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Introduction

In the recent years, when the change is experienced rapidly, organizations have to continually
innovate in their organizational structure, process and management ways in order to survive, compete
with other organizations and make a difference. Such a rapid change brings out the possibility that
everything can change at any moment and creates uncertain environments where it is difficult to predict
beforehand (Camlibel, 2003); because today with the increasing change speed, certain conditions
disappear whereas uncertainty is spread quickly and easily (Basar-Neyisci, 2008). Most of the
organizations try to preserve their existence in these environments that are chaotic, complex and are
full of unknown, and even they try to avoid uncertainty; however as they try to avoid uncertainty, more
unknown is created. Thus, chaos is inevitable for organizations that can not live in a simple and stable
environment. Chaos theory indicates a system in which the relations are not linear, that creates
unexpected results and conditions like complex systems such as organizations (Akbaba-Altun, 2001).
Increasingly complex systems, global relations and the proliferation of interactions add uncertainty to
the uncertainty of organizations (Arslan, 2013). That’s why the managers can not ignore uncertainty that
exits in their organizations and admit that their organizations cannot survive in an environment that is
unchanging, stable and easily predicted (Basar-Neyisci, 2008; Polat, 2015). From this perspective,
uncertainty, combating uncertainty, exploiting uncertainty and avoiding uncertainty become important
in organizations to survive.

Definitions of Uncertainty

Many definitions have been made in literature about uncertainty. One of them is that uncertainty is
a condition where the direction of change is known, but the possibility of occurrence of events and
events is unpredictable (Kasperson, 2008). According to another definition, uncertainty is a property of a
situation with negative or detrimental effects for the individual (Lazarus & Folkman, 1984, as cited in
Karakus & Yardim, 2014). In the light of this, uncertainty can be described as an important mental
assessment of employees as a result of their perception of organizational change (Karakus &Yardim,
2014). Milliken (1987) describes the uncertainty as the inability of individuals to predict possible
situations and consequences, whereas Ersanli and Uysal (2015) stated that uncertainty is a source of
anxiety and stress for individuals.

One of the factors that affect the effective and efficient functioning of schools, preventing the
managers from conducting their management processes, reducing the motivation of employees and the
academic performance, in brief preventing the development of organizations by adapting the era is
uncertainty (Arslan, 2013; Helsing, 2007; Smithson, 2008). Even in schools which have started the day by
keeping their daily routines can meet with unexpected and unpredictable events and regularity can be
replaced with irregularity. Due to this, schools are qualified as systems which are nonlinear, chaotic, that
have unpredictable processes and have uncertainty inside (Akbaba-Altun, 2001). Smithson (2008),
determined that uncertainty can be perceived positive as well as negative. Individuals have ideas that
rely on some uncertainties as being good or bad or changeable. Therefore, some individuals tend to
create and maintain uncertainty, rather than reducing or eliminating it. Uncertainty can thus lead to a
number of dilemmas and solutions in management and supervision. In this respect, turning the
uncertainty into an opportunity also contributes to the effective functioning of schools and allows
managers to review their crisis management skills. In short, when organizations predict the future and
future possibilities and take precautions, they accept change and uncertainty, and turn chaos into
opportunities for success (Ercetin & Kayman, 2014). Agikalin (1998, as cited in Bakioglu & Demiral, 2013)
states that chaos is a vital opportunity for leaders; he states that the postman knocks on the door twice,
first one is the chaos and the latter depends on the ability of the leaders to manage the chaos. In this
respect, Argliden (2002) stated that understanding the uncertainty is the basis for making the right
decisions.
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Uncertainty in Educational Organizations

Schools are organizations that evolve in an unpredictable environment, which have many different
dynamics within themselves, interact with many different variables within and around them. There are
no fixed and always valid formulas for the success of the school, administrators, teachers and students.
Each institution has a number of ways to go in certain situations, and there are many uncertain factors
that can naturally influence the success, presence and stability of organizations in schools (Radford,
2006). There have been lots of variables that cause uncertainty at schools. Among them the lack of
knowledge, randomness, complexity and change can be mentioned (Arslan, 2013). At the same time,
again teachers may experience uncertainties due to the complex nature of their profession, which
focuses on human relations, includes understanding, predicting, evaluating others’ feelings, thoughts
and behaviors. Some, however, state that this often causes teachers to experience burnout, fatigue,
inertia or anxiety, while others indicate that there have been a reason to avoid the development of
practices, pessimism and fatigue. In her study, Helsing (2007) stated that when teachers' attitudes
towards uncertainty were examined, their attitudes towards uncertainty also changed in the face of
positive or negative perceptions of uncertainty. Helsing determined that teachers were afraid and
anxious when they perceived uncertainty as negative, they tried to prevent uncertainty, they perceived
uncertainty as risky, but when they perceived it as positive, they think that uncertainty can turn into an
opportunity, it becomes exciting for them and increases the level of expertise.

Management of Uncertainty

While managing the uncertainty, flexible and adaptable uncertainty management strategies are
recommended. However, one of the complex ideas about uncertainty management stems from the fact
that some of the managers believe that the world is certain and therefore open to predictions or that it
is uncertain and therefore completely unpredictable (Arslan, 2013). However as mentioned before,
while managing uncertainty, transforming them into opportunities for the organization by using flexible
strategies will play a role in increasing the effectiveness of organizations by creating more permanent
solutions (Ozdemir & Cemaloglu, 1999). In an environment of uncertainty in which everything is always
changing and making it difficult to predict, a school administrator can ensure the continuity of
educational services against needs, responsibilities and problems that the changes and innovations
require by indicating the necessary flexibity, by managing the conflicts, chaos and crises (Ertlirk-Kayman,
2008). Organizational managers and employees can benefit from open and accountable technologies
including internet based social networks (twitter, facebook, blogger, etc.) in order to ensure an effective
administrative process and service quality in their organizations and to eliminate uncertainty. Therefore,
organizations should consider alternative leadership approaches such as open, transformational and
cultural leadership as well as new leadership approaches in the face of uncertainty (Polat, 2015). Even
practitioners in schools are more than visionary leaders who plan a specific roadmap for any route; they
should be the person at the head of the canoe who can respond quickly to conditions that are unclear
and unpredictable, to respond to rapidly changing conditions, adequate knowledge and equipment
(Arslan, 2013). However, one of the methods frequently applied by organizations to struggle with
uncertainty is the avoidance of uncertainty. The avoidance of uncertainty can be explained through the
anxiety level towards situations that have lack of knowledge, the subjects that are not clear and certain
about the employees and the changes that bother the society (Sofyalioglu & Aktas, 2001). When the
members of an organization tend to avoid uncertainty, members there tend to take risks and are likely
to tolerate uncertainty (Rogovsky & Schuler, 1997). However, if the tendency to avoid uncertainty is
high, it is inevitable that the individuals who make up that society will be aggressive and nervous with
the concern created by uncertainty (Robbins, 1998). According to Pulat (2010), the uncertainty
avoidance feature is related to the precautions that people have taken and how they feel against
uncertainty and non-stationary situations.

When the literature is examined, it is seen that various studies about organizational uncertainty have
been made (Allen, Jimmieson, Bordia, & Irmer; 2007; Arslan, 2013; Bakioglu & Demiral, 2013; Basar-
Neyisci, 2008; Bodde, van derWel, Driessen, Wardekker & Runhaar, 2018; Campbell, 2007; Demiral,
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2014; Englund & Frostenson; 2017; Erguvan, 2015; Ersanh & Uysal, 2015; Gordon, 2006; Helsing, 2007;
Hui & Lee, 2000; Oswald, 2013; Roelofs & Nieuwenhuis, 2016; Twyford, Le Fevre & Timperley; 2017;
Smithson, 2008; Schechter & Asher, 2012; Polat; 2015; Rast, Hogg & Giessner, 2013; Uysal, 2015). At the
end of their research Bakioglu and Demiral (2013) found that the school administrators mention the
errors in planning as one of the reasons of uncertainty; they also mentioned that they consult with the
legislation, also sometimes they feel pessimistic and that uncertainty creates stress and pressure on
them. Basar-Neyisci (2009) in her study found out that due to the bureaucratic school culture of the
school administrators, they reduce tendencies to show low levels of uncertainty avoidance behavior.
Also, in the related research, the level of avoidance of uncertainty was found to be higher in the
managers with higher seniority. Polat (2015) revealed a positive relationship between managers’ open
leadership styles and organizational uncertainty and between managers’ acceptance of social networks
and organizational uncertainty. In this research, in the dimensions such as the insufficiency of
information flow among the members of the organization about any topic or situation in the
organization, not having enough information about the network of causal relationships in the process,
long time feedback, it is determined that managers have higher organizational uncertainty than other
employees.

In the light of these, it is thought that this research and the opinions of teachers about organizational
uncertainty after the face to face conversation with them in a holistic manner will provide various
alternatives about how uncertainty can be solved for the institutions that have uncertainty and will
contribute to the effective and efficient functioning of the institutions. Likewise, it is important to
determine the reactions of education institutions against uncertainty, the consequences of uncertainty
and coping methods. In addition, the number of studies dealing with organizational uncertainty by using
qualitative data collection techniques is almost negligible. From this perspective, it can be expected that
the findings from the present study will fill this gap in the literature and provide ideas and suggestions
for teachers, managers, policy makers for similar situations. The following sub-objectives were sought
for this main purpose.

e What are the views of participants about the meaning of organizational uncertainty?

e What are the views of the participants about the causes of organizational uncertainty?

e What are the views of the participants about the results of organizational uncertainty?

e What are the views of the participants on coping strategies with organizational uncertainty?

e What are the suggestions of the participants regarding the elimination of organizational uncertainty?

Method
Research Design

This research which aims to give suggestions to school administrators, teachers, policy makers and
researches on the meaning of uncertainty, its results, coping methods and the elimination of uncertainty
conducted via qualitative research methods. The research is in phenomenological pattern of qualitative
research methods. In the researches using phenomenology, data sources are individuals or groups that
are living or reflecting the phenomenon of the research and one of the most important data collection
tools is interviewing. At the same time, the focus is on phenomena that phenomenology is known, but
have no in-depth and detailed understanding; goal is to reveal the experiences, perceptions and
meanings of an individual (Yildirrm & Simsek, 2016). In short, with the phenomenology researches it is
aimed to reveal out the perceptions and meanings regarding the phenomena based on the individuals’
experiences. In this context, the organizational uncertainty phenomenon was carried out based on the
experiences of teachers.
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Participants

In this research, maximum diversity and criterion sampling method was used. The study group
consisted of 14 teachers working in Ankara in the 2017-2018 academic year. The criterion in this study is
that teachers have served for at least two years in their school. The reason for this is that they have a
detailed perspective on the uncertainty in the school they are working in. The reason for using the
maximum diversity sampling technique in the study is to provide the diversity of the working group.
Variables such as gender, branch, seniority, age, working time in school, educational status were taken
as the sources of diversity in determining the teachers to be selected for the study group. Demographic
characteristics of the teachers in the study group are shown in Table 1 below.

Table 1.

Demographic Information of the Participants.

Participant Sex Branch Seniority Age School Seniortiy Educational Status
01 M Social Sci. 4 27 2 Graduate

02 M Class Teac. 10 32 2 Undergraduate
03 F Primary Mat. 5 26 3  Graduate

04 M Geography 20 42 8 Graduate

05 M Class Teac. 4 26 2 Undergraduate
06 F Science 2 23 2 Undergraduate
07 M English 3 27 3 Undergraduate
08 F English 6 28 3 Undergraduate
09 M Class Teach. 2 25 2 Undergraduate
010 F Preschool 16 45 2 Undergraduate
011 M English 4 35 2 Undergraduate
012 M Class Teach. 10 33 2 Undergraduate
013 M Class Teach. 5 33 3 Graduate

014 F Class Teach. 4 32 2 Graduate

When Table 1 is examined, it is seen that 9 of the participants in the study group were male and 5
were female teachers. Considering the branches of the participants, it is seen that 6 of them are class, 1
is social studies, 1 is primary school mathematics, 1 is geography, 1 is science and 2 is English. While the
seniority of the participants varies between 2 and 20 years, the ages range from 22 to 45 years. Their
school seniority is at least 2 and maximum 8. When the educational status is examined, it is seen that 9
of them are undergraduated 5 of them are graduated.

Data Collection Tools

The semi-structured interview form developed by the researcher was used as a data collection tool.
While creating the semi-structured interview form, the literature related to organizational uncertainty
was examined in detail and various items were determined in order to determine teachers’ views on
organizational uncertainty. The specified items were submitted to the expert opinion and the necessary
arrangements were made as a result of the feedback from the experts and the form was finalized. In this
context, five questions were included in the interview form for the purpose of the study. Some of the
questions are; “What do you think of the reasons of uncertainty at schools?” or “What do you think of
the results of organizational uncertainty at schools?”

Data Collection

The data were collected in the 2017-2018 academic year with the data collection tool developed in
the research. Interviews by using semi-structured interview form were conducted via 14 teachers.
Before the interview, the aim of the research is mentioned and by the informed consent the researcher
told the participants that they are free to leave duing the interview when they wanted. Interviews were
recorded using a voice recorder after the approvals of the participants. The interviews ranged from 45
minutes to 65 minutes.
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Data Analysis

In the analysis of the data, content analysis was used. The purpose of the content analysis is to reach
the concepts and relationships that can explain the data obtained. The essence of the process is to
organize and interpret the data similar to each other within the framework of certain concepts and
themes in a way that the reader can understand (Yildirnm & Simsek, 2016). The analysis of the data is
carried out by using open coding in which repeated codes are determined in order to obtain conceptual
categories from the data and axis coding to establish connections between the categories (Merriam,
2009). Open coding is also called micro-analysis coding. The purpose of open coding is to identify, name,
categorize and identify the facts in the text. Comparisons are made with respect to similarities and
differences between events and behaviors, and data are categorized by asking questions. Axis coding is
the process of associating the codes obtained in open coding with deduction and induction; at this
stage, categories are associated with sub-categories and their relationships are tested (Bas & Akturan,
2008). In this context, in this research, the expressions that best reflect the meaning among the data
obtained with voice recording were categorized by a concept, sentence or word, and open coding was
used to categorize, and axis coding was used to combine the categories developed during coding. As a
result, the themes, categories and codings determined according to the conceptual framework were
presented and the statements were presented in tables. The categories and codes which were found
under each theme are brought together, tables are formed accordingly and each table were presented
and explained in detail under the related research question. In the analysis of the data, direct quotations
were taken into consideration in order to reflect the views of the participants, taking into account the
striking, explanatory and different examples. (Unver, Talu-Biimen & Basbay, 2010)

Validity-Reliability of the Study

There are various methods to increase the internal validity (credibility), external validity
(transferability), internal reliability (consistency) and external reliability (confirmability) of the research
conducted by using qualitative data collection technique. In this context, internal validity is tried to be
provided by expert examination, participant confirmation, direct quotations from the findings,
consistency of data collection tool and findings with the literature. External validity is tried to be
provided by the detailed description of the research method. Internal reliability is tried to be provided
by the consistency of research results with the data whereas external reliability is tried to be provided
by detailed description of data collection process and analysis (Yildirnm & Simsek, 2016). In the analysis
of data and direct quotations, the study group of the study was represented by the abbreviation “0”
and numbers.

Results

Findings from the interviews about the questions determined in the research are presented in the
tables below.

Teachers’ Views on the Meaning of Organizational Uncertainty

The views of the teachers on the meaning of organizational uncertainty are given in Table 2.

Table 2.

