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This study aims to determine prospective teachers’ perceptions on the basic concepts
of the education system in terms of its inputs, processes and outputs through
metaphors. Phenomenological analysis was used. The participants were senior
students from Gaziantep University, English Language Teaching (ELT) department and
pedagogic formation program students from the English Language and Literature (ELL)
department. The data were collected by asking about metaphorical perceptions
related to the concepts of student, parent, school, school principal, curriculum,
teaching materials, principles and methods of teaching, assessment and evaluation,
ethics, class management, success and graduate students. Content analysis was
employed for analysis. Teacher candidates produced 528 valid metaphors related to 13
concepts of education system. Out of these, 269 metaphors were positive, 109 were
negative and 150 were related to basic features of education system. While 34
prospective teachers from ELL department produced 338 metaphors, 18 prospective
teachers from ELT department produced 190 metaphors. The perceptions of teacher
candidates in both groups were similar in terms of teacher, student, parent, school
principal, teaching materials, ethics, and success. While ELL department students
identified the concepts of school and graduate more positively, ELT department
students described curriculum and classroom management more positively.
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Arastirmanin amaci, 6gretmen adaylarinin egitim sisteminin girdi, slireg ve g¢ikti
boyutundaki temel kavramlarina iliskin algilarinin metafor yoluyla belirlenmesidir.
Arastirmada olgubilim deseni kullanilmistir. Calisma grubunu, Gaziantep Universitesi
Egitim Fakdltesi ingiliz Dili Egitimi bolimii ile pedagojik formasyon sertifika programina
kayith Fen-Edebiyat Fakiiltesi ingiliz Dili ve Edebiyati son sinif 6grencileri
olusturmaktadir. Katiimcilardan egitim sisteminin girdi, sire¢ ve ¢ikti boyutundaki
o6gretmen, Ogrenci, veli, okul, okul mudiri, 6gretim programi, 6gretim materyali,
ogretim ilke ve yontemleri, 6lgme-degerlendirme, etik, sinif ydonetimi, basari ve mezun
kavramlarina iliskin tanimlamalar yapmalar istenmistir. Veriler igerik analizine tabi
tutulmustur. Ogretmen adaylari egitim sisteminin 13 &gesine iliskin toplam 528
metafor Gretmislerdir. Bu metaforlardan 269 tanesi olumlu, 109 tanesi olumsuz, 150
tanesi ise sistemin 6gelerinin temel Ozellikleri ile ilgilidir. 34 fen-edebiyat fakiltesi
6grencisi 338 farkli metafor Uretirken; 18 egitim fakiltesi 6grencisi 190 metafor
Uretmistir. Son sinif 6grencisi 6gretmen adaylarinin 6gretmen, 6grenci, veli, okul, okul
midird, 6gretim materyali, 6gretim ilke ve yontemleri, 6lcme-degerlendirme etik ve
basari algilari her iki grup icin benzerlik gosterirken PFSP 6grencilerin mezun kavramina
iliskin algilar daha olumlu, egitim fakiltesi 6grencilerinin 6gretim programi konusunda
gorisleri olumsuz, sinif yonetimine iliskin gorisleri daha olumludur.
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Introduction

Education is very important in the advancement of societies. The quality of education is directly
related to teacher training (Aysu, 2007). In Turkey, the adventure of teacher training started with the
opening of Darulmuallim on March 16, 1848 and has undergone many changes over the years. In Article
43 of the Basic Law of National Education numbered 1739, which was enacted in 1973 and still in force,
the teaching profession is defined as a profession that takes on the government's education, teaching
and related administrative duties.

The prestige of the teaching profession in Turkey was preserved until the 1970s, but then it has
begun to decrease gradually with rapid social, political changes and industrialization. With the
emergence of new occupational groups and the declining income levels of civil servants in the 1980s,
the teaching profession has gradually lost its reputation and started to become less important in society
(Aycan, 2015). It may be considered that the reserve officer teacher programs, emergence of substitute
teacher status, pedagogical formation programs, distance education and intensive programs for teacher
training in order to compensate teacher shortage (Akyiliz, 2001) have also played a role in this value
declining. In 1982, when the faculties of education undertook the task of teacher training, the aim was
to increase the quality and quantity of teachers. During the time when the shortage of teachers was not
compensated, a number of certificate programs were held in order for those who were not education
faculty graduates to become teachers (Eraslan & Cakici, 2011). Teaching certificate programs have been
restructured several times with the subsequent decisions numbered 97, 39 and 2761 (YOK, 1998). In
1998, the Council of Higher Education (HoEC) ended its pedagogical formation programs, indicating that
they were away from practice and insufficient in terms of time and scope, and alternatively provided the
opportunity to become a teacher following a non-thesis master’s program with 3.5 + 1.5 or 4 + 1.5 years
formulas (Polat, 2013). Subsequently, in 2010, non-thesis master’s program was abandoned and
pedagogical formation programs started to be offered in the light of certain criteria in which students'
grades were also included. In 2012, formation programs were once again abandoned, but then new
decisions were taken to offer them again. According to the "Procedures and Principles Regarding the
Pedagogical Formation Education Certificate Program" published on February 20th, 2014, quotas and
requirements for admission (GPA, university entrance score, etc.) are determined by university senates,
and prospective teachers register these programs.

All the characteristics of the teacher training system should be questioned in a continuous evaluation
process and it needs to be constantly improved in order to train teachers in the quantity and quality that
today and tomorrow require (Atanur Baskan, Aydin & Madden, 2006). For this reason, teachers and
prospective teachers who have benefited from different sources and completed their training have been
the topics of many studies. While some of these studies were conducted only with the students from
faculty of arts and sciences (Demircioglu & Ozdemir, 2014; Eraslan & Cakici, 2011; ilgan, Seving & Ari,
2013; Kartal, 2009; Yiiksel, 2004), some other studies were conducted in comparison with the students
from faculties of education (Elkatmis, Demirbas &Ertugrul, 2013; Kart, 2016; Polat, 2013; Sayin, 2005;
Simsek, 2005; Terzi & Tezci, 2007).

In studies conducted making use of metaphors, emotions and thoughts can be expressed more
strongly and elements which are difficult to express can be conveyed vividly. Lakoff and Johnson (1980)
stated that metaphors are shaped by people's perceptions and ways of thinking and that they also
structure perception and understanding. For this reason, it is believed that metaphors are powerful
vehicles in understanding the issues related to education and developing awareness in this regard.
According to Tompkins and Lawley (2002), metaphors enable individuals to express themselves in subtle
ways without limiting themselves, by directing them to think creatively. Metaphors are important in this
sense in understanding and perceiving many elements of education. Through metaphors, the role and
function of both teachers and students as well as many elements of the learning-teaching environment
can be made more effective and productive. In this regard, metaphors have been the topic of many
studies in the field of education. Some of these studies were about the interaction between students
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and institutions (Hoffman & Kretovics, 2004), some were about perceptions of teachers about teaching
(Oxford et al. 1998) and some studies dealt with perceptions of students about learning (Bozlk, 2002).

Significance of the Study

Studies on education systems mainly examine the efficiency of the dimensions of the system and
their relation to each other. Katz and Kahn (1977) indicate that the open system consists of items such
as input, processing, output, feedback and the environment. Education system is a social and open
system. In this regard, teachers, students, parents, school, school principal, curriculum and materials
used constitute the inputs of the school system. The quality of outputs, which are success, graduation
and job satisfaction, depends on the basic practices of the teaching profession such as teaching
principles and methods used in the process, assessment and evaluation systems, ethical practices and
classroom management. To reveal how prospective teachers studying at faculties of education and
students registered at pedagogical formation certification programs (PFCP) define the basic concepts
related to inputs, processes and outputs of the educational system, by means of metaphors which are
interacting with each other intensely, might help to have ideas about the quality of the training that
these candidates have gone through. In addition, it can be considered that the perceptions of
prospective teachers, who are practitioners of the system in the near future, about inputs, processes
and outputs of the education system are invaluable in predicting teaching approaches that they will
exhibit while performing their teaching profession in the future. Comparing the perceptions of the
prospective teachers from PFCP and the faculty of education about the educational system will make it
easier to see differences and overlaps. In this respect, the study is of great importance as it sheds light
on the evaluation of teacher training policies.

In the studies that investigated perceptions of prospective teachers on Turkish education system, the
system has been dealt with either as a whole (Kasapoglu, 2016; Oriicii, 2014) or based on the
constituents of the system including the concepts of teacher (Cocuk, Yokus & Tanriseven, 2015; Ekiz &
Kogyigit, 2013; Ma & Gao,2017; Pektas & Kildan, 2009; Polat, 2013; Saban, 2004; Saban, Kogbeker &
Saban, 2006; Yalgin Arslan & Cinkara, 2016), student (Bozkl,2002; Saban, 2009; Sezgin, et al. 2014;
Hoffman & Kretovics,2004), school (Aydogdu, 2008; Cerit, 2006; Inbar, 1996; Mahlios & Maxon, 1998;
Saban, 2008; Oriicii, 2014; Ozdemir, 2012), school principal (Giinbayi, 2011; Konan & Yilmaz, 2016;
Yalgin, 2011), curriculum (Giiltekin, 2013; Orten & Erginer, 2016; Ozdemir, 2012), materials (Eren &
Tekinaslan,2013), classroom management (Akar & Yildirim, 2009), assessment and evaluation (Acar
Givendir & Ozer Ozkan, 2016; Harris, Harnett & Brown,2009; Karasahinoglu, 2015; Tatar & Murat,2011;
Tekinarslan, 2013; Tasdemir & Tasdemir,2016), ethics (Altinkurt & Yilmaz, 2011; Ding, 2016; Gengoglu,
2015; Misirh, 2016) were handled one by one. However, another important point of this study is to
discuss all the concepts of the system in terms input, process and output dimensions together and aim
to reveal more clearly how prospective teachers perceive the system and its constituents. Thus, it is
aimed to determine which concepts of the education system lead prospective teachers to have negative
perceptions, if any, and, to be a guide for the elimination of the deficiencies in the schools or at the
higher education institutions. Lastly, the use of qualitative methods to collect data through metaphors
has facilitated to gain a better insight into the perceptions of the prospective teachers about the Turkish
education system by helping them to better express emotions and thoughts and to concretize abstract
concepts.

Purpose of the Study

The aim of this study is to determine and compare, through metaphors, the perceptions of the
senior students registered at PFCP from the department of English Language and Literature, Faculty of
Arts and Sciences and the perceptions of the senior students from the department of English Language
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Teaching, Faculty of Education about the inputs, processes and outputs of the education system.
Research questions to be answered within the scope of the research are as follows:

1. What are the metaphors that the prospective teachers use to describe the basic concepts of the
education system in terms of its inputs?

2. What are the metaphors that the prospective teachers use to describe the basic concepts of the
education system in terms of its processes?

3. What are the metaphors that the prospective teachers use to describe the basic concepts of the
education system in terms of its outputs?

Method
Research Design

Phenomenology, as a pattern of qualitative research methods, was used in this study.
Phenomenology focuses on facts that we are aware but cannot have an in-depth and detailed
understanding. Phenomenology is an appropriate research area for studies aiming to investigate the
facts that individuals are not totally unfamiliar and at the same time they do not fully understand
(Yildinm & Simsek, 2008).

Study Group

The study group was determined by means of purposive sampling, which is a type of non-probability
sampling techniques. Purposive sampling is a type of sampling in which the subjects are chosen based
on specific characteristics that the researcher believes are appropriate for the purpose of the research
(Gurbiiz & Sahin, 2014). The study group of this research consists of 34 students from the department of
English Language and Literature, Faculty of Arts and Sciences who are registered at PFCP in Gaziantep
University and 18 senior students from the same university studying at the department of English
Language Teaching, Faculty of Education in the spring semester of 2015-2016 academic year. The reason
for the study to be carried out with these two groups is that the teaching areas of the prospective
teachers in both groups share the same areas of teaching and same principles of appointment and
lecturing (Ogretmenlik Alanlari, Atama ve Ders Okutma Esaslari, 2014, p.17). Teachers who are either
graduates of education faculty or PFCP and who have been appointed can work in elementary school,
junior high school or high school without any difference. However, when the graduates of other
teaching departments in education faculties are compared to PFCP graduates of the same departments,
it can be seen that they are appointed to different types of schools. For example, while students who
graduate from Turkish language and literature department, faculty of arts and sciences and receive
training in pedagogic formation are able to teach Turkish language and literature in high school;
students who graduate from Turkish language teaching, faculty of education can work in secondary
schools. This also applies to the department of teaching elementary mathematics, faculty of education,
and the departments of mathematics in the faculty of arts and sciences (Ogretmenlik Alanlari, Atama ve
Ders Okutma Esaslari, 2014, pp.33-34).

Data Collection Tool and Process

In this research, the prospective teachers were asked to explain the following concepts of teachers,
students, parents, school, school principal, curriculum, instructional materials, principles and methods
of teaching, assessment and evaluation, ethics, classroom management, graduate and success by using
metaphors in order to elicit their perceptions related to the education system. The participants were
asked to complete the sentence frame — e.g. for the concept of teacher- “A teacher is like.........
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because......... ” for each concept to report their views. In this way, the prospective teachers generated
13 metaphors for 13 concepts and explained the relationship providing “the ground”. Saban (2009)
argues that metaphors are regarded as a means of collecting data, and that the word "like" is often used
to clarify the connection between "the topic of metaphors" and "the source of metaphors"; the word
"because" is used by the participants to provide a "ground" (or a "rational basis", justification) for
metaphors.

Data Analysis

The obtained data were analyzed through content analysis. In the process of data analysis, all the
metaphors that the prospective teachers generated and the explanations provided for them were
noted. Papers without a metaphor or an explanation were left out of the analysis. The responses were
divided into three categories of positive, negative and basic characteristics in accordance with their
content. While the descriptions particularly in the positive and basic feature categories are very close to
each other, the descriptions after the identification reveal the differences. For example, the fact that
parents bring up children who are culturally similar to those of theirs is due to parents; staying long time
at school is due to school and the fact that school principals have a certain occupational status is a
natural consequence of being a school principal. Parents may bring up either “good” or “bad” children
like themselves; spending a long time at school can be fun, educational or boring; the fact that school
principals have a certain occupational status may indicate either s/he is experienced or is closed to
innovations. Therefore, metaphors that are not supported by specific logical reasons like this or that do
not emphasize the positive / negative aspects of the concept have been dealt with in the basic features
category. However, the metaphors in the categories of positive and negative features facilitate to reach
much more precise judgments. For instance, while the metaphors that describe parents as being
supportive and guiding, school as places having a family atmosphere and school principals through their
characteristics of maintaining order and problem solving are included in the category of positive
attributes; the metaphors through which schools are compared to prison and school principals to
guardians are directly included in the category of negative attributes. During this categorization, the
metaphors and their explanations were analyzed together as some metaphors were found to be positive
when their rational explanations were considered although they first evoked negative meanings. The
opposite also occasionally happened. The descriptions in which the same metaphor has different
meanings have been tried to be explained by making direct quotations. The metaphors were first
tabulated by frequency then listed in alphabetical order.

To ensure validity and reliability, the analysis process of collected data was explained and all of the
metaphors included in all the categories were presented in findings section. An expert in English
language teaching was consulted to confirm whether the metaphors represent the related category in
order to ensure credibility of the study. Expert review should be selected from those who have expertise
or at least knowledge about the research topic and methodology (Merriam, 2013; Yildirrm & Simsek,
2006). The evaluations made by an expert and a researcher having these qualities in the field were
compared by discussing on the disagreements about the categorizations of the metaphors. The
metaphors that were not agreed upon by the researcher and the expert were left out of the analysis.
After the expert opinion, the categories were finalized. An attempt was made to report the raw data as
faithfully as possible to the nature of the data without any comment, and direct quotations were also
provided. In the quotation from the participants, “F” refers to the pedagogic formation students and “E”
to the students of education faculty. For example, F10 refers to the 10th student enrolled into
pedagogic formation program while E6 indicates the 6th student from the education faculty.

As the numbers of participants were not equal, the percentages of the data were also calculated.
Thirty-four PFCP and 18 education faculty students did not respond to all 13 questions directed to them.
There were also metaphors and explanations that were not agreed upon and therefore left out of
category as a result of considerations about validity and reliability. So, since all these questions were
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included in the frequency and percentage calculations, the frequencies did not reach 34 or 18, and the
sum of the percentages did not reach 100.00% in some occasions.

Results

In this section, the data obtained from the research are evaluated within the scope of four sub-
problems. The metaphors for each concept are listed separately for PFCP and education faculty groups,
sorted by frequency and percentages. The metaphors are divided into categories of positive, negative
and basic characteristics according to their meanings.

Findings Related to the First Sub-Problem

The first research question of the study is “What are the metaphors that the prospective teachers
use to describe the basic concepts of the education system in terms of its inputs?” In order to elicit
answers to this sub-problem, the prospective teachers were asked to identify the concepts of teachers,
students, parents, schools, school principal, curriculum and teaching materials in terms of inputs of the
education system by means of metaphors. Table 1 shows the data obtained regarding the concept of
teacher.

Table 1.
Metaphors Regarding Teacher Concept.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Light (6), Parents (5), Water f:32  Positive Candle(4), Light(3), f:17
(2), Tree (1), Moon (1), %:94.00 Tree(1), Sun-water- %:94.50
Gardener (1), Scientist (1), soil(1), Economist (1),
Bodyguard (1), Sun (1), Life Leader(1), Fruit
(1), Life line (1), Cow (1), Door branch(1), Architect(1),
(1), Hourglass (1), Architect Performer(1), Artist(1),
(1), Candle (1), Chief Poem (1), Great Plane-
conductor (1), Compass (1), tree(1)

Guide (1), Traffic lights (1), Life
coach (1), Star (1),

Negative  Traffic Police (1) f:1 Negative - f:0

%:3.00 %: .00
Basic Chief Conductor (1) f:1 Basic Scriptwriter f:1
Features %:3.00 Features %:5.50

According to Table 1, the vast majority of prospective teachers (94.00% and 94.50%) used positive
metaphors about the concept of teachers. In both groups, metaphors related to a light source (light,
candle, sun, moon, star) were often used to describe teachers. In almost all of these metaphors, the
logical reason was given as "teachers enlighten". For example: "Teachers are like the moon because they
enlighten our dark, ignorant aspects.” (F19)

Among the positive metaphors are those that highlight leading and guiding aspects (guide, light,
chief conductor, mother, compass, leader) of teachers. The positive metaphors that refer to cultivation,
growth and structuring are gardener, hourglass, tree, water and architect. The most outstanding
metaphor in that sense is as F10 stated: “Teachers are like a gardener; because they know how to raise
children and do their task accordingly.” The metaphors related to teaching and training features of
teachers are the metaphors of parents, life-coach, scientist, man of sacrifice and plane tree. A sample
expression is “Teachers are like a plane tree; because they raise those under their arms through
education.” (E3)
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The only negative metaphor for the concept of teacher is traffic policeman. F30 stated: "Teachers
are like a traffic policeman; because they always try to punish.” One of the main features of teaching
profession was emphasized by one prospective teacher from each group. Chief conductor and
screenwriter metaphors were used in the following way: “Teachers are like a chief conductor because
they control the classroom.” (F29) “Teachers are like a scriptwriter because they assign their students
roles.” (E12)

In some occasions, the same metaphor may have different meanings. For example, the chief
conductor metaphor for the teacher concept was used in a positive sense in the expression “Teachers
are like a chief conductor because they lead”; however, another prospective teacher used the same
metaphor to emphasize a basic characteristic of the teaching profession as seen above.

The metaphors related to students, which is another concept as the inputs of the education system,
are shown in Table 2.

Table 2.
Metaphors Regarding Student Concept.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Plant(1), Flower(1), Root(1), f:4  Positive Merchant (1) f:1
Oven(1) %:12.00 %: 5.50
Negative Chameleon (1), Chips package (1), f:7 Negative Soldier(1), f:2
Sufferer(1), Test subject (1), %:20.00 Prisoner(1) %:11.00
Shark(1), Prisoner (1), Space (1)
Basic Tree (2), Blank plaque (2), Sapling f:23  Basic Flower(3), Tree(1), f:15
Feature (2), Play Dough (2), Seed (2), Cicada  %:68.00 Feature Mud(1), Sapling (1), %:83.50
(1), Sunflower seed (1), Information Figurant(1),
bank(1), Blank book(1), Child (1), Camera(1), Raw
Hard Drive(1), Sculpture(1), Raw material(1),
material (1), Ram(1), Water (1), Patient(1),Ant (1),
Firewood(1), Baby bird(1), Clay(1), Candle(1),
Passenger(1) Play dough(1), Seed

(1)

According to Table 2, the prospective teachers are primarily focused on the basic features of
students. For both study groups, the highest frequencies (23 and 15) and percentages (68.00% and
83.00%) appear in the basic features category. Living-creature metaphors with growth and development
characteristics such as trees, flowers, saplings, seeds, and baby birds were used to emphasize the basic
characteristics of students. “Students are like a baby bird because they need care.” (F34) “Students are
like a flower or a sapling because they grow by watering.” (E6, E10) Similar metaphors such as plants,
flowers, and roots were also used to describe the positive aspects of students. “Students are like a
flower because they grow like a flower, they get better as they grow.” (F10)

Participants used the metaphors of blank plaque, play dough, clay, mud, firewood, and raw materials
when referring to the basic characteristics of students focusing on the capability of being shaped. To
give a few examples: “Students are like a blank plaque because they are filled in by the teacher.” (F11) A
prospective teacher from the education faculty (E3) used the metaphor “a merchant” for students,
which at first sight evoked a negative meaning but later turned out to be a positive analogy when the
reason was considered, which is as follows “Students are like a merchant because they collect the best
and the newest.”

The prospective teachers registered at PFCP (20.00%) used more negative metaphors than the
prospective teachers (6.00%) in the education faculty. These metaphors mainly refer to the difficult
aspects of being a student (soldier, prisoner, subject, sufferer), while others refer to the negative
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personality traits (chips package, dogfish, space). For example: "Students are like a test subject because
educational philosophies are tested on them.” (F7) “Students are like a prisoner because they have to
obey.” (E5) “Students are like a chips package because they contain less than they seem to.” (F12)

The metaphors related to parents, another concept in the input dimension of the education system,
are shown in Table 3.

