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Abstract

Schema theory explains how readers use their prior knowledge to comprehend passages. Viewing video clips in pre-reading
appears to be a useful way to help students prepare for learning by providing audio-visual images of  different topics. The
present study investigated the effects of  watching videos during a pre-reading stage on the reading comprehension of  EFL
students. This experimental study was carried out on two intact groups with 32 male students in each group over three
months. The experimental group watched videos during the pre-reading stage followed by reading comprehension passages
while the control group was taught conventionally. Two achievement tests were used as pre-test and post-test to investigate
the effects of  the treatment on the experimental group. An independent-samples T-test and paired samples T-test were
applied to compare the results of  the two groups and a questionnaire was used to check the students' attitudes toward the
effectiveness of  watching videos before reading. The results showed that the experimental group outperformed the control
group (p=<.05) and also indicated that the participants had a positive attitude towards watching videos during the pre-
reading stage. The results of  the study suggest that watching videos as a pre-reading technique can be utilized by teachers in
activating learners' background knowledge and by curriculum developers in planning and designing appropriate textbooks
with related videos and .lms to improve learners' reading comprehension skills. 
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Introduction
As video projectors and smart boards are available in some schools, teachers are encouraged to utilize them in
their teaching to be more effective in instructing their students by providing audio-visual materials. Once, .lms
and videos were considered unimportant and time-consuming in the classroom and were just used for
entertainment. It is evident that modern technology had almost no place in Iranian education settings in the past.
At the same time, English teachers in Iranian high schools have generally had dif.culties engaging students in
reading activities; the reading comprehension passages that are in many of  the required textbooks do not seem to
be interesting to learners since they often have less background knowledge about the reading passages. This
makes reading classes boring to them and they do not feel motivated to read. In contrast, videos are an enjoyable
source of  entertainment and language learning. 

With this practical concern and informed by schema theory, which states that comprehension of  a text is
the result of  an interactive process between the reader’s background knowledge and the text (An, 2013), this
study was conducted to shed light on how watching reading related video clips during the pre-reading stage can
activate EFL learners' background knowledge to help boost their reading comprehension skills. Since ef.cient
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comprehension requires the ability to relate the textual material to one's own knowledge and the goals of  a pre-
reading stage are to activate students’ knowledge of  a subject, provide any language preparation that might be
needed for coping with the passage, and motivating learners to want to read the text (Celce-Murcia, 1991),
videos can be used to activate their schemata because of  involving their auditory and visual senses. Consequently,
the purpose of  this study is to investigate the impact of  watching videos that are related to the reading passages
in the students’ textbook in pre-reading stage on reading comprehension. In other words, we investigate whether
watching videos in pre-reading can help students perform signi.cantly better than students who do not engage in
pre-reading exercises or pre-read with a textbook. Further, we investigate students’ attitudes so as to solve some
of  the existing problems in Iranian EFL learners’ reading comprehension skill. In the following sections, we will
.rst review the effects of  using video materials in language teaching and the importance of  pre-reading activities.

Video Materials in Language Teaching
So far, there has been considerable research on the effects of  movies and .lms on the listening comprehension of
EFL learners (Chung, 1999; Ginther, 2002; Gruba, 2006; Haghverdi & Vaezi, (n.d.); Lati., Tavakoli, & Alipour,
2013; Ockey, 2007; Suvorov, 2008). Dehghani and Jowkar (2012) conducted a study on the impact of  video
projectors on EFL learners' listening comprehension and indicated that the use of  video texts allows listeners to
utilize the non-verbal components of  communication that can assist them in processing and comprehending
aural input. In this vein, Herron and Seay (1991) provided evidence that supports the feasibility of  video-based,
strategy-driven instruction in listening comprehension; in their research, the experimental group performed
signi.cantly better on the .nal tests of  listening comprehension with both the video and the audio than did the
control group in which no strategy training occurred. M. L. Chen's (2012) paper focused on the effects of
integrating children's literature and DVD .lms into a college EFL class; it revealed that viewing .lms and
discussing a children's fantasy novel signi.cantly increased the scores of  the experimental group on reading
comprehension subtests over the control group with exposure to the textbook. The effect of  video-based
instruction on ESL/EFL students’ language skills was investigated by Han (1994) and the results revealed that
video-based instruction improves their communicative competence and their listening comprehension.

Mekheimer (2011) stated that videos contain interesting and contextual uses of  language and they can be
relevant to speci.c text types and textbooks. They can have their activating role in pre-reading stage in reading
comprehension classes. In addition, Yang, Chen, and Jeng (2010) explained that viewing videos can relieve
students from the boredom of  traditional class language drills by the dynamics of  various information such as the
authentic setting, accents, posture, gestures, etc. of  native speakers. Others have concluded that:

Video is lauded for contextualizing language (i.e., linking language form to meaning) and depicting the
foreign culture more effectively than other instructional materials. Videotapes permit students to hear
native speakers interacting in everyday conversational situations and to practice important linguistic
structures. Unlike audiocassettes, video's visual dimension is thought to reduce ambiguities present in
native speaker voices and to motivate students to want to learn the foreign language . (Herron, Cole,
York, & Linden, 1998, p. 775)

Teaching with .lms and videos is recognized as a powerful communications medium by some educators
(Golden, 2001; Moreira & Nejmeddine, 2015; Stoller, 1988). They can be combined with other learning
resources and instructional strategies to perform a vital role in modern language teaching and learning contexts.
Pre-reading is a useful strategy which prepares students to learn effectively in class because it makes them ready
and motivated to comprehend the reading passages (Zhang, 2001). 

Dikilitas and Duvenci (2009) stated that using computers in classrooms helps teachers to add multisensory
elements like image, text, sound, video, and animation. Butler-Pascoe and Wiburg (2003) described video or
image as the three-dimensional text. Today, many classrooms have monitors and video players available for
teachers to utilize and incorporate into their lesson planning, and student feedback because the use of  video clips
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and .lms in language classrooms seems to be very positive (Brooke, 2003). However, the use of  videos should be

well integrated into classroom activities rather than be used as a time .ller (Stoller, 1988). To achieve this goal,

the focus should be on their activating role by applying them during a pre-reading stage to set the scene to learn

language skills. There have been several studies conducted regarding using videos in English language teaching

(ELT) classes (Golden, 2001; Hendershot, 2007; Houston, 2000; Kusumarasdyati, 2006; Moreira & Nejmeddine,

2015; Sherman, 2003), while very few studies have been done on their use in enhancing reading comprehension.

For example, some researchers showed that videos can be used to enhance students' reading and communication

skills at the university level in EFL classrooms (Ismaili, 2013; Mirvan, 2013; Weyers, 1999). Additionally,

Marzban (2010) and Ponce, Lopez, and Mayer (2012) have demonstrated that the use of  computer assisted

educational techniques can help improve students' reading comprehension.

