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R E S E A R C H R E P O R T

Student Test Takers’ and Teachers’ Perceptions of the TOEFL
Junior® Standard Test

Irena Galikyan, Irshat Madyarov, & Rubina Gasparyan

Center for Research in Applied Linguistics, College of Humanities and Social Sciences, American University of Armenia, Yerevan, Republic of Armenia

The broad range of English language teaching and learning contexts present in the world today necessitates high quality assessment
instruments that can provide reliable and meaningful information about learners’ English proficiency levels to relevant stakeholders.
The TOEFL Junior® tests were recently introduced by Educational Testing Service (ETS) to address the assessment needs of educators of
young adolescent learners by providing necessary information on their English language proficiency. This study explores the perceptions
of key stakeholders (202 student test takers and 9 teachers) of the TOEFL Junior Standard test in an English as a foreign language (EFL)
context (an afterschool program in Armenia). The analysis of the data gathered through questionnaires provides insights into the
perceptions of test users, suggesting that the test tasks were perceived to be developmentally appropriate for the student test takers and
allowed them to demonstrate their English language abilities. The findings of the current study can serve as additional validity evidence
for the TOEFL Junior Standard as they reflect the correspondence found between the test construct and test users’ perceptions and,
thus, support the validity argument for TOEFL Junior Standard score interpretation and use in EFL settings.
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The global spread of English has resulted in a considerable increase in the number of young adolescent learners of English
around the world, generating a growing need for the assessment of the English language proficiency of school-age learn-
ers in different settings (Wolf & Butler, 2017). This growth has stimulated the demand for high-quality standardized
assessment instruments to measure young adolescent language learners’ proficiency level in English and to monitor their
progress over time. An example of such assessment is the TOEFL Junior® Standard test launched in 2010 by Educational
Testing Service (ETS). The TOEFL Junior Standard test scores are intended to provide information for supporting deci-
sions regarding placement of students into different instructional levels and monitoring student progress in developing
English language proficiency over time (So et al., 2017).

Every assessment instrument is required to have validity evidence that supports score interpretation and use (Amer-
ican Educational Research Association, American Psychological Association, & National Council on Measurement in
Education, 2014). However, the ongoing diversification of the target population of English learners poses challenges for
assessment instruments (Butler, 2017). Thus, questions such as “how the stakeholders use the exams and what they think
about them” (Saville, 2003, p. 60, Saville, 2010) may affect the validity of such large-scale tests as TOEFL Junior Standard
in different settings. Therefore, as part of the test validation process, evaluating stakeholders’ perceptions and attitudes
toward a test is crucial in providing validity evidence on test interpretation and use (Cheng & DeLuca, 2011; Moss, Girard,
& Haniford, 2006). The objective of this study is to evaluate the perceptions of two key stakeholder groups (student test
takers and teachers) of the TOEFL Junior Standard test as a tool for assessing young learners’ English language proficiency.

Background

TOEFL Junior Standard was recently introduced by ETS to address the assessment needs of educators of young adolescent
learners between primarily 11 and 15 years of age. TOEFL Junior Standard is a paper-based, large-scale proficiency test
(available digitally since 2018) designed to measure English language proficiency with respect to the academic and social
English language skills in both English as a foreign language (EFL) and English as a second language (ESL) contexts.
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The test is composed of selected-response tasks in three sections: listening comprehension (Listening), language form
and meaning (Language), and reading comprehension (Reading). The section items are gap-filling tasks that measure test
takers’ ability to (a) recognize a proper grammatical structure within context and (b) identify an appropriate lexical item
within context (So et al., 2017).

The test lasts for 1 hour and 55 minutes. Each section has 42 items, making a total of 126 items. Section scores are
provided on a scale from 200 to 300 points; the sum of the three section scores makes up the total score, ranging from 600
to 900. The TOEFL Junior Standard score report contains (a) an overall score level; (b) subscores for each of the sections;
(c) a Common European Framework of Reference for Languages (CEFR) level for each test section, ranging from below
A2 (the lowest level measured by the test), to A2, B1, and B2 (the highest level measured by the test); and (d) can-do
statements describing English language abilities typical of the given CEFR level. The TOEFL Junior Standard test scores
are intended to provide information for supporting decisions regarding placement of students into different instructional
levels and monitoring student progress in developing English language proficiency over time. Some literature supports
the practicality and financial benefit of using such large-scale tests over locally developed tests (e.g., Brown, 2004; Green,
2012).

