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Introduction

Homework is physical and mental work done by students in and out of school on a specific unit or
topic. Homework, which is a dimension of teaching out of school in general, is an important tool in
understanding the previously learned subjects and preparing the infrastructure for new learning
(Oguzkan, 1985). Homework is also an important control tool for revealing the knowledge and skill levels
of students. When assessed in this respect, homework is a complementary element to education
(Cooper, 2007; Erglin, 1997). Homework is a bridge between the school and home and it directs the
attitudes and behaviours of the students towards the lesson (Kiigikahmet, 2004).

When students do their homework, they set a number of goals. While some students strive to
increase their level of knowledge, some students are in a continuous effort to compare themselves with
other students (Elliot & Church, 1997; Elliot & McGregor, 2001). Based on this difference between
students, goal orientation theory focuses on students’ reasons for doing something or demonstrating a
behaviour. Goal orientations that are effective in doing homework are mastery goal orientation,
performance goal orientation and work avoidance goal orientation (Tas, Sungur & Oztekin, 2016). The
reason of a mastery oriented student to do a task is to improve his/her knowledge and skills (Ames,
1992, Ames & Archer, 1988). The student who is performance oriented on the other hand wants to do
his / her homework in order to demonstrate his / her competence, to be approved by others and to
make a good impression in his / her class. Whereas for the work-avoidance oriented student, it is
important to do his / her homework with as little effort as possible (Tas et al., 2016). While some
students try to prove themselves to others by using different methods to achieve success (performance
approach - goal orientation), some study due to the fear that they may be perceived as unsuccessful by
others in their activities (performance avoidance - goal orientation) (Conroy & Elliot, 2004; Elliot &
Murayama 2008; Nien & Duda, 2008). Studies generally have shown that adaptive student outcomes are
positively related to mastery goal orientation while negatively related to work avoidance goal
orientation. The results of performance goal orientation are a bit more complicated. For example, Tas et
al. (2016) reported that students’ mastery goal orientation was a positive predictor and work-avoidance
goal orientation was a negative predictor of science achievement whereas performance goal orientation
was unrelated to science achievement. Xu (2008b), on the other hand, addressed performance goal
orientation in homework as adult oriented parent and teacher important) and peer oriented (classmates
are important). Multilevel analysis results showed that students with higher mastery goal oriented and
peer oriented had a higher level of interest in their homework while adult-oriented goal orientation was
not related to homework interest variable. In another study, Xu (2010) found that the time management
strategy used by students in homework was positively predicted by mastery oriented and adult oriented
goal orientation, while possessing a friend oriented goal orientation was unrelated to the time
management strategy of the homework. These results indicate that there is a need for more research
particularly on performance oriented goal orientation in homework.

In addition to setting a number of goals in their homework, students use some strategies while doing
homework such as planning time and providing intrinsic motivation. In this way, students activate their
self-regulation skills when doing homework (Ramdass & Zimmerman, 2011). Strategies that are effective
in doing homework for students are deep learning strategy and homework management strategy (Tas et
al., 2016). The deep learning strategy is a strategy that leads to the in-depth processing of knowledge
using cognitive and metacognitive skills when the student performs homework (Tas et al., 2016). The
homework management strategy is a strategy for controlling emotion, motivating, time management
and environmental regulation when doing homework (Xu, 2008a). Tas and others have found that the
science achievement of the seventh-grade students who use more deep learning strategy in science
homework is higher than students who use less deep leaning strategies. Xu (2010) found that using time
management strategy when doing homework is a very important predictor of homework completion. As
it can be seen from this, it is important to investigate the strategies students use in their homework and
to put forth the variables that predict these strategies.
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Students’ use of strategy in homework is related to the support provided by their parents (Xu, Fan,
Du & He, 2017). Parent involvement is parent’s sparing enough time for their children to study with
them at home and to participate in activities in the school (Abbak, 2008). The supportive home
environment for learning influences the learning outcomes of the learners positively (Trivette &
Anderson, 1995). The support provided by the parents to the students' homework is related to the
student's success at the homework, the students’” homework motivation, and the use of the strategy in
homework (e.g., Xu, 2010; Xu et al., 2017). In this context, parents’ autonomy-oriented support is
expressed as parents’ respect for the child's choices, and the child's autonomy is enhanced by parents’
support in the problems confronting the child (McElhaney & Allen, 2001). The content-oriented support
of the parent is parents’ providing conceptual help with the child’s homework and explaining the
conceptual information to the child when the child does not understand (Xu et al., 2017). Xu et al.
(2017) found that content-oriented and autonomy-oriented support in parent tasks is positively
associated with students' homework management strategies. There are some studies that examine the
relationship between the strategies students use when they do homework and their goal orientation in
the homework (e.g., Xu, 2005; 2010). However, it is seen that these studies focus on the homework
management strategy and not the deep learning strategy students use in their homework. In addition,
no study was encountered examining the relationship between parents’ content-oriented and
autonomy-oriented support for homework and the use of deep learning strategies in homework. The
study, in this respect, focuses on the relationship between middle school students’ use of strategies in
science homework (deep learning and homework management), the support provided by the parent on
homework (content-oriented and autonomy-oriented) and the students’ goal orientation in homework
(mastery, performance and work-avoidance). In this context, the questions that guide the research are
as follows:

1. Does the parental support on homework (content-oriented and autonomy-oriented) predict the
strategies students use in their homework (deep learning and homework management)?

2. Do students’ goal orientations in homework (mastery, performance and work-avoidance) predict the
strategies they use in their homework (deep learning and homework management)?

Method
Sample

The sample of the study consisted of 328 students who were studying in three middle schools in
three central districts of Erzurum province. Demographic information about the sample is presented in
Table 1. There were 153 girls (46.60%) and 175 boys (53.40%). Among them, 38 of the students were in
the 5th grade (11.60%), 133 in the 6th grade (40.50%), 130 in the 7th grade (39.60%), and 26 in the 8th
grade (7.90%). The mean age of participants was 12.45 (SD =.92).

Table 1.

Demographic Information about the Sample.

Sex Frequency Percent
Female 153 46.60
Male 175 53.40
Grade Level

5" grade 38 11.60
6" grade 133 40.50
7" grade 130 39.60
8" grade 26 7.90
Missing 1 40
Total 328 100
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Data Collection Tools

Parental Homework Support Scale: The Parental Homework Support Scale was developed by Xu et
al., (2017). The scale consists of two sub-dimensions, content-oriented support and autonomy-oriented
support. Parents’ content-oriented support is about parents’ help the children with their homework and
children’s asking their parents’ about the parts of homework that they do not understand (e.g., item:
"My parents always help me if | get stuck with my science homework"). The autonomy-oriented support
of the parent is about parent’s listening to the idea of the child about the homework and conveying
confidence about his/her ability to do homework (e.g., item: "My parents listen to how | would like to
do science homework assignments"), as well as the feeling that the parent is. Scale items are responded
on a 4-point Likert format (1 = strongly disagree, 4 = strongly agree). Cronbach’s alpha internal
consistency coefficient of for the content-oriented support sub-dimension was .88 and was .91 for the
autonomy-focused support sub-dimension (Xu et al., 2017).

