happy 1(C4)

Two children did not comment on the issue and one child stated that the teacher is happy when they
follow the rules. When the symbolic reinforcement sub-theme is examined, it is seen that when the
children follow the rules, the teacher mostly gives the children stars (stickers) (n = 6). They also stated
that the teacher dressed them up (n = 1), bought them a cake (n = 1), and painted their faces (n = 1).
When the activity-related reinforcement sub-theme is examined, it is seen that the teacher takes the
children out when the desirable behaviors are exhibited (n = 4) and allows the children to take their
pictures home (n = 1). When the verbal reinforcement sub-theme is examined, it is seen that the
teacher says well done (n = 3) and thanks (n = 1) the children when they follow the class rules.When the
children were given the instruction “What does your teacher do when you or a friend follows the class
rules? Can you tell me by drawing a picture?”, they drew the pictures and made the explanations below:

“When | share my toys and put them away, my teacher gives me a star, that is a sticker.” (C2)

“As nobody misbehaves, the teacher takes us out.” (C5)

“When we follow the rules, our teacher draws a mustache on our faces with face paint and she gives
us a star.” (C6)

“Our teacher gives us stars and says ‘well done’. She allows us to take home the pictures we drew.
We go out to the park. In this drawing, we are forming a line while our teacher is giving us stars.”
(C13)

Figure 1. The drawing of the child coded as C2 about what the teacher does when she or her friends
follow the rules.
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Figure 2. The drawing of the child coded as C5 about what the teacher does when he or his friends
follow the rules.

Figure 3. The drawing of the child coded as C6 about what the teacher does when he or his friends
follow the rules.

In the interview, the teacher stated that when the children obey the class rules, she gives them stars,
make them give applause and take them to the park. The teacher cited her experience as follows:

“I give them stars and we give applause. Our rewards are applause and stickers. They love stickers a
lot. We give applause, but the children could not make a drawing of it. We also go to the park as a
reward because they like it. As we are a nutrition-conscious school, we do not give chocolate or
candies. | used to give those in the past, but now | believe they are unhealthy and as the school we
are aware of the importance of healthy nutrition, so we do not give those to children any more.
Instead, we give stickers.”
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Figure 4. The drawing of the child coded as C13 about what the teacher does when she or her friends
follow the rules.

Table 7.

Views of the Children about the Existence of Behaviors that Should Not Be Exhibited in the Class.
Views n

There are behaviors that should not be exhibited in the classroom. 14

There are no behaviors that should not be exhibited in the classroom. 0

Table 7 presents the opinions of the children about the behaviors that should not be exhibited in the
classroom. When the table is examined, it is seen that all the children (n = 14) stated that there are
behaviors that should not be exhibited in the classroom.

Table 8 shows the opinions of the children about the behaviors that should not be exhibited in the
classroom. When the table is examined, it is seen that peer-related (n = 31), educational setting-related
(n = 10), teacher-related (n = 3) and other (n = 1) sub-themes emerged. As far as the sub-theme of peer-
related behaviors are concerned, the children listed the following behaviors that should not be exhibited
in the classroom: hitting (n = 9), pinching (n = 4), pulling hair (n = 4), pushing (n = 3), kicking (n = 3),
behaving badly towards friends (n = 2), fighting (n = 2), excluding friends (n = 1), calling a friend “jerk” (n
= 1), making your friends unhappy (n = 1), and throwing stones (n = 1). Under the sub-theme of the
educational setting-related behaviors, there are making a lot of noise (n = 2), running (n = 2), crying,
whining (n = 1), making a tunnel with Lego (n = 1), messing up toys (n = 1), playing on the chairs (n = 1),
and misbehaving (n = 1). The sub-theme of teacher-related behaviors include not being nice to the
teacher (n = 1), disrespecting the teacher (n = 1), and hitting the teacher (n = 1). Pulling leaves and
flowers off (n = 1) was expressed by one child as a behavior that should not be displayed. Some
examples of children's expressions of behaviors that should not be exhibited in the classroom are as
follows:

“..Not kicking, never excluding friends...” (C7)

“Being naughty. ... Pushing, hitting and pinching, and running in the classroom...” (C5)

“... Not hitting your friend, showing respect to the teacher. Not pinching, not pulling hair, not pulling
leaves and flowers off.” (C12)

During the interview, the teacher stated that the behavior that she mostly asks children not to do is
hitting friends. She stated that not pushing each other, not sharing, and shouting in the classroom are
among the undesirable behaviors in the classroom. The teacher expressed her opinion as follows:
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“Mostly hitting. When they push each other or not share, | immediately take action by making them

speak. ... They are already making noise, but | warn them not to shout because when they shout or
make a lot of noise, they do not hear each other.”
Table 8.
Views of the Children about the Behaviors that should not be Exhibited in the Classroom.
Theme Sub-theme Code n
Behaviors that Peer-related Hitting 9 (C5, Cs, C8, C9, C10, C11,
should not be behaviors C12,C13, C14)
exhibited Pinching 4 (C1, C5, C6, C12)
Pulling hair 4(C8, C12, C13, C14)
Pushing 3(C5, C6, C10)
Kicking 3(C7, C10, C11)
Behaving badly towards friends 2 (C4, Co6)
Fighting 2(C1,cC8)
Excluding friends 1(C7)
Calling a friend “jerk” 1(C13)
Making your friends unhappy 1(C11)
Throwing stones 1(C10)
Educational Making a lot of noise 2(C1,C2)
setting related Running around 2 (C2,C5)
behaviors Crying, whining 1(C3)
Playing with objects without 1(C13)
permission
Making a tunnel with Lego 1(C9)
Messing up toys 1(C2)
Playing on the chairs 1(C13)
Misbehaving 1(C5)
Teacher-related Not being nice to the teacher 1(C13)
behaviors
Disrespecting the teacher 1(C12)
Hitting the teacher 1(C13)
Other Pulling leaves, flowers off 1(C12)
Table 9.
Views of the Children about Why the Undesirable Behaviors should not be Exhibited.
Theme Sub-theme Code n
Reasons for Peer-related Not to hurt friends 7 (C4, C5, C6, C10,
avoiding reasons C11, C12, C14)
undesirable Not to make your friends unhappy 2 (C1, C11)
behaviors Not to be unfair to your friends 1(C7)
For the good of your friends 1(C10)
Teacher-related  Not to make the teacher angry 3 (C8, C12, C13)
reasons The teacher does not approve. 1(C13)
Not to make the teacher uncomfortable 1 (C1)
Moral reasons Those behaviors are not good. 1(C2)
Those behaviors are bad. 1(C8)

Other

| do not know.

3(C3, C9, C13)
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Table 9 presents the views of the children about why the undesirable behaviors should not be
exhibited. The children mostly stated peer-related reasons (n = 11), followed by teacher-related (n = 5)
and moral (n = 2) reasons. Three children did not express any opinion. Under the sub-theme of peer-
related reasons are not to hurt friends (n = 7), not to make friends unhappy (n = 2), not to be unfair to
friends (n = 1) and for the good of friends (n = 1). As far as teacher-related reasons are concerned, the
children mentioned that the teacher may get angry (n = 3), the teacher does not approve such behaviors
(n = 1), and the teacher feels uncomfortable about undesirable behaviors (n = 1). Under the sub-theme
of moral reasons, one child stated that undesirable behaviors are not good, while another child stated
that such behaviors are bad. The children expressed their opinions about the reasons behind avoiding
undesirable behaviors as follows:

“We may hurt our friends. ... If we do such behaviors, our teacher may be angry with us.” (C12)
“... Because they not good.” (C2)
“These behaviors should not be done, but | do not know why.” (C13)

Table 10 presents children’s explanations for the drawings they made about the behaviors exhibited
by the teacher when class rules are not followed. When the table is examined, it is seen that the teacher
mostly prefers first-type punishment (n = 11), followed by the second-type punishment (n = 7). As the
first-type punishment, the teacher scolds the children (n = 7), warns them (n = 3), and says she is
offended by their behavior (n = 1) when the rules are not followed. Under the second-type punishment,
the children stated that the teacher sends them to the thinking corner (chair) (n = 3), says that she will
have a class (n = 1), she takes back the stars she gave earlier (n = 1), and she does not take the children
to the park (n = 1). The other behaviors of the teacher are asking the reason behind the behavior and
reminding the rule. One child did not express any opinion. Below are some of the pictures the children
drew and the explanations they made when they were given the instruction of “What does your teacher
do when you or your friends do not obey the class rules? Can you explain by drawing a picture?”:

Table 10.
Views of the Children about the Behaviors Exhibited by the Teacher When the Class Rules are not
Followed.

Theme Sub-theme Code n
Teacher behavior First-type Scolding 7 (C3, C4, C6, C8,
punishment C9, C10, C13)
Warning 3 (C4, C10,C12)
Being offended by the behavior 1(C6)
Second-type Sending the child to the thinking corner 4 (C1, C2, C11, C14)
punishment (chair)
Having a class 1(C5)
Taking back the stars given 1(C13)
Not taking out to the park 1(C14)
Other Asking the reason behind the behavior 1(C1)
Reminding the rule 1(C3)
No response 1(C7)

“If we do not share the toys, our teacher tells us not to bring toys. We should not fight with our
friends. Our teacher warns us not to do it again. We should not talk when we are eating. If we do so,
our teacher will be angry with us. In this picture, K. and A. mess the girls’ houses up. The teacher is
warning them.” (C4)
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Figure 5. The drawing of the child coded as C4 about what the teacher does when she or her friends do
not follow the rules.

“Our teacher asks us to go to the corner and sit on the chair.” (C11)

Figure 6. The drawing of the child coded as C11 about what the teacher does when he or his friends do
not follow the rules.

“In this picture, | drew myself, my friends, and my teacher. Our teacher is angry with us and we say
we are sorry. She takes the stars back.” (C13)

Figure 7. The drawing of the child coded as C13 about what the teacher does when she or her friends
do not follow the rules.
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“The teacher is angry because he threw sand and stone. The teacher said, “Go and sit on that red
chair. We will go to the park and you will stay here and wait. Then the child started to sit and wait
while his friends were in the park.” (C14)

Figure 8. The drawing of the child coded as C14 about what the teacher does when he or his friends do
not follow the rules.

During the interview, the teacher stated that when the children misbehave in the classroom, she
makes them talk about that behavior, chat with them, try to help them empathize with their friends,
and send them to the thinking corner. Besides, the teacher explained that when the children do not
follow the rules, she imposes some concrete sanctions. Below are the teacher's thoughts and
experiences about the misbehaviors:

“..For example, putting the garbage into the waste bin. ...They were throwing the garbage on the
floor. When they did not pick up garbage, | put off the activity | planned to do; | waited until they
picked up the garbage. ...As far as hitting is concerned, we have a thinking corner. They go there and
think for 5 minutes. They sit across me. We talk about the behavior; they think about it, share their
ideas and apologize to their friends. ... Also, when a child does not put their toys away, next day | tell
them not to take part in the play during the play time. Then, they agree to put their toys away ... Also,
I talk to them. | usually ask how they would feel if they faced the same behavior. They say they would
feel unhappy, so | ask them to empathize, to think about how others feel when they exhibit the same
behavior ... Then, they understand their mistakes. Thinking corner helps them think for a few minutes.
| talk to them at that corner. If they have a fight, | invite all the children involved. Then they talk and
resolve the problem. | do not tell them that they have to apologize. | ask “What do you need to do
now?” and they say they need to apologize and do so...”

Discussion and Conclusion

In the study, all the children stated that there are class rules and behaviors that should not be
exhibited in the classroom. When the opinions of children were examined, it was found that the sub-
themes of peer-related, educational setting-related, teacher-related and other emerged. In the
research, the fact that the children’s statements about class rules and behaviors that should not be
exhibited in the classroom were mostly about avoiding physical harm to peers is similar to the results of
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other studies conducted in the literature (Karabay & Asi, 2015; Perry-Hazan & Lambrozo, 2018;
Thorngberg, 2008a). In the study conducted by Thornberg (2008a), the children expressed the rules such
as not fighting, not bullying, and being nice to friends, which are considered to be under the theme of
relational rules. In the research conducted by Perry-Hazan and Lambrozo (2018) with students between
the ages of 7-10 years, the children stated that there are rules about avoiding violence, working quietly
in the classroom and doing homework. In a similar study conducted by Karabay and Asi (2015), it was
found that children first mentioned the rules on behavior, followed by the rules on not harming and the
rules on hygiene and order. In their study, the children frequently stated not causing physical harm to
friends while they less frequently talked about not damaging objects. The rules about avoiding physical
harm to friends which were frequently mentioned by the children in their study are similar to the
findings of our study. In a study with primary school students, the children most frequently mentioned
“not running in the classroom or in the corridors”, “talking by taking a turn”, “keeping the environment,
school and classroom clean”, “doing homework on time”, “not speaking among ourselves in the
classroom/not making noise”, and “coming to school/class on time” as the educational setting-related
rules (Boyaci, 2009). As stated in the literature, class rules are shaped according to the teacher and child
relationship by being influenced by the values, beliefs and norms specific to the social and cultural
environment in which the class and the school are located (Neff & Helwig, 2002; Lewis, Romi, Katz &
Qui, 2008). In line with these findings and information, it is thought that children's views about class
rules may vary according to the nature of each class, the age of children and educational level of
children.

During the interview, in parallel with the opinions of the children, the teacher stated that there are
class rules and behaviors that should not be exhibited in the classroom. As the rules applied in the
classroom, the teacher rules such as queuing, not throwing trash on the floor, not hitting his friend,
pushing his friend, queuing on the toilet, getting permission when going out, collecting toys etc.;
regarding the behaviors that should not be done in the classroom, she expressed the behaviors of
hitting, pushing each other and shouting very loudly. Similar to these findings, in some other studies in
the literature, preschool teachers mentioned the rules of forming a line, sharing, keeping the classroom
clean, being careful about personal hygiene, not harming others, and not damaging objects (Durmusoglu
Saltali & Arslan, 2013; Karabay & Asi, 2015). Our study further revealed that the opinions of the children
and the teachers about the class rules and behaviors that should not be exhibited in the classroom were
similar. This finding suggests that the children and the teacher agree on class rules and that children are
well aware of the class rules. A striking finding of the study is that the children always expressed the
class rules using negative sentences. Considering that the teacher also expressed some class rules with
negative expressions, it may be said that the children take the teacher as a model. Class rules should be
expressed in positive sentences that indicate what to do instead of negative sentences that indicate
what not to do (Alberto & Troutman, 2013; Alter & Haydon, 2017). For example, the rule of “not
throwing garbage on the floor” changes to “throwing garbage into the waste bin” when a positive
expression is used. Expressing the rules using positive statements enables children to focus more on
positive behaviors and to exhibit the desirable behaviors (Burden, 2003; Gable, Hester, Rock & Hughes,
2009; Kerr & Nolson, 2010).