Rowland (2007) started using closed-caption videos to assist children with learning to read and concluded

that video topics rich with the history and culture of  the target language provide a meaningful context for

language learning. Video technology plays a major role as a motivator for language development and helps

students in acquiring language skills (Dorshomal, Gorjian, & Pazhakh, 2013). With the sheer volume of  digital

media available via the Internet, videos have been increasingly used to serve the needs of  EFL learners (Jeng,

Wang, & Huang, 2009). 

The importance of  Pre-reading Activities
In the pre-reading stage, students and teachers establish the purpose for reading and activate the students’ prior

knowledge of  the topic. Teachers also try to create a context for learning. Generally, they use some teaching

techniques in pre-reading to do so. However, research studies on literature review about pre-reading shows that

very few studies have concentrated on the pre-reading stage with the watching video technique and how this

mechanism affects reading comprehension. In an experimental study, P. S. Chen (2008) investigated the effect of

pre-reading (studying or reading the learning materials before class) on understanding the lectures in class. The

results revealed that this kind of  pre-reading was bene.cial to learners in order to comprehend key points and

dif.cult concepts during the lectures since they had the required background knowledge. 

The schemata, as stated by Rumelhart (1980), can represent knowledge at all levels-from ideologies and

cultural truths to knowledge about the meaning of  a word, to knowledge about what patterns of  excitations are

associated with what letters of  the alphabet. To relate schema theory to reading comprehension, he further

explains that readers use their schematic knowledge to comprehend passages. That is, the importance of schema

theory to reading comprehension lies in how the reader uses schemata. Meanwhile, An (2013) also emphasized

that the roles of  Schema theory in comprehension cannot be ignored. Youso. and Seidi (2015) stated that

reading comprehension is what allows a reader to interact with a text in a meaningful way. Reading

comprehension is the result of  effective reading. In addition, King (2002) explains that effective reading is

grounded in strong cognitive skills such as attention, auditory analysis, sound blending, sound segmenting,

memory, processing speed, and visualization. Consequently, the key to improving weak reading comprehension is

to confront and correct weak mental skills in these cognitive areas (Hoque, 2013). It can be achieved by using

video clips which are important tools to activate students' prior knowledge and make students utilize their

cognitive strategies in understanding reading comprehension. 

Watching videos in pre-reading stage can activate learners’ background knowledge about the reading

passages, so it seems necessary to refer to schema theory as the theoretical background of  this study. Various

de.nitions has been given for schema theory by different scholars. For example, for Rumelhart (1980) it was an

explanation of  how readers use prior knowledge to comprehend and learn from text, whereas Barlett (1932) put

it another way as "an active organization of  past reactions or experiences" (p.201). It has been utilized in diverse

.elds in the history, for instance, Rumelhalt (1980) and Carrell (1988) introduced it in reading by discussing the

important role of  background knowledge in reading comprehension. Specially, it can be applied through pre-

reading activities to activate learners’ schemata. According to Urquhart and Weir (1998), schemata can be

classi.ed as: formal schemata, content schemata, linguistic schemata, and cultural schemata. Applying schema
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theory to watching videos can be rationalized because it provides learners with content, linguistic, and cultural
schemata.

Schema theory and the theory of  computer assisted language learning (CALL) can better support the
theoretical position of  this study. According to Stockwell (2014), the theory of  CALL consists of  distributed
cognition, situated action and a theory of  language learning. That is, the theory of  CALL originates from the
role that technology plays in language learning and the theories of  second language learning. The underlying
idea behind situated action is that people will behave differently depending on the situation and the options
available (Suchman, 2006). The concept of  distributed cognition was .rst conceived by Hutchins (1995a) as a
means of  examining the real-world Mow of  representations in cooperative work settings. Since then, the concept
has been expanded to include the way in which cognition occurs as a process that combines both internal and
external memory and processing functions (Stockwell, 2014). Hutchins’s view emphasized the external nature of
human cognition, and he argued that, “…a complete theory of  individual human memory would not be
suf.cient to understand that which we wish to understand because so much of  the memory function takes place
outside the individual” (1995b, p.286). That is to say, in many of  the activities that happen in our daily lives, a
large proportion of  them take place as a combination of  processes that take place within individuals and the tools
that are used to facilitate these activities (Stockwell, 2014).

Viewing video clips in pre-reading seems to build students' background knowledge and can help them
comprehend texts by providing visual images for unusual topics. Besides, visualization has been characterized as
a very important prerequisite for a good reader to improve his reading comprehension skill (Draper, 2012).
Meaningful pre-reading refers to being prepared before learning takes place, while trying to relate new learning
material to previous knowledge (Zhang, 2001). King (2002) expresses that using videos can compensate for some
of  the shortcomings in the EFL learning experience because they have different features like being realistic,
motivating, interesting, and context-based. Therefore, by concentrating on these features, watching videos before
reading may be helpful in mastering learners' reading comprehension. Other research results revealed that the
use of  computer assisted educational techniques can improve students' reading comprehension (Marzban, 2010;
Ponce, Lopez, & Mayer, 2012). 

In this modern digital era, videos can be helpful in learner-centered language learning or even in
minimally scaffolded learning such as the use of  YouTube video segments for learning foreign languages
(Mekheimer, 2011). Chiu and Lee (2009) studied the relationship between the pre-class video viewing of  the
lecture content and image processing. The results of  their study showed that a pre-class video viewing of  the
lecture content and hands on activities in class enhanced the learning of  high-school students’ basic image
processing. Kusumarasdyati (2004) and Luo (2004) both found that videos catch learners’ interest and can
positively affect their motivation to learn. As stated in Xue and Pan (2012), through the unique form of  dynamic
pictures, .lms can display different kinds of  information vividly to audiences, and can effectively provide students
with an intercultural experience without the time and .nancial costs of  visiting other countries and cultures.
Films can provide students with information and language, which may help facilitate their reading
comprehension. Unlike the studies mentioned, this study aims to examine the role that watching reading passages
related videos during the pre-reading stage has in enhancing students' reading comprehension skills in EFL
contexts, speci.cally at the high school level.

Research Questions 
In light of  the literature and practical needs in English teaching in Iran, this study addressed the following two
research questions:

1. Does watching videos during the pre-reading stage of  a reading comprehension activity affect EFL 

learners' reading comprehension skills?
2. Do students have a positive attitude towards watching video clips during the pre-reading stage? 

Method
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Design
The design in this research was experimental, including two intact groups with a pre-test and post-test for each
group. Two sets of  scores were compared regarding the two groups of  students. An independent-sample t-test
was applied to check the generalizability of  the results and to show that the observed variations were signi.cant
and that the two groups were homogeneous in their English language pro.ciency. A paired-samples T-test was
used to compare the scores of  the pre-test and post-test of  both groups. 

Participants
The participants of  the study were 64 intermediate level pre-university male students from Allameh Jafari High
school, which is a school for talented students. Their ages ranged from 16 to18. They had all entered this school
by taking the entrance examination of  schools for talented students. This study was conducted with two intact
groups, which were assigned to two classes with 32 students by the school authorities. That is, the students were
divided in accordance with their average level. In other words, equal number of  students with high, mid, and low
averages were placed in these two classes. The study was carried out over a period of  three months. It had an
experimental group exposed to videos during the pre-reading stage followed by the reading comprehension
passages and a control group that was taught traditionally.

