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Introduction

Psychological counseling and guidance (PCG) services is a product of contemporary educational
understanding. These student-centered services include assistance for individuals to have the
qualifications required for contemporary world and contemporary education. With these aids, it is
aimed to make individuals to realize themselves by helping them to self-define, to develop and to
harmonize with the environment.

Two main models have been developed for the organization of PCG services in schools: the
traditional guidance model and the developmental guidance model (Nazl, 2016). Toward the end of
1960s, the developmental guidance concept emerged instead of the traditional approach, as the
developmental needs of the students were not adequately met by the traditional guiding approach. The
main function of the developmental guidance model is to help the students to succeed in their
developmental tasks (Erkan & Giiven, 2006). The ultimate goal of psychological counseling and guidance
services of traditional guidance approach is to help the individual to realize himself / herself and with
the developmental guidance approach, main goal changed into supporting the development of the
individual's career of life; this approach aims to support and develop the personal, social, educational
and career development areas of the students (Nazli, 2016). In addition, the developmental guidance
approach requires a planned and programmed curriculum based on the cognitive, emotional and
physical development of students (Myrick, 1997). Planned and programmed guidance programs based
on the developmental guidance approach contribute to the students. It is stated that the proficiency
areas in the program increase the academic achievement of the students (Avci & Nazli, 2006; Lapan,
Gysbers & Yongmin, 1997; Torunoglu, 2015), while personal and group activities directly affect the
personal development and the classroom achievements (Borders, 1992).

When we evaluate individuals' lives in a holistic perspective, guidance must be applied at every step
of the education, from the beginning of the school to the higher education. Given that people have
different problems at every stage of their lives, different guidance applications and programs are
needed at every level of education, from pre-school to higher education (Yesilyaprak, 2010). However,
Turkey and the rest of the world concentrate on guidance at secondary level. In late 90’s, after
especially eight years of compulsory education has entered into force in the 1997-1998 academic year,
guidance services was started to be emphasized in preschool and primary education.

The preschool period is the period when the child is prepared for primary school and is particularly
important for the development of the child's social, language, cognition and personality traits. Most
development theorists, especially Sigmund Freud and Eric Erikson, admit that infancy and preschool
development is more important than other periods. The development in this period affects the child's
future learning and development areas considerably. According to Bloom's (1964) research, 33.00% of
the children's achievement up to the age of eighteen can be explained by the gains between 0-6 years of
age (as cited in Yesilyaprak, 2010). Likewise, improvements in language development during early
childhood influence the development of primary school years. Early childhood experiences affect
children's level of language skills, which in turn affects the readiness for school (Forget-Duboiset et al.,
2009). It is even stated that the number of letters known by children in the preschool period is related
to achievement in high school (Stevenson & Newman, 1986).

During the preschool period, initial stage of the personality development of the child starts and the
physical and social environment conditions, family attitudes and educational opportunities affect this
stage. For this reason, the guidance services and practices presented in the preschool period are very
important. Preschool education is a period of development that requires careful future plans and steps
to be taken when the impact on children's future lives and their educational level is considered
(Yesilyaprak, 2010). The quality of the educational environment and the guidance and psychological
counseling services provided by preschool and guidance teachers have a separate importance in order
to reach goals of preschool education. According to Yesilyaprak (2010), guidance services to be
presented to the child in this period aims at supporting the development areas of the child, preparing
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for the future and facilitating the life. The guidance services offered during this period will help to
recognize cognitive, affective and behavioral characteristics of the child, to develop a positive self-
perception, and to meet the child's needs.

The understanding of and approach to guidance is very important in the guidance services of the
teachers conducted before the school. A preschool education teacher who adopts the concept of
contemporary guidance prepares the physical and the social environment necessary for the healthy
development of the child. The teacher tries to create a free, safe and positive educational atmosphere
so that the child can develop healthily, adapt to the school and reveal his/her hidden powers. Thus,
children are able to recognize themselves with their peers, improve their ability to survive, and learn the
rules of living together, and thereby provide social and psychological satisfaction (Yesilyaprak, 2010). In
addition, the guidance services offered at this level may also provide positive contributions to the
efficiency of guidance services offered at higher education levels.

