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Abstract 

In language teaching and learning, a textbook is one of the key resources/materials that helps 

language teachers and learners to achieve particular teaching and learning outcomes. 

Evaluating a textbook using an appropriate evaluation checklist will assist teachers in 

choosing the most suitable textbook for their students. This paper, therefore, presents a new 

textbook evaluation checklist specifically developed for English language education in the 

context of Thailand. This localized textbook evaluation checklist was partly revised from 

some existing textbook evaluation checklists (e.g. Ahmed, 2016; Böcü & Razi, 2016; Hamidi 

et al, 2016; Harbi, 2017; Khoo & Knight, 2015; Laabidi & Nfissi, 2016; Litz, 2005). The 

newly localized checklist, consisting of eight different evaluation categories (70 items in 

total), is found useful as a systematic guideline for textbook evaluation at all stages, i.e. pre-

use evaluation, in-use evaluation, and post-use evaluation. Hence, teachers can prepare 

additional teaching materials for their students to achieve the learning objectives. 
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Introduction 

English language textbooks are the second most important resource, following English 

language teachers, in ESL/EFL teaching and learning (Riazi, 2003).  Teachers use this 

valuable resource to productively lead teaching and learning activities and to assist students 

in achieving particular learning objectives more effectively (Hamidi et al, 2016). In principle, 

a textbook provides a systemic structure for teaching and learning, and every lesson is 

carefully designed in a harmonious organization throughout the textbook (Byrd & Schueman, 

2014; Tomlinson, 2012). As pointed out by Ur (2012), the information covered in a textbook 

can be applied as a syllabus of a language course since it pinpoints detailed explanations, 

additional learning exercises for students at the same learning level but of different proficiency 

backgrounds. That is, this is helpful especially for ELT (English language teaching) in 

Thailand in that students and most teachers have the same L1 background. Further, 

publishers/author(s) of a series or a single textbook provide teacher users with a practical 
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teacher’s handbook which allows the users to save time preparing lessons and to create 

supplementary exercises/activities for students’ learning motivation and achievement. 

 

Up to the present, there has been an increase in number of global commercial ELT 

textbooks published by leading publishers. This reflects a variety of users’ demands for a 

particularly designed textbook meeting their particular needs. In the current Thai EFL context, 

Communicative Language Teaching or CLT (a language teaching approach emphasizing the 

ability to communicate in the target language) and the Common European Framework of 

Reference for Languages or CEFR (a current international standard describing language 

ability) play a prominent role in the English language education. Thus, CLT and CEFR-based 

ELT textbooks tend to be more in demand in the market since the official adoption of the 

CEFR for English language education implementation in 2014 (Ministry of Education, 2014). 

The majority of ELT textbooks are mapped with a proficiency level of CEFR which is clearly 

shown on the cover page. Hence, apart from the copyrights of ELT textbook collections 

purchased and transferred to a local publisher in Thailand for further publishing and marketing 

processes, there are a large number of ELT textbooks written by independent ELT textbook 

writers. However, every ELT textbook is required to be approved by the Office of Basic 

Education Commission (OBEC) before use in schools. All the approved ELT textbooks, and 

other subjects, are publicly listed on the OBEC textbook database website 

(http://academic.obec.go.th/textbook/web/). 

 

It is noticeable from the above statements that selecting an ELT textbook suitable for 

the Thai EFL context is fundamentally crucial. Persons in charge of the ELT textbook 

selection process need to take various factors into consideration, namely teaching and learning 

objectives, student interests, proficiency level, authenticity of language, cultures, textbook 

organization, learning activities, or even textbook price. Thus, to help best facilitate English 

teaching and learning, selecting a working ELT textbook using a practical and comprehensive 

textbook evaluation checklist will definitely allow teachers to choose one of the most suitable 

teaching and learning materials from the existing choices. The checklist will also reflect some 

weaknesses of the selected textbook so that teachers further create additional teaching 

materials as well as learning activities and apply the most potential teaching methodologies. 

However, since the adoption of CEFR into the national English language education in 2014, 

there have been no ELT textbook evaluation checklists especially localized to the Thai 

context. It is, therefore, a pressing need to develop such a textbook evaluation checklist. 