Table 3.
Metaphors Regarding Parents Concept.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Light (2), Lion (1),Cigarette f:22  Positive Wall (2), Lifeguard(1), f:15
smoked while drinking tea(1), = %:65.00 Precious jewelry(1),Iron %:83.50
Mountain(1), Nature(1), Home (1), Light(1), Heart(1),
(1), Security staff (1), Building Instruction book(1),
foundation(1), Door(1), Leader(1), Angel(1),
Rock(1), Bridge(1), Ladder(1), Gift(1), Compass(1),
Forest(1), Money(1), Guide(1), Dessert(1), Charity(1),
Patience stone(1), Chess Nest(1)

player(1), Water source(1),
Water-sun (1), Leg to stand by
(1), Close friend(1)

Negative Ideal person (1), Authority(1), f:3 Negative - f:0

Racing track (1) %:9.00 %: .00
Basic Mirror (2), Gardener(2), Key to f:9 Basic Farmer(1),Leader of a f:2
Feature a treasure(1), Sculptor(1), First  %:26.00 Feature duck group (1) %:11.00

touch(1), Food being
cooked(1), Radar (1)

Table 3 shows that the vast majority of the metaphors used for describing the concept of parents
were positive (65.00% for PFCP students, 85.00% for education faculty students); education faculty
students did not use any negative codes; PFCP students used 3 negative codes and the remaining codes
were about the basic features of the parents. Considering the explanations the participants provided for
their metaphors about parents, it was observed that they gave the parents supporting (door, leg to
stand by, mountain, wall, lifeguard), developing (chess player, key to the treasure, ladder, lion), guiding
(guide, light, leader, instruction book, compass), the valued (water-sun, cigarette smoked while drinking
tea, building foundation, heart, jewelry), protective (forest, security staff, home, nature, anger), the
needed/supplier (money, home, gift, charity), source of happiness (dessert, close friend) roles. To give a
few examples; “Parents are like a ladder, because they provide steps for children to rise.” (F23) “Parents
are a like a cigarette smoked with tea because you want it to be endless.” (F24) “Parents are like dessert
because it makes you happy whether you eat it or not as long as you know it is there.” (E9)

Among the metaphors used to describe parents were “mirror” and “leader of a duck group” which
were about basic features of parents such as educating, and “gardener”, “farmer” and “sculptor”
metaphors which emphasize parents’ role of raising children. A few related examples are: “Parents are
like a leader of a duck group because their children do whatever they do.” (E5) A participant (F34) from
PFCP group explained the fact that parents are aware of everything about their children with the
metaphor: “Parents are like radar because they learn immediately whatever happens to their children.”

PFCP students referred to negative aspects of parents by describing them as people who do not take
on responsibilities (ideal person), are oppressive for no reason (authority) and cannot intervene with
their children too much (racetrack). In this regard, a participant with the code F30 stated that “Parents
are like a racetrack because they cannot overcome their children’s barriers.”
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The metaphors related to school concept, which is an important aspect of the education system, are
shown in Table 4.

Table 4.
Metaphors Regarding School Concept.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Nest (2), Shade of a tree(1), Family f:15  Positive Nest (2), f.7
home(1), Ticket office(1), Home(1), Door %:44.00 Shopping %:39.00
to the future (1), Life(1), Second home(1), Centre(1),
Root(1), Foreword(1), Field(1), Country Science home
(1), Motherland(1), Rain drop(1), Living (1), Factory
space(1) (1), Hardware

(1), Backstage
(1)

Negative Military zone(1) f:1  Negative Military f:3
%:3.00 zone(1), %:17.00
Prison(1),
Torture
room(1)

Basic Home (2), Family atmosphere(1), A f:18 Basic Home(2), Life f: 8
Feature separate world(1), Garden (1), Physical %:55.00 Feature (2), %:44.00
Education Lesson(1), A unique place(1), A Hospital(1), A
second world(1), Running track(1), Root second life(1),

(1), A river of frogs(1), Field(1), Therapy Taksim(1),
Centre(1), Theatre hall(1), A long way(1), Theatre(1)

Country (1), Nest (1)

When the concepts used to identify the school concept in Table 4 are examined, it can be seen that
PFCP students and education faculty students mostly used metaphors related to basic features, and that
negative codes are not many in both groups of participants. Among the metaphors with positive
meanings were those (nest, house, life, tree shadow, family home, field) that describe school as a living
environment in both groups of participants and they gave different meanings to the home, life and field
metaphors. While the metaphor “home” in the following statement described a basic feature of schools:
“School is like home because you live there with other students.” (F13) The same metaphor in “School is
like home because you have a warm family environment” described schools in a positive way.
Supermarket, ticket office, science home, factory, hardware, root, backstage, foreword, field and nest
metaphors expressed schools’ role of preparing for life. An example for this: “Schools are like hardware
because they provide concrete mechanisms for abstract operations.” (E18) "Schools are like a ticket
office because there is no way to continue without getting a ticket.” (F28)

Schools are defined trough a separate world, garden, a unique place, Taksim, theatre and country
metaphors, which indicate their basic features such as hosting differences. The concept of garden, which
is a positive definition, has turned into a description related to basic features of schools with its
explanation. It was stated that “Schools are like a garden because there are numerous flowers as well as
thorns.” (F10) It was highlighted through such metaphors as home, a second world, a second life and a
long way that schools are places where people spend a long time. An example statement for that is
“Schools are like another world because we spend most of our time there.” (E9)

Education faculty students (17.00%) used more negative metaphors than PFCP students (3.00%). The
prospective teachers who used negative codes related to the school concept also used the military zone
metaphor in a similar way. The expressions of both groups are as follows: "Schools are like a military
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zone because you have to obey the rules there.” (F11) “Schools are like a military zone because only
rules work there.” (E1).

The metaphors related to the concept of school principal in terms of inputs of the education system
are shown in Table 5.

Table 5.

Metaphors Regarding School Principal Concept.

Pedagogical Formation Program Faculty of Education

Category Code Total Category Code Total

Positive Lion(2), Umbrella(2), Chief(1), f: 15 Positive Father (2), Director (2), f:12
Father (1), Gardener(1), %:44.00 Gardener(1), Prime %:66.00
Warden(1), Nature(1), minister(1), Brain (1),
Wolf(1), Lamp(1), Local Referee (1), Organizer(1),
authority(1), Master of Chief conductor(1),
school(1),Brilliant idea(1), Boss(1), Windows (1)
Driver(1)

Negative  Dictator(3), Landowner(1), f:13 Negative Head guard(1), King (1), f:3
Head of family(1), %:38.00 Boss(1) %:17.00

Gargamel(1), Raging bull(1),

Leader (1), Sulky-face(1),

Parrot(1), Boss(1), Border

gate(1), Aircraft pilot(1)
Basic Gardener(1), Shepherd (1), f:6  Basic CEO (2), Commander(1) f:3
Feature Heated truck tire(1), %:18.00 Feature %:17.00

Instruction book(1),

Leader(1), Boss(1)

A total of 52 metaphors were produced for school principals. Of these, 27 are positive, 16 are
negative, and 9 are related to the basic features of school principals. Prospective teachers registered at
PFCP used more negative codes while both groups of participants reported relatively positive codes. The
roles of management (gardener, brain, and driver), resource provider (wolf, local authority), organizing
(chief, gardener, warden, referee, boss, organizer, and chief conductor), leadership (lion), protection
(umbrella), utilizing (nature) and problem-solver (father) were emphasized in the positive codes for
school principals. The wolf, which evokes a negative meaning, was used in the following positive way.
“School principals are like a wolf because they catch everything for their students.” (F2)

School principals were described in negative metaphors as being threatening (head guard, dictator,
raging bull, landowner, Gargamel), strict (dictator, sulky-face), authoritarian (head of family, dictator,
king, boss) and incapable (parrot). For example, Gargamel metaphor was used in the following way:
“School principals are like Gargamel because everyone is so afraid of them.” (F29)

Management (CEO, shepherd, commander, leader), organization (gardener, instruction book,
leader), ensuring discipline (father, boss) and professional seniority (heated truck tire), which are the
basic features of school principals, were emphasized by the participants. A remarkable point in the
findings is that the metaphor of "boss" is found in the positive, the negative and the basic features
categories. The following are examples for each of the three categories: “School principals are like a
boss because they maintain order.” (E8) “School principals are like a boss because they establish
regulations.” (F21) “School principals are like a boss because they ensure discipline.” (F4)

Curriculum is one of the most significant factors in the input dimension of the education system. The
metaphors used by prospective teachers to describe the curriculum concept are shown in Table 6.

264



Zehra KESER OZMANTAR, Fadime YALGIN ARSLAN — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 255-304

Table 6.

Metaphors Regarding Curriculum Concept.

Pedagogical Formation Program Faculty of Education

Category Code Total Category Code Total

Positive Road map (5), Steering f:9 Positive Map (2), Steering f:8
wheel (1), Newspaper %:26.00 wheel(1), Godsend(1), %:44.00
(1), Material list (1), Menu(1), Compass(1),

Plan(1) Guide(1), Book(1)

Negative Instruction book(2), f:15 Negative Shopping while hungry f:4
Alarm clock(1), %:44.00 (1), Tight trousers (1), %:22.00
Suffering(1), Tight Clamp (1), Software
dress(1), Nonsense(1), contract (1)

Corset(1), Small
underwear(1), Math
problem(1), Chain (1),
Water (1), Incomplete
story (1), Iridescent ball
(1), Cooking show (1),
Chained dog (1)

Basic Appointment at night(1), f:7 Basic Feature Regulations (1), Book f:6
Feature Child development %:20.00 draft(1), Rule (1), %:33.00
periods(1), Ladder (1), Clock(1), Scenario(1),
Rule (1), Prospectus(1), Agriculture (1)

Recipe(1), Non-
innovative state(1),

When Table 6 is examined, it can be seen that PFCP prospective teachers (44.00%) used negative
definitions about curriculum twice more than the prospective teachers in education faculty (22.00%).
The negative aspects of curriculum were defined by the participants as being unnecessary (instruction
book, nonsense, shopping while hunger, software contract), restrictive/disruptive (corset, chained dog,
tight dress/trousers, small underwear, clamp), unsteady (incomplete story, water, alarm clock, cooking
show, iridescent ball) and difficult (suffering, math problem). Some of the outstanding statements are as
follows: “Curriculum is like shopping while hungry because few of the things people buy are needed.”
(E1), “Curriculum is like a corset because it is always tightened.” (F2)

When it comes to positive remarks, curriculum was described as being guiding (map, plan,
newspaper, steering wheel, compass, book, guide), facilitating (godsend), enricher (menu) and
preparatory (materials list). The following examples make it easier to understand the explanations:
“Curriculum is like godsend because it helps those who are stranded.” (E10) “Curriculum is like a
materials list because people start things depending on the available materials.” (F18)

The prospective teachers defined curriculum as being planned (child development periods, an
appointment at night, agriculture), comprehensive (prospectus, regulations) and systematic (clock,
rules, scenario, book draft) within the scope of basic features category. A few examples are “Curriculum
is like an appointment at night because you make a plan in advance.” (F32) “Curriculum is like a book
draft because it is easier to progress when you know the content.” (E17)

The metaphors related to the teaching material, the last concept in the input dimension of the
education system, are shown in Table 7.
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Table 7.
Metaphors Regarding Teaching Material.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Organ(2), Mind(1), Tool bag(1), f:32  Positive Accessories (2), f:17
Key ring (1), Assistant(1), %:94.00 Helper(2), Tool bag(1),  %:94.50
Spices(1), Nanny(1), Stick (1), Medicine(1),
Supplementary food (1), Construction
Inseparable (1), Smile (1), material(1), Swiss
Sun(1), Hero(1), Shortcut(1), pocket knife(1),
Book page (1), Facilitator(1), Savior(1), Game(1),
Crutch(1), Lego parts(1), Compass(1), End of a
Tongs(1), Catering in bus (1), novel(1), Sauce(1),
Game (1), Toy(1), Consumable Tire(1), Jigsaw puzzle
material(1), Water-earth- pieces(1), Leaf(1),
fertilizer(1), Agricultural Companion(1)

equipment(1), Customized
necklace(1), Television(1),
Primary resource(1), Pot (1),
Remote control(1), Road(1)

Negative - f:0 Negative Watermelon (1) f:1

%: .00 %:5.50
Basic - f:0 Basic - f:0
Feature %: .00 Feature %: .00

The most striking point in the findings about the concept of teaching material is that all definitions
are positive except for a single negative metaphor. Negative definition is as follows: "Teaching material
is like watermelon because it usually does not come out as expected.” (E5)

The prospective teachers described the positive aspects of teaching materials indicating that they
are obligatory (missing Lego pieces, jigsaw puzzle parts, water-earth-fertilizer, consumable material, pot,
tire, leaf, the inseparable, the essential, book page), facilitator (tongs, road, assistant, nanny, compass,
companion, crutch, shortcut, water, remote control, smile, Swiss pocket knife), complementary ( organ,
mind, stick, spices, tree branch, supplementary food, accessories, tools), curiosity-arousing (television,
toy, game, end of a novel, key ring), diversifying (catering in bus, construction material, sauce, necklace
design) and savior (hero, medicine). Some of the statements are as follows: “Teaching materials are like
pieces of a jigsaw puzzle because learning is incomplete without them.” (E18) “Teaching materials are
like a nanny because they make your job easier.” (F15) “Teaching materials are like sauce because it
adds flavor and variety to the meal.” (E17)

Findings Related to the Second Sub-problem

The second sub-problem of the study is “What are the metaphors that the prospective teachers use
to describe the basic concepts of the education system in terms of its processes?” In order to answer it,
the prospective teachers were asked to define the teaching principles and methods, assessment-
evaluation, classroom management and ethics concepts using metaphors. Table 8 shows the data
obtained regarding the concept of teaching principles and methods.

When the metaphorical perceptions of the prospective teachers regarding the teaching principles
and methods, which have an important place in the education process, are examined, it can be seen
that the prospective teachers in the education faculty did not use any negative codes and most of the
prospective teachers registered at PFCP (%44.00) used positive codes. The positive codes were listed as
creating order (traffic rules/ lights), offering variety (shoes’ section, dessert, wheel of fortune, crossroad,
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and clothing sizes), supplementary materials for teaching (computer, right arm, road, double highway,
mountaineering, core, strategy) and guiding (constitution, instruction book, road map, guide). The
following description was provided in relation to the role of offering variety: “Teaching materials and
methods are like clothing sizes because people choose what suits them.” (E4)

Table 8.

Metaphors Regarding Teaching Principles and Methods Concept.

Pedagogical Formation Program Faculty of Education

Category Code Total Category Code Total

Positive Instruction book(2), f: 15 Positive Road map (2), Guide (2), f:14
Guide (2), Road(2), Root %:44.00 Constitution(1), Shoes’ %:78.00
of a tree(1), Constitution section(1), Wheel of
(1), Computer(1), fortune(1)Clothing size(1),
Crossroad(1), Savior(1), Core(1), Guide(1),
Ladder(1), Right arm(1), Strategy(1), Dessert(1),
Traffic rules(1), Double Traffic lights(1), Recipe(1)
highway(1)

Negative  Ghost (2), Survey(1), f:7 Negative  Guest room(1), Shop f:2
Hanging bag(1), %:20.00 window(1) %:11.00

Incomplete question(1),
Author without a pen(1),

Mould(1),
Basic Recipe(2), Cultivation(1), f:8 Basic - f:0
Feature Fire and gunpowder(1) %:23.00 Feature %: .00

Mountaineering(1),
Game (1), Theatre(1),
New shoes(1)

The negative codes were about the non-functional (ghost, guest room, shop window, hanging bag,
author without a pen), boring (survey) and oppressive (mould) aspects of teaching materials and
methods indicating that they are known but not applied. The following two quotations have revealed
the negative sides of teaching principles and methods: “Teaching materials and methods are like a room
for guests because no one opens the door and it is useless. (E5) “Teaching materials and methods are
like mould because they shape both teachers and students.” (F13)

Finally, in terms of the basic features of teaching materials and methods, it was stated that they are
in a certain order and sequential (fire and gunpowder, game, theatre, recipe) and it takes time to get
used to them (new shoes). Here are a few descriptions with their explanations: “Teaching materials and
methods are like theatre because everybody reads their lines in turn.” (F16) “Teaching materials and
methods are like new shoes because they hurt your feet first but then you feel comfortable.” (F12)

The metaphors related to the assessment and evaluation concept regarding the process dimension
in the education system are shown in Table 9. Considering the data in Table 9, it appears that the
metaphorical perceptions of the prospective teachers in both groups related to assessment and
evaluation are mainly about basic features. These perceptions were described in terms of the following
features of the assessment and evaluation concept: revealing the results (medical examination, tension
gauge, pulse, step, harvest/crop/product, analysis, court, weighing machine, book/movie analysis,
scoreboard, numeric data, hot hands game, looking back at the summit, hereafter, mirror, guide, inner
conscience) and being balanced (marriage, punishment-reward, tree branch). The statement related to
the feature of revealing the results is as follows: “Assessment and evaluation is like looking back at the
summit because you can see how far you have progressed.” (E12) Besides, the following positive aspects
of assessment and evaluation were also emphasized: providing development (mentorship, road, map,
mother, calculator, and filter, the other side of the school report, race, and clock), being necessary
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(vaccine, white goods service, salt, butter-salt) and source of pleasure (fruit, cake). A few sample
statements are: “Assessment-evaluation is like the other side of the school report because it leads the
students.” (E17) “Assessment-evaluation is like cake because you want to finish your meal with it.” (E16)

Table 9.
Metaphors Regarding Assessment-Evaluation Concept.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Mother(1), Vaccine(1), White f:9 Positive Mother(1), Calculator f:5
goods service(1), Fruit(1), %:26.00 (1), The other side of %:27.50
Clock(1), Butter-honey(1), school report (1), Cake
Salt(1), Mentorship(1), Race(1) (1), Filter (1)
Negative  Horror movie (1) f:1 Negative Carnival mirror(1) f:1
%: 3.00 %:5.50
Basic Weighing machine (3), Court (2) f:20 Basic Hereafter(1), f: 10
Feature Book/movie analysis(1), %:59.00 Feature Mirror(1), Branch(1), %: 55.00
Step(1), Medical Crop(1), Guide(1),
examination(1),Hot hands Movie critics(1),
game(1), Marriage(1), Weighing machine(1),
Harvest(1), Pulse(1), Product(1), Inner
Punishment-reward(1), Taking conscience(1), Road(1)

a bite of meal being
cooked(1),Numeric data(1),
Exam(1), Scoreboard(1),
Tension gauge(1), Looking back
at the summit(1)

Finally, in both groups there are metaphors about negative aspects: misleading (carnival mirror) and
frightening (horror film). To give an example: “Assessment-evaluation is like a carnival mirror because it
always distorts.” (E13)

Metaphors for the classroom management concept regarding the process dimension of the
education system are shown in Table 10. According to Table 10, the prospective teachers registered at
PFCP emphasized the basic characteristics of classroom management more (35.00%), and created
positive and negative codes in equal proportion (30.00%) with education faculty students. The codes
that the prospective teachers in the education faculty created the most were positive codes (55.00%)
and those they produced the least were negative codes (11.00%) regarding the concept of classroom
management. The positive codes focused on the following aspects of classroom management:
maintaining order in the classroom (managing council/army/orchestra, organization, mother, family,
state, the city Ankara, traffic, being a newsreader, broom, field, cuisine chief) and making things easier
(small shop, administrative staff of an army, being smart, Staff of Moses, oil painting, wheel). Here are
some examples of the metaphors used by both groups: “Classroom management is like a broom
because it removes disruptive situations.” (F26) “Classroom management is like the Rod of Moses
because teachers create ways for themselves.” (E14)

The following negative aspects were indicated related to classroom management: being difficult (8-
digit number, being a mayor), teachers who tend to be authoritarian (military zone, authoritarian father,
dictator, traffic police, ward, being a shepherd, hegemony, sheep herding, governing a country) and
things that do not end well (tree, administrative staff of an army, constitution). To give a few examples:
“Classroom management is like playing the instrument “baglama” because it does not sound nice if you
touch the wrong string (F20)”, “Classroom management is like a tree because it usually has a rotten
apple.” (F5)
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Table 10.

Metaphors Regarding Classroom Management Concept.

Pedagogical Formation Program Faculty of Education

Category Code Total Category Code Total

Positive State(2), Small shop(1), f: 10 Positive Conducting an f:10
Wheel(1), Parliamentary %:30.00 orchestra(2), the city %:55.00
committee(1), Administrative Ankara (1), Family (1),
staff of an army (1), Being a Being smart (1), Mother
newsreader (1), Broom(1), (1), State(1), Rod of
Field (1), Traffic(1) Moses (1), Cuisine chief

(1), Painting (1)

Negative  8-digit number(1), Tree(1), f:10 Negative Being a shepherd(1), f:2

Constitution(1), Being a %:30.00 Hegemony(1) %:11.00

mayor(1), Being a shepherd
(1), Dictatorship(1), Ward(1)
Administrative staff in army
(1), Authoritarian father (1),
Traffic police(1)

Basic Military zone(1), Playing the f:12 Basic Driving(1), Angry f:6
Feature instrument “baglama”(1), %:35.00 Feature father(1), %:34.00
Being a gardener(1), Wheel of Organization(1), Pit
fortune (1), Domino tiles(1), bull(1), Art(1),
conscious observer (1), Governing a country (1)

Universality(1),Maze(1),
Pilot(1), Chess tournament
(1), Fox (1), Governing a
country (1)

Principles of classroom management (military zone, gardening, conscious observer, governing a
country, universality, pit bull, driving, angry father, organization, art) and the risks that it carries (chess
tournament, being a pilot, maze, playing the instrument baglama, domino tiles, wheel of fortune) were
considered under the category of basic characteristics. The most outstanding description is the
following: “Classroom management is like pit bull because it is both cute and aggressive.” (E1)

The metaphors related to ethics, which is the final concept of the education system in terms of
process dimension, are shown in Table 11. The metaphorical perceptions of the prospective teachers
regarding the concept of ethics are given in Table 11. Positive metaphors have often been used in
relation to the concept of ethics, for which four participants did not provide a metaphor. Inner
conscience is the most frequent metaphor for both groups. The participants highlighted the following
positive aspects of the ethics concept: necessary (life rule, life, contract, clove, order, education,
weighing machine, forms of politeness), valuable (diamond, eye of utopia, sponge, and book), problem-
solver (justice, democracy, nature, heart) and guiding (religion, compass, light, guide). An example
statement: “Ethics is like sponge because successful people’s sponges absorb so much water.” (F30)”,
“Ethics is like the light because it illuminates the way when you are in darkness.” (E11)

Negative aspects of ethics were mainly about the fact that it actually exists but not cared and begin
to disappear (melted candle, ghost, injustice, dead flower, phoenix, eggplant, festival handkerchief) and
that everybody makes their own interpretation about it (human-being, devil in disguise). Here is a
description of a prospective teacher: “Ethics is like Phoenix because it is always mentioned but you
never see it around.” (E1)
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Table 11.