The Views on the Meaning of Organizational Uncertainty.
Categories Participants n
Unpredictability 01 1
Irregularity 02, 03, 67, 010, 014 5
Complexity 04, 011 2
Obscurity 05, 06, 012, 013 4
Anxiety 08, 09 2
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When Table 2 is examined, it is seen that participants mentioned the meaning of uncertainty under
the categories such as unpredictability (n = 1), irregularity (n = 5), complexity (n = 2), obscurity (n = 4)
and anxiety (n = 2). Some participants’ views on the meaning of organizational uncertainty are as
follows;

Organizational uncertainty can be explained by unpredictability. Because the situations which we
cannot predict, can lead to an uncertain stalemate. If there is a wonder about how to do what in a
school, the employees do not know how to do and if they experience a dilemma, the situation of
uncertainty arises (01).

Organizational uncertainty can be explained by irregularity. Uncertain situations generally bring
about irregularity. Uncertainty brings into my mind an irregular complex environment where
everything can happen at once (03).

Organizational uncertainty can be explained by confusion because schools with their own internal
dynamics and complex structures brings about complexity. Job descriptions should be clear where
and by whom, where and what to do. Students, teachers, managers and parents must fulfill their
duties and responsibilities on time. When they do not do their responsibilities, complexity and
irreqularity comes, team spirit cannot be formed up (04).

Organizational uncertainty can be explained by irregularity. Because at schools generally instead of a
certain plan, program or regularity, it is acted with daily projects to save the day. For this reason,
teachers cannot know or plan exactly what to do. For example; the teacher is not given a precise
definition of a task and the teacher can not predict when and what to do (07).

Uncertainty can be explained by anxiety. Because ambiguous situations always create anxiety in
people. It is often preferable to have everything under control. The fact that most things in people’s
lives are regularly planned is a relief. Psychologically, unplanned or ambiguous situations at the last
moment make everyone uneasy. In particular, the uneasiness of people due to the uncertainties in
their institutions decreases the efficiency in the institutions (08).

Teachers’ Views on the Causes of Organizational Uncertainty

The views of the teachers on the reasons of organizational uncertainty are given in Table 3.

Table 3.

The Views on the Reasons of Organizational Uncertainty.

Categories Codes Participants n

Internal Administrator 01, 03, 04, 05, 06, 010 6

Uncertainty Teacher 06 1
Lack of communication 06, 67, 011, 012, 013, 014 6
Job 07, 08, 09 3
Innovation applications 07, 69, 011 3
School culture 01, 63, 04, 66 4
Circulation 02, 64 2
Lack of planning 07,08,09,010,011 5
Organizational memory 04 1

Environmental Educational policies 03, 04, 09,010,013 5

Uncertainty Change 010 1
External stakeholders 06 1

When Table 3 is examined, it is seen that participants mentioned the reasons of uncertainty under
the categories such as internal uncertainty and environmental certainty. Under the internal uncertainty,
administrator (n = 6), teacher (n = 1), lack of communication (n = 6), job (n = 3), innovation applications
(n = 3), school culture (n = 4), circulation (n = 2), lack of planning (n = 5) and organizational memory (n
=1) codes are found. Under the environmental uncertainty category educational policies (n = 5), change
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(n = 1) and external stakeholders (n = 1) codes are found. Some participants’ views on the reasons of
organizational uncertainty are as follows;

48

The uncertainty experienced in the educational environment stems from the lack of instructional
leaders. The vision and mission of the school should be clearly stated and the employee should
participate in the decision-making process. The person who will provide this is the managers who will
assume the role of instructional leader. If there is an uncertainty in the school environment, there is
also a leader problem that cannot follow the school’s goals, problems and functioning (01).

I think as constant teacher and administrator should be exchanged. Especially in the third service
areas (02).

In my opinion the most important factor is the administrator. Uncertainties may occur in school if a
school principal is not qualified and competent to perform his / her duties. If a school principal can be
sparing and determined to have leadership characteristics, there will be no ambiguity in the school.
As a second factor, our education system, which is constantly changing, can lead to uncertainties and
confusion in the school. A system should be established where the education system is seated and
everyone knows what to do (03).

Very frequent changes of managers, loss of memory of school, lack of leadership of qualified and
determined people, change of education system too much, change of teaching programs very often,
the thought that | could not have any other job so | must be a teacher, people who do not come to
the profession to be a teacher are all the reasons (04).

The main reason is administrators’ not having enough competency. There have been problems in
dealing with difficulties (O5).

I think that the lack of clarity about the demands of the administration, the frustration of the
teachers towards the students and the school, the attitudes of the parents towards the school and
the disagreements among the teachers are the main reasons (06).

Lack of communication between the school administration and the teachers; failure to carry out the
tasks to be performed within a certain plan, school administration’ not completing the task definition
of the students and their effort to be seen nice to the parents and their desire from the teachers to
work short term tasks out of the field for top authority (07).

| think that there may be some reasons such as unforeseen, unscheduled or under-planned situations
in the schools, deficiencies in the plan-program, making wrong decisions and not being equal (O8).

The reason for the uncertainty in schools is not giving the work to the competent, what teachers will
do in the face of difficulties in adapting to sudden change policies of the state, how to behave
accordingly, especially the confusion and anxiety teachers feel who try to do the best. Another reason
is that there are many pointless and unnecessary tasks school administrators who seem to be doing
something, load to teachers (09).

The uncertainties in schools are caused by mistakes and deficiencies in planning, lack of
understanding of the purpose of the changes to be made, innovations, economic situation,
interpersonal conflicts and communication problems. Changes which have started with good
intentions but explained sufficiently, cause confusion and turmoil due to uncertainty. | think that
changes that cannot be planned adequately and that cannot accommodate possible problems and
solutions increase uncertainties. For example uncertainty in the process after TEOG was removed
caused confusion, tension and unnecessary concern in all 8th grade students and their parents, and
even stressed the students’ enthusiasm for working. | also think that schools have the same energy
loss. Then it brings an irregularity that it can take a long time before everything gets back to its old
order (010).

Uncertainty may be the result of unplanned as well as predisposition. The school management should
make a plan in advance for possible situations. Apart from this, lack of division of labor and lack of
communication can be seen as reasons of uncertainty (011).
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Teachers’ Views on the Results of Organizational Uncertainty

The views of the teachers on the results of organizational uncertainty are given in Table 4.

Table 4.

The Views on the Results of Organizational Uncertainty.

Categories Codes Participants
Organizational Results Team Work 01, 02, 04, 010

Decision participation
Organizational goals
Organizational Climate
Organizational trust
Entropy
Organizational gossip
Inertia

Change opportunity
Executive competencies
Collectivism

Use of uncertainty

02, 63

07

03, 06, 08

05, 68

03

05

02, 64, 66

01, 62, 63, 05, 68
03, 07, 611, 012
03, 08, 09, 012, 015
04, 010

Individual Results Quitting the job 01, 03, 05,015

P PR RPNWRRPWERERMAANOPMNOOWERRENWERENDND|IS

Lack of job satisfaction o1
Motivation 01, 64, 014
Lack of concentration 07

Torture syndrome 07
Intolerance 05, 08, 09,
Decrease in organizational loyalty 011, 613
Future worry 012
Developing skills 014
Quickness in decision making 09

When Table 4 is examined, it is seen that participants mentioned the results of uncertainty under the
categories such as organizational and individual results. Under the organizational results category, team
work (n = 4), decision participation (n = 2), organizational goals (n = 1), organizational climate (n = 3),
organizational trust (n = 2), entropy (n = 1), organizational gossip (n = 1), inertia (n = 3), change
opportunity (n = 5), executive competencies (n = 4), collectivism (n = 5), use of uncertainty (n = 2) codes
are found; whereas under the individual results category, quitting the job (n=4), lack of job satisfaction
(n = 1), motivation (n=3), lack of concentration (n = 1), torture syndrome (n = 1), intolerance (n=3),
decrease in organizational loyalty (n = 2), future worry (n = 1), developing skills (n = 1), quickness in
decision making (n = 1) codes are found. Some participants’ views on the results of organizational
uncertainty are as follows;

It has negative consequences in the context of the organization and cannot contribute to the process.
From task distribution to sense of responsibility, striking results can be emerged out. As for individual
results, it is clear that job satisfaction decreases; so individual’s motivation can also decrease. The
negative process’ followed by professional and emotional burn out is an inevitable consequence (01).

| think that students are lacking in teamwork because the branches are not active enough in terms of
organizational results. | think that individual decisions may cause uncertainty. School administrators’
taking decisions by themselves is also another reason. Where uncertainty exists, team spirit
decreases (02).

When organizaitonal results are examined, it is seen that uncetainty affects organizaitonal health
negatively. It makes it difficult for the organization to achieve its purpose and negatively affect the
organizational climate of interpersonal communication. From an individual point of view, there may
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be people who turn uncertainities into advantages. If you do not turn advantage, you are not
affected negatively (O3).

Individuals cannot find a reason to come together. Therefore, uncertainty negatively affects team
spirit. The person does not want to take action because he does not know the future. So the loss of
motivation occurs. However, a person may spend more time and effort to be in the front by thinking
about the possibility of a positive outcome in the future and that nobody will take this possibility into
consideration. In general, uncertainty is a concern. Person is prone to depression (04).

May cause the organization to lose confidence. It can become an irresistible situation for individuals
in organizations. Uncertainty causes unknown. As a result whispers begin. Rumors cannot be
avoided. Thus, individuals fill up. As a result, organization lose blood (O5).

Organizationally; creates a restless and unsafe environment. Individually; creates reluctance to
school and reduces work efficiency. | do not think that uncertainty creates a positive result. There is
no other result (06).

Reluctance and cooling against the institution studied, not being able to focus on teaching as a
teacher, changing the perceptions of the school by deviating from the educational objectives of the
students (07).

Uncertainty adversely affects organizational culture, individuals within the organization and
individuals’ relations with each other. When | evaluate individually, uncertainty irritates me, negative
effects. For example, there is a recent situation about being more than the norm, but my school
administrators do not enlighten me on this issue, they say is not certain. This situation makes me
uneasy, | do my best with the questions in my mind such as will | continue to work with my friends at
the same school next year, or will | be assigned to a very far place Uncertainty may even reflect on
teachers’ behavior towards each other, their behavior to school administrators, and sometimes even
to students. Although we have a professional way to manage our business life, as teaching is an
emotional profession, breaking points can emerge out in the end. There is a situation where the
people do not rely school administrators’ behaviors and do not trust them. (08).

Teachers, parents even they do not notice, students suffer from the uncertainty. A work should be
started with the best and the most perfect done, and as good as possible. But we, or rather the
experienced individuals who should be an example to us, without having to work themselves, without
too much fatigue, save the day and achieve minimum objectives. This is a result that should not be,
shameful and pathetic (09).

It causes move away from the goals of the organization, the spirit of unity and togetherness, chaos,
all kinds of energy loss; low levels of motivation, anxiety, tension, helplessness and stress in
individuals. But on the other hand, we may encounter situations in which uncertainty can be
benefited. During working with the uncertain situation, new doors can be opened to the innovations
in the exchange of ideas with the stakeholders. It also strengthens interpersonal relationships.
Managers can also find the opportunity to show themselves when managing uncertainties (010).

In terms of organizational results, the entire organization can be adversely affected. But it can also be
vice versa, because it is unclear how exactly the uncertainty will come to an end. Individually the
positive and negative results of uncertainty can not be guessed. In addition, uncertainty may have a
negative effect for another individual while giving a positive result to an individual. Uncertainty may
lead the parents to confront the school administration with teachers. It can increase anxiety level
(0112).

Teachers’ Views on the Strategies Struggling with Organizational Uncertainty

The views of the teachers on the strategies struggling with organizational uncertainty are given in
Table 5. When Table 5 is examined, it is seen that participants mentioned the struggling strategies with
organizational uncertainty under the categories such as consultation, cooperation, time out, planned
management, culture and individual.
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Table 5.

The Views on the Struggling Strategies with Organizational Uncertaint.

Categories Codes Participants n

Consultation Top management 01, 06, 08,011 4
Law-Regulations 02, 010, 013 3
Guidance service 01, 06 2
Experienced Colleagues 04,05 2
Similar practices 06 1

Cooperation Administrators- employees 04, 08, 69 3
Colleagues 02, 08, 011 3
Team spirit 06 1

Time out Unresponsiveness 01, 03, 69 3

Planned management Correct planning 02, 09,012 3
B plan 05, 08 2
Decision participation 07, 010 2
Readiness for change 01, 014 2

Culture Being learning organization 07 1

Individual Take initiative 04 1
Acceptance 03 1

Under the oncultation category, top management (n = 4), law-regulations (n = 3), guidance service (n
= 2), experienced colleagues (n = 2) and similar practices (n = 1) codes are found. Under the cooperation
category, administrators- employees (n = 3), colleagues (n = 3), team spirit (n = 1) codes are determined
whereas under time out category unresponsiveness (n = 3) code is found. Under planned management
category, correct planning (n = 3), B plan (n = 2), decision participation (n = 2), readiness for change (n =
2) codes, under culture category, being learning organization (n = 7) code and under individual category,
take initiative (n = 4) and acceptance (n = 1) codes are found. Some participants’ views on the struggling
strategies with organizational uncertainty are as follows;

Help is obtained in case of uncertainty. With the help of top management and guidance service, the
environment of uncertainty is being tried to be eliminated. Since the history of mankind, people have
been interacting with each other and they have cooperated with each other. In the first communities,
while the men were dealing with hunting, the female members of the family assisted with gathering.
The cooperation between the first ages and the present has brought new developments, inventions
and civilization. Collaboration should be provided not only for teachers but also for students from
primary school in the school environment and should be transferred to the new generation within the
approach of transfer of citizenship in social sciences. In case of disruption and negative
communication, the time release method can be applied for a short time (01).

Especially in schools affiliated to the Ministry of Education, it is delayed and ignored. Parents in
schools, teachers should work in cooperation. Students should be introduced to teamwork habits
(62).

Our teachers often use strategies to drop time or ignore as far as | observe. Taking help or solving the
problems together is not familiar in our schools or | have never met with these kinds of situations
(03).

| think taking time, cooperation and getting help are the most effective factors in solving uncertainty.
Foresight managers have big business. The manager must have leadership skills and should be able
to make the right decisions at the right time. All uncertainties will be solved if a harmonious and
interactive education environment is established between schools, teachers, parents and students.
Managers should be able to take initiative when it comes to solving uncertainties. Help is required if
necessary (04).
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In general, getting help from top management is applied. Ignoring, leaving it to time is not preferred.
Teachers are not adequately informed during periods of uncertainty. Therefore, a cooperation cannot
be achieved. There was a management technique | read before. According to this technique,
organizational managers will prepare in advance despite all possible problems. Plans against all kinds
of problems are expected to be prepared in an immediate situation, the plan should be implemented
instantly (05).

In order to solve the uncertain situations, strategies for quitting and ignoring are rarely used, and
sometimes these strategies can be used for political purposes. | think that if there is a serious
situation, these should not be implented, instead should be intervene with. Assistance should be
provided in cooperation with other teachers with the help of the guidance service (06).

Sometimes it is left to time, but it is more ignored. If the uncertainty is related to the administrative
part, it is eliminated or dismissed as soon as possible. As a solution; teachers or even students should
be involved in the process of making decisions about the institution. Expectations from teachers
should be more properly defined and appropriate to their professional qualifications. These
expectations should not only satisfy the school administration. Determined objectives should be long-
term and contribute to this process. It should be ensured that parents are informed about the
decisions taken about the school. Corporate culture should be tried to be created and learning
organizations should be formed instead of organizational cynicism (07).

Teachers, students and parents prefer to contact school administrators for help. Generally, managers
can find very easy solutions such as quitting and ignoring. They seek solutions quickly in situations
that concern them (08).

Although communication, cooperation and coordination with the parent group are often difficult, we
cooperate with teachers in their work on a human structure. My general attitude towards
uncertainties is primarily to keep quiet and watch the process better. Then | try to think about what
to do and offer a solution to a step or a person who can (09).