The information obtained through tests and upon which decisions are made should be reliable and valid (Bachman,
1990). There is some empirical evidence supporting the validity of TOEFL Junior Standard, including criterion-related
validity and construct validity based on the correlation between TOEFL Junior Standard scores and teacher judgments of
proficiency and learners’ TOEFL Junior Standard score gains over time (e.g., Gu, Lockwood, & Powers, 2015; Papageorgiou
& Cho, 2014; Wolf & Steinberg, 2011).

In present-day language assessment, test validation entails utilization of various frameworks, multiple procedures, and
multiple perspectives reflecting the growing emphasis put on the contextual factors and social consequences of a test
(McNamara, 2007) and the importance of stakeholder voices in establishing test validity (Cheng & DeLuca, 2011). Stake-
holders are directly impacted by a test through their interaction with its “construct, format, conditions and assessment
criteria in various ways” (Hawkey, 2006, p. ix). These interactions determine the various beliefs and/or anxieties about the
features of an assessment instrument that different stakeholders may have (Gu & So, 2015). When a discrepancy exists
between the beliefs of test takers and test developers about what is actually measured in a test (e.g., Shohamy, Donitsa-
Schmidt, & Ferman, 1996), it calls for more research to establish test validity in a particular context (Bachman, 2005,
p. 32).

The inherent impact that affective schemata (e.g., motivation, attitudes, self-esteem) have on assessment performance
(Bachman & Palmer, 2010) can be stronger with young learners (Wolf & Butler, 2017). In fact, research has shown that
young learners’ perceptions of tests can have considerable effect on their test performance, with negative perceptions
leading to negative effects on performance (e.g., Aydin, 2012). The impact of factors such as task-related characteristics,
test length, and test-taking experience on test performance suggests that assessment task demands should be consistent
with the cognitive abilities of young learners (Aydin, 2012; Cho & So, 2014; Hasselgreen, 2005; McKay, 2006). This further
emphasizes the need for investigating how young learner characteristics may interact with the features of a particular
assessment instrument in different contexts (Butler, 2017). In addition, young learner assessment involves the complex
dynamics of the relationships between multiple stakeholders, among which are teachers (Chik & Besser, 2011; Hasselgreen,
2005) whose “expert judgments and opinions can be viewed as part of a test’s validity argument” (Winke, 2011, p. 628).
This dynamic makes it crucial to investigate teachers’ understanding of an assessment instrument—their perceptions and
attitudes toward it—in order to discern a link between test validation and test use (Malone & Montee, 2014; Wall, 2000).

Thus, it is important to examine young learners’ and teachers’ perceptions of the TOEFL Junior Standard test in order
to collect sufficient validity evidence “on how any assessment is situated in the local context” (Moss et al., 2006, p. 124)
and on the meaningfulness and appropriateness of its score interpretations in that context (Messick, 1990). The main goal
of this study was to explore student test takers’ and teachers’ perceptions of the TOEFL Junior Standard test in an EFL
context. To this end, the following research questions guided the current study:

1. What are students’ and teachers’ perceptions of what the TOEFL Junior Standard test measures?
2. What are teachers’ perceptions of TOEFL Junior Standard as a tool for student placement and monitoring student

progress?
3. What are students’ and teachers’ perceptions of factors such as test difficulty, test length, instructional clarity, time

limit, and test-taking experience?
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Method

Context

The participants in this study were students and teachers at an afterschool EFL program at the Center for Research in
Applied Linguistics of the American University of Armenia. The afterschool program aims to develop English language
communication skills of school children in Armenia and has classes starting from A1 through B2 levels of proficiency
based on CEFR. The duration of one term is 10 weeks: 20 hours of instruction for lower proficiency students and 40 hours
for higher proficiency students. At the time of the study, the TOEFL Junior Standard had not been previously adminis-
tered in Armenia, and the afterschool program students were not familiar with the test. The afterschool had been using a
placement test from a textbook publisher for student placement purposes.

Participants

All students who registered for the Winter and Spring 2017 terms of the English language afterschool program took the
TOEFL Junior Standard for placement at the time of registration. At the end of each test administration session, when all
the test booklets and answer sheets had been collected, the students were asked to complete the student questionnaire.
The usable response rate constituted 67% (202 of the total 322 students taking the TOEFL Junior Standard). The students
were between ages 11 and 16,1 with the average age of 13.7 years (SD = 1.44). There were more females than males (69%
vs. 31%). The average placement score of the students was 744 (SD = 76.5) on the 600–900 total score scale of TOEFL
Junior Standard (for details on placement distribution, see Appendix A).