Instruments
As this study had a control group and an experimental group to meet the purpose of  the study, the following
instruments were used during the research. In this study, four reading passages, “ Global warming, global concern,”
“How to give a good speech,” “Earthquakes and how to survive them,” and “Why exercise is important?” were chosen and used
in reading class for both groups (see Appendix   D).  Two standardized achievement tests were used in this
research study. The .rst (Appendix B) was an achievement test with three parts: vocabulary, reading
comprehension, and cloze passage regarding the four selected passages from their textbook. The test had 15
items of  vocabulary, 15 items of  reading comprehension passages, and 10 items of  cloze passages. The total test
items were 40. The format for the second standardized achievement test (Appendix C) was the same as the .rst
one. The achievement tests were taken from the universities entrance examination in Iran.

At the end of  the treatment period both groups were given a questionnaire to check students’ attitudes and
ideas towards the effectiveness of  watching videos before reading in increasing their reading comprehension
skills. The questionnaire for students adapted from Hsieh et al. (2010) included 15 questions (Appendix A).

SPSS software was used to analyze the questionnaire and test score data. The videos that were shown for
the students as treatment in the pre-reading stage were all downloaded from YouTube (Appendix E) and were
related to the selected reading passages regarding content and themes.

Procedure
A pre-test (an achievement test) was administered to both groups to check the homogeneity of  the subjects. The
experimental group then received the treatment. That is, the experimental group watched videos in pre-reading
stage as the treatment. At the end of  the study, a post-test (another achievement test) was administered; the data
was then collected and analyzed. 

For both groups, at the beginning of  the class, students were given a short list of  vocabulary and phrases
used in the book to prepare them for better understanding the reading passages. The control group reading class
began with a picture (Appendix D) and the title for discussion, thus activating their previous knowledge, and
preparing learners for reading. At this stage students were given pre-reading questions and agree/disagree
questions (Appendix D)  as a brainstorming activity. At the end of  the study the students were given post-reading
questions to check comprehension. For the experimental group, the videos introduced the core theme. The
classroom procedures and teaching methods were the same for both groups, except in that the experimental
group watched related videos of  these four readings in pre-reading stage. The students in experimental group
watched videos for 30 minutes. As students watched the videos, the teacher stopped occasionally to check
comprehension. During this time, the teacher asked oral “while-watching” questions to check comprehension
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and at the same time to encourage students to better concentrate on the videos. Most of  the words, phrases,
clauses and sentences in the videos are similar to the content of  the reading comprehension passages in the
textbooks. That is, the theme and topics of  the videos are related to those of  the reading passages. 

In Iran, where the researchers implemented this teaching technique, one lesson lasts for 90 minutes.
Presenting full-length movies in a classroom was time consuming, thus the researchers used videos that lasted less
than 20 minutes, so they did not pose a signi.cant time obstacle. The rest of  class time was devoted to reading
comprehension and doing the relevant exercises in the experimental group. After the experimental group
watched the videos, students received a questionnaire aimed at eliciting their feedback regarding using or not
using videos in the classroom. After the instruction period, students in both groups were given post-tests. Post-
tests consisted of  multiple choice reading comprehension questions, cloze passages, and vocabulary questions.
The collected data from the questionnaire, pre-test, and posttest were then compared using SPSS. Finally, the
results were analyzed and discussed. 

Results
Effects of  Pre-reading Videos on Reading Comprehension
An independent-samples t-test was carried out to compare the mean pre-test scores of  both the control and 
experimental groups to be sure about whether or not there were any differences between the two prior to 
treatment. The results are shown in Tables 1 and 2. 

Table 1
Group Statistics on Pre-test of  the Control and Experimental Groups

Groups N Mean Std. Deviation Std. Error mean

Pre-test Control
Pre-test experimental

32
32

30.78
31.00

2.87
3.20

.507

.566

Table 2 
Independent Samples T-test on Pre-Test of  the Control and Experimental Groups

Levene's
Test For

Equality of
Variances

t- test for Equality of  Means

95%
Con.dence

Interval of  the
Difference

F Sig. t Df Sig.* Mean
difference

Std. Error
Difference

Lower Upper

Pre Equal 
variances 
assumed

.455 .503 -.288

-.288

62

61.27

.775

.755

-.218

-.218

.760

.760

-1.738

-1.738

1.301

1.301Equal 
variances 
not 
assumed

Note. *Two-tailed
Table 1 reveals no signi.cant differences between the control (M=30.78, SD=2.87) and experimental

(M=31.00, SD=3.20) groups; Table 2 illustrates a difference of  0.775 which was larger than 0.05 (T= -.288;
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df=62; p>.05). This indicates that there were no signi.cant differences between the control and experimental
groups before instruction and they were homogeneous. A paired-samples T-test was used to compare the mean
scores of  the pre- and post-tests in the control group as shown in Tables 3 and 4. 

Table 3
Paired- Samples Statistics on Pre-Test and Post-Test of  the Control Group 

Groups N Mean Std. Deviation Std. Error mean

Pre-test Control
Post-test control

32
32

30.78
32.12

2.87
2.82

.507

.499

Table 4
Paired Samples T-Test on Pre-test and Post-test of  the Control Group

Paired Differences T df Sig.*

Mean
difference

Std.
Deviation

Std.
Error

95% Con.dence
Interval of  the

Difference

Lower Upper

        Pair 1
Pre-test 
control 
- post-test 
control

-1.34 2.22 .393 -2.14 -.542 -3.41 31 .002

Note. *Two-tailed

The results of  the paired-samples t-test used to compare the two sets of  scores obtained from the control
group show that the mean difference between the pre- and post-tests was 1.34. Table 4 shows a difference of
0.002 which is smaller than 0.05 (M=-1.34; SD=2.22; df=31; p<0.05). This indicates the effect of  traditional
instruction on participants’ reading comprehension skills. Table 5 shows that the mean score of  the experimental
group on the pre- and post-tests was 31 and 33.68, respectively.

Table 5
Paired Samples Statistics on Pre-test and Post-test of  the Experimental Group

N Mean Std. Deviation Std. Error mean

Pair 2 Pre-Test experimental 
Post-Test experimental

32
32

31.00
33.68

3.20
1.97

.566

.349

As shown in Table 6, the mean difference is 2.68. There is a signi.cant difference between the mean scores
of  pre-test and post-test of  experimental group (M=-2.68; SD= 2.11; t= -7.18; df=31; p=0.000<0.05). This 
difference (2.68) indicates the effect of  watching videos during the pre-reading stage on the reading 
comprehension skills of  the participants in the experimental group. To .nd out whether the difference between 
the post-test scores of  the control and experimental groups was signi.cant or not, another independent samples 
T-test was used as shown in Tables 7 and 8. 

Table 6
Paired Samples T- test on Pre-Test and Post-Test of  the Experimental Group
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Paired Differences T df Sig.*

Mean
Std.

Deviation
Std.