In general, the parents, teachers and the environment try to cooperate in uncertain situations in our
school. Their support is requested for the current situation. If this can not be done, help is demanded
from the upper management or peers or from other schools. Ignoring and dropping to time usually
doesn’t make things easier; very rarely it works. | think it is necessary to run the decision-making
mechanism together and go to the conclusion and eliminate the uncertainty.

To follow developments, to be prepared for changes, to be calm and patient to act in a determined,
self-confident, honest manner, working in cooperation to eliminate the uncertain situation seems to
play an effective role (010).

Depending on the situation of uncertainty, assistance can be requested and sometimes ignored. Here
the nature and effects of more uncertainty are more important. School management, family and
teachers should be in a clear and understandable manner while communicating. In order to prevent
uncertainty, planning should be done, coordinated and working in harmony. The source of
uncertainty, its reasons should be focused more (011).

Teachers’ Suggestions on Coping with Organizational Uncertainty

The suggestions of the teachers on coping with organizational uncertainty are given in Table 6. When
Table 6 is examined, it is seen that participants mentioned suggestions on coping with organizational
uncertainty under the categories such as for administrators, for teachers and for the organization.
Under the for administration category, leadership qualities (n = 5), cooperation with employees (n = 4),
finding the resource (n = 2), creating safe environment (n = 1), providing internal motivation (n = 1)
codes are determined. Under the for teachers category, emotional maturity (n = 1) and professional
specialization (n = 2) codes and under the for the organization category open aims (n = 2), vision
creation (n = 3), activities supporting change (n = 4), solution oriented decisions (n = 2), crisis
management (n = 3) and strong school cultre (n = 4) codes are found. Some participants’ views on the
suggestions on eliminating organizational uncertainty are as follows;
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Table 6.

The Suggestions on Coping with Organizational Uncertainty.

Categories Codes Participants n

For Administrators Leadership qualities 02, 03, 07, 09, 012 5
Cooperation with emloyees 01, 05, 013, 014 4
Finding the resource 011, 013 2
Creating safe environment 013 1
Providing internal motivation 01 1

For Teachers Emotional maturity 05 1
Professional specialization 04,07 2

For the Organization =~ Open aims 09, 012 2
Vision creation 03, 05, 08 3
Activities supporting change 02, 06, 010, 011 4
Solution-oriented decisions 04, 011 2
Crisis management 05, 09, 012 3
Strong school culture 01, 07, 09, 011 4

Cooperation between teachers and administration should be ensured, communication should be
strengthened and intrinsic motivation should be provided. An environment should be created in which
the teacher sees the school not as a workplace, but as a home and family environment in which he
enjoys being present. Managers need to leave the executive profile to save the day and move to the
leader profiles that shape the future, make decisions and implement (01).

Coordinated work system, planned and scheduled management system and planned work can be
useful for avoiding uncertainty (02).

To clear the uncertainty, we need to clarify everything. There must be a local system in the first place.
Then there must be an administrative staff that manages this system well and trained teachers who
know what to do (03).

First of all, regardless of age, teachers with high emotional maturity should come to the fore in the
selection of teachers. In this way, when possible problems are experienced, cooperation with teachers
with high emotional maturity will be shared by sharing experiences. Principals of schools should be
open to teachers. Otherwise, teacher to teacher relations in the same organization will be damaged
and mutual trust will be lost. A paternalist leader who has good relations with teachers against such
situations must be in the administrative staff (O5).

| think that the guidance service should work more actively in order to eliminate the uncertainty, the
teachers should strengthen the cooperation among themselves and the managers should change
their attitudes (06).

Provide equality. Plan the program regularly. Do not turn hidden works. Inform teachers. Let the
managers be professional in the work and in the school environment. The teachers we call
administrative buddy do not face any situation for some reason, they do not experience uncertainty,
and if there is a possibility, there is an immediate solution. But for some reason others do not have
the same solution. | think it’s better for everyone to be professional (08).

I would recommend that the work to be done should be given to people with the capacity to do that
job, | would suggest that efficient system and education should not be conducted as trial and error
but the system and understanding in systematic schools should be imposed and that mentors should
be provided for adapting new teachers to the profession (09).

What can be done differently; good planning, getting everyone’s opinions, and trying to calculate
possible failure situations, considering solutions and different alternatives about them, establishing a
good communication with all components (010).

53



Didem KOSAR — Pegem Egitim ve Ogretim Dergisi, 10(1), 2020, 41-76

No problems should be ignored, since the effects of uncertainty can affect everyone positively or
negatively, they should go to their source and eliminate them. The opinions and suggestions of each
individual in the organization should be taken into consideration. (011).

Discussion, Conclusion & Implementation

As a result of this study which aims to offer suggestions to the teachers, principals, policy makers
who compose up the internal and external stakeholders of the school and the researchers about the
meaning of uncertainty at schools, its reasons, results, how to overcome uncertainty, it is found that
teachers identified uncertainty as unpredictability irregularity, complexity, obscurity, anxiety. It has
been determined that the causes may be of internal and environmental origin. Teachers stated that
organizational uncertainty has both organizational and individual consequences. Strategies for coping
with organizational uncertainty include consultation, collaboration, time-out, planned management,
culture and individual strategies; and suggestions for administrators, teachers and the organization have
been put forward regarding the elimination of uncertainty.

As a result of the interview with the teachers, it was revealed that the participants defined
organizational uncertainty as unpredictability, disorder, confusion, obscurity, and anxiety. Helsing (2007)
showed that teachers defined ambiguity in different ways which is partly close to the findings of this
research. Some define uncertainty as the main cause of teacher anxiety, frustration, burnout and poor
teaching, while others claim that uncertainty protects teachers against pessimism, guilt and frustration.
The reasons such as not deciding on what to do at school due to some reasons, having dilemmas about
some unsolved situation about who can solve it, and the thoughts that if | tell my thoughts what kind of
reasons can affect me are important in defining uncertainty as such.

The teachers pointed out that the reasons for uncertainty are the internal causes, such as managers,
teachers, communication, tasks, innovation practices, school culture, circulation, lack of planning,
organizational memory, environmental policies, change and external stakeholders. This finding of the
study is similar to the findings of Giirses and Helvaci (2011), Demiral (2014), Polat (2015), iraz (2004),
Bodde, van der Wel, Driessen, Wardekker and Runhaar (2018) and Hameiri and Nir’s (2016) study
results. Girses and Helvaci (2011) found that when teachers are not informed adequately within the
scope of the exchange period, they do not accept the change when their administrators could not
manage the change effectively. Polat (2015) showed that organizational uncertainty is high when
information is not clear. Demiral (2014) found the reasons of organizational uncertainty as the mistakes
and deficiencies in planning, unplanned changes, frequent changes in educational legislation, lack of
support of school administrators and senior authorities, economic inadequacies, taking decisions from
the center without consulting the implementers about the planned changes, the legislation is open to
interpretation, there are gaps that cause different practices, timing errors in the implementation of the
changes, conflicts among the stakeholders of the school, the inability to fully explain the purpose and
why of change to the society, insufficient in-service training to prepare managers for changes,
researching possible results in planning lack of evaluation process. Iraz (2004) also states that
uncertainty arises when managers do not have sufficient awareness to predict changes in their
environment. Bodde et al. (2018) have identified the reasons for organizational uncertainty in their
research as uncertainty about variability, defining future activities, defining change, values, interests and
perceptions. In their study, Hameiri and Nir (2016) concluded that environmental uncertainty makes it
difficult for the school principal to raise funds for the school and to collaborate with teachers. From this
point of view, it can be said that when teachers who are going to experience change are not sufficiently
informed, when some innovation applications are made before they are ready for change, when their
managers fail to manage change effectively from time to time, it can be said that there is resistance to
innovation practices in schools. At the same time, lack of good planning process in schools, lack of
communication and information flow between teachers and administrators, problems in creating strong
school culture due to constant teacher exchange may cause uncertainty. Uncertainty arises when
managers do not have enough awareness to predict changes in their environment; in this way, it is
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important to influence the environment in a way that meets the organizational needs and prepare the
organization for change.

The results of the uncertainty of teachers, teamwork, participation in the decision, organizational
objectives, organizational climate, organizational trust, entropy, organizational gossip, inertia,
opportunity to change, executive competencies, collectivism, to benefit from uncertainty; individual
results such as quitting, lack of job satisfaction, motivation, lack of concentration, tumbler syndrome,
intolerance to uncertainty, decrease in organizational commitment, future anxiety, ability to develop
skills and quick decision making. This result of the study resembles to the results of the studies
conducted by Demiral (2014), Erguvan (2015), Sar, Isiklar and Aydogan (2012), Karakus and Yardim
(2014), Schechter and Asher (2012), Suzawa (2013) and Helsing (2017). Demiral (2014) stated that the
results of uncertainty as pressure and stress, future anxiety in administrators, teachers, students and
parents, decrease in motivation and commitment, internal conflicts and planning problems. Erguvan’s
(2015) study with university students concluded that uncertainty leads to intolerance in students and
low level of psychological well-being in this context. Sar, Isiklar and Aydogan (2012) in their study
conducted with 710 teachers whose life satisfaction is analysed found out that the individuals’ life
satisfaction who can not tolerate uncertainty decreases. Additonally Karakus and Yardim (2014)
supporting the finding of this study found out that uncertainty increases job intention by reducing job
satisfaction. Schechter and Asher (2012) concluded that when the ambiguity feelings of the principal
increased, organizational learning mechanisms decreased at school. Hameiri and Nir (2016) on the other
hand, conclude that uncertain conditions negatively affect organizational-school health in a similar way
to this finding. In his study, Suzawa (2013) stated that uncertainty is generally associated with
intolerance, whereas uncertainty is a condition that must be embraced and not tolerated. It was
revealed that embracing uncertainty should be perceived as being open to new ideas during teaching
and not thinking in narrow patterns. On the other and, Helsing (2007) in his study found that there have
been some studies putting forward that violated standards, routine teaching, charges of dismissal,
conservatism, and the compliance are the reactions to uncertainty. According to these findings, it is seen
that uncertainty in schools may lead to some negative and partially positive results. From this point of
view, in schools where there is uncertainty, there is no clarity in purposes, role distributions and
responsibilities; can be said to cause organizational gossip. Likewise, when employees don’t know what
to do, worry about the future, they can leave work and experience burnout. However, it should not be
underestimated that when uncertainty is seen as an opportunity, new ideas may emerge, create time
for decision-making, enable people to gain experience and develop skills.

Teachers expressed counseling, cooperation, time-lag, planned management, culture and individual
strategies as strategies to cope with organizational uncertainty in schools. This finding of the research is
similar to that of Demiral (2014), Bodde et al. (2018) and Helsing (2007). Demiral (2014) identified the
coping strategies in her study as follows; to seek appropriate solutions to the regulations, to consult the
deputy principals, experienced managers of other schools, senior management, teachers, guidance
service, informal leaders in the school, to investigate similar practices in the past, to examine the
regulations in other areas, to take risks, to take initiative, to bring teamwork to the forefront, waiting for
the uncertainty to pass and flowing, providing an atmosphere of mutual trust within the organization,
researching practices elsewhere, acting solution-oriented, taking flexible decisions, focusing on the
problem, and first of all trying to identify the problem. Bodde et al. (2018) identified coping strategies as
adaptable management, being a mentor, offering different alternatives, a visionary leader, stakeholder
engagement, consultation, decision making, more detailed analysis, expert opinion and knowledge.
Helsing (2007) emphasized the importance of cooperation in reducing the uncertainty of teachers in
their research. From this point of view, according to teachers’ opinions, it can be considered as creating
effective cooperation between managers and employees, making information flow clearly, operating
management processes in line with a certain plan, creating a common culture, are the ways for coping
with uncertainty.
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In order to cope with organizational uncertainty, teachers made suggestions for administrators,
teachers and the organization. These recommendations include leadership characteristics, collaboration
with employees, finding resources, creating an atmosphere of trust, providing intrinsic motivation,
emotional maturity, professional specialization, clear goals, vision formation, and activities to support
change, solution-oriented decisions, crisis management and strong school culture. The results of this
study are partly similar to the findings of Demiral (2014), Iraz (2000), Polat and Doyuran-Goktiirk (2005),
Allen, Jimmieson, Bordia and Irmer (2007) and Hameiri and Nir (2016). In the study of Demiral (2014),
managers concluded that rapid decision making in uncertain situations, turning crisis periods into
opportunities, being cool-headed, forming a crisis management team, quick decision making and
focusing on the solution are effective in removing uncertainty. Iraz (2000) also revealed that there are
two important ways to influence the environment in a way to respond to organizational needs and
prepare the organization for change in eliminating the uncertainty that arises. Polat and Doyuran-
Gokturk by finding out positive relation between the tendency of avoiding uncertainty and trust to top
management in their research which aimed to determine the relationship between the school
administrators’ power distance and avoidance of uncertainty with trust to top management, suggested
that inservice training and seminars should be organizaed to improve the school principals’ avoidance
values of uncertainty. Allen, Jimmieson, Bordia, and Irmer (2007) concluded that communication and
having more information about change is an important variable in reducing organizational uncertainty.
Schechter and Asher (2012) showed that the most important factor in preventing uncertain situations in
schools is that the school has the characteristics of a learning organization. In their study, Hameiri and
Nir (2016) stated that environmental uncertainty affects organizational health and that prevention can
be achieved by developing a shared vision of the leaders, providing academic cooperation and
strengthening the cooperation between colleagues. From this point of view, in order to cope with the
organizational uncertainty in schools, working together in a team spirit and cooperation in the
atmosphere of trust, ensuring that the administrator of the institution fulfills the responsibility of
creating, maintaining and developing a strong school culture, approaching the problems from a
multidimensional perspective and taking decisions with the employees for the most appropriate
solution, management skills and implementation of crisis management principles play an important role.

When the results presented as a whole were evaluated based on the opinions of the teachers
participating in the research, it was observed that the uncertainty means unpredictability, disorder,
confusion, obscurity, and uneasiness for the teachers; they stated that uncertainty can emerge
internally and environmentally, have organizational and individual results, and coping strategies include
consultation, collaboration, time-out, planned management, culture and individual strategies.
Uncertainty of teachers is unpredictable, considering that it is known as unknown, when determining
the change and innovation policies to be applied in institutions, not only the policy makers, but also the
people who will be affected by the decision and the practitioners should be determined and prepared
for the change. In addition, innovations should be implemented considering the social, cultural and
economic environment variables in which schools are located. Because the environment and employee
characteristics of each school and the conditions of the school vary. When uncertainty is not eliminated,
it is determined that success in schools decreases and teachers’ motivation to work decreases. So the
awareness of school administrators about uncertainty should be increased and in case of uncertainty,
crisis management should be provided in order to intervene in the crisis without damaging the
institution. Teachers stated that they can not do anything if they do not have enough awareness on a
subject and this makes them feel anxious, accordingly, the flow of information within the organization
should gain clarity and duties and responsibilities should be clearly defined and information pollution
should be prevented. Considering that the method and pattern adopted by the research do not allow
the generalization of the results, it can be stated that by carrying out the subject in different samples
and with different methods, different and detailed results can be obtained.
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Turkish Version

Girig

Degisimin hizh sekilde yasandigl giinimuizde orgitler varhklarini sirdirebilmek, diger orgiitlerle
rekabet edebilmek ve fark yaratabilmek adina yapi, siire¢ ve yonetim sekillerinde stirekli yenilik yapmak
durumunda kalmaktadirlar. Bu denli hizh bir degisim, her an her seyin degisebilme ihtimalini
beraberinde getirmekte ve 6nceden tahmin etmenin zorlastigl belirsizlik ortamlarini yaratmaktadir
(Camlibel, 2003); ¢lnki giniimizde artan degisim hizi ile kesinlik durumu yok olurken, belirsizlik daha
kolay sekilde yayilmaktadir (Basar-Neyisci, 2008). Cogu 6rgut de bu kaotik, karmasik, bilinmeyenlerle
dolu belirsiz ortamlar icerisinde varlklarini korumaya calismakta hatta belirsizlikten kaginmaya
calismaktadir; ancak belirsizlikten kaginma orgitler icin ¢ok daha fazla bilinmeyen yaratmaktadir.
Boylelikle basit ve duragan bir ortamda yasayamayan 6rgitler icin kaos kaginilmaz olmaktadir. Nitekim
Kaos teorisi de orgltler gibi karmasik sistemlerde iliskilerin dogrusal olmadigini, umulmadik sonuglar ve
tahmin edilemeyen durumlar olusturan bir sistemin varligina isaret etmektedir (Akbaba-Altun, 2001).
Giderek karmasiklasan sistemler, kiiresel iligskiler ve etkilesimlerin g¢ogalmasi orgiitlerin belirsizligine
belirsizlik katmaktadir (Arslan, 2013). Bu nedenle yoneticiler kurumlarinda yasanan belirsizligi yok
sayamamakta ve orgitlerinin degismeyen, duragan ve kolay tahmin edilebilir ortamlar igerisinde
yasamadigini kabul etmektedirler (Basar-Neyisci, 2008; Polat, 2015). Bu agidan bakildiginda orgiitlerde
ozellikle egitim orgitlerinde belirsizlik, belirsizlik ile micadele etme, belirsizlikten yararlanma ve
belirsizlikten kaginma énemli konular haline gelmektedir.

