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Introduction

The person has to communicate with the social environment in order to live a healthy and happy life.
The development of positive communication skills among people develops through intra-family
relationships from the first years of life. In the early childhood years, parents, especially mothers, have
an important role in the development and support of communication skills. Increasing the quality and
duration of communication training to be given to the mothers can improve mother-child
communication. For this reason, it is necessary to develop alternative education models in order to
make mother trainings reach more and more people. From these models, giving communication training
based on ‘from child to parent approach’ to mothers whose children attending mobile preschools will
help to increase the quality of mother-child communication.

The main purpose of family training is to guide parents through strengthening their self-confidence
and developing their parenting skills for their children's physical, mental, social and emotional
developments. Parent educations are carried out using many different models (Cagdas & Secer, 2004).
These trainings are provided in public education centres, family health centres, family life centres and in
schools, also they can be provided as house-centred or distance education. Family education ensures
that the parents become aware of the responsibilities that they must take in their children's education
and that this awareness is enhanced, the child's development is supported, and this support to the
child's development is long-term and lasting. Early family training is especially important for the
development of children of lower socio-economic level families (Guler Yildiz, 2014). It is important for
parents to know the developmental characteristics of their children from the moment they are born and
to know how to communicate with them so that the learning capacities of the children can be brought
to the highest level. The assumption that the quality of the early mother-child relationship is influenced
by the socio-emotional development of the child is supported by the theory of attachment (Ferreira et
al., 2016). The supportive nature of the parent-child relationship is related to the higher social
competence of the child (Marti, Bonillo, Jane, Fisher & Duch, 2015). The quality of relationship between
family and child; (Gerrits, Goudena & Van Aken, 2005; Lindsey & Mize, 2001; Pasiak, 2011) affects the
relationship with their peers. Determining the content of the trainings given to the parents in line with
the needs of the working group is important in terms of increasing the training given. Effective
communication training is at the forefront of education that should be given priority to all parental
groups. The quality of communication that parents make with their children will be enhanced through
effective communication training.

Using alternative models to reach out for parents with various needs instead of giving a single model
of family training will contribute to the education of pre-school children. Alternative family education
models should be diversified so that family education can reach a wider range. The fact that all family
trainings are conducted in an institution-centred manner will reduce the number of people benefiting
from such trainings.

From child to child approach is an alternative teaching approach in which children actively
participate in the learning process and apply the information they learn to real life (Hanbury, 1993;
Giltekin, Deveci & GlirdoganBayir, 2009). The approach involves a process in which children work with
their parents, peers and other people in the community on issues related to the society (Fazlioglu,
2012). In many countries around the world, child-to-child education activities for health education have
proved children to develop their own health as well as others' health-related knowledge. It is aimed at
increasing the quality of education for children who cannot afford to go to school due to the approach
of from the child to the child, especially in areas where the schooling rate is low. The approach consists
of three sub-dimensions, from the child to the child, from the child to the family and from the child to
the society. From the child to the parent model can be used as an alternative model in family education.

Mobile preschools, as another alternative preschool education model, is an alternative education
program to the institutionalized preschool education models for children whose families are with
insufficient financial means and who can’t attend pre-school education institutions and it aims to
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expand and develop preschool education. Mobile preschools are intended to provide training for
children who cannot benefit from pre-school education institutions until they can be served
permanently. They are set up in regions where the children who cannot benefit from pre-school
education institutions are in the majority and are trained by mobile pre-school teachers (Nutton et al.,
2011) Mobile preschools offer developmental opportunities for disadvantaged children who cannot
reach institutional service if they are organized according to children's interests and developmental
needs. Family participation and education activities applied in mobile kindergartens are limited due to
lack of suitable space.

In the literature survey conducted it is seen that in addition to studies showing that maternal
education programs contribute to their mother and their children in various fields , there are also
studies in which positive outputs are obtained with mobile preschool applications.

In the study of Gezer (2009), it was found that the mobile preschool project had a positive effect on
children, and the children who had taken pre-school education had higher levels of class activity, school
success and personal-social skills (Gezgin, 2009). In their studies with children educated in mobile
preschools (Haktanir, Akglin, Karaman & Duman, 2012) it has been revealed that children who benefit
from educational activities show progress in all developmental areas (Haktanir, Akglin, Karaman &
Duman, 2012). Existing studies in mobile preschools are limited to examining the effect of the given
education on the development areas of children, and no studies have been conducted on mother child
communication.

As with the mobile preschool model, from the child to child model is more concerned with nutrition,
health and environmental education. In Ataman's (2009) study, it has been shown that from child-to-
child application affects children's eating habits positively (Ataman, 2009). Ozyiirek et al. (2016)
examined the impact of dental health education conducted by the approach from the child to the child.
As a result, it has been stated that children actively contribute to their own learning and that they
transmit their learning to other children and families (Ozyiirek et al., 2016). Studies investigating the
parental child relationship (Aguilar, Sroufe, Egeland & Carlson, 2000; Pianta, 1997) suggest that the
emotional and behavioural problems of children are largely related to the problems experienced in the
parent-child relationship. In this context, it is emphasized that parent-child relationships should be
examined as factors affecting the development of behavioural problems in children (Maccoby, 1980;
Oktay, 2007). On the other hand, there are research reports indicating that problems with parent-child
relationships are in the first place among the problems that pre-school children experience (OCD,
University of Pittsburgh, 2005).

There have been several institution-centred trainings on communication between mother and child
(Akgiin, 2008; Cagdas & Ari, 1999), but no literature on the communication skills of children and
mothers in mobile preschools have been found. Within the scope of the study, two alternative
educational methods were used in combination: “Education from the Child to the Mother” and “Mobile
Kindergarten”.

In this context, the purpose of this research is to investigate the effect of communication education
based on from the child to the mother approach on mothers whose children attending to the mobile
preschools and on mother-child communication. In response to this general objective, the following
questions were sought:

Is there a difference between the pre-test scores of the Parent-Child Communication Assessment
Tool for the mothers in the experimental and the control groups?

Does the communication education applied in from the child to the mother educational approach
affect the final test score of the Parent-Child Communication Assessment Tool in the experimental and
control group?

Is there a difference between the scores of the Parent-Child Communication Assessment Tool post-
test and retention test for the mothers in the experimental group?
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Method

In this section, the model of the research, the study group, the data collection tools, the data
collection method and the statistical methods used in the evaluation of the data are presented. It also
includes information about from child to mother approach based communication training which was
applied to the mothers whose children are in the experimental group.

Research Design

This study was carried out to investigate the effect of from the child to mother approach based
communication training given to the mothers whose children attending to mobile preschool, which was
in Mamak Municipality of Ankara Province, on mother-child communication and was designed in
experimental design with pre-test-post-test control group in quantitative model.

Experimental design with pre-test, post-test and control group is a widely used mixed design. It is an
associated design as participants are evaluated before and after the experimental procedure in relation
to the dependent variable. It is an unrelated design as experimental and control groups which are
composed of different subjects are compared (Buyukéztirk, 2012).

Study Group

The study group of the research was composed of mothers and children who were registered in five
neighbourhoods of Mamak Municipality in Ankara Province and attended mobile preschools during
2015-2016 Academic Year. Permission has been obtained from Mamak Municipality for the application
of from the child to mother approach based communication training and the Parent-Child
Communication Assessment Tool. Two of the five neighbourhoods served by the mobile preschool were
designated as random experiment groups and the remaining three neighbourhoods were selected as
control groups. One of the children in the experimental group was not included in the study because her
mother did not want to participate in the study. The distribution of the children and their mothers in the
study based on the neighbourhoods is given in Table 1. Table 1 shows the distribution of children
receiving education in randomly selected neighbourhoods determined as experimental and control
group where 33 of the mothers and children who participated in the study were in the experiment and
47 were in the control group.

Table 1.
Distribution of Children's Mothers according to Neighborhoods in Experimental and Control Group.

1* Neigh. 2" Neigh. 3" Neigh. 4" Neigh. 5"Neigh.  Total
Experimental 20 13 33
Control 19 16 12 47
Table 2.
Distribution of Children in Experimental and Control Groups by Gender.

Experimental Group Control Group Total
f % f % f %

Female 19 57.60 31 66.00 50 62.50
Male 14 42.40 16 34.00 30 37.50
Total 33 100.00 47  100.00 80 100.00

In Table 2, when the gender distributions of the children in the experimental and control groups are
examined, 57.60% are in the experimental group and 66.00% in the control group. Male children
constitute 42.40% of the experimental group and 34.00% of the control group. In total, 62.50% of the
children attending the mobile kindergarten were female (n = 50) and 37.50% were male (n = 30). Table 3
shows the distribution of children in the experimental and control groups by sibling numbers.
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Table 3.
Distribution of Children in the Experimental and Control Groups by Sibling Numbers.
Experimental Group Control Group Total

f % f % f %
One sibling 8 24.20 8 17.00 16 20.00
Two siblings 16 48.50 26 55.30 42 52.50
Three siblings 3 9.10 7 14.90 10 12.50
Four and up siblings 6 18.20 6 12.80 12 15.00
Total 33 100.00 47 100.00 80 100.00

Given the distribution of sibling numbers in Table 3, it is seen that 48.50% of the children in the
experimental group had two siblings and 55.30% of the children in the control group had two brothers.
Table 4 shows the distribution of children in the experimental and control groups according to their
birth order.