Error 
95% Con.dence Interval

of  the Difference

Lower Upper

Pair 2    Pre-Test 
Experimental   - 
Post-Test 
Experimental

-2.68 2.11 .374 -3.45 -1.92 -7.18 31 .000

Note. *Two-tailed.

Table 7
Group Statistics on Post-tests of  the Control and Experimental Group

Groups N Mean Std. Deviation Std. Error mean

Post-test Control
Post-test experimental

32
32

32.12
33.68

2.82
1.97

.499

.349

Table 8
Independent Samples T-test on Post-tests of  the Control and Experimental Groups

Levene's
Test For

Equality of
Variances

t- test for Equality of  Means

95% Con.dence
Interval of  the

Difference

F Sig. t Df Sig.* Mean
difference

Std. Error
Difference

Lower Upper

Pre Equal 
variances 
assumed

4.14 .046 -
2.56

-
2.56

62

55.44

.013

.013

-1.56

-1.56

.609

.609

-2.78

-2.78

-.344

-.341

Equal 
variances 
not assumed

Note. *Two-tailed

Table 7 reveals the difference between the mean scores of  the post-tests of  the control (M=32.12) and
experimental (M=33.68) groups. The mean difference is 1.56. Table 8 illustrates that the difference (0.013) was
signi.cant and was smaller than 0.05 (T= -2.56; df=62; p<.05). This difference is because the treatment the
experimental group received (i.e., watching videos during the pre-reading stage), increased the reading
comprehension scores of  the EFL learners.

Students’ Attitudes toward Watching Pre-Reading Videos
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A one sample T-test with a .xed test value of  3 was used to show EFL students' attitudes towards watching videos
during the pre-reading stage. The results of  the analysis, shown in Tables 9 and 10, demonstrate that the average
was 3.826 and its signi.cance was 0.000, which is smaller than 0.05. This reveals that students have a positive
attitude towards watching videos and they think that it is bene.cial to help improve their reading comprehension
skills (p=0.000<0.05). 

Table 9
One-Sample T-Test Statistics 

N Mean Std. Deviation Std. Error Mean

Attitude towards watching videos 32 3.82 .809 .143

Table 10 
One-Sample T-Test

Test Value = 3                                       

T Df
Sig. Mean 

Difference

95% Con.dence Interval of  the 
Difference

Lower Upper

EFL learners' Attitudes 
towards watching videos

5.77 31 .000 .826 .534 1.118

Note. *Two-tailed

Table 11 
Percentage and Frequency of  Questionnaire Items for the Experimental GroupQu

e

s

Questionnaire items for EG 
Strongly 
agree

Agree Neutral Disagree Strongly 
Disagree

T
o
t
a
l 

T
o
t
a
l 
%

Fre. Per. Fre. Per. Fre. Per. Fre. Per. Fre. Per.

Q. 1 Question 1 was movie preference which has not been included in this table.
Q. 2 13 40.63 14 43.75 2 6.25 1 3.12 2 6.25 32 100
Q. 3 9 28.12 10 31.25 7 21.87 3 9.37 3 9.37 32 100
Q. 4 10 31.25 11 34.38 6 18.75 3 9.37 2 6.25 32 100
Q. 5 16 50 7 21.87 5 15.62 3 9.37 1 3.12 32 100
Q. 6 11 34.38 11 34.38 5 15.62 4 12.5 1 3.12 32 100
Q. 7 14 43.75 13 40.63 2 6.25 2 6.25 1 3.12 32 100
Q. 8 16 50 11 34.38 3 9.37 1 3.12 1 3.12 32 100
Q. 9 8 25 14 43.75 5 15.62 3 9.37 2 6.25 32 100
Q. 10 7 21.87 5 15.62 11 34.38 6 18.75 3 9.37 32 100
Q. 11 20 62.5 7 21.87 5 15.62 0 0 0 0 32 100
Q. 12 19 59.38 10 31.25 3 9.37 0 0 0 0 32 100
Q. 13 3 9.37 7 21.87 7 21.87 7 21.87 8 25 32 100
Q. 14 2 6.25 5 15.62 6 18.75 12 37.5 7 21.87 32 100
Q. 15 15 46.87 14 43.75 1 3.12 1 3.12 1 3.12 32 100
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Table 12
Percentage and Frequency of  Questionnaire Items for the Control GroupQ

u
e
s
t
i
o
n
s

Questionnaire items for CG 
Strongly 
agree

Agree Neutral Disagree Strongly 
Disagree

T
o
t
a
l 

T
o
t
a
l
%

Fre. Per. Fre. Per. Fre. Per. Fre. Per. Fre. Per.

Q. 1 Question 1 was movie preference which has not been included in this table.
Q. 2 11 34.38 13 40.63 5 15.62 0 0 3 9.37 32 100
Q. 3 6 18.75 11 34.38 5 15.62 6 18.75 4 12.5 32 100
Q. 4 10 31.25 14 43.75 5 15.62 1 3.12 2 6.25 32 100
Q. 5 14 43.75 9 28.12 2 6.25 4 12.5 3 9.37 32 100
Q. 6 10 31.25 7 21.87 5 15.62 6 18.75 4 12.5 32 100
Q. 7 11 34.38 13 40.63 3 9.37 3 9.37 2 6.25 32 100
Q. 8 14 43.75 11 34.38 3 9.37 1 3.12 3 9.37 32 100
Q. 9 6 18.75 4 12.5 15 46.87 5 15.62 2 6.25 32 100
Q. 10 4 12.5 6 18.75 14 43.75 6 18.75 2 6.25 32 100
Q. 11 18 56.25 9 28.12 5 15.62 0 0 0 0 32 100
Q. 12 13 40.63 11 34.38 3 9.37 3 9.37 2 6.25 32 100
Q. 13 2 6.25 2 6.25 4 12.5 12 37.5 12 37.5 32 100
Q. 14 7 21.87 7 21.87 7 21.87 6 18.75 5 15.62 32 100
Q. 15 11 34.38 12 37.5 5 15.62 2 6.25 2 6.25 32 100

Tables 11 and 12 present the frequency and percentage of  questionnaire items for the experimental and
control groups, respectively.

Discussion
The results of  this study showed a signi.cant difference on the mean scores of  the experimental group on pre-
and post-tests (M=-2.68; SD= 2.11; t= -7.18; df=31; p=0.000<0.05). This indicates that watching videos during
a pre-reading stage has affected the EFL learners' reading comprehension. That is, the experimental group
outperformed the control group in reading comprehension scores. The treatment has increased the mean scores
of  the experimental group in reading comprehension and this indicates the positive answer for the .rst research
question; watching reading related videos in pre-reading stage can affect EFL students' reading comprehension
abilities to better apprehend the reading passages of  their textbooks. The experimental group participants also
had positive attitudes and thoughts towards watching videos during a pre-reading stage (M= 3.82; SD= .809;
t=5.77; df=31; p=0.000<0.05). From an analysis of  the questionnaire results as shown in Tables 9, 10, 11, and
12, the following can be concluded:

1. Generally, learners thought that they were motivated to watch videos and it was bene.cial to improve

their English knowledge.
2. Learners had neutral ideas about the effect of  movie preference on their reading comprehension.