Belirsizlige iliskin Tanimlar

Belirsizlige iliskin alanyazinda pek ¢ok tanimlama yapilmistir. Bunlardan bir tanesi belirsizligin
degisimin yonunin bilindigi, ancak olaylarin ve olaylarin sonuglarinin gergeklesme ihtimalinin tahmin
edilememesi durumu oldugu seklindedir (Kasperson, 2008). Bir baska tanima goére belirsizlik, birey igin
olumsuz veya zarar verici etkileri olan bir duruma ait 6zelliklerdir (Lazarus & Folkman, 1984, akt. Karakus
& Yardim, 2014). Bu dogrultuda, belirsizlik calisanlarin 6rgitsel degisim algilari sonucunda yaptiklari
o6nemli bir zihinsel degerlendirme olarak tanimlanabilmektedir (Karakus & Yardim, 2014). Milliken (1987)
ise belirsizligi bireylerin olasi durumlari ve sonuglari dogru tahmin edememeleri olarak tanimlarken,
Ersanli ve Uysal (2015) belirsizligin kisiler icin kaygi ve stres kaynagi oldugunu ifade etmislerdir.

Okullarin etkili ve verimli isleyisine etki eden, yoneticilerin yonetim siireglerini yuritmelerine engel
olan, okul iklimine zarar veren, tim ¢alisanlarin motivasyonunu dugsirip atalete siirtikleyen, akademik
performansi distiren kisaca kurumun ¢aga uyum saglayarak gelismesini engelleyen faktorlerden birisi de
belirsizliktir (Arslan, 2013; Helsing, 2007; Smithson, 2008). Giine rutini koruyarak planl baslayan
okullarda dahi 0Ongorilemeyen, umulmadik olaylar gelisebilmekte ve dizen halini dizensizlik
alabilmektedir. Bu nedenle okullar dogrusal olmayan, kaotik ve siiregleri tahmin edilemeyen belirsizligi
barindiran sistemler olarak nitelendirilebilmektedir (Akbaba-Altun, 2001). Smithson (2008), belirsizligin
olumsuz olabilecegi gibi olumlu olarak da algilanabilecegini belirtmistir. Bireylerin bazi belirsizliklerin iyi
ya da kotl, bazilarininsa degistirilebilir olduguna dayanak olusturan distnceleri bulunmaktadir. Bu
nedenle bazi bireyler, belirsizligi azaltmak ya da ortadan kaldirmak yerine, belirsizlik yaratmaya ve
sirdirmeye mevyilli olmaktadirlar. Belirsizlik, bdylece yonetim ve denetimde birtakim agmazlara ve de
¢ozlimlere araci olabilmektedir. Bu ag¢idan degerlendirildiginde belirsizlik ortamini firsata ¢evirmek de
okullarin etkili isleyisine katkida bulunabilmekte, yoneticilerin kriz yonetim becerilerini godzden
gecirmelerine olanak saglamaktadir. Kisacasi oOrgitler gelecegi ve gelecekte olusabilecek olasiliklari
tahminleyip 6nlem alabildiklerinde, degisim ve belirsizligi kabul edip kaosu basari igin firsata
donistiirebilmektedirler (Ergetin & Kayman, 2014). Agikalin (1998, as cited in. Bakioglu & Demiral, 2013)
karmasanin liderler icin yasamsal bir firsat oldugunu; postacinin kapiyi iki defa galdigini, birincisinin
kaosa ikincisinin ise yoneticilerin karmasayl yonetme becerisine bagl oldugunu vurgulamaktadir. Bu
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dogrultuda Argiiden (2002) belirsizligi iyi anlamanin dogru kararlar verebilmenin temelini olusturdugunu
ifade etmistir.

Egitim Orgiitlerinde Belirsizlik

Okullar; kendi igerisinde ¢ok sayida farkli dinamik bulunduran, kendi igerisindeki ve gevresindeki pek
cok farkh degiskenle etkilesim icerisinde olan, 6ngorilemezligin bulundugu bir ortamda evrilen
orgutlerdir. Okulun, yoneticilerin, 6gretmenlerin, 6grencilerin basarisi igin sabit ve her zaman gegerli, her
duruma uygun formiilleri yoktur. Her kurumun belli durumlarda izleyecegi ¢ok sayida yol vardir ve
orgitlerin dogal olarak okullarin da basarisini, varligini ve istikrarini etkileyebilecek belirsiz bircok etken
bulunmaktadir (Radford, 2006). Bir baska ifade ile okullarda belirsizlige sebep olan pek ¢ok degisken
bulunmaktadir. Bunlardan bazilari bilgi eksikligi, rasgelelik, karmasiklik, degisim olarak belirtilebilir
(Arslan, 2013). Ayni zamanda yine 6gretmenler digerlerinin duygu, dislnce ve davraniglarini anlamayi,
tahmin etmeyi, degerlendirmeyi iceren kisaca insan iliskilerine odaklanan mesleklerinin karmasik dogasi
geregi belirsizlikler yasayabilmektedirler. Ancak bazilari bu durumun ¢ogu zaman &gretmenlerin
tikenmislik, yorgunluk, atalet ya da endise yasamasina sebep oldugunu belirtirken bazilar da
uygulamalarin gelismesi, karamsarlik ve yorgunluktan kurtulmak icin bir sebep olduguna isaret
etmektedirler. Helsing (2007) yapmis oldugu arastirmasinda 6gretmenlerin belirsizlige iliskin tutumlarini
incelediginde belirsizligi olumlu ya da olumsuz algilamalari karsisinda belirsizlige iliskin tutumlarinin da
degistigini ifade etmistir. Helsing 6gretmenlerin belirsizligi olumsuz olarak algiladiklarinda korktuklari,
belirsizligi 6nlemeye iliskin girisimlerde bulunmaya ¢alistiklari, belirsizlik durumunu riskli gordikleri
ortaya konurken olumlu olarak algiladiklarinda ise belirsizligin her ne kadar endise verici olsa da bir
firsata donusecegini, kendileri icin heyecana donistigini, bilgi dazeylerini artirdigini ve de
uzmanlasmalarina katki sagladigini distindiklerini belirlemistir.

Belirsizligin Yonetimi

Belirsizligi yonetirken esnek ve uyarlanabilir belirsizlik yonetimi stratejilerinin kullaniimasi
onerilmektedir. Ancak, belirsizlik yonetimiyle ilgili karmasik dislincelerden biri yoneticilerin bazilarinin
diinyanin belirlilik tagidigini ve bu nedenle kesin éngorilere agik oldugunu ya da belirsizlik tasidigini ve
bu nedenle tiimiyle kestirilemez oldugunu disinmelerinden kaynaklanmaktadir (Arslan, 2013). Oysa
daha once de belirtildigi gibi belirsizlik yonetilirken esnek stratejiler kullanilarak orgiit icin firsata
donustirilmesi daha kalici ¢ozimler yaratarak oOrgitlerin etkililigini artirmada rol oynayacaktir.
(Ozdemir & Cemaloglu, 1999). Her seyin her zaman degistigi ve tahmin etmenin oldukca zorlastig
belirsizlik ortaminda, bir okul yoneticisi yeniliklerin ve degisimin gerektirdigi ihtiyag, sorumluluk ve
problemler karsisinda gereken esnekligi gostererek, yasanan catismalari, kaos ortamini ve krizleri
ydneterek, egitim hizmetlerinin devamliligini saglayabilir (Ertiirk-Kayman, 2008). Orgiit yéneticileri ve
calisanlari 6rgutlerinde etkin bir yonetsel stire¢ ve hizmet kalitesini saglamak ve belirsizligi giderebilmek
icin ginimuz kosullarina uygun olarak gerektiginde internet tabanli sosyal aglar da (twiter, facebook,
blogger, vb) dahil olmak tzere aciklik ve hesap verebilirligi saglayici teknolojilerden yararlanabilirler.
Dolayisiyla orgilitler belirsizlik karsisinda yeni liderlik yaklagimlarinin yani sira agik, dénistiimcu, kultirel
liderlik gibi alternatif liderlik yaklasimlarini da gdz onliinde bulundurmalidirlar (Polat, 2015); hatta
okullardaki uygulayicilar, herhangi bir rota icin 6zel bir yol haritasi planlayan vizyoner lider olmaktan 6te;
belirsiz ve 6ngorilemez zorluklarin oldugu hizlica degisen kosullara, yeterli bilgi ve donanima, duruma
6zgli ve hizlica cevap verebilerek uyum saglayabilen kanonun basindaki kisi olma 6zelligi gbostermelidirler
(Arslan, 2013). Ancak orgutlerin belirsizlikle miicadele de siklikla basvurduklari yontemlerden birisi
belirsizlikten kaginmadir. Belirsizlikten kaginma herhangi bir konuya iliskin bilgi diizeyinin yetersiz kaldigi,
orglt calisanlari ile ilgili acik ve belirgin olmayan konularin ya da degisim hareketlerinin toplumu rahatsiz
ettigi durumlara iliskin duyulan tedirginlik diizeyi ile agiklanabilmektedir (Sofyalioglu & Aktas, 2001). Bir
Orgitu olusturan tyelerin belirsizlikten kaginma egilimleri dislikse oradaki tyeler risk almaya meyillidir
ve belirsizligi tolere edebilme ihtimalleri ylksektir (Rogovsky & Schuler, 1997). Ancak belirsizlikten
kaginma egilimi yliksekse o toplumu olusturan bireylerin belirsizligin yarattigi endise ile agresif, saldirgan
ve sinirli olmalar kaginilmazdir (Robbins, 1998). Belirsizlikten kaginma ozelligi Pulat’a (2010) goére
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bireylerin belirsizlik ve duragan olmayan durumlar karsisinda hissettikleri ve korunmak igin aldiklari
onlemleri ile ilgilidir.

Alanyazin incelendiginde orgtsel belirsizlik ile ilgili ¢esitli calismalarin yapildigi goriilmektedir (Allen,
Jimmieson, Bordia, & Irmer; 2007; Arslan, 2013; Bakioglu & Demiral, 2013; Basar-Neyis¢i, 2008; Bodde,
van derWel, Driessen, Wardekker & Runhaar, 2018; Campbell, 2007; Demiral, 2014; Englund &
Frostenson; 2017; Erguvan, 2015; Ersanh & Uysal, 2015; Gordon, 2006; Helsing, 2007; Hui & Lee, 2000;
Oswald, 2013; Roelofs & Nieuwenhuis, 2016; Twyford, Le Fevre & Timperley; 2017; Smithson, 2008;
Schechter & Asher, 2012; Polat; 2015; Rast, Hogg & Giessner, 2013; Uysal, 2015). Bakioglu ve Demiral
(2013) yapmis olduklari arastirma sonucunda okul yoneticilerinin belirsizliklerin sebeplerinden birisinin
planlamadaki hatalar olarak degerlendirdikleri, belirsizlik durumlarinda dncelikle mevzuata danistiklari,
bazilarinin belirsizlik aninda karamsarliga kapildiklari ve belirsizligin yoneticiler izerinde stres ve baski
yarattigl sonucuna ulasmislardir. Basar-Neyisci (2008) arastirmasinda okul maddrlerinin goérev yaptiklari
okullarin kiltirinin birokratik yapilardan olusmasinin yoneticilerin diisik dizeyde belirsizlikten
kacinma davranisi gosterme egilimlerini azalttigi sonucuna ulasmistir. Ayrica ayni arastirmada kidemi
ylksek olan yoneticilerde belirsizlikten kaginma dizeyinin daha yiksek oldugu bulunmustur. Polat
(2015) ise galismasinda yoneticilerin agik lider olma stilleri ile 6rgitsel belirsizlik, yoneticilerin sosyal
aglari benimseme durumlari ile 6rgutsel belirsizlik arasinda pozitif yonde bir iliskinin varligini ortaya
koymustur. S6z konusu ¢alismada yoneticilerin orglitte herhangi bir konu veya durum hakkinda 6rgut
Uyeleri arasinda bilgi akisinin yetersiz oldugu, siirecteki nedensel iliskiler aginin 6rgit lyelerince
yeterince bilinememesi ve o6rgitte geri bildirim durumunun uzun zaman almasi boyutlarinda
yoneticilerin diger calisanlara oranla daha yiiksek diizeyde 6rgiitsel belirsizlik yasadiklari belirlenmistir.

Bu bilgiler 1siginda bu arastirma ile 6gretmenlerin oérgitsel belirsizlige iliskin goruslerini kendileri ile
bire bir gérlisme sonrasi onlarin bakis agisi ile btiincll bir sekilde ortaya konmasinin belirsizlik yasayan
kurumlara belirsizligin nasil giderilebilecegine iligskin gesitli alternatifler sunmasina, kurumlarin etkili ve
verimli isleyisine katkida bulunmasina etki edecegi disiinilmektedir. Ayni sekilde glinlimizde 6zellikle
egitim kurumlarinin belirsizlik karsisindaki tepkilerini, belirsizligin dogurdugu sonuglari ve bas etme
yontemlerini belirlemek 6nemli gérilmektedir. Ayrica 6gretmenlerin gorisleri alinarak nitel veri toplama
teknigi kullanilarak orgutsel belirsizligi ele alan calisma sayisi oldukga azdir. Bu agidan bakildiginda
mevcut arastirmadan elde edilecek bulgularin alan yazindaki bu boslugu doldurmasi ve benzer durumlar
icin 6gretmenler, yoneticiler, politika yapicilar icin nemli bir veri kaynagini teskil ederek fikir ve 6neri
sunmasi beklenebilir. Bu ana amag dogrultusunda asagidaki alt amaglara cevap aranmistir. Katiimcilarin;

o Orgiitsel belirsizligin anlamina iliskin gérisleri nasildir?

o Orgiitsel belirsizligin sebepleri hakkinda gériisleri nasildir?

o Orgiitsel belirsizligin sonuclarina iliskin gériisleri nasildir?

o Orgiitsel belirsizlikle bas etme stratejilerine iliskin gérisleri nasildir?
o Orgiitsel belirsizligin giderilmesine iliskin dnerileri nelerdir?