In addition, all teachers of the afterschool program involved in teaching the above-mentioned subset of students were
asked to participate in the study and complete the teacher questionnaire at the end of the Spring 2017 term. Nine teachers
(eight female and one male), of whom two were also coordinators of the program, participated in the study. Given that
the teachers were not familiar with the test, they had an initial introduction session where they looked at TOEFL Junior
Standard test samples and familiarized themselves with the test-administration procedures as well as score and subscore
descriptions. All the teachers acted as proctors during the two test-administration sessions.

Instruments

Two questionnaires (student and teacher) were administered to collect data for this study. The student questionnaire
(adapted from Malone & Montee, 2014) had one open-ended and 11 closed (3- and 5-point Likert scale) items that aimed
to investigate perceptions of (a) what TOEFL Junior Standard measures, (b) whether its difficulty and length seem appro-
priate, (c) whether instructions seem clear, (d) whether time seems sufficient, and (e) whether test performance is related
to prior test-taking experience. The questionnaire was translated into Armenian to ensure that the wording of the ques-
tions was understandable to students age 11–16. Back-translation from Armenian into English was done to make sure
that the underlying concepts of all items were retained in the translated version. The questionnaire was piloted with a
sample of 20 respondents, after which some final revisions were made to the questionnaire items. Upon data collection,
11 surveys were discarded because they were blank. The student questionnaire measures, as presented in Appendix B,
were as follows:

1. What TOEFL Junior Standard measures. This is a four-item scale (e.g., “The Listening section of the TOEFL Junior
Standard allowed me to show how well I can listen in English”) with strongly agree (5), agree, neither agree nor
disagree, disagree, strongly disagree (1), and do not know options.

2. Time allotted for each section. This is a three-item scale (e.g., “I had enough time to answer the questions on the
Listening section”) with strongly agree (5), agree, neither agree nor disagree, disagree, strongly disagree (1), and do
not know options.

3. Clarity of TOEFL Junior Standard instructions for students. This is a single-item measure (“I was able to easily
understand the instruction given in the TOEFL Junior Standard”) with strongly agree (5), agree, neither agree nor
disagree, disagree, strongly disagree (1), and do not know options.

4. Length of TOEFL Junior Standard. This is a single-item measure (“What do you think about the length of the TOEFL
Junior Standard?”) with it was too long (3), it was just right, and it was too short (1) options.
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5. Difficulty of TOEFL Junior Standard. This is a single-item measure (“What do you think about the difficulty of the
TOEFL Junior Standard?”) with it was too hard (3), it was just right, and it was too easy (1) options.

6. Experience of taking TOEFL Junior Standard. This is a single-item measure of students’ first exposure to TOEFL
Junior Standard (“In general, my experience taking this test was”) with very positive (5), positive, neutral, negative,
and very negative (1) options and an open-ended item to explain the choice.

The teacher questionnaire (adapted from Malone & Montee, 2014) was administered at the end of the Spring 2017
term to collect data on teachers’ perceptions of TOEFL Junior Standard as a placement and progress-monitoring tool. The
questionnaire also included questions about what TOEFL Junior Standard measures, clarity of test instructions and test-
administration instructions, clarity of the scores and subscores, and factors affecting student test performance. It had one
open-ended and 17 closed (4- and 5-point Likert scale) items. A total of nine questionnaires were collected. The teacher
questionnaire measures, as presented in Appendix C, were as follows:

1. What TOEFL Junior Standard measures. This is a four-item scale (e.g., “The Listening section of the TOEFL Junior
Standard allows students to show how well they can listen in English”) with strongly agree (5), agree, neither agree
nor disagree, disagree, strongly disagree (1), and do not know options.

2. TOEFL Junior Standard for placement. This is a single-item measure (“The TOEFL Junior Standard is an accurate
predictor of how well a student will perform in an EFL classroom”) with strongly agree (5), agree, neither agree nor
disagree, disagree, strongly disagree (1), and do not know options.

3. TOEFL Junior Standard for progress monitoring. This is a two-item measure (e.g., “The TOEFL Junior Standard is
a useful tool for monitoring overall student progress in my classes”) with strongly agree (5), agree, neither agree nor
disagree, disagree, strongly disagree (1), and do not know options.