When the findings about who determined the rules of the class were examined, the majority of the
children stated that the rules were set by the teacher. The teacher, on the other hand, stated that the
rules were set together with the children. The teacher also said that she talks about the class rules and
right and wrong behaviors at the beginning of the year and they work on behaviors. However, as the
teacher did not talk about the role of the children in the rule-setting process and as the findings from
the children reveal, the rules were set by the teacher in this specific classroom. When the literature is
examined, it is seen that sometimes the teacher and sometimes teachers and children together
determine the class rules. In a study conducted by Kaya (2012), 79.2% of preschool teachers stated that
class rules were determined together with children. In the study conducted by Pigman (2001), 45% of
the teachers stated that they determined the rules themselves and 39% stated that they determined the
rules together with the children (as cited in: Kaya, 2012). Parpucu, Yildirrm-Polat and Akman (2018)
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conducted a study with pre-school teachers and some teachers stated that the rules should be created
with children while some teachers stated that the teacher should set some certain class rules. When
disciplinary models are examined, it is seen that different models have different suggestions about rules.
In Canter and Canter’s Assertive Discipline Approach, it is expected that the rules will be determined by
the teacher and the children will follow the rules. Gordon's Effective Communication Approach argues
that the rules should be discussed with children and then adopted in order for the classes to be safe,
efficient and harmonious places. According to this approach, if everybody agrees on the rules, both the
teacher and the children win because everybody's needs will be met (as cited in: iflazoglu Saban, 2016).
Jones and Jones (2016), on the other hand, adopted a multi-stage process of setting class rules. In this
process, student feedback is obtained, recorded, discussed, and class rules are set for the following year.
It is thought that the involvement of all the members of the class, i.e. teachers and children, in the
process of determining the rules can strengthen the child's feeling of belonging to the class, can help
children adopt and internalize the rules, and thus can increase the validity of the class rules. By setting
class rules together, children feel valued, they become willing to follow rules, their desire to follow rules
increases, the development of democracy perception is supported, and rules are more easily
internalized (Burden, 2003; Dogan, Ugurlu & Karakas, 2014; Durmusoglu Saltali & Arslan, 2013; Karabay
& Asi, 2015; Kerr & Nelson 2010). Positive approaches that allow children to participate in classroom
management and activities by expressing their opinions enable children to be an active participant in
the center of the educational process (Koran & Avci, 2017). Particularly in the preschool period, the
participation of children in the process of determining the rules of the class can feed their feelings of
belonging, makes them feel as a valuable member of the class, and facilitates adaptation to school.

In the study, almost all the children stated that class rules are important. Similarly, in other studies,
the majority of the children stated that rules are necessary and important and that the school is a better
place when there are rules (Karabay & Asi, 2015; Johansson & Johansson, 2003; Thornberg, 2008b). As
for the reasons why class rules are important, the children listed peer-related reasons such as not to
hurt friends and for the good of their friends, teacher-related reasons such as the teacher’s saying well
done and the teacher’s not getting angry, moral reasons such as the positive effect of compliance with
the rules, and educational setting-related reasons such as having a beautiful class. In parallel to these
views, children focused on peer-related reasons, teacher-related reasons and finally moral reasons while
they were talking about why the undesirable behaviors should be avoided. Similar to the findings of our
study, Karabay and Asi (2015) found that preschool children avoid undesirable behaviors “not to give
harm”, “to keep the classroom clean and to preserve order”, “not to misbehave” and “to perform the
activities in the best way possible”.

In our study, approximately one third of the children could not provide a valid answer about why
class rules are important. The fact that some children gave teacher-related reasons and one third of
them failed to provide valid reasons why rules are important suggests that these children could not
internalize the rules. Given that the study was conducted towards the end of the second semester of the
academic year and the children could not internalize the rules, it can be said that there may be
deficiencies in the teacher's classroom management approach. According to Thornberg (2008a),
children tend to consider the rules unimportant when they do not understand the necessity of the rules.
The most important factors in the adoption of the rules are that the students recognize and perceive the
reasons behind the rules. In the research, one of the reasons why some of the children cannot explain
why rules are important is thought to be that the rules are determined by the teacher. The reason for
this may be attributed to the determination of the rules by the teacher because when teachers and
children establish the class rules in consensus, children can internalize and interpret them (iflazoglu
Saban, 2016). Giving children the opportunity to share their perspectives on classroom management
and rules supports the learning environment. By expressing their wishes and needs, children can
contribute to effective classroom management (Egeberg, 2018).
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As a result of children's drawings and interviews with children, it was found that when the children
obeyed the class rules, the teacher mostly gave symbolic reinforcements such as stickers, followed by
activity-related reinforcements such as taking the children out and verbal reinforcements such as saying
well done. Similarly, during the interview, the teacher stated that when the children obeyed the class
rules, she gave stars, made other children give applause and took the children to the park. The views
and drawings of the children and the teacher’s views coincide, which indicates that the teacher rewards
children who comply with the class rules. Other studies in the literature also revealed that preschool
teachers use the reward method to reinforce positive behaviors, to help children adopt class rules, and
to direct children to positive behaviors (Durmusoglu Saltali & Arslan, 2013; Karabay & Asi, 2015; Turla,
Sahin & Avci, 2001). When the literature is examined, it is seen that preschool teachers use verbal
reinforcements such as thanking children and saying “well done” and other reinforcements like making
children give applause to each other, giving stars, reading the whole class a new book or teaching a song
as rewarding methods (Durmusoglu Saltali & Arslan, 2013; Ritz, Noltemeyer, Davis & Green, 2014).
Rewards can encourage children to follow the rules, and teachers can reward children who follow class
rules (Arthur & Cremin, 2006; Savage & Savage, 2010). Rewards may include verbal or nonverbal
expressions and social reinforcements such as touch, activity-related reinforcements such as doing
activities at any center the child wants, and symbolic reinforcements such as stars and tickets (iflazoglu
Saban, 2016). One of the points that should be considered while using the reward method is separating
the behavior to be rewarded from other behaviors clearly. The child should distinguish the behavior that
is valued from other behaviors and realize that the valued behavior is the positive behavior. In this way,
the child tends to exhibit the valued behavior and when it is reinforced, the behavior becomes
permanent (Dal & Akan, 2018). Another point that should be taken into consideration when using the
reward method is internal and external motivation. According to Senemoglu (2001), teachers should
adopt approaches that support the self-regulation adequacy of children and realize that the pleasure
and satisfaction children derive from their own achievements are an internal reward for them. Teachers
should support the children to build this awareness (as cited in: Karabay & Asi, 2015). Toys, stickers and
various school supplies are among the material reinforcements. The disadvantage of these
reinforcements is that they are expensive and when used very often, they lose their effect. Verbal or
non-verbal social reinforcements such as saying well done to children, smiling, and caressing their back
have a strong reinforcing effect as they create positive interaction and communication between
children, their peers and teachers (Kiglikahmet [2003] as cited in: Karaoglu, 2008). As stated in the
literature, teachers should first use verbal and social reinforcements and then symbolic reinforcements.
Both the drawings and verbal expressions of the children and the teacher's statements in the study
indicate that the teacher mostly uses symbolic reinforcement, followed by verbal reinforcement. This
remarkable result of the research shows that the reward method applied by the teacher does not match
the suggestions in the literature.

In the research, as a result of the findings obtained from the drawings and explanations of the
children about the behaviors of the teacher when the children do not comply with the class rules, it was
found that the teacher use the first type punishment methods (showing anger, giving a warning and
showing that she is offended by the behavior) and second type punishment methods (sending them to
the thinking corner/chair, teaching lessons, taking back the stars she gave earlier, and not taking them
to the park). The teacher, on the other hand, reported that when the children displayed undesirable
behaviors in the classroom, she chats with them, makes them talk about the behavior, helps them
empathize, sends them to the thinking corner and does not initiate the activity. In parallel to the
findings of the present research, Uysal et al. (2010) reported that pre-school teachers mostly use the
first type of punishment such as reprimanding and intimidation after warning children. Also, in studies
that examine student views at different levels of education, students reported that teachers frequently
used negative strategies (Roache & Lewis, 2011; Romi, Lewis, Roache, & Riley, 2011). Similar to the
results in this study, in the research examining different cultures, elementary school students in Turkey
stated that teachers punish them if they do not obey the rules; Norwegian students stated that teachers
preferred the way to talk to them instead of punishment (Boyaci, 2009). Bas¢l and Dilekmen (2009)
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argue that most of the elementary school teachers try to establish discipline in the classroom through
physical punishment. Many studies in the literature also show that teachers are verbally warned
children by using the first type of punishment against undesirable behavior (Akglin, Yarar & Dinger,
2011; Dobbs-Oates, Arnold, & Doctoroff, 2004; Gilinay, 2005; Sadik, 2004). Another striking finding of
the present study is the difference between the opinions of the teacher and the children regarding the
behaviors of the teacher when the class rules are not followed. While the children often talked about
punishments and reflected this in their drawings, the teacher said that she first talked and chatted with
the children, and helped them show empathy for others. Similar to this finding of the study, Karabay and
Asi (2015) revealed in their study that children’s and teachers’ opinions about the methods used by the
teacher when the class rules are not followed differ. This suggests that teachers' anxiety of social
likability is reflected in their explanations. When the results of the research and the studies in the
literature are evaluated, it was found that teachers mostly use negative strategies concerning
undesirable behavior. In the study conducted by Ocak-Karabay, Giizeldere-Aydin and Arici (2019) with
pre-school teachers, it was stated that pre-school teachers need to improve their skills in applications
for preventive approach. In the preschool period, which is the first step of education, classroom
management strategies used by the teacher can have important effects on the future lives of children
(Marzano & Marzano, 2003; Norris, 2003). It is very important to support the knowledge and skills of
preschool teachers regarding positive classroom management strategies.

Recommendations

When the present study and the studies in the literature are evaluated, it is seen that the teacher
has great responsibility for the internalization of class rules for effective classroom management.
Particularly in the preschool period, in order to teach and help children adopt the rules, children should
be involved in the rule-setting process; they should brainstorm about the reasons behind the rules; the
rules should be expressed in positive sentences; and techniques such as role playing, puppets, and
games should be used to make the rules visible in the classroom. In addition, when determining the
rules, teachers should pay attention to the creation of the rules with positive expressions. The teacher
should manage this process by collaborating with parents, school administrators and other teachers,
putting effort to align class rules with school rules, and using effective classroom management
strategies. In addition to class rules, school rules and home rules should also consist of positive
sentences. Thus, it should be ensured that the rules remind children of positive behaviors.

The findings of the present study and the similar studies in the literature show that teachers often
use the reward and punishment system to help children adopt class rules. Reward is a system that can
be used to promote desirable behaviors. However, there are important points in the use of rewards
such as the type of the reward, the environment in which it emerges and its frequency. Methods such as
anger, shouting and punishment resulting from undesirable behaviors may lead to negative interaction
in the classroom. Punishment cannot provide permanent solutions to undesirable behaviors and it can
negatively affect children’s attitudes towards school and learning by leading to negative experiences.
Teachers should prefer positive disciplinary methods that aim to understand the reason behind
behavior, aim at effective communication and focus on solutions rather than punishment, in order to
avoid negative consequences of punishment. Needs analysis should be made to determine the learning
needs of teachers about classroom management and in-service training should be provided to support
them to use positive preventions. Preservice teachers should be provided with case studies about
classroom management strategies within the scope of undergraduate courses, and discussion
environments should be supported by providing consideration over case studies. Teaching practice
courses are an important opportunity for pre-service teachers to improve their knowledge and skills
related to classroom management and to put their theoretical knowledge into practice. During the
teaching practice, the practice teacher and prospective teacher should discuss information and ideas
about classroom management. Teachers should observe prospective teachers’ practices, give them
developmental feedback on classroom management skills, and include prospective teachers in
processes such as setting or reminding class rules.
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Limitations and Future Resarch

Due to the nature of qualitative research, this study is limited to 14 children attending a preschool
class and the teachers of the class and therefore, caution should be exercised when generalizing the
research results to other classes and settings. It should also be considered that, class rules and
classroom management strategies can shape according to the teacher and child relationship by being
influenced by values, beliefs, norms that are specific to the social and cultural environment in which the
class and the school are located, and that class dynamics may differ according to the nature of the class,
the age and development levels of children and the level of education.

In the research, semi-structured interview technique was used to learn children's thoughts and
experiences in line with their general opinions. Similarly, semi-structured interview technique was used
to obtain information about the teacher's practices. Both interviews have possible limitations of semi-
structured interviews as part of qualitative research. However, in this study, children's drawings were
used to reduce the effects of this limitation and increase reliability.

The research is limited to qualitative data from children and their teacher. It is recommended to
researchers include different data collection methods, use multiple data sources such as children,
teachers, administrators and parents, and conduct studies about classroom management in the pre-
school period in the context of various variables.

When the results of the present study and the researches in the literature are examined, it is seen
that the teachers frequently prefer the method of reward and punishment to provide classroom
management. The frequency and manner of use of both reward and punishment can have negative
consequences. For this reason, studies should be conducted with the data triangulation that will reveal
the reasons why teachers prefer reward and punishment method frequently. In addition, experimental
researches that will provide pre-school teachers' knowledge, skills and assessment training on effective
classroom management strategies should be conducted.
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Turkish Version

Girig
Siniflar, ¢ocuklarin 6gretmen ve akranlar gibi baska bireylerle bir arada bulunduklari ve egitim
ogretim faaliyetlerini strdlrdtgd ortamlardir. Sinifta etkili bir 6grenme ortami olusturmak igin
cocuklarin rahatsiz edici ya da uygun olmayan davranislarini yonetmek, sinif kurallarini yiriatmek,

istendik davranislar tesvik etmek gibi sinif yénetimi unsurlari, 6gretmenlerin lizerinde dikkatle durmasi
gereken konulardandir.