Metaphors Regarding Ethics Concept.

Pedagogical Formation Program Faculty of Education

Category Code Total Category Code Total

Positive Inner conscience(4), Life rule f: 23 Positive Inner conscience (2), f:10
(4), Democracy(2), Justice(1), %:68.00 Forms of politeness (1),  %:55.00
Nature(1), Order(1), Education Religion (1), Light(1),

(1), Diamond(1), Life(1), Heart(1), Guide(1),
Respect for job(1), Clove(1), Compass(1), Weighing
Personality(1), Book(1), machine (1)
Contract(1), Sponge(1), Eye of

utopia(1)

Negative  Laughing at those who fall(1), f:7 Negative Phoenix(1), festival f:3
Melted candle (1),Ghost (1), %:20.00 handkerchief(1), %:17.00
Human-being(1), Devil in Eggplant(1)
disguise (1), Injustice (1), Dead
flower(1)

Basic Not-spitting on the floor(1) f:1 Basic Clothes (1), War of good f:4

Feature %: 3.00 Feature and evil(1), Water (1), %:22.00

Oath (1)

In terms of basic characteristics of ethics, it was emphasized through different metaphors that ethics
is a personal concept (not spitting on the floor, oath, and clothes) and that it should be protected
(water). A few sample statements are: “Ethics is like a dress because you always wear it whatever you
do.” (E14) “Ethics is like not-spitting on the floor because you care this rule if you have respect for
yourself.” (F28)

Findings Related to the Third Sub-problem

The third sub-problem of the study is “What are the metaphors that the prospective teachers use to
describe the basic concepts of the education system in terms of its outputs?” In order to search answers
to this sub-problem, the prospective teachers were asked to identify the graduates and success
concepts of the education system through metaphors. Table 12 shows the data obtained regarding the
concept of graduates.

Significant differences exist among the participants regarding the concept of graduate. While the
prospective teachers registered at PFCP generated positive codes (56.00%) about the concept of
graduate; the prospective teachers in the education faculty focused on the negative codes more
(72.00%). The following positive descriptions were provided in terms of the concept of graduate:
productive (tree with fruits, seed, football team, ear of wheat, unread book, future, bomb, first step,
vet, tree hole, sapling, aged wine, culture, toddler), multi-directional (smart phone, cup, rainbow) and
attention-grabbing (rose). For example, a prospective teacher used a metaphor that would be perceived
as negative first, drawing attention to the efficiency of the graduates: “Graduates are like a bomb
because they are ready to explode with all they have.” (F11)

The metaphors with negative content have very different meanings. Some participants stated that
graduates perceive themselves as self-interested and cruel (hyena, forest murderer) and some other
participants mentioned that graduates are bewildered (fish out of water, ship without a course, refugee,
rain), hopeless (unemployed graduate, dormitory, extinguished fire, homeless cat, pepper, illiterate),
exhausted (candle, experienced soldier, deadwood), feeling worthless (lost property, full bag of trash,
wheat) and have an anticipation that business life will be challenging for them (first sickness, wanderer,
arrow). Such examples are: “Graduates are like a full bag of trash because you put it out when you are
done.” (F10) “Graduates are like wheat because they are many in number but not valuable.” (E7)
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Table 12.

Metaphors Regarding Graduates Concept.

Pedagogical Formation Program Faculty of Education

Category Code Total Category Code Total

Positive Unread book (2), Tree(1), Tree f: 19 Positive Rainbow(1), f:2
hole(1), Smart phone(1), Cup(1),  %:56.00 Toddler(1) %:11.00

Successful football team(1),
Bomb (1), Sapling(1),
Future(1),Rose(1), First step (1),
Culture (1), Tree with fruits(1),
An ear of wheat(1), Unripe fruits
(1), Seed(1), Vet (1), Aged

wine(1)
Negative  Wanderer (1), Unemployed f:14 Negative Bird (2) Fish out of f:13
graduate(1), Full bag of trash(1),  %:41.00 water (2), Pepper(1), %:72.00
First sickness(1), Lost Wheat (1),
property(1), Butterfly(1), Illiterate(1), Homeless
,Candle(1), Refugee(1), Arrow(1), cat(1), Deadwood (1),
forest murderer(1), Ship without Dormitory (1),
a course(1), Hyena(1),Fish out of Unchained wolf (1),
water(1), Experienced soldier(1) Extinguished fire (1),
Rain(1)
Basic Grapes(1) f:1 Basic Dough(1), Packed f:3
Feature %: 3.00 Feature food(1), Wild-duck(1) %:17.00

The most striking metaphors, which have positive meanings but evoke negative perceptions about
student experiences, are those related to freedom (butterfly, unchained wolf, bird). The following
statement is an example of this: “Graduates are like an unchained wolf because they start their natural
life and entertainment again when the school is over.” (E5)

The following basic features of graduates were described by the participants: looking for an ideal job
considering their qualities (grapes, dough) and being at the point of starting business life (wild duck,
packed food). Some sample statements are “Graduates are like grapes because either vinegar or wine
will be made of them depending on the quality (e18)”, “Graduates are like packed food because they are
ready to be consumed (E18)".

The last concept that the participants were asked to identify was the concept of success, and the
related metaphors are shown in Table 13. Table 13 shows that both groups used positive metaphors to
define the concept of success. It was considered that the positive metaphors highlight the notion of
result (fruitful tree, recovering from an illness, miracle, flower, mountain, experience, handkerchief,
summit, chain of hotels, reward, harvest, pizza). The other aspects of success concept were explained
through the following descriptions: being valuable (diamond, rainbow, reward, summit, happiness,
bread, old times, tea, sweet apple, positive thought, alcohol, chocolate, crown, sun) and being an
instrument for the rest of life (key, target, hope). Some statements about the positive metaphors are as
follows: “Success is like bread because it feeds the soul.” (F20) “Success is like harvest because it is the
moment when farmers smile.” (E14)

When it comes to the metaphors with negative meanings, the participants implied that success
depends on occasions (chameleon, wheel, and mirage) and that it is actually worthless (torch, pile of
numbers, being tenant). The most outstanding statement is “Success is like being a tenant because it is
yours temporarily and you always pay the price.” (E11)
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Table 13.
Metaphors Regarding Success Concept.
Pedagogical Formation Program Faculty of Education
Category Code Total Category Code Total
Positive Fruitful tree(2), Key (2) Reward (2), f:23  Positive Harvest(2), f:10
Summit(2), Tea(1), Flower(1), %:68.00 Alchoholl), %:55.00
Mountain(1), Bread (1), Diamond (1), Chocolate(1),
Old times(1), Rainbow(1), Recovering Sun(1), Pizza(1),
fromiliness(1), Target(1), Positive Thoughts
Handkerchief(1), Miracle(1), (1), Crown(1),
Happiness (1), Chain of hotels(1), Sweet apple
Experience(1), Hope(1) (1),Summit(1)
Negative Chameleon(1), Wheel(1), Torch(1), f:4 Negative Beingatenant (1), f:2
Mirage(1) %:12.00 A pile of %:11.00
numbers(1)
Basic Iceberg(1), Night and day(1), f:4 Basic Everest(1), f:6
Feature Marathon(1), Endless ladder(1) %:12.00 Feature Snowdrop (1), %:34.00
Ladder(1), Fruitful
tree (1),

Happiness (1), A
long journey (1)

The metaphors related to the basic features of success concept stressed the fact that it is necessary
to make a great effort for it (night and day, marathon, endless ladder, ladder, iceberg, snowdrop,
Everest, happiness, a long journey, fruitful tree). The metaphor that best describes this situation comes
from an education faculty student: “Success is like a fruitful tree because the more you look after it, the
more fruit you get.” (E18)

Discussion, Conclusion & Implementation

According to the findings of the research, the prospective teachers in the study generated a total of
528 valid metaphors about 13 components of the education system. Of these metaphors, 269 are
positive, 109 are negative, and 150 are related to the basic features of the education system. Thirty-four
students from pedagogical formation program produced 338 different metaphors while 18 students
from education faculty produced 190 metaphors. The prospective teachers’ perceptions related to the
concepts of teacher, student, parent, school, school principal, teaching material, teaching principles and
methods, assessment-evaluation, ethics and success are similar in both groups. As for the differences,
the perceptions of the PFCP students about the concept of graduates are more positive, while the views
of the education faculty students about curriculum are negative and their views of class management
are more positive compared to the other group. The perceptions of the prospective teachers in terms of
inputs, processes and outputs of the education system are shown with the frequencies and percentages
in Table 14 as a summary of the data.

The prospective teachers’ perceptions related to the concepts of teacher, parent, school principal
and teaching material (inputs); teaching principles and methods and ethics (processes), and success
(output) are positive in both groups. The perceptions related to the concepts of student and school as
well as the concept of assessment-evaluation are also similar, and these concepts were often stressed
within the scope of basic features. The areas of difference are due to perceptions of curriculum in input
dimension, classroom management in process dimension, and graduate in output dimension. The
perceptions of the students registered at PFCP about the concept of graduate are more positive than
those of the students in the education faculty. The prospective teachers in the education faculty used
positive metaphors when defining the concepts of curriculum and classroom management.
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Table 14.
Metaphorical perceptions of the Prospective Teachers related to Education System.
PFCP Students Education Faculty Students
Basic Basic
Positive Negative Features Positive Negative Features
f % f % f % f % f % f %
Teacher 32 94.00 1 300 1 3.00 17 94.50 - - 1 550
Student 4 12.00 7 20.00 23 68.00 1 550 2 11.00 15 83.50
Parent 22 65.00 3 900 9 26.00 15 83.50 - - 2 11.00
+~ School 15 44.00 1 3.00 18 53.00 7 3900 3 17.00 8 44.00
gl School 15 4400 13 38.00 6 18.00 12 66.00 3 17.00 3 17.00
~  Principal
Curriculum 9 26.00 15 4400 7 20.00 8 4400 4 2200 6 33.00
Teaching 32 94.00 - - - - 17 94.50 1 550 - -
Materials
Teaching 15 44.00 7 20.00 8 23.00 14 78.00 2 11.00 - -
Principles &
» Methods
§ Assessment- 9 26.00 1 3.00 20 59.00 5 2750 1 550 10 55.00
g Evaluation
Classroom 10 30.00 10 30.00 12 35.00 10 55.00 2 11.00 6 34.00
Management
Ethics 23  68.00 7 2000 1 3.00 10 55.00 3 17.00 4 22.00
£ Graduate 19 56.00 14 4100 1 3.00 2 11.00 13 7200 3 17.00
% Success 23 68.00 4 1200 4 12.00 10 55.00 2 11.00 6 34.00
(@]

It is known that some values in social context enrich and influence the use of language, and at the
same time these values connect people from different socio-cultural strata. When the metaphors used
are examined, it can be stated that some metaphors also represent social and cultural norms in Turkish
society. For example, family home notion, which is used as a representative of the family structure, was
used for school; head of family and landowner notions were used for school principals and finally guest
room and shop window notions were used for the description of teaching principles and methods.
Similarly, the use of religious concepts in these analogies supports the link between language and
culture. Some other related examples are the use of following notions in the descriptions: Godsend for
curriculum, Rod of Moses for classroom management, hereafter for assessment and evaluation, and
finally gift for parents.

According to the results of the research, the prospective teachers generally made positive
descriptions about the inputs, processes and outputs of the Turkish education system, except the
negative metaphors used by PFCP students in defining the curriculum concept and by education faculty
students in defining of the curriculum concept. This result includes serious differences when compared
to the study by Oriicii (2014) and Kasapoglu (2016). Because, in the study of Oriicii (2014), the
prospective teachers generated negative metaphors about the education system such as chaos /
uncertainty, mechanical / bureaucratic functioning, politics, competition / test-centeredness, inability in
reaching goals, jigsaw puzzle, inefficiency and limitation of freedoms. Kasapoglu (2016) also revealed the
use of the concepts of unstable, irregular (complex) and old structures in the description of the Turkish
education system. This may arise from different interpretations of the prospective teachers who handle
the Turkish education system as a whole or on the basis of the items that constitute it. It was also
observed in the study that there were no significant differences among the metaphors used by the
participant groups. In the study conducted by Kart (2016), the metaphors produced by the pedagogical
formation students and the education faculty students were divided into categories, and no significant

273



Zehra KESER OZMANTAR, Fadime YALGIN ARSLAN — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 255-304

difference was found between them. Elkatmis et al. (2013) also did not find a significant difference in
the opinions of the prospective teachers about self-efficacy. In addition, the use of negative metaphors
is at a very low rate, especially by the education faculty students, in the input and process dimensions
implying the fact that these prospective teachers have developed a positive professional identity under
the influence of their past experiences.

Considering the sub-problems of the study, the aim of the first research question is to analyze the
metaphors used by the prospective teachers in the description of the concepts in terms of the inputs of
the education system. When we look at the findings related to teacher, student, parent, school, school
principal, curriculum and teaching materials concepts as the inputs of the education system, it was
observed that PFCP and education faculty students provided very similar responses to each other except
the curriculum concept, and these responses were found to be positive except parent and school
concepts. The findings related to the concept of teacher are similar to those reported in many other
studies (Cocuk, Yokus & Tanriseven, 2015; Ekiz & Kogyigit, 2013; Ma & Gao,2017; Pektas & Kildan, 2009;
Polat, 2013; Saban, 2004; Saban, Ko¢beker & Saban, 2006; Yalgin Arslan & Cinkara, 2016). Especially in
the study carried out by Saban, Kocbeker & Saban (2006), the prospective teachers of English described
“guide and advisor” roles of teachers through counsellor, light, chief conductor, mother, compass and
leader metaphors. In a recent study in the field of foreign language teaching about metaphors (Ma &
Gao, 2017), it was revealed that the Chinese prospective teachers mostly used metaphors about their
professional qualifications, their professional identities and student development, and also metaphors
related to the spread of information and culture. As to the related findings of this study, the highlighted
teacher roles were those related to educating, raising and structuring.

While the prospective teachers described the concept of students, the second item in the input
dimension of the education system, they made use of living creatures such as tree, flower, sapling, seed
as metaphors related to the development and growth aspects of students in terms of their basic
features. Moreover, they used nonliving items such as empty plaque, play dough, clay, mud, firewood
and raw material to describe the aspect of being shaped. Bozlk (2002) investigated how university
students perceive themselves as students in a student-focused study. The results showed that students
generally described themselves as being passive and expressed this through the themes of animal,
human, action and object. Saban (2009) also studied on the metaphorical perceptions of prospective
teachers regarding the concept of "student". In this study where more detailed categories were formed,
the metaphors used in defining students were mainly related to the fact that students are a developing
entity, a raw material and an empty mind. Sezgin et al. (2014) reported that students were perceived as
a valuable asset, raw material, information reflector and passive information receiver. It can be claimed
that all three research results are very similar to the present study. The reason why the prospective
teachers’ metaphors for students were mainly about the basic features may be due to the current
student identities and roles of the participants. In the study conducted by Hoffman and Kretovics (2004)
on the interaction between students and council of higher education, interactions between students
and institutions, and particularly students and teachers were investigated. Considering the fact that
students also take part in educational processes, they argued that the term “partial employee” is a more
appropriate one to define student roles rather than the terms of product, receiver and employee used in
literature. As partial employees, students fulfil their traditional roles by fulfilling duties of employees,
and contribute to the development of the educational process in a cooperative way (p.118).

In a limited number of studies on parents (Balci, 1999), there is the perception that they are
irresponsible people and indifferent to matters about school especially in public schools. In this study,
although it was stated that parents do not take responsibility, put too much pressure on children and
cannot always respond to their children’s acts as examples of negative aspects of parents, it was
emphasized more that they are mostly supportive, guiding, developer, protective and meeting the
needs. When we look at the explanations that cause these interpretations, it can be claimed that the
participants think more about their families and reveal these positive aspects.
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A number of studies (Aydogdu, 2008; Cerit, 2006; Inbar, 1996; Mahlios & Maxon, 1998; Saban, 2008;
Oriicii, 2014; Ozdemir, 2012) have been conducted on the school concept, which is one of the most
important elements in the input dimension of the education system. The common result of these
studies is that the school is associated with the basic positive characteristics such as knowledge and
enlightenment, change, love and solidarity and preparation for life. It was observed that the metaphors
used such as “second home” (Inbar, 1996), “home”, “nest” and “factory” (Cerit, 2006; Saban, 2008) are
the same with those in the present study. The preferred metaphor was often a "prison" in negative
statements, which were not many. Although the physical conditions of schools are inadequate and they
have a uniform architectural structure, it can be stated that students spend a long time in schools, and
the interaction they experience there makes the students to feel themselves at home and make positive
descriptions about it.

The school principal is undoubtedly the key actor of the school administration. The roles of this actor
are different depending on the point of view. To give a few examples, Konan and Yilmaz (2016) reported
that school principals are often defined through positive metaphors such as “chief conductor”, “father”,
“plane tree” and “a gentleman”. In the study by Glnbay (2011), similarly, the school administrators
emphasized the importance of adaptation, hierarchical structure, team work and related required roles
when defining school management. In the study by Yalgin (2011), secondary school students, teachers,
parents and administrative staff were asked to generate metaphors for the concept of "school
principal". The results of the study showed that the students described school principals as being
sources of negativity and overly restrictive; the teachers underlined the characteristics of being a
researcher, a controlling person, a director and a coach, and the parents and administrators defined
school principals as a guiding and leading person. As can be seen, school principals are defined
differently by different people. The results of the present study showed that the amount of the positive
metaphors used by the students from education faculty is more than those of the students registered at
PFCP. When the negative metaphors are considered, the reason why PFCP students described school
principals through negative roles more may be due to the identities that the students have because
PFCP students defined the concept of school principal according to the school principals that they have
observed during their school life, in other words, from a student’s point of view. However, education
faculty students have recently been interns, made observations, and become much closer to school
administration as prospective teachers. These particular features of the education faculty students may
be the reason why they perceived school principals from a different point of view and made more
positive interpretations accordingly.

The views of the prospective teachers on curriculum were found to be at opposite poles. While
44.00% of the metaphors used by PFCP students were negative, 44.00% of those used by education
faculty students were positive. In the studies on education faculty students (Giltekin, 2013; Ozdemir,
2012), curriculum was defined through such positive metaphors as “guide”, “system”, “plan of a
structure”, “road map”, “milestone”, “a systematic entity” and “having broad perspective”. In another
study conducted on academic staff (Orten & Erginer, 2016), the categories of “being a guide” and “being
a light” were highlighted similar to the positive metaphors in the present study. As a result, the reason
why education faculty students had more positive descriptions compared to those of PFCP students may
be because of the courses that they took during undergraduate education. Education faculty students
must take the following courses for two terms in addition to PFCP courses according to the English
Language Teaching program determined by Council of Higher Education: (1) Teaching English to Young
Learners, (2) Approaches to English Language Teaching, (3) Teaching Language Skills I-Il and (4)
Literature and Language Teaching I-Il. Education faculty students learn a lot about both curriculum and
teaching principles and methods through these major courses and see that these areas are not just a
necessity, useless information on paper, or a chain that limits teaching. PFCP students take the related
(1) Special Teaching Methods course as a must course and (2) Curriculum Development in Education as
an elective course. Therefore, it can be argued that PFCP students were concentrated on the negative
aspects of the curriculum because they might not have had enough opportunities to associate the topics
with other courses in a limited period of time.
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All the PFCP and education faculty students except for one education faculty student made positive
descriptions related to teaching materials. The prospective teachers in the study indicated that teaching
materials are a necessity and a supplementary content, facilitate teaching, and raise fun / curiosity,
ensure diversity and function as a savior for teachers. In another related study (Eren & Tekinarslan,
2013) carried out on education faculty students of six different universities, a similar result was revealed
and, teaching materials were described as a necessary tool and source of motivation.

For the second sub-problem of the study, the participants were asked to describe teaching principles
and methods, assessment-evaluation, classroom management and ethics concepts of the education
system, which are related to the process dimension. According to the results of the research, the
prospective teachers generally made positive descriptions for teaching principles and methods. There
have been no related studies in the literature; however, the results are very close to those obtained for
the concept of curriculum. Only two of the education faculty students made negative descriptions, while
44.00% of PFCP students used positive metaphors, 20.00% used negative metaphors, and 23.00%
referred to the basic features. These findings may be the result of the effect that must and elective
courses in education faculties and pedagogical formation programs have on students.

The studies in literature on assessment and evaluation are divided into two categories. Firstly,
assessment and evaluation have been considered as a course, and negative results have been obtained
that describe the course as being "abstract", "detailed" and "complex" (Acar Giivendir & Ozer Ozkan,
2016). In other studies on the implementations of assessment and evaluation, Harris, Harnett and
Brown (2009) highlighted the basic features of assessment and evaluation through the categories of
“assessment output” and “assessment types”. Tatar and Murat (2011) gathered metaphors for
assessment under the category of basic features such as assessment for "defining", "shaping" and
"measuring the levels". Similarly, Eren and Tekinarslan (2013) figured out first basic features and then
negative aspects of assessment as a “level specifying”, “competitive” and “frightening” process.
Karasahinoglu (2015) observed that students used the metaphors of "anxiety", "feedback", "content"
and "future" to define the concept of exam. Finally, Tasdemir and Tasdemir (2016) stated that students
have the opinion that assessment - evaluation process contributes to the quality of education and it
requires sacrifice, and that these practices should be a well-organized and well-functioning system like a
system of human body or a machine. They also reported that the students mostly attributed positive
meanings (66.00%) to the practices of assessment-evaluation. In the present study as well, the concept
of assessment-evaluation or “exams”, as the participants refer it, was mainly mentioned through the
following aspects: revealing the results (medical examination, tension gauge), maintaining development
(mentorship) and being a necessity (vaccine, white goods). In both groups, one student used a negative
metaphor.

The second description, which leads to perceptual differences between PFCP and education faculty
students, is about the concept of classroom management. The findings show that most of the education
faculty students (55.00%) made descriptions using positive metaphors. PFCP students mostly mentioned
basic features of classroom management (35.00%), followed by positive (30.00%) and negative (30.00%)
aspects at equal rates. Oriicii (2012), who studied on the perspectives of classroom teachers about
classroom management, noted that the metaphors used by them were mainly about "bringing
coherence". Akar and Yildirrm (2009) classified orchestra, ship and factory management metaphors
under the category of “leadership and controlling”, and mother metaphor as a part of “affection and
interest” category. In the present study, in which education faculty students used exactly the same
positive metaphors, PFCP students used negative metaphors for classroom management to highlight its
difficulties and improper practices rather than criticizing it or indicating that it is unnecessary. This may
be due to negative experiences of PFCP students during their school life.

