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Introduction

Wise people of the societies has drawn attention to the values which virtuous societies should have
that is formed by virtuous individuals since the old days. Despite it shows some varieties depending on
time and place those values has always been protecting their importance (Kaymakcan, 2010).
Globalization, various effects of capitalist economy, rapidly developing technology, increasing violence
and civil wars has put forward the importance of values education (Arikan, 2011). Directing our attitudes
and behaviors and being effective on our decisions has been increasing the values’ individual and
common importance.

Values are the facts that lead the peoples’ behaviors and are the factors that is effective to form
people’s life styles (Yel & Aladag, 2015, p. 118). The values which can be defined as susceptibility that
people show against an incident, case or individual (Yaman, 2012), are the preferences that constitutes
our principles and reflects our beliefs, effects our decisions, defines our life style and targets (Aktepe &
Yel, 2009). The values which are defined as thoughts that effects our life and thoughts that we put
importance in (Doganay, 2012), are the inclusive ethics thoughts and beliefs that the individual shown
against any concept or case (Yesil & Aydin, 2007).

In our age when everything gets so rapidly mechanized the ones who have hatred and violence
feeling against the society they live in and themselves, who become estranged to own society, own
family, his or her own, are the ones who lack love, who are regardless of sincerity and belief, and who
can possibly harm his/her own and environment around them (Dogan, 2015). Lately act of violence,
rapid increase in alcohol and drug usage, rebel against family and tutors, pushing borders of respect,
sexual perversions, internet addiction, inappropriate behaviours, have reached a level which the values
of respect, love, solidarity, understanding, peace and tolerance that societies have will shake (Hokelekli,
2010). The conclusions attempt to bring values education at agenda.

Since the values education is a field that helps individuals to socialize and develop their personality,
it should take place in formal education (Giltekin, 2007) and the values education should be considered
as an important part of formal education, not as an education that needs to be given alongside or
outside formal education (Dilmag, 1999). Values might help students to develop positive character
qualities when it is applied in formal education institutions as planned (Cengelci, 2011). Values
education which includes to help individuals on the process of defining value (Naylor & Diem, 1987) has
an importance to meet people on the base of a common value sense (Sucu, 2012).

Along with different views about values education, there is a consensus about the necessity of
values’ transfer to new generations (Tozlu & Topsakal, 2007). Along with scientist having a consensus
about values education being lead in formal education process, there are different views about which
method and techniques must be used (Harris, 1991). It is not possible to talk about common method
and process which can be applied all around the world universally in values education (Taylor, 1996).
The question to be asked at this point is not whether the schools should teach values or not, but which
values should be taught with which method (Lickona, 1996).

The lack of education of values has caused people to alienate towards themselves and the society
they are in and to reduce their tendency of tolerate different thoughts, beliefs and attitudes (Doganay,
2006). As a consequence of not giving full treatment to values education, the indulgence, sensibility
paucity, the attitude of not accepting diversity has turned into oppression and violence. For this reason,
humane, morale and constructive doctrine of Mesnevi is needed more than ever.

Mevlana has become the common value of whole world by the help of his unique sophistic thoughts,
evolutions he brought to sufi way of life, universal humane values that he developed and his
characteristic genre (Kara, 2007). Mevlana, who compensates disadvantages of materialism, and the one
who fills the space of religious formalism based on excommunication, grudge, hatred and puts rules
under a taboo (Oztiirk, 2008). Mevlana who likens seventy-two nations to a reed that gives out
hundreds tones of voice from one key (Simsekler, 2007) has the approach of showing indulgence to
diversity and the culture of living together seven hundred years ago (Nicholson, 2014).
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According to Mevlana, who gets man into center, love of man equals to love of Allah (Kurt, 2007). In
the second volume of Mesnevi’s 1532™ and 1534 “With love bitter tastes turns into sweet and copper
into gold. With love residue gets pellucid, woeful souls find remedy. With love deceased souls
resurrects, sultans become servants.” said Mevlana (Mevlana, 2014: 503). By those verses he calls all
man to peace, love, and brotherhood without making any discrimination; tries to expand the dialog and
indulgence to all layers of society.

Mevlana says; tempers such as lust, desire and stinginess must be annihilated before they rooted in
man’s soul (Durmus, 2011). Jealousy, lust, gossiping arrogance, addiction to property, bribery and
wastage are the bad habits mentioned in Mesnevi to be abandoned (Yeniterzi, 1995). Mevlana, who is a
character educator with all those mentioned attempts, tries to tame people, aims to lead them to right
path, presents the receipt of a perfect human being, targets to lessen the bad existing habits and
increase good ones instead.

Mevlana, who makes suggestions on character education in some parts of his works, invites people
to be a true and good person (Erkek, 2008). In his works he explains the spiritual values such as love of
country, love of Allah or Prophet must be in a superior position than materialistic things (Tok, 2007).

According to Mevlana, hospitality is the best way to treat the guest, to host the guest, to show the
guest smiles and generosity (Durmus, 2011). According to Mevldna, the helpfulness that should be
sincere not for the sake of the advice, the show, or the sake of the head, but for the sake of Allah and
should not be for any other purpose. According to Mevlana, one should help the poor with body and
goods. According to him, man must be generous, should get rid of stinginess and selfishness, should
purify and glorified with love and charity (Mevlana, 1991), Mesnevi's third volume 3807 in, “To love the
homeland is from faith”. Mevlana states that the love of the homeland comes from faith and that this
love is an indication of faith. According to Mevlana, the homeland is preached enough to be given life
for its arrival (Mevlana, 2016, p. 293). According to Mevlana, the family is a symbol of love, unity and
solidarity. For him, the family elders ' criticism of family members is for the good of the family and
should be compassion on the basis of the family. According to Mevlana, there should not be jealousy,
anger, resentment among family members; family unity should be maintained in order to cope with
challenges and threats (Mevlana, 2014). It can be said that Mevlana (Simsekler, 2007), with this
universal approach, has captured the culture of tolerance and coexistence, which is needed in our time,
seven hundred years ago (Nicholson, 2014). Muslim and non-Muslim without any distinction, embraces
all people without distinction of race, showing them truth, tolerance, beauty and aiming at guiding to
knowledge and wisdom where the source of the differences can be defined as an important
representative of the culture of understanding and coexistence.

The stories, which are based on love, respect, understanding, friendship, cooperation, indulgence,
perseverance, and caring contribute to values education greatly (Aydin, 2014). He tries to form an ideal
human being in his lines and stories by stating contradictions like boasting against humility, science
against illiteracy, friendship against hostility, to be content against lust, indulgence against prejudice,
generosity against stinginess, and harmony against rebellion.

Mesnevi is a masterpiece which starts with a separation and goes on with 25000 lines and is
reputable all around the world (Celik, 2005). The tasks it includes and the wording style it has affected
the thoughts, attitudes and the behaviours of its followers at every age, and has produced effective
solutions to existing problems. Not only Mevlana’s own era but also the present day can find solutions
to problems and obstacles in Mesnevi and the values about education takes a great part too (Turan,
Belenli, & Kiris, 2010). The Mesnevi stories which are well accepted by the society can contribute greatly
to objectives of values education as an educational tool by attractive method and technics.

When studying the literature, it is observed that Mevlana's views on man and his education have
been examined; in these studies, Mevlana's understanding of tolerance, respect and love has been
explained; Mevlana's philosophy has been studied as universality; Mevlana's works have been examined
thematically; and Mevldna's views on education have been compiled (Bayram, 2011; Kaval, 2011;
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Kuglkbezirci, 2013; Tok, 2012; Yildirim, 2013; Yildiz, 2012). In addition, there are few studies on the use
of the stories in Mesnevi of Mevlana in the field literature, and most of these studies are theoretical and
very few are qualitative (Akkaya, 2013; Altin, 2010; Comakl, 2015; Sancak, Topkaya, & Simsek, 2013;
Sucu, 2012; Turan et al. 2010). The lack of experimental studies on the use of Mesnevi in the education
of values for children in primary school age; a Mesnevi-supported values reveal the need for an up-to-
date study to empirically demonstrate the impact of Education.

Especially in primary school; telling stories has an undeniable importance to concretize the subject
and make it attractive to young individuals who have just met the society and who have come to realize
the social values. In addition, it is thought that Mesnevi stories such as “Big Guest”, “The Man Who
Escape Snake in His Mouth”, “The Story of Three Fishes”, “Parrot and Merchant”, “Bedouin's Wife”,
“The Sultan Requested a Girl for His Son”, “The Story of Ox, Camel and Ram”, “Hz. Musa and the
Shepherd”, “Scholar and Boatman”, "Mouse and Camel” and “The Elephant in the Dark” make
important contributions to children in terms of expanding their imagination world, empathizing,
perceiving the differences and shaping their future.

This study has been thought as important in terms of restructuring of the processes and criteria that
play a role in shaping the value education; leading to the achievement of good people, good citizens and
good society ideal by realizing value education more effective and conclusive; testing the active use of
Mesnevi in general in the education-training process and acquiring a different source of educational
science.

The objective of this study is to state the Mesnevi Supported Values Education’s effect on the
primary 4thgrade student’s attitude. By this objective answers are searched to the questions below:

1. Is there a considerable difference about values related attitudes on the base of Hospitality,
Philanthropy, Patriotism, Giving Importance to the Family Unity and Tolerance between the
experimental student group to whom Mesnevi Supported Values Education is applied and the
control group students to whom Mesnevi Supported Values Education is not applied?

2. Is there a considerable difference about values related attitudes according to gender variable on the
base of Hospitality, Philanthropy, Patriotism, Giving Importance to the Family Unity and Tolerance
the experimental student group, to whom Mesnevi Supported Values Education is applied, and the
control group students, to whom Mesnevi Supported Values Education is not applied, in pre and post
process measurements?

3. Is there a considerable difference about values related attitudes according to parents’ educational
level variable on the base of Hospitality, Philanthropy, Patriotism, Giving Importance to the Family
Unity and Tolerance experimental student group, to whom Mesnevi Supported Values Education is
applied, and the control group students, to whom Mesnevi Supported Values Education is not
applied, in pre and post process measurements?

4. Is there a considerable difference about values related attitudes according to family’s income level
variable on the base of Hospitality, Philanthropy, Patriotism, Giving Importance to the Family Unity
and Tolerance the experimental student group, to whom Mesnevi Supported Values Education is
applied, and the control group students, to whom Mesnevi Supported Values Education is not
applied, in pre and post process measurements?

5. What are tutors’ views related to the experimental student group’s attitudes, to whom Mesnevi
Supported Values Education is applied?

6. What are the parents’ views related to the experimental student group’s attitudes, to whom
Mesnevi Supported Values Education is applied?

7. What are the students’ views related to the experimental student group’s attitudes, to whom
Mesnevi Supported Values Education is applied?

212



Halil TAS, Kasim KIROGLU — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 209-254

Method
Research Design

In this study designed accordingly to quantitative and qualitative research techniques, pretest-
posttest control group testing model has been used to determine whether there is a significant
difference between the attitudes of the experimental group on which the Mesnevi Supported Values
Education has been applied and the control group students on whom Mesnevi Supported Values
Education has not been applied. Testing method with pretest-posttest control group is a strong and
complex design which provides an opportunity for the findings to be interpreted in cause-effect relation
and an important statistical support to the research in terms of the experimental process on the
dependent variable (Blyukoztirk, 2014). In the trial model with pretest-posttest control group which is
a mixed pattern and widely used in social sciences, a comparison is absolutely made and it is tried to
show how and how much the dependent variables are affected by the independent variables in a
controlled way (Karasar, 2015).

In this research, we have preferred diversification (triangulation) data sources, data collection tools,
data collection methods and data analyses to get information more detailed from participants, to
understand the participants' emotions, thoughts and ideas by using qualitative research techniques as
well as quantitative research techniques in which comparisons based on statistical data are made.
According to Yildirm and Simsek (2016), diversification is an effort to increase the credibility of the
results by using different data sources, different data collection and analysis methods.

Study Group

Since the main axis of the research consists of the values (Tolerance, Hospitality, Hospitality, Family
Relations and Patriotism) in the 4th grade social studies program, the study group consists of 4/A and
4/C classes at Durugdl Primary School in Altinordu district of Ordu province. This school has been chosen
for the study because the teachers and the administrators are susceptible to scientific studies; the school
reflects the general structure of the county in terms of socio-economic structure, teacher, student and
parent profiles and physical and technological facilities that the school has are more suitable for scientific
work than other schools.

Parents and students to be interviewed have been selected according to the systematic sampling
method. According to Yildirnm and Simsek (2016), "in the method of systematic sampling, the people
who will constitute the sample group are selected by a systematic method that is formed according to
certain criteria, not a completely unselected method." Based on the class list of the experimental group
of 31 people, 5 parents and five students of these five parents were selected as the sample with six
intervals. Five selected parents make up 12.16% of the parents' universe and five selected students
make up 12.16% of the student universe. The real names of the parents and students participating in the
interviews have not been used, and the names have been coded to be appropriate in terms of study
ethics and moral. While students are named Student 1, Student 2 ...; Parents are named Parent 1,
Parents 2.

Some of the characteristics of the students in the experimental and control groups are explained
below:

There are 31 students in both experimental and control groups. 15 (48.40%) of students in the
experimental group are female, 16 (51.60%) students are male; 15 (48.40%) students are female, 16
(51.60%) students are male in the control group as it is in the experimental group; accordingly, students
of experimental and control group are equal in terms of both the present number and gender.

17 of the students in the experimental group of the mother's education level of primary education,
12 of the high school, 2 of the university, 14 of the same students of the primary education level, 11 of
the high school, 6 of the university. In the control group, 11 of the mothers' education level is primary
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education, 12 of them are high school, 8 of them are university, 12 of the same students have father's
level of education, 4 of them are high school, 15 of them are universities. Therefore, both mothers and
fathers of the experimental and control group students were mostly graduated from primary school.

The monthly income of the family of 10 students in the experimental group is less than 2000 TL, 14
of them are between 2001-4000 TL and 7 of them are more than 4000 TL. In the control group, the
monthly income of the family of 4 families is less than 2000 TL, 17 of them is between 2001-4000 TL and
10 of them are more than 4000 TL. Therefore, the monthly income of the families of the experimental
and control group students is mostly between 2001-4000 TL.

When the first semester grades of the students in the experimental and control groups were taken
from the e-school system of the Ministry of National Education, it was observed that the average grade
of the experimental group students was 92.90 from all the courses, and the first grade of the control
group students was 93.63 in all the courses. The grades closest classes to the averages were chosen as
experimental and control groups. Since the application of the Mesnevi Supported Values Education was
made within the scope of the 4th grade social studies course, the grade average scores of the students
in the social studies course were compared. The results of comparison are presented in Table 1

Table 1.
Comparison of the First Semester Report Card of the Social Studies Course of the Experimental and
Control Group Students.

Groups N X Sd df t p
Experimental Group 31 92.16 2.42 60 27 .78
Control Group 31 92.00 2.22

When Table 1 is examined, it has been seen that there is no statistically significant difference
between the scores of the experimental group (X=92.16) and the control group (X= 92.00) for the social
studies course at the level of .05 confidence [tjp=.27, p>.05]. The results of the pretest applied in both
groups were compared in order to investigate the conditions and equivalents of the experimental and
control groups before the application. Pre-test scores according to the study groups of the students are
given in Table 2.

Table 2.
Comparison of Pre-test Scores According to the Groups of the Students.
t test
Pretest Groups N Sd Sh, t df p
Test Total Experimental 31 101.29 6.70 1.20 -.41 60 .68

Control 31 102.06 8.07 1.45

When Table 2 is examined, it has been seen that there is no statistically significant difference
between the scores of the experimental group (X= 101.29) and the control group (X= 102.06) for the
attitude scores at the level of .05 [tg)=-.41, p>.05].

Research Process
The preparations, plans and practices in the research process are explained below:

The values to be included in the research were determined by taking into consideration the social
studies curriculum, student levels and teacher opinions. In the process of determining the values to be
included in the research, the opinions of 124 classroom teachers who were teaching the fourth grade
were asked and they were asked to put the values in the 4th grade social studies program in order of
importance (minimum 1, maximum 10 points). Teachers put the values in order of importance Tolerance
(1206 points), Philanthropy (1150 points), Patriotism (1096 points), Giving Importance to the Family
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Unity (1042 points), Hospitality (1006), Giving Importance to Hygiene and Being Healthy (811 points),
Independence (781 points), Respect to Turkish Elders (739 points), Love of Nature (672 points) and
scientific (598 points), respectively.

Experimental and control groups were tried to be balanced in terms of number, gender, family
income status, parental educational level, grades and teacher factors.

Teachers' Interview Form, Parent Interview Form and Student Interview Form were developed by the
researchers.

The researchers have developed activities for Mesnevi Supported Values Education. Regarding the
value of hospitality, events were organized using the stories of “The Guest Remained on Our Neck”, “Big
Guest”, “Peasant and City-dweller” stories in Mesnevi. As regards the value of charity, events were
created by using the stories of “The Fire Fall to the City at the Time of Hz. Omar”, “The Man Who Escape
Snake in His Mouth”, “The Man Who Fainted at the Itir Bazaar” stories in Mesnevi. In connection with
the value of patriotism, events were organized using the stories of “Parrot and Merchant”, “The Story of
Ayyazi”, “The Story of Three Fish”, “The Return of the Deputy to Buhara” stories in Mesnevi. With regard
to the importance giving to the family association, events were organized by using the stories of
“Bedouin's Wife”, “The Sultan Requested a Girl for His Son”, The Story of Ox, Camel and Ram” stories in
Mesnevi. As for the value of tolerance, “Hz. Musa and the Shepherd”, “Scholar and Boatman”, "Mouse
and Camel” and “The Elephant in the Dark” stories in Mesnevi. In all events, questions were asked about
the course to be taken from the stories; all the stories were transformed into events under the headings
of brainstorming, sentence completion, drama, box of values, our teacher talking, values tree
enthusiasts, and at the end of the events homework was given to the students.

Before the experimental procedure, Attitude Scale was applied as pretest to the experimental and
control group.

In the experimental group, while the Mesnevi Supported Values Education was carried out in line
with the objectives of the research, the values were taught in the control group on the basis of the
normal curriculum.

Experimental application was carried out for a total of 10 weeks and 20 sessions. Two sessions were
held per week and one session was planned as 80 minutes.

The Attitude Scale, which was previously applied as a pretest, was applied again to the experimental
and control groups as a posttest.

A number of interviews were carried out with the students of experimental group, parents and the
class teachers of these students.