Sinif yonetimi, 6grenmeyi destekleyen diizenli ve giivenli bir sinif ortami olusturmak, 6grenmeye ve
surece katilimi arttirmak igin stratejiler gelistirmek, ©6grenenlerin davraniglarini dizenlemelerine
rehberlik etmek ve 6grenme motivasyonlarini gelistirecek bir sinif ortami yaratmak ve sirdidrmektir
(Calik, 2015). Etkili sinif yonetiminin, ¢ocuklarin akademik basarilari ve okula karsi olumlu tutum
gelistirmeleri Gzerinde faydal oldugu bilinmektedir (Marzano & Marzano, 2003; Norris, 2003). Boyle bir
sinif yonetimi ise Onleyici stratejilerin uygulanmasi, istendik davranislarin belirlenmesi ve bu
davranislarin  ¢ocuklara kazandiriimasi ile gergeklestirilebilmektedir (Sadik, 2004). Alan yazin
incelendiginde okul 6ncesi donemde istendik davranislar arasinda paylasma, sirasini takip etme,
yardimlasma, akranlarina karsi olumlu davraniglar gésterme gibi olumlu sosyal davranislar ve 6grenme
surecine katilma, sinif kurallarina uyma ve egitim akisini takip etme gibi 6grenme ortamina iliskin olumlu
davranislarin oldugu gorilmektedir (Ercan, 2015; Sen & Ari, 2011; Thornberg, 2009). Sinif kurallarinin
tanimi ise istendik davranislar ile son derece paralel olarak, ¢cocuklarin sinifta sergilemeleri beklenen
davranislar ve takip etmeleri gereken yonergeler olarak ifade edilmektedir (Evertson & Weinstein 2006).
Herhangi bir sinif ortaminda istendik davranislar gibi istenmeyen davranislari da goézlemlemek
miimkindiir. istenmeyen davranislar, sinif igi ve disi tim faaliyetlerde egitim siirecini bozan, ¢ocugun
kendisinin ve akranlarinin 6grenme siirecini ve 6gretmen ile iletisimini olumsuz etkileyen, kendisine,
arkadaslarina veya cevresine fiziksel zarar veren davranislar olarak ifade edilmektedir (Levin & Nolan,
2007; Sun & Shek, 2012). istenmeyen davranis gdsteren ¢ocuklarin davranislari yalnizca giinliik egitim
akisini olumsuz etkilemekle kalmayip, bu istenmeyen davranislar, egitimin sonraki asamalarinda da
cocuklarin cgesitli akademik ve sosyal zorluklar yasamalarina neden olabilmektedir (Campbell, Spieker,
Burchinal & Poe, 2006; Kauchak & Eggen, 2003). Bu nedenle ¢ocugun okul sistemine dahil oldugu ilk
ortam olan okul 6ncesi siniflarinda sinif kurallarina uyumun saglanmasi ve istenmeyen davranislarin
azaltilmasi 6nem tasimaktadir.

Biehler ve Snowman’a gore (1990) istendik davranislarin arttigi ve istenmeyen davraniglarin azaldigi
etkili bir sinif ortaminda, 6grenenler kendilerinden ne beklendigini bilirler ve beklenileni yaptiklarinda
basari duygusu yasarlar. Ogrenenler dgretim etkinlikleriyle mesguldiir ve sinifta bosa gecen zaman ya da
karmasa ¢ok az yasanir (akt. Yuksel, 2015). Boyle bir sinif ortaminin olusmasi ise etkili sinif kurallarinin
gelistiriimesine ve islemesine baglidir. Alter ve Haydon’a goére (2017), etkili sinif kurallarinin en 6nemli iki
ozelligi, kurallari ¢ocuklara 6gretmek ve kurallari olumlu veya olumsuz sonuglari ile iligkilendirmektir.
Sinif kurallar 6gretmen tarafindan belirlenebilecegi gibi kurallarin belirlenme siirecine gocuklar da dahil
edilebilir (iflazoglu Saban, 2016). Cocuklar kendi davranislarini etkileyecek olan kurallari belirleme
sirecine ne kadar ¢ok katilirsa, kurallara o kadar ¢ok uyarlar. Baska bir ifade ile kurallari belirleme
slirecine katilan c¢ocuklar, kendi onaylari alinarak belirlenen sinif kurallarini daha anlamh gorir ve
sonucuna katlanmakta zorlanmaz (Celik, 2002). Bu nedenle ¢ocuklarin ve 6gretmenin sinif kurallarinin
neler oldugu, bu kurallarinin neden o6nemli oldugu, kurallara uyulmadiginda karsilasabilecekleri
problemlerin neler oldugu konusunda hem fikir olmalari ve sinif kurallarini igsellestirmeleri
gerekmektedir. Model alma da Sosyal Ogrenme Teorisine gére 6grenmede dnemli bir etkendir (Bandura
& Walters, 1977). Dolayisiyla 6gretmenin sinif kurallarini ve sinifta cocuklardan beklenen davranislari
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cocuklarla birlikte net bir sekilde belirlemesi, hem de kendi davranislari ve ¢ocuklarin istendik ve
istenmeyen davranislarina karsi gosterdigi tepkiler ile cocuklara rol model olmasi 6nemlidir.

Alan yazinda sinif kurallari ve davranis yonetimi Uzerine 0gretmenlerle yapilan pek ¢ok galisma
mevcuttur. Dal ve Akan (2018) tarafindan yapilan ¢alismada okul dncesi 6gretmenleri siniflarinda en
onemli sorunun kurallara uymama, sikdyet etme ve siddet gosterme oldugunu ifade etmislerdir. Ayrica
istenmeyen davranislari 6nlemek icin 6dil ve pekistire¢ kullandiklarini belirtmislerdir. Sahin-Sak, Sak ve
Sahin-Cicek (2016) tarafindan yapilan arastirmada okul 6ncesi 6gretmenlerinin olumlu davranislarin
sikhgini arttirmak igin odullerin ve istenmeyen davranislarin goriilme sikligini azaltmak igin cezalarin
gerekli oldugunu disindiikleri ifade edilmistir. Ogretmenler, 6diil olarak kursun kalem, cikolata,
sekerleme, ¢ikartma ve gibi somut oédiller kullandiklarini belirtmislerdir. Uysal, Altun ve Akgiin (2010)
tarafindan yapilan bir diger ¢alismada, okul éncesi 6gretmenlerinin genellikle istenmeyen davraniglarin
sonucuna odaklandiklari, istendik davranislarin Gzerinde durmadiklari ve istendik davranislarin ortaya
cikmasini  saglayacak stratejiler gelistirmedikleri bulunmustur. Benzer olarak Ataman (2003)
o6gretmenlerin istendik davranislari ddillendirmekten ¢ok istenmedik davranislari cezalandirdiklarini ve
cocuklarin davranislarina iliskin beklentilerinin ¢ocuklarin gelisim seviyelerine uygun olmadigl
belirtmistir. Ulusal alan yazinda yapilan arastirmalara benzer olarak uluslararasi alan yazinda yapilan
arastirmalarda da, Ogretmenlerin istenmeyen davranislar karsisinda g¢ocuklara uygun olmayan geri
donitlerde bulunarak onlara olumsuz iletisim mesajlar gonderdikleri bulunmustur (Barnett & Boocock,
1998; Hester, Hendrickson & Gable, 2009). Ancak Hong Kong'da yapilan bir arastirma sonuglari, alan
yazindaki bulgulardan farkhlik géstermektedir. Bes-alti yas arasi ¢cocuklarin yer aldigi dort farkh sinifin
ogretmeni ile yapilmis ayrintili bu calismada, 6gretmenlerin sinif kurallarini belirleme, uygulama
yontemleri ile istenmeyen davranislara iliskin muidahale stratejileri incelenmistir. Bu nitel vaka
¢alismasinin sonucunda, 6gretmenlerin sinif disiplini konusunda endiseli olduklari ve uyguladiklari
disiplin yontemleri arasinda ¢ok az farkhlik oldugu tespit edilmistir. Ayrica 6gretmenlerin davranis
yonetimi ve sinif kurallarina uyum sirecinde, siklikla istenmeyen davranislari gérmezden geldikleri ve
istendik davranislari cesitli yontemler kullanarak (6vgi, yanina gitme, alkis gibi) pekistirdikleri
belirtiimektedir (Ho, Grieshaber & Walsh, 2017). Konuyla ilgili cocuklarin da dahil edildigi calismalar ise
ogretmenler ile yapilan galismalara kiyasla daha sinirhdir. Karabay ve Asi (2015) tarafindan 300 ¢ocuk ve
30 okul 6ncesi 6gretmeniyle yapilan ¢alismada, okul 6ncesi siniflarinda kullanilan kurallarin temizlik ve
diizene yonelik, sinif ici davranislara yonelik ve zarar vermemeye yonelik olarak t¢ temel kategoride yer
aldigr  tespit edilmistir. Arastirmada Ogretmenler kurallara uyulmadiginda olumlu tutumlar
sergilediklerini belirtirken, ¢ocuklar ise 6gretmenlerin siklikla kizma-ceza verme gibi olumsuz tutumlar
sergiledigini bildirmislerdir. Thornberg (2008b) tarafindan 6-11 yas arasi 141 ¢ocuk ve 13 6gretmen ile
yapilan arastirmada, cocuklar kurallara belirleme slrecine dahil olmamalarina ragmen birgok kuraldan
memnun olduklarini dile getirirken; bazi kurallarin keyfi ve haksiz yere konuldugunu ve 6gretmenlerin
kurallara getirdikleri aciklamalarin yetersiz oldugunu ifade ederek elestiride bulunmuslardir. Okul 6ncesi
donem cocuklarinin dahil edildigi diger bir arastirmada cocuklarin 6dil ve ceza algilari incelenmistir.
Arastirmada cocuklarin en g¢ok oyundan gikarilma-oyuna alinmama seklindeki ikinci tip cezalari dile
getirdikleri ve 6diiliin maddi yéniini vurguladiklari bulunmustur (Ozen-Altinkaynak, Uysal-Bayrak, Taskin
& Akman, 2018).

Ozetle cocugun gelisimi {zerinde 6gretmenin sinif ydnetimi ve davranis ydnetiminde kullandigi
stratejiler etkili ve 6nemli bir faktordiir. Bu nedenle 6gretmenlerin hangi davranislari istendik ya da
istenmedik davranis olarak gordikleri, sinif kurallarinin, sinif yonetiminin ve ¢ocugun davranislarinin
sekillenmesinde dnemlidir. Ayni sekilde, sinif ydnetiminin merkezinde olan ¢ocuklarin da sinif kurallarina
iliskin dusinceleri, istendik ve istenmeyen davranislar karsisinda deneyimledikleri yasantilar da,
cocuklarin davraniglarinin, sinif yonetiminin ve sinif atmosferinin sekillenmesi konusunda 6nem
tasimaktadir. Cocuklar yalnizca pasif alicilar degil, sosyallesme siirecindeki aktif 6znelerdendir (Corsaro
2005; Magnusson & Stattin 2006). Cocuklar okul kurallari ve 6gretmen midahalelerini degerlendirebilir,
onlara deger ve anlam ylkleyebilirler (Alerby 2003; Carter, 2016; Devine 2002). Cocuklar bir kuralin
6nemini anlayamazlarsa, onu 6nemsiz ve gereksiz olarak gérme egilimindedirler (Thornberg, 2008a).
Alan yazinda sinif kurallari ile ilgili yapilan c¢alismalarda ¢ogunlukla 6gretmenlerden bilgi edinildigi
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(Ataman, 2003; Dal & Akan, 2018; Denizel Given & Cevher, 2005; Hester et al. 2009; Ho et al. 2017;
Kaya, 2012; Sugai & Horner, 2006; Sahin-Sak et al. 2016; Uysal et al. 2010) ve gocuklardan bilgi edinilen
galismalarin ise sinirl oldugu (Carter, 2016; Ozen-Altinkaynak et al. 2018; Thornberg, 2008a; Thornberg,
2008b) gorilmektedir. Ayrica Glkemizde yapilan ¢alismalar incelendiginde, arastirmalarin genellikle farkl
orneklem gruplariyla yapildigi, ayni sinifa ait 6gretmen ve ¢ocuk bakis agisini veren sadece bir galisma
oldugu gorilmektedir (Karabay & Asi, 2015). Bu nedenle ayni siniftaki 6gretmen ve c¢ocuklardan es
zamanh bilgi elde edilmesinin alan yazina katki saglayacagi disinilmektedir. Okul 6ncesi dénemde
cocuklarin gelisimsel 6zellikleri nedeni ile sadece gortisme teknigi kullanilarak elde edilebilecek yanitlarin
sinirli olabilecegi kaygisi ile bu galismada ¢ocuklardan goriisme sorularini resim teknigi kullanilarak
yanitlamalari istenmis olup bu yoni ile arastirmanin alan yazindaki bulgulara cesitlilik saglayacagi
distnilmektedir. Bu arastirma, sinif kurallari, istendik ve istenmeyen davranislara iliskin uygulanan
stratejilerin, hem okul 6ncesi dénem c¢ocuklari hem de okul 6ncesi 6gretmeninin bakis acilarindan
karsilastirilmasi bakimindan 6nemlidir.

Bu noktadan hareketle arastirmanin amaci, okul 6ncesi egitime devam eden cocuklarin ve
o6gretmenlerinin sinif kurallari, istendik ve istenmeyen davranislar ve bu davranislar karsisinda izlenen
stratejiler hakkindaki deneyimlerinin belirlenmesidir. Arastirmanin problem climlesini “Okul 6ncesinde
sinif kurallari ve davranis yonetimine iliskin cocuklarin ve 6gretmenlerinin deneyimleri nelerdir?” sorusu
olusturmaktadir.