4. TOEFL Junior Standard score and subscore meaning. This is a two-item measure (e.g., “I understand what the
TOEFL Junior Standard scores mean”) with strongly agree (5), agree, neither agree nor disagree, disagree, strongly
disagree (1), and do not know options.

5. Clarity of TOEFL Junior Standard instructions for students. This is a single-item measure (“TOEFL Junior Standard
instructions for students are clear”) with strongly agree (5), agree, neither agree nor disagree, disagree, strongly disagree
(1), and do not know options.

6. Clarity of TOEFL Junior Standard administration instructions. This is a single-item measure (“The instructions for
test administration are clear”) with strongly agree (5), agree, neither agree nor disagree, disagree, strongly disagree (1),
and do not know options.

7. Factors affecting students’ performance on TOEFL Junior Standard. Six items were selected to measure the possible
factors affecting students’ performance of TOEFL Junior Standard based on teachers’ own observations and, some-
times, students’ reports. The teachers were asked to indicate the degree to which factors such as time pressure, test
length, students’ test anxiety, unfamiliarity of topics, distraction caused by other test takers, and difficulty of the lan-
guage on the test could have affected performance. These factors had been identified during presurvey discussions
with teachers. A 4-point Likert-type scale, ranking from not at all (1), to a small extent, to some extent, and to a great
extent (4), was used.

The data analyses entailed computing frequency counts and means with standard deviations as well as content analysis
of open-ended items.

Findings and Discussion

The present study investigated students’ and teachers’ perceptions of TOEFL Junior Standard. The results are presented
by research question.

RQ 1: What Are Students’ and Teachers’ Perceptions of What the TOEFL Junior Standard Test
Measures?

Using a 5-point scale from 1 (strongly disagree) to 5 (strongly agree), the results of the analysis of student’ perceptions with
regard to what TOEFL Junior Standard measures demonstrated that overall students agreed with the statements that the
listening, reading, and language form and meaning sections of the TOEFL Junior Standard test allowed them to show how
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Table 1 Students’ Perceptions of What TOEFL Junior Standard (TJS) Measures (N = 202)

Frequency (percentage %)

Prompt
Strongly

agree Agree
Neither agree
nor disagree Disagree

Strongly
disagreea

Do not
know M SD

The Listening section of TJS
allowed me to show how well I
can listen in English.

53 (26%) 93 (46%) 36 (18%) 5 (3%) 4 (2%) 11 (5%) 3.97 0.87

The Reading section of TJS
allowed me to show how well I
can read in English.

50 (25%) 94 (47%) 38 (20%) 8 (4%) 2 (1%) 10 (5%) 3.95 0.85

The Language Form and
Meaning section of TJS
allowed me to show how well I
can use English language
vocabulary.

56 (28%) 99 (49%) 30 (15%) 5 (2%) 1 (0.5%) 11 (5%) 4.07 0.77

The Language Form and
Meaning section of TJS
allowed me to show how well I
can use English grammar
correctly.

45 (22%) 115 (57%) 29 (15%) 3 (1%) 2 (1%) 8 (4%) 4.02 0.73

aStrongly disagree = 1; strongly agree = 5.

Table 2 Teachers’ Perceptions of What TOEFL Junior Standard (TJS) Measures (N = 9)

Frequency (percentage %)

Prompt
Strongly

agree Agree
Neither agree
nor disagree Disagree

Strongly
disagreea

Do not
know M SD

The Listening section of TJS
allows students to show how
well they can listen in English.

3 (33%) 6 (67%) 0 (0%) 0 (0%) 0 0%) 0 (0%) 4.33 0.50

The Reading section of TJS
allows students to show how
well they can read in English.

4 (44%) 5 (56%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 4.44 0.53

The Language Form and
Meaning section of TJS allows
students to show how well they
can use English vocabulary.

2 (22%) 5 (56%) 1 (11%) 0 (0%) 0 (0%) 1 (11%) 4.12 0.64

The Language Form and
Meaning section of TJS allows
students to show how well
they can use English grammar
correctly.

2 (22%) 5 (56%) 1 (11%) 0 (0%) 0 (0%) 1 (11%) 4.12 0.64

aStrongly disagree = 1; strongly agree = 5.

well they could listen and read in English as well as use English language vocabulary and grammar correctly (Table 1). All
four questions received high average ratings (3.97, 3.95, 4.07, and 4.02, respectively), indicating that, on average, TOEFL
Junior Standard was perceived by students to accurately represent their English language abilities.