The adaptation of the Parental Homework Support Scale (Xu et al., 2017) to Turkish was done within
the scope of this study. The method recommended by Brislin et al. (1973) was used in the translation
work. This method is a process consisting of the first translation to the language to be translated, the
general evaluation of the first translation; then, conducting the back-translation to the source language,
the evaluation of the back-translation and getting expert opinion. In the study of adaptation of the scale,
five English teachers and two language specialists who worked in the schools affiliated to the Ministry of
National Education evaluated the translation processes. With reference to this mentioned method, the
scale was first translated into Turkish by two English teachers whose native language was Turkish. This
translation was examined by an expert group consisting of four specialists in regard to the
appropriateness of the materials to the cultural structure, whether sentence structures were uniform,
and the degree to which the materials were understandable to the target group of middle school
students. After this initial evaluation was affirmative, it was asked to translate into English, the source
language of the scale, by three English teachers who were different from the translators. The back
translated-English version of the scale was compared with the original scale, the scales mostly
overlapped, and the scale was finalized with the corrections that did not make a significant difference.
Finally, the items on the scale were read to two middle school students and asked what they understood
from the materials. It was seen that the scale items were clearly understood by the students.

During the adaptation of the scale, 110 middle school students attending three middle schools in
two of the central districts of Erzurum province were reached (this sample is different from the original
study sample). There were 59 (53.60%) girls and 51 (46.40%) boys with 41 of the students in the 6th
grade (37.30%), 54 in the 7th grade (49.10%) and 15 in the 8th grade (13.60%). Confirmatory factor
analysis was performed on the obtained data using LISREL 8.8 (J6reskog & Sérbom, 2007) program. The
chi-square test was not statistically significant (x2 (19) = 29.10, p = .06), and the goodness of fit indexes
(RMSEA = .07, CFl = .99, S-RMR = .05, NNFI = .98, GFI = .94) showed that the proposed model is well
compatible with the data set. The scale items were loaded to content-oriented support and autonomy-
oriented support factors as desired. Factor loadings of the items (Lambda-X estimates) are presented in
Table 2 and the factor structure of the scale is shown in Figure 1.

Table 2.
Factor Loadings of the Parental Homework Support Scale.

Items Lambda-X
Content-oriented Support Item 1 .66
Item 2 .87
Item 3 .78
Iltem 4 74
Autonomy-oriented Support Item 5 74
Item 6 .82
Iltem 7 74
Item 8 .76
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Figure 1. Factor structure of the Parental Homework Support Scale.

Iltem-total correlation coefficients ranged from .58 to .77 for content-oriented support subscale
while they ranged from .64 to .73 for autonomy-oriented support subscale (See Table 3). Additionally,
Cronbach Alpha coefficient calculated when the item is deleted shows that each item contributed to
relevant subscale’s reliability. In the adaptation study, Cronbach's alpha values were calculated to be .84
and .85 for the content-oriented support and autonomy-oriented support subscales, respectively. In the
main study, Cronbach's alpha values were calculated as .82 for content-oriented support and .84 for
autonomy-oriented support. Additionally, content-oriented support and autonomy-oriented support
variables were formed by averaging related items of the subscales. The correlation between these
variables were calculated through Pearson correlation coefficient (r) and it was .63 in the adaptation
study and .77 in the main study.

Table 3.
Item-total Statistics and Reliability Coefficients for the Parental Homework Support Scale.

Item total Cronbach Alpha if item Cronbach Alpha for the

Subscale Item correlation deleted subscale
Content-oriented Item 1 .58 .84 .84
support Item 2 77 .76

Item 3 .70 .79

Item 4 .66 .81
Autonomy-oriented Item 5 .64 .83 .85
support Item 6 73 .79

Item 7 .67 .82

Item 8 .70 .80

Homework Goal Orientation Scale: The Homework Goal Orientation Scale was developed by Tas et
al. (2016). The scale consists of 15 items and is responded on a 5 point Likert types (1 = strongly
disagree, 5 = strongly agree). There are three sub-dimensions in the scale: mastery goal orientation,
performance goal orientation and work avoidance goal orientation. Mastery goal oriented students do
homework with the purpose of improving the knowledge and skills; (e.g., item: "It is important for me to
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learn new things from my science homework"). Performance goal orientation; (e.g., item: "I want my
classmates to think | am doing well on my science homework"). On the other hand students with work-
avoidance goal orientation aim to complete homework with as little effort as possible, (e.g., item: "I
want to complete science homework with as little effort as possible"). In the study of Tas et al., the
Cronbach’s alpha values hey were found to be .87, .86. and .77 for the mastery goal orientation,
performance goal orientation, and work-avoidance goal orientation, respectively. The Cronbach’s alpha
values calculated in the present study are; .89 for mastery goal orientation, .81 for performance goal
orientation and .78 for work-avoidance goal orientation.

Deep Learning Strategies Scale in Homework: The deep learning strategy scale was developed by
Tas et al. (2016). The scale consists of 7 items and is responded on a 5 point Likert types (1 = never, 5 =
always). The scale measures the cognitive and metacognitive learning strategies that students use when
doing homework (e.g., item: "When reading for my science homework, | try to relate the material to
what | already know"). The Cronbach’s alpha reliability coefficient for the deep learning strategy is .82.
In the current study, the Cronbach’s alpha reliability coefficient calculated for the deep learning strategy
dimension is .84.

Homework Management Strategy Scale: The homework management strategy scale was developed
by Xu (2008a) and adapted to Turkish by Tas et al. (2016). The scale consists of 9 items and is responded
on a 5 point Likert types (1= never, 5= always). The scale measures how students arrange homework
environment, time management, coping with distracting things, monitoring motivation, and controlling
emotions (e.g., item: "Before starting my science homework, | locate the materials | need for my
homework"). The Cronbach’s alpha reliability coefficient for the homework management strategy scale
was .74. In the present study, the Cronbach’s alpha coefficient for homework management strategy was
calculated as .86.

Findings

When the variables of the study are examined through descriptive statistics (See Table 4), it is seen
that the mean values for the parents’ content-oriented support (X= = 3.09) and the parent's autonomy-
oriented support (X = = 3.07) are close to each other and at a high level. In addition, students often tend
to use the management strategy (X= 3.94) and deep learning strategy (X= 3.84) when doing homework.
When the mean values of the goal orientations are examined, it can be said that the students have a
high level of mastery goal orientation (X= 4.22) and performance goal orientation (X= 4.29) and low
level ofwork-avoidance goal orientation (X= 2.59). In addition, it is seen that all the variables other than
the work-avoidance goal orientation are positively related to each other, and the work-avoidance goal
orientation is negatively related to the other variables.

Table 4.
Descriptive Statistics and Pearson's Correlation Coefficients.
Mean Sd 1 2 3 4 5 6
1. Parents’ content-oriented 3.09 .70 -
support
2. Parents’ autonomy- 3.07 .77 T7**
oriented support
3. Management strategy 394 .78 .53** 59%*
4. Deep learning strategy 3.84 .83 .50** 5e** [ 77**
5. Mastery goal orientation 422 .80 .49** L57**  73%* 70%*
6. Performance goal 429 .84  .44** Ae**  60** 53** 75%*
orientation
7. Work- avoidance goal 2.59 1.15 -36** -.34%* - A4** -.35%* - 42¥* - 3k
orientation

*p<.05. **p <.01.
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A multiple hierarchical regression analyses were conducted to examine how parents’ support on the
homework and the goal orientation of students in homework predict the management strategy and
deep learning strategy they used in their homework. In multiple hierarchical regression analysis,
independent variables used to predict dependent variable are included in the model in a particular order
(Field, 2009; Tabachnick & Fidell, 2001). In this study, two separate hierarchical regression analyses
were performed for the dependent variables of management strategy and deep learning strategy in
homework (See Table 5). In the first step, content-oriented support for the parent and autonomy-
oriented support for the parent were included in the regression analysis, while in the second step,
mastery goal orientation; performance goal orientation and work-avoidance goal orientation were
included.

Table 5.
Hierarchical Regression Analysis.