Guidance and psychological counseling services in preschool education are planned and
programmed services as well as in other stages. It is important that guidance services are carried out
with structured and targeted programs in the preschool education period. In the realization of the
program goals, employees need to have a contemporary guiding mentality and exhibit attitudes and
behaviors in accordance with the guiding principles and objectives. Collaboration of family members,
school officials, teachers, guidance teachers and other employees will also make it easier to achieve
program goals.

The most important dimension of programs based on the developmental guidance model is
evaluation. The main objective of the evaluation of the guidance program is to determine the outcomes
of the achievements of the students that are brought by the program. The evaluation of results is
comprehensive and controls the level of learning that students receive, and the evaluation of short,
medium and long term outcomes contributes to the development of programs (Nazl, 2016). The views
of school principals, school and class counselors and students in the evaluation work are very important.
The results of the evaluation of the opinions of school and guidance teachers show that the
developmental guidance and psychological counseling program are useful and effective (Berber, 2010;
Dahir, Burnham & Stone, 2009; Nazli, 2014). The results of the research that the secondary school
guidance program evaluated according to the students' opinions point out that it varies based on the
school type and class level (Civicioglu, 2016, ictiizer, 2017, Topgu, 2014).

Comprehensive psychological counseling and guidance programs are implemented in the provision
of psychological counseling and guidance services in schools affiliated to the Ministry of National
Education. Developmental guidance has emerged as a response to traditional models that limit guidance
and psychological counseling services to career choice and crisis approach. According to the concept of
developmental guidance, the developmental needs of the individuals are of priority and it is argued that
guidance services should focus on meeting the developmental needs of the students. Programs based
on this approach embrace the principle that guidance and psychological counseling services are target
all students, although some students need special attention and have more intense problems.

The first structured guidance program in Turkey by the Ministry of Education in 2006 "Primary and
Secondary Education Class Guidance Program" was prepared and introduced in the 2006-2007 academic
year. Seven proficiency areas (educational development, adaptation to school and environment, safe
and healthy life, interpersonal relations, self-acceptance, family and community, occupational
development) were established in the Guidance Program (MoNE, 2006). Proficiency areas and
achievements in Primary and Secondary Schools Class Guidance Program based on developmental
guidance concept were the basis for the preparation of the Preschool Education Guidance Program
(MoNE, 2012).

The Preschool Education Guidance Program, published in 2012, consists of seven interdisciplinary
proficiency areas and 83 achievements. Example activities have been prepared for each achievement in
order to contribute to the realization of the achievements and proficiencies. The activities in the
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program are implemented by guidance teachers or teachers. Activities can be selected from existing
sources and can be modified or improved according to the opinions of guidance teachers if it is
appropriate for the achievement (MoNE, 2012).

Determining the opinions of teachers about the guidance program is important in terms of achieving
the objectives, the activities and the achievements in the program. In addition, the evaluation of the
program may contribute to the development of pre-school guidance and psychological counseling
services. Studies (Berber, 2010; Demirel, 2010; Civicioglu, 2016; Torunoglu, 2015; Topcu, 2014;
Yazginoglu & Demirel, 2012) that evaluate psychological counseling and guidance programs in primary
and secondary level schools mostly were conducted in line with the opinions of teachers and students
and with primary and secondary education levels. However, a study that examines Preschool Guidance
Program with teacher opinions in Turkey could not been found. For this reason, it is necessary to
evaluate the Preschool Guidance Program, which has an important place in the provision of
psychological counseling and guidance services in preschool education, according to the opinions of
teachers. The aim of this study, which can contribute to the development of guidance and psychological
counseling services in preschool education, to new studies about the subject and to the literature, is to
examine the opinions of the teachers working in the kindergartens in the central districts of Konya.

Method
Research Design

In this study, a descriptive survey model was used. The survey method is a research approach aimed
at describing the past or existing situation as it exists (Karasar, 2000). Such research is more likely to
answer questions such as "what, where, when, how often, at what level, how" (Wellington, 2006; as
cited in Blyukozturk, 2012).