Data Collection Tools

Attitude Scale

Attitude scale was developed on the basis of "stages of attitude formation, expert opinion taking,
pre-test, actual application, validity study, factor analysis and reliability calculation stages (Karasar,
2015; Tezbasaran, 2008). A pool of material consisting of a total of 100 items was created, 50 of which
were positive and 50 of which were negative, related to Hospitality, Philanthropy, Patriotism, Family
Relations and Tolerance values by searching literature and negotiating with experts. After the
preliminary test, the scale used the triple rating of "I agree", "Undecided" and "I do not agree" was
conducted on a total of 725 students, 330 of whom were female and 395 were male.

Since the normal distribution of the data is a vital prerequisite in the comparative tests (Blytkoéztirk,
2016; Tavsancil, 2014), the scale was tested in this manner and coefficient of skewness of the test, the
kurtosis value, average value, and the median value were determined as -664, 256, 194.86, and 192,
respectively. The values obtained show that the scores are normally distributed. Whether the scores
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show normal distribution or not has also been examined by the Kolmogorov-Simirnov test and the K-S
value has been found to be .06. Since this value is greater than .05, it can be said that the scores show a
normal distribution" (Blyukoztirk, 2016).

In order to determine the degree of discrimination of each item in the scale, the significance level of
the difference between item scores of the upper 27.00% and lower 27.00% of the group in accordance
with the scale scores have been examined (Arslan, 2006) and as a result of the Pearson Moments
Multiplication Correlation analysis carried out for this purpose, the relation between total scores and all
items has been found statistically significant at p<.05 level. The item analysis based on the difference
between the lower and upper group averages has been applied to the scale and it has been found that
the t values indicating item discrimination coefficients have changed between -3.07 and 23.08 and thus
the items remaining, item-total and item-discrimination indexes of the items on the scale were
statistically significant at .01 level. According to Tezbasaran (2008), if the significance level of the item
value is p> .05, these items have to be subtracted from the scale.

Exploratory and confirmatory factor analyses were performed related to the scale. Exploratory factor
analysis is a process for finding factor based on relationships between variables while confirmatory
factor analysis is a process to confirm a hypothesis or theory that has been determined before
(Bliylikoztiirk, 2016). Kaiser-Meyer-Olkin (KMO) Test and Bartlett Test were applied to investigate the
suitability of the data for factor analysis. The Kaiser-Meyer-Olkin test score has been found as .82 and
the Bartlett test value has been found as .00. According to Karagdz and Kosterelioglu (2008), The fact
that the sample size is .80 indicates that the determined sample size is very good and the fact that the
result of Bartlett test shows significance at the p <.05 level indicates the adequacy of the relationship
between the variables to make factor analysis. As a result of factor analysis performed, 5 factors with a
greater than 1 value has been determined and the variance explaining rates of these five factors have
been identified as 60.26%; 64.57%; 70.91%; 79.49%; 88.46%.

As a result of the explanatory factor analysis, 5 factors obtained and subjected to axis rotation and in
the consequence of the varimax rotation process, it has been found that the load values of the scale has
changed from .95 to .49, these 5 factors obtained constitute 13 items “Giving Importance to the Family
Unit” sub dimension in the 1% factor, 13 items “”Philanthropy” sub dimension in the 2" factor, 10 items
"Patriotism” sub dimension in the 3™ factor, 10 items "Hospitality” sub dimension in the 4™ factor, 7
items the "Tolerance" sub-dimension in the 5" factor, respectively and the final scale is composed of 53
items, 25 of which are positive and 28 of which are negative, and the lowest score that these items can
provide is 53 and the highest score is 159.

Confirmatory factor analysis has been applied to assess the degree of harmony of the attitude scale
with the data collected in terms of factor structure and to test the validity of the results of exploratory
factor analysis (Simbiloglu & Akdag, 2009). Statistical Package of Analysis of Moment Structures
(AMOS) program was used for confirmatory factor analysis. In the confirmatory factor analysis, the fact
that comparative fit index (CFl) value is .90 and above, and that goodness of fit index (GFI) and adjusted
goodness of fit index (AGFI) are .90 and above, and that the estimated root mean square error (RMSEA)
value is close to 0 or 0 and that the root residual squares (RMR) value is less than .05 indicate good fit
(Cokluk, Sekercioglu, & Blyikoztirk, 2014). As a result of confirmatory factor analysis, CFI (Comparative
Fit Index) value, NFI (Normed Fit Index) value, GFl (Goodness of Fit Index) value and AGFI (Adjusted
Goodness of Fit Index) value are calculated as .93, .88, .91 and .90, respectively, which indicate that the
model is compatible. At the same time, all relations between the items and the factors are statistically
found significant at (p <.01) level. In the analysis, RMR (Root Mean Square Residual) value is determined
as .02 and RMSEA (Root Mean Square Error of Approximation) value is determined as .53, which can be
evaluated as a good model. These results reached have confirmed the five-factor structure of the scale
obtained by the explanatory factor analysis.
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In order to determine the reliability of the scale, Cronbach's alpha reliability coefficients of the sub-
dimensions and all of the scale have been examined. According to this, the reliability coefficient of the
first factor (Hospitality) is .97, the reliability coefficient of the second factor (Philanthropy) is .97, the
coefficient of the reliability of the third factor (Patriotism) is .99, the coefficient of reliability of the
fourth factor (Giving Importance to Family Unity) is .98 and the coefficient of reliability of the fifth factor
(Tolerance) is .99. The Cronbach Alpha reliability coefficient of all of the scale has been calculated as .97.
It can be said that this calculated value is a high value for the reliability of the scale (Blyukoztirk, 2016;
Tavsancil, 2014).

Interview forms

The researchers developed a teacher interview form to identify the views of the classroom teacher, a
parental interview form to identify the views of the parents and a student interview form to determine
the students' views on the application in relation to the attitudes of the students of the experimental group to
which the Mesnevi Supported Values Education has been applied. Interview forms are composed of
semi-structured open-ended questions. Semi-structured interview forms consist of certain questions,
and participants are responding to these questions in a way that they like and clearly state their
personal thoughts (Yildirm & Simsek, 2016).

Interviews have been planned by taking preparation of the interview form, test of the form, setting
of the interviews as the time and place, and the realization dimensions of the interviews into
consideration (Yildirm & Simsek, 2016). While interview questions were being prepared; the attention
was paid to the appropriateness of the purpose, the quality to support the sub-problems, the
readability, the meeting values to be earned and the needs. The Interview Draft created by taking 3
lecturers who are expert in the area has been examined on 3 parents, 3 teachers and 6 students who did
not take part in the sample but who had close features and the problems encountered were solved by
adding new questions, removing some questions, and making changes in the some of the questions.

Data Collection

In the study, quantitative and qualitative research techniques were used to collect data. Attitudes
scale was used as a quantitative data collection tool and interview forms were used as qualitative data
collection tools in order to determine attitudes of 4th grade primary school students to values of
hospitality, philanthropy, patriotism, importance to family unit and tolerance. All quantitative and
qualitative data collection tools were developed by researchers. The Attitude Scale, which was
previously administered as a pretest, was applied to the experimental and control groups as a posttest
two days after the completion of the ongoing experimental work between 1 February and 8 April 2017
and quantitative data were collected. Teachers, students and parents were informed at every step of
the application.

The participants were informed about the issues to be considered during the interview before the
interview and it was tried to make participants comfortable, and to give accurate and sincere answers to
questions. In the interviews, the teachers were asked seven questions about what kind of changes
related to Hospitality, Philanthropy, Patriotism, Giving Importance to Family Unity and Tolerance values
they observed from the beginning of the Mesnevi Supported Values Education to the day of the
interview in the attitudes of their students in the classroom or school environment. The parents of the
five students who are in the experiment group were asked six questions about what kind of changes in
the adoption of the Hospitality, Philanthropy, Patriotism, Giving Importance to Family Unity and
Tolerance values in terms of showing these values at home or outside. The students were asked six
questions about what they thought about the activities within the scopes of Mesnevi Supported Values
Education, whether the application made any change in their attitudes in terms of Hospitality,
Philanthropy, Patriotism, Giving Importance to the Family Unit and Tolerance values or not, whether
they liked the application or not and where and how the application should be performed. During the
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interview, the participants were tried not to be guided in any way and neutrality of the researcher was
kept at maximum level. The interviews which took approximately 20 minutes were held in a private
room provided by the school administration and the voice of the participants were recorded with their
permissions.

Data Analysis

Analysis of quantitative data

In the study, arithmetic mean, frequency, independent group t-test, Kruskal-Wallis H test and Mann-
Whitney U test have been used in the analysis of quantitative data. SPSS 22.0 package program has been
used in the analysis of the data. In the research which is an experimental study, independent group t-
test has been used because it has been aimed at giving education to the two groups specified by using
two different applications for the same content and the evaluation of the effectiveness between the
two applications (Blyuikoztirk, 2016). In the experimental studies in which the scores fail to meet the
assumption of normality and which has few subjects, Kruskal-Wallis H and Mann-Whitney U tests have
been suitable for testing the significance relationship (Bliyukoztirk, 2016; Stimbiloglu & Simbiloglu,
2007), so Kruskal-Wallis H test has been used for the parent-educational level and family income level
variables that has few subjects and no normal distribution; Mann-Whitney U test has been used for
gender variable.

Analysis of qualitative data

In the study, descriptive analysis approach has been preferred in the analysis of qualitative data
obtained through interview. In the descriptive analysis approach, the data are summarized and
interpreted according to the interview questions and direct quotations are made from the opinions of
the interviewed individuals (Yildirim & Simsek, 2016).

The reliability of the data obtained from the study has been confirmed through participant
validation, co-specialist examination, and inter-encoder reliability procedures (Boyatzis, 1998; Cresswell,
2013; Lincoln & Guba, 1985; Miles, Huberman, & Saldana, 2014); the validity and reliability of the
qualitative dimension of research have been tested in the light of credibility, transferability, consistency
and approvability criteria (Yildirnm & Simsek, 2016). To ensure the credibility of the interviews, the voice
records of the interviews have been analysed at two different times and the consistency in both
analyses have been checked. For this, the agreement percentage formula has been used (Bakeman &
Gottman, 1997), and the percentage of compromise has been set at 91.00%. According to Keeves and
Sowden (1994), that the compromise rate is 80.00% of is sufficient for reliability. Moreover, the
inclusion of a co-specialist in the research process has led to a more comprehensive data analysis
(Lincoln & Guba, 1985), in the research, a co-specialist lecturer from education programming and
teaching area gets involved in the study and the texts including the opinions of the participants have
been examined by both researchers and co-specialists, the answers given by participants have been
scrutinized and efficient discussions have been made on the possible codes and themes. In order to
provide multi-encoder reliability in the study, in addition to researchers, a specialist who has a doctorate
degree in educational sciences has been assigned as an encoder and written texts prepared for
analysing and categorizing the responses of the participants and by the researchers and other encoders
have been examined and compared and in the comparison made, a consistency at a rate of 86.00% has
been found. This calculated rate is considered a high value for reliability analysis based on multiple
encoders (Miles et al. 2014). Multi-encoder reliability refers to the extent to which two encoders
compromise on the quality of any content (Boyatzis, 1998; Miles et al. 2014). The voice records
converted into written text have been confirmed by the classroom teacher, parents, and students to
strengthen the accuracy and validity of the data (Silverman, 2006). The source of information has been
diversified by means of face-to-face interviews with teachers, parents, and students and the qualitative
data has been also supported by quantitative data.
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The data obtained has firstly been described systematically, logically, consistently and
comprehensively, direct quotations are made when it is seen as necessary and then these descriptions
are explained, interpreted, compared and their cause-effect relationship is scrutinized and the results
have been reached because, in this study, it is aimed to transfer the findings to the reader in a regulated
and interpreted manner.

Findings

In the findings chapter of the study, the findings belonging to each sub-problem are given below,
respectively.

Findings on the First Sub-problem

Sub-problem 1: “Is there a meaningful difference between the test group students who the Mesnevi
Supported Values Education is applied and the attitude of the control group students who this
education is not applied related to the values of Hospitality, Philanthropy, Patriotism, Giving Importance
to the Family Unity and Tolerance according to the measurements before and after the experimental
process?”

Attitudes scale was used to determine the pre- and post-implementation attitudes of the students of
the experimental and control groups on the values of Hospitality, Philanthropy, Patriotism, Giving
Importance to the Family Unity and Tolerance. The obtained results are given in Table 3.

Table 3.
Independent Group t-Test Results Regarding Pre-Test and Post-Test Attitude Scores of Students of
Experiment and Control Group.

t test
Total Group N X Sd Sh, t df p
Pretest Experiment 31 101.29 6.71 1.20 -41 60 .68
Control 31 102.06 8.08 1.45
Posttest Experiment 31 153.61 6.27 1.12 11.33 60 .00
Control 31 125.81 12.14 2.18

When Table 3 was examined, it was understood that there is no statistically significant difference
between the pretest scores (X= 101.29) and the pretest scores (X¥=102.06) of the control group for the
total scale at .05 confidence level [to)= -.41, p>.05]; and that there is a statistically significant difference
in favor of experimental group between the pretest scores (¥=153.61) of experimental group and the
pretest scores (¥=125.81) of the control group for the total scale at .05 confidence level [t;q= 11.33,
p<.05].

The fact that there is no significant difference between the pretest attitude scores of the students in
the experimental and control groups indicates that both of the groups had the similar attitudes towards
Hospitality, Philanthropy, Patriotism, Giving Importance to Family Union and Tolerance values before the
application, however, the fact that there is a significant difference between the experimental and
control groups shows that Mesnevi Supported Values Education has affected the attitudes of the
students towards Hospitality, Philanthropy, Patriotism, Giving Importance to Family Union and Tolerance
values positively.

Findings on the Second Sub-problem

Sub-problem 2: “Is there a meaningful difference between the test group students who the Mesnevi
Supported Values Education is applied and the attitude of the control group students who this
education is not applied related to the values of Hospitality, Philanthropy, Patriotism, Giving Importance
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to the Family Unity and Tolerance according to the measurements before and after the experimental
process in respect of the gender variable?”

Mann-Whitney U test was used to determine the pre- and post-application attitudes of the students
of the experimental and control groups on the values of Hospitality, Philanthropy, Patriotism, Giving
Importance to the Family Unity and Tolerance in accordance to the gender variable. The obtained results
are given in Table 4.

Table 4.
Mann-Whitney U Test Results Regarding Pre-Test and Post-Test Attitudes Scores According to Genders of
the Students.

Total Group Gender N  Xorder Zorder U z p
Pretest Experiment Female 15 17.50 262.50 97.50 -.89 .37
Male 16 14.59 233.50

Control Female 15 16.63 249.50 110.50 -.37 .70
Male 16 15.41 246.50

Posttest Experiment Female 15 1570 235.50 115.50 -.20 .83
Male 16 16.28 260.50

Control Female 15 17.33 260.00 100.00 -.79 42
Male 16 14.75 236.00

When Table 4 is examined, it is seen that in the pretest scores of the experimental group, there is no
statistically significant difference between female students and male student for the total scale at .05
confidence level [U=97.50, p>.05] and there is no statistically significant difference between the female
students and the male students in the pretest scores of the control group at the level of .05 confidence
[U =110.50, p>.05]; and that there is no statistically significant difference between female students and
male students for the total scale at .05 confidence level [U=115.50,p>.05] and there is no statistically
significant difference between the female students and the male students in the pretest scores of the
control group at the level of .05 confidence [U=100.00, p>.05].

Findings on the Third Sub-problem

Sub-problem 3: “Is there a meaningful difference between the test group students who the Mesnevi
Supported Values Education is applied and the attitude of the control group students who this
education is not applied related to the values of Hospitality, Philanthropy, Patriotism, Giving Importance
to the Family Unity and Tolerance according to the measurements before and after the experimental
process in respect of the parents’ educational level variable?”

Kruskal-Wallis H test was used to determine if there is a difference between the before and final
application regarding to the values of hospitality, philanthropy, patriotism, importance to the family
unity and tolerance attitudes of the students of the experimental and control groups in accordance to
the mother’s educational level variable and the obtained results are given in Table 5.

When Table 5 is examined, it is seen that there is no statistically significant difference between
mother’s educational level and the attitudes of the students .05 confidence level in the pretest scores of
the experimental group [(H(3)=.20, p>.05], that there is no statistically significant difference between
mother’s educational level and the attitudes of the students .05 confidence level in the pretest scores of
the control group [(H(3)=4.65, p>.05]; that there is no statistically significant difference between
mother’s educational level and the attitudes of the students .05 confidence level in the posttest scores
of the experimental group [(H(3)=4.46, p>.05], that there is no statistically significant difference
between mother’s educational level and the attitudes of the students .05 confidence level in the
posttest scores of the control group [(H(3)=.20, p>.05].
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Table 5.
Kruskal-Wallis H Test Results Regarding Pre-tEst and Post-Test Attitudes Scores According to Mother’s
Educational Level.

Total Group Mother’s Educational Level N Xorder X2 df P
Pretest Experiment Primary School 17 16.26 .20 2 .91
High School 12 16.08
University 2 13.25

Control Primary School 11 11.32 4.63 2 .09
High School 12 18.08
University 8 19.31
Posttest  Experiment Primary School 17 15.79 4.46 2 .10
High School 12 18.08
University 2 5.25
Control Primary School 11 15.95 .20 2 .90
High School 12 15.29
University 8 17.13

Kruskal-Wallis H test was used to determine if there is a difference between previous and final
application regarding to the values of hospitality, philanthropy, patriotism, importance to the family
unity and tolerance attitudes of the students of the experimental and control groups in accordance to
the father’s educational level variable and the obtained results are given in Table 6.

Table 6.
Kruskal-Wallis H Test Results Regarding Pre-Test and Post-Test Attitudes Scores According to Father’s
Educational Level.