3. Learners thought of  watching videos as a pleasant and interesting experience as a teaching method

and they were also interested in watching video during the pre-reading stage with captions.
4. Vocabulary review helps learners understand the story of  videos and leads to a greater understanding

of  reading comprehension passages.
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5. Learners generally agreed with watching videos during the pre-reading stage rather than after reading.

6. Videos were helpful and motivating to the learners and they also increased con.dence, interest and

positive feeling in learners so that they could expand their reading comprehension skills. 
7. Learners were not sure about the use of  video dialogs in their daily lives and had problems in .nding

reading related videos.

These results con.rm participants’ positive attitudes towards watching videos as a pre-reading activity. This
provides the answer to the second research question; students have a positive attitude towards watching videos
before reading and they think it can be bene.cial for them to learn better. 

The .ndings of  this study con.rm those of  Kusumarasdy (2004) and Lue (2004) in that videos catch
learners’ interest and can positively increase their attitude towards better language leaning. The results are in line
with the studies carried out by Mirvan (2013) and Ismaili (2013) regarding the general effect of  watching .lms on
reading comprehension and learning in EFL classrooms. Meanwhile, the .ndings are also in accordance with the
.ndings of  the studies carried out by Marzban (2010) and Ponce et al. (2012) about using computer assisted
educational techniques to improve students' reading comprehension; however, this study was methodologically
different and demonstrated that watching video was useful as a pre-reading technique in improving EFL learners'
reading comprehension skills. 

This research project along with some other studies (Dorshomal, Gorjian & Pazhakh, 2013; Rowland,
2007; Mekheimer, 2011), in fact, found that the use of  videos in EFL classrooms has positive effects in improving
learners’ reading comprehension skill. The results indicate that videos activate learners’ background knowledge
and make them interested so as to be actively involved in reading comprehension process. Then, as educational
media videos are very important in current and future language education.

Reluctant and unmotivated readers may have little background knowledge because they are less con.dent.
They may confront problems in reading and understanding the text (Guthrie & Davis, 2003; Wig.eld, Eccles, &
Rodriguez, 1998). As the results revealed, watching reading related videos as a technique during the pre-reading
stage can supply necessary and additional information for these kinds of  readers and activate their schema to
help improve these EFL learners' reading comprehension skills. 

Conclusion
This experimental study was carried out to show the effects of  watching videos during a pre-reading stage on
EFL learners’ reading comprehension and their attitudes towards watching videos. The results showed that
watching videos helped improve participants’ reading skills. That is, the .ndings provided a positive answer to the
.rst research question. Students also demonstrated positive attitudes and thoughts towards watching the videos;
they also thought it was bene.cial to watch them during the pre-reading stage. The .ndings of  this study may be
helpful for EFL learners who have problems in understanding passages for which they do not have the necessary
background knowledge. Watching reading related videos has the potential to activate learners’ schematic
knowledge and can help generate interest in reading texts and as well as making sense of  them. 

Based on the .ndings of  this study, students and teachers can utilize the video watching technique in EFL
classrooms. Besides, curriculum developers should take the .ndings into account to plan and design appropriate
textbooks with related videos and .lms, so they can be bene.cial in mastering and learning all language skills in
general and reading comprehension in particular. Additionally, teachers and practitioners should consider using
technology to help revise teaching aids, techniques, and strategies. This can facilitate language learning process
and solve some of  the problems in language teaching and learning in EFL setting specially in reading
comprehension as an important language area.

The use of  authentic videos is challenging as they often do not provide the best means of  explaining
complex concepts or for practicing speci.c grammar points or writing skills (Johnston, 1999). It takes time,
thought, and careful planning on the part of  the teacher to prepare learners to watch and discuss videos (Gareis,
1997). It took time to preview and select authentic videos and then to prepare activities for learners. As the
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language use and context of  authentic videos cannot be controlled, in some cases, the researchers needed to take
time to explain them. Authentic videos may contain language, content, or themes that are controversial, or even
inappropriate for a particular classroom context. One of  the problems of  this study was .nding and selecting
appropriate videos that were related to the students’ textbook. Validation of  the teacher-made tests seems to be
another shortcoming that was solved by using standardized tests (i.e., the Konkur entrance exam test). Further
research can be done on the application of  this technique during the reading stage and on its effects on
vocabulary acquisition. Finally, the effects of  watching videos before discussions in speaking classes is another
area of  potential research. 
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Appendix B
Pre-Test

Part A: Vocabulary
Directions: Questions 1-15 are incomplete sentences. Beneath each sentence you will see four words or phrases, marked (1), (2), (3), 
and (4). Choose the one word or phrase that best completes the sentence. Then mark your answer sheet.
1- Our plans are very ……………, so we can meet you either on Wednesday or on Thursday.
     1) private 2) Mexible 3) actual 4) immediate
2- Many children have become -------- disturbed as a result of  the damage they have suffered.
    1) emotionally 2) actively 3) powerfully 4) necessarily
3- I felt quite --------- during the marriage ceremony.
      1) economical 2) emotional 3) arti.cial 4) physical
4- I have very complete --------- in her. She will be perfect for the job.
     1) exploration            2) involvement 3) con.dence 4) experience
5- They have -------- a number of  circumstances to the agreement.
      1)combined    2) restated 3) arranged 4) attached
6- Experts --------- that, on average, the world loses a language every two weeks.
      1) annoy 2) explore 3) estimate 4) measure
7- Machines can now perform many --------- tasks in the home.
    1) irrelevant 2) surrounding 3) anxious 4) repetitive
8- Don't talk. You may ---------- the driver's attention from the road.
    1) distract 2) damage 3) stretch 4) recognize
9- Something is really worrying me, but I can't ------------- exactly what it is.
    1) locate 2) devote 3) de.ne 4) handle
10- We were waiting ---------- for my father coming back from Mecca.
     1) smoothly 2) anxiously 3) personally 4) necessarily
11- The terrible mistake I made in class was an unexpected one; it really --------- me at the time.
     1) embarrassed 2) informed 3) suffered 4) prevented
12- Don't forget to ---------- the cupboard when you go out.
     1) pass on 2) turn on 3) lock up 4) pick up

13- Population experts ------------- the total number of  people living on the earth as about seven billions.
1) evaluate 2) predict 3) estimate 4) express

14- We need a secretary who is really ----------- in managing the of.ce and making it run well.
      1) voluntary 2) ef.cient 3) reMected 4) self-employed

15- For a long time after the accident my sister had no ----------- in her right leg.
1) expectation 2) movement 3) stretch 4) mood