          

MOE and the Current English Teaching and Learning Policy 

Being tremendously aware of the importance of English as a lingua franca (ELF), the Ministry 

of Education (MOE) has been promoting the entire nation’s English language enhancement. 

The prospective outcomes of the English language development within the nation will lead 

the country to a better move onto the global competition. Therefore, the Ministry officially 
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issued its Notification on English Language Education Reform Policy as of 14 January, 2014. 

To achieve the prospective goals, MOE has set out the six sub-policies at the Basic Education 

level (Ministry of Education,  2014) as follows: 

1. CEFR is adopted as a fundamental conceptual framework for the English language 

teaching in all aspects, e.g learning objectives, curriculum development, testing and 

assessment, etc;    

2. Communicative Language Teaching (CLT) or the communicative approach is 

focused; 

3. Educational institutions can adopt various teaching approches or methods of 

instruction  which follow the core framework, depending upon their readiness and student 

interests; 

4. English language proficiency enhancement is implemented in forms of extensive 

English language teaching/learning projects, special English language programs- with 

emphasis on language skills for social, academic, and professional communication, as 

well as a wide range of learning activities and learning environment of English as 

intensive course and free elective course; 

5. ELT teachers’ English proficiency is assessed for further systemic English laguage 

proficieny development; and 

6. The use of ICT-based materials is increasingly promoted for teachers and students’ 

English proficientcy enhancement. 

 

In order to achieve the sub-policies mentioned above, OBEC issued the Notification 

on Practice for English Language Education Reform as of 22 April 2014 (Office of Basic 

Education Commission, 2015). The Notification details the implementation practices based 

on CEFR, classifying language learners into three broad levels: Basic User (A level); 

Independent User (B level); and Proficient User (C level). Based on the six CEFR reference 

levels, i.e. A1, A2, B1, B2, C1, and C2, MOE has determined the expectations of CEFR-based 

English language development outcomes for Thai school students of the three basic education 

stages, namely elementary school (grades 1-6), lower secondary school (grades 7-9), and 

upper secondary school (grades 10-12) as briefly detailed in Table 1.  

 

Table 1 MOE’s expected CEFR-based proficiency levels for Thai students at the basic 

education level   

Student level Proficiency level CEFR level 

Elementary school graduates (grade 6) Basic User A1 

Lower secondary school graduates 

(grade 9) 

Basic User A2 

Upper secondary school graduates 

(grade 12) 

Independent User B1 
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To conclude, CEFR, on which the Ministry of Education puts great emphasis, is the 

central framework for implementing English language education pratices. All current English 

language education curricula across the nation are based on CEFR, including content, 

instruction activities, as well as English language testing and assessment at all basic education 

levels. 

 

Theoretical framework of textbook evaluation for the present study  

Cunningsworth (1995) and Ellis (1997) classified the textbook evaluation into three types: 

pre-use evaluation (before use), in-use evaluation (during use), and post-use evaluation (after 

use). The first type, pre-use or predictive evaluation, is aimed at assisting teachers or persons 

in charge of selecting appropriate textbook(s) for students to best achieve a set of learning 

objectives of a particular course. The in-use evaluation allows teachers to observe strengths 

and weaknesses of the textbook being used. The other type (post-use evaluation) focuses on 

assessing the overall quality after the textbook having been used throughout the course. 

Apparently, an ELT textbook evaluation at all the three stages of a course implementation 

helps foresee, assess, and review the overall quality of a textbook which is used as a teaching 

and learning tool for students' English language development.     

 

Although an ELT textbook evaluation was introduced during the early 1970s, there 

were no systematic evaluations due to lack of adequately detailed criteria (Harbi, 2017). Later 

during 1980s, a considerable interest in textbook evaluation increased, which led to the start 

of foregrounded textbook evaluation checklists. This also allowed researchers in the field to 

evaluate textbooks more critically. During 2011-2013, however, in spite of an increase in 

evaluating primary and high school ELT textbooks (both an individual book and a whole 

series), those evaluations occurring mainly concentrated on either a specific evaluation 

category or some evaluation categories.  