Yontem
Arastirma Modeli

Bu arastirma nitel arastirma yontemlerinden durum c¢alismasi olarak planlanmistir. Gincel bir
olgunun kendi gercekligi kapsaminda calisildigl, sinirlarin kesin cizgilerle belirgin olmadigi ve birden ¢ok
kanit ya da veri kaynaginin mevcut oldugu durumlarda kullanilan, gorgiil arastirma yontemleri durum
¢alismasi olarak nitelendirilmektedir (Yin, 1984). Arastirmada durum c¢alismasi desenlerinden butincul
tek durum desen kullanilarak bir okul 6éncesi sinifinda bulunan ¢ocuklarin ve 6gretmenlerinin sinif
kurallari ve davranig yonetimine iliskin deneyimleri incelenmistir. Butlincul tek durum deseninde kuram
teyit edilebilir ya da c¢iratilebilir, standartlara uymayan kendine 6zgli durumlar ¢alisilabilir ya da daha
once ¢alisiilmayan durumlar c¢ahsilarak bilinmeyen bir konunun ortaya ¢ikmasi saglanarak alan yazina
katki saglamak amaclanir (Yildinm & Simsek, 2013). Bitilncil tek durum calismalarinda sosyal olgular
daha ayrintili ele ahnarak, bulgularla dogrudan yorumlama yapmaya imkan tanidigi icin, arastirma
sorularini daha derinlemesine inceleme amagl biitincil tek durum galismasi gergeklestirilmistir.

Arastirmanin amacina uygun sorulara yanit bulabilmek igin yari yapilandiriimis gériisme tekniginden
faydalanilmistir. Gorlisme sorularinin  katilimciya sistematik bir sekilde sorulmasinin yani sira,
gorismecinin yazih sorularin disina c¢ikmasina imkan taniyan goérismeler ise yari yapilandiriimis
gorismelerdir (Lune & Berg, 2017). Arastirmada okul 6ncesi donem cocuklari ile gériismeler yapildig
icin, cocuklarin cevaplarindan yola gikarak, yari yapilandirilmis sorular ile daha detayh bilgiler alinacagi
distnilmistar.

Katilimcilar

Arastirmanin galisma grubu, Ankara ili Etimesgut ilgesinde yer alan bagimsiz bir anaokulunun 5 yas
sinifina devam eden ¢ocuklardan ve sinifin 6gretmeninden olusmaktadir. Calisma grubu belirlenirken
kiime ornekleme yontemi kullaniimistir. Bu yontemde oncelikle ulasilabilir olan Ankara ili Etimesgut
ilcesindeki bagimsiz anaokullari belirlenmistir. Ardindan kura yontemi kullanilarak ¢alismanin yapilacagi
okul belirlenmistir. Calismanin yapilacagi sinif belirlenirken, okul dncesi dénem ¢ocuklarinin dil gelisimi
gdz onilinde bulundurulmus, 5 yas grubu cocuklarindan daha acik ve net cevaplar alinabilecegi
ongorulmistir. Bu kapsamda ¢alisma grubu, okulda bulunan doért 5 yas sinifi icerisinden basit seckisiz
ornekleme yontemi ile belirlenmistir. Calismaya sinifin 6gretmeni ve siniftaki 15 ¢ocuk katilmistir.
Ogretmen 56 yasinda, cocuk gelisimi ve egitimi dgretmenligi lisans programindan mezun ve 32 yillik
mesleki tecriibeye sahiptir. Siniftaki 15 ¢ocuktan biri kaynastirma 6grencisidir. Cocugun dil ve konusma
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bozuklugu vardir ve bilissel alanda gelisimsel geriligi mevcuttur. Kaynastirma 6grencisi ile gergeklestirilen
gorismede gocuktan herhangi bir cevap alinamamis, ¢ocuktan konuyla ilgili resim yapmasi istendiginde
ise gocuk kurallarla ilgili herhangi bir resim yapmamistir. Kaynastirma 6grencisinden gegerli bir veri elde
edilemedigi icin gocuk arastirmaya dahil edilmemistir. Arastirmaya dahil edilen 5 yasindaki 14 ¢ocugun
7’si kiz, 7’si ise erkektir.

Veri Toplama Araglari

Arastirmada Ogretmen ve c¢ocuk gorisme formu olmak Gzere iki farkli veri toplama araci
kullaniimistir. Bu formlarda demografik bilgi sorularinin yani sira sinif kurallari ve davranis yénetimine
iliskin agik uglu 4 soru bulunmaktadir. Ayrica ¢ocuklara sorulan sorularin ikisinde (“Sen ya da bir
arkadasin sinif kurallarina uydugunda/sinifta yapilmamasi gereken yanlis davraniglardan birini yaptiginda
O0gretmeniniz neler yapiyor? Bir resim gizerek anlatir misin?”) ¢ocuklarin deneyimlerini daha detayli
betimlemelerine yardimci olmasi icin resim gizmeleri istenmis, resimler hakkinda konusularak notlar
alinmistir.

Verilerin Toplanmasi

Alan yazin incelemesi yapildiktan sonra arastirma sorulari hazirlanmistir. Sorular g okul 6ncesi alan
uzmanina gonderilmis ve uzmanlarin gorisleri dogrultusunda diizenlemeler yapilarak veri toplama
araclan sekillendirilmistir. Uygulamanin yapilabilmesi icin gerekli olan izinler alindiktan sonra, veriler yiiz
yiize goriismeler yapilarak elde edilmistir. Ogretmen ile yapilan gdriisme dncesinde ses kaydi igin izin
istenmis ve gorisme ses kayit cihazi ile kaydedilmistir. Cocuklarla bireysel gérismeler yapilmis,
cocuklarin cevaplari yazili olarak kaydedilmistir. Ogretmen ve gocuklarla yapilan gériismeler ortalama 20
dakika strmastar.

Verilerin Analizi

Ogretmen goériismesine ait ses kaydinin birebir transkripti yapilmis ve c¢ocuklarla yapilan
gorismelerden alinan notlar derlenmistir. Cocuklarin kimliginin gizlenmesi icin ¢alisma grubunda yer
alan ¢ocuklara C1, G2, ....,, €13, C14 kodlari atanmistir. Gériismelerden elde edilen veriler igerik analizi
yapilarak ¢dziimlenmistir. icerik analizinde verileri agiklayabilecek kavramlara ve iliskilere ulasmak
hedeflenmektedir (Yildirim ve Simsek, 2013). Bu kapsamda veriler kodlanarak kategorilestirilmis, temalar
elde edilmis, kod ve temalara goére tanimlamalar yapilarak bulgular yorumlanmistir. Calismanin i¢
tutarhhgini saglayabilmek icin elde edilen veriler (i¢ arastirmaci tarafindan kodlanarak alt tema ve
temalar belirlenmistir. Verilerin kodlanmasi siirecinde arastirmacilarin bireysel etkisini azaltmak igin
kodlayicilar arasi guvenirlik katsayilari hesaplanmistir. Birinci kodlayici ve 2. kodlayici arasindaki
givenirlik katsayisi .92; 1. kodlayici ve 3. kodlayici arasindaki glivenirlik katsayisi . 92; 2. kodlayici ve 3.
kodlayici arasindaki guvenirlik katsayisi ise .89 olarak hesaplanmistir. Kodlayicilar arasi ortalama
glvenirlik kat sayisi .91 olarak elde edilmistir. Miles ve Huberman (1994) i¢csel tutarliligi veren kodlama
denetimine gore kodlayicilar arasi goris birliginin en az .80 olmasi gerektigini belirtmistir.

Calisma icin etik kurul izinleri alinmis ve gecerligi arttirmak icin veri toplama araclari gelistirilirken
alan vyazindan vyararlanilmis, uzman gorisleri alinmis ve gorlismeler katilimcilarla ylz ylze
gerceklestirilmistir. Calismanin aktarilabilirliginin saglanabilmesi igin arastirma siireci, arastirma modeli,
calisma grubu, veri toplama araglari, verilerin analiz yontemi ayrinti bir bicimde tanimlanmaya
cahsilmistir. Arastirmanin inandiricihgini artirmak igin bulgularin tamami yorum yapilmadan dogrudan
sunulmustur. Ayrica ¢ocuklarin gorisleri ve gizimlerinden bazilarina dogrudan 6rnek olarak bulgularin
altinda yer verilmistir.

Bulgular

Arastirmanin bu boéliimiinde, ¢ocuklar ve 6gretmenle yapilan gériismeler ve ¢ocuklarin konuyla ilgili
yaptiklari gizimler 1s1g8inda elde edilen bulgular yer almaktadir.
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Tablo 1.

Cocuklarin Sinif Kurallarinin Varhigina iliskin Gériisleri.

Cocuklarin goriigleri n
Sinif kurallarimiz vardir. 14
Sinif kurallarimiz yoktur. 0

Tablo 1’de arastirmaya dahil olan gocuklarin siniflarinda sinif kurallari olup olmadigina dair gorisleri
yer almaktadir. Tablo incelendiginde, siniftaki cocuklarin tamaminin (n = 14) sinif kurallarinin oldugunu
ifade ettikleri gérilmektedir.

Tablo 2.

Cocuklarin Sinif Kurallarina lliskin Gériisleri.

Tema Alt tema Kod

Kurallar Akrana Yonelik Arkadasina vurmama C3, C10, C12, ¢C14)

Kurallar Arkadasini itmeme C¢10, ¢C12, ¢C14)

Egitim Ortamina
Yonelik Kurallar

Arkadasinin bir yerini sikkmama
Arkadasina oyuncak atmama
Arkadasiyla paylasma

Arkadagina tekme atmama
Arkadasinin elinden kalemi gekmeme
Arkadasina iyi davranma

Arkadasinin sagini gekmeme
Arkadasina tas atmama

Arkadagina tokat atmama
Arkadagina yumruk atmama

Kavga etmeme

Kahvaltiyi glizel yapma, yemegi glizel yeme
Oyuncaklari toplama

Sinifta kosmama

€2, €12)
G2, C3)
1, ¢10)
¢7,¢10)
¢12)

¢1)

¢14)

¢10)

G3)

¢7)

c4)

1, C6, C8)
1,6, C13)
G4, C10)

Akilli durma

Cok su icmeme

Okulu temiz tutma
Oyuncaklari kirmama
Oyuncaklarla kule yapmama
Masanin Ustiine ¢gtkmama
Sira olma

Ogretmeni dinleme

00
[
L=

G5)
¢11)
¢11)
¢13)
c9)
¢5)

P R RPRRPRRRPRRRPNWWOWRRRRRERRRERNNNNWASRA|S
.~~~ e~~~ e~~~ o~~~ o~~~ o~~~ —~ —~ — —

Ogretmene Yonelik
Kurallar

Diger Kurallar Ayakta tuvalet yapmama 1(G11)
Kahvaltida konusmama 1(G4)
Tuvalete ¢ok gitmeme 1(G13)

Tablo 2’de gocuklarin siniflarinda uygulanan kurallara iliskin gorisleri yer almaktadir. Alt temalar
incelendiginde akrana yonelik, egitim ortamina yonelik, 6gretmene yonelik kurallar ve diger kurallar alt
temalarinin ortaya c¢iktig1 gorilmektedir. Cocuklarin en ¢ok akrana yonelik (n = 22) ve egitim ortamina
yonelik kurallardan (n = 15) s6z ettikleri gérilmektedir. Akrana yonelik alt temasinin altinda ¢ocuklar
siniflarinda, arkadasina vurmama (n = 4), arkadasini itmeme (n = 3), arkadasinin bir yerini sikkmama (n =
2), arkadasina oyuncak atmama (n = 2), arkadaslyla paylasma (n = 2) ve arkadasina tekme atmama (n =
2) gibi kurallar oldugunu ifade etmislerdir. Ayrica cocuklar, arkadasinin elinden kalemi ¢ekmeme,
arkadasina iyi davranma, arkadasinin sagini ¢ekmeme, arkadasina tas atmama, arkadasina tokat
atmama, arkadasina yumruk atmama ve kavga etmeme kurallarini da dile getirmislerdir. Egitim ortamina
yonelik kurallar alt temasi altinda c¢ocuklar, kahvaltiyi giizel yapma, yemegi glizel yeme (n = 3),
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oyuncaklari toplama (n = 3), sinifta kosmama (n = 2) kurallarinin yani sira, akilli durma, ¢ok su icmeme,
okulu temiz tutma, oyuncaklari kirmama, oyuncaklarla kule yapmama, masanin {stiine ¢gikmama ve sira
olma kurallarinin oldugunu da belirtmislerdir. Ogretmene yénelik kurallar alt temasi incelendiginde
yalnizca bir gocugun 6gretmeni dinleme kuralindan soz ettigi goriilmektedir. Diger kurallar alt temasinda
ise bir cocuk ayakta tuvalet yapmama, bir cocuk kahvaltida konusmama ve bir ¢ocuk da tuvalete ok
gitmeme kurallari oldugunu ifade etmistir.

Sinif kurallari soruldugunda ¢ocuklar konuyla ilgili fikirlerini su sekilde ifade etmistir:

“Oyuncaklari en giizel toplayan kim, kahvaltisini en giizel yapan kim, arkadasina en iyi davranan kim,
arkadasiyla paylasarak en iyi davranan kim... “ (C1)

“Vurmak olmaz, arkadasini sikkmak olmaz. Oyuncak atmamak, hicbir sey atmamak.” (C2)

“..Kosmamak, arkadasimizi itmemek, vurmamak, tekme atmamak, tas atmamak, arkadaslarimizla
oyuncaklari paylasmak.” (C10)

Ogretmenle yapilan goriismede 6gretmen sinifta uygulanan kurallar olarak sira olma, ¢dpleri yere
atmama, arkadasina vurmama, arkadasini itmeme, tuvalete giderken sira olma, c¢ikarken izin alma,
oyuncaklari toplama, paylasma, tuvaletten gikarken el yikama, arkadasi itmeme ve ¢opleri ayristirarak
atma kurallarini dile getirmistir. Ogretmene sinifinda uygulanan kurallar soruldugunda 6gretmen
distncelerini su sekilde belirtmistir:

“Sira olmak, ¢épleri yere atmamak, birbirimize vurmamak, itmemek o tiir seyleri koymustuk biz. ...
Tuvalete giderken sira olmak, cikarken izin almak ondan sonra g¢ocuklarin koydugu kurallarla. ...
Oyuncaklari toplamak, birbirimizle paylasmak, kurallarimiz bu, bir de el yikamak temizlik kurallarimiz
var. Tuvalete girince, ¢ikinca ellerimizi yikamak, kahvaltiya giderken el yikamak, gelirken el yikamak.
Ozellikle parkta birbirimizi iteklememek. Bir de biz EKO okul oldu§umuz icin ¢épleri ayristirarak
atmak.”