Table 4.
Distribution of Children in the Experimental and Control Groups by Birth Order.
Experimental Group Control Group Total

f % f % f %
First 14 42.40 23 48.90 37 46.30
Second 12 36.40 15 31.90 27 33.80
Third 2 6.10 4 8.50 6 7.50
Fourth and up 5 15.20 5 10.60 10 12.50
Total 33 100.00 47  100.00 80 100.00

When the distribution of the children in the experiment and control groups in Table 4 according to
the order of birth is examined, it is seen that 42.40% of the children in the experimental group are the
first child and 36.40% are the second child. 48.90% of the children in the control group are first child and
31.90% are second child. Table 5 shows the distribution of children in the experimental and control
groups according to whether they had taken pre-school education in mobile kindergarten in the
previous years.

Table 5.
Distribution of Children in The Experimental and Control Groups According to whether They Had Taken
Pre-School Education or not.

Experimental Group Control Group Total
f % f % f %
Educated 8 24.20 10 21.30 18 22.50
Not educated 25 75.80 37 78.70 62 77.50
Total 33 100.00 47 100.00 80 100.00

Table 5 shows the distribution of the children in the experiment and control groups according to
their reception status in mobile kindergarten in the previous years. It is seen that 75.80% of the children
in the experimental group did not receive education in mobile kindergarten, and 78.70% of the children
in the control group did not receive education in mobile kindergarten.

Data Collection Tools

With the purpose of collecting the demographic information of the children and their parents
included in the survey, the "General Information Form" was used as a data collection tool and the
"Parent-Child Communication Assessment Tool" was used with the aim of revealing the affect and
permanence of the communication education given to mother on mother child communication.

41



Osman BASIT, Esra OMEROGLU— Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 37-60

General Information Form

In order to obtain demographic information for the children surveyed, the General Information Form
prepared by the researcher was used. In the form there are questions about the gender of the child, the
number of siblings, the order of birth, and whether or not they were continuing to the mobile
kindergarten.

Parent-Child Communication Assessment Tool

In this study, a Parent-Child Communication Assessment Tool, which was developed and checked in
terms of validity and reliability by Arabaci in 2011, was used to evaluate the behaviours related with
communication of parents who have children aged 48-60 months with their children. In order to
determine the validity and reliability of ABCIDA; exploratory and confirmatory factor analyses; ltem-
total score reliability, Cronbach Alpha reliability and test-retest reliability analyses were conducted to
determine the overall reliability of the tool. According to the results of the Explicit Factor Analysis (EFA)
and Confirmatory Factor Analysis (CFA) statistics, which were made to test the structural validity of the
ABCIDA, it is seen that the vehicle supports a five-dimensional structure. The internal consistency
coefficient (a) of the ABCIDA subscale was (a) .67, the internal consistency coefficient of the listening
subscale was (a) .70, the internal consistency coefficient of the message subscale (a) .56 and internal
consistency coefficient for the empathy sub-dimension (a) .73. When the results of test-retest reliability
are examined; test-retest correlations were set to .93 for the speech sub-dimension, .96 for the listening
sub-dimension, .98 for the message sub-dimension, .95 for the non-verbal communication sub-
dimension, and .96 for the empathy sub-dimension. Accordingly, it is seen that the relationship between
the results of the two applications is meaningful. As a result of the research, it is found that ABCIDA has
a reliable measurement capacity and a consistent structure (Arabaci & Omeroglu, 2016). The Parent-
Child Communication Assessment Tool consists of five sub-dimensions; speech, listening, message,
nonverbal communication, empathy and 37 items. It is a tool that can be applied to parents as individual
or in small group and there are eight items in the speech subdivision, six items in the listening
subdivision, eight items in the message subdivision, six items in the nonverbal communication
subdivision, and nine items in the empathy subdivision. The tool is based on a five-point Likert rating of
"always," "frequently," "occasional," "rarely," and "never." The high scores from the sub-dimensions of
the Parent-Child Communication Assessment Tool indicate that the parent is in a positive and effective
communication with the child. On the other hand, low communication scores from the sub-dimensions
indicate that the parents have disorientation in their communication with the child. Brief information
about the tool has been presented at the beginning of the application form. There is no time limit for
the implementation of the tool.

Collection of Data

The data of the research were collected by the researcher during the spring semester of 2015-2016
academic year. First of all, permission was obtained from Mamak Municipality to conduct the research.
Before the training started, Parent-Child Communication Assessment Tool was applied as a preliminary
application to mothers in five neighbourhoods where mobile preschool was giving service. How to fill
and investigate the scale was explained to the mothers when they brought their children to the
kindergarten or take them. The Communication Training Program was then implemented in sixteen
sessions during eight weeks in two neighbourhoods, which were then randomly assigned to the
experimental group among the five neighbourhoods served by mobile preschool. Immediately following
the implementation of the training program, final applications were performed with the mothers both in
the experimental and in the control group. Two weeks after the last application, the Parent-Child
Communication Assessment Tool was applied again as a retention application to the mothers in the
experimental group.
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Preparation and Implementation of from Child to Mother Communication Training Program

Developed within the scope of the research, "from Child to Mother Communication Training
Program" aims to support communication skills and strengthen the communication skills of pre-school
children with their mothers. After the literature review on communication skills, "from Child to Mother
Communication Training Program" was prepared for the development of communication skills. While
preparing the program, firstly the achievements and indicators related to communication skills were
established. The achievements and indicators of the program were selected and formal arrangements
were made in relation to the communication skills among the goals, objectives and achievements of the
Ministry of National Education, Preschool Education 2002, 2006 and 2013 programs. As the
achievements and indicators contained in the programs were found to be sufficient, new achievements
and indicators were not added.

Suitability for the purpose of the research of selected achievements, sub-dimensions of
communication skills; listening, speaking, empathy, non-verbal communication and message
compatibility, whether it supports for mother child communication and compliance with the
development of children aged 48-60 months were presented to the audience of five academicians who
were experts in the field of pre-school education. After the expert opinion, 9 achievements and 34
indicators were identified.

For the internalization of children of the achievements and indicators, achievements and indicators
were distributed repeated in 16 sessions. A chart showing which achievement and the indicator is to be
placed in which activity and how many times to be repeated was shown. The achievements and
indicators were handled in the event plan in a strictly correct order, repeated at different times and at
different events.

While preparing the activities in the training program, attention was paid to ensure that the activities
were in accordance with the development levels of the children, that the children would participate
with fun, and that they were child-centred. In addition to this, different types of activities are included
during the day without bringing up the same kind of activities. At the same time, a daily flow of
children's active and sit-down activities was also organized taking into account the active-passive
balance. Transitions between activities were designed to be linked in order to facilitate the transition
from one activity to another. Activities that were easy to implement were chosen because two or three
activities in one day could also be repeated at home by telling the activities the children have done at
school to their mothers at home. All the pre-school education activities were included and the training
program that was applied was organized in Turkish, Art, Mathematics, Science, Reading and Writing,
Music, Movement, Games, Drama and family participation activities.

"From Child to Mother Communication Training Program" was planned for eight weeks and sixteen
sessions for the children in the experimental group, and forty-two training events were organized in
each session to contribute to the development of one or more of the communication sub-dimensions.
While "From Child to Mother Communication Training Program" was administered to the children in the
experiment group two days a week in the morning and the afternoon by the researcher in two different
neighbourhoods in mobile preschool, the Ministry of Education Preschool Education Program (2013)
was applied to the children in the control group.

The children were reminded throughout the process that all activities done in the mobile preschool
should be done with their mothers at home, that the television should be closed while these activities
taking place, and that the mothers should not be interested in anything else during the activities. At the
same time, these warnings were highlighted in newsletters sent to mothers for each event that was
made in the process and in promotional and evaluation meetings that were held. The news letters sent
to the mothers also emphasized what the mothers should pay attention to, as well as how the activities
would be implemented so that they could give clues as children may forget the events.
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During the events, children were given opportunities to talk to each other and listen to each other.
Activities such as drama and games were carried out so that they could communicate by expressing
feelings and thoughts through their minds, empathizing with each other, trying to understand each
other and using body gestures and mimics.

Repetition of the activities in mobile preschool with their mothers at home is thought to the increase
of communication between mother and child as children spend their time with their mothers more
efficiently. During these activities which were carried out at home, the children told their moms
activities and repeated the songs, poems, finger games that they learnt with their mothers.

From the Child to Mother Communication Training offered the opportunity to spend at least 30
minutes daily for the mother and the child. This opportunity contributed to healthy communication
between the mother and the child, listening to each other and expressing themselves. Children taught
singers, singles and poems to their mothers. Thanks to the training program, non-verbal communication
skills were supported by establishing mutual communication and eye contact. In the training program,
story completion activity was carried out and questions such as "what would you do if you did, what else
could be done in this situation, what were you feelings?" were asked and they were asked to complete
the half-finished stories. These and similar activities are thought to contribute to empathetic thinking
skills.

Analysis of Data

The data obtained through the Parent-Child Communication Assessment Tool and the General
Information Form were transferred to the computer environment and analysed using an appropriate
data analysis program. In order to determine the effect of From the Child to Mother Communication
Training Program on the communication mothers established with their children, pre- and final
application scores those mothers in the experimental group and in the control group taken from the
Parent-Child Communication Assessment Tool were examined by t test for the independent samples in
order to determine whether the scores were different or not. The t test for independent samples is a
parametric technique used to compare the significance of the difference between the means obtained
from two independent sample groups (Cokluk, Sekercioglu & Blyukoztirk, 2014).

The t-test was used for the related samples to compare the scores of mothers of children who were
in the experimental group and took the last application and retention application of the Parent-Child
Communication Assessment Tool (Blyukoztirk, 1998).

Results

In this section, independent-sample t-test and paired-sample t-test findings are presented related on
pre-post practices and permanence practises for determining the effect of from child to child approach
based communication training given to mothers of children in the experimental and control groups on
mother child communication.