Management Strategy Deep Learning Strategy

B SEB B B SEB B

Step 1
Constant .88 .16 1.77 .18
Content-oriented support for the parent 209 .08 19 * .19 .09 .16*
Autonomy-oriented support for the parent 461 .07 4B ** 48 .08 .44%**
Step 2
Constant .04 .22 .64 .25
Content-oriented support for the parent 74 .06 .07 .10 .07 .08
Autonomy-oriented support for the parent 190 .06 .19 ** .20 .07 .19%*
Mastery goal orientation 43 .06 A4 x* .56 .07 .54%**
Performance goal orientation 12 .05 A2 * .00 .06 -.00
Work-avoidance goal orientation -.09 .03 -14** -.03 .03 -04
Note: For management strategy; ; Step 1; AR?= .37, Step 2; AR?=.61
For deep learning strategy; Step 1: AR?=.33, Step 2; AR?= .53 *p < .05, **p < .01.

In the model with management strategy dependent variable, it is seen that the content-oriented
support of the parent (B =.19, p <.05) and the autonomy oriented support of parent (B = .45, p <.01) are
statistically significant and positive predictors. Parental support variables account for 37.00% of the
variance in the homework management strategy. In the second step, the goal orientations to do the
homework of the students are entered in the model. While the mastery goal orientation (B = .44, p <
.01) and performance goal orientation (B = .12, p < .05) predicted the dependent variable statistically
significantly and positively, the work-avoidance goal orientation (B = -. 14, p < .05) statistically
significantly and negatively predicted. After the goal orientation variables were added to the model, the
variance explained in the homework management strategy increased to 61.00%.

In the model established with the dependent variable of deep learning strategy, parents’ content-
oriented support (B = .16, p <.05) and the of the parents’ autonomy-oriented support (p = .44, p <.01)
predicted the dependent variable statistically significantly and positively. Parental support variables
account for 33.00% of the variance in the deep learning strategy. In the second step, the goal
orientation variables are included in the model. Of the goal orientations, only mastery goal orientation
(B = .54, p <.01) predicts the dependent variable statistically significantly and positively. Performance
goal orientation (B = .00, p> .05) and work-avoidance goal orientation (B = -.03, p>.05) are not related to
the dependent variable. After the goal orientation variables were included in the model, the variance
explained in the deep learning strategy increased to 53.00%.
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Discussion

In this study, the management strategy and deep learning strategy used by middle school students in
science homework was explained with the support provided by the parent for the homework and with
the goal orientations of the students in the homework. In this context, Parental Homework Support
Scale, developed by Xu et al. (2017), was adapted to Turkish, and factor analysis and reliability analyses
provided evidence about the validity and reliability of Turkish version of the scale. In the hierarchical
regression analysis, where homework management and deep learning strategies are dependent
variables, the parental homework support variables (i.e., content-oriented and autonomy-oriented
support) constituted first level predictors while students' goal orientations (i.e., mastery goal
orientation, performance goal orientation, and work-avoidance goal orientations) were the second-
order predictors. The parents’ content-oriented and autonomy-oriented support are found to positively
predict both deep learning and management strategies. The finding of parents’ content and autonomy-
oriented support’s being in positive relation with both homework strategies indicates that the parent
factor is important for students’ use of homework strategies. When the child is able to ask questions to
his parents while doing his homework, the parents listen to the child and encourage him, the child tends
to make his homework interesting, motivate himself to do homework and do his homework without
hindrance. Based on these findings, it may be suggested to parents to participate more in their
children's homework. This participation be achieved by asking the child how to help with his homework,
by helping them with things they do not understand, by encouraging the child to ask questions, and by
respecting how the child will do the homework and listening to their ideas. Previous studies have shown
that support from students' parents is associated with some of the strategies they use in their
homework. For example, Xu (2004) has shown that students benefit from the support they receive from
their parents to improve their homework management strategies. The researcher draws attention to the
importance of support provided by the parent in the home environment so that students can improve
their working habits though homework. In another study, Xu and Corno (2006) investigated the
relationship between support received from parents and middle school students’ homework
management strategies. It was found that students who received support from their parents were more
likely to arrange their homework environment, to keep their motivation high, and to control their
feelings while doing their homework than do students who did not receive support from their parent. In
another study, Xu (2010) found that 8th and 11th grade students’ time management strategy in the
homework was positively predicted by the parental homework support. However, in the
aforementioned studies, the support of the parents on the homework was measured by an item asking
whether they received support from their parents. Therefore, these studies mentioned do not give
much detailed information about the support given by the parents. In our study, on the other hand, the
parental homework support was examined extensively by focusing on content-oriented and autonomy-
oriented support, and showed that parental homework support predict the homework management
strategy in a positive way. In addition, studies on students' strategies in homework usually have focused
on homework management strategy, such as time management and control of emotions, and no
research has examined the influence of the parental support on the use of deep learning strategies in
homework. The findings of the present study supports that both the content- and autonomy-oriented
support of the parent are positively associated with the use of both strategies.

In this study, the relationship of parental homework support with students’ use of homework
strategies, as well as the relationship between the goal orientations of students' in homework and their
use of homework strategies is examined. It is observed that homework management strategy is
positively predicted by mastery and performance goal orientation while negatively predicted by work-
avoidance goal orientation. In regard to deep learning strategy, which is another dependent variable of
the study, mastery goal orientation predicts positively whereas performance and work-avoidance goal
orientation is not related to this strategy. These results suggest that students with a higher level of
mastery goal orientation in their homework tend to use a higher level of homework management and
deep learning strategies when doing their homework. In other words, students who do their homework
with the purpose of improving their knowledge and skills use more cognitive and metacognitive
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strategies when doing homework, arrange the homework environment, control their emotions and deal
with things that distract attention. In previous studies, the reasons for students to do homework has
been dealt with in different dimensions, such as internal and external reasons (Xu, 2005); mastery,
adult-, and peer-oriented (Xu, 2008b; 2010) and mastery, performance and work-avoidance (Tas et al.,
2016). For example, Xu (2005) found that both the internal and external reasons of students to do
homework assignments were positively related to students' homework management strategy studying
with a sample of 920 students from 5th to 12th grade. However, among these reasons only the internal
reasons were positively related to homework completion and achievement. Xu (2010) found that the
time management strategy used by students during their homework was positively predicted by the
mastery goal orientation and the adult-orientated goal orientation while peer-orientated goal
orientation is not related to the time management strategy at the homework. Similarly, Xu and Wu
(2013) found that 8th and 11th grade students' homework management strategy was positively
predicted by mastery and adult-oriented goal orientation while peer-oriented goal orientation was not
related to the dependent variable. These results support that students who have mastery goal
orientation in their homework tend to use more strategy in their homework. Accordingly, in order their
children to adopt more mastery goal orientation, it is necessary that parents emphasize their children
importance of understanding the meaning of the materials not memorizing them, solving the
challenging problems, making mistakes is okay if they learn from their mistakes, and considering the
effort they exerted more than grades they gain (Friedel, Cortina, Turner& Midgley, 2007; Kahraman,
2011).

This study has some limitations that must be addressed. The findings obtained from the study are
based on the responses given to the scale items used in the study. In future studies, data can be
gathered from parents about their support for homework through surveys or interviews. This study
includes the strategies that middle school students use in science homework, the goal orientations they
have pursued in homework and the support parents provide on homework. In future studies, it can be
suggested to investigate whether the obtained relationships between the variables are similar at other
education levels, such as primary and high school, and in the other courses such as mathematics and
English. In the future, parents may also be given trainings on how to provide content-oriented and
autonomy-oriented support to their children's homework, and the effectiveness of these trainings can
be examined through experimental studies...
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Tiirkge Siiriim

Girig

Odevler, 6grencilerin belirli bir inite ya da konuyla ilgili okul ici ve disinda yaptigi bedensel ve zihinsel
calismalardir. Genel olarak okul disinda gergeklestirilen 6gretimin bir boyutu olan 6devler, 6nceden
ogrenilen konularin anlamlandirilmasinda ve yeni 6grenmelere alt yapi hazirlanmasinda énemli bir
aractir (Oguzkan, 1985). Odevler ayrica 6grencilerin bilgi ve beceri diizeylerini ortaya ¢ikarma agisindan
onemli kontrol aracidir. Bu agidan degerlendirildiginde odevler, egitimi tamamlayici bir unsurdur
(Cooper, 2007; Ergiin, 1997). Odevler okul ile ev arasinda bir képrii olma &zelligine sahip olup &grencinin
derse karsl tutum ve davranislarina yon vermektedir (Kiiglikahmet, 2004).