In literature, there has been no study which made use of metaphors to define ethics. Recent studies
(Altinkurt & Yilmaz, 2011; Ding, 2016; Gengoglu, 2015; Misirli, 2016) on prospective teachers about
ethics have focused on the unethical behaviours of teachers / faculty members. The results of the
present study showed that PFCP and education faculty students used positive metaphors to describe the
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concept of ethics. The prospective teachers stated that ethics is necessary, valuable, problem solver and
guiding. As it was for classroom management concept, the negative descriptions about ethics also
focused on its improper practices or not being cared. Education faculty students (55.00%) produced
fewer positive metaphors than PFCP students (68.00%) and they produced a lot more in the category of
basic features (PFCP: 3.00%, faculty of education: 22.00%), which may be the result of the fact that
education faculty students are more sensitive about ethics than PFCP students are. This may be
attributed to the perceptual selectivity and awareness related to education and teachers that education
faculty students have had during their 4-year undergraduate experience as well as having a more critical
point of view for what they have seen, heard of and experienced about education system. In this
context, Gross and Hogler (2005) point out that educators should take a number of internal and external
factors into consideration, and that students, teachers, colleagues and other components should be
considered as a part of the process and should be included in the evaluation of the process. It is also
emphasized that in this process educators must be compassionate and understanding by trying to
understand themselves and others.

Under the third research question, the metaphorical descriptions of graduate and success concepts
in the output dimension of the education system are analyzed. Findings reveal that there are differences
between PFCP and education faculty students. PFCP students (56.00%) were found to have a much more
positive attitude towards the graduate concept than education faculty students (11.00%). The reason
why PFCP students have positive but education faculty students have negative attitudes towards
graduation can be that PFCP students have more job opportunities while education faculty students are
less likely to have another job other than being a teacher. The students from other faculties are also
hopeless about their career like education faculty students. In the study of Akoglan and Dalkiranoglu
(2013), it was found that students do not receive sufficient guidance in their career decisions; these
decisions are taken according to traditional patterns, financial concerns outweigh career possibilities,
and students have pessimistic feelings about business life. The research also pointed out that the
students aim to have a reliable / permanent job as soon as possible. The employment of teachers as civil
servants in large numbers makes it attractive to graduate from education faculties. However, since
those from other faculties who get pedagogical formation certificates started to be qualified to be
teacher candidates, the number of candidate teachers to be recruited every year has increased, but the
chance of being recruited has decreased. In the study conducted by Safran et al. (2013), in which the
data of the graduates from science, math, social studies and education of religion & ethics departments
related to Public Staff Selection Exam were analyzed, it was reported that the vast majority of test-
takers are prospective teachers from faculties other than education faculties.

In terms of the concept of success, PFCP and education faculty students made descriptions using
positive metaphors. This may be closely related to the fact that the participants are senior students
because both groups will achieve serious success by graduating from university. However, the situation
is actually different when the success rates in Public Employee Selection Exam (PESE) and teacher
competencies are considered. The studies conducted in the field (Safran et al. 2013; Yildinm, 2017)
showed that students from education faculties are more successful in Teaching Field Knowledge Test
than those from other faculties. This success may be the result of the quality of training given to both
groups. incik and Akay (2014), in their study on the comparison of teacher competencies, noted that
students from education faculties find the training given to them sufficient to a large extent while
students registered at PFCP have the opinion that it is inadequate as it is given in a limited period of
time. Yiksel (2013), who discussed the problem in terms of scores obtained for university entrance and
scores obtained from Educational Sciences Test as a section of PESE, determined a low level of
correlation between the two types of scores. This indicates that students who graduate from
departments that admit students with high scores cannot be as much successful in Public Employee
Selection Exam, Educational Sciences Test. Therefore, not only the quality of PFCP but also the quality of
education faculties and their teaching outcomes should be examined.

Keeping in mind that the common perceptions about the education system are positive in both
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groups and similar to each other, some issues should be noted here. First of all, considering the fact that
PFCP will still be offered in near future and there are currently thousands of PFCP graduates having been
qualified as teacher candidates, issues about these programs should be put on agenda. The current
infrastructure of PFCP should be strengthened, courses should be given in longer periods of time and
school practice hours should be increased in order for students, who have positive attitudes towards
education system (Ozkan, 2012; Polat, 2013) and see PFCP as a source of knowledge and a second
chance (Diindar & Karaca, 2013), to go through a quality education. Otherwise, it is highly probable that
these candidates will have serious problems while performing teaching profession with the current
system and program. Therefore, it should be admitted that prospective teachers from other
departments than education faculties have also strengths and, it is necessary to search for ways to
eliminate their weaknesses both before and during service.

The same is true for education faculties. It can be inferred from the descriptions that the perceptions
of the participants are influenced more and in positive way by the relationships they develop at schools
rather than the physical facilities of schools. In that vein, they are more likely to develop empathy, have
ideas about the process and find solutions if they stay in close contact with school principals, teachers
and students. For these reasons, school-faculty collaboration needs to be strengthened in every sense
and school experience courses should be increased in undergraduate programs of education faculties.

In this study, only prospective teachers’ perceptions were revealed through metaphors. However,
for further studies, the experiences of prospective teachers in their own learning process can be
examined, and concrete relationships can be established accordingly in terms of their views about the
education system and finally the effects of social, cultural and economic variables can be revealed.
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Tiirkge Siiriim

Girig
Toplumlarin ilerlemesinde egitim ¢ok onemli bir etmendir. Egitimin kalitesi de 6gretmenlerin
yetistirilmesiyle dogrudan ilgilidir (Aysu, 2007). Turkiye’de, 6gretmen yetistirme seriiveni 16 Mart 1848
yilinda Dartlmuallimin agilmasiyla baslamis ve yillar igerisinde birgok degisiklige ugramistir. 1973 yilinda
cikarilan ve hala yurirlakte olan 1739 sayili Milli Egitim Temel Kanunu’nun 43. maddesinde 6gretmenlik
meslegi, devletin egitim, 6gretim ve bununla ilgili yonetim goérevlerini lzerine alan 6zel bir ihtisas
meslegi olarak tanimlanmistir.

Tirkiye'de 6gretmenlik mesleginin sayginligi 1970'li yillara kadar korunmus, ancak daha sonra hizli
toplumsal, siyasal degisme ve sanayilesme ile birlikte giderek gerilemeye baslamistir. 1980’li yillarda yeni
meslek gruplarinin ortaya cikmasi ve memurlarin gelir dizeylerinin giderek dismesi ile birlikte
ogretmenlik meslegi de eski sayginligini giderek yitirmis ve toplumsal statideki yeri diismeye baslamistir
(Aycan, 2015). Bu diisuste 6gretmen agigini kapatmak icin yedek subay 6gretmenlik, vekil 6gretmenlik,
ogretmenlik formasyonu kurslari, mektupla 6gretmen yetistirme, hizlandirilmis programla 6gretmen
yetistirmenin (Akyliz, 2001) de etkili oldugu distnulebilir. 1982’den itibaren 6gretmen yetistirme
gorevinin egitim fakiltelerine verilmesiyle nicelik ve nitelik agisindan bir iyilesme hedeflenmistir.
Ogretmen aciginin  giderilemedigi zamanlarda, egitim fakiiltesi mezunu olmayanlarin &gretmen
olmalarini saglamak igin donem dénem cesitli sertifika programlari agilmistir (Eraslan & Cakici, 2011).
Ogretmenlik sertifika programlari daha sonrasinda alinan 97, 39 ve 2761 sayili kararlarla bircok kez
yaptlandirilmistir (YOK, 1998). 1998’de YOK, pedagojik formasyon programlarinin uygulamadan uzak,
siire ve kapsam olarak yetersiz oldugunu ileri stirerek kapatmis ve alternatif olarak 3,5 + 1,5 ya da 4+1,5
yil formdlleri ile tezsiz yuksek lisans egitiminden sonra 6gretmenlik yolunu agmistir (Polat, 2013). Daha
sonra 2010 yilinda tezsiz yiliksek lisans programindan vazgegilerek, iginde 6grencilerin not
ortalamalarinin da bulundugu belirli kriterler konularak pedagojik formasyon verilmeye basglanmistir.
2012’de formasyon bir kez daha kaldirilmis fakat sonrasinda yeniden devam edilmesi icin karar
alinmistir. Son olarak 20 Subat 2014’te yayimlanan “Pedagojik Formasyon Egitimi Sertifika Programina
iliskin Usul ve Esaslar” yonetmeligine gore kontenjanlar ve kabul kosullari (akademik ortalama,
Universite giris puani vb.) Universite senatolarinca belirlenip 6gretmen adaylari bu programlara kayit
yaptirmaktadir.

Ogretmen yetistirme sisteminin tiim bilesenlerinin, sirekli bir degerlendirme siireci iginde
sorgulanmasi, bugiliniin ve gelecegin gerektirdigi nicelik ve nitelikte 6gretmen yetistirmek igin siirekli
iyilestirilmesi gerekmektedir (Atanur Baskan, Aydin & Madden, 2006). Bu nedenle farkli kaynaklardan
beslenerek egitim-6gretim silireclerini tamamlayan 6gretmen ve 6gretmen adaylari bircok arastirmanin
konusu olmustur. Bu calismalarin bazilari sadece fen-edebiyat fakiltesi 6grencileriyle yapilmisken
(Demircioglu & Ozdemir, 2014; Eraslan & Cakici, 2011; ilgan, Seving & Ari, 2013; Kartal, 2009; Yiiksel,
2004), bazilari egitim fakultesi 6grencileri ile karsilastirmali olarak yapiimistir (Elkatmis, Demirbas &
Ertugrul, 2013; Kart, 2016; Polat, 2013; Sayin, 2005; Simsek, 2005; Terzi & Tezci, 2007).

Metaforlar araciligiyla yuritilen ¢alismalarda duygu ve dislnceler daha glgli bir sekilde ifade
edilebildigi gibi, ifade edilmesi zor unsurlar da somutlastirilarak aktarilabilir. Lakoff ve Johnson (1980)
metaforlarin insanlarin algilama ve disiinme vyapilarina gore sekillendigini ve algl ve anlayisi da
vapilandirdigini ifade etmistir. Bu nedenle metaforlarin kisilerin egitimle ilgili sorunlari anlamasi ve
farkindalk gelistirmesinde gicli unsurlar oldugu distnilmektedir. Tompkins ve Lawley (2002)’e gore
metaforlar, bireyleri yaratici diisinmeye yoénlendirerek, kendilerini sinirlamadan dilde alt anlamlarla
kendilerini ifade etmelerine olanak saglamaktadir. Bu yoniyle metaforlar, egitim alanindaki birgok
unsurun anlamlandirilip algilanmasinda 6nem teskil etmektedir. Metaforlar araciligiyla hem 6gretmen,
hem 6grenci hem de 6grenme-6gretme ortamindaki birgok unsurun roli ve islevi daha etkili ve verimli
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bir hale getirilebilir. Bu yoniyle metaforlar egitim alanindaki bircok ¢alismanin konusu olmustur. Bu
galismalarin bazilari 6grenci ve kurum arasindaki etkilesimi (Hoffman & Kretovics, 2004), bazilari
O6gretmenin 6gretme algilarini (Oxford vd., 1998) ve bir kismi da 6grencilerin 6grenmeyle ilgili algilarin
konu almistir (Bozlk, 2002).

Arastirmanin Onemi

Egitim sistemi ile ilgili yapilan ¢alismalarin temelinde sistemin boyutlarinin verimi ve birbirleri ile olan
iliskileri incelenmektedir. Katz ve Kahn (1977) acik sistemin girdi, isleme sireci, ¢ikti, geribildirim ve
cevre gibi 6gelerden olustugunu ifade etmektedir. Egitim sistemi sosyal ve acgik bir sistemdir. Bu
durumda 6gretmen, 6grenci, veli, okul, okul midiri, 6gretim programi ve kullanilan materyaller okul
sisteminin girdilerini olusturmaktadir. Basari, mezun, is doyumu gibi ciktilarin kalitesini ise siregte
kullanilan 6gretim ilke ve yontemleri, 6lgme-degerlendirme sistemleri, etik uygulamalar ve sinif yonetimi
gibi 6gretmenlik mesleginin temel uygulama alanlari belirlemektedir. Birbiriyle yogun etkilesim halinde
olan egitim sisteminin girdi, slire¢ ve ciktisi ile ilgili bu temel kavramlarin pedagojik formasyon sertifika
programinda (PFSP) ve egitim faklltesinde 6grenim gbren Ogretmen adaylari tarafindan nasil
tanimlandiginin mecazlar yoluyla ortaya gikarmak, bu adaylarin gegirmis olduklari 6grenim siirecinin
kalitesi hakkinda fikir sahibi olunmasina yardimci olabilir. Bununla birlikte yakin gelecekte sistemin
uygulamacilari olan 6gretmen adaylarinin egitim sisteminin girdi, stirec ve ¢ikti boyutlarindaki algilarinin
gelecekte 6gretmenlik meslegini icra ederken sergileyecekleri 6gretmenlik yaklagimlarini tahmin etme
boyutunda oldukca degerli oldugu distnilebilir. PFSP ve egitim fakiiltesindeki 6gretmen adaylarinin
egitim sistemiyle ilgili algilarinin karsilastirmali bir sekilde ortaya konmasi ayrismalarin ve ortiismelerin
gorulmesini  kolaylastiracaktir.  Calisma bu  yonlyle 6gretmen vyetistirme  politikalarinin
degerlendirilmesine 1sik tutmasi agisindan biyik 6nem tasimaktadir.

Ogretmen adaylarinin Tiirk egitim sistemi ile ilgili algilarinin belirlenmeye caligildigi calismalarda ya
sistem bir biitiin olarak ele alinmis (Kasapoglu, 2016; Oriicli, 2014) ya da sistemi olusturan pargalardan
ogretmen (Cocuk, Yokus & Tanriseven, 2015; Ekiz & Kogyigit, 2013; Ma & Gao,2017; Pektas & Kildan,
2009; Polat, 2013; Saban, 2004; Saban, Kogbeker & Saban, 2006; Yalgin Arslan & Cinkara, 2016), 6grenci
(Bozkl,2002; Saban, 2009; Sezgin vd., 2014; Hoffman & Kretovics,2004), okul (Aydogdu, 2008; Cerit,
2006; Inbar, 1996; Mahlios & Maxon, 1998; Saban, 2008; Oriicli, 2014; Ozdemir, 2012), okul miidiirii
(Guinbayi, 2011; Konan & Yilmaz, 2016; Yalgin, 2011), gretim programi (Giiltekin, 2013; Orten & Erginer,
2016; Ozdemir, 2012), materyal (Eren & Tekinaslan,2013), sinif yénetimi (Akar & Yildirim, 2009), dlgme
ve degerlendirme (Acar Giivendir & Ozer Ozkan, 2016; Harris, Harnett & Brown,2009; Karasahinoglu,
2015; Tatar & Murat,2011; Tekinarslan, 2013; Tasdemir & Tasdemir,2016) ve etik (Altinkurt & Yilmaz,
2011; Ding, 2016; Gencgoglu, 2015; Misirh, 2016) kavramlar tek tek ele alinmistir. Ancak bu calismayi
onemli kilan bir diger nokta da sistemin girdi, slire¢ ve ¢ikti boyutundaki tiim unsurlarini bir arada ele
alip 6gretmen adaylarinin sistemi ve temelde onu olusturan pargalari nasil algiladiklarini daha somut bir
sekilde ortaya koymayi hedeflemesidir. Boylece 6gretmen adaylarinin Turk egitim sistemi ile ilgili varsa
olumsuz algilarinin hangi kavramlardan kaynaklandigini tespit edip gerek yliksekégretim kurumlarinda
gerekse okullardaki eksikliklerin dizeltiimesi yoninde yol gostermesi hedeflenmektedir. Son olarak
calismanin nitel yontem kullanilarak verilerin metaforlar yoluyla toplanmasi duygu ve distincelerin daha
iyi ifade edilmesine ve bdylece soyut kavramlarin somutlastiriimasina yardimci olarak 6gretmen
adaylarinin Tirk egitim sistemine iliskin algilarinin derinlemesine anlasilmasina katkida bulunacagi
distnilmektedir.

Calismanin Amaci

Bu calismanin amaci PFSP kayitli Fen-Edebiyat Fakdltesi ingiliz Dili ve Edebiyati son sinif 6grencileri ile
Egitim Fakiltesi ingiliz Dili Egitimi bdlimi son sinif dgrencisi 6gretmen adaylarinin egitim sisteminin
girdi, slire¢ ve c¢ikti boyutundaki temel kavramlarina iliskin algilarinin karsilastirmali olarak metaforlar
yoluyla belirlenmesidir. Arastirmanin amaci kapsaminda yanit aranacak sorular sunlardir:
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1. Ogretmen adaylarinin egitim sisteminin girdi boyutundaki kavramlari tanimlarken kullandiklari
metaforlar nelerdir?

2. Ogretmen adaylarinin egitim sisteminin siire¢ boyutundaki kavramlari tanimlarken kullandiklar
metaforlar nelerdir?

3. Ogretmen adaylarinin egitim sisteminin ¢ikti boyutundaki kavramlari tanimlarken kullandiklar
metaforlar nelerdir?

Yontem
Arastirmanin Deseni

Bu ¢alismada nitel arastirma desenlerinden olgubilim kullaniimistir. Olgubilim (fenomenoloji) deseni,
farkinda olunan ama derinlemesine ve ayrintili bir anlayisa sahip olunamayan olgulara odaklanmaktadir.
Olgubilim, bireylerin timiyle yabanci olmadigi ayni zamanda da tam anlamini kavrayamadigi olgulari
arastirmayi amaglayan calismalar icin uygun bir arastirma zemini olusturmaktadir (Yildirm & Simsek,
2008).

Calisma Grubu

Calisma grubu olasiliga dayali olmayan 6rneklem tekniklerinden amagsal 6rnekleme yontemi ile
belirlenmistir. Amagsal 6rnekleme arastirmacinin kendi kisisel gdzlemlerinden hareket ederek arastirma
sorunsalina uygun oldugunu dislindigu belirli 6zellikleri tasiyan deneklerin segildigi 6rneklemedir
(Gurbiz & Sahin, 2014). Bu arastirmanin calisma grubunu 2015-2016 egitim-6gretim yili bahar
déneminde Gaziantep Universitesi PFSP kayith 34 Fen-Edebiyat Fakiiltesi ingiliz Dili ve Edebiyati 6grencisi
ile ayni Universitenin Egitim Fakiltesi ingiliz Dili Egitimi bolimiinde okuyan 18 son sinif dgrencisi
olusturmaktadir. Calismanin bu iki grupla yiratilmesinin nedeni, her iki gruptaki 6gretmen adaylarinin
dgretmenlik alanlari, atama ve ders okutma esaslarinin birbirinin aynisi olmasidir (Ogretmenlik Alanlari,
Atama ve Ders Okutma Esaslari, 2014, p.17). Egitim fakiiltesi ya da PFSP mezunu olup atamasi yapilan
O0gretmenler aralarinda fark olmaksizin ilkokul, ortaokul ya da lisede galisabilmektedirler. Ancak egitim
fakiltelerinin diger 6gretmenlik alanlari mezunlari ve PFSP mezunlari karsilastirildiginda atamalarinin
farkli okul kademelerine yapildigi gériilmektedir. Ornegin; fen edebiyat fakiltesi Tiirk dili ve edebiyati
boliminden mezun olan ve formasyon egitimi alan o6grenciler liselerde Tirk dili ve edebiyati
ogretmenligi yapabilmekteyken; egitim fakiltesi Tirkce 6gretmenligi mezunu 6grenciler ortaokullarda
¢alisabilmektedirler. S6z konusu durum egitim fakultesindeki ilkogretim matematik 6gretmenligi bolimu
ve fen edebiyat fakiiltesindeki matematik béliimleri icin de gegerlidir (Ogretmenlik Alanlari, Atama ve
Ders Okutma Esaslari, 2014, pp.33-34).

Veri Toplama Araci ve Siireci

Bu arastirmada 6gretmen adaylarinin, egitim sistemine iliskin sahip olduklari algilari ortaya ¢ikarmak
icin, 6gretmen, 6grenci, veli, okul, okul miidiri, 6gretim programi, 6gretim materyali, 6gretim ilke ve
yontemleri, 6lcme-degerlendirme, etik, sinif yénetimi, mezun ve basari kavramlarini metafor kullanarak
actklamalari istenmistir. Katiimcilara gorislerini bildirmeleri icin her bir kavram igin —6rnegin 6gretmen
kavramina iliskin- “Ogretmen............. gibidir; cinki .......... ” cumlesini tamamlamalari istenmistir. Bu
sekilde 6gretmen adaylari 13 kavram igin 13 metafor kullanmis ve gerekgelerini agiklamiglardir. Saban
(2009), metaforlarin bir veri toplama araci olarak ele alindigini, calismalarda “gibi” kelimesinin genellikle
“metaforun konusu” ile “metaforun kaynagl” arasindaki bag daha acik bir sekilde ¢agristirmak icin
kullanildigini; “ciinkid” kelimesinin ise katihmcilarin kendi metaforlari icin bir “gerekce” (veya “mantiksal

dayanak”) sunmalari igin kullanildigini ifade etmistir.
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Verilerin Analizi

Elde edilen veriler igerik analizi ile ¢dziimlenmistir. Veri analizi siirecinde Oncelikle 6gretmen
adaylarindan gelen tum metaforlar ve gerekgeleri not edilmistir. Metaforu ya da gerekgesi yazilmayan
kagitlar analiz disi birakilmistir. Verilen cevaplar anlamlarina gére olumlu, olumsuz ve temel o6zellik
olarak 3 kategoriye ayrilmistir. Ozellikle olumlu ve temel 6zellik kategorilerindeki agiklamalar birbirine
cok yakin olmakla birlikte tanimlama sonrasindaki agiklamalar farkhliklari ortaya koymaktadir. Ornegin
velilerin kultlrel olarak kendilerine benzeyen cocuklar yetistirmeleri, velilerin; okulda uzun sire
kalinmasi, okulun; okul maddarlerinin belirli bir mesleki kideme sahip olmalari da okul midirid olmanin
dogal bir sonucudur. Veli kendisi gibi “iyi” ya da “ko6tl” gocuk yetistirebilir; okulda uzun zaman gegirmek
eglenceli, 6gretici ya da sikici olabilir; midirin mesleki kideme sahip olmasi deneyimli ya da yeniliklere
kapali olmanin belirtisi olabilir. Dolayisiyla bunun gibi mantiksal gerekgeleri tam olarak belirtiimeyen ya
da kavramin olumlu/olumsuz ydnlerini vurgulamayan metaforlar temel 6zellik kategorisinde ele
alinmistir. Ancak olumlu ve olumsuz 6zellikler kategorisine yerlestirilen metaforlar ¢ok daha kesin
yargilara varilmasini kolaylastirmaktadir. Ornegin; velilerin destekleyici ve yol gdsterici olmalari; okulun
aile sicakligl tasimasi; okul mudirinin dizen saglayicl ve problem ¢o6ziici yanlarini ortaya ¢ikaran
metaforlar ise olumlu o6zelikler kategorisine dahil edilirken; okulun hapishaneye, okul midirinin
gardiyana benzetildigi metaforlar dogrudan olumsuz kategorisine eklenmistir. Bu siniflandirma islemi
sirasinda metaforlar ve gerekgeleri birlikte degerlendirilmistir. Clinkld bazi metaforlar olumsuzluk
¢agristirmasina ragmen mantiksal agiklamasina bakildiginda olumlu oldugu goérilmustir. Tersi durumlar
da zaman zaman yasanmistir. Ayni metaforun farkh anlamlar tasidigi tanimlamalar dogrudan alintilar
yapilarak agiklanmaya cahisiimistir. Tablolar olusturulurken metaforlar 6nce frekanslarina sonra alfabetik
siraya gore listelenmistir.