Total Group Father Educational Level N Xorder x? df P
Pretest Experiment Primary School 14 13.32 1045 2 .29
High School 11 19.00
University 6 16.75
Control Primary School 12 11.38 5.10 2 .07
High School 4 18.50
University 15 19.03
Posttest Experiment Primary School 14 13.96 473 2 .09
High School 11 20.18
University 6 13.08
Control Primary School 12 16.54 1.86 2 39
High School 4 10.25
University 15 17.10

When Table 6 is examined, it is seen that there is no statistically significant difference between
father’s educational level and the attitudes of the students .05 confidence level in the pretest scores of
the experimental group [(H(3)=10.45, p>.05], that there is no statistically significant difference between
father’s educational level and the attitudes of the students .05 confidence level in the pretest scores of
the control group [(H(3)=5.10, p>.05]; that there is no statistically significant difference between father’s
educational level and the attitudes of the students .05 confidence level in the posttest scores of the
experimental group [(H(3)=4.73, p>.05], that there is no statistically significant difference between
father’s educational level and the attitudes of the students .05 confidence level in the posttest scores of
the control group [(H(3)=1.86, p>.05].
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Findings on the Fourth Sub-problem

Sub-problem 4: “Is there a meaningful difference between the test group students who the Mesnevi
Supported Values Education is applied and the attitude of the control group students who this
education is not applied related to the values of Hospitality, Philanthropy, Patriotism, Giving Importance
to the Family Unity and Tolerance according to the measurements before and after the experimental
process in respect of the level of income of the family variable?”

Kruskal-Wallis H test was used to determine if there is a difference between the before and final
application regarding to the values of hospitality, philanthropy, patriotism, importance to the family
unity and tolerance attitudes of the students of the experimental and control groups in respect of the
level of income of the family variable and the obtained results are given in Table 7.

Table 7.
Kruskal-Wallis H Test Results Regarding Pre-Test and Post-Test Attitudes Scores According to Level of
Income of the Family.

Total Group Level of Income of the Family N Xorder x? df P
Pretest Experiment Less than 2000 TL 10 14.95 .74 2 .68
2001 TL-4000 TL 14 17.54
More than 4000 TL 7 14.43
Control Less than 2000 TL 4 10.75 1.64 2 A4
2001 TL-4000 TL 17 16.35
More than 4000 TL 10 17.50
Posttest Experiment Less than 2000 TL 10 14.85 .32 2 .85
2001 TL-4000 TL 14 16.71
More than 4000 TL 7 16.21
Control Less than 2000 TL 4 20.50 1.20 2 .54
2001 TL-4000 TL 17 14.97
More than 4000 TL 10 15.95

When Table 7 is examined, it is seen that there is no statistically significant difference between
income level of the family and the attitudes of the students .05 confidence level in the pretest scores of
the experimental group [(H(3)=.74, p>.05], that there is no statistically significant difference between
income level of the family and the attitudes of the students .05 confidence level in the pretest scores of
the control group [(H(3)=1.64, p>.05]; that there is no statistically significant difference between income
level of the family and the attitudes of the students .05 confidence level in the posttest scores of the
experimental group (H(3)=.32, p>.05], that there is no statistically significant difference between income
level of the family and the attitudes of the students .05 confidence level in the posttest scores of the
control group [(H(3)=1.20, p>.05].

Findings on the Fifth Sub-problem

Sub-problem 5: "What are the views of the classroom teacher about the attitudes of the students of
the experimental group on which Mesnevi Supported Values Education is applied?"

After the application, the teacher of the students who are in the experiment group have been asked
seven questions about what kind of changes related to Hospitality, Philanthropy, Patriotism, Giving
Importance to Family Unity and Tolerance values they observe from the beginning of the Mesnevi
Supported Values Education to the day when this interview has been had they observed in the attitudes
of their students in the classroom or school environment and how they evaluate the application. Some
examples are presented below with the answers given by the classroom teacher:
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Teacher of experimental group

“After the application we did, | realized that my students act in a warm way to the foreign students at
our school. | saw that some students brought a collection box for their friends who need help. After the
application we did, | realized that my students made more emphasis on the indivisibility of the homeland.
| can say that the application is successful in encouraging students to embrace the value of patriotism
and in leading the changes in the light of this value. After this application, | saw that my students more
emphasized on the concepts of the family unity, the importance of the family, the rules in the family,
family relationships, the responsibilities in the family, family elders and warm home environment,
especially on the maternal love. | can say that there are generally positive changes in terms of tolerance
in the students of my class after the application. | saw that some of the students who tried to solve their
problems by violence had left this way and they started to behave more benignantly and
sympathetically. | think that the application of Mesnevi Supported Values Education is generally
successful and it has a positive effect on the students. | am of the opinion that such applications should
be included frequently in lessons. | think that this application should be employed frequently in all
lessons, not just in certain courses, moreover, the programs and textbooks should also be prepared in
this direction. | believe that the parents should be educated on the values through these kinds of
applications.”

When the data obtained from the interview with the classroom teacher were subject to descriptive
analysis, it was found that the teacher's views on the application of Mesnevi Supported Values
Education are positive; the teachers made positive evaluations about the application. In accordance
with the opinions of the classroom teacher, it can be said that the application is a successful and
effective practice that affects the attitudes of the students in a positive way, that the students behave
more tolerant towards to events and people, that the students have become more sensible to helpless
and homeless people, that there is an increase in the feelings of social assistance and solidarity, that
they have become more sensitive about unity, homeland love and homeland protection and they have
become more sensitive about family unity, the importance of the family, compliance with rules in the
family, care for family relationships, fulfilling responsibilities in the family, and respecting family elders.
According to the classroom teacher, the application of Mesnevi Supported Values Education should be
extended to all lessons and all levels of education, course schedules and textbooks should be prepared
in this direction, and parents should be educated with these or similar applications in values education.

Findings on the Sixth Sub-problem

Sub-problem 6: "What are the views of the parents about the attitudes of the students of the
experimental group on which Mesnevi Supported Values Education is applied?"

The parents of the five students who are in the experiment group have been asked six questions
about what kind of changes in the adoption of the Hospitality, Philanthropy, Patriotism, Giving
Importance to Family Unity and Tolerance values in terms of showing these values as a behave at home
or outside the home they observe from the beginning of the Mesnevi Supported Values Education to the
day when this interview was held. Some examples are presented below with the answers given by the
students' parents:

Parent 1 (mother of the student 1); “This application has increased the sense of hospitality in my
child and has made my child realize the people who are homeless or who have to live separated from
their country. | guess, thanks to this application, my child has started to share his room and toys with the
children of the guests easily. | should say | find this application very useful.”

Parent 2 (mother of the student 2); “/ can say that my child has become more helpful after this
application. For example, | have seen that he helps the old people at the building and he carries the bags
for them. He has become more helpful to me and his father at home. | have realized that he tidies up his
room, prepares his bag and helps me while | prepare the dinner table. | think that the education of values
should be given in applications like this or similar applications”.
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Parent 3 (father of the student 3); “/ can say that this application has increased the feelings of
homeland love, protection of the homeland, work for the homeland, and exaltation of the homeland in
my child. | have observed that my child feels sadder for the foreign students who stay apart from their
homeland at school and my child have mentioned about them more frequently. | think this education
should also be applied on the parents.”

Parent 4 (father of the student 4); “This practice has caused positive progress in my child to take
tasks in the family, to cooperate with family members, and to fulfill his responsibilities at home. | can say
that my child has a serious attitude change in the positive direction towards the family, the family unity,
and the family elders after this application. This education should be applied in all courses”.

Parent 5 (mother of the student 5); “After this application at school started, | have observed that my
child comes home happier and talks more benignantly about his friends. | saw that my child exhibited
more patient, understanding, polite and more mature behaviors. | have heard from my child many times
that people are different from each other, they can make mistakes, and therefore we should not be mad
at them. This application should be extended to all schools and carried on throughout the year.”

The answers given by the parents of the five students who are in the experiment group to the
questions about what kind of changes in the adoption of the Hospitality, Philanthropy, Patriotism, Giving
Importance to Family Unity and Tolerance values in terms of showing these values as a behave at home
or outside the home they observe from the beginning of the Mesnevi Supported Values Education to the
day when this interview has been had are subjected to descriptive analysis and the results are listed
below:

The value of hospitality
This application,

e Has made positive changes in my child's attitudes towards the value of hospitality.
e Has increased the sense of hospitality.

¢ Has developed the sense of sharing in my child.

e Has increased the desire to go on a visit and accept guests in my child.

e Has increased the awareness of homeless people in my child.

¢ Should be extended to all schools.

e Should be applied in all courses.

e Should be carried on throughout the year.

e Should also be applied to the parents.

The value of philanthropy
This application,

e Has made positive changes in my child's attitudes towards the value of philanthropy.

e Has increased the sense of philanthropy in my child.

e Has developed the sense of sharing in my child.

e Has increased the desire to help the elderly and the poor in our child.

e Has created an awareness of the value of philanthropy in my child.

e Has increased my child's sensitivity towards helpless and homeless people.

e Has increased the desire to contribute to the work of the charity organizations in my child.

e Should be extended to all schools.
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e Should be applied in all courses.
e Should be carried on throughout the year.

e Should also be applied to the parents.

The value of patriotism
This application,

e Has made positive changes in my child's attitudes towards patriotism.

e Has increased the feeling of patriotism in my child.

e Has increased the awareness of forlorn and homeless people in my child.

e He has increased my child's interest in news about war, migration, and loneliness.
¢ Should be extended to all schools.

e Should be applied in all courses.

e Should be carried on throughout the year.

e Should also be applied to the parents.

The value of giving importance to family unity
This application,

e Has made positive changes in my child's attitudes towards values of giving importance to family
unity.

e Has increased the sense of giving importance to family unity value in my child.

e Has made my child more sensitive to the children who have separated parents.

e Has reinforced the attitude and behaviour of respecting family elders and listening to their words in
my child.

e Has increased the desire to take responsibility in the family and fulfil his responsibilities in my child.
e He has increased the desire and understanding of cooperation and division of labour in my child.

e Has developed a sense of understanding for the criticism of the family elders in my child.

e Has increased my child's sensitivity towards helpless and homeless people.

¢ Should be extended to all schools.

e Should be applied in all courses.

e Should be carried on throughout the year.

e Should also be applied to the parents.

The value of tolerance
This application,

e Has made positive changes in my child's attitudes towards tolerance.

e Has increased the sense of understanding and patience in my child.

e Has taught my child that physical differences should not become an object of derision.
e Has shown my child that other world languages are worth learning.

e Has developed the attitude of respecting for other races in my child.

e Has taught my child that he should not make gender discrimination.
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e Should be extended to all schools.

e Should be applied in all courses.

e Should be carried on throughout the year.
e Should also be applied to the parents.

In the negotiations, parents stated that there were positive changes in the attitudes and behaviours
of the students after the application of the Mesnevi Supported Values Education and that the
application had positive effects on the values of the students who were in the scope of the research.
This result shows that the application is a successful application that affects the attitudes of the students
positively. This result also supports the quantitative data of the research.

Findings on the Seventh Sub-problem

Sub-problem 7: “What are the opinions of the students in the experimental group regarding the
application of the Mesnevi Supported Values Education?"

The students who are in the experimental group have been asked six questions about what they
think about the activities in the courses within the scopes of Mesnevi Supported Values Education,
whether the application has made any change in their attitudes in terms of Hospitality, Philanthropy,
Patriotism, Giving Importance to the Family Unity and Tolerance values or not, whether they like the
application or not and where and how the application should be performed. Some examples are
presented below with the answers given by the students who are in the experimental group:

Student 1; “Thanks to this application, we have made various studies. We have learned a lot of
different stories. We performed drama plays. We have known Mevldna. The activities that we did in the
courses were very nice. The activities that we did in the courses were highly enjoyable. These activities
have taught me a lot of information. I like this application very much.”

Student 2; “My attitudes have changed thanks to this course. | have become more tolerant to the
mistakes of my friends. | have comprehended that | should love my family and my homeland more. |
share my toys with the children of our guests now. | hate terrorists.”

Student 3; “I help my mother, my father and my brother more now. | help the elderly and the poor
more. Philanthropy, is a very nice feeling.”

Student 4; “Thanks to the stories in this application, | understand the value of the family. If we do not
have a homeland, we will be in a bad situation like Syrian children. | now share my toys and books with
my friends, because Mevldna wants me to do so.”

Student 5; “/ think that the education of values should be done at school. Because there are teachers
in the school and they know better. In addition, there are more equipment for the course, library and
laboratories at school.”

The answers given by the students in the experimental group to the questions about what they think
about the activities that they have done in the courses within the scopes of Mesnevi Supported Values
Education, whether the application has made any change in their attitudes in terms of Hospitality,
Philanthropy, Patriotism, Giving Importance to the Family Unity and Tolerance values or not, whether
they like the application or not and where and how the application should be performed are subjected
to descriptive analysis and the results are listed below:

The answers about the activities
e The activities were enjoyable.

e The activities were very nice.
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e The activities were funny.
e The activities were different.

¢ | have learned a lot from the activities.

The answers about the attitudes

¢ | have become more hospitable.

¢ | have become more philanthropist.

¢ | have appreciated the value of my family.
¢ | have loved my homeland more.

¢ | have helped my family, the elderly and the poor more.

The answers about the application

o | like this application very much.

e The application is highly enjoyable.

e The stories which we read was very funny.
e We have learned lots of information.

e We performed drama plays.

The answers about the education of the values

e The education of values should be carried out at school.

e The education of values should be carried out by teachers.

e Teachers educate better.

¢ The school has more facilities (equipment-environment etc.) for the education of values.

e Teachers are more knowledgeable.

In the interviews, the students have stated that there are positive changes in their attitudes and
behaviours after the application of the Mesnevi Supported Values Education; and that they like the
activities and application, they find them entertaining and instructive, and that value education should
be carried out by the teachers at school. This result shows that the application is a successful application
that affects the attitudes of the students positively.

Discussion and Conclusion

The following results have been obtained from the findings of the analysis of the data related to the
sub-problems determined in the direction of the research purpose and suggestions have been
developed in the direction of the achieved results.

In the study, it is seen that there is a significant difference in occurrence with the measurements
before and after the application related to Hospitality, Philanthropy, Patriotism, Giving Importance to
the Family Unity and Tolerance values of the students in the experimental group who the application of
Mesnevi Supported Values Education is applied. The result obtained indicates that the application of
Mesnevi Supported Values Education has a positive impact on Hospitality, Philanthropy, Patriotism,
Giving Importance to the Family Unity and Tolerance values of the students. This result shows that the
stories in Mesnevi proverbs, idioms and advice, easy and effective learning and influence on their
attitudes.
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This result based on quantitative data is also supported by the qualitative data based on the teacher,
parent and student interviews. This result obtained after the application is supported by other studies.
In these studies; it has been found that Mesnevi stories have a very rich content in terms of values and
they can be used as an entertaining and teaching genre in the teaching of the values (Comakh, 2015;
Turan et al. 2010). It is stated that Mesnevi stories are effective in value transfer, Mesnevi stories can be
used as a tool for gaining value and Mesnevi stories are effective in the teaching of values and
developing attitudes related to the values (Akkaya, 2013; Sancak, 2011; Sancak et al. 2013; Sucu, 2012)
and Mesnevi stories can be used effectively in gaining universal and basic humanitarian values (Durmus,
2011).

In the study, a significant difference between posttest scores related to Hospitality, Philanthropy,
Patriotism, Giving Importance to the Family Unity and Tolerance values of the attitude scale of
experimental and control groups was not found in according to gender, educational background of the
parents and level of income of the family variables after the experimental process. This result has shown
that gender, educational level of the parents and family income level variables have no effect on
students' attitudes towards hospitality, philanthropy, patriotism, giving importance to the family unity
and tolerance values. It can be said that the fact that the heroes of the stories in Mesnevi were chosen
from both rich and poor people, that the stories were about both rich and poor lives in order to give
lessons, and that there was no differentiation in this sense. In addition, it can be said that the presence
of both male and female heroes in the related stories, and especially the absence of positive or negative
discrimination towards a sex, reduces the effect of sex on students' evaluations. It can be said that the
ineffectiveness of the learning levels of the parents on the values attitudes of the students is due to the
fact that the families do not reflect the increases or deficits that arise from the learning levels to their
children. Both gender and income and learning levels of families do not have an impact on students'
attitudes toward values, because age groups of students (age 9-10) do not see these variables as the
value that causes differences in attitudes and behaviours, because they do not perceive these variables
as reasons for differences and to be more egalitarian.

In other studies, a significant relationship between the attitudes of students’ variable and gender,
parental educational level, and family income level variables have not been found in value education
(Akbas, 2004; Aktepe, 2010; Aladag, 2009; Yigittir, 2009). In other studies, it is determined that the
socio-economic level does not make any difference in gaining value (Baydar, 2009; iscan, 2007); there is
no significant difference between attitudes and genders of the students (Keskinoglu, 2008; Ozensel,
2007); the gender variable is not effective and important in the order of importance of values (Gibson &
Schwartz, 1998).

In the interview with classroom teacher, it is concluded that application of Mesnevi Supported
Values Education is a successful and effective practice that affects the attitudes of the students related
to Hospitality, Philanthropy, Patriotism, Giving Importance to the Family Unity and Tolerance values in a
positive way; that the students behave more tolerant towards to events and people, that the students
have become more sensible to helpless and homeless people, that there is an increase in the feelings of
social assistance and solidarity, that they have become more sensitive about unity, homeland love and
homeland protection and they have become more sensitive about family unity, the importance of the
family, compliance with rules in the family, care for family relationships, fulfilling responsibilities in the
family, and respecting family elders. These results are supported by different studies. In the studies
conducted, teachers stated that they observed positive behavioural changes in the students after the
values education and that the values education applications had positive effects on the attitudes of the
students (Aladag, 2009; Moore, 2005; Thompson, 2002; Yalar, 2010; Yigittir, 2009).

The result obtained indicates that the application of Mesnevi Supported Values Education has a
positive impact on Hospitality, Philanthropy, Patriotism, Giving Importance to the Family Unity and
Tolerance values of the students and the application is a successful and effective practice that affects
the attitudes of students related to the values in a positive way. These results are supported by other
studies conducted with the parents. In the interviews with the parents, it is concluded that the

228



Halil TAS, Kasim KIROGLU — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 209-254

applications of values education have positive impacts on the attitudes of the students related to the
values (Aladag, 2009; Karma & Kahil, 2005; Moore, 2005; Thompson, 2002).

In the interviews with the students of the experimental group, it is resulted that after the application
of Mesnevi Supported Values Education, there are changes related to Hospitality, Philanthropy,
Patriotism, Giving Importance to the Family Unity and Tolerance values in the behaviours and the
attitudes of the students in a positive manner; that the students like the application and the students
finds the application enjoyable and educatory; that the education of values should be conducted by the
teacher, that the application conducted is a successful and effective practice that affects the attitudes of
students related to the values in a positive way. These results are supported by other studies conducted
with students. In the interviews with the students, it is found that the students have stated that the
applications of values education have affected their attitudes positively (Aktepe, 2010; Aladag, 2009;
iscan, 2007; Perry & Wilkenfeld, 2006; Thompson, 2002; Uzunkol, 2014), and Mesnevi strories are
effective in gaining the values (Sancak et al. 2013).