These findings were further supported by the results of teachers’ perceptions of the test (Table 2). The mean ratings of
the four questions on a 5-point scale from 1 (strongly disagree) to 5 (strongly agree), referring to the listening, reading, and
language form and meaning sections of TOEFL Junior Standard (4.44, 4.33, 4.12, and 4.12, respectively), indicated that
the teachers, on average, agreed with the statements that the sections of TOEFL Junior Standard were able to show how
well their students could listen and read in English and use English language vocabulary and grammar correctly.
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Table 3 Teachers’ Perceptions of TOEFL Junior Standard (TJS) for Placement and Progress Monitoring (N = 9)

Frequency (percentage %)

Prompt
Strongly

agree Agree
Neither agree
nor disagree Disagree

Strongly
disagreea M SD

TJS is an accurate predictor of
how well a student will
perform in an EFL classroom.

1 (11%) 7 (78%) 0 (0%) 1 (11%) 0 (0%) 3.89 0.78

TJS is a useful tool for
monitoring overall student
progress in my classes.

3 (33%) 6 (67%) 0 (0%) 0 (0%) 0 (0%) 4.33 0.50

TJS helps me decide whether a
student in my class is ready to
go to the next level.

2 (22%) 2 (22%) 3 (44%) 1 (11%) 0 (0%) 3.56 1.01

I understand what the TJS scores
mean.

6 (67%) 3 (33%) 0 (0%) 0 (0%) 0 (0%) 4.67 0.50

I understand what the TJS
subscores mean.

4 (44%) 3 (33%) 1 (11%) 1 (11%) 0 (0%) 4.11 1.05

Note. EFL = English as a foreign language.
aStrongly disagree = 1; strongly agree = 5.

The results of the analysis of both student and teacher responses suggested that students’ performance on TOEFL
Junior Standard test tasks were perceived to be related to their performance in real-life classroom situations, with lan-
guage measured by TOEFL Junior Standard being representative of the language actually used in class. As described in
“TOEFL Junior® Design Framework” (So et al., 2017), during the development of TOEFL Junior Standard, each test task
was designed to represent target language use tasks to be performed by young adolescent learners in English-medium sec-
ondary school contexts in order to ensure valid interpretations of test takers’ language proficiency (Bachman & Palmer,
1996, 2010). The above-mentioned correspondence found between the test construct and teachers’ and students’ percep-
tions appeared to support the claim that test takers’ performance on the TOEFL Junior Standard test “represents their
relevant knowledge, skills, and abilities in their target domain—namely, their English use in classrooms and other learn-
ing contexts” (Butler, 2017, p. 261). This finding can provide additional evidence for the validity of TOEFL Junior Standard,
as user beliefs about the match between test tasks and the skills they claim to measure provide substantial evidence for
test validity (Malone & Montee, 2014).

RQ 2: What Are Teachers’ Perceptions of TOEFL Junior Standard as a Tool for Student Placement
and Monitoring Student Progress?

Using a 5-point scale from 1 (strongly disagree) to 5 (strongly agree), the analysis of teachers’ responses to the questionnaire
items related to the ability of TOEFL Junior Standard to place students and monitor student progress in English language
classes suggested that teachers considered TOEFL Junior Standard an effective tool for predicting future student perfor-
mance in an EFL classroom—for recording change in English language proficiency over time and helping them decide
whether a student was ready to go to the next level (Table 3). Out of nine teachers, three teachers strongly agreed and
six teachers agreed with TOEFL Junior Standard being able to document overall student progress in their classes, which
suggested that TOEFL Junior Standard scores were perceived to capture improvement resulting from relevant learning
experiences. This finding was further supported by teachers’ ratings of the clarity of TOEFL Junior Standard score and sub-
score reports presented in Table 3 and their subsequent comments supplementing the provided ratings (e.g., Teacher A:
“CEFR levels allowed me to understand what scores and subscores mean;” Teacher B: “Score descriptors helped me see my
students’ weaknesses;” Teacher C: “I showed to my students the descriptors and what skills they needed to develop;” and
Teacher D: “My students were very excited to read about their strengths; I think this was motivating.. .”). These findings
can serve as additional validity evidence, as they suggest that the test construct was clear to the teachers.
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Table 4 Students’ (N = 202) and Teachers’ (N = 9) Perceptions of TOEFL Junior Standard (TJS) Instructions

Frequency (percentage %)

Group Prompt
Strongly

agree Agree
Neither agree
nor disagree Disagree

Strongly
disagreea

Do not
know M SD

Students I was able to easily understand
TJS instructions.