Table 6 examines whether there is a significant difference between the mean of the scores of the
mothers of the children in the control group and the average of the scores of the mothers of the
children in the test group in the preliminary application on the ABCIDA sub-dimensions and generalities.
There is no significant difference between the scores of the mothers in the experimental and control
groups on Speech (t(75=.06, p=.95>.05), Listening (t(;3=1.93, p=.06>.05), Message (t;;5=1.86, p=.07>.05),
Nonverbal Communication (t;5=1.80, p=.08>.05), Empathy (tzs=.11, p=.92>.05), subscales and the
overall score (tg=1.26, p=.21>.05) of the scale. When the pre-test scores of the Parent-Child
Communication Assessment Tool applied to the mothers of the children attending the mobile
kindergarten are examined, it is seen that the scores of the mothers are close to each other and the
effect of the education program is important.
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Table 6.
t-Test Results Regarding Significant Differences between Pre-Application Scores of Parent- Child
Communication Assessment Tool of Mothers of Children in the Experimental and Control Groups.

Pre-application Group f Average Sd t df p

Speech Control 47 31.91 4.99 .06 78 .95
Experimental 33 31.85 4.04

Listening Control 47 24.79 3.09 1.93 78 .06
Experimental 33 23.33 3.60

Message Control 47 29.74 3.84 186 78 .07
Experimental 33 28.03 4.33

Nonverbal Communication Control 47 25.06 2.69 1.80 78 .08
Experimental 33 23.91 3.00

Empathy Control 47 35.49 5.73 A1 78 .92
Experimental 33 35.36 4.37

Overall Scale of the Scale Control 47 147.00 16.14 126 78 21
Experimental 33 142.48 15.29

When the answers given to the Parent-Child Communication Assessment Tool applied to the
mothers of the children attending the mobile preschool are examined, it is seen that there is no
significant difference between the scores of the mothers who took place in the experimental and
control groups. When pre-test scores of the Parent-Child Communication Assessment Tool applied to
the mothers of children attending in the mobile preschool are examined, it is seen that it is important in
terms of the education program as the scores of the mothers are close to each other.

Table 7.
t-Test Results Regarding Significant Differences between Post-Application Scores of Parent-Child
Communication Assessment Tool of Mothers of Children in the Experimental and Control Groups.

Post-Application Group f Average Sd t df p

Speech Control 47 32.45 2.96 556 78 .00*
Experimental 33 33.00 35.67

Listening Control 47 25.02 2.37 434 78 .00*
Experimental 33 27.03 1.42

Message Control 47 31.06 3.93 441 78 .00*
Experimental 33 34.24 1.54

Nonverbal Communication Control 47 24.34 2.65 6.62 78 .00*
Experimental 33 27.61 1.20

Empathy Control 47 34.89 3.76 779 78 .00*
Experimental 33 40.64 2.32

Overall Scale of the Scale Control 47 147.77 11.29 832 78 .00*
Experimental 33 165.18 4.85

In Table 7, it was examined whether there is a significant difference between the average of the
scores of the mothers of the children in the control group of the last application on the ABCIDA sub-
dimensions and the general average of the scores of the mothers of the children in the test group. There
appears to be a significant difference between the scores of the mothers in the experimental and
control groups on Speech (t(75=5.56, p=.00<.05), Listening (t(;s=4.34, p=.00<.05), Message (t(;5=4.41,
p=.00<.05), Nonverbal Communication (t;5=6.62, p=.00<.05), Empathy (t(;3=7.79, p=.00<.05) subscales
and the overall score (t;3=8.32, p=.00<.05) of the scale. It can be said that this significant difference
between the average scores of ABCIDA sub-dimensions of the mothers in the experimental and control
groups and the general point of the scale result from the from Child to Mother Communication Training
Program.
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Table 8.

Paired-Sample T-Test Results Regarding Significant Differences between Last Application and
Permanence Practice Points of Parent-Child Communication Assessment Tool of Mothers of Children in
the Experimental Groups.

Experimental Group Group f Average Sd t df p

Speech Last 33 35.67 1.80 94 32 .35
Permanence 33 35.39 1.85

Listening Last 33 27.03 142 188 32 .07
Permanence 33 26.67 1.38

Message Last 33 34.24 1.54 A7 32 .86
Permanence 33 34.30 1.72

Nonverbal Communication  Last 33 40.64 232 130 32 .20
Permanence 33 40.18 1.88

Empathy Last 33 27.61 120 119 32 .24
Permanence 33 27.36 1.60

Overall Scale of the Scale Last 33 165.18 485 195 32 .06
Permanence 33 163.91 4.85

According to Table 8, it is seen that there is no significant difference between the average of the last
application points and the permanence application points of the mothers of the children in the
experimental group related to the sub-dimensions and general of the Parent Child Communication
Assessment Tool. It is seen that there is no significant difference between the scores of the last
application and retention application of the mothers in the experimental group on Speech (t;3;=.94,
p=.35>.05), Listening (t32=1.88, p=.07>.05), Message (t;32=.17, p=.86>.05), Nonverbal Communication
(t32=1.30, p=.20>.05), Empathy(t;3»=1.19, p=.24>.05) subscales and the total sum (t(3,=1.95, p=06>.05)
of the scale. When the findings of the last test and permanence test of the experimental group are
compared, it can be said that the permanence of from Child to Mother Communication Training
Program continues.

Discussion, Conclusion & Implementation

This study was carried out to determine whether from the Child to Mother Approach Based
Communication Training influences mother-child communication and whether this effect persists or not.

The post-application results of the Parent Child Communication Assessment Tool of the mothers of
the children in the experimental and control groups were examined by Independent-Sample t-Test. A
statistically significant difference was found in favour of the experimental group between the Parent-
Child Communication Assessment Tool, Speaking, Listening, Message, Nonverbal Communication,
Empathy subscales and the average of Parent-Child Communication Assessment Tool total post-
application scores.

It is seen that there is a significant difference between the scores of the mothers of children in the
experimental group and the scores of those in the control group in terms of speaking, listening,
message, nonverbal communication, empathy subscales and the general situation of the scale in the
final application of the Parent Child Communication Assessment Tool. This favourable increase in the
scores of the mothers of the children in the experimental group is said to be due to the communication
training applied which was based on from child to mother education approach. In the educational
activities, the achievements and indicators of communication skills are included for the internalization of
children's communication skills and for applying these activities with their mothers at home.
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The appropriate educational environment and training materials for the activities were prepared,
pre-school education activities were carried out with active participation of all children, and finally
activities were evaluated together with the children during the evaluation stage.

There was a significant difference when the pre-application and final application scores of the
experimental and control groups were compared. This difference is thought to be caused by the from
child to mother effective communication program. When the literature is examined; in a study by
Madden, O'Hara and Levenstein (1984), it was seen that the Mother Child Home Program (MCHP)
contributed to mother's verbal communication with their children;

In Erbay, Arslan and Cagdas's study in 2011, it was seen that the "Communication Training Program"
contributed to listening and verbal expression skills of children in the age group of six. In Ogretir &
Demiriz (2009) study, "Mother Home Visit Training Program" contributed to the empathic tendencies of
the mothers. In a study conducted by Tuijl and Leseman (2004), a home-based intervention program
based on strengthening maternal-child interaction for children at risk within the four- to six-year age
group contributed to mother-child communication. In the study conducted by Cagdas, Arslan, Erbay and
Orc¢an (2010) with mothers who had children at the age of 6, effective maternal education contributed
to mother-child relationship levels. Evirgen (2002) notes that school-sponsored mother education
programs developed by himself for mothers who have 6-year-old children contributed to mothers’
listening and empathy skills. In the research conducted by Cagdas (1997), the "Mother-Child
Communication Language Education" program contributed to mothers' positive relation with their
children. In the research of Onder, Balaban Dagal and Sanli (2005) with 42 children between 60-68
months in 2015, they conclude that they have contributed positively to the communication skills of the
children in the experiment group by “Communication Skills Improvement Program". The result of this
study and the results of the previous research are in line.

The results of the post-application and permanence application of Parent-Child Communication
Assessment Tool of the mothers of the children in the experimental group were examined by the
Independent-Sample T-Test. There was no statistically significant difference between the scores of the
Parent-Child Communication Assessment Tool's Speech, Listening, Message, Nonverbal Communication,
Empathy subscales and general Parent-Child Communication Assessment Tool post-application scores
and permanence practice scores of the mothers of the children in the experimental group.

All of these activities conducted during the From Child to Mother Effective Communication Program
can be said to have provided permanence of communication between children and the mothers in the
experimental group.

It has been determined that the communication education given to the mothers of the children who
attended the mobile kindergarten by the approach of "from Mother to Child" has a contribution to the
mother-child relationship. In addition, it has been determined that communication between mother and
child has developed the dimensions of speaking, listening, message, nonverbal communication and
empathy. It was seen that the effect of this education given to the mothers in the experimental group
continued.