Ogrenciler 6devlerini yaparken kendilerine birtakim hedefler koyarlar. Bazi 6grenciler bilgi diizeyini
artirmak icin ¢aba gosterirken, bazi 6grenciler ise kendisini diger 6grenciler ile strekli kiyaslama c¢abasi
icerisinde olmaktadir (Elliot & Church, 1997; Elliot & McGregor, 2001). Ogrenciler arasinda olusan bu
farkhhg esas alan, ogrencilerin bir isi yapmaktaki ya da bir davranisi sergilemekteki sebeplerine
odaklanan kuram hedef yénelimi kuramidir (Pintrich, 2000a). Odevlerin yapilmasinda etkili olan hedef
yonelimleri; ustalik hedef yonelimi, performans hedef yonelimi ve isten kaginma hedef yonelimidir (Tas,
Sungur & Oztekin, 2016). Ustalik hedef yénelimine sahip olan 6grencinin bir isi yapmaktaki sebebi, bilgi
ve becerilerini gelistirmektir (Ames, 1992; Ames & Archer, 1988). Performans hedef yonelimine sahip
ogrenci ise yeterligini géstermek, baskalar tarafindan onaylanmak ve sinifinda iyi bir izlenim birakmak
amaciyla édevlerini yapmak istemektedir. isten kaginma hedef yénelimine sahip 8grenci icin ise miimkiin
oldugu kadar az ¢aba harcayarak 6devlerini yapmak énemlidir (Tas vd., 2016). Bazi 6grenciler basariya
ulagsmak igin farkli metotlar kullanarak kendisini baskalarina ispat etmeye calisirken (performans
yaklasim hedef yonelimi), bazi 6grenciler de yaptiklari faaliyetlerde baskalari tarafindan basarisiz
algilanacagi korkusuna kapildigindan calismaktadir (performans kaginma hedef yonelimi) (Conroy &
Elliot, 2004; Elliot & Murayama 2008; Nien & Duda, 2008). Calismalar genellikle olumlu 6grenci giktilari
ile ustalik hedef yoneliminin pozitif, isten kaginma hedef yonelimlerinin ise negatif iliskili oldugunu
ortaya koymustur. Performans hedef yénelimi ile ilgili sonuglar ise biraz daha karmasiktir. Ornegin, Tas
vd. (2016) calismalarinda, fen bilimleri basarisini, 6grencilerin fen bilimleri 6devlerindeki ustalik hedef
yoneliminin pozitif yonde yordadigini, isten kaginma hedef yoneliminin negatif yonde yordadigini,
performans hedef yoneliminin ise basari ile iliskisiz oldugunu rapor etmislerdir. Xu (2008b) ise 6devdeki
performans hedef yonelimini, yetiskin odakh (ailenin ve 6gretmenin 6nemsendigi) ve arkadas odakli
(sinif arkadaslarinin 6nemsendigi) olarak ele almistir. Cok diizeyli analiz sonuglari, 6devlerinde daha
ylksek ustalik hedef yonelimi ve arkadas odakli hedef yonelimine sahip olan 6grencilerin, 6devlerine
olan ilgisinin daha yiliksek diizeyde oldugunu, yetiskin odakli hedef yoneliminin ise 6dev ilgi degiskeni ile
iliskisiz oldugunu gostermistir. Bir diger calismasinda Xu (2010), 6grencilerin 6dev yaparken kullandiklari
zaman yoOnetimi stratejisini, ustalik hedef yoneliminin ve yetiskin odakl hedef yoneliminin pozitif yonde
tahmin ettigini, arkadas odakli hedef yonelimine sahip olmanin ise 6devdeki zaman yonetimi stratejisi ile
iliskili olmadigi sonucuna ulagsmistir. Bu sonuglar 6zellikle 6devde performans odakl hedef yonelimi ile
ilgili daha fazla ¢alismaya ihtiyag olduguna isaret etmektedir.

Ogrenciler 6devlerini yaparken kendilerine birtakim hedefler koymanin yani sira, zamani planlama ve
icsel motivasyonu saglama gibi bazi stratejiler kullanirlar. Bu sekilde, 6grenciler 6dev yaparken 6z
diizenleme becerilerini aktif hale getirirler (Ramdass & Zimmerman, 2011). Ogrencilerin ev ddevlerini
yaparken etkili olan stratejiler, derinlemesine 6grenme stratejisi ve 6dev yonetimi stratejisidir (Tas et al.,
2016). Derinlemesine 6grenme stratejisi, 0grencinin ev o6devini yaparken bilissel ve ust bilissel
becerilerini kullanarak bilginin derinlemesine islenmesine yol agan stratejidir (Tas et al.). Odev yénetimi
stratejisi ise, ev 6devini yaparken duyguyu kontrol etme, motivasyonu saglama, zaman ydnetimi ve
cevre dizenlemesi ile ilgili stratejidir (Xu, 2008a). Tas vd., fen bilimleri dersi 6devlerinde daha ¢ok
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derinlemesine 6grenme stratejisi kullanan yedinci sinif 6grencilerin fen basarisinin, 6devlerinde daha az
derinlemesine 6grenme stratejisi kullanan 6grencilerden daha yiksek oldugunu bulmustur. Xu (2010)
ise, 6dev yaparken zaman yonetimi stratejisi kullanmanin, édevi tamamlamanin oldukga 6nemli bir
yordayicisi oldugunu ortaya koymustur. Buradan anlagilabilecegi gibi, 6grencilerin 6devlerini yaparken
kullandiklari stratejileri arastirmak ve bu stratejileri tahmin eden degiskenleri ortaya koymak 6nemlidir.

Ogrencilerin ddevlerindeki strateji kullanimi, ailenin 6grencilerin ddevleri ile ilgili sagladigi destek ile
iliskilidir (Xu, Fan, Du & He, 2017). Aile katilimi, ailenin evde g¢ocuguna yeteri kadar zaman ayirarak
onunla birlikte calismasi ve okulda gergeklestirilen faaliyetlere katiimasidir (Abbak, 2008). Ailenin
0grenmeyi destekleyici ev ortami saglamasi, 6grencinin 6grenme ciktilarini olumlu yénde etkilemektedir
(Trivette & Anderson, 1995). Ailenin 6grencinin 6devlerine sagladigi destek, 6grencilerin 6devdeki
basarisi, 6deve yonelik motivasyonu ve 6devlerindeki strateji kullanimi ile iligkilidir (6r: Xu, 2010; Xu et
al., 2017). Bu baglamda, ailenin ¢ocuguna sagladigi 6zerklik destegi, ailenin cocugunun secimlerine saygi
duymasi olarak ifade edilir ve ¢ocugunun karsilastigi sorunlarda ailenin ¢ocuguna destek vermesi
cocugun ozerkligini gelistirmektedir (McElhaney & Allen, 2001). Ailenin icerik odakh destegi ise cocugun
odevini yaparken ailesinin konu ile ilgili yardim etmesi ve anlamadigi noktalarda ailenin gocuguna
kavramsal bilgileri agiklamasidir (Xu et al., 2017). Xu vd., ailenin 6devlerdeki igerik odakli ve 6zerklik
odakli desteginin, 6grencilerin 6dev yonetimi stratejileri ile pozitif iligkili oldugunu bulmustur.