Part B: Cloze Test
Directions: Questions 16- 25 are related to the following passage. Read the passage and decide which choice (1), (2), (3), or (4) best
@ts each space. Then mark your answer sheet.
The Romans spoke of  health in a proverb: "A healthy mind in a healthy body." In addition to physical health,
an/a (16) ---------- of  mental health is important. Too much mental stress can have a bad (17) ----------on one's
physical well-being. The human body is much more (18) ---------- than any machine. Yet it needs less day-to-day
care (19) -------- any machine. No machine can do all the things the body can do. No machine will work for 70
years or more, day and night, requiring only air, water, food, and only (20) ---------- simple rules. No machine has
been made which can adjust to so many different conditions as the human body.
16- 1) summarizing 2) succeeding 3) separating 4) understanding
17- 1) device 2) effect 3) stance 4) phase
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18- 1) private 2) certain 3) complicated 4) repetitive
19- 1) than 2) from 3) with 4) of
20- 1) a little 2) little 3) a few 4) few

The passage of  heat from one place to another by the movement of  liquid or gas is called convection, and it
takes place when the (21) --------- of  one part of  liquid or gas is different (22) ---------- that of  another part. When
a liquid is heated it expands (23) ---------- so that the hot liquid is lighter than the (24) ------- colder liquid and
therefore rises. In an electric kettle the wavy currents for hot water can be seen (25) --------- from the element
when the electricity has just been switched on. A radiator or hot water tank is always hotter at the top than at the
bottom for this reason.
21- 1) weight 2) formation 3) sort 4) temperature
22- 1) from 2) than 3) of  4) with
23- 1) comfortably 2) slightly 3) possibly 4) commonly
24- 1) missing 2) organizing 3) surrounding 4) growing
25- 1) rising 2) crossing 3) transferring 4) removing

Part C: Reading Comprehension
Directions: In this part of  the test, you will read two passages. Each passage is followed by @ve questions. Answer the questions by 
choosing the best choice (1), (2), (3), or (4). Then mark your answer sheet.

PASSAGE 1:
The game is played for four quarters of  15 minutes each or two halves of  20 minutes each. Playing time

may be shortened for schools or for a series of  matches played in one day. Two referees control the game, keep
the score, and keep time except in internationals.

To start the game, one of  the centers passes the ball from the small center circle. This is called a center
pass and is also used for restarting the game after a goal. One of  the attacking teams (the team taking the center
pass) must touch or receive the center pass within the center third. After that the ball is thrown from player to
player until goal shooter or goal attack receives the ball in the shooting circle and tries to score.

The players may not walk or run while the ball is in their possession, or hold it for more than three
seconds. The ball may be thrown or bounced to another player but not rolled or kicked. A player may bounce or
bat the ball once before catching it. The ball may be caught while it is in the air but a player may not take the
ball out of  another player's hands or contact (touch) her in any way. A player standing the correct distance away
may block the movement of  a player or the Might of  the ball. The ball may not be thrown over a complete third
of  the court. If  a player of  one team sends the ball out of  court, it is thrown in by one of  the other team. When a
rule is broken, either a free pass or a penalty pass is given to the other team.
26- The passage is primarily written to ----------.
      1) explain some rules 2) advertise something
      3) make some suggestions 4) describe the function of  a game
27- When one of  the centers passes the ball from the small center circle ---------.
      1) the game actually begins 2) the game has to be repeated
      3) an attack has been prevented 4) the referee should stop the game
28- Which of  the following is forbidden?
      1) The ball thrown to another player but not kicked
      2) A player running with the ball in his hands.
      3) The ball thrown from player to player in the shooting circle.
      4) The team in the center pass touching the center pass within the center third
29- How long are the players on the court playing the game?
      1) 55 minutes    2) 35 minutes 3) 80 minutes 4) 60 minutes
30- What happens after a goal is scored?
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      1) A player may send the ball out of  court.          
      2) The ball is bounced to the goal shooter.
      3) The ball is passed from the small center circle.
      4) The team taking the center pass receives the center pass within the center third.

PASSAGE 2:

Eye contact is a nonverbal technique that helps the speaker "sell" his or her ideas to an audience.
Eye contact also helps hold listener interest. A successful speaker must try to have eye contact with an audience.
To have a good relationship with listeners, a speaker should make direct eye contact for at least 75 percent of  the
time. Some speakers focus only on their notes. Others gaze over the heads of  their listeners. Both are likely to
lose audience interest and respect. People who make eye contact while speaking, whether from a podium or from
across the table, are "considered not only as exceptionally good at speaking by their target but also as more
believable and serious."

To show the power of  eye contact in daily life, we have only to consider how people behave when they
happen to look at each other on the street. At one extreme are those people who feel forced to smile when they
make eye contact. At the other extreme are those who feel not relaxed and immediately look away. To make eye
contact, it seems, is to make a certain link with someone.
31. What is the main idea of  the passage?
   a. How to Make Eye Contact                                      b. When and Where to Avoid Eye Contact
   c. Eye Contact as a Means of  Communication            d. Effect of  Eye Contact on People's Daily Behavior
32. What does the author imply eye contact can do when he says, "... helps the speaker ‘sell_ his or her ideas 
      to an audience" (lines 1-2)?
      a. It can help the speaker become famous and make money as a result.
      b. It involves messages not included in the language used by the speaker.
      c. It can make an audience ready to buy whatever the speaker offers for sale.
      d. It can increase the possibility of  people's accepting the speaker's opinions.
33- According to the passage, who is more likely to be more respected by an audience?
     a. A speaker who gazes over the heads of  the people to whom he is talking.
     b. A speaker who looks away when feeling bad if  people on the street look at him.
     c. A speaker who has notes and looks at his notes most of  the time while speaking.
     d. A speaker making eye contact with the audience during most of  his speech.
34 Which one of  the following could be put in place of  the word "target" in line 7 without a change in meaning?
      a. Technique                b. Audience           c. Eye contact              d. Interest and respect
35. The writer of  the passage tries to prove his main point in paragraph 2 by........................  .
   a. providing an example                              
   b. reporting an event that happened in his own life
   c. saying that people who dislike eye contact are few in number
   d. mentioning the various advantages of  eye contact in ordinary people's      

PASSAGE 3:
       Several general changes occur in the human body as it ages: hearing and vision becomes weak, muscle 
strength becomes less, soft tissues such as skin and blood vessels become less Mexible, and there is a general 
decrease in body power.

Most of  the body's organs perform less ef.ciently with advancing age. For example, the average amount of
blood pumped by the heart drops from about 6.9 liters (7.3 quarts) per minute at age 20 to only 3.5 liters (3.7 
quarts) pumped per minute at age 85. For this same age range, the average amount of  blood Mowing through the 
kidneys drops from about 0.6 liters (0.6 quarts) per minute to 0.3 liters (0.3 quarts). Not all people experience 
decreased organ function to the same degree―some individuals have healthier hearts and kidneys at age 85 
than others do at age 50.