The research is limited to 48-60 months children and their mothers who continue to the mobile
kindergarten at Mamak Municipality Mobile Kindergarten in Ankara in 2015-2016 academic year. In
addition, another limitation of the study is that given education is implemented only with the dimension
of “from child to the mother” of “child to child approach”. Including only "communication education" of
prepared program is another limitation of the study. In line with these limitations, the study covers
communication education, which is applied with from child to mother approach for 48-60 month old
children and their mothers who attended the mobile kindergarten attached to Mamak Municipality of
Ankara province.
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In mobile kindergarten, it is suggested that the communication education given by from the child to
the mother should be applied from the child to the family. In this way, the communication quality of all
family members is expected to increase. Besides, it is suggested to prepare and implement education
programs of other important subjects that should be handled in preschool period other than
communication education with this method. In order to reveal the details of the effect of this education
given by from the child to the mother, it is suggested that the mothers and children in the working
group should be monitored longitudinally and evaluated in qualitative aspect in future studies. It is
suggested that from the child to the mother approach should be used in institutional education as an
alternative method in parental education. In the methods to be used for family education in the pre-
school education program, it is suggested to add the updates about the details of the "from child to the
family" method. By increasing the number of mobile kindergartens, parents can participate in the
various trainings planned in these kindergartens.
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Tiirkge Siiriim

Girig

Kisi, sosyal cevrede saglikh ve mutlu bir yasam strmek icin iletisim kurmak zorundadir. Kisiler
arasinda olumlu iletisim becerilerinin gelisimi yasamin ilk yillarindan itibaren aile ici iliskiler yoluyla
gelismektedir. Erken gocukluk yillarinda iletisim becerilerinin gelistiriimesi ve desteklenmesinde ailenin
ozellikle de annelerin dnemli bir yeri vardir. Annelere verilecek iletisim egitiminin kalitesi ve silresinin
arttirilmasi anne gocuk iletisimini gelistirebilir. Bu sebeple annelere yonelik egitimlerin daha ¢ok kisiye
ulagmasi igin alternatif egitim modelleri gelistirilmesi gerekliligi ortaya ¢ikmaktadir. Bu modellerden
cocuktan ebeveyne yaklasimi ile ¢ocuklari gezici anaokuluna devam eden annelere iletisim egitimi
vermek anne ¢ocuk iletisiminin kalitesinin arttirilmasina fayda saglayacaktir.

Aile egitiminin temel amaci, anne ve babalarin 6zgivenini giliclendirerek, cocuklarinin fiziksel,
zihinsel, sosyal ve duygusal gelisimi icin anne-babalik becerilerini gelistirecek sekilde anne babalara
rehberlik etmektir. Anne baba egitimleri birgok farkli model kullanilarak yuritilmektedir (Cagdas &
Secer, 2004). Bu egitimler halk egitim merkezlerinde, aile saghg merkezlerinde, aile yasam
merkezlerinde ve okullarda kurum merkezli olarak verildigi gibi ev merkezli veya uzaktan egitim yoluyla
da verilmektedir. Aile egitimi, ¢ocugun egitiminde ailenin almasi gereken sorumlulugun bilincine
varmasini ve bu bilinci arttirilmasini, cocugun gelisiminin desteklenmesini, cocugun gelisimine saglanan
bu destegin uzun vadeli ve kalici olmasini saglar. Erken donemde verilen aile egitimleri 6zellikle alt sosyo
ekonomik seviyedeki ailelerin gocuklarinin gelisimleri icin 6nem arz etmektedir (Giler Yildiz, 2014). Anne
babalarin gocuklari diinyaya geldigi andan itibaren ¢ocuklarinin gelisim 6zelliklerini bilmesi ve onlar ile
nasil iletisim kurmalari gerektigini bilmeleri ¢ocuklarin dogum ile getirdikleri 6grenme kapasitelerinin en
list seviyeye tasinabilmesi icin dnemlidir. Erken donemde kurulan anne-gocuk iligkisinin kaliteli olmasi,
¢ocugun sosyo-duygusal gelisimini etkiledigi varsayimi baglanma teorisi ile de desteklenmektedir
(Ferreira et al., 2016). Anne-baba-cocuk iliskisinin destekleyici bir yapida olmasi cocugun daha yiksek
sosyal yeterlilik sahip olmasi ile iliskilendiriimektedir (Marti, Bonillo, Jane, Fisher & Duch, 2015). Aile
cocuk arasindaki iliskinin kalitesi; akranlari ile olan iliskilerini (Gerrits, Goudena & Van Aken, 2005;
Lindsey & Mize, 2001; Pasiak, 2011) etkilemektedir. Ebeveynlere verilen egitimlerin igerigi ¢ahsilan
grubun ihtiyaglari dogrultusunda belirlenmesi verilen egitimin etkisini arttirmasi agisindan onemlidir.
Etkili iletisim egitimi, tUm ebeveyn gruplarina oncelikli olarak verilmesi gereken egitimin basinda
gelmektedir. Ebeveynlerin ¢ocuklari ile kurduklari iletisimin kalitesi, etkili iletisim egitimi sayesinde
artacaktir.

Aile egitiminin tek tip bir model benimsenerek verilmesi yerine, gesitli ihtiyaclara sahip ebeveynlere
ulasacak sekilde alternatif modeller kullanilarak verilmesi okul 6ncesi ¢ocuklarinin egitimine katki
saglayacaktir. Aile egitimlerinin daha genis bir kesime ulasabilmesi icin alternatif aile egitim modelleri
cesitlendirilmelidir. Tim aile egitimlerinin kurum merkezli olarak yapilmasi bu egitimden yararlanan
insan sayisini azaltacaktir.

Cocuktan ¢ocuga yaklasimi ¢cocuklarin 6grenme siirecine etkin olarak katildiklari, 6grendikleri bilgileri
gercek yasama uyguladiklarn alternatif bir 6gretim yaklasimidir (Gultekin, Deveci & Gilirdogan Bayir,
2009; Hanbury, 1993). Cocuktan cocuga yaklasimi, ¢ocuklarin toplumla ilgili problemler konusunda
aileleriyle, akranlariyla ve toplumdaki diger kisilerle birlikte calistiklari bir siireci icerisinde barindirir
(Fazhoglu, 2012). Dinya Uzerinde pek ¢ok tlkede saglk egitimi amaciyla uygulanan ¢ocuktan gocuga
egitimi etkinlikleri ¢ocuklarin, hem kendi sagliklarini hem de baskalarinin saghk ile ilgili bilgilerini
gelistirebileceklerini kanitlamislardir. Ozellikle okullasma oraninin diisiik oldugu bélgelerde kullanilan
cocuktan cocuga yaklasimi sayesinde okula gitme firsati yakalayamayan ¢ocuklarin egitim kalitesinin
arttirilmasi amaclanmaktadir. Yaklasim, cocuktan ¢ocuga, ¢ocuktan aileye ve ¢ocuktan topluma olmak
Uzere Ug¢ alt boyuttan olusmaktadir. Cocuktan aileye alt boyutu, aile egitiminde alternatif bir model
olarak kullanilabilir (Fazhoglu, 2012).
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Bir diger alternatif okul dncesi egitim modeli olan gezici (mobil) anaokullari ise okul 6ncesi egitimi
yayginlastirmak ve gelistirmek amaciyla, maddi imkanlari yetersiz ailelerin okul ©ncesi egitim
kurumlarina devam edemeyen cocuklar igin kuruma dayali okul dncesi egitimi modellerine alternatif bir
egitim uygulamasidir. Gezici anaokullari, okul 6ncesi egitim hizmetinden yararlanamayan gocuklara kalici
hizmet saglayincaya kadar egitim vermeyi amaglamaktadir. Okul 6ncesi egitim kurumlarindan
yararlanamayan g¢ocuklarin ¢ogunlukta oldugu bolgelerde kurulmakta ve gezici okul 6ncesi 6gretmeni
tarafindan egitim verilmektedir (Nutton et. al., 2011). Gezici anaokullari, cocuklarin ilgileri ve gelisimsel
gereksinimlerine uygun sekilde diizenlendiginde kurumsal hizmete ulasamayan dezavantajli ¢cocuklar igin
gelisimsel firsatlar sunar. Gezici anaokullarinda uygulanan aile katilim ve egitimi calismalari uygun
mekanin olmamasindan kaynakli olarak sinirli kalmaktadir.

Yapilan literatlr taramasinda, annelere uygulanan egitim programlarinin anneler ve gocuklarina
cesitli alanlarda katki sagladigini gosteren calismalarin yani sira, gezici anaokulu uygulamalariyla da
olumlu ciktilarin elde edildigi calismalar bulunmaktadir. Gezgin’in (2009) ¢alismasinda gezici anaokulu
projesinin ¢ocuklar tzerine olumlu etkilerinin oldugu, okul dncesi egitimi almis olan ¢ocuklarda sinif igi
etkinlik duizeyleri, okul basarisi ve kisisel-sosyal becerilerinin daha ylksek oldugu saptanmistir (Gezgin,
2009). Haktanir, Akglin, Karaman ve Duman’in (2012) gezici anaokulunda egitim gbren cocuklarla
yaptiklari ¢alismada, egitim etkinliklerinden yararlanan cocuklarin tiim gelisim alanlarinda ilerleme
oldugu ortaya konulmustur (Haktanir, Akgiin, Karaman & Duman, 2012). Gezici anaokulunda yapilan
mevcut ¢alismalar, verilen egitimlerin ¢ocuklarin gelisim alanlari {izerine etkisinin incelenmesi ile sinirli
olup, anne gocuk iletisimi konusunda ¢alismaya rastlaniimamistir.

Gezici anaokulu modeli gibi, alternatif yaklasimlardan biri olan ¢ocuktan ¢ocuga ile yapilan ¢alismalar
ise daha ¢ok beslenme, saglik ve gevre egitimi konularini kapsamaktadir. Ataman’in (2009) ¢alismasinda
cocuktan c¢ocuga uygulamasinin ¢ocuklarin beslenme aliskanliklarini olumlu etkiledigi gosterilmistir
(Ataman, 2009). Ozyiirek ve arkadaslarinin (2016) calismasinda gocuktan ¢ocuga yaklasimi ile yiiriitiilen
dis saghgl egitiminin etkisi incelenmistir. Sonugta, bu yaklasimla ¢ocuklarin aktif olarak hem kendi
o0grenmelerine katki sagladigi, hem de 6grendiklerini diger cocuklara ve ailelere aktarmasini sagladig
belirtilmistir. Ebeveyn c¢ocuk iliskisini inceleyen arastirmalarda g¢ocuklarin duygusal ve davranisgsal
problemlerinin biylk olgiide ebeveyn-gocuk iliskisinde yasanan problemlerle iliskili oldugu (Aguilar,
Sroufe, Egeland & Carlson, 2000; Pianta, 1997) belirtiimektedir. Bu baglamda, ana-baba-gcocuk
iliskilerinin, c¢ocuklarda davranis problemlerinin gelisimini etkileyen faktorler olarak incelenmesi
gerektigine vurgu yapilmaktadir (Maccoby, 1980; Oktay, 2007). Ote yandan, okul 6ncesi dénem
cocuklarinin yasadiklari sorunlar arasinda, anne-baba-gocuk iliskilerindeki sorunlarin ilk siralarda yer
aldigini gésteren arastirma raporlari bulunmaktadir (OCD, University of Pittsburgh, 2005).