Tablo 3.
Cocuklarin Sinif Kurallarini Belirleyen Kisi ya da Kisilere iliskin Gériisleri.

Kurah koyan kisi ya da kisiler n

Ogretmen 10 (G2, ¢3, C6, C7, €8, C9, €10, C12, C13, C14)
Birlikte (6gretmen ve gocuklar) 2 (C4, ¢5)

Cocugun kendisi 1(¢11)

Once égretmen sonra gocuklar 1(¢1)

Tablo 3’te ¢ocuklarin sinif kurallarini kimin ya da kimlerin belirledigine dair gorusleri yer almaktadir.
Tablo incelendiginde ¢ocuklarin biiylik cogunlugunun kurallarin 6gretmen tarafindan koyuldugunu ifade
ettikleri gériilmektedir (n = 10). Cocuklardan ikisi kurallari beraber koyduklarini ifade ederken, bir ¢cocuk
kendisinin koydugunu, bir ¢ocuk da 6nce 6gretmenin sonra da gocuklarin koydugunu belirtmistir.
Cocuklar sinif kurallarinin belirleyen kisi ya da kisilere iliskin fikirlerini su sekilde ifade etmislerdir:

“...0gretmenim koydu.” (C6)
“...Beraber koyduk kurallari...” (C5)

“..Ben belirledim. ilk bir baskan se¢imi yapmistik sonra ben baskan olmustum. Sonra da kurallari
agikladim ve sonra da bitmisti.” (C11)

“lik 6nce 6dretmen belirledi. Sonra okul baskanligi belirlendi, onlar belirledi...” (C1)

Ogretmen ile yapilan goriismede, 6gretmene sinif kurallarinin nasil belirlendigi soruldugunda
6gretmen kurallari cocuklarla beraber belirlediklerini, sene basinda konusarak sinif kurallarini anlattigini
ifade etmistir. Once kurallari anlattigini, dogru ve yanlis davranis iizerinde konustugunu ve ilk iki hafta
hep kurallar ve davranislar (izerinde ¢alistigini, ailelerden ¢ocugun evdeki davranislarina iliskin notlar
istedigini belirtmistir. Ogretmen sinif kurallarinin belirlenme asamasini su sekilde anlatmistir:
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“..Cocuklarla belirledik biz, sene basinda konusarak sey yaptik. ... Sene basinda, ya ben ilk bir ay
icinde oturtuyorum zaten sinif kurallarimizi, anlatarak... Kurallari birlikte koyduk yani o sekilde sey
yaptim. Yani bunlarin yanls davranislar oldugunu. Yanhs ve dodgru davranislari sene basinda
konustuk. O bir ay icinde de benim en ¢ok durdugum sey kavramdi oydu buydu degil en ¢ok
kurallardir. Yani 1-2 hafta icinde kurallari oturttuktan sonra zaten sizin hi¢ kurallari uyarlamaniza,
uyarmaniza gerek yok. O 1-2 haftada siirekli kurallari anlatiyoruz. Davranislarimiz nasil olmal onu
konusuyoruz, ailelerle konusuyorum evdeki davranislari ile ilgili kii¢iik notlar génderiyorlar. ... Yani
sene basinda o ilk hafta tamamen davranislari konusuyorum ben yani neler yapmaliyiz, sinifta nasil
davranmaliyiz, arkadaslarimiza nasil olmaliyiz, yani o ilk iki hafta benim odur. Cocuklari hem
alistiriyoruz hem de kurallari koyuyoruz.”

Tablo 4.

Cocuklarin Sinif Kurallarinin Onemine iliskin Gériisleri.
Cocuklarin goriisleri n
Sinif kurallari dnemlidir. 13 (G2, G3, ¢4, C5, €6, C7, C8, C9, C10, G11, C12, C13, C14)
Cevap yok. 1(¢1)

Tablo 4’te gocuklarin sinif kurallarinin dnemine iliskin gorusleri yer almaktadir. Cocuklarin biyiik
¢ogunlugu (n = 13) sinif kurallarinin 6nemli oldugunu ifade ederken bir gocuktan cevap alinamamistir.

Tablo 5.
Sinif Kurallarinin Neden Onemli Olduguna Dair Cocuk Gériisleri.
Tema Alt tema Kod n
Sinif Kurallarinin Akran odakh Arkadagimizin caninin acimamasi igin 2 (C10, C12)
Oneminin Nedeni  nedenler Arkadagimizin iyiligi icin 1(G10)
Kurallari bilmeyenleri uyarmak igin 1(G13)
Ogretmen odakli Ogretmen aferin desin diye 1(C13)
nedenler Ogretmenin kizmamasi igin 1(C5)
Ogretmenin mutsuz olmamasi igin 1(C4)
Ahlaki nedenler Glzel oldugu icgin 1(C9)
iyi bir sey oldugu icin 1(C2)
Egitim ortami Okulumuzun daginik olmamasi igin 1(c6)
odakli nedenler Sinifimiz glizel olmasi igin 1(G11)
Diger Bilmiyorum 3(C3, C8, C14)
Cevap yok 2(C1,C7)

Tablo 5’te ¢ocuklarin sinif kurallarinin neden énemli olduguna dair gorisleri yer almaktadir. Tablo
incelendiginde akran odakh, 6gretmen odakl, ahlaki, egitim ortami odakli nedenler ve diger alt
temalarinin oldugu goérilmektedir. Akran odakli nedenler alt temasinda gocuklar arkadasinin caninin
yanmamas! (n = 2), arkadasinin iyiligi (n = 1) ve kurallari bilmeyenleri uyarmak (n = 1) i¢in sinif
kurallarinin énemli oldugunu bildirmislerdir. Ogretmen odakli nedenler alt temasinda cocuklar
O6gretmenin aferin demesi (n = 1), kizmamasi (n = 1) ve mutsuz olmamasi (n = 1) igin sinif kurallarinin
onemli oldugunu dile getirmislerdir. Ahlaki nedenler alt temasinda ¢ocuklardan biri giizel oldugu igin, bir
digeri iyi bir sey oldugu icin sinif kurallarina uymanin énemli oldugunu ifade etmistir. Egitim ortami
odakli nedenler alt temasinda, bir ¢ocuk okulun daginik olmamasi igin, bir ¢cocuk ise sinifin glizel olmasi
icin sinif kurallarinin 6nemli oldugunu belirtmistir. Cocuklardan 5’i sinif kurallarinin neden 6nemli
olduguna dair herhangi bir gecerli cevap verememistir. Cocuklarin sinif kurallarinin neden 6nemli
olduguna dair dislincelerini su cimlelerle ifade etmislerdir:

“Kurallar 6nemli. Ciinkii arkadaslarimizin bir yeri acimamasi igin, arkadaslarimizin iyiligi igin.” (C10)
“...Onemli ¢iinkii mutsuz olur 6§retmen.” (C4)

“...Onemli ama neden 6nemli bilmiyorum.” (C8)
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Tablo 6.
Sinif Kurallarina Uyuldugunda Ogretmenin Sergiledigi Davranislara iliskin Cocuk Gériisleri.
Tema Alt tema Kod n
Ogretmen  Sembolik pekistirec  Cocuklara yildiz (gcikartma) verme 6 (C1, C2, C3, C6, C12, C14)
Davranisi Cocuklari siisleme 1(C7)
Cocuklara pasta alma 1(G11)
Yuz boyasi ile gocuklarin yizlerini 1 (C6)
boyama
Faaliyetsel Cocuklari disariya (bahgeye, 4 (G5, C11, ¢13, ¢C14)
pekistireg parka) ¢cikarma

Cocuklarin yaptiklari resimleri eve 1 (C13)
goturmeye izin verme

Sozel pekistireg Cocuklara aferin deme 3(C1, ¢9, C13)
Cocuklara tesekkiir etme 1(c4)

Diger Cevap yok 2 (C8, ¢10)
Mutlu olma 1(c4)

Tablo 6’da gocuklarin sinif kurallarina uyduklari zaman 6gretmenin sergiledigi davraniglar hakkindaki
gizdikleri resimlere iliskin agiklamalarindan elde edilen bulgular yer almaktadir. Tablo incelendiginde,
¢ocuklar sinif kurallarina uyan davranislarda bulundugunda 6gretmenin en ¢ok sembolik (n = 9),
ardindan faaliyetsel (n = 5) ve s6zel pekistirecler verdigi (n = 4) gériilmektedir. iki cocuk ise konuyla ilgili
gorus bildirmezken, bir cocuk da kurallara uyduklarinda 6gretmenin mutlu oldugunu ifade etmistir.
Sembolik pekistireg alt temasi incelendiginde ¢cocuklar kurallara uydugunda 6gretmenin ¢ocuklara en ¢ok
yildiz (gtkartma) verdigi (n = 6) goérulmektedir. Ayrica ¢ocuklar kurallara uyduklarinda 6gretmenin onlari
susledigini (n = 1), onlara pasta aldigini (n = 1) ve yuz boyasi ile yizlerini boyadigini (n = 1) ifade
etmiglerdir. Faaliyetsel pekistire¢ alt temasi incelendiginde 6gretmenin istenen davranislar karsisinda
¢ocuklari disariya gikardigi (n = 4) ve ¢ocuklarin yaptiklari resimleri evlerine gotiirmelerine izin verdigi
gorulmektedir (n = 1). Sozel pekistire¢ alt temasi incelendiginde ise sinif kurallarina uyduklarinda
o6gretmenin ¢ocuklara aferin dedigi (n = 3) ve tesekkdr ettigi (n = 1) gériilmektedir. Cocuklara “Sen ya da
bir arkadasin sinif kurallarina uydugunda 6gretmeniniz neler yapiyor? Bir resim ¢izerek anlatir misin?”
yonergesi verildiginde ¢ocuklarin yaptiklari resimler ve aciklamalardan bazi 6rnekler su sekildedir:

“Oyuncaklari paylastigim ve topladigim icin égretmenim bana yildiz veriyor, ¢ikartma yani.” (G2)

Sekil 1. C2 kodlu ¢ocugun kendisi ya da arkadasi kurallara uydugunda 6gretmenin neler yaptigina iliskin
¢izimi.
“Hi¢ kimse yaramazlik yapmadigi igin égretmen disariya ¢ikartiyor.” (C5)
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Sekil 2. C5 kodlu gocugun kendisi ya da arkadasi kurallara uydugunda 6gretmenin neler yaptigina iliskin
¢izimi.

“Kurallara uydugumuzda 6gretmen yliziimiize biyik ¢gizer, yiiz boyasi ile. Bize yildiz verir.” (C6)

Sekil 3. C6 kodlu gocugun kendisi ya da arkadasi kurallara uydugunda 6gretmenin neler yaptigina iliskin
gizimi.
“Ogretmen bize yildiz veriyor, bize aferin der. Kurallara uydudumuzda é§retmen yaptigimiz resimleri

eve gétiirmemize izin veriyor. Kurallara uydugumuz zaman parka ¢ikiyoruz. Burada 6gretmen yildiz
verirken siraya gegiyoruz.” (C13)

Ogretmen ile yapilan gériismede ise 6gretmen, ¢ocuklar sinif kurallarina uydugunda yildiz verdigini,
alkislattigini ve parka c¢ikardigini ifade ederek konu ile ilgili deneyimlerini su sekilde belirtmistir:

“Yildiz veriyorum, o giin alkishyoruz. Odiillerimiz alkis ve ¢ikartma. En ¢ok sevdikleri sey cikartma.
Alkis yapiyorum. Onun icin resmedemediler zaten cocuklar. Odiil olarak parka ¢ikiyoruz. Onlar ¢ok
sevdigi igin. Yani beslenme dostu okul oldugumuz igin ¢ok fazla ¢ikolata, seker dagitamiyoruz. Hani o
tip seyler yapiyordum daha énceden. Hem zararli oldugunu diisiindiigiim icin hem de beslenme dostu
bir okula yakismaz dedik onu kaldirdik. Onun yerine ¢ikartma veriyorum iste.”
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Sekil 4. C13 kodlu cocugun kendisi ya da arkadasi kurallara uydugunda 6gretmenin neler yaptigina iliskin

¢izimi.
Tablo 7.
Cocuklarin Sinifta Yapilmamasi Gereken Davranislarin Varligina lliskin Gériisleri.
Cocuklarin gorisleri n
Sinifta yapilmamasi gereken davranislar vardir. 14
Sinifta yapilmamasi gereken davranislar yoktur. 0

Tablo 7'de gocuklarin sinifta yapilmamasi gereken davranislarin olup olmadigina dair gorisleri yer
almaktadir. Tablo incelendiginde ¢ocuklarin tamaminin (n = 14) sinifta yapilmamasi gereken davranislar
oldugunu ifade ettikleri gorilmektedir.