 

Dweilkat (2011) investigated teachers and students’ opinion towards learning 

activities and exercises in an ELT course book for tenth grade entitled English for Palestine, 

while Al-Qazaq (2011) evaluated the content of a tenth-grade textbook series called Action 

Pack if it well developed students’ lifelong learning and academic skills. Alshehri (2012) 

assessed intermediate school EFL textbooks used in Saudi Arabia on the aspects of learning 

objectives, content, grammar, vocabulary, and the four language skills (listening, speaking, 

reading, and writing). Phonhan, Prapan, and Chaiyasuk (2012) examined the applications of 

language teaching methodologies after using My World course books 1-3 and found that the 

teaching methodologies used were based on Content-based Instruction Method (CBI). They 

also investigated teachers’ perceptions toward CBI theoretical framework, types of CBI-based 

activities and course design, lesson planning, as well as the applications of the CBI method. 

Later in 2013, Alosaimi (2013) studied how successfully a textbook entitled KSA Primary 

EFL promoted the Active Learning principles, whereas Al-Thubaiti (2013) evaluated how the 
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teaching and learning activities in KSA Intermediate textbook supported a student-centered 

classroom. Besides, Srakang and Jensen (2013) focused on an investigation into teachers’ 

perceptions towards a tenth grade ELT textbook. Revised from Ur’s (2012) criteria and 

Wongkaew’s (2009) questionnaire, the researchers developed a 5-point Likert scale of 35 

evaluation items covering three main categories: textbook evaluation (22 items), roles of 

textbook (7 items), and teachers’ perceptions towards textbook (6 items). 

 

It is now crystal clear that an ELT textbook evaluation checklist is considered a major 

tool allowing teachers or persons in charge to select a quality textbook for their students. The 

textbook selected provides appropriate language inputs for students to develop their English 

language skills. Additionally, we agree with Gutiérrez Bermúdez (2014) that a prospective 

evaluation checklist must promote structured qualitative evaluation having a descriptive 

nature but being defined as a specific guideline. This will encourage teachers to express their 

ideas on different evaluation aspects by following the language learning objectives primarily 

based on an international framework or standard (which refers here to the CEFR). Therefore, 

these ideas have been prominently adopted into a number of ELT textbook evaluation studies 

from 2014 up to the present time.   
               

Existing textbook evaluation checklists in previous studies from 2014 to the present  

Many researchers in the field of textbook evaluation have developed or revised an evaluation 

checklist for their studies since 2014. We found that each checklist is effectively applicable to 

its local context of country. In contrast, those checklists might not be well suited for other 

countries’ context despite similar language teaching and learning attainments. However, the 

evaluation checklists used in previous related studies can be adopted as a good guideline for 

the development of localized textbook evaluation checklist in the  context.  

 

Gutiérrez Bermúdez (2014) assessed the quality of New English File: Elementary 

course book. The 3-point Likert scale evaluation checklist used in the study covered five 

evaluation categories: book design, curriculum design, task design, usability, and versatility. 
However, only five evaluation items were used in the checklist and the evaluation descriptions 

seem overly broad. Later, Khodabakshi (2014) evaluated Skyline textbook used in Iran. The 

researcher followed the criteria suggested by Litz (2005) which consisted of 40 evaluation 

items covering seven evaluation categories, i.e. practical considerations, layout and design, 

activities, skills, language types, subject and content, and conclusion. Despite a quite number 

of items, some evaluation categories, especially Skills, should be focused more on sub-skills 
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(listening, speaking, reading, and writing). This can foresee the extent to which the textbook 

can further develop students’ English language skills. 
 

Khoo and Knight (2015) examined the characteristics of KBSM Form 4 and KBSM 

Form 5 used in Malaysia. The researchers developed a 5-point Likert scale checklist entitled 

Checklist for Textbook Evaluation revised from the checklist proposed by Mukdan and 

Nimehchisalem (2012). This 36-item revised checklist involved six evaluation categories: 
general attributes in relation to syllabus and curriculum; methodology; suitability for learners; 

physical and utilitarian attributes; efficient outlay of supplementary materials; and learning-

teaching content. However, ten items are heavily devoted for the first evaluation category 

(general attributes in relation to syllabus and curriculum), while the other 26 items seem 

insufficient for the evaluation of the other aspects of textbook.  
 