90 (47%) 78 (39%) 21 (10%) 3 (1%) 1 (0.5%) 9(4%) 4.31 0.77

Teachers TJS instructions for students are
clear.

6 (67%) 3 (33%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 4.67 0.50

TJS instructions for test
administration are clear.

8 (89%) 1 (11%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 4.78 0.67

aStrongly disagree =1; strongly agree = 5.

Table 5 Students’ Perceptions of Time Allotted for Each Section (N = 202)

Frequency (percentage %)

Prompt
Strongly

agree Agree
Neither agree
nor disagree Disagree

Strongly
disagreea

Do not
know M SD

I had enough time to answer the
questions on the Listening
section.

37 (19%) 83 (41%) 55 (27%) 21 (10%) 4 (2%) 2 (1%) 3.64 0.97

I had enough time to answer the
questions on the Reading
section.

56 (28%) 89 (44%) 40 (20%) 14 (7%) 2 (1%) 1 (0.5%) 3.91 0.92

I had enough time to answer the
questions on the Language
Form and Meaning section.

63 (31%) 83 (41%) 38 (19%) 14 (7%) 2 (1%) 2 (1%) 3.96 0.94

Note. Strongly disagree = 1; strongly agree = 5.

RQ 3: What Are Students’ and Teachers’ Perceptions of Factors Such as Test Difficulty, Test Length,
Instructional Clarity, Time Limit, and Test-Taking Experience?

Further, taking into consideration the potential negative impact of the language of test instructions and time pressure on
students’ test performance, it was necessary to understand students’ and teachers’ perceptions of the level of clarity of
test instructions and time pressure with regard to TOEFL Junior Standard. The average ratings on a 5-point Likert scale,
from 1 (strongly disagree) to 5 (strongly agree), presented in Table 4 demonstrate that both students and teachers judged
the test instructions to be clear and easy to understand (4.31 and 4.67, respectively). The teachers were also asked to rate
the instructions for test administration, and eight out of nine teachers strongly agreed with the instructions being clear.

In addition, as Table 5 demonstrates, students in general believed that the time allotted for completing the sections of
TOEFL Junior Standard was enough. Although the listening section was the one that received the lowest average rating
in all age groups, only 25 out of 200 students rated the time for completing the listening section as not enough.

The frequencies and percent of students’ perceptions of the length and difficulty of TOEFL Junior Standard, presented
in Table 6, suggested that the majority of the students thought the test had the right length (83%) and level of difficulty
(90%). These findings suggested that the content and format of TOEFL Junior Standard test tasks were developmentally
appropriate for the students, allowing them to demonstrate their target abilities (Hasselgreen, 2005; McKay, 2006).

As demonstrated by teachers’ ratings on a 4-point scale, ranking from 1 (not at all) to 4 (to a great extent), the length
of TOEFL Junior Standard was reported to have the greatest negative impact on students’ test performance (Table 7).
According to teachers’ comments, filling in the background information on TOEFL Junior Standard answer sheets took
too long (e.g., Teacher E: “The only problem that students mentioned a lot was the time spent on filling in the paper about
their personal information;” Teacher A: “Even before the actual test started they were already very tired;” and Teacher A
and Teacher D: “It took very long to fill in the personal information; everyone got tired.”).
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Table 6 Frequency (and Total Percent) of Students’ Responses on Perceived Length and Difficulty of TOEFL Junior Standard (N = 196)

Test length Test difficulty

Age
Too short
n= 6 (3%)

Just right
n= 163 (83%)

Too longa

n= 27 (14%)
Too easyb

n= 8 (4%)
Just right

n= 177 (90%)
Too difficult
n= 11 (6%)

11 0 14 2 0 16 0
12 1 20 9 0 25 5
13 0 33 5 3 32 3
14 0 38 7 1 43 1
15 3 44 4 4 45 2
16 2 14 0 0 16 0

aToo short = 1; too long = 3. bToo easy = 1; too difficult = 3.