Ogrencilerin 6dev yaparken kullandiklari stratejiler ve 6devlerindeki hedef yénelimi arasindaki
iliskilerin incelendigi bazi ¢alismalar vardir (6r: Xu, 2005; 2010). Ancak, bu g¢alismalarda 6dev yonetimi
stratejisine odaklanildigl, 6grencilerin 6devlerinde kullandiklari derinlemesine 6grenme stratejisinin ele
alinmadig1 goérilmektedir. Ayrica, ailenin 6devin igerigine ve 6grencinin ozerkligine yonelik sagladig
destegin, ogrencilerin ddevlerinde kullandiklari derinlemesine strateji kullanimi ile iliskisini inceleyen
¢alismaya rastlanilmamistir. Bu c¢alismada, ortaokul 6grencilerinin fen bilimleri dersi 6devlerinde
kullandiklari stratejilerin (derinlemesine 6grenme ve 6dev yonetimi), ailenin 6devde sagladigl destek
(6devin icerigine ve 6grencinin 6zerkligine yonelik sagladigi destek) ve 6grencilerin 6devlerindeki hedef
yonelimi (ustalik, performans ve isten kaginma) ile olan iliskisi arastirilacaktir. Bu baglamda, arastirmaya
yon veren sorular séyledir:

1. Ailenin ev oOdevinde sagladigi destek (O6devin icerigine ve 06grencinin 6zerkligine yoénelik),
ogrencilerinin 6devlerinde kullandiklari stratejileri (derinlemesine 6grenme ve 6dev yonetimi) tahmin
etmekte midir?

2. Ogrencilerin édevlerindeki hedef yonelimleri (ustalik, performans ve isten kaginma), onlarin 6devde
kullandiklari stratejileri (derinlemesine 6grenme ve 6dev yonetimi) tahmin etmekte midir?

Yontem

Orneklem

Arastirmanin érneklemini, Erzurum ilindeki tGic merkez ilgeye bagh 3 ortaokulda 6grenim goren 328
dgrenci olusturmaktadir. Ornekleme ait demografik 6zellikler Tablo 1’de dzetlenmistir. Katiimcilarin
153’0 kiz (% 46.60), ve 175’i erkektir (% 53.40). Ogrencilerin 38'i 5. sinif (% 11.60), 133’ 6. sinif (%
40.50), 130’u 7. sinif (% 39.60) ve 26’s1 8. sinif (% 7.90) 68rencisidir. Katilimcilarin yas ortalamasi 12.45tir
(5S=.92).

Veri Toplama Araglari

Ailenin Ev Odevlerine Destegi Olgegi: Ailenin Ev Odevlerine Destegi Olcegi, Xu vd. (2017) tarafindan
gelistirilmistir. Olgek, ailenin icerik odakl destegi ve dzerklik odakli destegi olmak Uizere iki alt boyuttan
olusmaktadir. Ailenin icerik odakli destegi; ailenin gocugunun odevlerine yardimci olmasi, gocugun
anlamadigi seyleri anne ve babasina sorabilmesi gibi durumlari igerir (6rnek madde: “Fen 6devini
yaparken takildigim bir sey oldugunda anne ve babam bana her zaman yardim eder”). Ailenin 6zerklik
odakh destegi ise; ailenin ddevle ilgili cocugunun fikrini dinlemesi, 6devlerini yapabilecegine dair ona
glvendigini hissettirmesi gibi durumlari icerir (6rnek madde: “Anne ve babam, fen 6devimi nasil yapmak
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istedigime 6nem verir). Olgek maddeleri 4’lii Likert formatinda cevaplanmaktadir (1=kesinlikle
katiimiyorum, 4=kesinlikle katiliyorum). Cronbach alpha i¢ tutarlik katsayisi icerik odakli destegi alt
boyutu icin .88, 6zerklik odakli destegi alt boyutu igin ise .91 olarak bulunmustur (Xu et al., 2017).

Tablo 1.
Ornekleme Ait Demografik Ozellikler.

Cinsiyet Frekans Yiizde
Kiz 153 46.60
Erkek 175 53.40
Sinif Dizeyi

5. sinif 38 11.60
6. sinif 133 40.50
7. sinif 130 39.60
8. sinif 26 7.90
Sinifini belirtmeyen 1 40
Toplam 328 100.00

Ailenin Ev Odevlerine Destegi Olgegi'nin (Xu et al., 2017) Tiirkceye uyarlanmasi bu ¢alisma
kapsaminda yapilmistir. Ceviri ¢alismasinda, Brislin vd. (1973) tarafindan tavsiye edilen yontem
kullaniimistir. Bu yontem sirasiyla ceviri yapilacak dile ilk cevirinin yapilmasi, ilk cevirinin genel
degerlendirilmesi, kaynak dile geri cevirinin yapilmasi, geri cevirinin degerlendiriimesi ve uzman
gorisiine basvurulmasindan olusan bir siirectir. Olgegin uyarlanmasi c¢alismasinda, Milli Egitim
Bakanligi’'na bagli okullarda gérev yapan 5 ingilizce 6gretmeni ve 2 dil uzmanindan yararlanilmistir. Bu
deginilen ydntem referans alinarak, dlcek éncelikle anadili Tiirkge olan 2 ingilizce 6gretmeni tarafindan
ingilizceden Tiirkgeye cevrilmistir. Bu ceviri, alanda uzman 4 kisiden olusan uzman degerlendirme grubu
ile degerlendirilmis olup maddelerin kilturel yapiya uygunlugu, climle yapilarinin diizgiin olup olmadigi
ve maddelerin hedef grup olan ortaokul 6grencileri icin anlasilir olma diizeyi incelenmistir. Yapilan bu ilk
degerlendirmenin olumlu olmasindan sonra geviriyi yapanlardan farkl 3 ingilizce dgretmeni tarafindan
dlgegin kaynak dili olan ingilizceye cevrilmesi istenmistir. ingilizceye geri cevirisi yapilan élgek ile dlcegin
orijinali karsilastiriimis, buyik olclide ortlstiglu gorilmis ve 6nemli bir degisiklik olusturmayan
diizeltmeler ile Olgege son sekli verilmistir. Son olarak, 6lcekte bulunan maddeler 2 ortaokul 6grencisine
okutularak, maddelerden ne anladiklari sorulmus ve 6lgek maddelerinin 6grenciler tarafindan anlasildigi
sonucuna varimistir.

Olgegin Tiirkceye uyarlanma asamasinda, Erzurum il merkezindeki iki ilcede bulunan 3 ortackulda
O0grenim goren 59 kiz (% 53.60) ve 51 (% 46.40) erkek, toplam 110 ortaokul 6grenciye ulasiimistir (bu
drneklem, asil calismadaki 6rneklemden farklidir). Ogrencilerin 41’i 6. sinif (% 37.30), 54’4 7. sinif (%
49.10) ve 15’i 8. sinif (% 13.60) 6grencisidir. Elde edilen veriler Gzerinde, LISREL 8.8 (J6reskog ve Sérbom,
2007) programi kullanilarak dogrulayici faktoér analizi yapilmistir. Ki-kare testi anlamli olmayip (x2 (19) =
29.10, p = .06), uyum iyiligi indeksleri (RMSEA = .07, CFl = .99, S-RMR = .052, NNFI = .98, GFl = .94),
dnerilen modelin veri seti ile iyi uyum sagladigini gdstermistir. Olcege ait maddeler, icerik odakl destek
ve Ozerklik odakli destek faktérlerine istenildigi gibi yliklenmistir. Maddelerin faktor yikleri (Lambda-X
gostergeleri), Tablo 2’de sunulmus ve Olgegin faktor yapisi Sekil 1’de gosterilmistir.