Tablo 8'de sinifta yapilmamasi gereken davranislara iliskin ¢ocuklarin gorisleri yer almaktadir. Tablo
incelendiginde, akrana yonelik (n = 31), egitim ortamina yonelik (n = 10), 6gretmene yonelik (n = 3) ve
diger (n = 1) alt temalarinin ortaya ciktigi gorilmektedir. Akrana yo6nelik alt temasi incelendiginde
¢ocuklarin sinifta yapilmamasi gereken davranislar olarak vurma (n = 9), ¢imdikleme (n = 4), sa¢ gekme (n
= 4), itme (n = 3), tekme atma (n = 3), arkadasina kotu davranma (n = 2), kavga etme (n = 2), arkadasini
dislama (n = 1), arkadasina pislik deme (n = 1), arkadasini izme (n = 1) ve tas atma (n = 1) davranislarini
dile getirdikleri goriilmektedir. Egitim ortamina yonelik alt temasinda ¢ocuklar ¢ok ses ¢ikarma (n = 2),
kosturma (n = 2), aglama, mizmizlanma (n = 1), Lego’dan tiinel yapma (n = 1), oyuncaklari dagitma (n =
1), sinifta yerden yiiksek oynama (n = 1) ve yaramazlk yapma (n = 1) davranislarini ifade etmislerdir. Bir
diger alt tema olan 6gretmene yonelik davranislar alt temasinda ise cocuklarin sinifta yapilmamasi
gereken davranislar arasinda 6gretmene iyi davranmama (n = 1), 6gretmene saygl duymama (n = 1) ve
O0gretmene vurma (n = 1) davranislarindan soz ettikleri gérilmektedir. Yapraklari ve gigekleri koparma (n
= 1) ise bir ¢cocuk tarafindan ifade edilmistir. Cocuklarin, sinifta yapilmamasi gereken davranislara iliskin
ifadelerinden bazi 6rnekler su sekildedir:

“..Tekme atmamak, birbirimizi asla dislamamak...” (C7)

“Yaramazlik yapmak. ... itmek, vurmak bir de cimdiklemek, bir de sinifta kosmak...” (C5)

“ ... Arkadasa vurmamak, égretmene saygi duymamak. Cimdiklememek, sa¢ cekmemek, yapraklar
koparmamak, cicekleri koparmamak.” (C12)

Ogretmen ile yapilan goriismede &gretmen, sinifta en ¢ok vurma davranisinin yapilmamasini
istedigini ifade etmistir. Cocuklarin birbirlerini itmelerinin, paylasmamalarinin ve ¢ok yiiksek sesle
bagirmalarinin da sinifta yapilmamasi gereken davranislar arasinda oldugunu belirterek distincelerini su
sozlerle ifade etmistir:
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“En ¢ok vurmak. Birbirlerini iteklemeleri, paylasamamalarina hemen miidahale ediyorum,
konusturarak. ... Onun disinda ¢ok yiiksek sesle bagirilmasi, normalde zaten sesliyiz de. Cok yiiksek
sesle bagirdiklarinda higbiri birbirini duymuyor.”

Tablo 8.
Cocuklarin Sinifta Yapilmamasi Gereken Davranislara iliskin Gériisleri.
Tema Alt tema Kod n
Yapiimamasi Akrana Yonelik Vurma 9 (G5, C6, C8, 9, C10,
Gereken G11, G12, ¢13, G14)
Davraniglar Cimdikleme 4 (C1, G5, C6, C12)
Sag cekme 4(C8, C12, ¢13, C14)
itme 3 (C5, ¢6, C10)
Tekme atma 3(C7, C10, C11)
Arkadasina kotl davranma 2 (C4, C6)
Kavga etme 2 (C1, ¢8)
Arkadagini dislama 1(¢7)
Arkadasgina pislik deme 1(G13)
Arkadasini izme 1(C11)
Tas atma 1(C10)
Egitim Ortamina Cok ses ¢ikarma 2(C1,C2)
Yonelik Kosturma 2 (C2,C5)
Aglama, mizmizlanma 1(G3)
izin almadan esyalarla oynama 1(G13)
Lego’dan tlinel yapma 1(¢9)
Oyuncaklari dagitma 1(G2)
Sinifta yerden yiiksek oynama 1(C13)
Yaramazhk yapma 1(C5)
Ogretmene Yonelik  Ogretmene iyi davranmama 1(C13)
Ogretmene saygi duymama 1(C12)
Ogretmene vurma 1(C13)
Diger Yapraklari, gigekleri koparma 1(G12)
Tablo 9.
Sinifta Yapilmamasi Gereken Davranislarin Neden Yapilmamasi Gerektigine iliskin Cocuk Gériisleri.
Tema Alt tema Kod n
Yapiimamasi Akran odakl Arkadasin caninin acimasi 7 (C4, C5, C6, C10,
Gereken 11, G12, C14)
Davraniglardan Arkadasin tGzilmesi 2 (C1, C11)
Kaginma Nedenleri Arkadasina haksizlik olmasi 1(C7)
Arkadasin iyiligi icin 1(C10)
Ogretmen Ogretmenin kizmasi 3(C8, C12, C13)
odakli Ogretmenin hosuna gitmemesi 1(C13)
Ogretmenin rahatsiz olmasi 1(C1)
Ahlaki nedenler lyi bir sey olmamasi 1(C2)
Ko6tU bir sey olmasi 1(C8)
Diger Bilmiyorum 3(C3,C9, C13)

Tablo 9’da sinifta yapilmamasi gereken davranislarin neden yapilmamasi gerektigine dair
cocuklardan alinan gérusler yer almaktadir. Cocuklar en ¢ok akran odakh (n = 11), ardindan 6gretmen
odakli (n = 5) ve son olarak da ahlaki nedenler (n = 2) dile getirmislerdir. U¢ cocuktan konu ile ilgili
herhangi bir cevap alinamamistir. Akran odakh alt temasi altinda ¢ocuklar arkadasin caninin acimasi (n =

755



Yildiz et al. — Pegem Egitim ve Ogretim Dergisi, 10(3), 2020, 725-766

7), arkadasin Gzilmesi (n = 2), arkadasina haksizlik olmasi (n = 1) ve arkadasin iyiligi icin (n = 1) s6z
konusu davranislarin yapilmamasi gerektigini belirtmislerdir. Ogretmen odakli alt temasinda, 8gretmenin
kizmasi (n = 3), 6gretmenin hosuna gitmemesi (n = 1) ve 6gretmenin rahatsiz olmasi (n = 1) nedenlerini
dile getirmislerdir. Ahlaki nedenler alt temasinda ise 1 gocuk iyi bir sey olmadig icin s6z konusu
davranislarin yapilmamasi gerektigini ifade ederken, bir cocuk da kéti bir sey oldugu icin yapilmamasi
gerektigini belirtmistir. Cocuklar, sinifta yapilmamasi gereken davranislarin neden yapilmamasi
gerektigine iliskin diisiincelerimi su sekilde dile getirmislerdir:

“Arkadasimizin cani aciyabilir. ... Bu davranislari yaparsak 6gretmen bize kizabilir.” (C12)
“... Clinkdi iyi bir sey degil.” (C2)

“Ciinkii bu davranis yapiimamali. Bu davranis neden yapiimamali bilmiyorum.” (G13)

Tablo 10.
Sinif Kurallarina Uyulmadiginda Ggretmenin Sergiledigi Davranislara iliskin Cocuk Gériisleri.
Tema Alt tema Kod n
Ogretmen Birinci tip ceza  Kizma 7 (C3,C4,C6, C8, C9,
Davranisi G10, G13)
Uyarma 3 (G4, ¢10, G12)
Kisme 1(C6)
ikinci tip ceza Daslinme kosesine (sandalyesine) gonderme 4(C1, C2,C11, ¢c14)
Ders yaptirma 1(C5)
Verdigi yildizlari geri alma 1(C13)
Parka ¢ikarmama 1(G14)
Diger Davranisin nedenini sorma 1(G1)
Kurali hatirlatma 1(GC3)
Cevap yok 1(C7)

Tablo 10’da c¢ocuklarin sinif kurallarina uymadiklari zaman 6gretmenin ne tir davranislarda
bulunduguna dair cizdikleri resimlere iliskin agiklamalarindan elde edilen bulgular yer almaktadir. Tablo
incelendiginde cocuklardan gelen bulgulara gére 6gretmenin en ¢ok birinci tip (n = 11), ardindan ise
ikinci tip ceza verdigi (n = 7) gbze carpmaktadir. Birinci tip ceza alt temasi incelendiginde cocuklar
kurallara uymadiginda 6gretmenin kizma (n = 7), uyarma (n = 3) ve kiisme (n = 1) davranislari sergiledigi
goriilmektedir. ikinci tip ceza alt temasinda ise ¢ocuklar sinif kurallarini bozan davranislar karsisinda
o6gretmenin kendilerini diisinme kdsesine (sandalyesine) génderdigini (n = 3), ders yaptirdigini (n = 1),
verdigi yildizlar geri aldigini (n = 1) ve parka ¢ikarmadigini (n = 1) ifade etmislerdir. Diger alt temasinda
bir cocuk 6gretmenin davranisin nedenini sordugunu, bir cocuk 6gretmenin kural hatirlattigini ifade
ederken, bir cocuk ise herhangi bir cevap vermemistir. Cocuklara “Sen ya da bir arkadasin sinif kurallara
uymadiginda 6gretmeniniz neler yapiyor? Bir resim gizerek anlatir misin?” yonergesi verildiginde
¢ocuklarin yaptiklari resimler ve agiklamalardan bazi 6rnekler su sekildedir:

“Burada oyuncaklari paylasmazsak oyuncak getirmememizi séyliyor &dgretmenimiz. Burada
arkadaslarimizia déviismemeyi anlattim. Ogretmen bir daha yapmayin diyor. Yemek yerken
konusmamaliyiz. Odretmen yle yaparsak bize kizar. Burada K. ve A.’nin kizlarin evlerini bozdugunu
¢izdim. Odretmen onlari uyariyor.” (C4)
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Sekil 5. C4 kodlu cocugun kendisi ya da arkadasi kurallara uymadiginda 6gretmenin neler yaptigina iliskin
¢izimi.

“Ogretmen biz yaramazlik yapinca bizi sandalyeye aliyor.” (G11)

Sekil 6. C11 kodlu cocugun kendisi ya da arkadasi kurallara uymadiginda 6gretmenin neler yaptigina
iliskin gizimi.
“Resimde ben, arkadaslarim ve éGretmen var. Ogretmen bize kiziyor, bizde éziir dileriz diyoruz, bize
verdigi yildizlari geri aliyor.” (C13)

“Kumla tas attigi icin 6gretmeni ona kizmis. Ve su kirmizi sandalyeye otur demis. Sonra demis ki biz
parka ¢ikacadiz sen de burada oturup bekleyeceksin demis. Sonra ¢ocuk oturmus éyle beklemeye
baslamis, o sirada onlar parka ¢ikmis.” (C14)

Ogretmen ile gergeklestirilen goériismede ogretmen, cocuklar sinifta yapilmamasi gereken
davraniglari yaptiklarinda ¢ocuklari konusturdugunu, sohbet ettigini, empati kurdurmaya cgalistigini ve
disiinme kosesine gonderdigini bildirmistir. Ayrica 6gretmen cocuklar kurallara uymadiginda onlari
somut yaptirimlarla karsilastirdigini da érneklerle aciklamistir. Ogretmenin konuya iliskin diisiince ve
deneyimlerini su sekilde aktarmistir:
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“..Mesela ¢6pii ¢épe atmak. ...Hepsini yere atiyorlardi. Onu toplamazlarsa yaptiracagim etkinligi
bekletiyordum, vermiyordum toplayana kadar. ..Vurma olayinda da 5 dakika oturma diisiinme
késemiz var. Hem benim karsimda duruyor hem sohbet ediyoruz diisiindiikten sonra diisiincelerini
acikliyor sonra gidiyor arkadasindan 6ziir diliyor... Bir de oyuncak toplamayan ¢ocuda ertesi giin
oyuncak saatinde tamam diyorum bugiin sen oynamayacaksin, o zaman toplamayi kabulleniyorlar ve
topluyorlar... Onun disinda konusurum sohbet ederim. Davranisinin nelere, kendisine yapildiginda
nasil, ne hissedecedini soruyorum genellikle. Kendilerine yapildiklarinda kéti hissedeceklerini
soyledikleri icin peki sen yaptin karsidaki nasil hisseder... O zaman yanlislarini anlyorlar. Empati
kurmalarini saglhyorum kisacasi. Diisiinme késesi, o arada ben sohbet ediyorum agikgasi, sonra birkag
dakika diistiniyorlar, kavga ettiyse kavga ettigi arkadasi ile birlikte ¢agiriyorum o arada
konusurlarken kendileri ¢6ziiyorlar agik¢asi. Ben éziir dilemek zorundasin falan demiyorum bir sey, ne
yapman gerekiyor o da séyliiyor iste, éziir dilerim, éziir diliyorlar, diisiiniiyorlar...”

Sekil 7. C13 kodlu ¢cocugun kendisi ya da arkadasi kurallara uymadiginda 6gretmenin neler yaptigina
iliskin gizimi.

Sekil 8. C14 kodlu gocugun kendisi ya da arkadasi kurallara uymadiginda 6gretmenin neler yaptigina
iliskin ¢izimi.
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Tartisma ve Sonug

Arastirmada tim cocuklar, sinif kurallarinin ve sinifta yapilmamasi gereken davranislar oldugunu
belirtmistir. Cocuklarin sinif kurallarina ve sinifta yapilmamasi gereken davranislara iliskin gorisleri
incelendiginde akrana yonelik, egitim ortamina yonelik, 6gretmene yonelik ve diger alt temalarinin
ortaya ciktigi bulunmustur. Arastirmada cocuklarin hem sinif kurallari hem de sinifta yapilmamasi
gereken davraniglara yonelik olarak en c¢ok akrana fiziksel zarar vermemeye yonelik ifadelerde
bulunmalari, alan yazinda yapilan diger ¢alismalarin sonuglari ile benzerlik gostermektedir (Karabay &
Asi, 2015; Perry-Hazan & Lambrozo, 2018; Thorngberg, 2008a). Thornberg (2008a) tarafindan yapilan
calismada da gocuklar en ¢ok iliskisel kurallar temasi altinda ele alinan kavga etmeme, zorbalk
yapmama, arkadasina iyi davranma gibi kurallari dile getirmislerdir. Perry-Hazan ve Lambrozo (2018)
tarafindan 7-10 yas arasi 6grencilerle yapilan arastirmada ¢ocuklar siddetten uzak durma, sinifta sessiz
galisma ve 6dev hazirlama ile ilgili kurallarin oldugunu ifade etmislerdir. Karabay ve Asi (2015) tarafindan
yapilan benzer bir arastirmada ise ¢cocuklarin davranigla ilgili kurallari ilk sirada, zarar vermemeye yénelik
kurallari ikinci sirada ve temizlik ve dizenle ilgili kurallari Gglincl sirada glindeme getirdikleri
gorilmektedir. ilkégretim 6grencileriyle yapilan bir calismada ise cocuklarin en sk “sinifta ya da
koridorlarda kosmamak”, “s6z alarak konusmak”, “cevreyi, okulu ve sinifi temiz tutmak”, “6devleri
zamaninda yapma”, “sinifta kendi aramizda konugsmamak/gurilti yapmamak”, “derse zamaninda
girmek/okula zamaninda gelmek” gibi daha ¢ok egitim ortamina yonelik kurallari ifade ettikleri
goriilmektedir (Boyaci, 2009). Alan yazinda da ifade edildigi tGzere sinif kurallar, sinif ve okulun iginde
bulundugu sosyal ve kiltlrel cevreye 6zgli degerler, inanglar ve normlardan etkilenerek 6gretmen ve
cocuk iliskisine gore sekillenmektedir (Neff & Helwig, 2002; Lewis, Romi, Katz & Qui, 2008). Bu bulgular
ve bilgiler 1siginda sinif kurallarina iliskin cocuk goéruslerinin, her sinifin dogasina, ¢ocuklarin yasina ve
egitim kademesine gore farklilasabilecegi dustinilmektedir.