Gegerlik ve glivenirligi saglamak icin toplanan verilerin analiz sireci agiklanmis ve kategorilerin
hepsinde yer alan metaforlarin tamami bulgular kisminda okuyucuya sunulmustur. Calismada
inandiriciligr saglamak icin her bir metaforun hangi kategoriye ait oldugunu teyit ekmek amaciyla ingiliz
dili egitimi alaninda bir uzmana sunulmustur. Uzman incelemesi arastirma konusu ve metodolojisi
hakkinda uzmanlasmis ya da en azindan bilgi sahibi olan kisilerden secilmesi gerekmektedir (Merriam,
2013; Yildirrm & Simsek, 2006). Bu niteliklere sahip bir alan uzmanin ve arastirmacilarin yaptig
degerlendirmeler karsilastiriimis ve drtiismeyen kategori-metafor eslestirmeleri tizerinde tartisilarak fikir
birligine varilmaya calisiimistir. Arastirmacilar ve uzman tarafindan goris birligine varilamayan
metaforlar analiz digi birakilmigtir. Uzman gorisiinden sonra kategorilere son hali verilmistir. Ayrica ham
veriler higbir yorum yapilmaksizin verinin dogasina mimkiin oldugu 6lglide sadik kalinarak aktarilmaya
¢alisiimig, dogrudan alintilara yer verilmistir. Katilimcilardan yapilan alintilarda pedagojik formasyon
dgrencileri icin “F”, egitim fakiiltesi 6grencileri icin “E” kisaltmasi kullanilmistir. Ornegin 10. siradaki
formasyon 6grencisinden yapilan bir alinti icin F10; 6. siradaki egitim fakultesi 6grencisinden yapilan
alintiicin E6 kisaltmasi kullaniimistir.

Katilimci sayilari esit olmadigi icin verilerin ylizdeleri de hesaplanmistir. 34 PFSP ve 18 egitim fakiltesi
ogrencisi kendilerine yoneltilen 13 sorunun tamamini yanitlamamistir. Ayrica gegerlik givenirlik
calismalari sonucunda uzlagsmaya varilamayan ve kategori disi birakilan metaforlar ve agiklamalari
bulunmaktadir. Dolayisiyla tim bu sorular da frekans ve yilizde hesaplamasina dahil edildigi icin bazi
tanimlamalarda frekanslar 34 veya 18’e, ylizdelerin toplami da %100’e ulasmamistir.

Bulgular

Bu boliimde arastirmadan elde edilen veriler dort alt problem ekseninde degerlendirilmistir. Her
kavrama iliskin metaforlar PFSP ve egitim fakiltesi gruplari icin ayri ayri gosterilerek frekanslari ve
ylzdelerine gore siralanmistir. Metaforlar anlamlarina gére olumlu, olumsuz ve temel ozellik
kategorilerine ayrilmistir.
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Birinci Alt Probleme iliskin Bulgular

Aragtirmanin ilk alt problemi “Ogretmen adaylarinin egitim sisteminin girdi boyutundaki kavramlari
tanimlarken kullandiklari metaforlar nelerdir?”seklinde belirlenmistir. Bu probleme cevap aramak
amaciyla 6gretmen adaylarina egitim sisteminin girdi boyutundaki 6gretmen, 6grenci, veli, okul, okul
midiri, oOgretim programi ve Ogretim materyali kavramlarini metafor kullanarak tanimlamalari

istenmistir. Tablo 1’de 6gretmen kavramina iliskin elde edilen veriler gbsterilmektedir.

Tablo 1.

Ogretmen Kavramina liskin Metaforlar.

Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Isik (6), Anne-baba (5),Su(2), f:32 Olumlu Mum (4), Isik(3), f: 17
Agac(1), Ay(1), Bahgivan(1), Bilim %:94.00 Agac(1), Glines-su- %:94.50
insani(1), Fedai(1), Glines(1), toprak (1), iktisatg
Hayat(1), Hayat cizgisi(1), inek(1), (1), Lider(1), Meyve
Kapi(1), Kum saati(1), Mimar(1), veren dal(1),
Mum(1), Orkestra sefi (1), Mimar(1),
Pusula(1), Rehber(1), Trafik Oyuncu(1),
lambalari(1), Yasam kogu(1), Sanatgi(1), Siir (1),
Yildiz(1) Ulu ¢inar(1)
Olumsuz  Trafik polisi (1) f:1 Olumsuz - f:0
%:3.00 %: .00
Temel Orkestra sefi (1) f:1 Temel Senarist f:1
ozellik %:3.00 ozellik %:5.50

Tablo 1’e gore 6gretmen adaylarinin biyik ¢ogunlugu (%94.00 ve %94.50) 6gretmen kavrami ile ilgili
olumlu metaforlar kullanmislardir. Her iki grupta da 6zellikle i1sik kaynagi (1sik, mum, giines, ay,yildiz)
metaforlari 6gretmeni tanimlarken kullaniimistir. Bu metaforlarin hemen hepsinde mantiksal gerekge
olarak “aydinlatir” cevabi verilmistir. Ornegin: “Ogretmen ay gibidir; ¢iinkii karanlk, bilgisiz yonlerimizi
aydinlatir.” (F19)

Olumlu anlam igceren metaforlar iginde 6gretmenin yol gostericiligine ve yonlendiriciligine (rehber,
1sik, orkestra sefi, anne, pusula, lider) isaret eden metaforlar bulunmaktadir. Yetistirme, biylitme ve
yapilandirma anlami tasiyan olumlu metaforlar ise; bahgivan, kum saati, agag, su ve mimar olarak
siralanmistir. Bu anlamdaki en belirgin metafor sdyledir: “Ogretmen bahgivan gibidir; ¢iinkii cocuk
gelisimini bilir, ona gore vyetistirir.” (F10) Ogretmenlerin egitici ve &greticiligi (izerine olusturulan
metaforlar anne-baba, yasam kocu, bilim insani, fedai ve ulu c¢inar olmustur. Ornek bir ifade su
sekildedir: “Ogretmen ulu ¢inar gibidir; ¢linkii dallarinin altindakileri 6grettikleriyle biyitir.” (E3)

Ogretmen kavrami ile ilgili tek olumsuz metafor bir 6gretmen adayinin trafik polisi metaforudur. F30
sdyle ifade etmistir: “Ogretmen trafik polisi gibidir; ¢lnkii hep ceza vermeye ugrasir.” (F30)
Ogretmenligin temel dzelliklerine her iki gruptan birer 6gretmen adayi vurgu yapmistir. Orkestra sefi ve
senarist metaforlari su sekilde kullanilmistir: “Ogretmen orkestra sefi gibidir; ¢linkii sinifin hakimiyeti
ondadir.” (F29) “Ogretmen senarist gibidir; ¢linkii 6grencilere rollerini verir.” (E12)

Bazi durumlarda ayni metafor farkli anlamlar icerebilmektedir. Ornegin 6gretmen kavrami ile ilgili
orkestra sefi metaforu “Ogretmen orkestra sefi gibidir; clinkii yol gdsterir.” ifadesinde olumlu anlamda
kullanilirken yukarida gorildigl 6gretmenligin temel oOzelligini vurgulamak igin de ayni metaforu
kullanmustir.

Egitim sisteminin girdi boyutundaki bir diger kavram olan 6grenci ile ilgili metaforlar Tablo 2’de
gosterilmektedir.
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Tablo 2.
Ogrenci Kavramina iliskin Metaforlar.
Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Bitki(1), Cicek(1), Kok(1), Ocak(1) f:4 Olumlu Tliccar(1) f:1
%:12.00 %: 5.50
Olumsuz  Bukalemun (1),Cips paketi(1), f:7 Olumsuz  Asker (1), Mahkum(1) f:2
Gilekes(1), Denek(1), Kopek %:20.00 %:
baligi(1), Mahkum(1), Uzay(1) 11.00
Temel Agac (2), Bos levha (2), Fidan (2), f:23 Temel Gicek (3), Agag(1), f:15
ozellik Oyun hamuru (2), Tohum (2), %:68.00 Ozellik Gamur(1), Fidan(1), %:83.50
Agustos bocegi(1), Ay Figiran(1), Fotograf
cekirdegi(1), Bilgi topu(1), Bos makinesi(1), Ham
defter(1), Cocuk (1), Hard disk(1), madde(1), Hasta(1),
Heykel(1), islenmemis iriin (1), Karinca (1), Kil(1),
Ram(1), Su(1), Tutusturulacak Mum(1), Oyun
¢ira(1), Yavru kus(1), Yolcu(1) hamuru(1), Tohum (1)

Tablo 2’ye gore 6gretmen adaylari éncelikle 6grencilerin temel 6zelliklerine odaklanmislardir. Her iki
calisma grubu icin de en yiksek frekans (23 ve 15) ve ylizdeler (%68.00 ve %83.00) temel 6zellik
kategorisinde goriilmektedir. Agac, cicek, fidan, tohum, yavru kus gibi gelisme ve biylme ozelligi
gdsteren canli metaforlar 6grencilerin temel 6zelliklerini vurgulamak igin kullaniimistir. “Ogrenci yavru
kus gibidir; ¢linkii ilgiye ihtiyac duyar.” (F34) “Ogrenci cicek/fidan gibidir; ¢linkii sularsan biyir.” (E6,
E10) Ayrica bitki, cicek, kok gibi benzer metaforlar 6grencilerin olumlu yonlerini tanimlarken de
kullanilmistir. “Ogrenci cigek gibidir; ¢linkii cicek gibi gelisir, gelistikce giizellesir.” (F10)

Katihmcilar 6grencilerin temel 6zelliklerinden bahsederken sekillendirilme yonlerini bos levha, oyun
hamuru, kil, camur, tutusturulacak ¢ira ve ham madde metaforlarini kullanmiglardir. Birka¢ o6rnek
vermek gerekirse: “Ogrenci bos levha gibidir; ¢linkii &gretmen tarafindan doldurulur.” (F11) Egitim
fakiltesinden bir 6gretmen adayi da (E3) 6grenci igin ilk bakista olumsuz gibi algilanan ancak gerekgesini
okuyunca olumlu bir benzetim oldugu anlasilan tiiccar metaforunu kullanmistir. $éyle ki: “Ogrenci tiiccar
gibidir; clinku her seyin en iyisini, en yenisini toplar.”

PFSP kayith 6gretmen adaylari (%20.00) egitim fakultesindeki 6gretmen adaylarindan (%6.00) daha
fazla olumsuz metafor kullanmislardir. Bu metaforlar 6grenciligin genel olarak zorlugundan (asker,
mahkum, denek, cilekes) bahsederken bazilari da olumsuz kisilik 6zelliklerinden (cips paketi, kopek
baligi, uzay) bahsetmistir. Bazi alintilar su sekildedir: “Ogrenci denek gibidir; clinkii egitim felsefeleri
tizerlerinde uygulanir.” (F7) “Ogrenci mahkum gibidir; ¢linkii her seye itaat etmek zorundadir.” (E5)”
“Ogrenci cips paketi gibidir; ¢linkii dolu gériiniir ama ici ¢ok az doludur.” (F12)

Egitim sisteminin girdi boyutundaki bir diger kavram olan veli ile ilgili metaforlar ise Tablo 3'te
gosterilmektedir. Tablo 3’de katiimcilarin veli kavramini tanimlarken kullandiklari metaforlarin buyik
¢ogunlugunun (PFSP igin %65.00; egitim fakdiltesi icin % 85.00) olumlu oldugu; egitim fakiltesi
6grencilerinin hi¢ olumsuz kod kullanmadigi; PFSP 6grencilerinin 3 olumsuz kod kullandigi, geriye kalan
kodlarda da velilerin temel ozelliklerini vurguladigi gorilmuastir. Veli ile ilgili olumlu kodlara iliskin
gerekgelere bakildiginda, katilimcilarin velilere destekleyici (kapi, tutunacak dal, dag, kaya, duvar,
cankurtaran); gelistirici (satrang oyuncusu, hazine anahtari, merdiven, aslan); yol gosterici (rehber, 151k,
lider, kullanma kilavuzu, pusula); degerli (su- giines, ¢ayin yaninda icilen sigara, insaata atilan temel,
kalp, miicevher); koruyucu (orman, givenlik gorevlisi, ev, doga, melek); ihtiya¢ duyulan/karsilayan (para,
yuva, nimet, yardim dernegi); mutluluk kaynag (tath, yakin arkadas) rollerini ylkledikleri goriilmektedir.
Bu roller verilen 6rneklere bakildiginda; “Veli merdiven gibidir; ¢linkii ¢ocugunun yikselmesi icin
basamak olur.” (F23) “Veli cayin yaninda igilen sigara gibidir; ¢ciinki hi¢ bitmesin istersin.” (F14)”, “Veli
tath gibidir; cinkl yesen de yemesen de yaninda olmasi seni mutlu eder.” (E9)
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Tablo 3.
Veli Kavramina iliskin Metaforlar.
Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Isik (2), Aslan (1), Cayin yaninda f:22 Olumlu Duvar (2), f:15
icilen sigara(1), Dag(1), Doga(1), %:65.00 Cankurtaran(1), Degerli  %:83.50
Ev (1), Glvenlik gorevlisi(1), micevher(1), Demir (1),
insaata atilan temel(1), Kapi(1), Isik(1), Kalp(1),
Kaya(1), Képrii(1), Merdiven(1), Kullanma kilavuzu(1),
Orman (1), Para(1), Rehber(1), Lider(1), Melek (1),
Sabir tasi(1), Satrang Nimet(1), Pusula(1),
oyuncusu(1), Su kaynagi(1), Su- Tath(1), Yardim
gines(1), Tutunacak dal(1), Yakin dernegi(1), Yuva(1)
arkadas(1)
Olumsuz DOrt basi mamur(1), Otorite(1), f:3 Olumsuz - f:0
Parkur (1) %:9.00 %: .00
Temel Ayna (2), Bahgivan(2), Hazine f:9 Temel Ciftgi(1),Ordek siiriisii f:2
ozellik anahtari(1), Heykeltiras(1), ilk %:26.00 ozellik lideri(1) %:11.00
dokunus(1), Pisen yemek(1),
Radar (1)

Veliyi tanimlayan metaforlar arasinda yogun olarak onun temel 6zelligi olarak kendisi gibi 6grenciler
yetistirmesini vurgulayan ayna ve 6rdek strisu lideri ile gocuklari bliytitme roliinii vurgulayan bahgivan,
ciftgi, heykeltras metaforlari kullanilmistir. Bir 6rnek vermek gerekirse: “Veli 6rdek surtsuniin lideri
gibidir; ¢clinkli o ne yaparsa gocuklari aynisini yapar.” (E5) PFSP grubundan bir katihmci (F34) da velinin
¢ocugunun her hareketinden haberdar olmasini sdyle agiklamistir: “Veli radar gibidir; ¢linkii gocugun
basina ne gelse hemen 6grenir.”

PFSP o6grencileri velileri sorumluluk almayan (dort basi mamur), yersiz baski kuran (otorite) ancak
cocuklarina ¢ok da midahale edemeyen (parkur) kisiler olarak velilerin olumsuz 6zelliklerini
tanimlamiglardir. Bu konuda F30 kodlu 6grenci “Veli parkur gibidir; ¢linkii g¢ocuklarinin engellerini
asamaz.” tanimlamasini yapmistir.

Egitim sisteminin 6nemli bir boyutu olan okul kavrami ile ilgili metaforlar ise Tablo 4’te
gosterilmektedir. Tablo 4’de okul tanimlamasinda kullanilan kavramlar incelendiginde PFSP 6grencileri
ve egitim fakiltesi 6grencilerinin cogunlukla temel Ozellikleri iceren metaforlar kullandigi; olumsuz
kodlarin her iki katilimcr grubunda azinlikta oldugu goriilmektedir. Olumlu anlam igeren metaforlarda
okulun yasam alani anlamlarini iceren metaforlar (yuva, ev, hayat, agacin golgesi, baba ocagi, tarla) her
iki katihmci grubunda siklikla kullanilmakla birlikte yuva, ev, hayat ve tarla metaforlarina farkli anlamlar
ylklemislerdir. F13’tn kurdugu “Okul yuva gibidir; ¢linkii orda diger 6grencilerle yasarsin.” cimlesinde
yuva metaforu okulun temel 6zelligini anlatirken; F15’in “Okul yuva gibidir; ¢ink aile sicakhgi vardir.”
climlesindeki yuva okulun olumlu bir sekilde tanimlamistir. AVM, bilim evi, bilet gisesi, fabrika,
hardware, kok, kulis, 6ns0z, tarla ve yuva metaforlari ise okulun 6grencileri hayata hazirlama rollni
anlatmistir. Ornek vermek gerekirse: “Okul hardware gibidir; soyut islemler icin somut diizenek saglar.”
(E18) “Okul bilet gisesi gibidir; clinkii buradan bilet alinmadan yola devam edilmez.” (F28)

Okulun temel o6zelliklerinden farkliliklari barindirma ayri bir diinya, bahge, benzersiz hane, Taksim,
tiyatro salonu ve (ilke metaforlari ile tanimlanmistir. Olumlu bir tanimlama olan bahge kavrami,
mantiksal gerekgesiyle birlikte temel 6zellik niteligi tasiyan bir agiklamaya dénismistir. Soyle ki: “Okul
bahce gibidir, ¢clinki bin bir renk gicek de vardir diken de.” (F10) Ev, ikinci dlinya, ikinci hayat ve uzun yol
metaforlariyla da okulun uzun zaman gegirilen bir yer oldugu vurgulanmistir. “Okul ikinci diinya gibidir;
clinkli zamanimizin ¢cogu burada gecger.” (E9)
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Tablo 4.

Okul Kavramina lliskin Metaforlar.

Formasyon Egitim Fakiiltesi

Kategori Kod Toplam Kategori Kod Toplam

Olumlu  Yuva (2), Agacin golgesi(1), Baba ocagi(1), f:15  Olumlu Yuva (2), f.7
Bilet gisesi(1), Ev (1), Gelecege agcllan %:44.00 AVM(1), Bilim %:39.00
kapi(1), Hayat(1), ikinci ev(1), K6k(1), evi (1), Fabrika
Onsoz(1), Tarla(1), Ulke (1), Vatan(1), (1), Hardware
Yagmur damlasi(1), Yasam alani(1) (1), Kulis (1)

Olumsuz  Askeriye(1) f:1  Olumsuz Askeriye (1), f:3

%:3.00 Hapishane (1), %:17.00
iskencehane (1)

Temel Ev (2), Aile ortami(1), Ayri bir diinya(1), f:18 Temel Ev (2), Hayat f: 8
ozellik Bahce (1), Beden egitimi dersi(1), %:55.00 o6zellik (2), Hastane(1), %:44.00
Benzersiz hane(1), ikinci diinya(1), Kosu ikinci hayat(1),
parkuru(1), Kok(1), Kurbaga deresi(1), Taksim(1),
Tarla(1), Tedavi merkezi(1), Tiyatro Tiyatro(1)

salonu(1), Uzun yol(1), Ulke(1), Yuva(1)

Egitim fakiltesi 6grencileri (%17.00) PFSP 6grencilerinden (%3.00) daha biiyik oranda okula olumsuz
anlam yuklemislerdir. Okulla ilgili olumsuz kod kullanan 6gretmen adaylari benzer sekilde askeriye
metaforunu kullanmislardir. Her iki grubun anlatimlari su sekildedir: “Okul askeriye gibidir; ¢tnki
kurallara uymak zorundasinizdir.” (F11) “Okul askeriye gibidir; ¢tinkii yalnizca kurallar igler.” (E1)

Egitim sisteminin girdi boyutundaki okul midird kavrami ile ilgili metaforlar ise Tablo 5'te
gosterilmektedir. Okul mudurd ile ilgili toplam 52 metafor Uretilmistir. Bunlardan 27 tanesi olumlu, 16
tanesi olumsuz, 9 tanesi ise okul midiriinin temel 6zellikleri ile ilgilidir. Her iki katilimci grubu biylk
oranda olumlu kod bildirirken PFSP 6gretmen adaylari daha fazla olumsuz kod kullanmistir. Olumlu
kodlar icerisinde okul mudurinin yoneticilik (bahgivan, beyin, sofér), kaynak saglayicilik (kurt, muhtar),
diizen vericilik (amir, bahgivan, bekci, hakem, patron, organizatér, orkestra sefi), liderlik (aslan),
koruyuculuk (semsiye), yarar saglayicilik (doga) ve problem ¢ozticiiliik (baba) rolleri 6n plana gikmistir.
Burada kelime anlami olumsuzluk ¢agristiran kurt, olumlu manada su sekilde kullanilmigtir. “  Okul
mudurl kurt gibidir; ¢linkl 6grencileri icin her seyi kapar.” (F2)

Olumsuz metaforlarda da okul muaduriinin korkutucu (bas gardiyan,diktator, kizgin boga, aga,
Gargamel), kati (diktatér, mahkeme duvari), otoriter (aile reisi, diktatér, kral, patron) ve beceriksiz
(papagan) oldugunu belirtilmistir. Ornegin Gargamel metaforu soyle kullanilmistir: “Okul midiri
Gargamel gibidir; ¢inkl herkes ondan ¢ok korkar.” (F29)

Okul mudirinin temel 6zelligi olan yoneticilik (CEO, ¢oban, komutan, lider), organize edicilik
(bahgivan, kullanim kilavuzu, lider), disiplin saglama (baba, patron) ve mesleki kideme sahip olma
(yorgun kamyon lastigi) 6grenciler tarafindan vurgulanmistir. Bulgularda dikkat gekici bir nokta “patron”
metaforunun hem olumlu, hem olumsuz hem de temel 6zellik kategorisinde bulunmasidir. Asagida her
Uc kategori icin ornekler verilmistir: “Okul muduri patron gibidir; ¢linkii dizeni saglar.” (E8) “Okul
midirda patron gibidir; ¢unkd kurallari o koyar.” (F21) “Okul mudiri patron gibidir; ¢linkt disiplini
saglar.” (F4)

Ogretim programi egitim sisteminin girdi boyutundaki en énemli faktorlerden birisidir. Ogretim
programi kavramini tanimlamak i¢in 6gretmen adaylarinin kullandigi metaforlar Tablo 6'da
gosterilmektedir.
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Tablo 5.