The immune system also changes with age. A healthy immune system protects the body against bacteria, 
viruses, and other harmful agents by producing disease-.ghting proteins known as antibodies. A healthy immune 
system also prevents the growth of  abnormal cells, which can become cancerous. With advancing age, the ability 
of  the immune system to perform these protective functions is decreased―the rate of  antibody production may 
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decrease by as much as 80 percent between age 20 and age 85. This less-effective immune system explains why 
an attack of  inMuenza, which may make a young adult sick for a few days, can be deadly for an old person. Thus,
it is as good for an older person to be vaccinated against the Mu and pneumonia as it is for young people to be 
vaccinated against childhood diseases.
36- What does the passage mainly discuss?
     1) The way to slow down this process of  aging
     2) What organs in the human body are more affected by old age
     3) The relationship between age and some changes in the human body
     4) What makes the human body less able to protect itself  against disease
37- What is discussed as an example in paragraph 2 is true for --------.
      1) the majority of  people                                                      
      2) everyone that becomes old
      3) people between 50 to 85 years of  age
      4) people who are not lucky enough to remain healthy despite old age
38- Which one of  the following is true about paragraph 3?
      1) It provides further evidence to support the main point of  the passage.
      2) It mentions a reason to explain the problems referred to in paragraph 2.
      3) It somehow modi.es the general idea of  the passage by including new facts.
      4) It brings in new facts, raising doubts about the main point supported by the .rst two paragraphs.
39- The word "others" in paragraph 2 refers to -------.
      1) organs 2) kidneys                        3) individuals 4) both hearts and kidneys
40- The last sentence of  the passage, "Thus, it is as --- diseases," includes all of  the following EXCEPT---------.
        1) a comparison  2) some advice 3) disease 4) a change
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Appendix C
Post-Test

Part A: Vocabulary
Directions: Questions 1-15 are incomplete sentences. Beneath each sentence you will see four words or phrases, marked (1), (2), (3), 
and (4). Choose the one word or phrase that best completes the sentence. Then mark your answer sheet.
1- He goes to the gym regularly to be able to --------- his health condition.
    1) prepare 2) survive 3) arrange 4) enhance
2- To get yourself  ready for a test of  the type you are going to take ---------- hard work.
      1) considers 2) performs 3) involves 4) predicts
3- Facial --------- communicate important messages, and can sometimes be more powerful than words.
      1) formations 2) instructions 3) explanations 4) expressions
4- I worry about the --------- effect that violent .lms may have on children.
    1) destructive 2) repetitive 3) irrelevant 4) nervous
5- No one in class wants Ted to be a member of  their group because he almost always avoids ----------- what 
      is assigned to him as his responsibility.
     1) exercising 2) including 3) encouraging 4) performing
6- As he is not satis.ed with his ---------- on the .nal test, he thinks he would most probably need to repeat 
      the course.
      1) function 2) labor 3) performance 4) summary
7- We humans get our --------- from what we eat; plants get theirs from the soil.
      1) matter   2) nutrients 3) sources 4) wildlife
8- The pilot of  the airplane had to make a/an ------------ landing because of  the very bad weather.
    1) mystery 2) emergency 3) strategy 4) density
9- I .nd his habit of  opening windows all the time really most annoying, ------------- when the temperature is 
    minus 10.
    1)exactly 2) perfectly 3) constantly 4) particularly
10- Exercise and weight ------------- can help lower your blood pressure and help you feel more energetic.
      1) pace 2) task 3) loss 4) choice
11- He didn’t pay as much --------- as he had to when the store owner was describing the product, so he later 
      realized what he had bought was of  little use to him.
      1) amount 2) income 3) increase 4) attention
12- You really ------- me when you mentioned my mistakes in the presence of  my classmates.
      1) compared 2) introduced 3) generalized 4) embarrassed
13- What is of  ------------ to me is that you are not getting enough work done.
      1)concern 2) inaction 3) pressure 4) reference
14- The pilot ------------ mainly on Mying and spoke very little.
     1) concentrated 2) transferred 3) distracted 4) experienced
15- There are many species of  plants and animals in danger of  -----------.
       1) pollution 2) vehicle 3) extinction 4) climate

Part B: Cloze Test
Directions: Questions 16- 25 are related to the following passage. Read the passage and decide which choice (1), (2), (3), or (4) best
@ts each space. Then mark your answer sheet.
"I stood up to speak and my (16) --------- went blank". Has this ever happened to you? You may be nervous in
front of  an audience. You may be worried that you didn’t prepare enough. You (17) -------- some of  your facts.
What can you do? Sometimes people prepare too much and become (18) -------- if  they can't remember the
words they practiced. It is a good idea to bring some notes to help you (19) --------, but don't memorize your
speech. If  you "go blank," begin by explaining the (20) ----------- of  your speech, and the rest will probably follow.
16- 1) humor 2) presentation 3) mind 4) impression
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17- 1) should forget 2) must forget          3) should have forgotten        4) may have forgotten
18- 1) surprising 2) frightened 3) destructive 4) emotionless
19- 1) organize 2) support 3) prevent 4) de.ne
20- 1) issue 2) aspect 3) purpose 4) posture

Earthquakes are probably one of  the most frightening and destructive happenings of  nature that man
experiences. The effects of  an earthquake are often (21) ---------. Earthquakes have (22) ------- the death of  many
human beings, much suffering, and great (23) --------. Today, the study of  earthquakes has grown (24) -------- as
scientists all over the world study the causes of  earthquakes. These records were the .rst scienti.c (25) --------- to
write down the effects of  an earthquake.
21- 1) chemical 2) superior 3) terrible 4) formal
22- 1) provided 2) caused 3) required 4) designed
23- 1) damage 2) source 3) impression 4) variety
24- 1) destructively 2) distantly 3) smoothly 4) greatly
25- 1) steps 2) stances 3) degrees 4) scenes

Part C: Reading Comprehension
Directions: In this part of  the test, you will read two passages. Each passage is followed by four questions. Answer the questions by 
choosing the best choice (1), (2), (3), or (4). Then mark your answer sheet.
PASSAGE 1: 

Although all forms of  communication have a language, the word usually refers to the use of  written or
spoken words.

 Human language is the most complicated form of  expression available to us. Simply to understand what
you are reading at this very moment involves much intelligence and skill. An adult speaks on average 30,000
words a day, and a total of  600 million words in an average lifetime. Language has a profound effect on all our
lives. 

We learn language from childhood; we learn how to make sounds which can be formed into words, and
discover that we have to apply certain rules of  grammar if  we are to be understood. We learn to say "He saw me",
but "I saw him". The ways of  joining words together into grammatically acceptable sentences are enormous. If
you were to speak aloud all the 20-word sentences that would make sense in the English language, it would take
you ten million years to do so. 

When we use words, we are using symbols; the word "elephant" should refer to a large grey animal with
thick skin because speakers of  the English language have agreed that this word should be the symbol for that
particular animal. 