Suggestions
Based on the results of the research, the following suggestions have been developed:

1. The application of Mesnevi Supported Values Education can be used in different teaching stages and
in different courses since it is effective in giving a positive attitude towards the values and teaching
values.

2. This application can be used to give Cleanliness, Giving Importance to Being Healthy, Independence,
Respect for Turkish Elders, Love of Nature, and Scientific etc. values as well as Hospitality,
Philanthropy, Patriotism, Giving Importance to the Family Unity and Tolerance values.

3. The stories in Mesnevi can be used as an entertaining and instructive genre in value teaching, if
necessary arrangements in terms of language and expression are made.

4. Thanks to the rich content of Mesnevi which consists of from proverbs, idioms, stories, and advice,
children can learn values more easily, more effectively and more permanently.

5. Presenting the appropriate stories selected from Mesnevi by various artistic activities such as drama
and theatre can have a positive effect on the attitudes of the students towards the values.

6. To make the values education more effective, it may be more appropriate to place an independent
value education course instead of interspersing the values within the other courses.

7. While teaching programs and textbooks are being prepared, Mesnevi supported entertaining and
teaching activities could be given a wider coverage.

8. Instead of teacher-centred values education; with the application of the Mesnevi Supported Values
Education or similar applications on which this practice is based, it is possible for the students to
participate more actively in the learning process.

9. Families can be formally educated about values so that the values given in the school can be
reinforced by supporting them in the family and the environment.

10. As teachers are important models in value education, they can be better educated about value
teaching in pre-service and in after-service.

11. This research has been limited to the 4th-grade social studies course in primary school. Examining
the effectiveness of the application of Mesnevi Supported Values Education in other courses apart
from the social studies course can also provide useful results.
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12. Applying the Mesnevi Supported Values Education not only on social studies, mathematics, science
and technology and academic courses like Turkish; but also on the courses which are not
academically intense such as music, visual arts, and physical education can also provide important
results.

13. Studies can also be conducted on the effects of the Mesnevi Supported Values Education on the
attitudes of the 4th grade students of primary school towards the values such as Cleanliness, Giving
Importance to Being Healthy, Independence, Respect for Turkish Elders, Love of Nature and Scientific
values.
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Tiirkce Suiriim

Giris
Gecmisten bu yana bilim insanlarn tarafindan, erdemli bireylerde ve bu bireylerin olusturdugu
erdemli toplumlarda bulunmasi gereken degerlere dikkat ¢ekilmis; yer ve zaman dilimine bagh olarak
farkhliklar gosterse de degerler dGnemini hep korumustur (Kaymakcan, 2010). Kiiresellesme ve kapitalist
ekonominin dinyadaki cesitli etkileri, hizla gelisen teknoloji, artan siddet ve i¢ savaslar degerler
egitiminin 6nemini ortaya koymaktadir (Arikan, 2011). Tutum ve davranislarimiza yon verme ve
kararlarimizda etkili olma 6zelligi, degerlerin bireysel ve toplumsal dnemini her gegen giin artirmaktadir.

Degerler, insanlarin davranislarina yon veren ve yasam tarzinin olusumunda etkili olan faktérlerdir (Yel
& Aladag, 2015, s. 118). insanlarin bir olay, bir durum ya da birey karsisindaki duyarliliklari olarak
tanimlanabilecek degerler (Yaman, 2012), yasam tarzimizi ve hedeflerimizi belirleyen, kararlarimizi
etkileyen, inanglarimizi yansitan ve ilkelerimizi meydana getiren tercihlerdir (Aktepe & Yel, 2009).
Yasamimizi etkileyen ve yasamda 6nem verdigimiz distinceler olarak tanimlanan degerler (Doganay,
2012), bireylerin herhangi bir olgu ya da durum karsisindaki durus ve tutumunu belirten toplumsal ve
etik kapsamli inanig ve disiintslerdir (Yesil & Aydin, 2007).

Dunyanin hizla mekaniklestigi ¢agimizda, kendine, ailesine, icinde yasadigi topluma yabancilasan,
kendisine ve icinde yasadigl topluma nefret ve siddet duygulari besleyen insan; sevgiden yoksun,
inanctan ve samimiyetten habersiz, kendisine ve cevresine zarar verecek hale gelmistir (Dogan, 2015).
Son zamanlarda siddet eylemlerinde, alkol ve uyusturucu kullanimindaki hizli artis, ebeveynlere ve
ogretmenlere karsi asilesme, saygi sinirlarini zorlama, cinsel sapkinliklar, internet bagimliligi, uygunsuz
davranislar; toplumlarin sahip oldugu saygi, sevgi, dayanisma, anlayis, baris, hosgori gibi degerleri
sarsacak noktaya ulasmistir (Hokelekli, 2010). Ulasilan bu sonuglar, degerler egitimini glindeme
getirmektedir.

Degerler egitimi, formel egitim icerisinde verilmesi gereken, bireylerin kisilik gelisimine ve
sosyallesmesine katki saglayan bir alan oldugundan (Gultekin, 2007), degerler egitimini formel egitimin
yaninda ya da disinda verilmesi gereken bir egitim olarak degil, formel egitimin dnemli bir b6limu olarak
gormek gerekir (Dilmag, 1999). Degerlerin, formel egitim kurumlarinda planh olarak kazandirilmasi,
ogrencilerin olumlu karakter o6zelliklerinin desteklenmesini saglayabilir (Cengelci, 2011). Bireylere deger
belirleme siirecinde yardimda bulunmay! iceren degerler egitimi (Naylor & Diem, 1987), insanlari ortak
bir deger anlayisinda bulusturmak agisindan énem tasir (Sucu, 2012).

Degerler egitimi konusunda farkli gorusler bulunmakla birlikte, degerlerin yeni kusaklara aktariimasi
gerektigi konusunda goris birligi bulunmaktadir (Tozlu & Topsakal, 2007). Bilim insanlari, degerler
egitiminin formel Ogretim faaliyetleri icinde sirdirilmesi gerektigi konusunda fikir birligi yapmakla
birlikte, degerler egitiminde nelerin hangi yontem ve tekniklerle aktarilacagina iliskin farkh gorisler
bulunmaktadir (Harris, 1991). Degerler egitiminde, tum diinyada evrensel olarak uygulanabilecek
yontem ya da sireglerden s6z etmek olanakh degildir (Taylor, 1996). Degerlerden yoksun bir egitim
mimkiin olamayacagindan, burada sorulmasi gereken soru, okullarin deger 6gretip 6gretmeyecegi degil,
hangi degerlerin hangi yontem ve teknikle 6gretilecegi sorusu olmalidir (Lickona, 1996).

Degerler egitiminin yeterli sekilde verilmemesi, insanlarin kendisine ve icine bulundugu topluma karsi
yabancilasmasina, farkh dusiince, inang ve tutumlara karsi hosgori géstermeme egiliminin artmasina
neden olmustur denebilir (Doganay, 2006). Degerler egitimine gereken 6nemin verilmemis olmasinin bir
sonucu olarak, insanlarda artis gosteren tahammuilsizlik, anlayis azhg, farkliliklari kabullenmeme tavri,
kimi zaman baski ve siddet uygulamalarina da déntismektedir. Bu nedenle, Mesnevi’nin insani, ahlaki ve
yapici iletilerine her zamankinden daha fazla ihtiyag oldugu séylenebilir.
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Mevlana, kendine 6zgi tasavvufi disiinceleri, sOfi hayata getirdigi acilimlar, gelistirdigi evrensel
insani degerleri ve kendine has Uslubuyla tim diinyanin ortak degeri haline gelmistir (Kara, 2007).
Materyalizmin agiklarini telafi eden; kurallari tabulastiran, nefret, hing ve aforozu esas alan dini
sekilciligin bosluklarini dolduran Mevlana, sevgi ve insanligl, sorunlarin ¢6zim kaynagi olarak gorir
(Oztiirk, 2008). Yetmis iki milleti, bir perdeden yiizlerce ses ¢ikaran neye benzeten Mevlana (Simsekler,
2007), bu evrensel yaklasimi ile ¢agimizda ihtiya¢ duyulan farkh olana hosgori gosterme ve birlikte
yasama kultlrind, yedi yiz yil dnce yakalamistir (Nicholson, 2014).

insani merkeze alan Mevlana’ya gére insan sevgisi Allah sevgisine denktir (Kurt, 2007). Mesnevi’sinin
ikinci cildinin 1532-1534. beyitlerinde “Sevgiyle acilar tatliya, bakirlar altina donusir. Sevgiyle tortular
berraklasir, dertliler deva bulur. Sevgiyle 6liler dirilir, padisahlar kul olur.” (Mevlana, 2014) diyen
Mevlana, hicbir ayrim yapmadan insanlari birlige, kardeslige, sevgi ve barisa cagirir; diyalog ve
hosgoriyi toplumun her kesimine yaymaya calisir.

Mevlana, hirs, sehvet, cimrilik gibi istenmeyen huylarin bireylerin karakterine islemeden ortadan
kaldiriimasi gerektigini soyler (Durmus, 2011). Kiskanglik, hirs, giybet, kibir, mal diskinlGga, risvet ve
israf Mesnevi’de terk edilmesi gereken kétli huylardandir (Yeniterzi, 1995). insanlari terbiye etmek,
onlari dogru yola iletmek amacinda olan; bitin iletilerinde mikemmel insan olmanin regetelerini sunan,
insanda mevcut olan kotld huylari azaltip iyi huylarn c¢ogaltmayi hedefleyen Mevlana’nin, karakter
egitimine c¢ok onem verdigi soylenebilir. Eserlerinin bazi bolimlerinde karakter egitimine iliskin
onerilerde bulunan, anlattigi hikayelerde genellikle iyiyi ve dogruyu tavsiye ederek okuyan kisiyi iyi insan
olmaya gagiran Mevldna (Erkek, 2008), hikayelerinde vatan sevgisi, Allah ve peygamber sevgisi ile aile
bitlunligu gibi manevi degerlerin, her zaman maddi degerlerin lzerinde tutulmasi gerektigini agiklar
(Tok, 2007).

Mevlana’ya gore misafirperverlik, misafire izzet ve ikramda bulunmak, misafiri en glizel bicimde
agirlamak, misafire tebessiim ve comertlik gostermektir (Durmus, 2011). Mevlana’ya gore icten gelmesi
ve ihlash olmasi gereken yardimseverlik; 6gtinmek, gosteris yapmak ya da basa kakmak icin degil, Allah
rizasi icin olmali ve baska bir amag tasimamalidir. Mevlana’ya gore yardimlasma, canla, bedenle, malla
yoksullara yardim edilmesidir. Ona gére insan comert olmali, cimrilikten ve bencillikten kurtulmali, sevgi
ve yardimseverlikle arinip yicelmelidir (Mevlana, 1991), Mesnevi'sinin Uglincli cildinin 3807’nci
beyitinde, “Vatani sevmek imandandir” diyen Mevlana, vatan sevgisinin imandan geldigini ve bu
sevgisinin imanin bir gostergesi oldugunu ifade eder. Mevlana’ya gore vatan, ugrunda can verilecek
kadar onemlidir (Mevlana, 2016, s. 293). Mevlana’ya gore aile, sevginin, birlikteligin, dayanismanin
semboliidiir. Ona gore aile buyiklerinin aile lGyelerine yonelik elestirileri ailenin iyiligi icindir ve ailenin
temelinde merhamet olmalidir. Mevlana’ya gore, aile lyeleri arasinda haset, 6fke, kirginlk ve kizginhklar
olmamali; gugliklerle ve tehditlerle bas edebilmek igin aile birligi korunmalidir (Mevlana, 2014). Yetmis
iki milleti, bir perdeden yizlerce ses ¢ikaran neye benzeten Mevlana (Simsekler, 2007), bu evrensel
yaklasimi ile gagimizda ihtiyag duyulan, farkli olana hosgori gosterme ve birlikte yasama kiltiriind, yedi
yliz yil 6nce yakalamistir denebilir (Nicholson, 2014). Musliman olan, Misliman olmayan farki
gozetmeden, kimlik ve irk ayirmi yapmadan tim insanlar kucaklayan, hosgorii gosteren, onlari
dogruluga, guzellige yonlendirmeyi amaglayan bir distnir, bir ilim ve irfan kaynagl olan Mevlana,
farkhliklara anlayis gosterme ve birlikte yasama kiiltliriintin dnemli bir temsilcisi olarak tanimlanabilir.

Sevgi, saygl, anlayis, arkadaslik, ask, yardimlasma, hosgorii, sebat, sevecenlik degerleri lizerine
kurgulanmis hikayeler, degerler egitimine o6nemli katkilarda bulunur (Aydin, 2014). Mevlana,
blyuklenmeye karsi algak gonullaligin, cehalete karsi ilmin, dismanliga karsi dostlugun, hirsa karsi
yetinmenin, Onyargiya karsi hosgoriniin, cimrilige karsi comertlik ve yardimseverligin, asilige karsl
uyumun tesis edildigi hikdye ve beyitleriyle ideal insan modelini olusturmaya calismistir.

Biitlin diinya Ulkelerinde bilinen ve bir ayrilik beyitle baslayip 25000 beyit devam eden bir basyapit
olan Mesnevi (Celik, 2005), icerdigi konular ve anlatim Uslubu ile her dénemde takipgilerinin
dusincelerini, bakis agilarini, tutum ve davranislarini etkilemis, var olan sorunlara etkili ¢oziimler
Uretmistir. Mevlana’nin, yasadigi doénemin sorunlarina oldugu kadar, glinimizin o6nemli baz
sorunlarina da ¢6zlim olabilecek dnerilerinin yer aldigi Mesnevi’de egitimle ilgili degerler de 6nemli yer
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tutmustur (Turan, Benli & Kiris, 2010, s. 169). Toplum tarafindan kabul gormis Mesnevi hikayelerinin, bir
Ogretim araci olarak kullanilmasi, ilgi ¢ekici 6gretim yontem ve teknikleriyle islenmesi, degerler
egitiminin amaglarina ulagmasi noktasinda 6nemli katkilar saglayabilir.

Alan yazin incelendiginde, genellikle Mevlana’nin insana ve onun egitilmesine dair gorislerinin
irdelendigi kuramsal calismalarin bulundugu; bu c¢alismalarda Mevlana’nin hosgéri, saygl ve sevgi
anlayisinin agiklandigi, Mevlana felsefesinin evrenselliginin islendigi, Mevlana’ya ait eserlerin tematik
olarak incelendigi, Mevlana'nin egitime iliskin goruslerinin derlendigi gorilmektedir (Bayram, 2011;
Kaval, 2011; Kuglkbezirci, 2013; Tok, 2012; Yildirim, 2013; Yildiz, 2012). Ayrica, alanyazinda Mevlana’nin
Mesnevi'sinde yer alan hikayelerin deger 6gretiminde kullanilmasina iliskin az sayida ¢alisma bulundugu
ve bu calismalarin cogunlukla kuramsal, cok azinin ise nitel calisma oldugu gérilmektedir (Akkaya, 2013;
Altin, 2010; Comakli, 2015; Sancak, Topkaya & Simsek, 2013; Sucu, 2012; Turan et al. 2010). ilkokul
cagindaki cocuklara yénelik degerler egitiminde Mesnevi’'nin kullaniimasina iliskin yapilmis deneysel
cahismalarin bulunmamasi; Mesnevi destekli bir degerler egitiminin etkisini deneysel olarak ortaya
koyacak glincel bir ¢alismaya olan gereksinimi ortaya koymaktadir.

Ozellikle ilkokul kademesinde; toplumla yeni tanisan, toplumsal degerlerin farkina varan kiigiik
bireylere, hikayelerin anlatilmasi, konunun somutlastirilmasi ve ilgi cekici hale getirilmesinde yadsinamaz
bir 6neme sahiptir. Bunun yaninda, Mesnevi’de yer alan iri Misafir, Agzina Yilan Kacan Adam, Ug Balik,
Papagan ve Tacir, Okiiz, Deve ve Ko¢’un Hikayesi, Padisahin Ogluna Kiz Almasi, Hz Musa ve Coban, Bilgin
ile Kayik¢i gibi hikayelerin; hayal dinyalarini genisletebilmeleri, empati kurabilmeleri, farkhliklar
algilayabilmeleri ve geleceklerini kurgulayabilmeleri agisindan c¢ocuklara 6nemli katkilari olacagi
dusinilmektedir.

Bu calismanin, degerler egitiminin daha etkili ve sonuc alici olarak gergeklestirilerek, iyi insan, iyi
vatandas ve iyi toplum idealine ulasma konusunda yol gostermesi; genelde egitim-6gretim siirecinde,
ozelde degerler egitiminde Mesnevi'nin aktif olarak kullanilabilirliginin test edilmesi ve egitim bilimine
farkh bir kaynagin kazandirilmasi agisindan énemli oldugu dusinilmektedir.

Bu arastirmanin amaci, Mesnevi Destekli Degerler Egitimi'nin, ilkokul 4. sinif 6grencilerinin
tutumlarina etkisini belirlemektir. Bu amagla asagidaki sorulara yanit aranmistir:

1. Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu 6grencileri ile uygulanmadigi kontrol
grubu 06grencilerinin, deneysel islem o6ncesi ve sonrasi Olgclimlere goére Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda anlaml bir farkhlik var midir?

2. Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu 6grencileri ile uygulanmadigi kontrol
grubu 06grencilerinin, deneysel islem o6ncesi ve sonrasi Olgcimlere goére Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda cinsiyet degiskenine goére anlamli bir farklihk var midir?

3. Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu 6grencileri ile uygulanmadigi kontrol
grubu 06grencilerinin, deneysel islem o6ncesi ve sonrasi Olgclimlere goére Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda anne-babanin 6grenim diizeyi degiskenine gore anlamh bir farkhhk var midir?

4. Mesnevi Destekli Degerler Egitimi’nin uygulandigl deney grubu 6grencileri ile uygulanmadigi kontrol
grubu 06grencilerinin, deneysel islem Oncesi ve sonrasi Olgimlere goére Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda ailenin gelir diizeyi degiskenine gore anlamli bir farklihk var midir?

5. Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu 6grencilerinin tutumlarina iliskin olarak
sinif 6gretmeninin gorisleri nelerdir?

6. Mesnevi Destekli Degerler Egitimi’nin uygulandigl deney grubu 6grencilerinin tutumlarina iliskin olarak
velilerinin gorusleri nelerdir?