Ogretmenle yapilan gériismede 6gretmen, cocuklarin gériislerine paralel olarak sinifta kurallarin ve
yapilmamasi gereken davranislarin oldugunu belirtmistir. Ogretmen sinifta uygulanan kurallar olarak sira
olma, copleri yere atmama, arkadasina vurmama, arkadasini itmeme, tuvalete giderken sira olma,
¢ikarken izin alma, oyuncaklari toplama gibi kurallari; sinifta yapilmamasi gereken davraniglara iliskin
olarak ise vurma, birbirini itme ve ¢ok yiksek sesle bagirma davranislarini dile getirmistir. Arastirma
bulgusuna benzer olarak alan yazinda yapilan arastirmalarda da siraya girmek, paylasmak, sinifin
temizligi, kisisel temizlik, baskalarina zarar vermemek ve esyalara zarar vermemek okul 6ncesi
ogretmenleri tarafindan sinif ortaminda uygulanan kurallar arasinda ifade edilmistir (Durmusoglu Saltali
& Arslan, 2013; Karabay & Asi, 2015). Arastirma sonucunda c¢ocuklarin ve 6gretmenlerinin sinif
kurallarinin ve sinifta yapilmamasi gereken davraniglarin neler olduguna iliskin gérislerinin birbiri ile
benzerlik gosterdigi tespit edilmistir. Bu bulgu, ¢ocuklarin ve 6gretmenlerinin sinif kurallari konusunda
fikir birligi icerisinde olduklarini ve cocuklarin sinifta uygulanan kurallar hakkinda farkindaliklarinin
ylksek oldugunu distindirmektedir. Arastirmada cocuklarin sinif kurallarindan bahsederken kurallari
hep olumsuz ciimlelerle ifade etmeleri ise arastirmanin carpici bir bulgusudur. Ogretmenin de bazi sinif
kurallarini olumsuz ifadelerle dile getirdigi goz 6niinde bulundurularak, ¢ocuklarin da 6gretmeni model
aldiklarr dusuntlmektedir. Sinif kurallarinin ne yapilmayacagini belirten olumsuz cimleler yerine, ne
yapilacagini belirten olumlu ciimlelerle ifade edilmesi gerekmektedir (Alberto & Troutman, 2013; Alter &
Haydon, 2017). Ornegin bir sinif kurali olan “cdpleri yere atmama” kurali, olumlu ifade ile
diizenlendiginde “copleri ¢op kutusuna atma” olarak degismektedir. Kurallarin olumlu ifade edilmesi,
cocuklarin olumlu davranislara daha basarih bicimde odaklanmalarina ve istendik davranislarin
sergilenmesini saglamaktadir (Burden, 2003; Gable, Hester, Rock & Hughes, 2009; Kerr & Nolson, 2010).

Sinif kurallarinin kim ya da kimler tarafindan belirlendigine dair bulgular incelendiginde, arastirmada
gocuklarin biyiik cogunlugu, kurallarin &gretmen tarafindan koyuldugunu belirtmistir. Ogretmen ile
yapilan goérismede ise O0gretmen kurallari gocuklarla beraber belirlediklerini ifade etmistir. Ancak
sonrasinda sene basinda konusarak sinif kurallarini anlattigini, dogru ve yanhs davranis Uzerinde
konustugunu ve davranislar lzerinde calistigini belirtmesi, kurallarin belirlenmesi siirecini anlatirken
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cocuklarin siregteki rolinden bahsetmemesi ve c¢ocuklardan elde edilen bulgular, sinif kurallarinin
O0gretmen tarafindan belirlendigini dusundirmektedir. Alan yazin incelendiginde sinif kurallarinin
olusturulmasinda zaman zaman 6gretmenin, zaman zaman ise 6gretmen ve ¢ocuklarin belirleyici oldugu
goriilmektedir. Kaya (2012) tarafindan yapilan arastirmada okul dncesi 6gretmenlerinin % 79.2’si sinif
kurallarinin 6gretmen ve cocuklar tarafindan birlikte belirlendigini ifade etmistir. Pigman (2001)
tarafindan yapilan ¢alismada ise 6gretmenlerin % 45’i kurallarinin kendisinin belirledigini ifade ederken,
% 39'u ise kurallari ¢ocuklarla beraber belirlediklerini ifade etmislerdir (akt. Kaya, 2012). Parpucu,
Yildirnm-Polat ve Akman (2018) tarafindan okul 6ncesi 6gretmenleriyle yapilan arastirmada, bazi
o0gretmenlerin kurallarin gcocuklarla beraber olusturulmasi gerektigini ifade ettigi, bazi 6gretmenlerin ise
O0gretmen tarafindan belirlenecek kesin kurallar olmasi gerektigini dile getirdigi tespit edilmistir. Disiplin
modelleri incelendiginde farkli modellerin kurallar hakkinda farkli énerileri oldugu gérulmektedir. Canter
ve Canter’in Glvengen Disiplin Yaklasiminda kurallar 6gretmen tarafindan belirlenip ¢ocuklarin kurallara
uyulmasi beklenmektedir. Gordon’un Etkili iletisim Yaklasimi ise siniflarin giivenli, verimli ve uyumlu
yerler olabilmesi icin kurallarin g¢ocuklarla tartisilarak benimsenmesi gerektigini, herkesin kurallar
Gzerinde ayni fikirde olmasi gerektigini, boylelikle herkesin ihtiyaglari karsilanacagi icin hem 6gretmenin
hem de gocuklarin kazanacagini ifade eder (akt. iflazoglu Saban, 2016). Jones ve Jones (2016) ise, 6grenci
geri bildirimlerinin toplandigi, kaydedildigi, tartisildigi ve daha sonraki yil igin sinif kurallarinin belirlendigi
¢ok agsamali bir sinif kurallari olusturma surecini benimsemistir. Sinif kurallarinin belirlenme siirecinde
0gretmen ve gocuklar olmak tizere sinifin tiim dyelerinin siirece dahil olmasinin, gocugun sinifa aidiyetini
giclendirebilecegi, kendisinin ve arkadaslarinin koydugu kurallari sahiplenerek igsellestirmesini
saglayabilecegi ve dolayisiyla sinif kurallarinin gegerliligini arttirabilecegi dusinilmektedir. Sinif
kurallarinin beraber belirlenmesi, c¢ocuklarin kendilerini degerli hissetmelerini, kurallara uymaya
gonalltlik gostermelerini saglayabilmekte, ¢ocuklarin kurallara uyma isteklerini arttirabilmekte,
demokrasi algilarinin  gelisimini destekleyebilmekte ve kurallari igsellestirmelerine yardimci
olabilmektedir. (Burden, 2003; Dogan, Ugurlu & Karakas, 2014; Durmusoglu Saltali & Arslan, 2013;
Karabay & Asi, 2015; Kerr & Nelson 2010). Sinif yonetimi ve etkinliklerine ¢ocuklarin da fikirlerini
belirterek katilmalarina izin veren olumlu yaklasimlar sayesinde cocuklar egitim sirecinin merkezinde
aktif bir katihmci olarak yer alirlar (Koran & Avci, 2017). Ozellikle okul dncesi dénemde sinif kurallar
belirlenirken cocuklarin da strece dahil olmalari, aidiyet duygularini besleyerek kendilerini sinifin degerli
bir Gyesi olarak hissetmelerini saglayabilir ve okula uyumu kolaylastirabilir.

Arastirmada ¢ocuklarin tamamina yakini sinif kurallarinin 6nemli oldugunu ifade etmislerdir. Benzer
sekilde yapilan diger arastirmalarda c¢ocuklarin biyiik c¢ogunlugu kurallarin gerekli oldugunu ifade
etmekte, kurallarin olmasinin 6nemli oldugunu belirtmekte ve kurallar oldugunda okulun daha iyi bir yer
oldugunu belirtmektedirler (Karabay & Asi, 2015; Johansson & Johansson, 2003; Thornberg, 2008b).
Arastirmada cocuklar sinif kurallarinin neden 6nemli oldugunu ise arkadasinin caninin yanmamasi,
arkadasinin iyiligi gibi akran odakl; 6gretmenin aferin demesi ve 6gretmenin kizmamasi gibi 6gretmen
odakli; kurallara uymanin iyi bir sey olmasi gibi ahlaki nedenler; sinifin giizel olmasi gibi egitim ortami
odakli nedenler ile agiklamislardir. Sinif kurallarinin neden 6nemli olduguna iliskin goruslerine paralel
olarak gocuklar sinifta yapilmamasi gereken davraniglarin neden yapilmamasi gerektigini akran odakl,
O0gretmen odakli ve ahlaki nedenler ile agiklamislardir. Arastirma bulgularina benzer olarak Karabay ve
Asi’nin (2015) arastirmasinda okul 6ncesi donem gocuklar “zarar vermemek igin”, “sinifin temizligi ve
diizenin korumak icin”, “yaramazlik yapmamak icin” ve “etkinlikleri nitelikli yapmak icin” kurallarin
gerekli oldugunu ifade etmislerdir. Arastirmada cocuklarin yaklasik Ggte biri ise sinif kurallarinin neden
onemli olduguna iliskin gecerli bir cevap verememistir. Bazi ¢ocuklarin 6gretmen odakh nedenler
sunmasi ve Ugcte birinin kurallarin neden 6nemli olduguna dair gecgerli nedenler sunamamasi, bu
cocuklarin kurallari igsellestiremediklerini distindiirmektedir. Arastirmanin, egitim 6gretim yilinin ikinci
dénemin sonlarina dogru vyapildigi da g6z o6ninde bulunduruldugunda c¢ocuklarin kurallari
icsellestirememis olmasi 6gretmenin sinif yonetimi yaklasiminda eksiklikler olabilecegini gostermektedir.
Thornberg’e gore (2008a), cocuklar kurallarin gerekliligini anlamadiklari zaman kurallari 6nemsiz gérme
egiliminde olurlar. Kurallarin kabuliindeki en 6nemli unsurlar 6grencilerin kuralin ardindaki nedeni
tanimasi ve algilamasidir. Arastirmada, c¢ocuklarin bazilarinin kurallarin neden 6nemli oldugunu
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actklayamamasinin  nedenlerinden birinin de kurallarin 6gretmen tarafindan belirlenmesi oldugu
dustnilmektedir. Clnki 6gretmen ve gocuklar sinif kurallarini fikir birligi ile olusturdugunda gocuklar
kurallari igsellestirebilir ve yorumlayabilir (iflazoglu Saban, 2016). Cocuklara sinif yénetimi ve kurallarla
ilgili bakis agilarini paylasma firsati verilmesi 6grenme ortamini destekler. Cocuklar istekleri ve
ihtiyaclarini da dile getirerek, etkili bir sinif ydnetimine katki saglayabilirler (Egeberg, 2018).