Olgegin, madde-toplam korelasyon degerlerinin icerik odakli destek alt boyutu icin .58 ile .77
arasinda degistigi, 6zerklik odakli destek alt boyutu igin ise .64 ile .73 arasinda degistigi gértilmektedir
(Bkz. Tablo 3). Ayrica, madde cikarildiginda hesaplanan Cronbach Alpha glvenirlik katsayisi, her
maddenin, ilgili alt boyutun givenirligine olumlu katki sagladigini gostermektedir. Uyarlama
calismasinda, hesaplanan Cronbach alfa degeri icerik odakl destek i¢in .84 ve 6zerklik odakli destek i¢in
.85’dir. Asil calismada ise Cronbach alfa degerleri icerik odakh destek i¢in .82, 6zerklik odakl destek icin
.84 olarak hesaplanmistir. Ayrica, alt boyutlara ait maddelerin ortalamasi alinarak icerik odakl destek ve
ozerklik odakli destek degiskenleri olusturulmustur. Bu degiskenler arasindaki iliski Pearson korelasyon
katsayisi (r) ile hesaplandiginda, uyarlama c¢alismasindaki iliskinin .63, asil ¢alismadaki iliskinin ise .77
oldugu gorilmastar.
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Tablo 2.
Ailenin Ev Odevlerine Destegi Olcedine Ait Faktér Yiikleri.
Maddeler Lambda-X
icerik Odakli Destek Madde 1 .66
Madde 2 .87
Madde 3 .78
Madde 4 74
Ozerklik Odakl Destek Madde5 74
Madde6 .82
Madde 7 .74
Madde 8 .76
0.56 - 1. Maddc
0.25-am] 2. Madde ~.___ 0%
0.87
0.39 3.Madde 0.78 Ai.lcni:r} icerik
destegi 1.0
0.74
0.45 -w=| 4. Madde 0.71
Ailenin /
0.46ed 5-Madde |, 5, Szerklik 1.00
destegi
0.82
/,76
0.45-2= 7. Madde
0.43-a=] 8- Madde
Sekil 1.Ailenin Ev Odevlerine Destedi Olgedi Faktér Yapisi.
Tablo 3.
Ailenin Ev Odevlerine Destedi Olcedi’ne Ait Madde-TOPLAM ISTATISTIKLERI ve Giivenirlik Katsayilari.
Madde-Toplam Madde cikarildigindaki Alt boyuta ait
Alt boyut Madde Korelasyonu Cronbach Alpha Cronbach Alpha
icerik  odakli Madde 1 .58 .84 .84
destek Madde 2 77 .76
Madde 3 .70 .79
Madde 4 .66 .81
Ozerklik odakli Madde 5 .64 .83 .85
destek Madde 6 73 .79
Madde 7 .67 .82
Madde 8 .70 .80
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Odev Hedef Yénelimi Olgegi: Odev Hedef Yonelimi Olgegi, Tas vd. (2016) tarafindan gelistirilmistir.
Olcek 15 maddeden olusup 5’li Likert tipte cevaplanmaktadir (1= kesinlikle katilmiyorum, 5= kesinlikle
katiliyorum). Olgekte ii¢ alt boyut vardir: ustalik hedef yénelimi, performans hedef yénelimi ve isten
kaginma hedef yonelimidir. Ustalik hedef ydnelimi; 6grencilerin &devlerini yaparken kendi bilgi ve
becerilerini gelistirmeyi amaglamasidir (6rnek madde: “Fen odevlerimi yaparken yeni seyler 6grenmek
benim icin 6nemlidir”). Performans hedef yo6nelimi; Ogrencilerin yaptigi Odevlerde baskalarinin
yaptiklarina onay vermesini beklemesidir (6rnek madde: “Fen dersinde arkadaslarimin odevlerimi iyi
yaptigimi diisiinmelerini isterim”). isten kaginma hedef yonelimi ise; &grencinin édevlerini mimkiin
oldugunca az g¢aba harcayarak tamamlamayi amaglamasidir (6rnek madde: “Fen 6devlerini mimkin
oldugunca az gaba gostererek tamamlamak isterim”). Tas vd. (2016) galismasinda bu alt boyutlar igin
bulmus olduklari Cronbach alpha degeri ustalik hedef yénelimi icin .87, performans hedef yénelimi igin
.86, isten kacinma hedef yonelim icin .77'dir. Bu calismada hesaplanan Cronbach alpha degerleri ise;
ustalik hedef yonelimi icin .89, performans hedef yonelimi icin .81 ve isten kaginma hedef yonelim icin
.78dir.

Odevde Derinlemesine Ogrenme Stratejisi Olgegi: Odevde derinlemesine 6grenme stratejisi dlcegi,
Tas vd. (2016) tarafindan gelistirilmistir. Olgek 7 madden olusup 5’li Likert tipte cevaplamaktadir (1=
hicbir zaman, 5= her zaman). Olgek, 6grencilerin 6dev yaparken kullandigi bilissel ve (stbilissel grenme
stratejilerini 6lgmektedir (6rnek madde: “Fen odeviyle ilgili bir seyler okurken, o anda okuduklarimla
daha oOnceki bilgilerim arasinda baglanti kurmaya ¢alisirm”). Derinlemesine 6grenme stratejisi igin
Cronbach alpha giivenirlik katsayisi .82’dir. Yapilan bu ¢alismada ise derinlemesine 6grenme stratejisi
boyutu icin hesaplanan Cronbach alpha glivenirlik katsayisi .84’t(r.

Odev Yénetimi Stratejisi Olgedi: Odev yonetimi stratejisi 6lcegi, Xu (2008a) tarafindan gelistirilmis ve
Tas vd. (2016) tarafindan Tiirkceye uyarlanmistir. Olgek, 9 maddeden olusmakta ve 5’li Likert tipte
cevaplanmaktadir (1= higbir zaman, 5= her zaman). Olcek, 6grencilerin 6dev yaparken kullandiklari 8dev
yapilan ortami diizenleme, zaman ydénetimi, dikkati dagitan seylerle basa ¢ikma, motivasyonu izleme ve
duyguyu kontrol etmeyi 6lgmektedir (6rnek madde: “Fen ddevini yapmaya baslamadan énce, 6devimde
ihtiyac duyacagim arag-gerecleri hazir ederim”). Odev yénetimi stratejisi 6lcegi icin Cronbach alpha
glvenirlik katsayisi .74 olarak bulunmustur. Yapilan bu calismada ise 6dev yonetim stratejisi 6lgeginin
Cronbach alpha katsayisi .86 olarak hesaplanmistir.

Bulgular

Arastirmada ele alinan degiskenler betimsel istatistik kullanilarak incelendiginde (Bkz. Tablo 4),
ailenin icerik odakli destegi (X= 3.09) ve ailenin 6zerklik odakli destegi (X= 3.07) ortalamalarinin birbirine
yakin ve yiiksek diizeyde oldugu gorilmektedir. Bunun yani sira, 6grenciler, 6dev yaparken genellikle
yonetim stratejisi (X= 3.94) ve derinlemesine 6grenme stratejisi (X= 3.84) kullanma egilimindedir. Hedef
yonelimlerine ait ortalama deger incelendiginde ise 6grencilerin daha cok ustalik hedef yonelimi (X=
4.22) ve performans hedef yonelimini (X= 4.29) benimsedigi, isten kacinma hedef yonelimine (X= 2.59)
ise daha distk diizeyde sahip olduklari soylenebilir. Ayrica, isten kacinma hedef yonelimi disindaki
bltln degiskenlerin birbiri ile pozitif iliskili oldugu, isten kacinma hedef yoéneliminin ise diger
degiskenlerle negatif iliskili oldugu gorilmektedir.