7. Mesnevi Destekli Degerler Egitimi uygulamasina iliskin deney grubu 6grencilerinin gorisleri nelerdir?
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Yontem
Aragtirma Modeli

Bu calismada, Mesnevi Destekli Degerler Egitimi'nin uygulandigi deney grubu ile uygulanmadig
kontrol grubu 6grencilerinin tutumlari arasinda anlaml bir farklilik olup olmadigini belirlemek amaciyla
6n test-son test kontrol gruplu deneme modeli kullanilmistir. On test-son test kontrol gruplu deneme
modeli, deneysel islemin bagimli degisken lzerindeki etkisinin ortaya konabilmesi agisindan arastirmaya
onemli bir istatistiki destek saglayan ve bulgularin neden-sonug iliskisi icinde yorumlanmasina olanak
taniyan gucli, karisik bir desendir (Blylkoztlrk, 2016). Sosyal bilimlerde yaygin olarak kullanilan karisik
bir desen olan 6n test-son test kontrol gruplu deneme modelinde mutlaka bir karsilastirma yapilir ve
kontrolli bir sekilde bagimh degiskenlerin bagimsiz degiskenlerden nasil ve ne oranda etkilendikleri
ortaya konmaya calisilir (Karasar, 2015).

Bu arastirmada, istatistiksel verilere dayali karsilastiriimalarin yapildigi nicel arastirma tekniklerinin
yani sira, katilimcilardan daha detayli bilgiler almak, katilimcilarin tecribelerinden faydalanmak, duygu,
dusiince ve fikirlerini anlayabilmek amaciyla nitel arastirma teknikleri de kullanilarak, veri kaynaklari ve
veri toplama yontemlerinde gesitlemeye gidilmistir. Yildinm ve Simsek’e (2016) gore gesitleme, degisik
veri kaynaklari, degisik veri toplama ve ¢oziimleme ydntemleri kullanilarak, sonuglarin inandiriciliginin
artirilmasi gabasidir.

Calisma Grubu

Arastirmanin ana eksenini 4. sinif sosyal bilgiler programinda yer alan degerler (Hosgérdi,
Yardimseverlik, Misafirperverlik, Aile Birligine Onem Verme ve Vatanseverlik) olusturdugundan,
arastirmanin ¢alisma grubunu, Ordu ili Altinordu ilgesinde bulunan Durugél ilkokulu’ndaki 4/A ve 4/C
siniflari olusturmaktadir. Arastirma icin bu okulun secilmesinde 6gretmenlerin ve okul yoneticilerinin
bilimsel ¢alismalara yatkinliklari; okulun sosyo-ekonomik yapi, 6gretmen, 6grenci ve veli profili bakimindan
ilcenin genel yapisini yansitmasi ve okulun sahip oldugu fiziksel ve teknolojik olanaklarin diger okullara
oranla bilimsel ¢calisma yapmaya daha elverisli olmasi etkili olmustur.

Goriusme yapilacak veliler ve 6grenciler, sistematik 6rnekleme yéntemine gore secilmislerdir. Yildirim
ve Simsek’e (2016) gore sistematik 6rnekleme yonteminde, 6rneklem grubunu olusturacak kisiler,
tamamen seckisiz bir yontemle degil, belirli kriterlere gore olusturulmus sistematik bir yontemle
segilirler. 31 kisilik deney grubunun sinif listesi esas alinarak, altigsarli araliklarla 5 veli ve bu bes velinin
bes 6grencisi 6rneklem olarak secilmistir. Segilen bes veli, veli evrenin %16.12’sini, secilen bes 6grenci de
O0grenci evreninin %16.12’sini olusturmaktadir. Calisma etigi ve ahlaki agidan uygun olmayacagi
dusincesiyle, goriismelere katilan velilerin ve 06grencilerin gercek isimleri kullanilmamis, isimler
kodlanmustir. Ogrenciler, Ogrenci 1, Ogrenci 2... seklinde isimlendirilirken; veliler, Veli 1, Veli 2... seklinde
isimlendirilmistir. Deney ve kontrol grubunda yer alan 6grencilerin bazi 6zellikleri asagida agiklanmistir:

Hem deney hem de control grubunda 31’er 6grenci bulunmaktadir. Deney grubunda bulunan
Ogrencilerin 15’i (%48.40) kiz, 16’si (%51.60) erkektir. Kontrol grubundaki 6grencilerin de 15’i (%48.40) kiz,
16’s1 (%51.60) erkektir. Dolayisyla deney ve kontrol grubu 6grencileri hem cinsiyet hem de genel mevcut
acisindan birbirlerine denk olarak olusturulmustur.

Deney grubunda bulunan 6grencilerin 17’sinin annesinin 6grenim diizeyi ilkégretim, 12’sinin lise,
2’sinin ise lniversite, ayni 6grencilerin 14’Gniln babasinin 6grenim dizeyi ilkdgretim, 11’inin lise, 6’sinin
ise Universitedir. Kontrol grubundaki 6grencilerin ise 11’'inin annesinin 6grenim duzeyi ilkogretim,
12’sinin lise, 8inin Universite, ayni 6grencilerin 12’sinin babasinin 6grenim diizeyi ilkdgretim, 4’Unin lise,
15’inin ise Universitedir. Dolayisiyla deney ve kontrol grubu 6grencilerinin hem anneleri hem de babalari
daha cok ilkdgretim mezunudur. Deney grubunda bulunan 6grencilerin 10’unun ailesinin aylik geliri 2000
Tl'den az, 14’Gnidn 2001-4000 TL arasinda, 7’sinin ise 4000 Tl'den fazladir. Kontrol grubundaki
ogrencilerin ise 4’Unln ailesinin aylik geliri 2000 TL'den az, 17’sinin 2001-4000 TL arasinda, 10’unun ise
4000 TL'den fazladir. Dolayisiyla deney ve kontrol grubu 6grencilerinin ailelerinin ayhk gelirleri 2001-
4000 TL arasinda yigilmaktadir.
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Deney ve control grubundaki 6grencilerin bitlin derslerdeki birinci donem notlari MEB e-okul
sisteminden alinarak karsilastirildiginda, deney grubu 6grencilerinin bltiin derslerden birinci dénem
karne not ortalamalarinin 92.90, kontrol grubu 6grencilerinin ise butiin derslerdeki birinci donem karne
not ortalamalarinin 93.63 oldugu gorilmastir. Bu durumda, bitiin derslerden birinci dénem karne not
ortalamalari bakimindan gruplarin birbirlerine ¢ok yakin olduklari sdylenebilir. Mesnevi Destekli Degerler
Egitimi uygulamasi 4. sinif sosyal bilgiler dersi kapsaminda yapildigindan, 6grencilerin Sosyal Bilgiler dersi
birinci donem karne not ortalamalari karsilastirilmis ve sonuglar Tablo 1’de sunulmustur.

Tablo 1.
Deney ve Kontrol Grubu Odgrencilerinin Sosyal Bilgiler Dersi Birinci Dénem Karne Notlarinin
Karsilastiriimasi.

Gruplar N x Ss sd t p
Deney Grubu 31 92.16 2.42 60 27 .78
Kontrol Grubu 31 92.00 2.22

Tablo 1 incelendiginde, sosyal bilgiler dersi karne notlarina iliskin deney grubu puanlari ( X =92.16)
ile kontrol grubu puanlari (X= 92.00) arasinda .05 gliven diizeyinde istatistiksel olarak anlamh farkhhgin
olmadigi gorilmektedir [tgg=.27, p>.05]. Deney ve kontrol gruplarinin uygulama &ncesindeki
durumlarinin ve denkliklerinin arastirilmasi amaciyla, her iki gruba da uygulanan 6n testlerin sonuglar
karsilastirilmistir. Ogrencilerin calisma gruplarina gére 6n test puanlari Tablo 2’de verilmistir.

Tablo 2.
Ogrencilerin Gruplarina Gére On Test Puanlarinin Karsilastiriimasi.
ttesti
On test Gruplar N x Ss Sh, t sd p
Test Toplam Deney 31 101.29 6.70 1.20 -41 60 .68

Kontrol 31 102.06 8.07 1.45

Tablo 2 (zerinde yapilan incelemede, yapilan bagimsiz grup t testi sonucunda, deney grubu
ogrencilerinin tutum puanlarn (X=101.29) ile kontrol grubu 6grencilerinin tutum puanlari (X= 102.06)
arasinda .05 diizeyinde istatistiksel olarak anlamli bir farklihgin olmadigi gérilmektedir [ts0=-.41, p>.05].

Aragtirma Siireci
Arastirma sirecinde yapilan hazirliklar, planlamalar ve uygulamalar asagida agiklanmistir:

Arastirma kapsamina alinacak degerler; Sosyal Bilgiler dersi 6gretim programi, 6grenci dizeyleri ve
ogretmen gorisleri dikkate alinarak belirlenmistir. Degerlerin belirlenmesi siirecinde, dérdiinci sinifi
okutan 124 sinif 6gretmeninin gorist alinmis ve 6gretmenlerden 4. sinif Sosyal Bilgiler programinda yer
alan degerleri (en az 1, en fazla 10 olmak (izere) puanlayarak énem sirasina koymalari istenmistir.
Ogretmenler, degerleri, Hosgoérii (1206 puan), Yardimseverlik (1150 puan), Vatanseverlik (1096 puan),
Aile birligine 6nem verme (1042 puan), Misafirperverlik (1006), Temizlik ve saglkli olmaya 6nem verme
(811 puan), Bagimsizhk (781 puan), Tirk biytklerine saygl (739 puan), Doga sevgisi (672 puan) ve
Bilimsellik (598 puan) olarak puanlayarak 6nem sirasina koymuslardir.

Deney ve kontrol gruplarinin sayi, cinsiyet, aile gelir durumu, anne-baba 6grenim diizeyi, karne notu
ve 6gretmen faktorleri yéniinden dengeli olarak olusturulmalarina ¢alisiimistir.

Arastirmacilar tarafindan, Tutum Olgedi ile Ogretmen Gériisme Formu, Veli Gériisme Formu ve
Odrenci Gériisme Formu gelistirilmistir.

Arastirmacilar tarafindan, Mesnevi Destekli Degerler Egitimi'ne yonelik etkinlikler gelistirilmistir.
Misafirperverlik degeri ile ilgili olarak, Mesnevi’de yer alan “Misafir Boynumuzda Kaldi”, “iri Misafir”,
“Koylu ile Sehirli” hikayeleri kullanilarak etkinlikler olusturulmustur. Yardimseverlik degeri ile ilgili olarak,
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Mesnevi'de yer alan “Hz. Omer Zamaninda Sehre Ates Diismesi”, “Agzina Yilan Kagan Adam”, “ltir
Carsisinda Bayilan Adam” hikayeleri kullanilarak etkinlikler olusturulmustur. Vatanseverlik degeri ile ilgili
olarak, “Papagan ile Tacir”, “Ayyazi’nin Hikdyesi”, “Uc Baligin Hikdyesi”, “Vekilin Buhara’ya Dénmesi”
hikayeleri kullanilarak etkinlikler olusturulmustur. Aile Birligine Onem verme degeri ile ilgili olarak,
“Bedevi ile Karisi”, “Padisahin Ogluna Kiz Almasi”, “Okiiz, Deve ve Kogun Hikayesi” hikdyeleri kullanilarak
etkinlikler olusturulmustur. Hosgéru degeri ile ilgili olarak ise “Hz. Musa ve Coban”, “Bilgin ile Kayikgl”,
“Fare ile Deve”, “Karanliktaki Fil” hikayeleri kullanilarak etkinlikler olusturulmustur. Bitlin etkinliklerde
hikayelerden cikarilacak dersle ilgili sorular sorulmus; biitin hikayeler beyin firtinasi, cimle tamamlama,
drama, degerler kutusu, Ogretmenimiz konusuyor, degerler agaci baslklari altinda etkinliklere
donustirulerek islenmis ve etkinliklerin sonunda 6grencilere ev 6devi verilmistir.

Deneysel islem &ncesi, deney ve kontrol grubuna Tutum Olgedi 6n test olarak uygulanmistir.

Deney grubunda, arastirmanin amaglari dogrultusunda Mesnevi Destekli Degerler Egitimi yapilirken,
kontrol grubunda normal 6gretim programi ¢ergevesinde degerler egitimi yapilmistir.

Deneysel uygulama, toplam 10 hafta ve 40 ders saatini kapsayacak sekilde gergeklestirilmistir.
Haftada 4 ders yapilmis olup, her ders saati 40 dakika olarak planlanmistir.

Deney ve kontrol gruplarina, daha dnce &n test olarak uygulanmis olan Tutum Olgedi son test olarak
tekrar uygulanmigtir.

Deney grubu 6grencileriyle, bu 6grencilerin velileriyle ve sinifin 6gretmeniyle gérismeler yapilmistir.

Veri Toplama Araglari

Tutum Olgegi

Tutum Olgegi, tutum maddelerini olusturma, uzman gérisi alma, 6n sinama, asil uygulama, gecerlik
calismasi, faktor analizleri ve glivenirlik hesaplamasi asamalari esas alinarak (Karasar, 2015; Tezbasaran,
2008) gelistirilmistir. Alan yazin taranarak ve alan uzmanlarn ile goristlerek Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile BirliGine Gnem Verme ve Hosgérii degerleriyle ilgili 50’si olumlu 50’si
olumsuz olmak Uzere toplam 100 maddeden olusan bir madde havuzu olusturulmustur. “Likert tipi tutum
Olceklerinde derecelendirmeler 3, 5, 7, 9, hatta 11'li olabilmektedir” (Tavsancil, 2014: 145). “Likert tipi
oOlceklerde 2’li, 3’lG, 4’lG, 6’ ve 7’li derecelendirme de kullanilmakla birlikte, kiiglik yastakiler igin 3’l0,
hatta 2’li derecelendirme kullanmak daha uygun oldugundan” (Kokli, 1995, s. 90), olcekte dcla
derecelendirme kullanilmistir. Ayrica, “maddelerin bos birakilmasini ya da ortalardaki herhangi bir
noktanin isaretlenmesini 6nlemek amaciyla” (Kokla, 1995, s. 90) olcekteki ifadeler, “katiliyorum”,
“kararsizim” ve “katilmiyorum” seklinde derecelendirilmistir. Olgegin 6n sinamadan sonraki asil
uygulamasi, 330’u kiz, 395’i erkek olmak lizere toplam 725 6grenci lizerinde yapilmistir.

Karsilagtirmali testlerde verilerin normal dagilim gostermesi 6nemli bir 6n kosul oldugundan
(Buytkoztiirk, 2016; Tavsancil, 2014), 6¢ek bu anlamda test edilmis ve 6lgegin garpiklik katsayisi -664,
basiklik degeri 256, ortalama degeri 194.86, medyan degeri 192 olarak tespit edilmistir. Elde edilen
degerler, puanlarin normal dagilim gosterdigini gostermektedir. Puanlarin normal dagilim gosterip
gostermedigi Kolmogorov-Simirnov testiyle de incelenmis ve K-S degeri .06 bulunmustur. Bulunan bu
deger “.05’ten buyik oldugundan, puanlar normal dagihm gdéstermistir” (Bliyikoztirk, 2016) denebilir.

Olgekte bulunan her maddenin bireyleri ayirt etme derecesini tespit etmek igin 6lcek puanlarina gére
st %27.00 ve alt %27.00’lik grubun madde puanlari arasindaki farkin anlamlilik derecesine bakilmis
(Arslan, 2006) ve bu amagla yapilan Pearson Momentler Carpimi Korelasyon analizi sonucunda butiin
maddelerle toplam puan arasindaki iliski istatistiki olarak p<.05 diizeyinde anlamli bulunmustur. Olgege
alt-tst grup ortalamalari farkina dayali madde analizi uygulanmis ve madde ayirt edicilik katsayilarini
gosteren t degerlerinin -3.07 ile 23.08 arasinda degistigi ve dolayisiyla 6lcekte bulunan maddelerin
madde-kalan, madde-toplam ve madde-ayirt edicilik dizinlerinin istatistiksel olarak .01 diizeyinde
anlamli oldugu gorilmistiir. Tezbasaran’a (2008) gore madde degerinin anlamhlik dizeyi p>.05 oldugu
takdirde, bu maddelerin 6lgekten gikarilmasi gerekmektedir.
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Olgekle ilgili olarak agimlayici ve dogrulayici faktér analizleri yapilmisir. Agimlayic faktér analizi,
degiskenler arasindaki iliskilerden hareketle faktoér bulmaya yonelik bir islem; dogrulayici faktor analizi
ise daha dnce belirlenmis olan bir varsayimi veya teoriyi dogrulamaya doniik bir islemdir (Blyukoztirk,
2016). Verilerin faktor analizine uygunlugunu arastirmak amaciyla Kaiser—Meyer-Olkin (KMO) Testi ve
Bartlett Testi uygulanmis, Olcegin Kaiser—Meyer-Olkin Testi degeri .82, Bartlett testi degeri .00
bulunmustur. Karagbz ve Kosterelioglu’na (2008) gore, KMO degerinin .80 olmasi belirlenen 6rneklem
blyuklGginin ¢ok iyi oldugunu, Bartlett testi sonucunun p<.05 diizeyinde anlamlilik gostermesi de
faktor analizi yapmak igin degiskenler arasindaki iliskinin yeterliligini gostermektedir. Yapilan faktor
analiz sonucunda 6zdegeri 1’den biyik 5 faktor tespit edilmis, toplam varyansin %88.46’sini agiklayan
bu bes faktérin varyans agiklama oranlari %60.26; %64.57; %70.91; %79.49; %88.46 olarak
belirlenmistir.

Yapilan agimlayici faktor analizi sonucunda elde edilen 5 temel faktér eksen dondiirmesine tabi
tutulmus, yapilan varimax déndirme isleme sonucunda 6lgegin faktor yiuk degerlerinin .95 ile .49
arasinda degistigi, elde edilen 5 faktdriin sirasiyla 1. faktérde 13 madde “Aile Birligine Onem Verme” alt
boyutunu, 2. faktorde 13 madde “Yardimseverlik” alt boyutunu, 3. faktérde 10 madde “Vatanseverlik”
alt boyutunu, 4. faktérde 10 madde “Misafirperverlik” alt boyutunu, 5. faktérde 7 madde “Hosgori” alt
boyutunu olusturdugu; nihai olgegin 25’i olumlu, 28’i olumsuz olmak (izere toplam 53 maddeden
olustugu gorilmistir. Olcekte olumlu ifadeler sirasiyla “katiliyorum” seceneginden “katiimiyorum”
secenegine dogru 3-2-1 seklinde, olumsuz ifadeler ise “katilmiyorum” seceneginden “katiliyorum”
secenegine dogru tam tersi olarak 1-2-3 seklinde puanlandigindan, 6lcekten alinabilecek tutum puaninin
53 ile 159 arasinda olmasi gerektigi anlasiimistir.