Yéntem
Arastirmanin Deseni

Okullarda yasanan orgutsel belirsizligin anlami, nedenleri, sonuglari, belirsizle bas etme stratejileri ve
belirsizligin giderilmesi hakkinda okullarin i¢ ve dis paydaslarini olusturan midirlere, 6gretmenlere,
politika yapicilara ve ayrica arastirmacilara Oneriler sunmak icin 6gretmenlerin gorislerini ortaya
koymayi amaclayan bu c¢alisma, nitel arastirma yontemi kullanilarak yuratalmdistiir. Arastirma nitel
arastirma yontemlerinden fenomenoloji desenindedir. Fenomenolojinin kullanildigi arastirmalarda veri
kaynaklari arastirmanin odaklandigi olguyu yasayan veya bu olguyu yansitabilecek birey veya gruplardir
ve en 6nemli veri toplama araglarindan biri gériismedir Ayni zamanda fenomenoloji arastirmalarinda
farkinda olunan ancak derinlemesine ve ayrintili bir anlayisa sahip olunmayan olgulara
odaklaniimaktadir; amag; bireyin bir olguya iliskin yasantilarini, algilarini ve buna yikledigi anlamlari
ortaya cikartmaktir (Yildirm & Simsek, 2016). Kisacasi fenomenoloji ile kisilerin deneyimlerinden ve
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yasantilarindan hareketle olguya iliskin gelistirdikleri algi ve anlamlar ortaya konmaya ¢alisiilmaktadir. Bu
baglamda bu arastirmada orglitsel belirsizlik olgusu 6gretmenlerin deneyimlerine dayali olarak
aciklanmaya gahsiimistir.

Calisma Grubu

Amacl 6rnekleme yontemlerinden maksimum cesitlilik ve 6lglit 6rnekleme yontemi kullanilan bu
arastirmada, calisma grubunu, 2017-2018 6gretim yilinda Ankara ilinde gorev yapmakta olan 14
o6gretmen olusturmaktadir. Bu galismada olgit, 6gretmenlerin bulunduklari okulda en az iki yil gorev
yapmis olmalaridir. Bunun sebebi gérev yapmakta olduklari okulda yasanan belirsizlige iliskin ayrintili bir
bakis acisina sahip olmalaridir. Calismada maksimum cesitlilik 6rnekleme teknigi kullaniima nedeni ise
¢alisma grubunun cesitliliginin saglanmasidir. Arastirmanin ¢alisma grubuna segilecek 6gretmenlerin
belirlenmesinde cinsiyet, brans, kidem, yas, okulda ¢alisma siresi, 6grenim durumu gibi degiskenler
cesitlilik kaynagi olarak alinmistir. Arastirmanin g¢alisma grubunda yer alan 6gretmenlerin demografik
ozellikleri asagida Tablo 1'de gosterilmektedir.

Tablo 1.

Calisma Grubuna Ait Demografik Bilgiler.

Katilima Cinsiyet Brang Kidem Yas Okul Kidemi Ogrenim D.
01 E Sos. Bil. 4 27 2 Y. Lisans
02 E Sinif Ogt. 10 32 2 Lisans
03 K ilk. Mat. 5 26 3 Y. Lisans
04 E Cografya 20 42 8 Y. Lisans
05 E Sinif Ogt. 4 26 2 Lisans
06 K Fen Bilimleri 2 23 2 Lisans
07 E ingilizce 3 27 3 Lisans
08 K ingilizce 6 28 3 Lisans
09 E Sinif Ogt 2 25 2 Lisans
010 K Okul Oncesi 16 45 2 Lisans
011 E ingilizce 4 35 2 Lisans
012 E Sinif Ogt 10 33 2 Lisans
013 E Sinif Ogt 5 33 3 Y. Lisans
014 K Sinif Ogt 4 32 2 Y. Lisans

Tablo 1 incelendiginde ¢alisma grubunda yer alan katilimcilarin 9’unun erkek 5’inin kadin 6gretmen
olduklari gérilmektedir. Katilimcilarin branslari gz éniine alindiginda 6’sinin sinif, 1’inin sosyal bilgiler,
1’inin ilkégretim matematik, 1’inin cografya, 1’inin fen bilimleri ve 2’sinin de ingilizce oldugu
gorilmektedir. Katihmcilarin mesleki kidemleri 2 ile 20 yil arasinda degisirken yaslari 22 ve 45
araligindadir. Calistiklari okuldaki kidemleri en az 2 en ¢ok 8dir. Ogrenim durumlari incelendiginde
9’unun lisans 5’inin ylksek lisans mezunu oldugu gorilmektedir.

Veri Toplama Araci

Arastirmada veri toplama araci olarak arastirmaci tarafindan gelistirilen yari yapilandiriimis goériisme
formu kullanilmistir. Yari yapilandirilmis gériisme formu olusturulurken orgltsel belirsizlik ile ilgili
alanyazin ayrintili olarak incelenmis ve 6gretmenlerin orgiitsel belirsizlige iliskin goruslerini saptamak
amaci ile ¢esitli maddeler belirlenmistir. Belirlenen maddeler uzman gorisiine sunulmus ve uzmanlardan
gelen geribildirimler sonucunda gerekli dizenlemeler yapilmis ve forma son hali verilmistir. Bu baglamda
gorisme formunda arastirmanin amacina uygun bes adet soru yer almistir. Bu sorulardan bazilari
“Okullarda yasanan belirsizliGin sebepleri hakkinda neler diisiinliyorsunuz?”, “Okullarda yasanan
belirsizligin ne gibi sonuglara yol agtigini diisiinliyorsunuz?” seklindedir.
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Verilerin Toplanmasi

Arastirmada gelistirilen veri toplama araci ile veriler 2017-2018 6gretim yilinda toplanmistir. Yari
yapilandiriimis goérisme formu kullanilarak 14 0&gretmen ile gorismeler yapilmistir. Gorismeye
baslamadan 6nce katilimcilara arastirmanin amaci agik bir sekilde belirtilmis bilingli onam gozetilerek
yapilacak goérismeye katilip katilmama konusunda 06zglir olduklari ve diledikleri anda gérismeyi
birakabilecekleri soylenmistir. Katihmcilarin onaylari alindiktan sonra ses kayit cihazi kullanilarak
gorismeler kayit altina alinmistir. Yapilan gorismeler yaklasik 45 dakika ile 65 dakika arasinda
degismistir.

Verilerin Analizi

Verilerin analizinde, icerik analizi kullaniimistir. igerik analizinin amaci, elde edilen verileri
aciklayabilecek kavramlara ve iliskilere ulagsmaktir; 6ziinde yapilan islem, birbirine benzeyen verileri
belirli kavramlar ve temalar gercevesinde bir araya getirerek bunlari okuyucunun anlayabilecegi bir
bicimde organize etmek ve yorumlamaktir (Yildirm & Simsek, 2016). Verilerin analizi, verilerden
kavramsal kategoriler elde etmek amaciyla tekrar eden kodlarin belirlendigi acik kodlama ile kategoriler
arasinda baglantilar kurmak amaciyla yapilan eksen kodlama ile gergeklestirilmektedir (Merriam, 2009).
Acik kodlama, mikro analiz kodlama olarak da isimlendirilmektedir. Agik kodlamada amag¢ metindeki
olgunun kimliginin belirlenmesi, adlandirilmasi, kategorize edilmesi ve tanimlanmasidir. Olaylar ve
davranislar arasinda benzerlikler ve farklilara iliskin olarak karsilagstirmalar yapilir ve veriye sorular
sorarak veri kategorizelestirilir. Eksen kodlama ise agik kodlamada elde edilen kodlari timdengelim ve
timevarim ile digerleri ile iliskilendirme sirecidir; bu asamada kategoriler alt kategorilerle
iliskilendirilmekte ve aralarindaki iliskiler test edilmektedir (Bas & Akturan, 2008). Bu baglamda bu
arastirmada da ses kaydi ile elde edilen veriler arasinda yer alan anlami en iyi yansitan ifadeler bir
kavram, climle ya da sézciikle isimlendirilerek kategorilendirmek igin agik kodlama, kodlama siiresince
gelistirilen kategorileride bir araya getirmek igin eksen kodlama yapilmistir. Sonugta, kavramsal
cerceveye uygun olarak belirlenen tema, kategori ve kodlamalar yapilarak ifadeler tablolar halinde
sunulmustur. Her bir tema altinda yer alan kategori ve kodlar bir araya getirilerek tablolar olusturulmus
ve her bir tablo, ilgili arastirma sorusunun altinda verilerek ayrintili sekilde agiklanmistir. Verilerin
analizinde ise katilimcilarin gorislerini yansitabilmek amaci ile ¢arpici, aciklayici, farkli 6rnekler dikkate
alinarak (Unver, Talu-Biimen & Basbay, 2010) dogrudan alintilara yer verilmistir.

Gegerlik-Givenirlik Calismasi

Nitel veri toplama teknigi kullanilarak vyiritilen arastirmalarda arastirmanin i¢c gegerligini
(inandinicilik), dis gecerligini (aktarilabilirlik/transfer edilebilirlik), i¢ glvenirlik (tutarlik) ve dis
glvenirliligini (teyit edilebilirlik) artirmak igin gesitli yontemler mevcuttur. Bu baglamda arastirmada ig
gecerlik, uzman incelemesi, katiimci teyidi, bulgularin dogrudan alintilarla verilmesi, veri toplama
aracinin ve bulgularin ilgili alan yazinla tutarhligi ile saglanmaya calisiimistir. Dis gecerlik, arastirma
yonteminin ayrintili olarak tanimlanmasiyla gerceklestirilmeye calisiimistir. Arastirma sonuglarinin
verilerle tutarhigina iliskin tutarlik incelemesiyle i¢ glivenirlik, veri toplama siirecinin ve analizinin ayrintih
betimlenmesi yoluyla da dis givenirlik saglanmistir. (Yildirrm & Simsek, 2016). Verilerin analizinde ve
dogrudan alintilarda arastirmanin galisma grubunu olusturan égretmenler “0O” kisaltmasi ve numaralarla
temsil edilmistir.

Bulgular

Arastirmada belirlenen sorulara iliskin gériismelerden elde edilen bulgular asagida tablolar halinde
sunulmustur.

Ogretmenlerin Orgiitsel Belirsizligin Anlamina iliskin Goriisleri

Arastirmaya katillan o6gretmenlerin oOrgitsel belirsizligin anlamina iliskin gorisleri Tablo 2’de
belirtilmistir.
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Tablo 2.

Orgiitsel Belirsizligin Anlamina iliskin Gériisler.
Kategoriler Katihmailar n
Tahmin Edilemezlik 01 1
Diizensizlik 02, 03, 07, 010, 014 5
Karmasa 04, 011 2
Bilinmezlik 05, 06, 012, 013 4
Tedirginlik 08, 09 2

Tablo 2 incelendiginde katimcilarin orgitsel belirsizligin anlamini tahmin edilemezlik (n = 1),
dizensizlik (n = 5), karmasa (n = 2), bilinmezlik (n = 4) ve tedirginlik (n = 2) kategorilerinde
degerlendirdikleri goriilmektedir. Bazi katiimcilarin 6rgltsel belirsizligin anlamina iliskin gorisleri
asagida belirtilmistir.

Orgiitsel belirsizlik tahmin edilemezlik ile aciklanabilir. Ciinkii énceden kestiremedigimiz, 6ngériide
bulunamayip tahmin edemedigimiz durumlar belirsiz ¢tkmaza diismemize neden olabilir. Bir okulda
neyin nasil yapilacagi konusunda bir acaba var ise, nasil yapilacagini ¢alisanlar bilemiyor ve bir ikilem
yasiyorlarsa iste orada belirsizlik durumu ortaya cikiyor (01).

Orgiitsel belirsizlik diizensizlik ile agiklanabilir. Ciinkii belirsiz durumlar genelde diizensizli§i de
yaninda getirir. Belirsizlik demek her an her seyin olabilecedi diizensiz karmasik bir ortami aklima
getiriyor (03).

Orgiitsel belirsizlik karmasa ile agiklanabilir. Ciinkii kendi i¢ dinamikleri ve karmasik bir yapisi olan
okullarda belirsizlik karmasa getirir. Neyin nerede kim tarafindan ve nasil yapilacadi, gérev tanimlari
net olmalidir. Ogrenci, 6§retmen, yénetici ve veli iizerine diisen gérev ve sorumluluklarini zamaninda
yerine getirmelidir. Getirmedi§i anda karmasa ve diizensizlik olusur. Ekip ruhu olusmaz (04).

Orgiitsel belirsizlik diizensizlik ile aciklanabilir. Ciinkii okullarda belli bir plan, program ve diizen yerine
glini kurtarma projeleri ile hareket edilmektedir. Bu sebeple, 6gretmenler de ne yapacagini tam
olarak bilememekte ve planlayamamaktadir. Ornedin; Ggretmene verilen bir gérevin tam olarak
tanimlamasi yapilmamakta ve 6dretmen de neyi ne zaman yapacadini kestirememektedir (07).

Belirsizlik tedirginlik ile agiklanabilir. Clinkii belirsiz olan durumlar daima kisilerde tedirginlik yaratir.
Cogunlukla her seyin kontrol altinda olunmasi tercih edilir. insanlarin hayatlarindaki cogu seyin
diizenli 6nceden planli olmasi onlari rahatlatir. Psikolojik olarak son anda ortaya ¢ikan plansiz ya da
belirsiz durumlar herkesi huzursuz eder. Ozellikle kisilerin kurumlarinda belirsizlikler sebebiyle
yasadiklan tedirginlikler ve huzursuzluklar kurumlardaki verimi diisiiriir (O8).

Ogretmenlerin Orgiitsel Belirsizligin Sebeplerine iliskin Goriisleri

Arastirmaya katilan Ogretmenlerin orgltsel belirsizligin sebeplerine iliskin gorisleri Tablo 3’te
belirtilmistir. Tablo 3 incelendiginde katilimcilarin 6rgiitsel belirsizligin sebeplerini i¢sel belirsizlik ve
cevresel belirsizlik olarak degerlendirdikleri gériilmektedir. i¢sel belirsizlik kategorisinde yénetici kaynakli
(n = 6), 6gretmen kaynakli (n = 1), iletisim eksikligi (n = 6), gorev kaynakh (n = 3), yenilik uygulamalari (n =
3), okul kaltara (n = 4), sirkilasyon (n = 2), planlama eksikligi (n = 5) ve orgilitsel bellek (n =1) kodlari yer
almaktadir. Cevresel belirsizlik kategorisinde ise egitim politikalari (n = 5), degisim (n = 1) ve dis
paydaslar (n = 1) belirtilen kodlar arasinda yer almaktadir. Bazi katiimcilarin orgitsel belirsizligin
sebeplerine iliskin gorisleri asagida belirtilmistir.

Egitim-6gretim ortaminda yasanan belirsizlik 6gretimsel lider eksikliginden kaynaklanir. Okulun
vizyonu ve misyonu acik bir sekilde belirtilmeli ve ¢alisan personel karar alma siireglerine katiimalidir.
Bunu saglayacak kisi de 6gretimsel lider roliinii tistlenecek miidiirlerdir. Okul ortaminda bir belirsizlik
var ise okulun amacglarini, sorunlarini ve isleyisini takip edemeyen lider sorunu da vardir (01).

Siirekli 6G§retmen ve idareci dedisimi olarak diisiiniiyorum. Ozellikle 3. Hizmet bélgelerinde (02).
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Tablo 3.

Orgiitsel Belirsizligin Sebeplerine iliskin Gériisler.

Kategoriler Kodlar Katihmcilar n

igsel Belirsizlik Yénetici kaynakli 01, 03, 04, 05, 06, 010 6
Ogretmen kaynakli 06 1
iletisim eksikligi 06, 07, 011, 012, 013, 014 6
Gorev kaynakli 07, 08, 09 3
Yenilik uygulamalari 07, 69, 011 3
Okul kaltari 01, 03, 04, 06 4
Sirkiilasyon 02, 04 2
Planlama eksikligi 07,08,09,010,011 5
Orgiitsel Bellek 04 1

Cevresel Belirsizlik Egitim politikalar 03, 04, 09,010,013 5
Degisim 010 1
Dis paydaslar 06 1

Bence en 6nemli faktér yonetici. Bir okul miidiirii gérevini layikiyla yapacak kapasitede ve yeterlikte
degdilse okulda belirsizlikler olusabilir. Bir okul yéneticisi liderlik ézelliklerini tasiyorsa tutumlu ve
kararl olabiliyorsa okulda belirsizliklerin yasanmasi s6z konusu olmayacaktir. ikinci bir faktér olarak
sirekli degistirilen yapboza dénen egitim sistemimiz de okulda belirsizliklere ve karmasaya yol
agabilir. Egitim sisteminin oturmus ve herkesin gérevini ve ne yapacagini bildigi bir diizen
olusturulmali (03).