Anne-cocuk arasindaki iletisim ile ilgili kurum merkezli olarak yapilan cesitli egitimler bulunmakla
birlikte (Akgin, 2008; Cagdas & Ari,1999) gezici anaokulundaki cocuklar ve annelerinin iletisim
becerilerine yonelik calismalara literatlirde rastlanilmamistir. Calisma kapsaminda iki alternatif egitim
yontemi olan Cocuktan Anneye Egitim ve Gezici Anaokulu bir arada kullanilmistir.

Bu kapsamda, bu arastirmanin amaci gezici anaokuluna devam eden ¢ocuklarin annelerine ¢ocuktan
anneye yaklasimi ile verilen iletisim egitiminin anne gocuk iletisiminde etkisini incelemektir. Bu genel
amag dogrultusunda asagidaki sorulara cevap aranmistir:

Deney ve kontrol grubunda yer alan annelerin Anne Baba Cocuk iletisimini Degerlendirme Araci 6n
test puanlari arasinda fark var midir?

Cocuktan anneye egitim yaklasimiyla uygulanan iletisim egitimi, deney ve kontrol grubunda yer alan
annelerin, Anne Baba Cocuk iletisimini Degerlendirme Araci son test puanini etkilemekte midir?

Deney grubunda yer alan annelerin Anne Baba Cocuk iletisimini Degerlendirme Araci son test ve
kalicilik testi puanlari arasinda fark var midir?
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Yontem

Bu bolimde arastirmanin modeli, ¢alisma grubu, veri toplama araglari, veri toplama yontemi ve
verilerin degerlendirmesinde kullanilan istatistiksel yontemler ile ilgili bilgiler yer almaktadir. Ayrica
deney grubundaki cocuklarin annelerine ¢ocuktan anneye egitim yaklasimi ile uygulanan iletisim egitimi
programina iliskin bilgilere de yer verilmistir.

Arastirmanin Deseni

Ankara ili Mamak Belediyesine bagl gezici anaokuluna devam eden cocuklarin annelerine gocuktan
anneye yaklasimiyla verilen iletisim egitiminin, anne gocuk iletisimine etkisinin incelenmesine yonelik
yapilmis olan bu ¢alisma nicel modelde 6n test-son test kontrol gruplu deneysel desende tasarlanmistir.

On test- son test ve kontrol gruplu deneysel desen; yaygin kullanilan karisik bir desendir.
Katihmcilarin, deneysel islemden 6nce ve sonra bagimh degiskenle ilgili olarak 6lgilmelerinden dolayi
iliskili bir desendir. Farkli deneklerden olusan deney ve kontrol gruplarinin karsilastiriimasindan dolayi
ise iliskisiz bir desendir (Buytikoztirk, 2012).

Calisma Grubu

Arastirmanin ¢alisma grubunu, 2015-2016 Egitim Ogretim yilinda Ankara ili Mamak Belediyesine bagli
gezici anaokulunun hizmet verdigi bes mahallede kayith olan c¢ocuklar ve anneleri olusturmustur.
Cocuktan Anneye iletisim Egitim Programinin ve Anne-Baba-Cocuk iletisimini Degerlendirme Aracinin
(ABCIDA) uygulanmasi icin Mamak Belediyesinden gerekli izinler alinmistir. Gezici anaokulunun hizmet
verdigi bes mahalleden ikisi rastgele deney gurubu olarak belirlenmis, geriye kalan tG¢ mahalle ise kontrol
grubu olarak segilmistir. Deney grubunda bulunan g¢ocuklardan birinin annesi ¢alismaya katilmak
istemediginden calismaya dahil edilmemistir. Calisma grubunda yer alan cocuklar ve annelerinin
mahallelere gore dagilimi Tablo 1’de verilmistir.

Tablo 1.
Deney ve Kontrol Grubuna Alinan Cocuklarin Annelerinin Mahallelere Gére Dagilimi.

1.mahalle 2.mahalle 3.mahalle 4.mahalle 5.mahalle Toplam
Deney 20 13 33
Kontrol 19 16 12 47

Tablo 1’de Deney ve Kontrol grubu olarak rastgele belirlenen mahallelerdeki egitim alan ¢ocuklarin
dagihmi gorilmektedir. Calismaya katilan anne ve ¢ocuklarin 33’iG deney, 47’si ise kontrol grubunda yer
almaktadir.

Tablo 2.
Deney Ve Kontrol Grubundaki Cocuklarin Cinsiyetlerine Gére Dagilimi.
Deney Grubu Kontrol Grubu Toplam
f % f % f %
Kiz 19 57.60 31 66.00 50 62.50
Erkek 14 42.40 16 34.00 30 37.50
Toplam 33 100.00 47  100.00 80 100.00

Tablo 2’de deney ve kontrol gruplarindaki ¢ocuklarin cinsiyet dagilimlari incelendiginde, kiz cocuklar
deney grubunda % 57.60, kontrol grubunda ise % 66.00 oraninda yer almaktadir. Erkek cocuklar ise
deney grubunun % 42.40’in1, kontrol grubunun ise % 34.00’tn0 olusturmaktadir. Toplamda gezici
anaokuluna devam eden gocuklarin % 62.50’sinin kiz (n=50), % 37.50’sinin de erkek (n=30) oldugu
tabloda gorilmektedir. Tablo 3, deney ve kontrol grubundaki cocuklarin kardes sayilarina gore dagilimini
gostermektedir.
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Tablo 3.
Deney ve Kontrol Grubundaki Cocuklarin Kardes Sayilarina Gére Dagilimi.
Deney Grubu Kontrol Grubu Toplam

f % f % f %
Bir Kardeg 8 24.20 8 17.00 16 20.00
iki Kardes 16 48.50 26 55.30 42 52.50
Ug Kardes 3 9.10 7 14.90 10 12.50
Dért ve Uzeri Kardes 6 18.20 6 12.80 12 15.00
Toplam 33 100.00 47  100.00 80 100.00

Tablo 3’deki kardes sayilari ile ilgili dagihma bakildiginda, deney grubunda yer alan g¢ocuklarin %
48.50'sinin iki kardesi oldugu goérilmektedir. Kontrol grubunda yer alan ¢ocuklarin da % 55.30’unun iki
kardesi oldugu gérulmektedir. Tablo 4’te deney ve kontrol grubundaki ¢ocuklarin dogum siralarina gore
dagilhimi verilmistir.

Tablo 4.
Deney ve Kontrol Grubundaki Cocuklarin Dogum Siralarina Gére Dagilimi.
Deney Grubu Kontrol Grubu Toplam

f % f % f %
Birinci 14 42.40 23 48.90 37 46.30
ikinci 12 36.40 15 31.90 27 33.80
Uglincii 2 6.10 4 8.50 6 7.50
Dérdiincii ve Uzeri 5 15.20 5 10.60 10 12.50
Toplam 33 100.0 47 100.00 80 100.00

Tablo 4’te yer alan deney ve kontrol grubundaki yer alan ¢ocuklarin dogum siralarina gére dagihimi
incelendiginde, deney grubunda yer alan gocuklarin, % 42.40’inin birinci ¢gocuk, % 36.40'inin ikinci cocuk
olduklari gorilmektedir. Kontrol grubunda yer alan gocuklarin % 48.90’inin birinci ¢cocuk, % 31.90’inin
ikinci ¢ocuk olduklari gorilmektedir. Tablo 5’te deney ve kontrol grubundaki ¢ocuklarin daha dnceki
yillarda gezici anaokulunda egitim alma durumlarina gore dagihmi verilmistir.

Tablo 5.
Deney ve Kontrol Grubundaki Cocuklarin Daha Onceki Yillarda Gezici Anaokulunda Editim Alma
Durumlarina Gére Dagihmi.

Deney Grubu Kontrol Grubu Toplam
f % f % f %
Egitim Almis 8 24.20 10 21.30 18 22.50
Egitim Almamis 25 75.80 37 78.70 62 77.50
Toplam 33 100.00 47  100.00 80 100.00

Tablo 5’'te deney ve kontrol grubunda yer alan gocuklarin daha 6nceki yillarda gezici anaokulunda
egitim alma durumlarina gore dagilimlari yer almaktadir. Deney grubunda yer alan g¢ocuklarin %
75.80’inin gezici anaokulunda egitim almamis oldugu, kontrol grubunda yer alan c¢ocuklarin ise %
78.70’inin gezici anaokulunda egitim almamis oldugu gorilmektedir.

Veri Toplama Araglari

Veri toplama araci olarak arastirmaya dahil edilen ¢ocuklar ve anne-babalarina yonelik demografik
bilgilerin toplanmasi amaci ile “Genel Bilgi Formu” ve verilen iletisim egitiminin anne ¢ocuk iletisimine
etkisini ve kaliciligini ortaya koymak amaci ile de “Anne-Baba-Cocuk iletisimini Degerlendirme Araci
(ABCIDA)” kullanilmstir.
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Genel Bilgi Formu

Arastirmaya alinan ¢ocuklara yonelik demografik bilgileri elde etmek amaci ile arastirmaci tarafindan
hazirlanan Genel Bilgi Formu kullaniimistir. Formda ¢ocugun cinsiyeti, kardes sayisi, dogum sirasi, daha
Oonce gezici anaokuluna devam edip etmedigi gibi durumlari ortaya koymaya yonelik sorular yer
almaktadir.