Effective Communication Skills, a CEFR-based textbook used in Malaysia, was 

evaluated by Ahmed (2016) using a 5-point Likert scale checklist revised from the criteria 

proposed by Litz (2005). Ahmed’s (2016) revised checklist included 40 evaluation items for 

teachers and 25 evaluation items for students assessing seven evaluation categories: the 

textbook-value, content, and methodology; layout and design; activities; skills; language 

types; subject and content; and overall consensus. One of the strengths of this checklist 

involved the focus on Communicative Language Teaching (CLT) approach, which is also the 

main teaching approach promoted in English language education in Thailand. Besides, the 

checklist emphasized on the four skills of the English language.      

 

Hamidi et al. (2016) investigated the characteristics between New Interchange 2 and 

Four Corners 3, widely used in Iran. The 5-point Likert scale textbook checklist developed 

by Daoud and Celce-Murcia (1979) was employed for evaluation. The 25 evaluation items in 

total covered five evaluation categories: subject matter, vocabulary and structure; exercises; 

illustrations; and physical make-up. This checklist, however, failed to emphasize on the four 

language skills. As a result, a textbook evaluation using this checklist might not be able to 

predict how well a textbook will help develop students’ four skills of the English language. 

 

Laabidi and Nfissi (2016) assessed the characteristics of a textbook entitled Visa to 

the World, a middle school course book used in Morocco. A 45-evaluation item checklist was 

used to evaluate seven evaluation categories: physical appearance and format of the textbook; 

accompanying materials; content and topics; exercises and activities; cultural presentation; 

four language skills; and language teaching methods. The checklist used in this study featured 

detailed evaluation of the language skills, especially listening (6 items) and reading (5 items). 
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However, a focus on writing and speaking skills seemed insufficient (3 items each) with broad 

descriptions. 

 

Böcü and Razi (2016) investigated intercultural communication competence found in 

Life A1 and Life A2. A revised questionnaire was employed to elicit teachers’ and students’ 

perceptions towards five cultural elements: source culture; target culture; international culture; 

big C (e.g. politics, history, economy, etc.), and little c (e.g. food, holiday, lifestyle, etc.). This 

evaluation of the cultural elements reflected one of the objectives of learning English as a 

world language. It further pointed out that learners of English are required to understand world 

cultures apart from their source cultures. 

 

Harbi (2017) studied teachers’ opinions towards Traveler Series Book 3 and Traveler 

Series Book 4, high school course books in Saudi Arabia. The researcher developed a 5-point 

Likert scale questionnaire for data elicitation. The questionnaire covered five evaluation 

categories (49 items in total): layout and design (10 items); objectives of the target EFL 

textbooks (6 items); teaching methods and activities (13 items); language skills (12 items); 

and evaluation (7 items). The evaluation items of the five categories were relatively detailed. 

Furthermore, exercises and activities, lesson reviews, as well as quizzes were included under 

the category of evaluation. Nevertheless, the questionnaire seemed to disregard the evaluation 

of culture. It also put more emphasis on layout and design (10 items) but less on language 

skills (12 items). 

 

From the brief reviews of checklists in previous textbook evaluation studies above, it 

is totally important for teachers and persons in charge to rely on an adequate textbook 

evaluation checklist when choosing a suitable ELT textbook. An evaluation checklist to be 

adopted into textbook evaluation must feature all necessary evaluation categories with 

sufficiently detailed items and clear descriptions to reflect language skills and sub-skills in a 

textbook. Most importantly, that textbook evaluation must be well suited for a particular 

teaching and learning context. However, as Sheldon (1988) stated that a global evaluation 

checklist applicable to all local contexts does not exit, it is necessary to develop a localized 

evaluation checklist for the English language education context of Thailand. The checklist will 

significantly play a pivotal role in selecting a suitable ELT textbook for students’ English 

language development.        

 

The Development of the Localized ELT Textbook Evaluation Checklist: the process and 

the product 

The researchers aimed to develop an ELT textbook evaluation checklist that is applicable to 

the local Thai context. With response to the English language education reform announced by 

MOE, this newly developed checklist is based on the Common European Framework of 

Reference for Languages (CEFR) which promotes the Communicative Language Teaching 

https://www.researchgate.net/profile/Ayca_Boecue2
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(CLT) approach. The following details list the development process for the localized ELT 

textbook evaluation checklist for the Thai context. 