Yéneticilerin ¢ok sik dedismesi, Okulun hafizasinin kaybolmasi, Liyakat sahibi ve kararl kisilerin
yénetici yapilmamasi, Egitim sisteminin c¢ok fazla degismesi, Odretim programlarinin cok sik
degismesi, Hicbir sey olamadim bari égretmen olayim diyen, meslede isteyerek gelmeyen kisilerin
dgretmen olmasi (04).

Genelde idarecilerin yetersiz olmasi temel nedendir. Karsilasilan giigliiklerle basa ¢ikmada sorunlar
yasanmakta (O5).

idarenin istekleri konusunda agik ve net olamamasi, é§retmenlerin égrencilere ve okula karsi olan
bikkinligi, ailelerin okula karsi tutumlari ve égretmenlerin kendi aralarindaki anlasamamaziiklarindan
kaynaklandigini diisiiniiyorum (06).

Okul idaresi ve 6gretmenler arasindaki iletisim eksikligi, Yapilmasi gereken islerin ve verilen gérevlerin
belli bir plan déhilinde yapilmamasi, Okul idaresinin de égrencilere gérev tanimlarini tam yapmamasi
ve dgrenci ve velilere karsi sirin gériinme ¢abasi, Okul idaresinin égretmenden uzun vadede degil kisa
vadede iist mercilere yaranabilecedi alan disi gérevleri istemesi (07).

Okullarda daha 6ncesinde yeterince planlanmamis, programlanmamis ya da yetersiz planlanmis
durumlar, plan programda eksiklikler, yanlis kararlar verilmesi, idare yanlisi kararlar verilmesi, esitlik
gézetilmemesi gibi sebepler olabilir diye diisiiniiyorum (O8).

Okullarda yasanan belirsizligin sebebi isin ehline verilmemesi, devletin ansizin degisen politikalari
karsisinda 6gretmenlerinde bu duruma uyum saglamada yasadigi zorluklar karsisinda ne yapacaklari,
nasil davranacaklarini, ézellikle isini vicdani agisindan iyi bir sekilde yapmaya ¢alisarak hassasiyet
glOsteren Ggretmenlerin yasadigi tedirginlik ve karisikliktir. Diger bir nedense belli dénemlerde is
yapiyor géziiken okul yéneticilerinin gercekten is yapan 6gretmenler lizerinde kurdugu anlamsiz ve
gereksiz bircok istir (09).

Okullarda yasanan belirsizlikler planlamalarda yapilan hatalar ve eksiklikler, yapilacak degisimlerin
amacinin yeterince anlasilamamasi, yenilikler, ekonomik durum, kisiler arasi ¢atismalar ve iletisim
sorunlarindan kaynaklanmaktadir. iyi niyetle baslatilan ancak yeterince anlatilamayan anlasilamayan
degisimler belirsizlik dolayisiyla karmasa ve kargasaya sebep olmaktadir. Yeterince planlanamayan,
olasi sorun ve ¢éziimleri icerisinde barindiramayan degisimler belirsizlikleri arttirir diye diistinliyorum.
Mesela TEOG kaldirildi denildikten sonraki siirecteki belirsizlik tiim 8.sinif 6grenci ve velilerinde
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karmasa, gerilim ve gereksiz endise yaratmis, égrencilerin ¢alisma sevkini duraklatmis velilerde bile
strese sebep olmustur. Okullarda da ayni sekilde enerji kaybi ortaya g¢ikardigini disiiniiyorum.
Ardindan bir diizensizlik getiriyor ki her seyin eski diizenine kavusmasi, ¢alismalarin tekrar yoluna
girmesi uzun zaman alabiliyor (010).

Belirsizlik, plansizhigin bir sonucu olabilecegi gibi éngdriisizliikten de kaynaklanabilir. Okul yénetimi
olasi durumlar icin énceden bir plan yapmalidir. Bunun disinda is béliimi eksikligi ve iletisimsizlik de
belirsizligin sebepleri arasinda gésterilebilir (011).

Ogretmenlerin Orgiitsel Belirsizligin Sonuglarina iliskin Goriisleri

Arastirmaya katilan Ogretmenlerin Orgltsel belirsizligin sonuglarina iliskin gorisleri Tablo 4’te
belirtilmistir.

Tablo 4.

Orgiitsel Belirsizligin Sonuclarina iliskin Gériisler.

Kategoriler Kodlar Katihmailar n

Orgiitsel Sonuglar Takim Calismasi 01, 02, 04, 610 4
Karara katilim 02,03 2
Orgiitsel amaclar 07 1
Orgiit iklimi 03, 06, 08 3
Orgiitsel giiven 05, 08 2
Entropi 03 1
Orgiitsel dedikodu 05 1
Atalet 02, 04, 06 3
Degisim firsati 01, 02, 03, 05, 08 5
Yénetici yeterlikleri 03, 07, 011, 012 4
Kolektivizm 03, 08, 09, 012, 015 5
Belirsizlikten yararlanma 04, 610 2

Bireysel Sonuglar isten ayrilma 01, 03, 05,015 4
is doyumu eksikligi 01 1
Motivasyon 01, 64, 014 3
Konsantrasyon Eksikligi 07 1
Tulumbaci sendromu 07 1
Belirsizlige tahammiilsiizliik 05, 08, 09, 3
Orgiitsel bagllikta diists 011, 613 2
Gelecek endisesi 012 1
Yetenekleri gelistirme 014 1
Karar vermede cabukluk 09 1

Tablo 4 incelendiginde katilimcilarin 6rgltsel belirsizligin sonuglarini 6érgiitsel ve bireysel sonuglar
olmak tizere iki farkli kategoride degerlendirdikleri goriilmektedir. Orgiitsel sonuglar kategorisinde takim
calismasi (n = 4), karara katihm (n = 2), 6rgitsel amaglar (n = 1), 6rgit iklimi (n = 3), 6rgutsel given (n =
2), entropi (n = 1), orglitsel dedikodu (n = 1), atalet (n = 3), degisim firsati (n = 5), yonetici yeterlikleri (n =
4), kolektivizm (n = 5), belirsizlikten yararlanma (n = 2) kodlari yer alirken bireysel sonuglar kategorisinde
isten ayrilma (n=4), is doyumu eksikligi (n = 1), motivasyon (n=3), konsantrasyon eksikligi (n = 1),
tulumbaci sendromu (n = 1), belirsizlige tahammiulstizlik (n=3), 6rgltsel bagllikta azalma (n = 2), gelecek
endisesi (n = 1), yetenekleri gelistirme (n = 1), karar vermede ¢abukluk (n = 1) gibi kodlar yer almaktadir.

Orgiit badlaminda olumsuz sonuglar dodurur ve isleyise katki sadlanamaz. Gérev dadiimindan
sorumluluk duygusuna kadar vurdumduymaz sonuglar ortaya ¢ikarabilir Bireysel olarak baktigimizda
belirsizlik is doyumunu azaltir, dolayisiyla is doyumu azalan bireyin motivasyonu da diisebilir. Art arda
yasanan olumsuz siireci ise mesleki ve duygusal tiikenmisligin takip etmesi kaginilmaz bir sonug olur
(01).
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Orgiitsel olarak 6zellikle ziimrelerin yeterince faal c¢alhsmamasindan 6tiirii 6grencilerin takim
calismasi konusunda eksik oldugunu diisiiniiyorum. Bireysel olarak alinan kararlarin belirsizlige neden
olabilecegini diisiintiyorum. Okul midiiriiniin tek basina karar almasi. Belirsizligin mevcut oldugu bir
okulda birlikteligin zayif olacagini diistiniiyorum (02).

Orgiitsel sonuglara baktigimizda érgiitsel sadhgi olumsuz etkiler belirsizlikler. Orgiitin amacina
ulasmasini zorlastirir ve érgiit iklimini kisiler arasi iletisimi olumsuz etkiler. Bireysel agidan
baktigimizda belirsizlikleri avantaja ¢eviren kisiler olabilir kurumlarda. Eger avantaja ¢cevirtmiyorsaniz
olumsuz etkilenmemeniz miimkiin degil (O3).

Bireyler bir araya gelmek igin bir sebep bulamazlar. Bu yiizden belirsizlik ekip ruhunu olumsuz etkiler.
Kisi gelecegi tam olarak bilmediginden harekete ge¢mek istemez. Bu yiizden motivasyon kaybi olusur.
Ancak kisi gelecekte olumlu sonuglar olma ihtimalini diisiinerek ve baskalarinin bu ihtimali géz éniine
almayacagini diisiinerek éne ¢ikmak icin daha ¢ok ¢aba harcayabilir. Genel olarak belirsizlik bir kaygi
yaratir. Kisi depresyona meyilli olur (04).

Orgiitiin giiven kaybetmesine neden olabilir. Orgiitlerde yer alan bireyler icin dayaniimaz bir durum
haline gelebilir. Belirsizlik, bilinmemezliGe neden olur. Bunun sonucunda fisiltilar baslar.
Dedikodularin é6niine gegilemez. Béylece bireyler kendilerini doldurusa getirirler. Sonucunda bireysel
sonuclar érgiitiin de kan kaybetmesine neden olur (O5).

Orgiitsel olarak; huzursuz ve giivensiz bir ortam olusturuyor. Bireysel olarak; okula kars: isteksizlik
yaratir ve is verimliligini distrdr. Belirsizligin olumlu bir sonug¢ yarattigini diisiinmemekteyim. Baska
bir sonucu yoktur (06).

Cahsilan kuruma karsi isteksizlik ve sojuma yasanmasi, Ogretmen olarak egitim &6gretim
faaliyetlerine odaklanamama, Ogrencilerin editim-6gretim hedeflerinden saparak okul algilarinin
degdismesi (07).

Belirsizlik érgiit kiiltiiriind, 6rglit icerisindeki bireyleri ve bireylerin birbirleriyle iliskilerini dahi olumsuz
etkiler. Bireysel dederlendirdigimde belirsizlik beni tedirgin eder, olumsuz etkiler. Mesela son
zamanlarda norm fazlasi olmam ile ilgili bir durum séz konusu ancak okul yéneticilerim bu konuda
beni aydinlatmiyorlar, belli degil diyorlar. Bu durum beni tedirgin ediyor, seneye ayni okulumda ayni
arkadaslarimla ¢alismaya devam edebilecek miyim, ya ¢ok uzak bir yere resen atanirsam gibi
sorularla derslere girip ctkmak ne kadar saglikh olabilirse o kadar elimden geleni yapiyorum. Belirsizlik
oégretmenlerin birbirine olan davranislarini, okul yéneticilerine ve hatta bazen dégrencilere olan
davranislarina bile yansiyabilir. Her ne kadar profesyonel bir sekilde is hayatimizi y6netmeye ¢alissak
da 6gretmenlik neticede duygusal bir meslek ve de ister istemez kirlma noktalari yasayabiliriz. Okul
yéneticilerinin sézlerine davranislarina itimat etmeme, givenmeme gibi durumlar séz konusu
olmaktadir (08).

Belirsizligin cefasini ve huzursuzlugunu égretmenler, veliler ve 6zellikle fark etmeseler dahi égrenciler
cekmektedir. Her zaman en iyisi ve en milkemmelinin yapilmasi diisiiniilerek bir ise baslanmalidir ve
olabildigince iyi isler ortaya ¢ikarilmalidir. Fakat bizler, daha dogrusu bize érnek olmasi gereken
deneyimli bireyler kendilerini ise kosmadan, ¢ok fazla yorulmadan, giinii kurtarip asgari diizeyde
amaglari gerceklestirmektedirler. Bu olmamasi gereken bir sonugtur, utang verici ve acinasidir (09).

Orgiitsel olarak amaclardan uzaklasmaya, birlik ve beraberlik ruhunun azalmasina, karmasaya, her
tirlii enerji kaybina; bireylerde motivasyon diistikliigii, endise, gerginlik, ¢aresizlik, baski ve strese yol
acar. Belirsizlikten fayda saglanabilecedi durumlara da rastlayabiliriz. Belirsizlik durumu ile yapilan
calismalar sirasinda paydaslarla yapilacak fikir alisverislerinde yeniliklere kapi acilmis olabilir. Kisiler
arasi iliskileri gliclendirebilir. Yéneticiler belirsizlikleri yonetirken kendilerini gésterme firsati da
bulabilir (010).

Orgiitsel sonug acisindan tiim érgiit olumsuz etkilenebilir. Ancak tersi bir durum da séz konusu olabilir
clinkii belirsizligin tam olarak nasil sonuglanacagi 6n gériilemez. Bireysel olarak da belirsizligin
olumlu ya da olumsuz sonuglari kestirilemez. Ayrica belirsizlik bir birey icin olumlu bir sonug¢
dogururken baska bir birey icin olumsuz yénde olabilir. Belirsizlik durumu veli ile okul yénetimini,
dgretmenleri karsi karsiya getirebilir. Kaygi diizeyini artirabilir (011).
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Ogretmenlerin Orgiitsel Belirsizlikle Bas Etme Stratejilerine iliskin Goriisleri

Arastirmaya katilan 6gretmenlerin orgltsel belirsizlikle bas etme stratejilerine iliskin gérigleri Tablo
5’te belirtilmistir.

Tablo 5.

Orgiitsel Belirsizlikle Bas Etme Stratejilerine iliskin Gériisler.

Kategoriler Kodlar Katihmcilar n

Danisma Ust Yonetim 01, 06, 08,011 4
Yasa-Yonetmelikler 02, 010, 013 3
Rehberlik servisi 01, 06 2
Tecriibeli Meslektaslar 04,05 2
Benzer uygulama 06 1

isbirligi Yénetici- calisanlar 04, 08, 09 3
Meslektaslar 02, 68, 011 3
Takim ruhu 06 1

Zamana birakma Tepkisizlik 01, 03, 09 3

Planli yénetim Dogru planlama 02, 09,012 3
B plani 05, 08 2
Karara katma 07, 610 2
Degisime hazirlama 01,014 2

Kiiltir Ogrenen &rgiit olma 07 1

Bireysel inisiyatif alma 04 1
Kabullenme 03 1

Tablo 5 incelendiginde katilimcilarin 6rgutsel belirsizlikle bas etme stratejilerini danisma, isbirligi,
zamana birakma, planh yonetim, kiltir ve bireysel kategorilerinde degerlendirdikleri gorilmektedir.
Katihmcilar danisma kategorisinde Ust yonetim (n = 4), yasa-yonetmelikler (n = 3), rehberlik servisi (n =
2), tecriibeli meslektaslar (n = 2) ve benzer uygulamalar (n = 1) kodlarini belirtmislerdir. isbirligi
kategorisinde ise yonetici- galisanlar (n = 3), meslektaslar (n = 3), takim ruhu (n = 1) kodlari belirtilirken
zamana birakma kategorisinde tepkisizlik (n = 3) kodu belirtilmistir. Planli yoénetim kategorisinde dogru
planlama (n = 3), B plani (n = 2), karara katilma (n = 2), degisime hazirlama (n = 2) kodlari, kaltir
kategorisinde 6grenen o6rgiit olma (n = 7) kodu ve bireysel kategorisinde ise inisiyatif alma (n = 4) ve
kabullenme (n = 1) kodlari belirtilmistir. Bazi katihmcilarin konuya iliskin gérisleri asagida belirtilmistir.