Anne-Baba-Cocuk iletisimini Degerlendirme Araci (ABCIiDA)

Bu arastirmada, 48-60 aylik c¢ocuga sahip anne-babalarin c¢ocuklari ile iletisimlerine yodnelik
davranislarin degerlendirilmesi amaciyla Arabaci (2011) tarafindan gelistirilen ve gecerlik guvenirlik
galismasi yapilan Anne-Baba-Cocuk iletisimini Degerlendirme Araci (ABGIDA) kullaniimistir. ABCIDA’nin
gecerlik guvenirliginin belirlenmesi icin; agimlayici ve dogrulayici faktér analizleri; aracin genel olarak
givenirligini belirleyebilmek icin de, madde-toplam puan guvenirligi, Cronbach Alpha glivenirligi, test-
tekrar test giivenirligi analizleri yapilmistir. ABCIDA’nin yapisal gegerligini test etmek amaciyla yapilan
Acgimlayici Faktoér Analizi (AFA) ve Dogrulayicl Faktér Analizi (DFA) istatistikleri sonuglarina gére aracin
bes boyutlu bir yapiyr destekledigi gorilmistir. ABCIDA’nin konusma alt boyutuna ait i¢ tutarlilik
katsayisinin (a) .67, dinleme alt boyutuna ait i¢ tutarliik katsayisinin (a) .70, mesaj alt boyutuna ait i¢
tutarlilik katsayisinin (a) .60, s6zslz iletisim alt boyutuna ait i¢ tutarlilik katsayisinin (a) .56 ve empati alt
boyutuna ait i¢ tutarlihk katsayisinin (a) .73 oldugu goérulmistir. Test-tekrar test glvenirligine iliskin
sonuglar incelendiginde; test-tekrar test korelasyonlari, konusma alt boyutu icin .93, dinleme alt boyutu
icin .96, mesaj alt boyutu icin .98, s6zsiiz iletisim alt boyutu i¢in .95 ve empati alt boyutu igin .96 olarak
belirlenmistir. Buna goére, iki uygulama sonuglari arasindaki iliskinin anlamli oldugu gorGlmustdr.
Arastirma sonucunda, ABCIDA’nin giivenilir bir dlcme yaptigi ve tutarli bir yapiya sahip oldugu
bulunmustur (Arabaci & Omeroglu, 2016). Anne-Baba-Cocuk iletisimini Degerlendirme Araci (ABCIDA),
konusma, dinleme, mesaj, sozsiiz iletisim ve empati olmak (zere bes alt boyut ve 37 maddeden
olusmaktadir. Anne-babalara bireysel ya da kiiglik gruplar seklinde uygulanabilen aragta, konusma alt
boyutunda sekiz madde, dinleme alt boyutunda alti madde, mesaj alt boyutunda sekiz madde, s6zsiiz
iletisim alt boyutunda alti madde ve empati alt boyutunda dokuz madde bulunmaktadir. Arag, “Her
zaman”, “sik sik”, “ara sira”, “nadiren” ve “hicbir zaman” seklinde begsli Likert derecelendirmeye
dayalidir. Anne-Baba-Cocuk iletisimini Degerlendirme Arac’’nin (ABCIDA) alt boyutlarindan alinan
puanlarin yiksek olmasi, anne-babanin ¢ocugu ile olumlu ve etkili bir iletisim durumu icgerisinde
oldugunu gdstermektedir. Ote yandan, alt boyutlardan alinan iletisim puanlarinin diisiik olmasi ise,
anne-babanin gocugu ile iletisiminde aksayan yonlerin bulunduguna isaret etmektedir. Aragla ilgili kisa
bir bilgi, uygulama formunun basinda yer almaktadir. Aracin uygulanmasinda zaman sinirlamasi yoktur.

Verilerin Toplanmasi

Arastirmanin verileri 2015-2016 Egitim-Ogretim vyili bahar yariyilinda arastirmaci tarafindan
toplanmistir. Oncelikle Mamak Belediye Baskanligindan arastirmanin gerceklestirilebilmesi icin izin
alinmistir. Egitim baslamadan gezici anaokulunun faaliyet yurittigi bes mahalledeki annelere o6n
uygulama olarak Anne-Baba-Cocuk iletisimini Degerlendirme Araci (ABCIDA) uygulanmistir. Olgegin nasil
doldurulacagi ve arastirmanin amaci annelere c¢ocuklarini anaokuluna getirdikleri ya da biraktiklari
zaman diliminde agiklanmistir. Daha sonra gezici anaokulunun hizmet verdigi bes mahalleden rastlantisal
olarak deney grubu olarak belirlenen iki mahallede iletisim Egitim Programi sekiz hafta siiren on alti
oturumda uygulanmustir.

Egitim programinin uygulamasinin hemen ardindan; hem deney grubundaki, hem de kontrol
grubundaki annelere son uygulamalar yapilmistir. Son uygulamalardan iki hafta sonra da deney
grubundaki annelere kalicihk uygulamasi olarak Anne-Baba-Cocuk iletisimini Degerlendirme Araci
(ABCIDA) tekrar uygulanmistir.
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Cocuktan Anneye iletisim Egitim Programinin Hazirlanmasi ve Uygulanmasi

Arastirma kapsaminda gelistirilen “Cocuktan Anneye iletisim Egitim Programi” okul éncesi dénem
cocuklarinin iletisim becerilerini desteklemeyi, anneleri ile kurduklari iletisimi kuvvetlendirmeyi
amaclamaktadir. iletisim becerileri ile ilgili yapilan literatiir taramasindan sonra iletisim becerilerinin
gelistirilmesi amaciyla “Cocuktan Anneye iletisim Egitim Programi” hazirlanmistir. Program hazirlanirken
oncelikle iletisim becerileri ile ilgili kazanim ve gostergeleri olusturulmustur. Programin kazanim ve
gostergeleri, Milli Egitim Bakanhg Okul Oncesi Egitim (2013) programlarindaki hedef, amag ve
kazanimlar igcerisinden iletisim becerileri ile ilgili olanlar secilmis ve sekilsel diizenlemeleri yapilmistir.
Programlarda yer alan kazanim ve gostergeler yeterli bulundugundan ayrica yeni kazanim ve gosterge
eklenmemistir. Segilen kazanimlarin; aragtirmanin amacina uygunlugu, iletisim becerilerinin alt boyutlari
olan; dinleme, konusma, empati, s6zslz iletisim ve mesaj ile uyumlulugu, anne gocuk iletisimini
destekleyip desteklemedigi ve 48-60 aylik cocuklarin gelisimlerine uygunlugu yoniinden okul 6ncesi
egitim alaninda uzman bes akademisyenin gorisiine sunulmustur. Uzman gértsinin ardindan dokuz
kazanim ve 34 gosterge belirlenmistir.

Cocuklarin kazanim ve gostergeleri igsellestirmeleri igin kazanim ve gostergeler 16 oturuma
dagitilmis ve tekrarlanmistir. Hangi kazanim gostergeye hangi etkinlikte yer verilecegi ve kag kez tekrar
edilecegi olusturulan bir gizelgede gosterilmistir. Kazanim ve gostergeler etkinlik planinda kolaydan zora
dogru bir siralama igerisinde ve farkl zamanlarda ve farkli etkinliklerde tekrarlanarak ele alinmistir.

Egitim programindaki etkinlikler hazirlanirken; oncelikle etkinliklerin ¢ocuklarin gelisim dizeylerine
uygun olmasina, ¢ocuklarin eglenerek katilacaklari, cocuk merkezli olmasina 6zen gésterilmistir. Bunun
yani sira ayni tirdeki etkinlikleri Ust Uste getirmeden gilin igerisinde farkh tirdeki etkinliklere yer
verilmistir. Ayni zamanda aktif-pasif dengesine dikkat edilerek gocuklarin hareketli ve oturarak
katildiklari etkinliklerin de art arda siralandigi bir glinlik akis hazirlanmistir. Etkinlikler arasi gegisler,
¢ocuklarin biten bir etkinlikten digerine gegisini kolaylastirmasi igin baglantili olarak tasarlanmistir. Bir
ginde yapilan iki ya da Ug etkinligin ayrica ¢ocuklarin okulda yaptiklari etkinlikleri evde annelerine
anlatip onlarla tekrar edebileceklerinden uygulanmasi kolay olan etkinlikler secilmistir. Uygulanan egitim
programi Tirkge, Sanat, Matematik, Fen, Okuma-Yazmaya Hazirlik, Mizik, Hareket, Oyun, Drama ve aile
katilm etkinliklerden olusturulmus, tiim okul dncesi egitim etkinliklerine yer verilmistir.

“Cocuktan Anneye iletisim Egitimi Programi” deney grubundaki cocuklar icin sekiz hafta ve on alti
oturum seklinde planlanmis ve her bir oturumda iletisim alt boyutlarindan bir ya da birkaginin
gelismesine katki saglayacak kirk iki egitim etkinligi bulunmaktadir. Cocuktan Anneye iletisim Egitim
Programi deney gurubundaki ¢ocuklar ile haftada iki giin sabah ve 6gleden sonralari arastirmaci
tarafindan iki farkh mahallede gezici anaokulunda uygulanirken, kontrol grubunda yer alan ¢ocuklara
Milli Egitim Bakanhig (2013) Okul Oncesi Egitim Programi uygulanmustir.