Sometimes there is disagreement about the meanings of  words. Usually these words refer to ideas or
concepts, rather than to things. For instance, not everyone agrees upon the exact meaning of  words such as
"freedom", "love", "justice", or "peace". If  the sender and the receiver disagree upon these meanings,
communication breaks down. The study of  the relationship between language and meaning is called semantics.
26- The passage is basically intended to offer ----------.
      1) a de.nition of  spoken communication                               
      2) a description of  language
      3) a comparison between written and spoken language
      4) an explanation of  different forms of  communication
27- Which of  the following is true, according to paragraph 2?
      1) Every individual uses at least 30,000 word per day.
      2) Intelligence and skill are two parts of  human language.
      3) The total number of  words in most human languages is about 600 million.
      4) Far from being simple, what humans use to communicate is so complex.
28- The last sentence in paragraph 3 "If  you were to speak ... ten million years to do so," is intended to 
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      prove that ----------.
       1) language took a long time to develop into a complicated form
       2) language has the potential to produce so many sentences
       3) one can say different things through the same words
       4) if  one uses 20-word-long sentences all the time one would fail to communicate
29- The writer refers to all of  the following words about whose meaning there may sometimes be 
      disagreement EXCEPT -----------.
      1) peace 2) justice 3) freedom 4) elephant
30- With which of  the following conclusions does the write seem more likely to agree?
        1) We need to make human language more simple.
        2) Overuse of  words may lead to communication failure.
        3) There is not necessarily a natural relationship between words and meanings.
        4) People should study semantics if  they want their sentences to be grammatically correct.

PASSAGE 2:
        Perhaps you remember being in an earthquake – the ground rumbles, lamps begin to move back and forth, 
shelves begin to rattle or spill their contents, the Moor and walls shake. Even if  you do not remember seeing or 
feeling an earthquake, you have probably lived through thousands of  tiny earthquakes during your lifetime. The 
earth is constantly creating earthquakes.
        An earthquake is the shaking of  the earth caused by pieces of  the crust of  the Earth that suddenly move. 
The crust, the thin outer layer, is mostly cold and breakable rock compared to the hot rock deeper inside. This 
crust is full of  large and small cracks called faults. Although these faults can be hundreds of  miles long, usually 
you cannot see them because they are buried deep underground and because the pieces of  crust are compared 
(pressed) together very .rmly. The powerful forces that compress these crustal pieces also cause them to move 
very slowly. When two pieces that are next to each other get pushed in different directions, They will stick 
together for a long time ( many years), but .nally the forces pushing on them will force them to break apart and 
move. This sudden change in the rock shakes all of  the rock around it. These vibrations, called seismic waves, 
travel outward in all directions and are called an earthquake. The underground location where the rock .rst 
broke apart or moved is called the focus of  the earthquake.
31. In the .rst sentence of  the passage, the writer………………………… .
     a. gives a de.nition of  an earthquake                     
     b. explains how an earthquake happens
     c. explains why earthquake are frightening   
     d. gives examples of  the common happenings during an earthquake
32. Which statement is NOT correct? ………………….. .
    a. Not all earthquakes cause serious results.                              
    b. We don’t feel most of  the earthquakes.
    c. Earthquakes are very common happenings on the Earth.       
    d. Some parts of  the Earth are free of  earthquakes.
33. The main purpose of  paragraph 2 is to explain………………….. .
    a. what Earth is made up of                              b. how an earthquake happens
    c. what the focus of  the earthquake is             d. why earthquakes are not predictable
34. From the context, the word “buried” (in paragraph 2, line 4) is closest in meaning to……. .
    a. protected               b. covered                 c. replaced                       d. shaped 
35. An earthquake happens when……………….. .
     a. two crustal pieces are stuck together for a long time
     b. two compressed pieces of  the crust are broken apart 
     c. the pieces of  the crust are compressed together very .rmly
     d. two pieces that next to each other get pushed in different directions
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PASSAGE 3: 
Exercises that require total body involvement improve and maintain .tness most effectively ― for example,
jogging, running, swimming, cycling, and fast walking. Organized games and sports that have long rest periods
within the play design have only a little inMuence on .tness. Programs especially planned to help individuals
become .t are offered in different places: schools and gyms, private clubs and studios, and special, professionally
organized clinics that pay attention to people with problems related to the heart or lungs. The individual must be
careful in choosing an exercise program and should make sure it is staffed by experts in physical education or
medicine.
     Normal, healthy individuals may plan their own exercise programs. The general rule is to exercise only until
you feel very tired―that is, until breathing becomes labored, circulation seems not enough, or tiredness
inMuences performance. People with health problems caused by heart attacks, strokes, and illness should see a
doctor before choosing an exercise program.
36 - According to the information in the passage, if  you participate in a sport that makes you have long rest 
periods, you -----------.
  1) cannot expect your .tness to improve much
  2) should do your best to avoid total body involvement
  3) need to exercise in different places in order to improve your .tness
  4) had better do running, fast walking etc. during the rest period to keep your body warm and .t
37- According to the passage, if  you have a heart problem, you are advised to ---------.
  1) exercise in places that design activities clinically appropriate for you
  2) play organized games so that others can take care of  you if  you face any trouble
  3) often see a doctor to measure the amount of  the progress you have made in .tness
  4) engage in activities that require total body involvement so that all the pressure would not be
      on your heart
38- It can be said that paragraph 1 is mainly written to -------.
    1) advise      2) correct a wrong idea
    3) mention the bene.ts of  games                    4) compare daily exercise with organized sports
39- The word "labored" in paragraph 2 is closest in meaning to ----------.
    1) deep 2) dif.cult      3) dangerous 4) regular
40- The general rule given in paragraph 2 is for those who ---------.
    1) need to see a doctor                                     2) exercise professionally
    3) have no health problems                              4) cannot plan their own exercise programs                                  
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Appendix D
Reading Passages
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Appendix E
Link to Videos
Most of  the words, phrases, clauses and sentences in the videos are similar to the content of  the reading 
comprehension passages in the textbooks. That is, the theme and topics of  the videos are related to those of  the 
reading passages.
Links to videos related to “Global warming, global concern”

1. https://youtu.be/oJAbATJCugs   

2. https://youtu.be/tCWI-2aISoc 

3. https://youtu.be/ab6jV4VBWZE 

4. https://youtu.be/T-sy6rPJBj4 

5. https://youtu.be/vddc0eWFDVs 

Links to videos related to “Earthquakes and how to survive them”
1. https://youtu.be/_Udr0hfjVHM 

2. https://youtu.be/67ffnuOrqDs 

3. https://youtu.be/PPQIdwoYo8M 

4. https://youtu.be/-zNyVPsj8zc 

5. https://youtu.be/7wj6nrte9Ow 

Links to videos related to “How to give a good speech”
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1. https://youtu.be/oGdO_3jlVas 

2. https://youtu.be/6RDnl3NFgsY 

3. https://youtu.be/Z9N-JRx9Ifw 

4. https://youtu.be/r2wlyFlYSuc 

5. https://youtu.be/--jQ-Q06qlc 

6. https://youtu.be/tShavGuo0_E 

7. https://youtu.be/zJkMZwAXWbY 

8. https://youtu.be/zJkMZwAXWbY 

Links to videos related to “Why exercise is important?”
1. https://youtu.be/aE8HyN0zJcw 

2. https://youtu.be/SFBBjynBpSw 

3. https://youtu.be/O8ttt3M8qZM 

4. https://youtu.be/Ovk5qEQ9vmw 

5. https://youtu.be/ep9j7YaTfMg 
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