Table 7 Teachers’ Perceptions of Factors Affecting Students’ Performance on TOEFL Junior Standard (N = 9)

Frequency (percentage %)

Factor Not at all
To a small

extent
To some

extent
To a great

extenta M SD

Time pressure 0 (0%) 1 (11%) 5 (56%) 3 (33%) 3.22 0.67
Test length 1 (11%) 0 (0%) 2 (22%) 6 (67%) 3.44 1.01
Students’ test anxiety 1 (11%) 0 (0%) 4 (44%) 4 (44%) 3.22 0.97
Unfamiliarity of topics 2 (22%) 1 (11%) 3 (33%) 3 (33%) 2.78 1.20
Distraction caused by other test takers 2 (22%) 5 (56%) 0 (0%) 2 (22%) 2.22 1.09
Difficulty of the language on the test 1 (11%) 5 (56%) 2 (22%) 1 (11%) 2.33 0.87

aNot at all = 1; to a great extent = 4.

Table 8 Students’ Perceptions of Test-Taking Experience

Test-taking experience

Age
Negative

n = 1 (0.5%)
Neutral

n = 23 (12%)
Positive

n = 106 (54%)
Very positivea

n = 65 (33%) Total M SD

11 0 4 10 1 15 3.80 0.56
12 1 5 13 11 30 4.13 0.82
13 0 4 22 12 38 4.21 0.62
14 0 4 30 11 45 4.16 0.56
15 0 5 24 22 51 4.33 0.65
16 0 1 7 8 16 4.44 0.63
aVery negative = 1; very positive = 5.

Using a 5-point scale, from 1 (very negative) to 5 (very positive), students rated their experience of taking the TOEFL
Junior Standard test and explained their ratings (open-ended item) in the last two questions. Table 8 shows that the test-
taking experience was almost uniformly rated as positive. In addition, a total of 183 students responded to the open-ended
item to explain their choice for the previous question. Responses that were illegible or contained only the word positive
were deleted, leaving 168 responses. Each response was examined to determine whether it explained the student’s choice
for the previous question and was coded based on the categories developed after the preliminary review. A total of 19
students (11%) mentioned solely the word interesting. The remaining 149 responses were coded by two coders with a
good intercoder agreement as determined by Cohen’s kappa, κ = .792, 95% CI [.669, .915], p< .001. Thus, according to
the analysis, this positive experience was related to the opportunity to test their knowledge of English (64%) and the
opportunity to gain test-taking experience (36%).

The positive ratings of experience of taking TOEFL Junior Standard suggested that the test tasks were engaging, which
is essential in young learners’ assessment, taking into consideration the importance of affective factors such as motivation
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and engagement in young learner test performance (Wolf & Butler, 2017). The teachers (five out of nine) in their comments
also noted that students, and especially their parents, particularly valued the fact that “TJS is an internationally recognized
test,” provides “an independent evaluation of English language proficiency,” “can be submitted as an official score,” and
“can serve as official evidence of English language level.”

Overall, the findings of the study suggested that both students and teachers perceived TOEFL Junior Standard as an
effective measure of English language proficiency. As such, these findings are in line with the results of validation studies
on TOEFL Junior Standard (e.g., Gu et al., 2015; Papageorgiou & Cho, 2014; Wolf & Steinberg, 2011) that support the use
of TOEFL Junior Standard for placement decisions and for monitoring English language development in young language
learners over time. The findings of the current study offer stakeholder perspectives on the TOEFL Junior Standard test
critical in establishing a link between test validation and test use (Cheng & DeLuca, 2011; Moss et al., 2006) and thus can
have implications for test developers and other relevant stakeholders.

In addition, most research on TOEFL Junior Standard has been conducted in ESL settings. Considering that the number
of TOEFL iBT® takers in EFL settings by far exceeds those in ESL settings (ETS, 2018), it is critical to conduct additional
research on TOEFL tests in EFL settings to make the findings more representative internationally. Because this study took
place in a developing and non-English speaking country, it adds a new understanding of how young learners of English
and their teachers in an EFL setting view TOEFL Junior Standard. Comparisons of TOEFL Junior Standard stakeholder
perceptions across EFL settings and between EFL and ESL contribute to the test validity evidence because English learn-
ing opportunities and assessment formats often differ. For example, Cho and So (2014) showed that their Korean young
learners of English identified more challenges with TOEFL Junior Standard than the Armenian participants in this study.
This difference may be due to the fact that the Korean study was based on in-depth interviews with a small sample of par-
ticipants versus a survey methodology in the current study. However, similar studies, especially in EFL contexts, number
too few to identify any meaningful patterns. Hence, more research on TOEFL Junior Standard stakeholder perceptions in
EFL settings is important.