Gezici anaokulunda yapilan tim etkinliklerin evde anneleri ile birlikte yapilmasi gerektigi, bu
etkinlikler yapilirken televizyonun kapali olmasi gerektigi, etkinlikler sirasinda annelerin baska hicbir
seyle ilgilenmemesi gerektigi gibi uyarilar ¢ocuklara slire¢ boyunca hatirlatiimistir. Ayni zamanda bu
uyarilar annelerle yapilan tanitim ve degerlendirme toplantilarinda ve siireg icerisinde her etkinlik icin
annelere gonderilen haber mektuplarinda vurgulanmistir. Evlere gonderilen haber mektuplarinda
annelerin dikkat etmesi gerekenler vurgulanirken, c¢ocuklarin etkinlikleri unutmasi halinde ipucu
vermeleri igin etkinliklerin nasil uygulanacagina da yer verilmistir.

Etkinlikler sirasinda c¢ocuklarin birbirleriyle konusmalari ve birbirlerini dinlemeleri igin firsatlar
verilmistir. Drama ve oyun gibi etkinliklerinde akillarindan gegen duygu ve distlinceleri ifade ettikleri
birbirlerini anlamaya calisarak empati kurduklari, beden jest ve mimiklerini kullanarak iletisim kurduklar
faaliyetler gerceklestirilmistir.

Gezici anaokullarinda yapilan etkinliklerin evde anneleri ile tekrar edilmesi ¢ocuklarin anneleri ile
verimli zaman gecirmelerine bu sayede de anne ¢ocuk arasindaki iletisimin artmasina katki saglamis
olmasi dislnilmektedir. Evde uygulanan bu etkinlikler sirasinda gocuklar annelerine etkinlikleri
anlatmis, 6grendikleri sarkilari, siirleri, parmak oyunlarini anneleri ile tekrar etmistir.
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Cocuktan Anneye iletisim Egitimi, anne ve ¢ocuga giinliik en az 30 dakika zaman gecirme firsati
sunmustur. Sunulan bu firsat anne ile gocuk saglikl iletisim kurmasina, birbirlerini dinleyip ve kendilerini
ifade etmelerine katki saglamistir. Cocuklar annelerine sarkilar, tekerlemeler, siirler 6gretmislerdir.
Egitim programi sayesinde karsilikli iletisim kurma, géz kontagi kurarak iletisim kurarak sozsiiz iletisim
becerileri desteklenmistir. Egitim programi icerisinde hikaye tamamlama etkinligi yapilmis “sen olsaydin
ne yapardin, bu durumda baska neler yapilabilir, sen olsaydin ne hissederdin” seklinde sorular sorularak,
yarim birakilan hikdyeler tamamlanmasi istenmistir. Bu ve benzer etkinliklerin, empatik disinme
becerisine katkisi oldugu disliniilmektedir.

Verilerin Analizi

Anne-Baba-Cocuk iletisimini Degerlendirme Araci (ABCIDA) ve Genel Bilgi Formu araciligiyla elde
edilen veriler bilgisayar ortamina aktarilmis, uygun veri analiz programi kullanilarak analiz edilmistir.
“Cocuktan Anneye iletisim Egitim Programi”’nin annelerin cocuklari ile kurduklari iletisim tzerindeki
etkisini belirlemek icin deney ve kontrol gruplarindaki annelerin Anne-Baba-Cocuk iletisimini
Degerlendirme Aracindan (ABCIDA) aldiklari &n ve son uygulama puanlarinin farkli olup olmadig
bagimsiz 6rneklemler igin t testi ile incelenmistir. Bagimsiz drneklemler igin t testi, iki bagimsiz 6rneklem
grubundan elde edilen ortalamalar arasindaki farkin manidarligini karsilastirmak igin kullanilan
parametrik bir tekniktir (Cokluk, Sekercioglu & Buyukoztirk 2014).

Deney grubundaki ¢ocuklarin annelerinin Anne-Baba-Cocuk iletisimini Degerlendirme Araci (ABCIDA)
son uygulama ve kalicilik uygulamasindan aldiklari puanlari karsilastirmak amaciyla iliskili 6rneklemler
icin t testi kullaniimistir (Blyukoztirk, 1998).

Bulgular

Bu bélimde, deney ve kontrol grubunda bulunan gocuklarin annelerine gocuktan cocuga yaklagsimi ile
verilen iletisim Egitiminin anne ¢ocuk iletisimine etkisinin belirlenmesi igin yapilan 6n-son uygulama ve
kalicilik uygulamalarina iliskin bagimsiz 6rneklem (independent-sample) t-testi bulgulari ve eslestirilmis
orneklem (paired-sample) t-testi bulgularina yer verilmistir.

Tablo 6.

Deney ve Kontrol Grubunda Bulunan Cocuklarin Annelerinin Anne-Baba Cocuk lletisimini Dedgerlendirme
Araci ABCIDA On Uygulama Puanlari Arasindaki Anlamh Farkhlida iliskin Bagimsiz Orneklem t-Testi
Sonuglari.

On uygulama Grup f Ortalama Ss t sd p

Konusma Kontrol 47 31.91 4,99 .06 78 .95
Deney 33 31.85 4.04

Dinleme Kontrol 47 24.79 3.09 1.93 78 .06
Deney 33 23.33 3.60

Mesaj Kontrol 47 29.74 3.84 1.86 78 .07
Deney 33 28.03 4.33

Sozsiiz iletisim Kontrol 47 25.06 2.69 1.80 78 .08
Deney 33 2391 3.00

Empati Kontrol 47 35.49 5.73 A1 78 .92
Deney 33 35.36 4.37

Olgegin Genel Toplami Kontrol 47 147.00 16.14 1.26 78 21
Deney 33 142.48 15.29
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Tablo 6’da ABCIDA alt boyutlar ve geneline iliskin 6n uygulamasinda, kontrol grubunda bulunan
¢ocuklarin annelerinin puanlarinin ortalamalari ile deney grubunda bulunan cocuklarin annelerinin
puanlarinin ortalamalari arasinda anlamh fark olup olmadigi incelenmistir. Deney ve kontrol grubundaki
annelerin Konusma (t(75=.06, p=.95>.05), Dinleme (t;75=1.93, p=.06>.05), Mesaj (t75=1.86, p=.07>.05),
Sozsuiz iletisim (t;5=1.80, p=.08>.05), Empati (tyzg=.11, p=.92>.05), alt boyutlari ve &lgegin genel
toplamindan (t;;5=1.26, p=.21>.05) aldiklari puanlarin arasinda anlamli bir farkliigin olmadig
gorilmektedir. Gezici anaokuluna devam eden c¢ocuklarin annelerine uygulanan Anne-Baba-Cocuk
iletisimini Degerlendirme Araci 6n test puanlari incelendiginde, annelerin puanlarinin birbirine yakin
olmasi ve egitim programinin etkisini ortaya koymak agisindan énemli gértlmektedir.

Tablo 7.

Deney ve Kontrol Grubunda Bulunan Cocuklarin Annelerinin Anne-Baba Cocuk lletisimini Dederlendirme
Araci ABCIDA Son Uygulama Puanlari Arasindaki Anlamli FarklihGa iliskin Bagimsiz Orneklem t-Testi
Sonuglari.

Son uygulama Grup f Ortalama Ss t sd p

Konusma Kontrol 47 32.45 2.96 5.56 78 .00*
Deney 33 33.00 35.67

Dinleme Kontrol 47 25.02 2.37 434 78 .00*
Deney 33 27.03 1.42

Mesaj Kontrol 47 31.06 3.93 4.41 78 .00*
Deney 33 34.24 1.54

Sozsiiz iletisim Kontrol 47 24.34 2.65 6.62 78 .00*
Deney 33 27.61 1.20

Empati Kontrol 47 34.89 3.76 7.79 78 .00*
Deney 33 40.64 2.32

Olgegin Genel Toplami Kontrol 47 147.77 11.29 8.32 78 .00*
Deney 33 165.18 4.85

Tablo 7’de ABCIDA alt boyutlari ve geneline iliskin son uygulamaya ait kontrol grubunda bulunan
cocuklarin annelerinin puan ortalamalari ile deney grubunda bulunan c¢ocuklarin annelerinin puan
ortalamalari arasinda anlamh farkliik olup olmadigi incelenmistir. Deney ve kontrol grubundaki
annelerin Konusma (t;7g=5.56, p=.00<.05), Dinleme (t(75=4.34, p=.00<.05), Mesaj (t75=4.41, p=.00<.05),
Sézsliz iletisim (t;=6.62, p=.00<.05), Empati (tzg=7.79, p=.00<.05), alt boyutlari ve 6lcegin genel
toplamindan (t75=8.32, p=.00<.05) aldiklari puanlarin arasinda anlamli bir farkhligin oldugu
gorilmektedir. Deney ve kontrol grubunda yer alan annelerin ABCIDA alt boyutlari ve dlcegin geneline
iliskin puan ortalamalari arasindaki bu anlamli farkin Cocuktan Anneye iletisim Egitimi Programindan
kaynaklandigi soylenebilir.

Tablo 8’de ABCIDA alt boyutlari ve geneline iliskin deney grubunda bulunan ¢ocuklarin annelerinin
son uygulama puan ortalamalari ile kalicihk uygulamasi puan ortalamalari arasinda anlamli farkhlik olup
olmadigi incelenmistir. Deney grubundaki annelerin, Konusma (t(3=.94, p=.35>.05), Dinleme (t(3,=1.88,
p=.07>.05), Mesaj (t;=.17, p=.86>.05), SOzsiiz iletisim (t32=1.30, p=.20>.05), Empati (t;;=1.19,
p=.24>.05), alt boyutlari ve 6lgegin genel toplamindan (t;3;=1.95, p=.06>.05) son uygulama ve kalicilik
uygulamalarindan aldiklari puanlarin arasinda anlamh bir farkhligin olmadigi goriilmektedir. Deney
grubuna ait son test ve kalicilik testi bulgulari karsilastirildiginda, Cocuktan Anneye iletisim Egitimi
Programinin kaliciiginin devam ettigi séylenebilir.