Okul Miidiirii Kavramina iliskin Metaforlar.

dénemleri(1), Merdiven (1),
Kural (1), Prospektiis(1),
Yemek tarifi(1), Yenilige
kapal devlet(1),

Formasyon Egitim Fakiiltesi

Kategori Kod Toplam Kategori Kod Toplam

Olumlu Aslan(2), Semsiye(2), f:15 Olumlu Baba (2), Yonetmen (2), f:12
Amir(1), Baba (1), %:44.00 Bahgivan(1), Basbakan(1), %:66.00
Bahgivan(1), Bekgi(1), Beyin (1), Hakem(1),

Doga(1), Kurt(1), Lamba(1), Organizatoér(1), Orkestra
Muhtar(1), Okulun diregi(1), sefi(1), Patron(1),
Parlayan fikir(1), Sofor(1) Windows(1)

Olumsuz  Diktator(3), Aga(1), Aile f:13  Olumsuz  Bas gardiyan(1), Kral(1), f:3
reisi(1), Gargamel(1), Kizgin  %:38.00 Patron(1) %:17.00
boga(1), Lider (1), Mahkeme
duvari(1), Papagan(1),

Patron(1), Sinir kapisi(1),
Ugak pilotu(1)

Temel Bahgivan(1), Coban(1), f:6  Temel CEO (2), Komutan(1) f:3

ozellik Isinmis kamyon lastigi(1), %:18.00  ozellik %:17.00
Kullanim kilavuzu(1),

Lider(1), Patron(1)

Tablo 6.

Odgretim Programi Kavramina iliskin Metaforlar.

Formasyon Egitim Fakiiltesi

Kategori Kod Toplam Kategori Kod Toplam

Olumlu Yol haritasi (5), Dimen (1), f:9 Olumlu Harita (2), Dimen (1), f:8
Gazete(1), Malzeme %:26.00 Hizir(1), Men (1), Pusula %:44.00
listesi(1), Plan(1) (1), Rehber (1), Kitap(1)

Olumsuz  Kullanim kilavuzu(2), Galar f:15 Olumsuz  Acken yapilan aligveris (1), f:4
saat(1), Cile(1), Dar elbise(1), %:44.00 Dar pantolon (1), Kiskag (1), %:22.00
Fasa fiso(1), Korse(1), Kuglik Yazilim sozlesmesi (1)
sutyen(1), Matematik
problemi(1), Pranga (1), Su
(1), Tamamlanmamis hikaye
(1), Yanar doner top (1),

Yemek programi (1), Zincire
vurulmus kopek (1)

Temel Bir gece bulusmasi(1), f:7 Temel Kanun (1), Kitap taslagi (1), f:6

ozellik Cocugun gelisim %:20.00 ozellik Kural (1), Saat (1), Senaryo %:33.00

(1), Tarim (1)

Tablo 6 incelendiginde egitim fakiiltesindeki 6gretmen adaylarinin (%22.00) iki kati oraninda PFSP
ogretmen adayinin (%44.00) 6gretim programiyla ilgili olumsuz tanimlamalari oldugu gorilmektedir.
Ogretim programinin olumsuz taraflari 6gretmen adaylari tarafindan gereksiz (kullanma kilavuzu, fasa
fiso, acken vyapilan aligveris, yazilim so6zlesmesi), sinirlayici/sikistirici/rahatsiz edici (korse, zincire
vurulmus kdpek, dar elbise/pantolon, pranga, kiiclik sutyen, kiskag), degisken (tamamlanmamis hikaye,
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su, ¢alar saat, yemek programi, yanar déner top) ve zor (gile, matematik sorusu) olarak nitelendirilmistir.
Farkli tanimlamalarda &ne cikanlar sunlardir: “Ogretim programi acken yapilan alisveris gibidir; ¢linkii
cok azi ihtiyactir.” (E1) “Ogretim programi korse gibidir; ¢linkii her zaman sikar.” (F2)

Olumlu yorumlar incelendiginde 6gretim programinin yol gosterici (harita, plan, gazete, dimen,
pusula, kitap, rehber), kolaylastirici (Hizir), zenginlestirici (meni) ve derse hazirlayici (malzeme listesi)
oldugu gorilmistiir. Asagidaki 6rnekler gerekgelerin anlasilmasini kolaylastirmaktadir: “Ogretim
programi Hizir gibidir; ¢link{i yari yolda kalana yetisir.” (E10) “Ogretim programi malzeme listesi gibidir;
¢linkli elindeki malzemeye gore ise baslarsin.” (F18)

Ogretim programinin planh (gocugun gelisim dénemleri, bir gece bulusmasi, tarim), kapsamh
(prospektis, kanun) ve sistematik (saat, kural, senaryo, kitap taslagi) olusu temel 6zellik kategorisinde
tanimlanmistir. “Ogretim programi bir gece bulusmasi gibidir; ¢linkii her seyi 6nceden planlarsiniz.”
(F32) “Ogretim programi kitap taslagi gibidir; ¢linki icerik bilinirse ilerlemek kolaylasir.” (E17)

Egitim sisteminin girdi boyutundaki son kavram olan 6gretim materyali ile ilgili metaforlar ise Tablo
7’de gosterilmektedir.

Tablo 7.
Ogretim Materyali Kavramina iliskin Metaforlar.
Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Organ(2), Akil(1), Alet f:32 Olumlu Aksesuar (2), Yardimci f:17
¢antasi(1), Anahtarlk (1), %:94.00 (2), Alet gantasi(1), %:94.50
Asistan(1), Baharat(1), Dadi (1), ilag(1), insaat
Degnek (1), Ek gida (1), Etle malzemesi(1), Isvicre
tirnak (1), Gulis (1), Gunes(1), cakisi(1), Kurtarici(1),
Kahraman(1), Kestirme yol(1), Oyun(1), Pusula(1),
Kitap sayfasi(1), Kolaylastirici(1), Romanin sonu(1),
Koltuk degnegi(1), Lego Sos(1), Teker(1), Yapboz
parcasi(1), Masa(1), Otobusteki parcasi(1), Yaprak(1),
ikramlar (1), Oyun (1), Yol arkadasi(1)

Oyuncak(1), Sarf malzemesi(1),
Su-toprak-gubre(1), Tarim
aleti(1), Tasarim kolye(1),
Televizyon(1), Temel kaynak(1),
Tencere (1), Tv kumandasi(1),

Yol(1)
Olumsuz - f:0 Olumsuz  Karpuz (1) f:1
%: .00 %:5.50
Temel - f:0 Temel - f:0
ozellik %: .00 ozellik %: .00

Ogretim materyali ile ilgili bulgularda en dikkat gekici nokta tek bir olumsuz metafor disinda tim
tanimlamalarin olumlu olmasidir. Olumsuz tanimlama sdyledir: “Ogretim materyali karpuz gibidir; ¢linkii
ice genellikle beklendigi gibi ¢cikmaz.” (E5)

Ogretmen adaylari &gretim materyallerinin kullanim alanlarini vurgulayarak olumlu yénlerini
zorunluluk (legonun kayip parcasi, yapboz parcasi, su-toprak-giibre, sarf malzemesi, tencere, tekerlek,
yaprak, etle tirnak, olmazsa olmaz, kitap sayfasi); kolaylastiricilik (masa, yol, asistan, dadi, pusula, yol
arkadasl, koltuk degnegi, kestirme yol, giines, tv kumandasi, giilis, isvigre ¢akisi); tamamlayicilik (organ,
akil, degnek, baharat, agacin dallari, ek gida, aksesuar, alet); eglence/merak uyandiricilik (televizyon,
oyuncak, oyun, romanin sonu, anahtarlk); cesitlik saglayicilik (otobusteki ikramlar, insaat malzemesi,
sos, tasarim kolye) ve kurtaricihk (kahraman, ilag) olarak nitelendirmislerdir. Yapilan tanimlamalardan
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bazilari su sekildedir: “Ogretim materyali yapboz pargasi gibidir; ciinkii onlar olmadan égrenme eksik
kalir.” (E18) “Ogretim materyali dadi gibidir; ¢clinkii isini cok kolaylastirir.” (F15) “Ogretim materyali sos
gibidir; ¢linki yemege lezzet ve gesitlilik katar.” (E17)

ikinci Alt Probleme iliskin Bulgular

Arastirmanin ikinci alt problemi “Ogretmen adaylarinin egitim sisteminin siire¢ boyutundaki
kavramlari tanimlarken kullandiklari metaforlar nelerdir?”seklinde belirlenmistir. Bu probleme cevap
aranmak amaciyla 6gretmen adaylarina egitim sisteminin siire¢ boyutundaki 6gretim ilke ve yontemleri,
olgme-degerlendirme, sinif ydnetimi ve etik kavramlarini metafor kullanarak tanimlamalari istenmistir.
Tablo 8'de 6gretim ilke ve ydontemleri kavramina iliskin elde edilen veriler gésterilmektedir.

Tablo 8.

Ogretim ilke ve Yontemleri Kavramina iliskin Metaforlar.

Formasyon Egitim Fakiiltesi

Kategori Kod Toplam Kategori Kod Toplam

Olumlu Kullanma kilavuzu(2), f:15 Olumlu Yol haritasi (2), Rehber (2), f:14
Rehber (2), Yol (2), Agacin %:44.00 Anayasa(1), Ayakkabi %:78.00
kokleri(1), Anayasa(1), reyonu(1), Carkifelek(1),

Bilgisayar(1), Dortyol(1), Elbise bedenleri(1), Oz(1),
Kurtarici(1), Merdiven(1), Rehber(1), Strateji(1),
Sag kol(1), Trafik kurallari(1), Tath(1), Trafik 1s181(1),
Yan yana iki yol(1) Yemek tarifi(1)

Olumsuz  Hayalet (2), Anket(1), f:7 Olumsuz  Misafir odasi(1), Vitrin(1) f:2
Askidaki ganta(1), Eksik %:20.00 %:11.00
soru(1), Kalemsiz yazar(1),

Kahp(1),
Temel Yemek tarifi(2), Ekme f:8 Temel - f:0
ozellik bigme(1), Ates ve barut(1) %:23.00 ozellik %: .00

Dagcilik(1), Oyun (1), Tiyatro
(1), Yeni ayakkabi(1)

Egitim slrecinde dnemli bir yere sahip olan 6gretim ilke ve yontemlerine iliskin 6gretmen adaylarinin
metaforik algilari incelendiginde egitim fakiltesindeki 6gretmen adaylarinin hi¢ olumsuz kod
kullanmadiklari, PFSP &gretmen adaylarinin ¢ogunlugunun (%44.00) da olumlu kodlar kullandig
gorilmektedir. Olumlu kodlar diizen olusturma (trafik kurali/isig1); cesitliligi saglama (ayakkabi reyonu,
tath, carkifelek, dortyol, elbise bedenleri); ders anlatimina yardimci olma (bilgisayar, sag kol, yol, yan
yana iki yol, dagcilik, 6z, strateji) ve yol gostericilik (anayasa, kullanma kilavuzu,yol haritasi, rehber)
boyutlarinda siralanmistir. Cesitlilik saglama roli ile ilgili su tanimlama yapilmistir: “Ogretim ilke ve
yontemleri elbise bedenleri gibidir; ¢linki size uygun olanlari segersiniz.” (E4)

Olumsuz kodlar ise ¢ogunlukla 6gretim ilke ve yontemlerinin bilindigi ancak uygulanmadigi yoninde
islevsiz olmasini (hayalet, misafir odasi, vitrin, askidaki ¢anta, kalemsiz yazar); sikici (anket) ve baskici
(kalip) olmasini vurgulamistir. Asagidaki iki alinti 6gretim ilke ve yontemlerinin olumsuz yénini ortaya
koymustur: “Ogretim ilke ve yéntemleri misafir odasi gibidir; clinkii kapisi acilmaz, dylece durur.” (E5)
“Ogretim ilke ve yéntemleri kalip gibidir; ¢clinkii hem &gretmeni hem 6grenciyi baskilar.” (F13)

Son olarak ilke ve yontemlerin temel 6zelliklerinden belirli bir diizen iginde ve sirali olmasi (ates ve
barut, oyun, tiyatro, yemek tarifi) ve alismanin zaman almasi (yeni ayakkabi) dile getirilmistir.
Gerekgelendirilen tanimlamalar séyledir: “Ogretim ilke ve yéntemleri tiyatro gibidir; ¢linkii herkes sirasi
gelince roliinii oynar.” (F16) “Ogretim ilke ve ydntemleri yeni ayakkabi gibidir; ¢iinkii &nce ayaginizi
vurur, sonra rahat edersiniz.” (F12)
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Egitim sisteminin slire¢ boyutundaki 6lgme ve degerlendirme kavrami ile ilgili metaforlar ise Tablo
9’da gosterilmektedir.

Tablo 9.
Ol¢cme ve Dederlendirme Kavramina iliskin Metaforlar.
Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Anne(1), Asi(1), Beyaz esya f:9  Olumlu Anne (1), Hesap f:5
servisi(1), Meyve(1), Saat(1), %:26.00 makinesi (1), %:27.50
Tereyagi-bal(1), Tuz(1), Usta-girak Karnenin sag tarafi
iliskisi(1), Yaris(1) (1), Pasta (1),
Suizgeg (1)
Olumsuz  Korku filmi(1) f:1 Olumsuz Sirk aynasi(1) f:1
%: 3.00 %:5.50
Temel Terazi (3), Mahkeme (2) Kitap/film f:20 Temel Ahiret(1), Ayna(1), f: 10
ozellik analizi(1), Adim(1), Dr muayenesi(1), %:59.00 o6zellik Dal(1), Mahsul(1), %:55.00
Ele vurmaca oyunu(1), Evlilik(1), Rehber(1), Sinema
Hasat(1), Nabiz(1), Odiil-ceza(1), elestirisi(1),
Pisen yemekten bir lokma(1), Sayisal Terazi(1), Uriin(1),
veri(1), Sinav(1), Skorboard(1), Vicdan(1), Yol(1)
Tansiyon aleti(1), Zirveden geriye
bakmak(1)

Tablo 9 incelendiginde 6lgme ve degerlendirme ile ilgili her iki gruptaki 6gretmen adaylarinin
metaforik algilarinin temel 6zellikler Gzerinde yogunlastigi goridlmektedir. Bu algilar 6lgme ve
degerlendirmenin sonuglari ortaya c¢ikarma (doktor muayenesi, tansiyon aleti, nabiz, adim,
hasat/mahsul/trin, analiz, mahkeme, terazi, kitap analizi, kitap/film analizi, skorboard, sayisal veri, ele
vurmaca oyunu, zirveden geriye bakma, ahiret, ayna, rehber, vicdan) ve dengeli olma (evlilik, 6dul-ceza,
dal) alt boyutlarinda siralanmistir. Sonuglara odaklanan tanimlama sdyle yapiimistir: “Olgme ve
degerlendirme zirveden geriye bakma gibidir; ¢linki ne kadar ilerlediginizi goriirstintz.” (E12) Ayrica
olgme ve degerlendirmenin gelisim saglamasi (usta-girak iligkisi, yol, anne, hesap makinesi, siizgeg,
karnenin sag tarafi, yaris, saat); gereklilik olmasi (asi, beyaz esya servisi, tuz, tereyagi-bal) ve haz almayi
saglamasi (meyve, pasta) gibi olumlu yonleri de dgretmen adaylarinca dile getirilmistir. “Olgme ve
degerlendirme karnenin sag tarafi gibidir; ¢iinkii 8grenciye yol gésterir.” (E17) “Olcme ve degerlendirme
pasta gibidir; cinkl yemegi onunla bitirmek istersin.” (E16)

Son olarak her iki grupta birer olumsuz algi olarak yanilticilk (sirk aynasi) ve korkutuculuk (korku
filmi) anlamlarini igeren metaforlar bulunmaktadir. Ornegin: “Olgme ve degerlendirme sirk aynasi
gibidir; ¢ciinkl her zaman yanlis gosterir.” (E13)

Egitim sisteminin slre¢ boyutundaki sinif yénetimi kavrami ile ilgili metaforlar ise Tablo 10’da
gosterilmektedir. Tablo 10’a gére PFSP 6gretmen adaylari sinif yonetiminin temel 6zelliklerini daha fazla
(%35.00) vurgularken esit oranda (%30.00) olumlu ve olumsuz kod olusturmustur. Egitim fakiltesindeki
O0gretmen adaylari ise sinif yonetimi ile ilgili en fazla olumlu (%55.00); en az (%11.00) olumsuz kod
Gretmistir. Olumlu anlam tasiyan kodlar sinif yénetiminin 6gretmenin sinifta dizen olusturma
(meclis/ordu/orkestra yonetmek, 6rgit ,anne, aile devlet, Ankara, trafik, spikerlik, stiplrge, tarla, mutfak
sefi) ve isleri kolaylastirma (kiiglik ditkkan, ordu yénetimi, akilll olmak, Musa’nin asasl, yagh boya resim,
cark) yonlerinde yogunlasmistir. Her iki grubun kullandigi metaforlara birer 6rnek asagida sunulmustur:
“Sinif yonetimi stiplirge gibidir; clinki aksakliklari ortadan kaldirir.” (F26) “Sinif yonetimi Musa’nin asasi
gibidir; cinkl 6gretmen kendine yol acar.” (E14)

Olumsuz anlam tasiyan kodlarda ise sinif yonetiminin zor oldugu (8 basamakli sayi, belediye
baskanligl), 6gretmenlerin otorite kurdugu (askeriye, otoriter baba, diktator, trafik polisi, kogus,
cobanlik, hakimiyet, koyun giitmek, Glke ydonetimi) ve sonucunda (agag, ordu yonetimi, anayasa) ¢ok iyi
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seyler ortaya ¢itkmadig yoniindedir. Ornegin: “Sinif yénetimi baglama calmak gibidir; ¢iinkii yanlis tele
dokunursan kulak tirmalar.” (F20) “Sinif yénetimi agag gibidir; ctinki illa ¢lrik elmasi vardir.” (F5)

Tablo 10.
Sinif Yénetimi Kavramina iliskin Metaforlar.
Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Devlet (2), Kiigik diikkan(1), f:10 Olumlu Orkestra yonetmek(2), f:10
Gark(1), Meclis yonetimi(1), %:30.00 Ankara (1), Aile (1), Akilli  %:55.00
Ordu y6netimi (1), Spikerlik olmak (1), Anne (1),
(1), Supurge(1), Tarla (1), Devlet (1), Musa’nin asasl
Trafik(1) (1), Mutfak sefi (1), Yagh
boya resim (1)
Olumsuz 8 basamakli sayi(1), Agag(1), f:10 Olumsuz  Cobanlik(1), Hakimiyet(1) f:2
Anayasa(1), Belediye %:30.00 %:11.00

baskanhgi(1), Cobanhk(1),
Diktatorliik(1), Kogus (1) Ordu
yonetimi (1), Otoriter baba (1),
Trafik polisi(1)

Temel Askeriye(1), Baglama f:12  Temel Araba kullanmak(1), f:6
dzellik calmak(1), Bahcivanlik(1), %:35.00 6zellik Ofkeli baba(1), Orgiit(1),  %:34.00
Carkifelek (1), Domino tasi(1), Pitbull(1), Sanat(1), Ulke

Dislinen duvar (1), yonetimi(1)

Evrensellik(1), Labirent(1),
Pilot(1), Satrang turnuvasi (1),
Tilki (1), Ulke yénetimi (1)

Sinif yonetiminin ilkeleri (askeriye, bahcivanlik, distinen duvar, ilke yonetimi, evrensellik, tilki,
pitbull, araba kullanmak, 6fkeli baba, 6rgit, sanat) ve tasidigi riskler (satrang turnuvasi, pilotluk, labirent,
baglama calmak, domino tasi, carkifelek) de temel 6zellik kategorisinde degerlendirilmistir. En dikkat
cekici tanimlama soyledir: “Sinif yonetimi pitbull gibidir; ¢inki hem sevimli hem serttir.” (E1)

Egitim sisteminin sire¢ boyutundaki son kavrami olan etik ile ilgili metaforlar ise Tablo 11’de
gosterilmektedir. Etik kavrami ile ilgili 6gretmen adaylarinin metaforik algilari Tablo 11’de yer
almaktadir. Dort katilimcinin tanimlama yapmadigi etik kavrami ile ilgili cogunlukla olumlu metaforlar
kullaniimistir. Vicdan her iki grup icin de en c¢ok tekrarlanan metafor olmustur. Katihmcilar etik
kavraminin olumlu 6zellikleri arasinda gerekli (yasam kurali, hayat, sdzlesme, karanfil, diizen, egitim,
terazi, adab-1 muaseret) degerli (elmas, Gtopyanin gozi, slnger, kitap); problem c¢o6zlci (adalet,
demokrasi, doga, kalp); ve yol gosterici (din, pusula, 1sik, kilavuz) olmasini 6n plana c¢ikarmislardir.
Ornegin: “Etik siinger gibidir; ¢linkii basarili insanlarin siingerleri cok su emer.” (F30) “Etik isik gibidir;
¢linkli karanlikta kaldiginizda yolunuzu aydinlatir.” (E11)

Olumsuz 6zellikler arasinda da ortaya gikan anlam etigin aslinda var oldugu ancak uygulanmadigi, yok
oldugu (erimis mum, hayalet, olmayan adalet, solmus ¢icek, Anka kusu, patlican, bayram mendili) ve
kisilerin kendi ¢ikarlarina gére yorumlamalaridir (insan, melek yuzli seytan). Bir 6gretmen adayinin
tanimlamasi su sekildedir: “Etik Anka kusu gibidir; ¢ciinkl hep adi gecer ama kendisini géremezsiniz.” (E1)

Etigin temel 6zellikleri arasinda bireye 6zgii olmasi (yere tikirmemek, yemin, elbise) ve korunmasi
gerektigi (su) gibi ozellikler farkh metaforlar kullanilarak agiklanmistir. “Etik elbise gibidir; ¢iinkii onu
giyerek islerinizi yiritlrstiniz.” (E14) “Etik yere tikiirmemek gibidir; ¢linkii kisinin kendisine saygisi
varsa uygular.” (F28)
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Tablo 11.