Limitations and Directions for Future Research

The findings of the present study must be interpreted in light of its limitations. First, the sample of students from a particu-
lar afterschool program limits the generalizability of the findings to other teaching and learning contexts. Future research
should include a more diverse sample of EFL students and also a larger and more diverse sample of EFL teachers. Subse-
quent research should also examine test takers’ perceptions of the paper-based (standard) versus the computer-delivered
(comprehensive) modes of TOEFL Junior, focusing on test takers’ attitudes to the test delivery mode. This information
would provide a more comprehensive understanding of which delivery mode is more desirable for today’s young EFL
learners.

Conclusion

This study adds to the growing research on the validation and use of the TOEFL Junior Standard test. The findings con-
tribute to the understanding of stakeholder perceptions of TOEFL Junior Standard, suggesting that the perceptions of
TOEFL Junior Standard in general are positive, and the test is well received, both by the student test takers and their
teachers. The results demonstrate that both students and teachers in general agree that TOEFL Junior Standard tasks are
effective in measuring students’ language proficiency. The TOEFL Junior Standard test tasks are perceived to be devel-
opmentally appropriate for the students, allowing them to demonstrate their English language abilities. These findings
can be viewed as additional evidence for the validity of the TOEFL Junior Standard test, as they are indicative of the cor-
respondence between the TOEFL Junior Standard test construct and test users’ perceptions and thus support the use of
TOEFL Junior Standard for student placement and monitoring growth in students’ English language proficiency in EFL
settings.

Note

1 The top age range is 16 here because some of the 15-year-old students turned 16 during the study.
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Appendix A

Students’ Placement Distribution

Age

CEFR level 11 12 13 14 15 16 Total

A1 4 5 3 3 4 1 20
A2 7 18 9 7 7 3 51
B1- 6 7 18 20 17 4 72
B1 0 1 6 12 15 4 38
B2 1 0 2 5 8 5 21
Total 18 31 38 47 51 17 202

Appendix B

Student Questionnaire

1. Please indicate your agreement with the following statements.

Strongly
agree Agree

Neither agree
nor disagree Disagree

Strongly
disagree

Do not
know

The Listening section of the TOEFL Junior Standard let me show how
well I can listen in English.

The Reading section of the TOEFL Junior Standard let me show how
well I can read in English.

The Language Form and Meaning section of the TOEFL Junior
Standard let me show how well I can use English vocabulary.

The Language Form and Meaning section of the TOEFL Junior
Standard let me show how well I can use English grammar correctly.

I was able to easily understand the instruction given in the TOEFL
Junior Standard.

I had enough time to answer the questions on the Listening section.
I had enough time to answer the questions on the Reading section.
I had enough time to answer the questions on the Language Form and

Meaning section.

2. What do you think about the length of the TOEFL Junior Standard?

a. It was too long
b. It was just right
c. It was too short

3. What do you think about the difficulty of the TOEFL Junior Standard?

a. It was too hard
b. It was just right
c. It was too easy
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4. In general, my experience taking this test was

a. Very positive
b. Positive
c. Neutral
d. Negative
e. Very negative.

5. Please explain in one sentence your answer to Question 4 above:
_____________________________________________________________________________________________
_____________________________________________________________________________________________

Appendix C

Teacher Questionnaire

1. Please indicate your agreement with the following statements

Strongly
agree Agree

Neither agree
nor disagree Disagree

Strongly
disagree

Don’t
know

The Listening section of the TOEFL Junior Standard allows
students to show how well they can listen in English.

The Reading section of the TOEFL Junior Standard allows students
to show how well they can read in English.

The Language form and Meaning section of the TOEFL Junior
Standard allows students to show how well they can use English
vocabulary.

The Language Form and Meaning section of the TOEFL Junior
Standard allows students to show how well they can use English
grammar correctly.

The TOEFL Junior Standard is an accurate predictor of how well a
student will perform in an EFL classroom.

The TOEFL Junior Standard is a useful tool for monitoring overall
student progress in my classes.

The TOEFL Junior Standard helps me decide whether a student in
my class is ready to go to the next level.

I understand what the TOEFL Junior Standard scores mean.
I understand what the TOEFL Junior Standard subscores mean.
The test instructions for students are clear.
The instructions for test administration are clear.

2. Based on your observations and/or student reports, to what extent do any of the following factors affect students’
performance on the TOEFL Junior Standard?

To a great extent To some extent To a small extent Not at all Don’t know

Time pressure
Test length
Students’ test anxiety
Unfamiliarity of topics
Distraction caused by other test takers
Difficulty of the language on the test
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3. Please use the space below to comment on your responses:

_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
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