Belirsizlik durumunda yardim alma yoluna basvuruluyor. Ust yénetim ve rehberlik servisi yardimiyla
belirsizlik ortami ortadan kaldirilmaya ¢alisiliyor. insanlik tarihinden bu yana insanlar birbirleri ile
etkilesim yasamislar ve isbirligi yoluna gitmislerdir. ilk topluluklarda erkekler avcilik ile ugrasirken
ailenin kadin bireyleri toplayicilik ile yardimda bulunmustur. ilk ¢agdan giiniimiize yasanan isbirligi
beraberinde yeni gelismeleri, icatlari ve medeniyeti getirmis. isbirli§i okul ortaminda sadece
6égretmenler agisindan degil ilkokuldan itibaren édgrencilere de asilanmali ve sosyal bilimlerde
vatandaslik aktarimi yaklasiminin igcinde yeni nesile aktarilmalidir. Aksamalarin ve olumsuz iletisimin
yasandi§i durumlarda zamana birakma yéntemi kisa bir siire icin uygulanabilir (01).

Ozellikle MEB’e badli okullarda zamana birakarak ve gérmezlikten gelinerek gecistiriimektedir.
Okullarda veli idare 6gdretmenler isbirligi icinde cahsiimalidir. Ogrencilere takim ¢calismasi aliskanhdi
getirilmelidir (02).

Ogretmenlerimiz genelde zamana birakma ya da gérmezden gelme stratejilerini  kullaniyor
g6zlemledigim kadariyla. Yardim alma isbirligi icinde sorunlari ¢éziime kavusturma bizim
okullarimizin yabanci oldudu konular heniiz ya da ben 6yle dek geldim hep bilemiyorum (03).

Bence zamana birakma, isbirlidi ve yardim alma belirsizligin ¢éziimiinde en etkili faktérlerdir. Ongérii
sahibi yéneticilere biiyiik is diismektedir. Yénetici liderlik vasiflarina sahip olmali dogru zamanda
dogru kararlari verebilmelidir. Okullarda yénetici, 6gretmen, veli ve égrenciler arasinda uyumlu ve
etkilesimli bir egitim ortami olusturuldugu takdirde tiim belirsizlikler ¢é6ziilecektir. Yéneticiler
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belirsizliklerin ¢6ziimiinde yeri geldiginde Inisiyatif alabilmelidir. Gerektigi takdirde yardim alinmalidir
(64).

Genelde (ist yénetimden yardim alma gergeklesir. Gérmezlikten gelme, zamana birakma pek tercih
edilmez. Ogretmenler belirsizlik dénemlerinde yeterince bilgilendirilmez. Bu yiizden bir is birligi
saglanamaz. Onceden okududum bir ybnetim teknigi vardi. Bu teknige gére, érgiit yéneticileri
yasanabilecek her tiirlii soruna karsin énceden hazirlik yaparlar. Her tiirlii soruna karsi planlari hazir
bir sekilde bekler. Olumsuz durum yasandiginda aninda planin uygulamasina gegilir (05).

Belirsizlik durumlarini ¢6zmek amaciyla nadiren de olsa zamana birakma ve gérmezlikten gelme
stratejileri kullaniliyor, bazen politik amagli da bu stratejiler kullanilabiliyor. Ortada ciddi bir durum
varsa bunlarin uygulanmamasi gerektigini miidahale edilmesi gerektigini diisiiniiyorum. Rehberlik
servisinden yardim alarak diger 6Gretmenlerle is birligi icerisinde ¢6ziim iiretilmelidir (O6).

Bazen zamana birakilmaktadir fakat daha ¢ok gérmezlikten gelinmektedir. EGer yasanan belirsizlik
idari kismi ilgilendiriyorsa en kisa siirede bir sekilde ortadan kaldiriimakta veya siimen alti
edilmektedir. Céziim olarak; kurum ile ilgili alinan kararlar siirecine égretmenler hatta égrenciler de
dahil edilmelidir. Ogretmenden beklenenler daha diizgiin tanimlanmali ve mesleki yeterliliklerine
uygun olmalidir. Bu beklentiler sadece okul idaresini tatmin edici nitelikte olmamalidir. Belirlenen
hedefler uzun soluklu olmali ve bu siirece katki saglanmalidir. Okul ile ilgili alinan kararlarda velilerin
de haberdar olmasi saglanmalidir. Kurum kiiltiirii olusturulmaya ¢alisiimali ve 6rgiitsel sinizm yerine
dgrenen 6rgiitler olusturulmalidir (07).

Ogretmenler, 6grenciler ve veliler yardim almayi okul yéneticilerine basvurmayi tercih ediyor.
Yéneticiler ise genelde zamana birakma, gérmezlikten gelme gibi ¢ok kolay ¢6ziimler bulabiliyorlar.
Kendilerini ilgilendiren durumlarda cabucak ¢éziim yollari ararlar (08).

Cogunlukla veli grubuyla iletisim, is birligi ve koordinasyon zor olsa da biz 6gretmenlerin insani bir
yapinin izerinde sergiledigi emeklerle is birligi icinde ¢éziilmektedir. Belirsizlikler karsisinda genel
tutumum; éncelikle sessiz kalarak siireci izlemek ve daha iyi anlamaktir. Daha sonrasinda
yapilacaklari diisiinmek ve bir adim ya da yapabilecek kisilere ¢6ziim énerisi sunmayi deniyorum (09).

Okulumuzda yasanan belirsizlik durumlarinda genel olarak velilerle, 6Gretmenlerle, cevreyle isbirligi
yapilmaya calisiliyor. icinde bulunulan durum ile ilgili olarak onlarin destedi isteniyor. Bu
yapilamadigi, durumlarda (st yénetimden, ya da emsal kisilerden, diger okullardan yardim alma
yoluna gidilmekte. Gérmezlikten gelme ve zamana birakma genellikle isleri kolaylastirmiyor. Cok
nadiren ise yaradigi oluyor. Hep birlikte karar alma mekanizmasini ¢alistirip sonuca gitmek ve
belirsizligi ortadan kaldirmak gerekir diye diistiniiyorum. Gelismeleri takip etmek, dedisimlere
hazirlikli olmaya ¢alismak, sakin ve sabirli davranmak kararl, 6zgiivenli, diiriist bir sekilde, isbirligi
icerisinde ¢alismak belirsizlik durumlarinin ortadan kaldiriimasinda etkili rol oynar diye diisiiniiyorum
(610).

Belirsizligin durumuna gére yardim da istenebiliyor bazen gérmezden de gelinebiliyor. Burada daha
cok belirsizligin niteligi ve etkileri daha ¢ok énemli. Okul yénetimi, aile ve 6gretmenler, net ve anlasilir
bir tslupla iletisim halinde olmalilar. Belirsizligin ortaya ¢ikmamasi icin mutlaka planlama yapilmali,

koordineli ve uyum iginde ¢alisiimali. Belirsizligin kaynadi, nedenleri (lizerinde daha ¢ok durulmali
(0112).

Ogretmenlerin Orgiitsel Belirsizligin Giderilmesine iliskin Onerileri

Arastirmaya katillan 6gretmenlerin orgitsel belirsizligin giderilmesine iliskin onerileri Tablo 6’da

belirtilmistir. Tablo 6 incelendiginde katiimcilarin 6rgitsel belirsizligin giderilmesine iliskin énerilerini
yOneticiye, 6gretmene ve oOrgite yonelik yaptiklari gorilmektedir. Yoneticiye yonelik kategorisinde
liderlik 6zellikleri (n = 5), calisanlarla isbirligi (n = 4), kaynagi bulma (n = 2), gliven ortami yaratma (n = 1),
icsel motivasyon saglama (n = 1) kodlari belirlenmistir.
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Kategoriler Kodlar Katihmcilar n
Yéneticiye ydnelik Liderlik dzellikleri 02, 03, 07, 09, 012 5
Calisanlarla isbirligi 01, 05, 013, 014 4
Kaynagi bulma 011, 013 2
Giliven ortami yaratma 013 1
icsel motivasyon saglama 01 1
Ogretmene yénelik Duygusal olgunluk 05 1
Mesleki uzmanlasma 04,07 2
Orgiite yonelik Acik hedefler 09, 012 2
Vizyon olusturma 03, 05, 08 3
Deg.|§|.m| destekleyici 02, 06, 010, 011 4
etkinlikler
Coéziim odakli kararlar 04, 011 2
Kriz ydnetimi 05, 09, 012 3
4

Gucla okul kaltira

01, 07, 09, 611

Ogretmene yonelik kategorisinde duygusal olgunluk (n = 1) ve mesleki uzmanlasma (n = 2) kodlari,
orgilite yonelik kategorisinde ise agik hedefler (n = 2), vizyon olusturma (n = 3), degisimi destekleyici
etkinlikler (n = 4), ¢6ziim odakh kararlar (n = 2), kriz yonetimi (n = 3) ve gicli okul kiltird (n = 4), kodlari
belirtilmistir. Bazi katimcilarin bu konudaki gérusleri asagida belirtilmistir.
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Ogretmenler ve idare arasinda isbirligi saglanmali, iletisim kuvvetlendirilmeli ve icsel motivasyon
saglanmalidir. Ogretmenin okulu is yeri gibi dedil de bulunmaktan haz aldigi ev aile ortami gibi
gordiigi bir ortam yaratilmalidir. Miidiirlerin giinii kurtaracak yénetici profilinden ¢ikip gelecegi
sekillendiren, kararlar alacak ve uygulayip uygulatabilecek lider profillerine gegmeleri gerekmektedir
(61).

Koordineli ¢alima sistemi, planl ve programli yénetim sistemi ve planl ¢alismanin; belirsizligin éniine
gecebilecedini diisiiniiyorum (02).

Belirsizligi giderebilmek icin netlestirmek lazim her seyi. Yerli yerine oturmus bir sistem olmasi lazim
en basta. Sonra bu sistemi iyi yéneten idari bir kadro ve ne yapacadini bilen yetismis 6gretmenler
(63).

Oncelikle éGretmenlerin seciminde yas énemsenmeden, duyqusal olgunluk seviyeleri yiiksek olanlar
6n plana ¢ikmalidir. Bu sayede olasi sorunlar yasandidinda, duygusal olgunlugu yiiksek olan
égretmenler ile yasanilanlar paylasilarak is birligi saglanabilecektir. Okullarin yéneticileri
6gretmenlere karsi agik olmalidir. Aksi halde ayni 6rgiitte yer alan idareci égretmen iliskileri
zedelenecek, karsilikli giiven kayiplari yasanacaktir. Bu tiir durumlara karsi égretmenlerle iyi iliskiler
kuran paternalist bir liderin mutlaka idari kadroda yer almasi gereklidir (O5).

Belirsizligin giderilmesi igin rehberlik servisinin daha aktif ¢calismasi gerektigini, gretmenlerin kendi
aralarindaki is birligini gliglendirmelerini ve yédneticilerin tutumlarini degistirmeleri gerektigini
diisiiniiyorum (06).

Esitlik olsun. Plan program diizenli yapilsin. Gizli sakli isler ¢evirilmesin. Ogretmenler bilgilendirilsin.
Yéneticilerin islerinde ve okul ortaminda profesyonel olsunlar. idare kankasi diye tabir ettigimiz
6égretmenler nedense higbir durumla karsi karsiya kalmiyorlar, belirsizlik yasamazlar, bir ihtimal
olursa da aninda ¢6ziim bulunur. Ama baskalarina nedense ayni ¢6ziim bulunmaz. Herkes
profesyonel olsun bence her sey daha giizel olur (08).

Yapilmasi gereken islerin isi yapabilecek kapasitede insanlara verilmesini, olusturulmasi gereken
verimli sistemin ve edgitim anlayisinin deneme yanilma olarak gergeklestiriimesinin yerine sistemli
okullardaki sistemin ve anlayisin empoze edilmesini, mesleGe baslayan yeni &gretmenlere
dgretmenlik yapma konusunda mentérlerin saglanmasini énerebilirim (09).
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Farkli olarak ne yapilabilir; iyi bir planlama, herkesin gériislerinin alinmasi, olasi aksaklik durumlarinin
hesap edilmeye ¢calisiimasi, bunlarla ilgili ¢6ziim ve farki alternatiflerin diisiinilmesi, tiim bilesenlerle
iyi bir iletisim kurulmasi (010).

Higbir sorun gérmezden gelinmemeli, belirsizligin doguracagi sonug¢lardan olumlu ya da olumsuz
herkesin etkilenebileceginden hareketle kaynadgina gidip ortadan kaldiriimal, Orgiitteki her bireyin
goriis ve énerileri dikkate alinmalidir (011).

Tartisma, Sonug ve Oneriler

Okullarda yasanan belirsizligin ne ifade ettigi, nedenleri, sonuglari, kurumlarda nasil giderilebilecegi
hakkinda okullarin i¢ ve dis paydaslarini olusturan madirlere, 6gretmenlere, politika yapicilara ve ayrica
arastirmacilara oneriler sunmak icin 6gretmenlerin gorislerini ortaya koyma amacindaki bu calisma
sonucunda 6gretmenlerin belirsizligin tahmin edilemezlik, diizensizlik, karmasa, bilinmezlik, tedirginlik
anlamlarina geldigi konusunda goris bildirdikleri belirlenmistir. Sebeplerinin i¢sel ve gevresel kaynakli
olabilecegi ortaya konmustur. Ogretmenler &rgiitsel belirsizligin hem &rgiitsel hem de bireysel bir takim
sonuglar dogurdugunu ifade etmislerdir. Orgitsel belirsizlikle bas etme stratejileri arasinda danisma,
isbirligi, zamana birakma, planli ydnetim, kiltir ve bireysel stratejiler belirlenmis; belirsizligin giderilmesi
konusunda ise yoneticilere, 6gretmenlere ve 6rgite yonelik dneriler ortaya konmustur.

Ogretmenlerle yapilan gériisme sonucunda katihmcilarin 6rgiitsel belirsizligi tahmin edilemezlik,
dizensizlik, karmasa, bilinmezlik, tedirginlik olarak anlamlandirdiklari ortaya konmustur. Helsing (2007)
yapmis oldugu arastirmasi sonucunda bu arastirmanin bulgularina kismen yakin olarak 6gretmenlerin
belirsizligi farkl sekillerde tanimladigini ortaya koymustur. Bazilari belirsizligi, 6gretmen kaygisi, hayal
kirikhg, tikenmislik ve zayif 6gretimin ana nedeni olarak tanimlarken digerleri, belirsizligin 6gretmenleri
karamsarlik, sugluluk ve hayal kirikligina karsi korudugunu iddia etmektedir. Ogretmenlerin belirsizligi
anlamlandirmalarinda okullarinda cesitli sebeplere bagli olarak yasanan ne yapacagini bilememe, ortaya
cikan ve ¢oziilemeyen durumlarda kimin hangi sebeple durumu diizeltebilecegi konusunda ikilemler
yasama, bu durum karsisinda fikrimi beyan edersem neyle karsilasabilirim bilinmezligi kendilerinin
belirsizligi bu sekilde anlamlandirmalarinda etkili olmus olabilir.