Etik Kavramina iliskin Metaforlar.

Formasyon Egitim Fakiiltesi

Kategori Kod Toplam Kategori Kod Toplam

Olumlu Vicdan(4), Yasam kural (4), f:23  Olumlu Vicdan (2), Adab-i f:10
Demokrasi (2), Adalet(1), Doga(1), %:68.00 muaseret (1), Din %:
Dizen(1), Egitim (1), EImas(1), (1), Is1k(1), Kalp(1), 55.00
Hayat(1), ise duyulan saygi(1), Kilavuz(1),

Karanfil(1), Kisilik(1), Kitap(1), Pusula(1), Terazi(1)
Soézlesme(1), Siinger(1), Utopyanin
gozl(1)

Olumsuz  Disene giilmek(1), Erimis mum f:7 Olumsuz  Anka kusu(1), f:3
(1),Hayalet (1), insan(1), Melek yiizli  %:20.00 Bayram mendili (1), %:17.00
seytan (1), Olmayan adalet (1), Patlican(1)

Solmus cigek(1)
Temel Yere tukirmemek(1) f:1  Temel Elbise (1), lyi kéti f:4
ozellik %: 3.00 ozellik savasi (1), Su (1), %:22.00
Yemin (1)
Uclincii Alt Probleme iliskin Bulgular

Arastirmanin Uglincli alt problemi “Ogretmen adaylarinin egitim sisteminin ¢ikti boyutundaki
kavramlari tanimlarken kullandiklari metaforlar nelerdir?”seklinde belirlenmistir. Bu probleme cevap
aranmak amaciyla 6gretmen adaylarina egitim sisteminin cikti
kavramlarini metafor kullanarak tanimlamalari istenmistir. Tablo 12’de mezun kavramina iliskin elde
edilen veriler gosterilmektedir.

Tablo 12.

Mezun Kavramina iliskin Metaforlar.

boyutundaki

mezun ve basari

Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Okunmamis kitap (2) Agag(1), f:19 Olumlu Gokkusagi(1), f:2
Agac kovugu(1), Akilli telefon(1), %:56.00 Yiiriimeye baslayan %:11.00
Bardak(1), Basarili futbol bebek(1)
takimi(1), Bomba (1), Fidan(1),
Gelecek(1), Gul(1), ilk adim(1),
Kaltar (1), Meyveli agag(1),
Olgun bugday basagi(1),
Olgunlasmis meyve (1),
Tohum(1), Veteriner(1), Yillanmis
sarap(1)
Olumsuz  Avare(1), Diplomali issiz(1), Dolu f:14 Olumsuz  Kus (2) Sudan gikmis f:13
¢6p torbasi(1), ilk hastalk(1), %:41.00 balik (2) Biber(1), %:72.00
Kayip esya(1), Kelebek(1), Bugday(1), Cahil (1),
Mum(1), Miilteci(1), Ok(1), Evsiz kedi(1), Kuru agac
Orman katili(1), Rotasiz gemi(1), (1), Ogrenci yurdu (1),
Sirtlan(1),Sudan ¢ikmis balik(1), Prangadan kurtulmus
Tecribeli asker(1) kurt (1), Sbnmus ates
(1), Yagmur(1)
Temel Uziim(1) f:1  Temel Hamur(1), Paketlenmis f:3
ozellik %: 3.00 oOzellik gida(1), Yaban ordegi(1) %:17.00
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Mezun kavramina iliskin katilimci gruplar arasinda ciddi farkhliklar bulunmaktadir. PFSP 6gretmen
adaylari mezun kavramina iliskin olumlu kavramlara daha fazla (%56.00) vurgu yaparken; egitim
fakiltesindeki 6gretmen adaylari da olumsuz kavramlara (%72.00) agirhk vermislerdir. Olumlu
tanimlamalar arasinda mezunlarin verimli (meyveli agag, tohum, futbol takimi, bugday basagi,
okunmamis kitap, gelecek, bomba, ilk adim, veteriner, aga¢ kovugu, fidan, yillanmis sarap, kiltir,
ylrimeye baslayan bebek), cok yonlu (akilli telefon, bardak, gokkusagi) ve dikkat gekici (gul) oluslari
vurgulanmistir. Mesela bir 6gretmen aday ilk basta olumsuz gibi algilanacak metaforunu agiklarken
mezunlarin verimine dikkat ¢ekmistir: “Mezun bomba gibidir; ¢linkl tim birikimini patlatmaya hazirdir.”
(F11)

Olumsuz anlam igceren metaforlar ise ¢ok farkli anlamlar tagimaktadir. Mezunlarin kendilerini gikarci
ve acimasiz (sirtlan,orman katili) olarak tarif eden katilimcilar oldugu gibi mezuniyet sonrasinda yasanan
saskinlik (sudan ¢ikmis balik, rotasiz gemi, milteci, yagmur); Umitsizlik (diplomali issiz, 6grenci yurdu,
sonmds ates, evsiz kedi, biber, cahil); tikenmislik (Mum, tecriibeli asker, kuru agag); ve degersizlik hissi
(kayip esya, dolu ¢op torbasi, bugday) ile is hayatinin onlari ¢ok zorlayacagini (ilk hastalk, avare, ok)
ifade eden katihmcilar da olmustur. Orneklendirecek olursak: “Mezun dolu ¢6p torbasi gibidir; ¢linki isi
bitince disari konur.” (F10) “Mezun bugday gibidir; ¢linkli sayisi goktur ama degersizdir.” (E7)

Kelime anlami olarak olumlu anlam tasiyan ancak 6grencilik doneminde yasanan olumsuzluklari ifade
eden metaforlardan en dikkat cekicisi 6zgirlik (kelebek, prangadan kurtulmus kurt, kus) ile ilgili
metaforlardir. Séyle ki: “Mezun prangadan kurtulmus kurt gibidir; ¢linki okul bitince siiri hayatina ve
eglenceye devam eder.” (E5)

Mezunlarin temel ozelliklerinden niteliklerine goére is bulmalari (Gzim, hamur) ve c¢alismaya
baslayacak olmalari (yaban 6rdegi, paketlenmis gida) az da olsa katilimcilar tarafindan yorumlanmistir.
“Mezun UzUm gibidir; ¢inki malzemeye gore ya sirke olur ya sarap.” (F6) “Mezun paketlenmis gida
gibidir; clinkud hazirlik islemleri bitip yenmeye hazirdir.” (E18)

Arastirma kapsaminda katilimcilarin tanimlamasini istenen son kavram olan basari ile ilgili metaforlar
Tablo 13’te gosterilmektedir.

Tablo 13.
Basari Kavramina lliskin Metaforlar.
Formasyon Egitim Fakiiltesi
Kategori Kod Toplam Kategori Kod Toplam
Olumlu Agacin meyve vermesi(2), Anahtar f:23  Olumlu Hasat(2), Alkol(1), f:10
(2) 6dul (2), Zirve(2), Cay(1), %:68.00 Cikolata(1), %:55.00
Cicek(1), Dag(1), Ekmek (1), EImas Glines(1), Pizza(1),
(1), Eski zamanlar(1), Gokkusagi(1), Pozitif diistince (1),
Hastaliktan kurtulma(1), Hedef(1), Tag(1), Tatli elma
Mendil (1), Mucize(1), Mutluluk (1), (1),Zirve(1)
Oteller zinciri(1), Tecribe(1),
Umut(1)
Olumsuz  Bukalemun(1), Cark(1), Mesale(1), f:4  Olumsuz Kiracilik (1), Rakam f:2
Serap(1) %:12.00 yigimi(1) %:11.00
Temel Buz dagi(1), Gece-glindiiz(1), f:4  Temel Everest(1), f:6
ozellik Maraton(1), Sonsuz merdiven(1) %:12.00 o6zellik Kardelen(1), %:34.00

Merdiven(1), Meyve
veren agac (1),
Mutluluk (1), Uzun
yolculuk

Tablo 13’e bakildiginda her iki grubun basari kavramini tanimlarken olumlu metaforlar kullandiklari
gorulmektedir. Olumlu anlam yiklenen metaforlarda basari en fazla bir sonug (agacin meyve vermesi,
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hastaliktan kurtulma, mucize, gicek, dag, tecriibe, mendil, zirve, oteller zinciri, 6dil, hasat, pizza) olarak
degerlendirilmistir. Daha sonra basarinin degerli olusu (elmas, gokkusagi, 6dil, zirve, mutluluk, ekmek,
eski zamanlar, cay, tath elma, pozitif dislince, alkol, gikolata, tag, glines) ve son olarak hayatin geri kalani
icin bir arag¢ (anahtar, hedef, umut ) oldugu vurgulanmistir. Olumlu metaforlar igin yapilan agiklamalar
asagidadir: “Basari ekmek gibidir; ¢inkd ruhu doyurur.” (F20) “Basari hasat gibidir; ¢linki iftginin
ylzinin gildGga andir.” (E14)

Olumsuz anlam iceren metaforlarda basarinin her duruma gére degiskenlik gosterdigi (bukalemun,
cark, serap) ve aslinda degersiz oldugundan (mesale, rakam yigini, kiracilik) bahsedilmistir. En dikkat
cekici agiklama soyledir: “Basari kiracilik gibidir; ¢linkii gegici olarak senindir, hep bedelini 6dersin.” (E11)

Basarinin temel ozelligini anlatan metaforlar onu emek verilmesi gereken (gece-glindliz, maraton,
sonsuz merdiven, merdiven, buz dagi, kardelen, Everest, mutluluk, uzun yolculuk, meyve veren agag) bir
durum olarak nitelendirmistir. Bu durumu en iyi aciklayan metafor bir egitim fakiltesi 6grencisinden
gelmistir: “Basari meyve veren agag gibidir; ¢ciink( ne kadar iyi bakarsan o kadar fazla Griin alirsin.” (E18)

Tartisma, Sonug ve Oneriler

Arastirmanin bulgularina gore 6gretmen adaylari egitim sisteminin 13 6gesine iliskin toplam 528
gecerli metafor tUretmislerdir. Bu metaforlardan 269 tanesi olumlu, 109 tanesi olumsuz, 150 tanesi ise
sistemin 6gelerinin temel ozellikleri ile ilgilidir. Arastirmada ortaya ¢ikan metaforlar incelendiginde, 34
formasyon 6grencisi 338 farkl metafor Uretirken; 18 egitim fakdiltesi 6grencisi 190 metafor Gretmistir.
Ogretmen adaylarinin dgretmen, dgrenci, veli, okul, okul midiirli, 6gretim materyali, dgretim ilke ve
yontemleri, 6lgme-degerlendirme etik ve basari algilari her iki grup icin de benzerlik gostermektedir.
Farkhhklara gelince, PFSP 6grencilerin mezun kavramina iliskin algilari daha olumlu iken, egitim fakiltesi
Ogrencilerinin 6gretim programi konusunda gorisleri olumsuz, sinif yonetimine iliskin gorisleri diger
gruba gore olumludur. Tablo 14’te 6zet olarak 6gretmen adaylarinin egitim sisteminin girdi, siireg ve
¢kt boyutundaki algilari frekans ve ylzdelik belirtilerek gosterilmistir.

Tablo 14.
Ogretmen Adaylarinin Editim Sistemine lliskin Metaforik Algilari.
Formasyon Egitim Fakdltesi
Temel Temel
Olumlu Olumsuz Ozellik Olumlu Olumsuz Ozellik
f % f % f % f % f % f %
Ogretmen 32 94.00 1 3.00 1 3.00 17 94.50 - - 1 5.50
Ogrenci 4 12.00 7 20.00 23 68.00 1 5.50 2 1100 15 83.50
Veli 22 65.00 3 9.00 9 26.00 15 83.50 - - 2 11.00
. Okul 15 44.00 1 3.00 18 53.00 7 39.00 3 17.00 8 44.00
= Okul mudiri 15 44,00 13 38.00 6 18.00 12 66.00 3 17.00 3 17.00
© Ogretim 9 26.00 15 44.00 7 20.00 8 44.00 4 22.00 6 33.00
programi
Ogretim 32 94.00 - - - - 17 94.50 1 5.50 - -
materyali
15 44.00 7 20.00 8 23.00 14  78.00 2 11.00 - -
Ogretim ilke ve 9 26.00 1 3.00 20 59.00 5 27.50 1 550 10 55.00
yontemleri
ﬁé‘ Olgme- 10 30.00 10 30.00 12 35.00 10 55.00 2 11.00 6 34.00
7 degerlendirme
Sinif yénetimi 23 68.00 7 20.00 1 3.00 10 55.00 3 17.00 4 22.00
Etik 19 56.00 14 41.00 1 3.00 2 11.00 13 72.00 3 17.00
23 68.00 4 12.00 4 12.00 10 55.00 2 11.00 6 34.00
£ Mezun 32 94.00 1 3.00 1 3.00 17 94.50 - - 1 5.50
G Basari 4 12.00 7 20.00 23 68.00 1 5.50 2 11.00 15 83.50
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Tablo 14’e gore Ogretmen adaylarinin girdi boyutunda 6gretmen, veli, okul muadiri, 6gretim
materyali; siire¢ boyutunda 6gretim ilke ve yontemleri ile etik; sonu¢ boyutunda ise basari algilari her iki
grup i¢in de olumludur. Girdi boyutunda 6grenci ve okul ile siure¢ boyutunda 6lgme-degerlendirme
alanlarinda da algilar benzerlik gostermekte ve bu kavramlarin temel 6zellikleri vurgulamaktadir. Farkhhk
gosteren alanlar ise girdi boyutunda 6gretim programi, slire¢ boyutunda sinif yonetimi ve cikti
boyutunda mezuna iliskin algilardan kaynaklanmaktadir. PFSP 6gretmen adaylarinin algilari mezun
kavraminda egitim fakiltesindeki 6gretmen adaylarina gore daha olumludur. Egitim fakiltesindeki
ogretmen adaylari ise Ogretim programi ve sinif yodnetimini tanimlarken olumlu metaforlar
kullanmiglardir.

Sosyal cercevedeki bazi degerlerin dil kullanimini etkileyerek, zenginlestirdigini ve ayni zamanda bu
degerlerin farkli sosyo-kiiltiirel tabakadan gelen insanlari birbirine bagladigi bilinmektedir. Kullanilan
metaforlar incelendiginde, bazi metaforlarin Tirk toplumundaki sosyal ve kiltirel normlari da temsil
ettigi soylenebilir. Ornegin, aile yapisini temsilen kullanilan baba ocagi kavraminin okul iin, aile reisi ve
aga kavramlarinin okul muduri icin, misafir odasi ve vitrinin 6gretim ilke ve yontemlerini tanimlamak
icin kullanilmasi; benzer sekilde dini kavramlarin bu benzetmelerde kullanilmasi yine dil ve kiltar
arasindaki bagi desteklemektedir. Ogretim programi icin Hizir, sinif yénetimi icin Musa’nin asasi, dlgme
degerlendirme igin ahiret ve veli icin nimet denilmesi bu durumu 6rnekleyebilir.

Arastirma sonuglarina gére PFSP Ogrencilerinin 6gretim programi ve egitim fakiltesi 6grencilerinin
mezun kavramini tanimlarken kullandiklari olumsuz mecazlar disinda 6gretmen adaylarinin Tiirk egitim
sisteminin girdi, siireg ve c¢ikti boyutundaki 6geleri hakkinda genelde olumlu tanimlamalar yapmuslardir.
Bu sonug Oriicii (2014) ve Kasapoglu (2016) tarafindan yapilan calismalarla karsilastirildiginda ciddi
farkhlklar icermektedir. Zira Oriicii (2014) arastirmasinda egitim sistemine iliskin 6gretmen adaylarinin
kaos/belirsizlik, mekanik/blrokratik isleyis, politik, rekabet/sinav merkezlilik, hedefe ulasmada
yetersizlik, yap-boz tahtasi, verimsizlik, 6zglrliiklerin éniinde engel gibi olumsuz metaforlar Urettigini
ortaya koymustur. Kasapoglu (2016) da benzer seklinde Turk egitim sisteminin tanimlanmasinda
degisken, diizensiz (karmasik) ve eskimis yapi kavramlarinin kullanildigini gérmistir. Bu durum katilimci
o6gretmen adaylarinin Tlrk egitim sistemini bir bltin olarak ya da onu olusturan 6geler bazinda tek tek
ele aldiklarinda farkh degerlendirmelerinden kaynaklanabilir. Calismada ayrica katilimci gruplarin
kullandiklari mecazlar arasinda ciddi farkliliklar olmadig1 gézlenmistir. Kart (2016) pedagojik formasyon
ogrencileri ile egitim fakiltesi 6grencilerinin olusturduklari metaforlari kategorilere ayrildiginda
aralarinda anlamli bir farkin olmadigi sonucuna ulasirken Elkatmis ve ark. (2013) 6gretmen adaylarinin
Ozyeterlik inanglari arasinda anlamh fark bulamamistir. Ayrica 6zellikle egitim fakultesi 6grencilerinin
girdi ve sire¢ boyutlarinda ¢ok duisik oranlarda olumsuz anlam iceren metafor kullanmalari bu
o6gretmen adaylarinin ge¢mis deneyimlerinin etkisiyle olumlu mesleki kimlik olusturduklari yoninde
ipuglari barindirmaktadir.

Calisma alt problemlerine gore degerlendirildiginde birinci arastirma problemindeki amag, 6gretmen
adaylarinin egitim sisteminin girdi boyutundaki kavramlari tanimlarken kullandiklari metaforlari
incelemektir. Egitim sisteminin girdi boyutunda yer alan 6gretmen, 6grenci, veli, okul, okul mudurg,
o6gretim programi ve 6gretim materyalleri ile ilgili bulgulara bakildiginda 6gretim programi disinda PFSP
ve egitim fakdltesi 6grencileri birbirine cok yakin cevaplar verdigi ve bu cevaplarin veli ve okul kavramlari
disinda olumlu oldugu gérilmistiir. Ogretmen kavrami ile ilgili sonuclar alanda yapilmis birgok calisma
(Cocuk, Yokus & Tanriseven, 2015; Ekiz & Kogyigit, 2013; Ma & Gao,2017; Pektas & Kildan, 2009; Polat,
2013; Saban, 2004; Saban, Kocbeker & Saban, 2006; Yalgcin Arslan & Cinkara, 2016) ile benzerlik
gostermektedir.  Ozellikle Saban, Kocbeker ve Saban’in (2006) ingilizce &gretmeni adaylarinin
dgretmenlerin “yol gdsterici ve ydnlendirici” roliinii bu ¢alismaya dahil olan ingilizce 6gretmeni adaylari
da rehber, 151k, orkestra sefi, anne, pusula ve lider metaforlari ile tanimlamistir. Son zamanlarda yabanci
dil 6gretimi alaninda yapilan bir metafor ¢alismasinda (Ma & Gao, 2017) Cince 6gretmen adaylarinin
daha c¢cok mesleki yeterlilikleri, mesleki kimlikleriyle ilgili ve bunu takiben 6grenci gelisimine ait
metaforlar ve son olarak bilginin ve kiltlriin yayillmasiyla ilgili metaforlara yer verdiklerini ortaya
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cikmistir. Bu galismada da 6gretmenin yetistirme, blyltme ve yapilandirma rollerine vurgu yapildigi
gorilmustir.

Ogretmen adaylari egitim sisteminin girdi boyutundaki ikinci 6ge olan dgrenci kavramini tanimlarken,
buyuk oranda 6grencilerin temel 6zellikleri olan gelisme ve blylme yonlerini gosteren agag, gicek, fidan,
tohum gibi canl mecazlar ile sekil alma yoénlerini de bos levha, oyun hamuru, kil, camur, tutusturulacak
¢ira ve hammadde gibi cansiz mecazlar ile tanimlamislardir. Bozlk (2002) ¢alismasinda 6grenci odakli
yapilandirmis ve Universite Ogrencilerinin kendilerini 6grenci olarak nasil algiladiklarini arastirmistir.
Sonuglar, 6grencilerin genel olarak kendilerini pasif olarak tanimladiklarini ve bunu da hayvan, insan,
eylem ve nesne temalari altinda ifade ettiklerini ortaya koymustur. Saban (2009) da ¢alismasinda,
O0gretmen adaylarinin “6grenci” kavramina iliskin metaforik algilarini incelemistir. Daha ayrintil
kategorilerin olusturuldugu ¢alismada 6grencileri tanimlarken kullanilan metaforlar gelisen bir varlik,
hammadde, bos bir zihin olmasi yoniinde yogunlasmistir. Sezgin vd. (2014) 6grencileri genellikle degerli
bir varlik, hammadde, bilgi yansiticisi ve pasif bilgi alicisi olarak gérmistir. Bu yonleriyle her {i¢ arastirma
sonucunun bu arastirma ile ¢ok yakin benzerlikler icerdigi séylenebilir. Ogretmen adaylarinin égrencileri
tanimlarken kullandiklari metaforlarin temel 6zellikler etrafinda toplanmasinin nedeni katilimcilarin
halihazirdaki 6grencilik kimligi ve rollerini tasimalari olarak gosterilebilir. Hoffman ve Kretovics (2004),
0grenci ve ylksekdgrenim kurumu arasindaki etkilesimi konu aldiklari ¢alismalarinda, 6grenci-kurum ve
ozellikle 6grenci-6gretmen etkilesimi izerinde durarak, alan yazininda 6grencilerin rollerini tanimlamak
icin kullanilan, trin, alici, galisan terimlerinin yerine, 6grencilerin de egitimin gerceklesmesinde ortak rol
aldiklari g6z 6ninde bulundurularak, kismi ¢alisan ifadesinin kullanilmasinin daha uygun oldugunu iddia
etmektedirler. Kismi g¢alisanlar olarak 6grenciler, calisana ait gorevleri yerine getirerek kendi geleneksel
calisan rollerini yerine getirmekte ve egitim siirecinin ortak olarak gelistiriimesine katki saglamaktadirlar
(Hoffman & Kretovics, 2004, p.118).