Tutum o6lgeginin faktor yapisi agisindan toplanan verilerle gosterdigi uyum derecesini degerlendirmek
ve agimlayici faktor analizi sonuglarinin dogrulugunu test etmek amaciyla (Sumbduloglu & Akdag, 2009)
dogrulayici faktor analizi uygulanmistir. Dogrulayici faktor analizinde, karsilagtirmali uyum indeksi (CFI)
degerinin .90 ve Uzeri olmasi, uyum iyiligi indeksi (GFI) ve diizeltilmis uyum iyiligi indeksi (AGFI) degerinin
.90 ve lzerinde olmasi, tahminin kok hata kareler ortalamasi indeksi (RMSEA) degerinin 0 ya da 0’a yakin
olmasi, kok artik kareler ortalamasi indeksi (RMR) degerinin .05’den kicuk olmasi iyi uyumu
gostermektedir (Cokluk, Sekercioglu & Buyukoztiirk, 2014). Yapilan dogrulayici faktor analizi sonucunda,
CFl (Comperative Fit Index) degeri .93, NFI (Normed Fit Index) degeri .88, GFl (Goodness of Fit Index)
degeri .91, AGFI (Adjusted Goodness of Fit Index) degeri ise .90 olarak hesaplanmis olup bu degerler
modelin uyumlu oldugunu gostermektedir. Ayni zamanda, maddeler ile faktérler arasindaki butiin
iliskiler istatistiksel agidan (p<.01) diizeyinde anlamh bulunmustur. Analizde, RMR (Root Mean Square
Residual) degeri .02, RMSEA (Root Mean Square Error of Approximation) degeri .53 olarak belirlenmis
olup bu degerler modelin iyi bir model oldugunun goéstergeleri olarak degerlendirilebilir. Ulasilan bu
sonuglar, 6lcegin agimlayici faktor analizi ile elde edilen bes faktorli yapisini dogrulamaktadir.

Olgegin giivenirligini belirlemek amaciyla 6lcegin alt boyutlarinin ve tamaminin Cronbach’s Alfa
guvenirlik katsayilarina bakilmistir. Buna gore, 1. faktériin (Misafirperverlik) giuvenirlik katsayisi .97, 2.
faktorin (Yardimseverlik) glvenirlik katsayisi .97, 3. faktorun (Vatanseverlik) glivenirlik katsayisi .99, 4.
faktoriin (Aile Birligine Onem Verme) giivenirlik katsayisi .98 ve 5. faktériin (Hosgori) glivenirlik katsayis
.99 bulunmustur. Olgegin tiimiine ait Cronbach Alpha giivenirlik katsayisi .97 olarak hesaplanmistir.
Hesaplanan “bu degerin, 6lgegin givenirligi icin yliksek bir deger oldugu” (Blyukoztiirk, 2016; Tavsancil,
2014) soylenebilir.

Goriisme formlari

Arastirmacilar tarafindan, Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu 6grencilerinin
tutumlarina iliskin olarak sinif 6gretmeninin goruslerini tespit etmek icin bir 6gretmen gériisme formu,
velilerinin gorislerini tespit etmek icin bir veli gériisme formu ve 6grencilerin uygulamaya iliskin
gorislerini tespit etmek icin bir 6grenci gériisme formu gelistirilmistir. Gorlisme formlar, yari
yapilandirimis acgik uglu sorulardan olusturulmustur. Yildirm ve Simsek’e (2016) gobre, vyarn
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yapilandirimis gortiisme formlari belli sorulardan meydana gelmekte ve katihmcilar bu sorulara
diledikleri tarzda yanitlar vermekte ve kisisel diislincelerini net olarak belirtmektedirler.

Gorlismeler; gorisme formunun hazirlanmasi, formun sinanmasi, gériismelerin yer ve zaman olarak
ayarlanmasi ile goriismelerin gerceklestiriimesi boyutlari (Yildirrm & Simsek, 2016) dikkate alinarak
planlanmistir. Gortisme sorulari hazirlanirken; amaca uygunluguna, alt problemleri destekleyecek
nitelikte olmasina, anlasilabilir olmasina, kazandirilmak istenen degerleri ve ihtiyaci karsilamasina dikkat
edilmistir. Konu uzmani 3 o6gretim UGyesinin gorisleri alinarak olusturulmus olan goérisme taslagi,
orneklemde yer almayan, ancak yakin ozelliklere sahip 3 veli, 3 6gretmen ve 6 Ogrenci lzerinde
denenmis, karsilasilan sorunlar yeni sorular eklenerek, bazi sorular gikarilarak ve bazi sorularda da
degisiklikler yapilarak giderilmistir.

Verilerin Toplanmasi

Arastirmada, verilerin toplanmasinda nicel ve nitel arastirma teknikleri kullaniimistir. ilkokul 4. sinif
dgrencilerinin, Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii
degerlerine iliskin tutumlarini belirlemek amaciyla nicel veri toplama araci olarak tutum dlgegi, nitel veri
toplama araci olarak ise gériisme formlari kullanilmistir. Deney ve kontrol gruplarina, daha 6nce 6n test
olarak uygulanmis olan Tutum Olgedi, 1 Subat-8 Nisan 2017 tarihleri arasinda devam eden deneysel
calismanin tamamlanmasindan iki giin sonra son test olarak tekrar uygulanarak nicel veriler toplanmistir.
Uygulamanin her asamasinda 6gretmen, 6grenci ve veliler bilgilendirilmistir.

Gorismeye gec¢cmeden Once, gorisme esnasinda dikkat edilmesi gereken konular hakkinda
katiimcilar bilgilendirilmis, katiimcilarin sorulara rahat, dogru ve samimi cevaplar vermelerinin
saglanmasina gayret edilmistir. Gorlsmelerde Ogretmene, Mesnevi Destekli Degerler Egitimi
uygulamasinin baslangicindan gériismenin yapildigi giine kadar, sinifinda bulunan 6grencilerin sinif veya
okul ortamindaki tutumlarinda Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme
ve Hosgdrii degerlerine iliskin olarak ne gibi degisiklikler gozlemledigine ve uygulanan programi nasil
degerlendirdigine dair yedi soru sorulmustur. Velilere, Mesnevi Destekli Degerler Egitimi uygulamasinin
baslangicindan gorismenin yapildigl gline kadar, evde veya ev disinda Misdfirperverlik, Yardimseverlik,
Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerini benimseme ve bu degerleri davranis
olarak gosterme agisindan g¢ocuklarinin tutumlarimda ne gibi degisiklikler gozlemlediklerine dair alti soru
sorulmustur. Ogrencilere ise Mesnevi Destekli Degerler Egitimi uygulamasi kapsaminda derste yaptiklari
etkinlikler hakkinda ne distndukleri, uygulamanin Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile
Birligine Onem Verme ve Hosgorii degerleri acisindan tutumlarinda bir degisiklik olusturup
olusturmadigi, uygulamayi sevip sevmedikleri, degerler egitiminin nerede ve nasil yapilmasi gerektigini
dusindiklerine dair alti soru sorulmustur. Gorisme slrecinde katilimcilarin  higbir sekilde
yonlendirilmemesine dikkat edilmis ve arastirmaci yansizligini azami derecede korumustur. Yaklasik
20’ser dakika stren gorismeler, okul idaresince saglanan bir odada gerceklestirilmis ve izin almak
sartiyla katilimcilarin ses kaydi yapilmistir.

Verilerin Analizi
Nicel verilerin analizi

Arastirmada nicel verilerin analizinde, aritmetik ortalama, frekans, bagimsiz grup t-testi, Kruskal-
Wallis H testi ve Mann-Whitney U testi kullanilmistir. Deneysel bir ¢alisma olan arastirmada, “yansiz
olarak belirlenen iki grupta iki farkl uygulamayla ayni icerik igin egitim verilmesi ve arastirma sonucunda
iki uygulama arasindaki etkililigin degerlendirilmesi amaglandigindan bagimsiz grup t-testi kullanilmistir”
(Buyukoztiirk, 2016). Az denekli ve puanlarin normallik varsayimini karsilamadigi deneysel ¢alismalarda,
anlamhlik iliskisini test etmek i¢in Kruskal-Wallis H ve Mann-Whitney U testlerinin kullanilmasi uygun
oldugundan (Blyukoztirk, 2016; Stimbiloglu & Simbiloglu, 2007), arastirmada, az denekli anne-baba
o6grenim dizeyi ile aile gelir dizeyi degiskenleri icin Kruskal-Wallis H testi; cinsiyet degiskeni icin ise
Mann-Whitney U testi kullanilmistir.
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Nitel verilerin analizi

Arastirmada, gorisme yoluyla elde edilen nitel verilerin ¢éziimlemesinde betimsel analiz yaklasimi
tercih edilmistir. Betimsel analiz yaklasiminda, veriler gériisme sorularina gore 6zetlenerek yorumlanir
ve gorisme yapilan bireylerin gorislerinden dogrudan alintilar yapilir (Yildirrm & Simsek, 2016).

Arastirmadan elde edilen verilerin glivenirligi katilimci teyidi, es uzman incelemesi ve kodlayicilar
arasi guvenirlik stirecleri yoluyla gerceklestirilmis (Boyatzis, 1998; Cresswell, 2013; Lincoln & Guba, 1985;
Miles, Huberman & Saldana, 2014); inandiricilik, aktarilabilirlik, tutarlhk ve onaylanabilirlik kriterleri
Isiginda arastirmanin nitel boyutunun gecerlik ve glivenirligi test edilmistir (Yildinm & Simsek, 2016).
Gorusmelerin guvenirligini saglamak icin goriismelerin ses kayitlari iki fakli zamanda ¢6ziimlenerek her
iki coziimlemedeki tutarliliga bakilmistir. Bu amagla uzlasma ylizdesi (Agreement percentage) formuli
kullanilmis (Bakeman & Gottman, 1997) ve uzlasma ylzdesi %91.00 olarak belirlenmistir. Keeves &
Sowden’e (1994) gore uzlasma oraninin %80.00 olmasi givenirlik icin yeterlidir. Ayrica, arastirma
surecinde bir es uzmanin yer almasi, daha kapsamli bir veri analizi yapiimasini sagladigindan (Lincoln &
Guba, 1985), arastirmada, egitim programlari ve 6gretimi alanindan bir 6gretim Uyesi es uzman olarak
yer almig ve katilimci goruslerinin yer aldigi metinler hem arastirmacilar hem de es uzman tarafindan
ayri ayri incelenmis, katilimcilarin sorulara verdikleri yanitlar irdelenmis, olasi kodlar ve temalara iliskin
verimli tartismalar gergeklestirilmistir. Arastirmada c¢oklu kodlayici glivenirligi saglamak igin
arastirmacilara ek olarak egitim bilimleri alaninda doktora derecesine sahip bir uzmana kodlayici gérevi
verilmis, arastirmacilarin ve diger kodlayicinin, katihmcilarin yanitlarinin ¢déziimlenmesine ve kategorize
edilmesine yonelik hazirladiklari yazili metinler incelenerek karsilastiriimis ve yapilan karsilastirmada
%86.00 oraninda bir tutarhlik tespit edilmistir. Hesaplanan bu oran ¢oklu kodlayiciya dayali giivenirlik
analizleri igin yiksek bir deger olarak kabul edilmektedir (Miles et al. 2014). Coklu kodlayici giivenirligi iki
kodlayicinin herhangi bir icerigin niteligine iliskin hangi 6lciide uzlagsma sagladigini ifade eder (Boyatzis,
1998; Miles et al. 2014). Yazili metne donistirilen so6zel konusmalarin tekrar sahibine goétiriliap
lizerinde calisiimasi, verilerin dogrulugunu ve gecerligini giclendirdiginden (Silverman, 2006),
arastirmacilar tarafindan yazili metne dénustirilmus ses kayitlari hem sinif 6gretmenine, hem velilere,
hem de 6grencilere kontrol ettirilerek teyit edilmistir. Ogretmen, veli ve 6grencilerle yiizylize gériismek
suretiyle bilgi kaynaklarinda cesitlemeye gidilmis, ayni zamanda elde edilen nitel veriler nicel verilerle de
desteklenmistir.

Bu calismada, ulasilan bulgularin dizenlenmis ve yorumlanmis bir sekilde okuyucuya aktarilmasi
hedeflendiginden, elde edilen veriler Oonce sistematik, mantikli, tutarli ve anlasir bir sekilde
betimlenmis, gerekli yerlerde dogrudan alintilar yapilmis ve daha sonra yapilan bu betimlemeler
actklanmis, yorumlanmis, karsilastirilmis, neden-sonug iliskileri irdelenmis ve sonuglara ulasgiimistir.

Bulgular

Arastirmanin bulgular boliminde, her bir alt probleme iliskin bulgular sirasiyla asagida verilmistir.

Birinci Alt Probleme iliskin Bulgular

Alt problem 1: “Mesnevi Destekli Degerler Egitimi'nin uygulandig deney grubu ile uygulanmadigi
kontrol grubu o6grencilerinin, deneysel islem oncesi ve sonrasi oGlgimlere gbre Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda anlamli bir farklilik var midir?”

Deney ve kontrol grubu 6grencilerinin, Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine
Onem Verme ve Hosgérii degerlerine iliskin uygulama 6ncesi ve sonrasi tutumlarini belirlemek amaciyla
tutum Olcegi uygulanmis, elde edilen sonuclar Tablo 3’te verilmistir. Tablo 3 incelendiginde, deney grubu
on test puanlari (X= 101.29) ile kontrol grubu 6n test puanlari (X=102.06) arasinda .05 gliven diizeyinde
istatistiksel olarak anlamli bir farkliligin olmadigi [to)= -.41, p>.05]; deney grubu son test puanlar (x=
153.61) ile kontrol grubu son test puanlarn (X= 125.81) arasinda ise .05 gliven diizeyinde istatistiksel
olarak deney grubu lehine anlamli bir farklilik oldugu [t0=11.327, p<.05] goriilmektedir.
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Tablo 3.
Deney ve Kontrol Grubu 6grencilerinin On Test-Son Test Tutum Puanlarina iliskin Bagimsiz Grup t-Testi
Sonuclari.

t testi
Test Grup N x Ss Sh, t Sd p
On test Deney 31 101.29 6.70 1.20 -41 60 .68
Kontrol 31 102.06 8.07 1.45
Son test Deney 31 153.61 6.27 1.12 11.32 60 .00
Kontrol 31 125.81 12.14 2.18

Deney ve kontrol grubu o6grencilerinin 6n test tutum puanlari arasinda anlamh bir farklihgin
olmamasi, her iki grubun uygulama 6ncesi Misdfirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine
Onem Verme ve Hosgérii degerlerine iliskin benzer tutumlara sahip olduklarini; deney ve kontrol grubu
ogrencilerinin son test puanlari arasinda deney grubu lehine anlamli bir farkliigin olusmasi ise yapilan
Mesnevi Destekli Degerler Egitimi uygulamasinin, Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile
BirliGine Onem Verme ve Hosgérii degerlerine iliskin olarak &grencilerin tutumlarini olumlu ydnde
etkiledigini ortaya koymaktadir.

ikinci Alt Probleme iliskin Bulgular

Alt problem 2: “Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu ile uygulanmadig
kontrol grubu o6grencilerinin, deneysel islem oncesi ve sonrasi olgimlere gbére Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda cinsiyet degiskenine goére anlamh bir farkhhk var midir?”

Deney ve kontrol grubundaki 6grencilerin, Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile
BirliGine Gnem Verme ve Hosgérii degerlerine iliskin uygulama oncesi ve sonrasi tutumlari arasinda
cinsiyet degiskenine gore anlaml bir farkhlk olup olmadigini tespit etmek amaciyla Mann-Whitney U
testi uygulanmis ve ulasilan sonuglar Tablo 4’te verilmistir.

Tablo 4.
Ogrencilerin Cinsiyetlerine Gére On Test-Son Test Tutum Puanlarina iliskin Mann-Whitney U Testi
Sonuglari.

Test Grup Cinsiyet N Xsira Isira U z p
On test Deney Kiz 15 17.50 262.50 97.50 -.89 37
Erkek 16 1459  233.50
Kontrol Kiz 15 16.63  249.50 110.50 -.37 .70
Erkek 16 15.41  246.50
Son test Deney Kiz 15 15.70 235.50 115.50 -.20 .83
Erkek 16 16.28  260.50
Kontrol Kiz 15 17.33  260.00 100.00 -.79 42
Erkek 16 14.75  236.00

Tablo 4 incelendiginde; deney grubu 6n test puanlarinda, kiz 6grenciler ile erkek 6grenciler arasinda
.05 gliven diizeyinde istatistiksel olarak anlaml bir farkhligin olmadigi [U=97.50, p>.05], kontrol grubu 6n
test puanlarinda da kiz 6grenciler ile erkek 6grenciler arasinda .05 giiven diizeyinde istatistiksel olarak
anlamli bir farkhhgin olmadig [U=110.50, p>.05]; deney grubu son test puanlarinda kiz 6grenciler ile
erkek ogrenciler arasinda .05 gliven dizeyinde istatistiksel olarak anlamh bir farkhligin olmadigi
[U=115.50, p>.05], kontrol grubu son test puanlarinda da kiz 6grenciler ile erkek 6grenciler arasinda .05
given dizeyinde istatistiksel olarak anlaml bir farkhligin olmadigi [U=100.00, p>.05] gorilmektedir.
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Ugiincii Alt Probleme iliskin Bulgular

Alt problem 3: “Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu ile uygulanmadig
kontrol grubu O6grencilerinin, deneysel islem 0©ncesi ve sonrasi Ol¢limlere goére Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
arasinda anne-babanin 6grenim dizeyi degiskenine gore anlaml bir farkhlik var midir?”

Deney ve kontrol grubundaki 6grencilerin, Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile
BirliGine Onem Verme ve Hosgérii degerlerine iliskin uygulama 6ncesi ve sonrasi tutumlari arasinda,
anne 6grenim dizeyi degiskenine gére anlamli bir farkhlik olup olmadigini belirlemek amaciyla Kruskal-
Wallis H testi uygulanmis ve ulasilan sonuglar Tablo 5’te sunulmustur.

Tablo 5.
Ogrencilerin Anne Ogrenim Diizeyine Gére On Test-Son Test Tutum Puanlarina iliskin Kruskal-Wallis H
Testi Sonuglari.