56



Osman BASIT, Esra OMEROGLU— Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 37-60

Tablo 8.

Deney Grubunda Bulunan Cocuklarin Annelerinin Anne-Baba Cocuk lletisimini Dederlendirme Araci
ABCIDA Son Uygulama ve Kaliciik Uygulamasi Puanlari Arasindaki Anlamli Farkliliga lliskin Eslestirilmis
Orneklem t-Testi Sonuglari.

Deney Grubu Grup f Ortalama Ss t sd p

Konusma Son 33 35.67 1.80 .94 32 .35
Kalicilik 33 35.39 1.85

Dinleme Son 33 27.03 1.42 1.88 32 .07
Kalicilik 33 26.67 1.38

Mesaj Son 33 34.24 1.54 17 32 .86
Kahcilik 33 34.30 1.72

Sézsiiz iletisim Son 33 40.64 2.32 1.30 32 .20
Kahcilik 33 40.18 1.88

Empati Son 33 27.61 1.20 1.19 32 .24
Kalicilik 33 27.36 1.60

Olgegin Genel Toplami Son 33 165.18 4.85 1.95 32 .06
Kalicilik 33 163.91 4.85

Tartisma, Sonug ve Oneriler

Bu ¢alisma, Cocuktan Anneye Egitim Yaklasimiyla Uygulanan iletisim Egitimi programinin, anne-cocuk
iletisimine etki edip etmedigini ve varsa bu etkinin kaliciik gosterip gdstermedigini ortaya koymak
amaciyla yapilmistir.

Deney ve kontrol grubunda yer alan c¢ocuklarin annelerinin Anne Baba Cocuk iletisimini
Degerlendirme Araci son uygulama sonuglari Bagimsiz Orneklem (Independent-Sample) T-Testi ile
incelenmistir. Anne Baba Cocuk iletisimini Degerlendirme Araci Konusma, Dinleme, Mesaj, Sézsiiz
iletisim, Empati alt boyutlari ve ABCIDA Genel Toplami son uygulama puanlarinin ortalamalari arasinda
deney grubu lehine istatistiksel olarak anlamli bir farklilik tespit edilmistir.

ABCIDA son uygulamasinda konusma, dinleme, mesaj, sdzsiiz iletisim, empati alt boyutlari ve dlgegin
geneline iliskin duruma bakildiginda deney grubundaki ¢ocuklarin annelerinin aldiklari puanlar ile kontrol
grubundaki ¢ocuklarin annelerinin aldiklari puanlar arasinda anlamh farkin oldugu goérilmektedir. Deney
grubunda bulunan g¢ocuklarin annelerinin puanlarindaki bu olumlu yéndeki artisin ¢ocuktan anneye
egitim yaklasimi ile uygulanan iletisim egitiminden kaynaklandigi séylenebilir.

Egitim etkinliklerinde cocuklarin iletisim becerilerini igsellestirmeleri ve bu etkinlikleri evde de
anneleri ile uygulamalari igin iletisim becerilerine yonelik kazanim ve gostergelere yer verilmistir.
Etkinlikler icin uygun egitim ortami ve egitim materyalleri hazirlanmis, okul 6ncesi egitim etkinlikleri ve
tim c¢ocuklarin aktif katilimiyla uygulanmis ve son olarak degerlendirme asamasinda etkinlikler
cocuklarla birlikte degerlendirilmistir.

Deney ve kontrol gruplarinin 6n uygulama ve son uygulama puanlari karsilastirildiginda anlamh fark
cikmistir. Bu farkin da ¢ocuktan anneye etkili iletisim programindan kaynaklandigi distinilmektedir. Alan
yazin incelendiginde, Madden, O’Hara ve Levenstein’in (1984) arastirmasinda, Anne Cocuk Ev
Programinin (MCHP) annelerin ¢ocuklari ile sozel iletisimlerine; Erbay, Arslan ve Cagdas’in 2011 yilindaki
calismasinda, “iletisim Egitimi Programinin” 6 yas grubundaki cocuklarin dinleme ve sézel ifade
becerilerine; Ogretir ve Demiriz (2009) calismalarinda “Anne ev ziyareti egitim programinin” annelerin
empatik egilimlerine; Tuijl ve Leseman (2004) tarafindan gergeklestirilen arastirmada, dort-alti yas grubu
icerisinde yer alan risk altindaki cocuklar igin, anne ¢ocuk etkilesimini gliclendirmeye dayal bir ev
merkezli midahale programinin anne-gocuk iletisimine; Cagdas, Arslan, Erbay ve Or¢an’in (2010) 6 yas
grubu cocugu olan anneler ile yaptiklari ¢calismada etkili annelik egitimi verilen annelerin anne-gocuk
iliskisi diizeylerine; Evirgen (2002), 6 yas cocuklarinin annelerine yonelik olarak kendi gelistirdigi okul

57



Osman BASIT, Esra OMEROGLU— Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 37-60

destekli anne egitim programinin annelerin dinleme ve empati becerilerine; Cagdas (1997) tarafindan
yapilan aragtirmada “Anne-Cocuk iletisim Dili Egitimi” programinin annelerin cocuklari ile olan olumlu
iliskilerine; Onder, Balaban Dagal ve Sanl’nin (2015) yilinda 60-68 aylar arasindaki 42 cocuk ile yapmis
olduklari arastirmalarinda, arastirmacilar tarafindan gelistirilen “iletisim Becerilerini Gelistirme
Programinin” deney grubundaki cocuklarin iletisim becerilerine olumlu katki sagladigi sonucuna
varmislardir. Bu calisma sonucunda ortaya cikan sonug ile daha 6nce yapilmis olan arastirmalarin
sonuglari birbirini destekler niteliktedir.

Deney grubunda yer alan gocuklarin annelerinin Anne Baba Cocuk iletisimini Degerlendirme Araci
son uygulama ve kalicihk uygulamasi sonuglari Bagimsiz Orneklem (Independent-Sample) T-Testi ile
incelenmistir. Deney grubunda yer alan cocuklarin annelerinin Anne Baba Cocuk iletisimini
Degerlendirme Araci Konusma, Dinleme, Mesaj, S6zsiiz iletisim, Empati alt boyutlari ve ABCIDA Genel
Toplami son test puanlari ile kalicilik uygulamasi puanlari arasinda istatistiksel olarak anlamli bir farklilik
bulunamamistir.

Deney grubundaki gocuklara ve annelerine uygulanan Cocuktan Anneye Etkili iletisim Egitim
Cocuktan Anneye Etkili iletisim Egitim Programi boyunca yapilan tim bu ¢alismalar deney grubunda yer
alan annelerin gocuklari ile arasindaki iletisimin kalitesinin kalicilik gdstermesine yol actig1 sdylenebilir.

Gezici anaokuluna devam eden gocuklarin annelerine “Cocuktan Anneye” yaklasimiyla verilen iletisim
egitiminin anne c¢ocuk iliskisine katkida bulundugu saptanmistir. Ayrica bu egitimin anne ve g¢ocuk
arasindaki iletisimin konusma, dinleme, mesaj, sozsiiz iletisim ve empati boyutlarini gelistirdigi
belirlenmistir. Deney grubundaki annelere verilen bu egitimin etkisinin devam ettigi gérilmustar.

Arastirma, 2015-2016 egitim-6gretim yilinda Ankara ili Mamak ilcesi Mamak Belediyesine bagli gezici
anaokuluna devam eden 48-60 ay cocuklar ve anneleriyle sinirlidir. Ayrica, arastirmadaki bir diger
sinirlilik, verilen egitimin ¢ocuktan cocuga egitim yaklasiminin sadece cocuktan anneye boyutu ile
uygulanmasidir. Hazirlanan egitim programinin sadece iletisim egitimini icermesi de arastirmanin
sinirhliklari arasindadir. Bu sinirliliklar dogrultusunda ¢alisma, Ankara ili Mamak ilcesi Mamak
Belediyesine bagli gezici anaokuluna devam eden 48-60 ay ¢ocuklari ve annelerine ¢ocuktan anneye
egitim yoluyla uygulanan iletisim egitimini kapsamaktadir.

Gezici anaokulunda ¢ocuktan anneye yoluyla verilen iletisim egitimi cocuktan aileye olacak sekilde
uygulanmasi dnerilmektedir. Bu sekilde tiim aile bireylerinin iletisim kalitesi artacagi dislintilmektedir.
Ayrica, bu yontemle iletisim egitimi disinda okul 6ncesi donemde ele alinmasi gereken diger konularin
egitim programlari hazirlanip uygulanmasi onerilmektedir. Cocuktan anneye yoluyla verilen bu egitimin
etkisinin detaylarinin ortaya koymak amaciyla ¢alisma gurubunda yer alan anneler ve g¢ocuklarin
boylamsal olarak izlenmesi ve nitel boyutuyla yeni arastirmalarda ele alinmasi énerilmektedir. Cocuktan
anneye egitim yaklasiminin ebeveyn egitimlerinde alternatif bir yontem olarak kurumsal egitim
icerisinde kullanilmasi Onerilmektedir. Okul oOncesi egitim programinda yer alan aile egitiminde
kullanilacak olan yontemler kisminda ¢ocuktan aileye yonteminin detaylari hakkindaki glincellemelerin
eklenmesi onerilmektedir.Gezici anaokullarinin sayilari arttirilarak bu anaokullarinda planlanan cesitli
egitimlere anne ve babalarin katilimlari saglanabilir.
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