Veliler ile ilgili yapilan sinirli sayidaki arastirmada (Balci, 1999) 6zellikle devlet okullarinda okul
islerine duyarsiz ve sorumsuz kisiler olarak algilanmaktadir. Bu ¢alismada ise velilerin olumsuz 6zellikleri
arasinda sorumluluk almamalari, yersiz baski kurmalari ve g¢ocuklarina midahale edememeleri
gosterilmis olsa dahi cogunlukla destekleyici, yol gosterici, gelistirici, koruyucu ve ihtiyaclari karsilamalari
vurgulanmistir. Bu yorumlara neden olan agiklamalara bakildiginda katilimcilarin daha c¢ok kendi
ailelerini duslinerek tanimlamalar yaptiklari ve bu olumlu yonlerini ortaya c¢ikardiklari séylenebilir.

Egitim sisteminin girdi boyutundaki en 6nemli 6gelerden birisi olan okul kavrami ile ilgili bircok
calisma (Aydogdu, 2008; Cerit, 2006; Inbar, 1996; Mahlios & Maxon, 1998; Saban, 2008; Oriicii, 2014;
Ozdemir, 2012) yapilmistir. Calismalarin ortaya koydugu ortak sonug bu ¢alismada da oldugu gibi okulun
bilgi ve aydinlanma, degisme, sevgi ve dayanisma ve hayata hazirlama gibi temel 0Ozelliklerine ve
sonrasinda olumlu ydnlerine vurgu yapmasidir. Ozellikle “ikinci ev” (Inbar, 1996), “ev”, “yuva”, “aile”,
“fabrika” (Cerit, 2006; Saban, 2008) kullanilan mecazlarin birebir ortastigl gorulmuistir. Disuk
oranlardaki olumsuz anlatimlarda da tercih edilen metafor genellikle “hapishane” olmustur. Her ne
kadar okullarin fiziki kosullari yetersiz ve tek tip mimari yapiya sahip olsa da okullarda uzun slire zaman
gecirilmesi ve okul igerisindeki etkilesimin 6grencilerin kendilerini evlerinde hissetmelerine ve olumlu

tanimlamalar yapmalarina neden oldugu disinilebilir.

Okul mudura stphesiz okul yonetiminin kilit aktéradir. Bu aktore bigilen roller de bakis agisina gére
farkhlagsmaktadir. Birkag 6rnek verilecek olursa Konan ve Yilmaz (2016) okul middrlerinin kendilerini
“orkestra sefi”, “baba”, “¢inar”, “adam gibi adam” gibi genellikle olumlu metaforlar kullanarak
tanimlamislardir. Ginbayi (2011) da benzer sekilde, okul yoneticilerinin, okul yonetimini tanimlarken
uyum, hiyerarsik yapi, takim c¢alismasi ve bunlarin gerektirdigi roller lzerinde durduklari gérmustdr.
Yalgin (2011) ise galismasinda ortaokul 6grencileri, 6gretmenleri, velileri ve yoneticilerinden “okul
midird” kavramina iliskin - metafor Uretmelerini istemistir. Arastirma sonucunda Ogrenciler okul
middrlerini olumsuzluk unsuru olma, asiri kuralci olma olarak resmetmis; 6gretmenler arastirmaci,
kontrol eden kisi, yonetmen ve kog kategorilerinde yogunlasmis, veliler ve yoneticilerin ise, okul
miidirind yonlendirici ve yol gosterici olarak tanimlamislardir. Gorildigi gibi ayni okul maduirt farkh
kisiler tarafindan farkh sekilde tanimlanmaktadir. Bu ¢alismada ise okul mudurine iliskin olarak egitim
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fakiltesi 6grencilerinin olumlu 6zellikteki metafor oranlarinin PFSP &grencilerininkinden daha fazla
oldugu gorilmektedir. Olumsuz metaforlar kiyaslandiginda, PFSP 6grencilerinin okul yoneticisine iligkin
olarak daha fazla olumsuz rol yiiklemeleri yine sahip olduklari kimlikle ilgili olabilir. Clinki PFSP
ogrencileri kendi 6grenim hayatlarinda karsilastiklari okul mudirlerine gére midurligi tanimlamig yani
ogrenci gozliyle durumu degerlendirmislerdir. Fakat egitim fakiltesi 6grencileri yakin gegmiste 6gretmen
aday! olarak staja gitmis, gézlemler yapmis ve okul yonetimine ¢ok daha yakin olmuslardir. Egitim
fakiltesi 6grencilerinin bu 6zel durumlari okul midirlerine farkh bir agidan bakmayi ve daha olumlu
degerlendirmeler yapmaya sebep olmus olabilir.

Ogretim programiyla ilgili gretmen adaylarinin gérislerinin taban tabana zit oldugu gérilmistir.
PFSP oOgrencileri %44.00 oraninda olumsuz mecazlar kullanirken, egitim fakiltesi 6grencileri %44.00
olumlu mecaz kullanmistir. Egitim fakdlltesi 6grencileri Gzerinde yapilan galismalarda (Gultekin, 2013;

” o«

Ozdemir, 2012) dgretim programinin “rehber”, “sistem”, “bir yapinin plani”, “yol haritasi”, “kilometre
tasl”, “sistemli bir biitin”, “genis bir yelpaze” gibi olumlu metaforlar kullanarak tanimladigini gormustdr.
Akademisyenler {izerine yapilan bir ¢alismada da (Orten & Erginer, 2016) bu calismada ortaya ¢ikan
olumlu metaforlara benzer olarak “yol gostericilik” ve “isik tutuculuk” kategorileri 6n plana ¢ikmistir.
Calisma sonunda egitim fakiiltesi 6grencilerinin PFSP 6grencilerine gore 6gretim programi hakkinda ¢ok
daha olumlu tanimlamalar yapmalarinin nedeni lisans egitimleri sirasinda aldiklari dersler gosterilebilir.
YOK’iin belirledigi ingilizce 6gretmenligi lisans programinda dgrenciler PFSP derslerine ek olarak ikiser
dénem (1)Cocuklara Yabanci Dil Ogretimi I-1I, (2)ingilizce Ogretiminde Yaklasimlar I-1l, (3)Dil Becerilerinin
Ogretimi I-Il ve (4)Edebiyat ve Dil Ogretimi I-1l derslerini almaktadirlar. Egitim fakiiltesi 6grencileri bu
alan egitimi derslerinde hem 6gretim programi hem de 6gretim ilke ve yontemleri ile ilgili cok daha fazla
bilgi edinmekte ve bu alanlarin yalnizca bir zorunluluk, kagit Gzerinde kalan islevsiz bilgiler ya da
O0gretmeni sinirlayan bir pranga olmadigini gérmektedirler. PFSP 6grencileri ise konu ile ilgili olarak
zorunlu ders olarak (1)Ozel Ogretim Yéntemleri ve se¢cmeli ders olarak da (2)Egitimde Program
Gelistirme derslerini almaktadirlar. Dolayisiyla PFSP 6grencileri sinirli bir zaman diliminde konulari baska
derslerle iligskilendiremedikleri igin 0gretim programlarinin olumsuz yonleri {lizerine yogunlasmis
olabilirler.

Ogretim materyali ile ilgili olarak gegerli metafor lireten PFSP 6grencilerinin tamami olumlu, egitim
fakiiltesi 6grencilerinin bir tanesi disinda hepsi olumlu tanimlamalar yapmistir. Ogretmen adaylari
6gretim materyallerinin bir zorunluluk oldugunu, dersleri kolaylastirdigi, tamamladigi ve eglence/merak
uyandirdigini, gesitlilik sagladigini ve 6gretmen igin bir kurtarici oldugunu belirtmislerdir. Konu ile ilgili
alti farkli Universitenin egitim fakuiltesi 6grencileri Uzerinde yapilan diger bir ¢alismada da (Eren &
Tekinarslan, 2013) benzer bir sonug ortaya ¢ikmis ve 6gretim materyali zorunlu bir arag ve motivasyonu
saglayan bir arag olarak nitelendirilmistir.

Arastirmanin ikinci alt probleminde katilimcilardan egitim sisteminin siire¢ boyutuyla ilgili 6gretim
ilke ve yontemleri, 6lgme-degerlendirme, sinif yonetimi ve etik kavramlarini tanimlamalari istenmistir.
Arastirma sonuglarina goére 6gretmen adaylari 6gretim ilke ve yontemlerini genel olarak olumlu
tanimlamiglardir. Alan yazinda konu ile ilgili yapilmis herhangi bir calismaya rastlanmamakla birlikte
o6gretim programlarinda elde edilen verilere yakin bir sekilde egitim fakiiltesi 6grencilerinden yalniz ikisi
olumsuz tanimlama yaparken PFSP 6grencilerinin %44.00°G olumlu, %20.00’si olumsuz, %23.00'G de
temel ozellikleri vurgulayan tanimlamalar yapmislardir. Sonuglarin bu sekilde ortaya ¢ikmasinda yine
egitim fakiltelerinde ve pedagojik formasyon programlarinda islenen zorunlu ve se¢meli derslerin etkili
oldugu soylenebilir.

Alanyazindaki 6lgme-degerlendirme ile ilgili yapilan calismalar ikiye ayrilmaktadir. ilk olarak élgme-
degerlendirme bir ders olarak ele alinmis ve ders “soyut”, “ayrintil” ve “karmasik” seklinde olumsuz
sonuglar elde edilmistir (Acar Giivendir & Ozer Ozkan, 2016). Olgme-degerlendirme uygulamalarinin
konu edildigi calismalarda Harris, Harnett ve Brown (2009) “durum belirleme giktilari”, “durum belirleme
turleri” kategorilerinde 6lgme-degerlendirmenin temel 6zelliklerini 6n plana ¢ikarmistir. Tatar ve Murat
(2011), degerlendirmeye yonelik metaforlari genellikle “tanimaya”, “bicimlendirmeye” ve “diizey

belirlemeye” yonelik degerlendirme gibi temel 6zellikler kategorisinde toplanmistir. Eren ve Tekinarslan
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(2013) da benzer sekilde “dizey belirleyici”, “rekabete dayali” ve “korkutucu” bir sire¢ olarak
degerlendirmenin o6ncelikle temel ozelliklerini daha sonra olumsuz yanlarini ortaya koymustur.
Karasahinoglu (2015) 6grencilerin sinav kavramini “kaygl”, “geribildirim”, “icerik” ve “gelecek” ogesi
metaforlari kullanarak tanimladiklarini gérmistiir. Son olarak Tagdemir ve Tasdemir (2016), 6grencilerin
olgme ve degerlendirme islemlerinin egitim ve 6gretimin niteligine katki sagladigi, fedakarlk gerektiren
bir eylem oldugu dusiincelerini ifade ederken bu uygulamalarin tipki bir sistem gibi (insan vicudu,
makine) iyi dizenlenmis, iyi isleyen bir sistem olmasi gerektigi gortsinde olduklarini ve 6lgme
uygulamalarina biyik oranda (%66.00) olumlu anlam yikledikleri belirtmistir. Bu ¢alismada da 6lgme-
degerlendirme ya da katiimcilarin zihninde yer eden sekli ile “sinavlar” genellikle sonuglari ortaya
¢tkarma (doktor muayenesi, tansiyon aleti), gelisimi saglama (usta-girak iliskisi), ve gereklilik olma (asi,
beyaz esya) gibi yonleri vurgulamaktadir. Her iki grupta da birer 6grenci olumsuz metafor kullanmistir.

PFSP ve egitim fakiltesi 6grencileri arasinda algi farklihgina neden olan ikinci tanimlama sinif
yonetimi kavrami ile ilgilidir. Arastirma sonucuna egitim fakiltesi 6grencilerinin yarisindan ¢ogu (%55.00)
olumlu metaforlar kullanarak tanimlamalar yapmislardir. PFSP Ogrencileri ise ¢ogunlukla sinif
yonetiminin temel 6zelliklerini (%35.00), sonrasinda esit oranlarda olumlu (%30.00) ve olumsuz (%30.00)
yonlerini 6n plana c¢ikaran tanimlamalar yapmuslardir. Oriicii (2012) sinif &gretmenlerinin sinif
yonetimine iliskin bakis agilarini belirlemek igin yaptigi ¢alismasinda yogunlukla “ahenk saglama” ile ilgili
metaforlarin kullanildigini belirtmistir. Akar ve Yildirim (2009) galismalarinda orkestra, gemi ve fabrika
yonetimi metaforlarini “liderlik ve kontrol” kategorisinde, annelik metaforunu da “sefkat ve ilgi”
kategorinde degerlendirmistir. Egitim fakultesi 06grencilerinin birebir ayni olumlu metaforlari
kullandiklari bu calismada PFSP 6grencilerinin kullandigl olumsuz metaforlar sinif yénetimini elestirmek
ya da gereksiz oldugunu vurgulamaktan oOte zorlugu ve vyapilan yanhs uygulamalar (zerine
yogunlagmistir. Bu durum PFSP 6grencilerinin kendi 6grencilik hayatlari boyunca gegirmis olduklari
olumsuz deneyimlerden kaynaklanmis olabilir.

Alanyazinda etik konusunun metaforlar araciligiyla tanimlandigi bir ¢alismaya rastlanmamistir. Son
zamanlarda etik konusu ile ilgili 6gretmen adaylar Uzerine yapilan g¢alismalar ise (Altinkurt & Yilmaz,
2011; Ding, 2016; Gengoglu, 2015; Misirli, 2016) 6gretmenlerin/6gretim elemanlarinin etik disi
davraniglarinin neler oldugu konusuna odaklanmistir. Bu calismada da PFSP ve egitim fakiltesi
dgrencilerinin etigi olumlu metaforlar kullanarak tanimladiklari goériilmistir. Ogretmen adaylari etigin
gerekli, degerli, problem ¢o6ziicii ve yol gosterici oldugunu belirtmislerdir. Sinif yénetimi bashginda
oldugu gibi etigin olumsuz tanimlamalarinda ¢ogunlukla etigin yanhs uygulamalari ya da uygulanmamasi
Uzerinde durulmustur. Egitim fakultesi 68rencilerinin (%55.00) PFSP 6grencilerinden (%68.00) daha az
olumlu ve temel Ozellikler kategorisinde daha fazla (PFSP=%3.00, egitim fakulltesi=%22.00) metafor
tretmeleri egitim fakultesi 6grencilerinin etik konusunda daha duyarh olduklari seklinde yorumlanabilir.
Bu duruma egitim fakdltesi 6grencilerinin dort yillik 6grenim hayatlari boyunca egitim, 6gretim ve
ogretmenlikle ilgili olarak algida seciciliklerinin ve farkindaliklarinin daha fazla olmasi ve ¢evrelerinde
egitim sistemi ile ilgili duyduklari, gérdikleri ve yasanmisliklarinda daha elestirel gézle bakmalari neden
olmus olabilir. Gross ve Hogler (2005) bu konuda egitimcilerin egitim siirecini ydonetirken birgok i¢ ve dis
faktéri goéz oninde bulundurmalari gerektiginin yani sira, bu siiregte yer alan 6grenci, 6gretmen,
meslektas ve diger unsurlarin sirecin bir parcasi olarak goériliip onlarin goézinden de sirecin
yorumlanmasi gerektigini vurgulamaktadirlar. Ayrica bu siirecte egitimcilerin kendilerini ve baskalarini
anlamaya calisarak, merhametli ve anlayish olmalari gerektigi Gzerinde durmaktadirlar.

Uciincii arastirma sorusunda egitim sisteminin cikti boyutundaki mezun ve basari kavramlarina iliskin
metaforik tanimlamalar incelenmektedir. Bulgular mezun kavramiyla ilgili PFSP ve egitim fakiltesi
ogrencileri arasinda farkhlik oldugunu ortaya koymaktadir. PFSP 6grencilerinin (%56.00) biliyik farkla
egitim fakiltesi 6grencilerinden (%11.00) mezuniyetle ilgili daha olumlu bakis agisina sahip oldugu
gorulmuisttr. PFSP 6grencilerinin olumlu, egitim fakiltesi 6grencilerinin olumsuz bir tutum iginde
bulunmalarinda PFSP 6grencilerinin daha fazla is olanagina sahip olmalari egitim fakiltesi 6grencilerinin
ise 6gretmenlik disinda farkl islerde ¢alisma imkanlarinin daha az olmasi gosterilebilir. Egitim fakultesi
o6grencilerinin kariyer konusundaki bu umutsuzluklari diger fakilte 6grencileri icin de gecerlidir. Akoglan
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ve Dalkiranoglu (2013) calismasinda 6grencilerin, kariyer kararlarinda yeterli diizeyde yonlendirme
yapilmadigi, bu kararlarin geleneksel kaliplara gore alindig, maddi kaygilarin kariyer olanaklarinin
onlinde yer aldigi, 6grencilerin g¢alisma yasami ile ilgili karamsar duygulara sahip olduklari sonucuna
ulasmistir. Arastirmada ayrica Ogrencilerin bir an once gulvenilir/stirekli bir is sahibi olmayi
hedeflediklerine dikkat gekilmistir. Ogretmenlerin biiyilk oranda devlet memuru seklinde istihdam
edilmeleri egitim fakiltelerinden mezun olmayi cazip hale getirmektedir. Ancak egitim fakilteleri
disindan da pedagojik formasyon sertifikasi alanlarin 6gretmen adayi olmaya hak kazanmalariyla birlikte
her gecen yil atamasi yapilacak 6gretmen adaylarinin sayisi artmakta ama bununla birlikte atanma sansi
dusmektedir. Safran vd. (2013) yabanci dil alani disinda fen ve matematik, sosyal, din kilturi ve ahlak
bilgisi alanlarina ait KPSS (Kamu Personeli Se¢gme Sinavi) verilerini incelendigini ¢alismasinda, sinava
giren adaylarin biyik ¢ogunlugunun egitim fakiltesi disindaki fakiltelerden gelen 6gretmen adaylari
oldugu belirtmistir.

Basari kavrami agisindan PFSP ve egitim fakiltesi 6grencilerinin olumlu metaforlar kullanarak
tanimlama yaptiklari gérilmektedir. Bu durum katihmcilarin son sinif olmalari ile yakindan iliskili olabilir.
Clnkd her iki grup da biylk cogunlukla tniversite mezuniyeti gibi ciddi basariya imza atacaktir. Ancak
gercekte KPSS basarilarina ve 6gretmen yeterliklerine bakildiginda ise durum daha farkhdir. Yapilan
¢alismalar (Safran et al.,, 2013; Yildinm, 2017) 6gretmenlik alan bilgisi testinde egitim fakiltesi
ogrencilerinin diger fakiilte 6grencilerinden daha basarili oldugunu ortaya koymustur. Bu basarinin
kaynagi her iki gruba verilen egitimin niteligi olabilir. incik ve Akay (2014) 6gretmen yeterliklerinin
karsilamasi ile ilgili calismalarinda egitim fakiltesinde 6grenim goéren 6gretmen adaylari kendilerine
verilen egitimi blyilik bir oranda yeterli goriirken PFSP 6gretmen adaylari formasyon egitimini ¢ok kisa
bir zamana sikistinilldigi icin yetersiz gérmustir. Konuyu Universiteye giris puani ve KPSS egitim bilimleri
testinden alinan puanlarinin karsilastirmasini yaparak ele alan Yiksel (2013), her iki puanla ilgili disuk
diizeyde bir korelasyon belirlemistir. Bu durum yiiksek puanla 6grenci alan programlardan mezun olan
Ogrencilerin ayni basariyr KPSS Egitim Bilimleri Testinde gosteremediklerini ortaya koymaktadir.
Dolayisiyla yalnizca PFSP niteliginin degil; egitim fakiltelerinin de niteligi ve slreg igerisinde 6grenciye
kazandirdiklari yeniden gozden gegirilmelidir.

Egitim sistemi ile ilgili genel alginin her iki grup icin olumlu ve birbirine oldukc¢a yakin oldugu gercegi
gdz ardi edilmeden bazi hususlara dikkat edilmesi gerekmektedir. Oncelikle yakin gelecekte PFSP
kaldiriimasinin gindemde olmamasi ve halihazirda 6gretmen adayi olmaya hak kazanmis binlerce PFSP
mezunu oldugu gergceginden hareketle bu programlarin giindeme alinmasi gerekmektedir. Genel
manada egitim sistemi ile ilgili olumlu bir tutuma (Ozkan, 2012; Polat, 2013) sahip olan ve PFSP’yi bilgi
kaynagi ve ikinci bir sans (DUndar & Karaca, 2013) olarak géren Ogrencilerin nitelikli bir egitimden
gecmesi icin PFSP’nin alt yapisinin giiclendirilmesi, derslerin daha uzun zamana yayilmasi ve okullardaki
uygulama saatlerinin arttirllmasi gerekmektedir. Aksi takdirde mevcut yapi ve programla 6gretmen
olmaya hak kazanan bu adaylarin 6gretmenlik slrecinde ciddi sikintilar yasamalari kuvvetle
muhtemeldir. Dolayisiyla egitim fakiltesi disindaki 6gretmen adaylarinin da gli¢lii yonleri oldugu kabul
edilmeli; bununla birlikte eksikliklerinin hem hizmet éncesi hem de hizmet icinde giderilmesi icin yollar
aranmahdir.

Egitim fakilteleri icin de benzer durum sbz konusudur. Katiimcilarin yapmis olduklan
tanimlamalarda okullarin fiziki imkanlari yerine okul ortaminda kurduklari iliskiler algilari daha fazla ve
olumlu yonde etkilemektedir. Ayni sekilde okul miidiirl, 6gretmen ve 6grencilerle yakin temas halinde
bulunmalari durumunda empati kurabilmekte, isleyis hakkinda fikir sahibi olmakta ve ¢6zim
Uretebilmektedirler. Bu sebeplerden dolayl okul- fakilte isbirliginin her anlamda gliglendirilmesi ve
egitim fakdiltelerinin lisans programlarinda okul deneyimi derslerinin arttirilmasi gerekmektedir.

Bu calismada yalnizca 6gretmen adaylarinin algilari metaforlar yoluyla belirlenmeye c¢alisiimistir.
Ancak sonraki galismalarda 6gretmen adaylarinin kendi 6grenim hayatlari boyunca gegirmis olduklari
deneyimleri de incelenerek egitim sistemi hakkindaki gorisleri arasinda somut iliskiler kurulabilir, sosyal,
kiltirel ve ekonomik degiskenlerin etkisi ortaya cikarilabilir.
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