 

Stage 1 – The researchers reviewed ELT textbook evaluation-related studies from 2014 

to 2017, particularly looked at the textbook evaluation criteria used in those previous studies, 

and critically synthesized the evaluation criteria. 

 

Stage 2 – The researchers developed a preliminary draft of the localized ELT textbook 

evaluation checklist based on the current national English language education objectives, 

CEFR, and CLT. This preliminary draft was developed and revised from the promising ELT 

textbook evaluation criteria proposed by Ahmed (2016), Böcü and Razi (2016), Hamidi et al. 

(2016), Harbi (2017), Khoo and Knight (2015), Laabidi and Nfissi (2016), and Litz (2005). 

At this stage, the draft of the evaluation checklist covered eight evaluation categories with 91 

evaluation items which are briefly listed below. 

1. Layout, design, and physical makeup (10 items) 

2. Unit organization (7 items) 

3. Content, topics, and language (15 items) 

4. Language teaching methods and activities (15 items) 

5. Four language skills (of listening, speaking, reading, and writing) (26 items) 

6. Vocabulary (6 items) 

7. Grammar (9 items) 

8. Accompanied/supplementary materials (3 items) 

 

Stage 3 – At this stage, content validity and construct validity of the preliminary draft of 

the localized textbook evaluation checklist were measured. This preliminary draft was 

critically and individually evaluated by two experts, Thai university lecturers with a doctoral 

degree in applied linguistics and a related field, who fully understand CEFR, CLT approach, 

and the context of English language education in Thailand. Following the experts’ comments 

and feedback, the researchers revised the checklist hereafter entitled EFL Textbook Evaluation 

Checklist. This revised checklist was 5-point Likert scale with 70 evaluation items. The 

revised checklist allows an EFL textbook evaluator to read each item and indicate a level of 

agreement by marking from 0 (strongly disagree) to 4 (strongly agree) on each item. The 

following details show the overall information of the revised EFL Textbook Evaluation 

Checklist. 

1. Layout, design, and physical makeup (7 items) 

2. Unit organization (6 items) 

3. Content, topics, and language (10 items) 

4. Language teaching methods and activities (11 items) 

5. Four language skills (of listening, speaking, reading, and writing) (24 items) 

6. Vocabulary (5 items) 

7. Grammar (4 items) 
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8. Accompanied/supplementary materials (3 items) 

 

Stage 4 – At the final stage, the revised checklist was piloted by the researchers, who 

have a good understanding of CEFR and CLT approach. The researchers discussed the 

descriptions of each evaluation item of the checklist prior to the piloting process. Later, the 

researchers piloted the revised checklist evaluating a 12th grade English language course book 

which was approved by the Office of Basic Education Commission (OBEC). The results of 

the piloting evaluation showed that the researchers agreed with each other on all evaluation 

items. The researchers also discussed and shared their opinions by using the textbook 

information when marking a score. As a result, the piloting results totally promoted the 

reliability and practicality of this finalized EFL Textbook Evaluation Checklist (see Appendix 

A) that is well suited for the English language education in the local Thai context. 

 

Discussion 

It is undeniable that English textbooks are the main sources of language input for Thai students 

of all school levels under the Office of Basic Education Commission, Ministry of Education, 

Thailand, from A1-B1 of CEFR, where almost all of the instructors of English are native Thai 

speakers, whose English proficiency levels are rather unsatisfactory. Based on the assumption 

that the teachers and/or people directly responsible for selecting the textbooks are 

knowledgeable about the CEFR as well as CLT, the present paper presents the EFL Textbook 

Evaluation Checklist of a 5-point Likert scale of 70 items under eight categories: layout, 

design, and physical makeup; unit organization; content, topics, and language; language 

teaching methods and activities; four language skills (of listening, speaking, reading, and 

writing); vocabulary; grammar; and accompanied/supplementary materials (see Appendix A). 
 