Test Grup Anne Ogrenim Diizeyi N Xsira x2 Sd p
On test Deney ilkégretim 17 16.26 .20 2 .90
Lise 12 16.08
Universite 2 13.25
Kontrol ilkégretim 11 11.32 4.63 2 .09
Lise 12 18.08
Universite 8 19.31
Son test Deney ilkégretim 17 15.79 4.46 2 .10
Lise 12 18.08
Universite 2 5.25
Kontrol ilkégretim 11 15.95 .20 2 .90
Lise 12 15.29
Universite 8 17.13

Tablo 5 incelendiginde; deney grubu 6n test puanlarinda anne 6grenim dizeyi ile 6grencilerin
tutumlari arasinda .05 gliven dizeyinde istatistiksel olarak anlamli bir farkhhgin olmadigi [(H(3)=.20,
p>.05], kontrol grubu 6n test puanlarinda da anne 6grenim diizeyi ile 6grencilerin tutumlari arasinda .05
given dizeyinde istatistiksel olarak anlaml bir farkliigin olmadigi [(H(3)=4.65, p>.05]; deney grubu son
test puanlarinda anne 06grenim dizeyi ile 6grencilerin tutumlari arasinda .05 giliven diizeyinde
istatistiksel olarak anlamli bir farkliigin olmadig [(H(3)=4.46, p>.05], kontrol grubu son test puanlarinda
da anne 0Ogrenim dizeyi ile 6grencilerin tutumlari arasinda .05 giiven dizeyinde istatistiksel olarak
anlamli bir farkliigin olmadigi [(H(3)=.20, p>.05] goriilmektedir.

Deney ve kontrol grubunda yer alan 6grencilerin Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile
Birligine Onem Verme ve Hosgérii degerlerine iliskin uygulama ©ncesi ve sonrasi tutumlari arasinda,
baba 6grenim diizeyi degiskenine gére anlamli bir iliski olup olmadigini belirlemek amaciyla Kruskal-
Wallis H testi uygulanmis ve ulasilan sonuglar Tablo 6’da verilmistir. Tablo 6 incelendiginde; deney grubu
on test puanlarinda baba 6grenim dizeyi degiskeni ile 6grencilerin tutumlari arasinda .05 gliven
dlzeyinde istatistiksel olarak anlamli bir farkliigin olmadig [(H(3)=10.45, p>.05], kontrol grubu 6n test
puanlarinda da baba 6grenim diizeyi degiskeni ile 6grencilerin tutumlari arasinda .05 gliven diizeyinde
istatistiksel olarak anlamh bir farklihgin olmadig [(H(3)=5.10, p>.05]; deney grubu son test puanlarinda
baba 6grenim diizeyi degiskeni ile 6grencilerin tutumlari arasinda .05 glven diizeyinde istatistiksel
olarak anlamh bir farkhligin olmadig [(H(3)=4.73, p>.05], kontrol grubu son test puanlarinda da baba
o6grenim dizeyi degiskeni ile 6grencilerin tutumlari arasinda .05 glven diizeyinde istatistiksel olarak
anlamli bir farkliigin olmadigi [(H(3)=1.86, p>.05] gorilmektedir.
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Tablo 6.
Ogrencilerin Baba Ogrenim Diizeyine Gére On Test-Son Test Tutum Puanlarina iliskin Kruskal-Wallis H
Testi Sonuglari.

Test Grup Baba Ogrenim Diizeyi N Xsira X Sd P
On test Deney ilkégretim 14 13.32 10.45 2 .29
Lise 11 19.00
Universite 6 16.75
Kontrol ilkégretim 12 11.38 5.10 2 .07
Lise 4 18.50
Universite 15 19.03
Son test Deney ilkdgretim 14 13.96 4.73 2 .09
Lise 11 20.18
Universite 6 13.08
Kontrol ilkégretim 12 16.54 1.86 2 .39
Lise 4 10.25
Universite 15 17.10

Dérdiincii Alt Probleme iliskin Bulgular

Alt problem 4: “Mesnevi Destekli Degerler Egitimi'nin uygulandigi deney grubu 6grencileri ile
uygulanmadigl kontrol grubu O6grencilerinin, deneysel islem ©ncesi ve sonrasi Olglimlere gore
Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin
tutumlari arasinda ailenin gelir diizeyi degiskenine gore anlamh bir farkhhk var midir?”

Deney ve kontrol grubunda yer alan 6grencilerin Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile
BirliGine Onem Verme ve Hosgérii degerlerine iliskin uygulama 6ncesi ve sonrasi tutumlar arasinda,
ailenin gelir diizeyi degiskenine gore anlamli bir farkhlik olup olmadigini tespit etmek amaciyla Kruskal-
Wallis H testi uygulanmis ve ulasilan sonuglar Tablo 7’de verilmistir.

Tablo 7.
Ogrencilerin Ailelerinin Gelir Diizeyine Gére On Test-Son Test Tutum Puanlarina lliskin Kruskal-Wallis H
Testi Sonuglari.

Test Grup Aile Gelir Diizeyi N Xsira x2 Sd p
On test Deney 2000 Tl'den az 10 14.95 .74 2 .68
2001 TL-4000 TL 14 17.54
4000 TL'den fazla 7 14.43
Kontrol 2000 Tl'den az 4 10.75 1.64 2 44
2001 TL-4000 TL 17 16.35
4000 TL'den fazla 10 17.50
Son test Deney 2000 Tl'den az 10 14.85 .32 2 .85
2001 TL-4000 TL 14 16.71
4000 TL'den fazla 7 16.21
Kontrol 2000 Tl'den az 4 20.50 1.20 2 .54
2001 TL-4000 TL 17 14.97
4000 TL'den fazla 10 15.95

Tablo 7 incelendiginde; deney grubu 6n test puanlarinda ailenin gelir diizeyi ile 6grencilerin tutumlari
arasinda .05 gliven dizeyinde istatistiksel olarak anlamli bir farklihgin olmadig [(H(3)=.74, p>.05],
kontrol grubu 6n test puanlarinda da ailenin gelir dizeyi ile 6grencilerin tutumlari arasinda .05 gliven
dizeyinde istatistiksel olarak anlaml bir farkliligin olmadigi [(H(3)=1.64, p>.05]; deney grubu son test
puanlarinda ailenin gelir diizeyi ile 6grencilerin tutumlari arasinda .05 gliven dizeyinde istatistiksel
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olarak anlamli bir farkliigin olmadigi [(H(3)=.32, p>.05], kontrol grubu son test puanlarinda da ailenin
gelir diizeyi ile 6grencilerin tutumlari arasinda .05 gliven diizeyinde istatistiksel olarak anlamli bir
farkliigin olmadigi [(H(3)=1.20, p>.05] gorilmektedir.

Besinci Alt Probleme iliskin Bulgular

Alt problem 5: “Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu ogrencilerinin
tutumlarinaiiliskin olarak sinif 6gretmeninin gorusleri nelerdir?”

Uygulama sonrasi, deney grubunda yer alan 6grencilerin 6gretmenine, Mesnevi Destekli Degerler
Egitimi uygulamasinin baslangicindan goériismenin yapildigi gline kadar, sinifinda bulunan 6grencilerin
sinif veya okul ortamindaki tutumlarinda Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine
Onem Verme ve Hosgérii degerlerine iliskin olarak ne gibi degisiklikler gdzlemledigine ve yapilan
uygulamayi nasil degerlendirdigine dair yedi soru sorulmustur. Sinif 6gretmeninin verdigi cevaplardan
bazi 6rnekler asagida sunulmustur:

Deney grubu 6gretmeni

“Yaptigimiz uygulamadan sonra édrencilerimin, okulumuzda bulunan yabanci uyruklu égrencilere
daha sicak yaklastiklarini fark ettim. Bazi 6grencilerimin, ihtiyaci olan arkadaslarinin kullanmasi igin
sinifa bir yardim kutusu getirdiklerini gérdiim. Yaptigimiz uygulamadan sonra égrencilerimin vatanin
béliinmezligine daha fazla vurgu yaptiklarini fark ettim. Yapilan uygulamanin, égrencilere vatanseverlik
degerini benimsetme ve bu deger isiginda tutumlarinda dedisimlere neden olma konusunda basaril
oldugunu séyleyebilirim. Bu uygulama sonrasinda égrencilerimin aile birligine, ailenin énemine, ailede
gecerli kurallara, aile iliskilerine, ailedeki sorumluluklara, aile biyiikleri ve sicak yuva kavramlarina ve
6zellikle anne sevgisine daha fazla vurgu yaptiklarini gérdiim. Uygulamadan sonra, sinifimdaki
o6grencilerde hosgériilii davranma agisindan genel olarak olumlu yénde degisikler oldugunu
soyleyebilirim. Daha énce sorunlarini siddet kullanarak ¢ézmeye ¢alisan birkag égrencimin bu yolu terk
ettiklerini, arkadaslarina daha sevecen ve anlayish yaklastiklarini gérdiim. Mesnevi Destekli Dederler
Egitimi uygulamasini genel olarak basarili buluyor ve égrenciler lizerinde olumlu yénde etki yaptigini
diistiniiyorum. Derslerde bu tir uygulamalara siklikla yer verilmesi gerektigi kanaatindeyim. Bu
uygulamanin, sadece belli derslerde degil, biitiin derslerde siklikla yapilmasi gerektigini, programlarin ve
ders kitaplarinin da bu yénde hazirlamasi gerektigini diistiniiyorum. Bu tiir uygulamalarla velilerin de
degerler konusunda egitilmeleri gerektigini diisiiniiyorum.”

Sinif 6gretmeni ile yapilan goérismeden saglanan veriler betimsel analize tabi tutuldugunda,
ogretmenin Mesnevi Destekli Degerler Egitimi uygulamasina iliskin gorislerinin olumlu oldugu;
uygulamaya yoénelik pozitif degerlendirmelerde bulundugu goralmustir. Sinif 6gretmeninin géruslerine
gore, yapilan uygulamanin 06grencilerin tutumlarini olumlu yonde etkileyen, basarili ve etkili bir
uygulama oldugu; uygulamadan sonra 6grencilerin olaylara veya kisilere karsi daha hosgorili
davrandiklari, kimsesiz, evsiz-yurtsuz kisilere karsi daha duyarli hale geldikleri, sosyal yardimlasma ve
dayanisma duygularinda artis oldugu, birlik olma, vatani sevme ve vatani koruma konusunda daha
hassas hale geldikleri, aile birligi, ailenin dnemi, ailede gegerli kurallara uyma, aile iligkilerini 5Gnemseme,
ailedeki sorumluluklari yerine getirme ve aile biyiklerine saygi gosterme konusunda daha duyarli hale
geldikleri soylenebilir. Sinif 6gretmenine gore, Mesnevi Destekli Degerler Egitimi uygulamasi bitin
derslere ve biitlin 6gretim kademelerine yayginlastiriimali, ders programlari ve ders kitaplari bu yonde
hazirlanmali, veliler de degerler egitimi konusunda bu veya buna benzer uygulamalarla egitilmelidir.

Altinc Alt Probleme lligkin Bulgular

Alt problem 6: “Mesnevi Destekli Degerler Egitimi’nin uygulandigi deney grubu ogrencilerinin
tutumlarina iliskin olarak velilerinin gorisleri nelerdir?”
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Deney grubunda yer alan 5 6grencinin velilerine, Mesnevi Destekli Degerler Egitimi uygulamasinin
baslangicindan gorismenin yapildigi gline kadar, evde veya ev disinda Misafirperverlik, Yardimseverlik,
Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerini benimseme ve bu degerleri davranis
olarak gosterme agisindan cocuklarinda ne gibi degisiklikler gézlemlediklerine dair alti soru sorulmustur.
Ogrenci velilerinin verdikleri cevaplardan bazi érnekler asagida sunulmustur:

Veli 1 (6grenci 1’in annesi); “Bu uygulama, ¢ocugumda misafirperverlik duygusunu arttirdi ve evi
olmayan ya da lilkesinden ayri yasamak zorunda olan insanlarin farkina varmasini sagladi. Bu uygulama
sayesinde olsa gerek, ¢ocugum eve gelen misafir ¢ocuklarla odasini ve oyuncaklarini daha rahat
paylasmaya basladi. Bu uygulamayi ¢ok faydali buldugumu séylemeliyim.”

Veli 2 (6grenci 2’nin annesi); “Bu uygulamadan sonra ¢ocugumun daha yardimsever oldugunu
séyleyebilirim. Ornedin, sitedeki yasllara daha cok yardim ettigini, ellerindeki posetleri tasidigini gérdiim.
Cocugum evde bana ve babasina da daha ¢cok yardim eder oldu. Odasini ve oyuncaklarini topladigini,
cantasini hazirladigini, masay! hazirlarken bana yardim ettigini fark ettim. Dederler egitiminin, bu veya
buna benzeyen uygulamalarla verilmesi gerektigini diisiiniiyorum.”

Veli 3 (68renci 3’Un babasi); “Bu uygulamanin, cocugumdaki vatan sevgisi, vatani koruma, vatan igin
calisma, vatani yiiceltme duygularini artirdigini s6yleyebilirim. Cocugumun, okullarindaki vatanindan ayri
kalmis yabanci uyruklu 6grencilere daha ¢ok iziildiigiini, onlari evde daha sik anlattigini gézlemledim.
Bu uygulamanin velilere de yapilmast iyi olur bence.”

Veli 4 (6grenci 4’in babasi); “Bu uygulama, cocugumda, ailede gérev listlenme, aile iiyeleriyle isbirligi
yapma ve ailedeki sorumluluklarini yerine getirme konusunda olumlu gelismelere neden oldu. Bu
uygulamadan sonra ¢ocugumda aileye, aile birligine ve aile biiyiiklerine yénelik olumlu yénde ciddi bir
tutum degisikligi oldugunu séyleyebilirim. Bu uygulama biitiin derslerde yapiimalidir.”

Veli 5 (6grenci 5’in annesi); “Okuldaki bu uygulama basladiktan sonra ¢ocugumun eve daha mutiu
geldigini, arkadaslarindan daha sevecen bahsettigini gézlemledim. Cocugumun daha sabirli, anlayisli,
kibar ve daha olgun davranisiar sergiledigini gérdiim. Insanlarin birbirlerinden farkli olduklarini, hata
yapabileceklerini ve bundan dolayi onlara kizmamak gerektigini defalarca ¢ocugumdan duydum. Bu
uygulama biitiin okullara yayginlastiriimali ve yil boyu devam ettirilmelidir.”

Deney grubunda yer alan 5 6grenci velisinin, uygulamanin baslangicindan goriismenin yapildigi gline
kadar, evde veya ev disinda Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve
Hosgérii degerlerini benimseme ve bu degerleri tutum ve davranis olarak gosterme agisindan
cocuklarinda ne gibi degisiklikler gdzlemlediklerine yonelik olarak sorulan sorulara verdikleri cevaplar
betimsel analize tabi tutulmus ve sonuglar asagida siralanmistir:

Misafirperverlik degeri
Bu uygulama,

e Misafirperverlik degerine yonelik olarak cocugumun tutumlarinda olumlu degisiklikler yapmistir.
e Cocugumdaki misafirperverlik duygusunu artirmistir.

e Cocugumda paylasma duygusu gelistirmistir.

e Cocugumda misafirlige gitme ve misafir kabul etme istegini artirmistir.

e Cocugumdaki evsiz ve yurtsuz insanlara yonelik duyarliligr artirmistir.

e Biittin okullara yayginlastirilmahdir.

e Biitlin derslerde yapilmalidir.

e Biitlin yil boyunca strdurilmelidir.

o Velilerle de yapiimalidir.

244



Halil TAS, Kasim KIROGLU — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 209-254

Yardimseverlik degeri
Bu uygulama,

e Yardimseverlik degerine yonelik olarak gocugumun tutumlarinda olumlu degisiklikler yapmistir.
e Cocugumdaki yardimseverlik duygusunu artirmistir.

e Cocugumdaki paylasma duygusunu gelistirmistir.

e Cocugumda yaslilara ve yoksullara yardim etme istegini artirmistir.

e Cocugumda yardimseverlik degerine yonelik bir farkindalik olusturmustur.

e Cocugumun evsiz, yurtsuz ve kimsesiz insanlara yonelik duyarliigini artirmistir.

e Cocugumdaki yardim kuruluslarinin ¢calismalarina katki saglama istegini artirmistir.

e Biitlin okullara yayginlastirilmahdir.

e Bitiin derslerde yapilmaldir.

e Biitlin yil boyunca siirdirilmelidir.

¢ Velilerle de yapilmalidir.

Vatanseverlik degeri
Bu uygulama,

e Vatanseverlik degerine yonelik olarak cocugumun tutumlarinda olumlu degisiklikler yapmustir.
e Cocugumdaki vatanseverlik duygusunu arttirmistir.

e Cocugumdaki kimsesiz ve vatansiz insanlara yonelik duyarliligi arttirmistir.

e Cocugumun savas, goc ve yalnizlik konulu haberlere ilgisini arttirmistir.

e Biittin okullara yayginlastirilmahdir.

e Biitlin derslerde yapilmaldir.

e Biitlin yil boyunca siirdurtlmelidir.

o Velilerle de yapiimalidir.

Aile birligine nem verme degeri
Bu uygulama,

e Aile birligine énem verme degerine yonelik olarak ¢ocugumun tutumlarinda olumlu degisiklikler
yapmistir.

e Cocugumdaki aile birligine 6nem verme duygusunu arttirmistir.

e Cocugumu, anne ve babasi ayrilmis cocuklara yonelik olarak daha hassaslastirmistir.

e Cocugumdaki aile buyilklerine saygi duyma ve onlarin sozlerini dinleme tutum ve davranisini
pekistirmistir.

e Cocugumdaki ailede sorumluluk alma ve sorumluluklarini yerine getirme istegini arttirmistir.
e Cocugumda isbirligi ve isbolumi yapma istek ve anlayisini arttirmistir.

e Cocugumdaki aile bliylklerinin elestirilerini anlayisla karsilama duygusunu gelistirmistir.

e Cocugumun evsiz, ailesiz ve kimsesiz insanlara yonelik duyarliligini arttirmistir.

e Bittin okullara yayginlastirilmahdir.

e Biitlin derslerde yapilmalidir.

e Bitlin yil boyunca siirdirialmelidir.

o Velilerle de yapiimalidir.
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Hosgorii degeri
Bu uygulama,

e Hosgorli degerine yonelik olarak gocugumun tutumlarinda olumlu degisiklikler yapmustir.
e Cocugumdaki anlayis ve sabir duygusunu arttirmistir.

e Cocuguma fiziksel farkliliklarin alay konusu olmamasi gerektigini 6gretmistir.

e Cocuguma diger diinya dillerinin de 6grenilmeye deger oldugunu gostermistir.

e Cocugumda diger irklara saygi gésterme tutumunu gelistirmistir.

e Cocuguma insanlar arasinda cinsiyet ayirimi yapmamasi gerektigini 6gretmistir.

e Biittin okullara yayginlastirilmahdir.

e Biitlin derslerde yapilmalidir.

e Bitin yil boyunca sirdiralmelidir.

o Velilerle de yapiimalidir.