Arastirmada ¢ocuklarin yaptiklari ¢izimler ve ¢ocuklarla yapilan goériismeler sonucunda, ¢ocuklar sinif
kurallarina uydugunda 6gretmenin en ¢ok ¢ikartma verme gibi sembolik, ardindan disariya ¢ikarma gibi
faaliyetsel ve aferin deme gibi s6zel pekistirecler verdigi bulunmustur. Arastirma kapsaminda 6gretmen
ile yapilan gérismede benzer sekilde 6gretmen, ¢ocuklar sinif kurallarina uydugunda yildiz verdigini,
alkislattigini ve parka ¢ikardigini belirtmektedir. Cocuklarin goriis ve gizimleri ile 6gretmen gorusleri
ortak sonuglari isaret etmekte olup 6gretmenin sinif kurallarina uyan gocuklari édillendirdigini ortaya
koymaktadir. Arastirma sonuglarina benzer olarak, gerceklestirilen diger arastirmalarda da okul 6ncesi
o6gretmenleri, olumlu davranisi pekistirmek, cocuklara sinif kurallarini benimsetmek ve ¢ocuklari olumlu
davranisa yonlendirmek icin 6dil yéntemini kullandiklarini belirtmislerdir (Durmusoglu Saltali & Arslan,
2013; Karabay & Asi, 2015; Turla, Sahin & Avci, 2001). Alan yazin incelendiginde okul o6ncesi
o6gretmenleri 6dillendirme yontemi olarak tesekkir etme, aferin deme gibi sozel 6dillendirmeler, sinif
arkadaslarina alkigslatma, yildiz takma, tim sinifi yeni bir kitap okuma ya da bir sarki 6gretme gibi
yontemleri kullandiklarini belirtmislerdir (Durmusoglu Saltali & Arslan, 2013; Ritz, Noltemeyer, Davis &
Green, 2014). Odil kullanmak, cocuklarin kurallara uymaya tesvik edebilir ve &gretmenler sinif
kurallarina uyan gocuklari édiillendirebilir (Arthur & Cremin, 2006; Savage & Savage, 2010). Odiiller s6zli
ya da s0zli olmayan ifadeler ve dokunma gibi sosyal pekistirecleri, istedigi merkezde istedigi etkinligi
yapma gibi etkinlik ya da ayricaliklari ve yildiz, bilet gibi simgesel (sembolik) pekistirecleri icerebilir
(iflazoglu Saban, 2016). Odiil kullanilirken dikkat edilmesi gereken noktalardan biri ddillendirilecek
davranisin diger davraniglardan kesin gizgilerle ayriimasidir. Cocuk deger goren davranisi diger
davranislardan ayirmalidir ve olumlu davranisin bu oldugunu fark etmelidir. Boylelikle gocuk deger géren
davranisi yapmaya yénelir ve pekistirilince de davranis kalici hale gelir (Dal & Akan, 2018). Odiil
kullanilirken g6z 6ninde bulundurulmasi gereken bir diger nokta icsel ve dissal motivasyon konusudur.
Senemoglu’na gore (2001) 68retmenler, cocuklarin 6z diizenleme yeterliligini destekleyen yaklasimlar
sergileyerek, cocuklarin kendi basarilarinin sonucundaki kazanimlarina yénelik haz ve doyumun onlar igin
bir icsel 6dil oldugunun bilincinde olmalari ve ¢ocuklarin bu farkindaligi yasamalarini desteklemeleri
gerekmektedir (akt. Karabay & Asi, 2015). Oyuncaklar, gikartmalar ve gesitli okul malzemeleri, maddi
pekistiregler arasinda yer alir. Bu pekistireglerin olumsuz 6zelligi maliyetlerinin pahali olmasi ve ¢ok sik
kullanildiginda etkisinin ¢cabuk gegmesidir. Cocuklara aferin deme, giilimseme, sirtini oksama gibi sozel
ya da s6zel olmayan sosyal pekistirecler ise ¢cocuklarin akranlari ve 6gretmeni ile olumlu etkilesim ve
iletisim meydana getirdiginden glcli bir pekistirme etkisi gbstermektedir (Kligikahmet’ten [2003] akt.
Karaoglu, 2008). Alan yazin goz onlinde bulunduruldugunda 6gretmenlerin 6ncelikle sozel ve sosyal
pekistirecleri, ardindan sembolik pekistirecleri kullanmalari gerektigi diisiinilmektedir. Arastirmaya dahil
edilen sinifta hem gocuklarin gizimleri ve so6zIU ifadeleri hem de 6gretmenin beyani, en sik sembolik
pekistireg, en az ise sozel pekistire¢ kullanildigi yonindedir. Arastirmanin bu dikkat gekici sonucu,
o6gretmenin uyguladigl 6dil yonteminin alan yazindaki 6neriler ile uyusmadigini géstermektedir.

Arastirmada ¢ocuklar sinif kurallarina uymadiginda 6gretmenin ne tir davranislarda bulunduguna
dair ¢ocuklarin gizimleri ve agiklamalarindan elde edilen bulgular sonucunda, 6gretmenin kizma, uyarma
ve kiisme gibi birinci tip; disinme kosesine (sandalyesine) gonderme, ders yaptirma, verdigi yildizlari
geri alma ve parka cilkarmama gibi ikinci tip ceza yéntemleri uyguladigi bulunmustur. Ogretmen ile
gerceklestirilen gdrismede ise 6gretmen, cocuklar sinifta yapilmamasi gereken davranislari yaptiklarinda
cocuklarla sohbet ettigini, cocuklari konusturdugunu, empati kurdurmaya galistigini, diisinme kosesine
gonderdigini ve etkinligi baslatmadigini bildirmistir. Arastirma bulgusuna paralel olarak Uysal vd. (2010)
tarafindan okul o6ncesi 6gretmenleriyle yapilan arastirmada, 6gretmenlerin istenmeyen davranislar
karsisinda en ¢ok sozel uyari sonrasinda ise azarlama ve gozdagi verme gibi birinci tip cezayi kullandiklar
bulunmustur. Farkh egitim kademelerindeki 0Ogrenci goruslerinin incelendigi arastirmalarda da,
ogrenciler 6gretmenlerin olumsuz stratejileri sik kullandiklarini bildirmislerdir (Roache & Lewis, 2011;
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Romi, Lewis, Roache, & Riley, 2011). Arastirma sonuglarina benzer olarak farkli kiltirleri inceleyen bir
¢alismada, Tirkiye'deki ilk6gretim 6grencileri, kurallara uymadiklarinda 6gretmenlerinin ceza verdigini,
Norvegli 6grenciler ise 6gretmenlerinin ceza yerine onlarla konusma yolunu tercih ettiklerini ifade
etmislerdir (Boyaci, 2009). Bas¢i ve Dilekmen (2009) ilkégretim 6gretmenlerinin bircogunun fiziksel ceza
yontemi ile sinifta disiplin kurmaya calistiklarini ifade etmektedir. Alan yazinda yer alan ¢ok sayida
arastirmada da, 6gretmenlerin istenmeyen davranislar karsisinda birinci tip ceza kullanarak gocuklari
sozel olarak sert bir sekilde uyardiklarina iliskin sonuglar yer almaktadir (Akgiin, Yarar & Dinger, 2011;
Dobbs-Oates, Arnold, & Doctoroff, 2004; Giinay, 2005; Sadik, 2004). Ayrica bu arastirmanin dikkati
¢eken 6nemli bir bulgusu ise sinif kurallarina uyulmadiginda 6gretmenin davranislarina iliskin 6gretmen
ve cocuk gorlslerindeki farklilasmalardir. Cocuklar siklikla cezalardan s6z edip bunu resimlerine
yansitirken, 6gretmen ilk olarak cocuklarla konustugunu onlarla sohbet ettigini ve onlara empati
yaptirmaya calistigini ifade etmektedir. Arastirmanin bu sonucuna benzer olarak Karabay ve Asi (2015)
tarafindan yapilan arastirmada da sinif kurallarina uyulmadiginda 6gretmenin kullandigi yontemlere
iliskin cocuk ve Ogretmen gorislerinde farkliliklar ortaya ¢ikmistir. Bu durum 6gretmenlerin sosyal
begenirlik kaygisinin agiklamalarina yansidigini diisindiirmektedir. Arastirma sonuglari ve alan yazindaki
arastirmalar degerlendirildiginde, 6gretmenlerin istenmeyen davranislar karsisinda ¢ogunlukla olumsuz
stratejileri kullandiklar tespit edilmistir. Ocak-Karabay, Glizeldere-Aydin ve Arici (2019) tarafindan okul
oncesi 6gretmenleri ile yapilan galismada da okul 6ncesi 6gretmenlerinin Onleyici yaklagima yonelik
uygulamalarda becerilerinin gelistiriimesine gereksinim oldugu ifade edilmistir. Egitimin ilk basamagi
olan okul oOncesi donemde, Ogretmenin kullandig sinif yonetimi stratejileri, cocuklarin ileriki
hayatlarinda 6nemli izler birakabilmektedir (Marzano & Marzano, 2003; Norris, 2003). Okul 6ncesi
o6gretmenlerinin olumlu sinif yonetimi stratejilerine iliskin bilgi ve becerilerinin desteklenmesi bulyiik
6nem tasimaktadir.

Uygulamaya Yonelik Oneriler

Arastirma ve alan yazinda yer alan ¢alismalar degerlendirildiginde, etkili bir sinif yonetimi igin sinif
kurallarinin igsellestiriimesinde &gretmene biyiik sorumluluk distigi goérilmektedir. Ozellikle okul
oncesi donemde kurallarin 6gretilmesi ve benimsetilmesinde kural belirleme siirecine ¢ocuklarin dahil
edilmesi, kurallarin nedenleri hakkinda ¢ocuklarla beyin firtinasi yapilmasi, kurallarin olumlu ciimlelerle
ifade edilmesi, rol oynama, kuklalar, gesitli oyunlar, kurallari sinifta tiim cocuklarin gorebilecegi bicimde
gorsel olarak yerlestirme gibi tekniklerin kullanimi, ¢ocuklarin kurallari benimsemesini kolaylastiracaktir.
Ayrica kurallar belirlenirken, 6gretmenler kurallarin olumlu ifadeler ile olusturulmasina dikkat etmelidir.
Ogretmen, ailelerle isbirligi yaparak, okul idarecileri ve diger 6gretmenlerle isbirligi halinde sinif kurallari
ile okul kurallarinin paralel gitmesi icin ¢aba gostererek ve etkili sinif ydnetimi stratejileri kullanarak bu
streci yuratmelidir. Sinif kurallarinin yani sira, okul kurallari ve ev kurallari da olumlu climlelerden
olusmahdir. Boylelikle kurallarin gocuklara olumlu davranislari hatirlatmasi da saglanmalidir.

Yapilan arastirma sonucunda ve alan yazindan elde edilen benzer c¢alismalar gostermektedir ki,
ogretmenler sinif kurallarinin benimsetilmesi igin siklikla 6dil ve ceza sisteminden yararlanmaktadir.
Odiil, istendik davranislarin tesvik edilmesi igin kullanilabilir bir sistemdir. Ancak &dil kullaniminda
o6dulln gesidi, ortaya ciktigi ortam ve siklhigi gibi dikkat edilmesi gereken 6nemli noktalar bulunmaktadir.
istenmeyen davranislar sonucu ortaya cikan kizma, bagirma ve cezalandirma gibi ydntemler ise sinifta
olumsuz etkilesime yol agacaktir. Ceza, istenmeyen davranislara kalici ¢éziimler sunamamakla birlikte
cocuklara olumsuz yasantilar sunarak okula ve 6grenmeye karsi olan tutumlarini olumsuz yénde
etkileyebilmektedir. Ogretmenler, cezanin olumsuz sonuclarina yol agmamak icin davranisin arkasindaki
nedeni anlamayl amaclayan, etkili iletisimi hedefleyen ve ceza yerine ¢6zliimlere odaklanan pozitif
disiplin yéntemlerini tercih etmelidir. Ogretmenlerin sinif ydnetimi konusundaki 6grenme ihtiyaglarini
belirlemek adina ihtiyag analizleri yapilmal ve iyilestirici nlemler almalarini desteklemek igin hizmet igi
egitimler sunulmalidir. Ogretmen adaylarina lisans dersleri kapsaminda sinif ydnetimi stratejileri
hakkinda 6rnek olaylar sunulmali, 6rnek olaylarin izerinden tartisma ortamlari saglanarak ¢éziim yollari
tizerinde fikir alisverisinde bulunmalari desteklenmelidir. Ogretmenlik uygulamasi dersleri, 6gretmen
adaylarinin goreve baslamadan 6nce sinif yonetimine iliskin bilgi ve becerilerini gelistirmeleri, teorik
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bilgilerini uygulamaya déniistiirmeleri adina énemli bir firsattir. Ogretmenlik uygulamasi esnasinda
uygulama 6gretmeni ve 6gretmen adayi sinif yonetimine iliskin bilgi ve fikir alisverisi gerceklestirmelidir.
Ogretmenler, dgretmen adaylarinin uygulamalarini gézlemleyerek sinif yénetimi becerileri hakkinda
onlara gelistirici donutler vermeli, sinif kurallarini belirleme ya da hatirlatma gibi siireglerde 6gretmen
adaylarini da siirece dahil etmelidirler.

Sinirliliklar ve Arastirmaya Yonelik Oneriler

Bu calisma, nitel arastirmanin dogasi geregi bir okul dncesi sinifini olusturan 14 gocuk ve sinifin
ogretmeni ile sinirlidir ve bu nedenle arastirma sonuglari diger siniflara ve ortamlara genellenirken
dikkatli olunmalidir. Ayrica sinif kurallarinin ve sinif yonetimi stratejilerini sinifin ve okulun iginde
bulundugu sosyal ve kiiltirel gevreye 6zgi degerler, inanglar, normlar tarafindan etkilenerek 6gretmen
ve cocuk iligskisine gore sekillenebilecegi ve sinif dinamiginin sinifin dogasina, ¢ocuklarin yas ve gelisim
diizeylerine ve egitim kademesine gore farklilik gésterebilecegi de géz 6niinde bulundurulmalidir.

Arastirmada c¢ocuklarin dislince ve deneyimlerini genel gorisleri dogrultusunda 6grenebilmek igin
yari yapilandirilmis goériisme tekniginden yararlaniimistir. Benzer sekilde 6gretmenin uygulamalari
hakkinda bilgi edinebilmek icin de yari yapilandiriimis goriisme teknigi kullanilmistir. Her iki gérlismede
de, nitel arastirma kapsaminda, yari yapilandirilmis gériismelerin olasi sinirliliklari mevcuttur. Ancak bu
arastirmada bu sinirhligin etkilerini azaltip guvenirligi artirabilmek igin cocuklarin ¢izimlerinden
faydalanilmistir.

Arastirma, cocuklar ve 6gretmenden elde edilen nitel verilerle sinirhdir. Arastirmacilara farkl veri
toplama tekniklerinin de dahil edildigi; cocuklar, 6gretmenler, idareciler ve ebeveynler gibi ¢oklu veri
kaynaklarindan yararlanan ve okul dncesi donemde sinif yonetimini cesitli degiskenler baglaminda ele
alan calismalar yapmalari 6nerilmektedir.

Arastirma sonucunda ve alan yazinda yapilan arastirmalar incelendiginde 6gretmenlerin 6dil ceza
yontemini sinif yonetimini saglamak adina siklikla tercih ettikleri gériilmektedir. Hem 6dilin hem de
cezanin kullanim sikhigi ve sekli olumsuz sonuglara yol agabilir. Bu nedenle 6gretmenlerin 6dil ve ceza
yontemini siklikla tercih etme nedenlerini ortaya koyabilmek igin birden ¢ok veri toplama araciyla veri
cesitlemesi yonteminin uygulandigi calismalar yapilmalidir. Ayrica okul 6ncesi 6gretmenlerinin etkili sinif
yonetimi stratejilerine yonelik bilgi, beceri ve degerlendirme egitimlerinin verilecegi deneysel
arastirmalar da gergeklestirilmelidir.
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