Based on the CEFR and CLT theoretical frameworks and a critical review of recent 

studies conducted in various EFL countries, the checklist was constructed by two experienced 

English instructors from a Thai state university, reviewed by two experts from two of the Thai 

state universities, revised accordingly, and tried with a 12th grade English textbook by one of 

the best known, international publishing houses before the actual evaluation of A1, A2, and 

B1 level textbooks most used by the sample schools from the eastern region of Thailand. It 

was found that the proposed EFL Textbook Evaluation Checklist not only gave a clear picture 

of the quality and suitability of the textbooks being evaluated but also helped the teachers find 

or create additional materials to support the learners to achieve their learning objectives. In 

addition, the teachers can also use this proposed checklist to re-evaluate the selected textbook 

during the course (in-use evaluation) and/or after the course (post-use evaluation) in order to 

gauge its quality and practicality in real use. 

 

It must be emphasized that the proposed EFL Textbook Evaluation Checklist can be 

used to evaluate textbooks for all CEFR proficiency levels provided that the evaluators clearly 
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understand each level in details. It is highly recommended that at least 2-3 evaluators should 

work together to ascertain that they understand the checklist categories and items before 

beginning the process. At the end, their evaluation results must be shared and discussed before 

a final decision is made. However, the checklist items are not exhaustive; they can be adopted 

or modified to serve the local needs. 

 

Further Recommendations 

Future ELT researchers can conduct EFL textbook evaluation research studies using the EFL 

Textbook Evaluation Checklist to assess the appropriateness and quality of those selected EFL 

textbooks. Future studies in this area will well reflect how the selected textbooks can support 

the learners’ learning and how the learners can achieve their learning objectives. In addition, 

this checklist can be used as a prospective construct for EFL textbook or material 

development. Potential textbook or material developers at local educational institutions or 

local publishing houses can develop localized EFL textbooks that can be well suited for 

Thailand’s English language education context using the checklist as a conceptual structure.  
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Appendix A 

EFL Textbook Evaluation Checklist 

Instructions: The purpose of this EFL textbook evaluation checklist is to assist teachers in 

deciding whether a textbook is appropriate for their students. The checklist, which consists of 

70 items, is divided into 8 main categories, each of which explores a certain aspect of the 

textbook. These categories include (1) Layout, design, and physical makeup, (2) Unit 

organization, (3) Content, topics, and language, (4) Language teaching methods and activities, 

(5) Four language skills (of listening, speaking, reading, and writing), (6) Vocabulary,             

(7) Grammar, and (8) Accompanied/supplementary materials. Read the items in the checklist 

about the textbook and indicate the level of your agreement by marking 0-4. 

 0 = strongly disagree 

 1 = disagree 

 2 = uncertain 

 3 = agree 

 4 = strongly agree 

 

Book Title: ________________________________________________________________ 

Publisher: _________________________________________________________________ 

Author(s): _________________________________________________________________ 

Year of Publication:  ________________________________________________________ 

Student Level (e.g. Grade 6):  __________ Equivalent CEFR level (e.g. A1): ___________ 

 

Note: The student’s level = the expected level of language proficiency described in CEFR 

(A1, A2, B1, etc.). 
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EFL Textbook Evaluation Checklist 

1. Layout, design, and physical makeup 

No Items 0 1 2 3 4 

1 The textbook’s appearance and layout (i.e., title, cover, size, font 

style, harmonious composition of textual and non-textual 

information, and high-quality printing) is attractive. 

     

2 The blurb in the back of the book provides CEFR-related 

information on language skills to be achieved, target users, key 

features of the book, the other books in the series, accompanied 

materials (either online or offline resources), and the book’s 

level (A1, A2, B1, etc.). 

     

3 There is a page that describes objectives of the book and guides 

the students on how to use it (or Notes to the students) to 

promote independent learning. 

     

4 The textbook contains a detailed list of contents (e.g., unit titles, 

language functions, language skills, grammar, and vocabulary). 

     

5 The textbook contains periodic reviews (e.g., after every 3-4 

units) for the purpose of diagnostic assessment and 

reinforcement. 

     

6 Illustrations and other non-textual materials are purposeful, 

clear, and diverse. 

     

7 The textbook has an adequacy of vocabulary list, audio scripts, 

and/or additional useful materials (e.g., glossary, grammar 

reference, etc.). 

     

Total score     =         _________ out of 28 Mean score     =           _________ out of 4           

2. Unit organization 

No Items 0 1 2 3 4 

8 Each unit has a title.       

9 Objectives of each unit (e.g., language skills, vocabulary, 

grammar, etc.) are clearly stated at the beginning.  