Ailenin 6devler konusundaki desteginin ve 6grencilerin 6devlerindeki hedef yoéneliminin, onlarin
odevlerinde kullandiklari yonetim stratejisi ve derinlemesine 6grenme stratejisini nasil tahmin ettigini
incelemek amaciyla ¢oklu hiyerarsik regresyon analizi yapilmistir. Coklu hiyerarsik regresyon analizinde,
bagimli degiskeni tahmin etmekte kullanilacak olan bagimsiz degiskenler, belirli bir siraya gére modele
dahil edilmektedir (Field, 2009; Tabachnick & Fidell, 2001). Bu galismada, 6dev yonetimi stratejisi ve
o6devde derinlemesine 6grenme stratejisi bagimli degiskenleri icin iki ayri hiyerarsik regresyon analizi
yapiimistir (Bkz. Tablo 5). ilk asamada ailenin icerik odakli destegi ve ailenin 6zerklik odakli destegi
regresyon analizine girilirken, ikinci asamada ise ustalik hedef yonelimi, performans hedef yonelimi ve
isten kacinma hedef yénelimi modele dahil edilmistir.
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Tablo 4.
Betimsel Istatistikler ve Pearson Korelasyon Katsayilari.
Ortalama Ss 1 2 3 4 5 6
1. Ailenin igerik odakh 3.09 .70 -
destegi
2. Ailenin 6zerklik 3.07 77 TT7**
odakl destegi
3. Yonetim stratejisi 3.94 .78 .53%* 5o
4. Derinlemesine 3.84 .83 50** . 5p¥* 77**
o6grenme stratejisi
5. Ustalik hedef 4.22 .80 A9** G7¥x 73%kx 0 J0**
yonelimi
6. Performans hedef 4.29 .84 A4**  Ap** 60** | 53*¥*  75**
yonelimi
7. isten kaginma hedef 2.59 1.15 -36%*  -34%*% - 44%*  35%*  _Qo¥*k _ p3F*
yonelimi

*p <.05. **p < .01.

Tablo 5.
Hiyerarsik Regresyon Analizi.

Yonetim Stratejisi Derinlemesine Ogrenme

Stratejisi

B SEB 6 B SEB B
1.adim
Sabit .88 .16 1.77 .18
Ailenin icerik odakl destegi 209 .08 19 * .19 .09 .16*
Ailenin 6zerklik odakh destegi 461 .07 46 ** 48 .08  .44**
2. adim
Sabit .04 22 .64 .25
Ailenin icerik odakl destegi 074 .06 .07 .10 .07 .08
Ailenin 6zerklik odakh destegi 190 .06 .19 ** .20 .07  .19**
Ustalik hedef yonelimi 43 .06 A4 ** .56 .07  .54**
Performans hedef yonelimi 12 .05 A2* .00 .06 -.00
isten kaginma hedef yénelimi -.09 .03 - 14 ** -.03 .03 -04
Not: Yénetim stratejisi igin; 1. adim; AR?= .37, 2. adim; AR?=.61
Derinlemesine &grenme stratejisi icin; 1. adim: AR?=.33, 2. adim; AR?= .53 *p <.05, **p <.01.

Yonetim stratejisinin bagimh degisken oldugu modelde, ailenin igerik odakh destegi (B = .19, p < .05)
ve ailenin 6zerklik odakli desteginin (B = .45, p < .01), istatistiksel olarak anlamli ve pozitif yonde
yordayicilar oldugu goriilmektedir. Aile destegi degiskenleri, 6dev yonetimi stratejisindeki varyansin %
37.00’sini aciklamaktadir. ikinci asamada, 6grencilerin 6devlerini yapmaktaki hedef yénelimleri modele
girilmistir. Ustalik hedef yonelimi (B = .44, p < .01) ve performans hedef yéneliminin (B = .12, p < .05),
bagiml degiskeni istatistiksel olarak anlamli ve pozitif yonde tahmin ederken, isten kaginma hedef
yonelimi (B = -.14, p < .05) istatistiksel olarak anlamh ve negatif yonde tahmin etmektedir. Hedef
yonelimi degiskenleri modele eklendikten sonra 6dev yonetimi stratejisindeki agiklanan varyans %
61.00’e ¢ikmistir. Derinlemesine 6grenme stratejisi bagimli degiskeni ile kurulan modelde, ailenin igerik
odakli destegi (B = .16, p < .05) ve ailenin 6zerklik odakli destegi (B = .44, p < .01), bagimh degiskeni
istatistiksel olarak anlamli ve pozitif yonde tahmin etmistir. Aile destegi degiskenleri, derinlemesine
dgrenme stratejisindeki varyansin % 33.00’iini aciklamistir. ikinci asamada, hedef ydnelimi degiskenleri
modele dahil edilmistir. Hedef yonelimlerinden sadece ustalik hedef yonelimi (B = .54, p < .01), bagimli
degiskeni istatiksel olarak anlamh ve pozitif yénde tahmin etmektedir. Performans hedef yonelimi (B =

599



Uluhan KURT, Yasemin TAS— Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 585-604

.00, p > .05) ve isten kaginma hedef yonelimi (B = -.03, p > .05) ise bagiml degisken ile iliskili degildir.
Hedef yonelimi degiskenleri modele dahil edildikten sonra derinlemesine 6grenme stratejisindeki
aciklanan varyans % 53.00’e ¢ikmistir.