Ogretmenler belirsizligin sebeplerinin yénetici, 6gretmen, iletisim, gérev, yenilik uygulamalari, okul
kiltard, sirktlasyon, planlama eksikligi, orgitsel bellek olmak izere igsel, egitim politikalari, degisim ve
dis paydaslar olmak lzere gevresel sebepleri olduguna dikkat ¢ekmislerdir. Arastirmanin bu bulgusu
Girses ve Helvac’nin (2011), Demiral (2014), Polat (2015), iraz (2004), Bodde, van der Wel, Driessen,
Wardekker ve Runhaar (2018) ve Hameiri ve Nir’in (2016) yapmis olduklari arastirma bulgulari ile kismen
benzerlik gostermektedir. Glrses ve Helvaci (2011) degisim siresi kapsaminda 6gretmenlere yeterli
derecede bilgilendirme yapilmadiginda, yoneticilerinin degisimi etkili yonetemedigi durumlarda
ogretmenlerin degisimi kabul etmedikleri sonucunu ortaya koymuslardir. Polat (2015) c¢alismasinda
bilginin acik olmadigl durumlarda orgiitsel belirsizligin yiksek diizeyde oldugunu ortaya koymustur.
Demiral (2014) o6rgitsel belirsizligin sebeplerini planlamada yapilan hatalar ve eksiklikler, hazirliksiz
yapilan degisimler, egitim mevzuatinda sik degisim yapilmasi, okul yoneticilerinin Ust yonetimlerce
desteklenmemesi ve yetkilerinin az olmasi, ekonomik yetersizlikler, yapilmasi planlanan degisimlerle ilgili
uygulayicilara danisilmadan merkezden kararlarin alinmasi, mevzuatin yoruma agik, farkl uygulamalara
sebep olan bosluklarin olmasi, degisimlerin uygulanmasinda zamanlama hatalari yapilmasi, okulun
paydaslari arasinda yasanan g¢atismalar, degisimin amaclarinin ve neden gerekli oldugunun topluma tam
olarak anlatilamamasi, yoneticileri degisimlere hazirlayacak hizmet ici egitimlerin yeterli olmamasi,
planlama yaparken olasi sonuglarin arastirlmamasi, degisim siirecinde bir izleme ve degerlendirme
siirecinin olmamasi olarak belirlemistir. iraz (2004) da calismasinda yéneticilerin ¢evrelerinde meydana
gelen degisimleri tahmin etmede yeterli farkindaliga sahip olmadiklarinda belirsizligin ortaya ¢iktigini
belirtmektedir. Bodde vd. (2018) yapmis olduklari arastirmalarinda orgitsel belirsizligin sebeplerini
degiskenlik, gelecekteki faaliyetlerin tanimlanmasi, degisimin, degerlerin, ilgilerin ve algilarin
tanimlanmasi hakkindaki belirsizlikler olarak ortaya koymusladir. Hameiri ve Nir (2016) calismalarinda
cevresel belirsizligin okul mudirinin okula kaynak yaratmasini ve de 6gretmenlerle isbirligi yapmasini
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zorlastirdigl sonucuna ulasmislardir. Buradan hareketle degisim konusunda degisimi yasayacak olan
O0gretmenlerin yeterince bilgi sahibi olmadiklarinda, degisime hazir olmadan birtakim yenilik
uygulamalari yapildiginda, yoneticilerinin degisimi etkili ydnetme konusunda zaman zaman yetersiz
kaldiklarinda okullarda belirsizlikle beraber yenilik uygulamalarina direng gosterildigi sdylenebilir. Ayni
zamanda okullarda iyi planlama sirecinin yiritilememesi, 6gretmenler ve yoneticiler arasinda iletisim
ve bilgi akisi eksiklikleri, siirekli 6gretmen degisimi sebebi ile glicli okul kiltird olusturmada yasanan
sikintilar belirsizlige sebep oluyor olabilir. Yoneticiler gevrelerinde meydana gelen degisimleri tahmin
etmede yeterli farkindaliga sahip olmadiklarinda belirsizlik ortaya ¢ikmaktadir; bu sekilde ortaya gikan
belirsizligi gidermede cevreyi orglitsel ihtiyaglara cevap verecek sekilde etkilemek ve orgiitii degisime
hazirlamak 6nemli gérilmektedir.

Ogretmenler belirsizligin sonuglarini takim calismasi, karara katilim, érgiitsel amaglar, 6rgit iklimi,
orgitsel glven, entropi, orgitsel dedikodu, atalet, degisim firsati, yonetici yeterlikleri, kolektivizm,
belirsizlikten yararlanma olmak {zere orgutsel; isten ayrilma, is doyumu eksikligi, motivasyon,
konsantrasyon eksikligi, tulumbaci sendromu, belirsizlige tahammiilstzlik, orgitsel baghlikta azalma,
gelecek endisesi, yetenekleri gelistirme, karar vermede ¢abukluk olmak tizere bireysel sonuglar seklinde
belirtmislerdir. Arastirmanin bu bulgusu Demiral (2014), Erguvan (2015), Sar, Isiklar ve Aydogan (2012),
Karakus ve Yardim (2014), Schechter ve Asher (2012), Suzawa (2013) ve Helsing’in (2017) yapmis
olduklari arastirma bulgulari ile kismen ortismektedir. Demiral (2014) arastirmasinda belirsizligin
sonuglarinin baski ve stres, yoneticilerde, 6gretmenlerde, 6grencilerde ve velilerde gelecege dair endise,
motivasyon ve baglilikta disis, kurum ici catismalar, planlama sikintilari olarak ifade etmistir. Erguvan’in
(2015) Universite ogrencileri ile yaptigi arastirmada belirsizligin 6grencilerde tahammiilsizlige bu
baglamda da duslik duzeyde psikolojik iyi olusa neden oldugu sonucuna ulasilmistir. Sar, Isiklar ve
Aydogan (2012) atama bekleyen 710 6gretmen adayinin yasam doyumunu yordayan degiskenleri
inceledikleri arastirmalarinda belirsizlige tahammil edemeyen bireylerin yasam doyumlarinin dustigini
saptamistir. Ayrica, Karakus ve Yardim (2014) yapmis olduklari arastirmalarinda bu arastirmanin
bulgusunu da destekler sekilde belirsizligin isten ayrilma niyetini artirarak is doyumunu azalttig
sonucuna ulasmisladir. Schechter ve Asher (2012) yapmis olduklari arastirmalarinda midiriin belirsizlik
duygular arttiginda okulda orgilitsel 6grenme mekanizmalarinin azaldigi sonucuna ulasmisladir. Hameiri
ve Nir (2016) ise arastirmanin bu bulgusuna benzer sekilde belirsizlik durumlarinin érgit-okul saghigini
negatif yonde etkiledigi sonucuna ulagsmislardir. Suzawa (2013) yaptigi calismasinda belirsizligin genelde
tahammulsizlik ile iligkilendirildigini; aksine belirsizligin tahammiil edilmesi gereken degil kucaklanmasi
gereken bir durum oldugunu ifade etmistir. Belirsizligi kucaklamanin ise 6gretim esnasinda yeni fikirlere
acik olma, dar kaliplarda diisiinmeme olarak algilanmasi gerektigini ortaya koymustur. Helsing (2007) ise
calismasinda ihlale ugramis standartlar, rutin 6gretim, isten ayrilmaya varan suglamalar, tutuculuk ve de
uymanin belirsizlige verilen tepkiler oldugunu ortaya koyan calismalar oldugunu belirtmistir. Bu bulgular
dogrultusunda okullarda belirsizligin bir takim olumsuz ve kismen de olsa olumlu sonuglara yol
acabilecegi gorilmektedir. Buradan hareketle, belirsizligin yasandigi okullarda amaglarda, rol
dagihmlarinda, sorumluluklarda aciklik olmadigi igin galisanlar arasindaki iliskilerin zarar gérmekte
oldugu bunun da kapali okul iklimine; orgitsel dedikoduya sebep oldugu soylenebilir. Ayni sekilde
calisanlar ne yapacaklarini bilemediklerinde, gelecek konusunda endise duyduklarinda isten
ayrilabilmekte ve tikenmislik yasayabilmektedirler. Ancak belirsizlik bir firsat olarak gorildiginde yeni
fikirlerin ortaya cikabilecegi, karar vermek icin zaman vyaratabilecegi, kisilerin tecriibe kazanmasini
saglamasi, yeteneklerin gelistiriimesi gibi sonuglar dogurabilecegi de géz ardi edilmemelidir.

Ogretmenler okullarda o6rgiitsel belirsizlikle bas etme stratejileri olarak danisma, isbirligi, zamana
birakma, planh yonetim, kiltlir ve bireysel stratejileri ifade etmislerdir. Arastirmanin bu bulgusu,
Demiral’in (2014) yapmis oldugu arastirma bulgusu ile benzerlik gostermektedir. Demiral (2014)
calismasinda bas etme stratejilerini su sekilde belirlemistir; yonetmeliklere uygun ¢6ziim yolu aramak,
siraslyla mudir yardimcilarina, diger okullarin tecriibeli yoneticilerine, ist yonetime, 6gretmenlere,
rehberlik servisine, okuldaki informal liderlere danismak, gecmisteki benzer uygulamalari arastirmak,
baska alanlardaki yonetmelikleri incelemek, risk almak, inisiyatif kullanmak, ekip calismasini 6n plana
cikarmak, belirsizligin ge¢cmesini bekleyip akisina birakmak, kurum icinde karsihkli gliven ortami
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saglamak, baska yerlerdeki uygulamalari arastirmak, ¢oziim odakl davranmak, esnek kararlar almak,
soruna odaklanarak, oncelikle sorunu tanimlamaya calismak. Bodde vd. (2018) yapmis olduklari
arastirmalarinda bas etme stratejilerini uyarlanabilir bir yonetim, mentér olma, farkh alternatifler
sunma, vizyoner bir lider, paydas katilimi, danisma, birlikte karar verme, daha ayrintili analiz etme,
uzman goérusi alma, bilgi sahibi olma olarak belirlemislerdir. Helsing (2007) yapmis oldugu arastirmada
ogretmenlerin belirsizliklerini azaltmada isbirliginin 6nemli oldugunu vurgulamistir. Buradan hareketle
ogretmenlerin gorlslerine gore yonetici ve galisanlar arasinda etkili bir isbirliginin olusturulmasi, bilgi
akisinin agik bir sekilde yapilmasi, belli bir plan dogrultusunda yonetim sireglerinin isletilmesi, ortak bir
kiltar yaratiimasi, belirsizlikle bas etme yontemleri olarak disunilebilir.

Orgiitsel belirsizligin giderilmesine iliskin 6gretmenler ydneticilere, dgretmenlere ve érgiite ydnelik
oneriler getirmislerdir. Bu oneriler arasinda liderlik 6zellikleri, ¢calisanlarla isbirligi, kaynagi bulma, gliven
ortami yaratma, i¢sel motivasyon saglama, duygusal olgunluk, mesleki uzmanlasma, acik hedefler, vizyon
olusturma, degisimi destekleyici etkinlikler, ¢c6ziim odakli kararlar, kriz yonetimi ve gicli okul kiltira
bulunmaktadir. Arastirmada ortaya konan bu sonuclar Demiral (2014), iraz (2000), Polat ve Doyuran-
Goktiurk (2005), Allen, Jimmieson, Bordia ve Irmer (2007) ve Hameiri ve Nir'in (2016) yapmis oldugu
arastirma bulgulari ile kismen benzerlik géstermektedir. Demiral’in (2014) arastirmasinda da yoneticiler
belirsizlik durumlarinda hizli karar vermenin, kriz donemlerini firsata doénustiirmenin, sogukkanli
olmanin, kriz yonetim ekibi olusturmanin, hizli karar vermenin, ¢6ziime odaklanmanin belirsizligin
giderilmesinde etkili oldugu sonucuna ulasmistir. iraz (2000) da calismasinda ortaya cikan belirsizligi
gidermede cevreyi orglitsel ihtiyaglara cevap verecek sekilde etkilemek ve 6rgiti degisime hazirlamanin
iki 6Gnemli yol oldugunu ortaya koymustur. Polat ve Doyuran-Goktiirk’iin (2005), okul mudirlerinin gli¢
mesafesi ve belirsizlikten kaginma egilimlerinin Ustlerine gliven dizeyi ile iliskisini ele aldiklari
arastirmalarinda ise belirsizlikten kaginma egilimi ile Ustlere gliven arasinda pozitif iliski saptanmis ve
okul mudurlerinin belirsizlikten kaginma degerlerinin gelistiriimesine iliskin hizmet i¢i egitim ve
seminerler diizenlenmesi 6nerilmistir. Allen, Jimmieson, Bordia ve Irmer (2007) yapmis olduklari
arastirmalarinda iletisimin ve degisime iliskin daha ¢ok bilgi sahibi olmanin 6rgitsel belirsizligi azaltmada
onemli bir degisken oldugu sonucuna ulasmislardir. Schechter ve Asher (2012) ise okullarda belirsiz
durumlarin 6niine gecilmesindeki en 6nemli etkenin okulun 6grenen bir 6rgit 6zelligi tasimasi oldugunu
ortaya koymuslardir. Hameiri ve Nir (2016) ¢alismalarinda cevresel belirsizligin 6rgiit saghgini etkiledigini
bunu 6nlemenin ise liderlerin paylasimci bir vizyon gelistirmeleri, akademik isbirligini saglamalari ve
meslektaslari arasi isbirligini gii¢lendirme ile gerceklesebilecegini belirtmislerdir. Buradan hareketle
okullarda orgutsel belirsizligin giderilmesinde tim ¢alisanlarin birlikte ekip ruhu ve isbirligi icinde giiven
ortaminda ¢alismasinin, kurumun yoneticisinin glicli bir okul kaltirG yaratma, sirdirme ve gelistirme
sorumlulugunu yerine getirmesinin, sorunlara ¢ok boyutlu bir perspektifle yaklasip en uyun ¢6zim igin
calisanlarla birlikte karar alinmasinin, yoneticinin kriz yonetim becerilerine sahip olmasinin ve kriz
yonetim ilkelerini uygulamasinin 6nemli rol oynadigi soylenebilir.

Arastirmaya katilan 6gretmenlerin gorislerine dayal olarak ortaya konan sonuglar bir biitiin olarak
degerlendirildiginde, 6gretmenlerin belirsizligin tahmin edilemezlik, diizensizlik, karmasa, bilinmeazlik,
tedirginlik anlamlarina geldigini; icsel ve c¢evresel kaynakli olarak ortaya cikabilecegini, orgitsel ve
bireysel bir takim sonuglar dogurdugunu, bas etme stratejileri arasinda danisma, isbirligi, zamana
birakma, planli yénetim, kiltir ve bireysel stratejiler oldugunu ifade etmislerdir. Ogretmenlerin
belirsizligi tahmin edilemez, bilinmezlik olarak ifade ettikleri g6z 6niinde bulunduruldugunda kurumlarda
uygulanacak degisim ve vyenilik politikalari belirlenirken sadece politka yapicilar degil karardan
etkilenecek kisiler ve uygulayicilar ile isbirligi icinde belirlenmeli, kisiler degisime hazirlanmalidirlar.
Ayrica, okullarin icinde bulundugu sosyal, kiltirel, ekonomik c¢evre degiskenleri gbéz Onilinde
bulundurularak yenilikler uygulanmalidir. Clnk{ her okulun bulundugu cevre ve calisan ozellikleri,
okulun sartlari degiskenlik gostermektedir. Belirsizlik gideriimediginde okullarda basarinin distGga,
ogretmenlerin  galisma motivasyonlarinin  distiglu  belirlenmistir; bu  baglamda 6zellikle okul
yoneticilerinin belirsizlikle ile ilgili farkindaliklari artirilmali ve belirsizlik durumunda ortaya ¢ikabilecek
krize kuruma zarar gelmeden midahale edebilmeleri icin kriz ydonetimi konusunda egitimler verilmelidir.
Ogretmenler bilgilerinin olmadig konularda nasil bir girisimde bulunacaklarini bilemediklerini bu
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durumun kendilerinde endise yarattigini ifade etmislerdir bu dogrultuda kurum iginde bilgi akisi netlik
kazanmali, gorev ve sorumluluklar net bir sekilde tanimlanmali ve bilgi kirliligi 6nlenmeye ¢alisiimahdir.
Aragtirmanin benimsedigi yontem ve desenin, ortaya ¢ikan sonuglarin genellenmesine imkan vermedigi
gdz oOnilinde bulunduruldugunda, s6z konusu konunun farklh &6rneklemlerde ve farkl yontemle
gerceklestirilerek konuya iliskin daha farkli ve ayrintili sonuglara ulasilabilecegi ifade edilebilir.
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