     

10 Objectives of each unit are achievable within the given time.      

11  Based on the stated objectives, the content and learning activities 

are well-organized and well-sequenced with clear headings, 

subheadings, and/or instruction icons.  

     

12 Instructions for each activity/task are clearly stated for the 

students to follow. 

     

13 Each unit offers a variety of exercises and activities to practice 

the target language skills to help the students to communicate in 

English in real life.  

     

Total score     =         _________ out of 24 Mean score     =         _________ out of 4           

3. Content, topics, and language 

14 The content and topics are challenging and motivating to the 

students. 
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No Items 0 1 2 3 4 

15 The content is relevant to the students’ needs, authentic, and 

up-to-date. 

     

16 There is a sufficient variety of the content and topics.      

17 The content of the text book covers all four language skills of 

listening, speaking, reading, and writing with an appropriate 

balance. 

     

18 The content develops higher skills (e.g., critical thinking, 

creative thinking, and problem solving). 
     

19 The content embraces “the whole person” concept, not just only 

for the sake of leaning English. 
     

20 The content and topics are not culturally biased and do not 

portray any negative stereotypes.  
     

21 The content and topics incorporate information about various 

cultures, not only the cultures of native speakers of English, but 

also those of others, to help students to observe cultural values 

and develop enough understanding of the distinctions between 

several civilizations. 

     

22 The language used in the textbook is authentic.      

23 The language used is at the right level for the students based on 

CEFR. 
     

Total score     =          _________ out of 40 Mean score     =         _________ out of 4           

4. Language teaching methods and activities 

No Items 0 1 2 3 4 

24 The teaching methods used in the text book are student-centered.      

25 Learning activities allow for various ELT methodologies.      

26 The methods used focus on both fluency and accuracy with the 

emphasis on learning language for communicative purposes.  
     

27 The activities provide authentic situations to encourage student 

participation and enable them to appropriately use language for 

different purposes and functions. 

     

28 The activities help to develop the students’ learning strategies as 

well as communication strategies. 
     

29 There is incorporation of individual, pair, group, and the whole 

class work to improve students’ real-life language use as well as 

their fluency and accuracy and, at the same time, enhance their 

whole language learning. 

     

30 The activities enhance the students’ autonomy, that is, to become 

independent learners responsible for their own learning. 
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No Items 0 1 2 3 4 

31 There is an even distribution and integration of controlled, less 

controlled, and free activities, all of which should lead towards 

a product. 

     

32 A content-based instruction (CBI) approach is used because the 

content provides a coherent framework that can be used to link 

and develop all of the language skills. That is, the content 

dictates which language skills are needed to understand the 

material.   

     

33 The activities help the students to acquire their language skills 

of listening, speaking, reading, and writing through ICT 

application. 

     

34 The activities provide different types of learning assessment 

(e.g., formal/informal, alternative, and peer assessments) to 

provide washback for the enhancement of the students’ language 

acquisition.  

     

Total score     =         _________ out of 44 Mean score     =           _________ out of 4           

5. Four Language Skills: 

5.1 Listening 

No Items 0 1 2 3 4 

35 The textbook’s listening tasks are appropriate for the students’ 

level with well-defined objectives. 
     

36 The textbook’s listening materials are authentic both in terms of 

content and language. 
     

37 The textbook has a variety and sufficiency of listening texts.      

38 The activities help students to develop different sub-skills in 

listening (e.g., listening for main idea, listening for details, 

drawing inferences, etc.). 

     

39 The pre-, while-, and post- listening activities are used.      

40 The practice of the listening skills is integrated into the practice 

of other language skills. 
     

Total score     =           _________ out of 24 Mean score     =          _________ out of 4           

5.2 Speaking 

No Items 0 1 2 3 4 

41 The textbook’s speaking tasks are appropriate for the students’ 

level with well-defined objectives. 

     

42 The textbook covers different forms of oral communication 

required of the students (e.g., conversations in different 

situations, meeting, discussion, debate, presentation, etc.). 

     

43 The textbook’s speaking materials are authentic both in terms of 

content and language. 
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No Items 0 1 2 3 4 

44 The textbook has a variety and sufficiency of materials to help 

the students to develop the speaking skills needed for effective 

communication.  