Tartisma

Bu arastirmada, ortaokul 6grencilerinin fen bilimleri 6devlerinde kullandiklari yonetim stratejisi ve
derinlemesine 6grenme stratejisi, ailenin ddevlerle ilgili sagladigi destek ve 6grencilerin 6devlerindeki
hedef yonelimleri yardimiyla agiklanmistir. Bu kapsamda, Xu vd. (2017) tarafindan gelistirilen Ailenin Ev
Odevlerine Destegi Olcegi Tirkceye uyarlanmis, yapilan faktor analizi ve giivenirlik analizleri, 6lgegin
Tiirkce formunun gecerligi ve giivenirligi hakkinda delil saglamistir. Odev ydnetimi ve derinlemesine
6grenme stratejilerinin  bagimh degisken oldugu hiyerarsik regresyon analizlerinde, aile destegi
degiskenleri (icerik odakh ve 6zerklik odakl destek) birinci dizey yordayici degiskenleri olustururken,
ogrencilerin hedef yonelimleri (ustalik hedef yonelimi, performans hedef yonelimi ve isten kaginma
hedef yonelimleri) ikinci diizey yordayici degiskenleri olusturmustur. Ailenin icerik ve 6zerklik odakh
desteginin, derinlemesine 6grenme ve yonetim stratejilerini pozitif yonde yordadigi bulunmustur.
Ailenin icerik ve 6zerklik desteginin her iki 6dev stratejisi ile pozitif iliskili olmasi, 6grencilerin 6dev
yaparken kullandiklari stratejilerde aile faktoriinin 6nemini gostermektedir. Cocugun ev &devini
yaparken anne ve babasina sorular sorabilmesi, anne ve babanin gocugunun &devi ile ilgili fikirlerini
dinlemesi ve cesaretlendirmesi gibi durumlarda cocuk ddevlerini ilgi ¢ekici hale getirme, 6devine motive
olma ve ddevlerini aksatmadan yapma egilimindedir. Bu bulgular dogrultusunda, ailelere ¢cocuklarinin ev
o6devine daha fazla katihm goéstermeleri 6nerilebilir. Bu katilim ¢ocugunun 6devine nasil yardimci
olabilecegini sorarak, anlamadigi kisimlarda yardimci olarak, soru sormasi agisindan ¢ocugunu tesvik
ederek ve ¢ocugun 6devini nasil yapacagina saygi gosterip fikirlerini dinleyerek saglanabilir. Daha 6nce
yapilan ¢alismalar, 6grencilerin ailelerinden aldig1 destegin, onlarin 6devlerinde kullandiklari birtakim
stratejilerle iliskili oldugunu géstermistir. Ornegin, Xu (2004), 6grencilerin, ailelerinden ddev ydnetimi
stratejilerini gelistirmelerine yonelik aldiklari destekten faydalandiklarini gostermistir. Arastirmaci,
odevin, 6grencilerin ¢alisma aligkanlklarini gelistirebilmesi icin ev ortaminda ailenin sagladigi destegin
6nemine dikkat cekmistir. Bir diger calismada, Xu ve Corno (2006), ortaokul 6grencilerinin, ailelerinden
aldig1 destek ve o6dev yonetimi stratejileri arasindaki iliskiyi incelemislerdir. Ailelerinden destek alan
ogrencilerin, ailelerinden destek almayan 6grencilere gore daha fazla 6dev yaptiklari ortami diizenleme,
odevlerini yaparken motivasyonlarini yiiksek tutma ve duygularini kontrol etme egiliminde olduklarini
bulmuglardir. Bir diger ¢alismada Xu (2010), 8. sinif ve 11. sinif 6grencilerinin 6devdeki zaman yonetimi
stratejisini, ailelerin 6dev konusundaki desteginin pozitif ydonde yordadigini bulmustur. Ancak deginilen
bu c¢alismalarda, ailelerin 6dev konusundaki destegi, 6grencinin ailelerinden destek alip almadiklarini
soran bir madde ile 6l¢lilmistiir. O ylzden, deginilen bu ¢alismalar ailenin verdigi destek konusunda ¢ok
fazla detayl bilgi vermemektedir. Yapilan bu ¢alismada ise, ailenin 6grencilerin édevlerindeki destegi,
icerik odakh ve 6zerklik odakl olarak kapsamli bir sekilde incelenmis ve 6grencilerin 6dev yonetimi
stratejisini pozitif yonde tahmin ettigini gdstermistir. Ayrica, 6grencilerin 6dev yaparken kullandiklari
stratejiler Gzerinde yapilan ¢alismalar genellikle zaman yonetimi ve duygularini kontrol etme gibi 6dev
yonetimi stratejisi lizerinde yogunlasmis olup derinlemesine 6grenme strateji kullanimi Gzerinde ailenin
etkisini inceleyen arastirmaya rastlanmamistir. Bu galismadan elde edilen sonuglar, ailenin hem igerik
hem de 6zerklik odakli desteginin her iki strateji kullanimi ile pozitif iliskili oldugunu desteklemistir.

Bu calismada, aile desteginin 6grencilerin 6dev stratejisi kullanimi ile iliskisinin yani sira, 6grencilerin
ddevlerindeki hedef ydnelimlerinin 6devdeki strateji kullanimi ile iliskisi incelenmistir. Odev yénetimi
stratejisini, ustalik ve performans hedef yoneliminin pozitif ydonde tahmin ettigi, isten kacinma hedef
yoneliminin ise negatif yonde tahmin ettigi goértlmustir. Arastirmanin bir diger bagimli degiskeni olan
derinlemesine 6grenme stratejisini ise, ustalik hedef yonelimi pozitif yonde tahmin ederken, performans
ve isten kaginma hedef yonelimi bu strateji ile iliskili ctkmamistir. Bu sonuglar, 6devlerinde daha yliksek
diizeyde ustalik hedef yonelimine sahip olan 6grencilerin, 6devlerini yaparken daha yiksek dizeyde
6dev yonetimi ve derinlemesine 6grenme stratejisi kullanma egiliminde oldugunu gdéstermektedir. Bir
baska deyisle, 6devlerini bilgi ve becerilerini gelistirmek i¢in yapan 6grenciler, 6dev yaparken daha fazla
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bilissel ve Ust bilissel strateji kullanmakta, 6dev yaptiklari ¢evreyi diizenlemekte, duygularini kontrol
etmekte ve dikkatini dagitan seylerle bas edebilmektedir. Daha 6nce yapilan galismalarda, 6grencilerin
o6dev yapmaktaki sebepleri, igsel ve dissal sebepler (Xu, 2005); ustalik, yetiskin odakli ve arkadas odakl
(Xu, 2008b; 2010) ve ustalik, performans ve isten kaginma (Tas et al., 2016) gibi farkli boyutlarda ele
alinmistir. Ornegin, Xu (2005), 5. siniftan 12. sinifa kadar toplam 920 6grencinin katilimiyla
gerceklestirdigi calismada, 6grencilerin 6devlerini yapmaktaki i¢csel ve dissal sebeplerinin her ikisinin de
ogrencilerin 6dev yonetimi stratejisi ile pozitif iliskili oldugunu bulmustur. Ancak, bu sebeplerden sadece
icsel sebepler 6grencilerin odevlerini yapma ve basari ile pozitif iliskili ¢ikmistir. Xu (2010) ise
Ogrencilerin 6dev yaparken kullandiklari zaman yonetimi stratejisini, ustalik hedef yodneliminin ve
yetiskin odakli hedef yoneliminin pozitif yonde tahmin ettigini, arkadas odakli hedef yonelimine sahip
olmanin ise 6devdeki zaman yonetimi stratejisi ile iliskili olmadigi sonucuna ulagmistir. Benzer sekilde Xu
ve Wu (2013), 8. ve 11. sinif 6grencileri ile yaptigi calismada, 6grencilerin 6dev yonetimi stratejisini,
ustalik ve vyetiskin odakli hedef yoneliminin pozitif yonde tahmin ettigini, arkadas odakli hedef
yoneliminin ise bagimh degiskenle iliskili olmadigini bulmustur. Bu sonuglar, édevlerinde ustalik hedef
yonelimine sahip olan 06grencilerin, 6devlerinde daha fazla strateji kullanma egiliminde oldugunu
desteklemektedir. Buna goére ailelerin, ¢ocuklarinin 6devlerinde daha fazla ustalik hedef ydnelimini
benimsemesi igin, derste gegen konulari ezberlemelerinin degil anlamalarinin énemli oldugunu,
kendilerini zorlayici problemler ¢ézmelerini, hatalarindan 6grendikleri takdirde hata yapmanin sorun
olmadigini ve nottan daha ¢ok sarf ettikleri cabayr 6nemsemeleri gerektigini vurgulamalidirlar (Friedel,
Cortina, Turner & Midgley, 2007; Kahraman, 2011).

Calismanin deginilmesi gereken bazi sinirhliklari vardir. Calismadan elde edilen bulgular, 6grencilerin
kullanilan 6lgek maddelerine verdikleri cevaplara dayanmaktadir. ileriki calismalarda ailelerden anketler
ya da goriismeler yolu ile gocuklarinin ev 6devlerine yonelik sagladigi destek konusunda veri toplanabilir.
Bu calisma, ortaokul 6grencilerinin fen bilimleri dersine yonelik 6devlerinde kullandiklari stratejiler,
odevlerinde benimsedikleri hedef yonelimleri ve ailenin 6devlerinde verdigi destegi kapsamaktadir.
ileriki calismalarda, ilkokul ve lise gibi diger egitim-6gretim kademeleri ile matematik ve ingilizce gibi
diger derslerde, tespit edilen iliskilerin benzer olup olmadigi arastirilabilir. Ayrica ileride, ailelere
cocuklarinin 6devlerinde icerik odakli ve 6zerklik odakli destegi nasil verebileceklerine yonelik egitimler
verilebilir ve bu egitimlerin etkinligi deneysel calismalar yapilarak incelenebilir.
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