Yapilan goriismelerde veliler, Mesnevi Destekli Degerler Egitimi uygulamasindan sonra 6grencilerinin
tutum ve davranislarinda olumlu degisiklikler oldugunu; uygulamanin 6grenciler Gzerinde arastirma
kapsamina alinmis olan degerler agisindan olumlu etkiler yarattigini ifade etmislerdir. Bu sonug, yapilan
uygulamanin o6grencilerin tutumlarini olumlu yonde etkileyen basarili bir uygulama oldugunu
gostermektedir. Ayni zamanda bu sonug, arastirmanin nicel verilerini de desteklemektedir.

Yedinci Alt Probleme iligkin Bulgular

Alt problem 7: “Deney grubunda yer alan 6grencilerin, Mesnevi Destekli Degerler Egitimi uygulamasina
iliskin gorusleri nelerdir?”

Uygulama sonrasi, deney grubunda bulunan 5 0Ogrenciye, Mesnevi Destekli Degerler Egitimi
uygulamasi kapsaminda derste yaptiklar etkinlikler hakkinda neler dusindikleri; bu uygulamanin,
Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerleri
acisindan tutumlarinda bir degisiklik olusturup olusturmadigi; Mesnevi Destekli Degerler Egitimi
uygulamasini sevip sevmedikleri; degerler egitiminin nerede ve nasil yapilmasi gerektigi ile ilgili alti soru
yoneltilmistir. Deney grubu 6grencilerinin verdikleri cevaplardan bazi 6rnekler asagida sunulmustur:

Ogrenci 1; “Bu uygulama sayesinde dedisik ¢calismalar yaptik. Bircok farkli hikdye 6grendik. Tiyatro
yaptik. Mevldna’y! tanidik. Derste yaptigimiz etkinlikler ¢cok giizeldi. Bu derste yaptigimiz etkinlikler ¢ok
eglenceliydi. Bu etkinlikler bana ¢ok bilgi égretti. Bu uygulamayi ¢ok sevdim.”

Ogrenci 2; “Bu ders sayesinde tutumlarim degisti. Arkadaslarimin hatalarina hosgériilii oldum. Ailemi
ve vatanimi daha ¢ok sevmem gerektigini anladim. Evimize gelen misafir ¢ocuklarla oyuncaklarimi
paylasiyorum artik. Teréristlerden nefret ediyorum.”

Ogrenci 3; “Artik anneme, babama ve kardesime daha ¢ok yardimci oluyorum. Yashlara ve yoksullara
daha cok yardim ediyorum. Yardimseverlik cok giizel bir duygu.”

Ogrenci 4; “Bu uygulamadaki hikdyeler sayesinde ailemin kiymetini anladim. Vatanimiz olmazsa
Suriyeli cocuklar gibi kétii duruma diiseriz. Artik arkadaslarimla oyuncaklarimi, kitaplarimi paylasiyorum,
¢linkii Mevldna bunu istiyor.”

Ogrenci 5; “Bence degerler editimi okulda yapiimalidir. Ciinkii okulda 6Gretmenler var ve onlar daha
iyi bilirler. Ayrica okulda daha fazla ders arag-gereci, kiitiiphane ve laboratuarlar bulunmaktadir.”

Deney grubunda yer alan 5 6grencinin, Mesnevi Destekli Degerler Egitimi uygulamasi kapsaminda
derste yaptiklari etkinlikler hakkinda neler distindikleri; bu uygulamanin tutumlarinda bir degisiklik
olusturup olusturmadigi; Mesnevi Destekli Degerler Egitimi uygulamasini sevip sevmedikleri; degerler
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egitiminin nerede ve nasil yapilmasi gerektigi ile ilgili olarak sorulan sorulara verdikleri cevaplar betimsel
analize tabi tutulmus ve sonuglar asagida siralanmistir:

Etkinliklere iliskin cevaplar

o Etkinlikler eglenceliydi.

o Etkinlikler ¢ok guizeldi.

o Etkinlikler komikti.

o Etkinlikler degisikti.

o Etkinliklerden ¢ok sey 6grendim.

Tutumlara iliskin cevaplar

e Daha ¢ok misafirperver oldum.

e Daha ¢ok yardimsever oldum.

o Ailemin kiymetini daha ¢ok anladim.
e Vatanimi daha ¢ok sevdim.

e Aileme, yoksullara ve yashlara yardimci oldum.

Uygulamaya iliskin cevaplar

e Uygulamayi ¢cok sevdim.

e Uygulama ¢ok eglenceliydi.

e Okudugumuz hikayeler cok komikti.
o Cok bilgiler 6grendik.

e Tiyatro oynadik.

Degerler egitimine iliskin cevaplar
o Degerler egitimi okulda yapiimalidir.
e Degerler egitimi 6gretmenler tarafindan yapiimalidir.
e Ogretmenler egitimi daha iyi yapar.
e Degerler egitimi icin okulun olanaklari (arag-gereg, ortam vb.) daha fazladir.
e Ogretmenler daha bilgilidir.

Yapilan gorismelerde 6grenciler, Mesnevi Destekli Degerler Egitimi uygulamasindan sonra tutum ve
davraniglarinda olumlu degisiklikler oldugunu; etkinlikleri ve uygulamayi sevdiklerini, eglendirici ve
ogretici bulduklarini, degerler egitiminin okulda ve 6gretmenler tarafindan yapilmasi gerektigini ifade
etmislerdir. Bu sonug, yapilan uygulamanin 6grencilerin tutumlarini olumlu yonde etkileyen basarili bir
uygulama oldugunu géstermektedir.

Tartisma ve Sonug

Arastirmanin amaci dogrultusunda belirlenmis olan alt problemlere iliskin verilerin analizi sonucunda
ortaya konan bulgulardan hareketle asagidaki sonuglara ulasilmis ve ulasilan sonuglar dogrultusunda
oneriler gelistirilmistir.

Arastirmada, Mesnevi Destekli Degerler Egitimi'nin uygulandigi deney grubu 6grencilerinin,
Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin
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tutumlarinda, uygulama oncesi ve sonrasi olglimlere gore anlaml bir farklilik olustugu gorilmustdr.
Ulasilan bu sonug, Mesnevi Destekli Degerler Egitimi uygulamasinin, Ogrencilerin Misafirperverlik,
Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerlerine iliskin tutumlari
Gzerinde olumlu yonde etkili oldugunu gostermektedir. Ulasilan bu sonug, Mesnevi‘de bulunan
hikayelerin eglendirici ve 6gretici yonlerinin ve atasozlerinden, deyimlerden ve 6gltlerden olusan zengin
iceriklerinin, cocuklarin degerleri daha kolay ve daha etkili olarak 6grenmelerini sagladigi ve tutumlari

izerinde etkili oldugu seklinde yorumlanabilir.

Nicel verilere dayali olarak ulasilan bu sonug; 6gretmen, veli ve 6grenci gériismelerine dayall nitel
verilerle de desteklemektedir. Uygulama sonrasi elde edilen bu sonug, baska calismalarla da
desteklenmektedir. Bu ¢alismalarda; Mesnevi hikayelerinin, deger 6gretiminde eglendirici ve 6gretici bir
tiir olarak kullanilabilecegi, Mesnevi’nin degerler agisindan oldukga zengin bir icerige sahip oldugu tespit
edilmistir (Comakl, 2015; Turan et al. 2010). Yapilan c¢alismalarda, Mesnevi hikadyelerinin, deger
aktariminda etkili oldugu, Mesnevilerin deger kazandirma araci olarak kullanilabilecegi, Mesnevi
hikayelerinin deger 6gretiminde ve degerlere iliskin tutum gelistirmede etkili oldugu (Akkaya, 2013;
Sancak, 2011; Sancak et al. 2013; Sucu, 2012) ve Mesnevi'deki hikayelerin, evrensel ve temel insani
degerlerin kazandirilmasinda etkili olarak kullanilabilecegi (Durmus, 2011) belirlenmistir.

Arastirmada, deneysel islem sonrasi hem deney hem de kontrol grubu 6grencilerinin
Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerlerine iligkin
tutum olgegi son test puanlari arasinda cinsiyet, anne-baba 6grenim diizeyi ve ailenin gelir dizeyi
degiskenlerine gore anlamh bir farkhihk bulunmadigi gorilmiastir. Bu sonug, 6grencilerin
misafirperverlik, yardimseverlik, vatanseverlik, aile birligine 6nem verme ve hosgori degerlerine iliskin
tutumlari Gzerinde cinsiyet, anne-baba 6grenim diizeyi ve ailenin gelir diizeyi degiskenlerinin etkili
olmadigini géstermektedir. Mesnevi’de bulunan hikayelerin kahramanlarinin hem zengin hem yoksul
insanlardan segilmis olmasinin, hikdyelerin ders/6gut vermek amaciyla hem zengin hem de yoksul
hayatlari konu edinmesinin ve bu anlamda herhangi bir ayirim yapilmamasinin bu sonugta etkili oldugu
soylenebilir. Ayrica, s6z konusu hikayelerde hem kadin hem erkek kahramanlarin bulunmasi ve 6zellikle
bir cinsiyete yonelik pozitif ya da negatif ayirimcilik yapiimamasinin 6grencilerin degerlendirmelerinde
cinsiyetlerinin etki oranini azalttigi séylenebilir. Ailelerin 6grenim dizeylerinin 6grencilerin degerlere
iliskin tutumlar Gzerinde etkili olmamasinin, ailelerin 6grenim diizeylerinden kaynaklanan artilarini ya da
eksilerini ¢ocuklarina yansitmamalarindan kaynaklandigi soylenebilir. Gerek cinsiyet, gerek ailelerin gelir
ve 6grenim dizeylerinin 6grencilerin degerlere iliskin tutumlari tizerinde etkili olmamasinin, 6grencilerin
yas gruplarinin (9-10 yas) bu degiskenleri tutum ve davranislarinda farkliliklara neden olacak degerde
gormemelerinden, yaslari itibariyle bu degiskenleri bir farklilik gerekcesi olarak algilamamalarindan ve
daha esitlik¢i dislinmelerinden kaynaklandigi da séylenebilir.

Yapilan baska calismalarda da deger egitiminde 6grencilerin tutumlari ile cinsiyet, anne-baba
6grenim dizeyi ve ailenin gelir diizeyi degiskenleri arasinda anlamli bir iliski bulunmamistir (Akbas, 2004;
Aktepe, 2010; Aladag, 2009; Yigittir, 2009). Yapilan diger ¢alismalarda, sosyo-ekonomik dizeyin deger
kazaniminda farkllik yaratmadigi (Baydar, 2009; iscan, 2007); deger egitiminde 6grencilerin tutumlari ile
cinsiyet degiskeni arasinda anlamli bir farklihk olmadigi (Keskinoglu, 2008; Ozensel, 2007); degerlerin
6nem siralamasinda cinsiyet degiskenin etkili ve 6nemli olmadigi (Gibson & Schwartz, 1998) tespit
edilmistir.

Sinif 6gretmeni ile yapilan gorismede, Mesnevi Destekli Degerler Egitimi uygulamasinin
Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin
olarak o6grencilerin tutumlarini olumlu yonde etkileyen basarili ve etkili bir uygulama oldugu;
ogrencilerin daha hosgorill davranislar sergilemelerini; kimsesiz, evsiz-yurtsuz kisilere karsi daha duyarli
hale gelmelerini; sosyal yardimlasma ve dayanigsma duygularinda artis olmasini; birlik olma, vatani sevme
ve vatani koruma konusunda daha hassas olmalarini; aile birligi, ailenin dnemi, ailedeki kurallara uyma,
aile iliskilerini 6nemseme, ailedeki sorumluluklari yerine getirme ve aile blylklerine saygl gésterme
konusunda daha duyarli hale gelmelerini sagladigi sonucuna ulasilmistir. Ulasilan bu sonuglar, farkh
calismalarla da desteklenmektedir. Yapilan c¢alismalarda, 6gretmenler, degerler egitimi sonrasi
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o0grencilerde olumlu davranis degisiklikleri gozlemlediklerini ve degerler egitimi uygulamalarinin
Ogrencilerin tutumlar lizerinde olumlu etkileri oldugunu ifade etmislerdir (Aladag, 2009; Moore, 2005;
Thompson, 2002; Yalar, 2010; Yigittir, 2009).

Velilerle vyapilan gorismelerde, Mesnevi Destekli Degerler Egitimi uygulamasindan sonra
Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii degerlerine iliskin
olarak 6grencilerin tutum ve davranislarinda olumlu yénde degisiklikler oldugu; yapilan uygulamanin
ogrencilerin degerlere iliskin tutumlarini olumlu yénde etkileyen basarili ve etkili bir uygulama oldugu
sonucuna ulasilmigtir. Ulasilan bu sonuglar, velilerle gorisme vyapilan baska c¢alismalarla da
desteklenmektedir. Velilerle yapilan gorismelerde, degerler egitimi uygulamalarinin, 6grencilerin
degerlere iliskin tutumlari Gzerinde olumlu etkileri oldugu sonucuna ulasiimistir (Aladag, 2009; Karma &
Kahil, 2005; Moore, 2005; Thompson, 2002).

Deney grubu 6grencileriyle yapilan gérismelerde, Mesnevi Destekli Degerler Egitimi uygulamasindan
sonra Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile BirliGine Onem Verme ve Hosgérii degerlerine
iliskin olarak 6grencilerin tutum ve davranislarinda olumlu degisiklikler oldugu; uygulamanin 6grenciler
tarafindan sevildigi, eglendirici ve ogretici bulundugu; degerler egitiminin okulda ve Ogretmenler
tarafindan yapilmasi gerektigi; yapilan uygulamanin 6grencilerin tutumlarini olumlu yénde etkileyen
basarili ve etkili bir uygulama oldugu sonucuna ulasilmistir. Ulagilan bu sonuglar, 6grencilerle gériisme
yapilan baska calismalarla da desteklenmektedir. Ogrencilerle yapilan gérismelerde, 6grencilerin,
degerler egitimi uygulamalarinin kendi tutumlarini olumlu yénde etkiledigini ifade ettikleri (Aktepe,
2010; Aladag, 2009; iscan, 2007; Perry & Wilkenfeld, 2006; Thompson, 2002; Uzunkol, 2014), Mesnevi
hikayelerinin degerleri kazanmalarinda etkili oldugunu belirttikleri (Sancak et al. 2013) tespit edilmistir.

Oneriler
Arastirmanin sonuglari dogrultusunda asagidaki dneriler gelistirilmistir:

1. Mesnevi Destekli Degerler Egitimi uygulamasi, deger 6gretiminde ve degerlere iliskin olumlu tutum
kazandirmada etkili oldugundan farkli 6gretim kademelerinde ve farkli derslerde de kullanilabilir.

2. Bu uygulama, Misafirperverlik, Yardimseverlik, Vatanseverlik, Aile Birligine Onem Verme ve Hosgérii
degerlerinin yani sira sosyal bilgiler dersi 6gretim programinda yer alan Temizlik, Saghkli Olmaya
Onem Verme, Bagimsizlik, Tiirk Biiyiiklerine Saygi, Doda Sevgisi, Bilimsellik vb. diger degerlerin
kazandirilmasinda da kullanilabilir.

3. Mesnevi'de bulunan hikayeler, dil ve anlatim yoniinden gerekli diizenlemelerin yapilmasi halinde,
deger 6gretiminde eglendirici ve 6gretici bir tir olarak kullanilabilir.

4. Mesnevi’'nin, atasozlerinden, deyimlerden, hikdye ve 6gitlerden olusan zengin icerigi sayesinde,
cocuklarin degerleri daha kolay, daha etkili ve daha kalici olarak 6grenmeleri saglanabilir.

5. Mesnevi'de bulunan hikayelerden uygun olanlarin segilip, drama, tiyatro gibi cesitli sanatsal
etkinliklerle 6grencilere sunulmasi, 6grencilerin degerlere yonelik tutumlari {izerinde olumlu etki
yaratabilir.

6. Degerler egitiminin daha etkili yapilabilmesi icin, degerlerin diger derslerin igerisine serpistirilmis
olarak verilmesi yerine, bagimsiz bir degerler egitimi dersi konmasi daha uygun olabilir.

7. Ogretim programlari ve ders kitaplari hazirlanirken, Mesnevi destekli eglendirici ve ogretici
etkinliklere daha cok yer verilebilir.

8. Ogretmen merkezli degerler egitimi yerine; Mesnevi Destekli Degerler Egitimi uygulamasi veya bu
uygulamanin temel alindigi benzer uygulamalarla, 6grencilerin 6grenme siirecine daha aktif
katilmalari saglanabilir.
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9. Okulda verilen degerlerin, ailede ve gevrede desteklenerek pekistirilebilmesi igin, aileler degerler
konusunda formel olarak egitilebilir.

10. Ogretmenler deger 6gretiminde 6nemli birer model olduklarindan, hizmet 6ncesinde ve hizmet
icinde deger 6gretimi konusunda daha iyi egitilebilirler.

11.Bu arastirma, ilkokul 4. sinif sosyal bilgiler dersi ile sinirh tutulmustur. Mesnevi Destekli Degerler
Egitimi uygulamasinin, sosyal bilgiler dersi disindaki diger derslerdeki etkililiginin de incelenmesi,
yararh sonuglara ulasilmasini saglayabilir.

12. Mesnevi Destekli Degerler Egitimi uygulamasinin, sadece sosyal bilgiler, matematik, fen ve teknoloji
ile Tirkce gibi akademik derslerde degil; mizik, gorsel sanatlar, beden egitimi gibi akademik
yogunluklu olmayan ifade ve beceri derslerinde de uygulanmasi énemli sonuglar saglayabilir.

13. Mesnevi Destekli Degerler Egitimi’nin, ilkokul 4. sinif dgrencilerinin, Temizlik, Saglikli Olmaya Onem
Verme, Bagimsizlik, Tiirk Bliyiiklerine Saygi, Doga Sevgisi ve Bilimsellik degerlerine iliskin tutumlarina
etkisini konu alan ¢alismalar da yapilabilir.
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