     

45 The textbook’s activities provide practices in lexical and 

grammatical choices depending on the situation, the participants 

involved, and the functions of the language in the discourse.  

     

46 The textbook’s activities provide practices in the use of different 

and appropriate communication strategies (e.g., responding, 

initiating, turn-taking, introducing a new topic/idea, 

agreeing/disagreeing, repair and repetition, etc). 

     

47 The learning activities are integrated to lead to the expected 

learning outcome, that is, expected speaking skills. 
     

Total score     =          _________ out of 28 Mean score     =           _________ out of 4           

5.3 Reading 

No Items 0 1 2 3 4 

48 The textbook’s reading tasks are appropriate for the students’ 

level with well-defined objectives to enhance the students’ sub-

skills in reading (e.g., making predictions, guessing the meaning 

in context, skimming, scanning, understanding the organization 

of the text, drawing inference, etc.). 

     

49 There is a wide range of authentic reading texts with different 

subject contents that help students to relate English language 

learning to real life. 

     

50 Pre-, while-, and post-reading activities are provided to help 

students to become effective readers. 
     

51 Pre-reading activities include language preparation in terms of 

vocabulary and grammatical structures needed to understand the 

reading texts. 

     

52 Various exercises, from controlled to free, are provided in pre-, 

while-, and post-reading activities. 
     

Total score     =          _________ out of 20 Mean score     =         _________ out of 4           

5.4 Writing 

No Items 0 1 2 3 4 

53 The textbook’s writing tasks are appropriate for the students’ 

level with well-defined objectives. 
     

54 The textbook encourages the use of a process approach to 

writing (i.e., idea generation, planning, drafting, and revising). 
     

55 The activities help the students to identify the writing purpose 

and audience of different text-types. 
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No Items 0 1 2 3 4 

56 The activities help the students to understand different 

organization patterns of written texts, that is, how the ideas are 

put together to serve the writing purpose. 

     

57 The activities prepare the students in terms of vocabulary, 

grammatical structures, cohesive devices, and punctuation 

needed for effective writing. 

     

58 The textbook provides a clear writing assessment checklist for 

self-, peer-, and teacher-feedback on the students’ writing to 

promote autonomous learning. 

     

       

Total score      =        _________ out of 24 Mean score     =          _________ out of 4           

6. Vocabulary 

No Items 0 1 2 3 4 

59 The vocabulary items in the textbook are appropriate for the 

students’ level. 
     

60 The vocabulary load (i.e., the number of new words introduced 

in every unit) is appropriate for the students’ level. 
     

61 There is a good distribution (simple to complex) of vocabulary 

load across units and the whole book. 
     

62 The new vocabulary is repeated in subsequent units for 

reinforcement. 
     

63 Various exercises are provided to help the students understand 

the meaning of vocabulary items and use them correctly in 

context. 

     

Total score     =          _________ out of 20 Mean score     =          _________ out of 4           

7. Grammar 

No Items 0 1 2 3 4 

64 The main grammatical items are appropriately and sufficiently 

chosen for the students’ level. 
     

65 The grammatical items are introduced explicitly in meaningful 

contexts with clear examples and explanations. 
     

66 The grammatical items gradually increase in complexity to suit 

the growing ability of the students. 
     

67 The grammatical exercises help the students to see the 

connection between forms and functions. 
     

Total score     =         _________ out of 16 Mean score     =         _________ out of 4           
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Suggested interpretation of an evaluation category mean score 

3.50 – 4.00    =    strongly agree 

 2.50 – 3.49    =    agree 

 1.50 – 2.49    =    uncertain 

 0.50 – 1.49    =    disagree 

 0.49 or lower  = strongly disagree 
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8. Accompanied/Supplementary materials 

No Items 0 1 2 3 4 

68 The accompanied materials with high quality (e.g., teacher’s 

handbook, student workbook, cassettes/audio CDs, VDO activity 

books, writing resource packs, grammar resource packs, 

suggestive multimedia resources, etc.) are available for teachers. 

     

69 Class audio/VDO files and/or online resources needed are 

available for the students to promote autonomous learning. 
     

70 Supporting learning materials encourage the use of technology in 

learning English. 
     

Total score     =         _________ out of 12 Mean score     =         _________ out of 4           
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