Participants

The research group of this study consisted of 113 pre-school and school guidance teachers working
in the kindergartens in the central districts of Konya province determined by purposive sampling
method. The sample includes 110 female (97.30%) and 3 male (2.70%) participants and 100 of them
(88.50 %) were preschool teachers, 13 of them (11.50 %) were school counsellors. The duration of
employment varied between 1 and 26 while the age range of the participants was 23-50.

Data Collection Tools

The questionnaire prepared by Yazglinoglu and Demirel (2012) taking into consideration the
elements and principles of the Class Guidance Program of Primary and Secondary Education Institutions
were used. The reason why this questionnaire is preferred for pre-school institutions is that it includes
the same elements (competency areas, gains, activities, application form, program expectations, etc.) of
the Primary School and Secondary Education Class Guidance Program and Preschool Education Guidance
Program. The five-level Likert-type questionnaire consists of 45 items. There are 5 sub-dimensions in the
questionnaire: objectives (8 items), content (10 items), teaching-learning process (11 items), assessment
and evaluation (6 items) and general features of the program (10 items). The internal consistency
reliability of the questionnaire was found using Cronbach alpha coefficient as .96. The Cronbach alpha
internal consistency coefficient results (r = 0.97) for this study indicate that the questionnaire is for the
purpose of this study. Items 36 and 37 of the questionnaire were excluded from the evaluation because
there was no separate class time for guideline in preschool institutions.

Data Collection

The survey was conducted by face-to-face interviews in the schools where teachers work. In the
implementation process, the purpose of the study and main guidelines for the survey were explained to
all participants in a standardized way.
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Data Analysis

Descriptive statistical techniques were used to analyze the data collected through the survey.

Results

Findings related to the opinions of preschool and guidance teacher for the dimensions of the
goals/achievements (1-8 items), content/competence (9-18 items), teaching-learning process/activities
(19-29 items), evaluation / testing situations (36-45 items) are presented below. The f, %, and X values
of the points of the preschool and guidance teacher's related to the achievements of the Preschool
Education Guidance Program are given in Table 1.

Table 1.
Distribution of Points Regarding the Achievements of the Program.

| totally | partially | do not | never
Items Related to the agree (5) lagree(4) agree(3) agree(2) agree(1)
achievements f % f % f % f % f % X
1. Achievements are 22 19.46 69 61.06 22 19.46 - - - - 4.00
systematically and consistently
expressed.
2. The achievements are 23 20.35 69 61.06 19 16.81 1 .88 1 .88 3.99
realizable.

3. The achievements have quality 23 20.35 63 55.75 21 1858 4 3.53 2 1.76 3.89
that students can use in their lives.

4. The achievements are suitable 29 25.66 56 49.55 24 21.20 2 1.76 2 1.76 3.95
for the level of students..

5. Distribution of the 14 12.38 61 53.98 32 2831 6 5.30 - - 3.73
achievements according to grade

levels was determined by

considering the developmental

characteristics of the students.

6. The achievements were written 17 15.04 66 58.40 26 23.00 4 3,53 - - 3.84
in a similar way to the

"achievement" expressions in

other curricula, thus ensuring

language cohesion.

7. The achievements are in line 16 14.15 59 52.21 32 28.31 6 5.30 - - 3.75
with the achievements in the

curricula of other courses related

to counseling and guidance.

8. The achievements can be 23 20.35 50 44.24 28 24.80 11 9.73 2 176 3.69
realized in one class hour.

According to Table 1, item of "The achievements have been systematically and consistently
expressed” has the highest average of all the items in the survey (X=4.00) 61.10% of the teachers
answered "l agree" and 19.50% answered "l totally agree” to this item. Item of “The achievements can
be realized in one class hour” has the lowest average (X=3.69). 44.20% of the teachers answered "|
agree" and 19.50% answered "I totally agree” to this item. It can be said that there is a problem in terms
of time to realize the achievements. The averages of the items related to the achievements are 3.85 and
the standard deviation is .58.

The f, % , and X values of the points of the preschool and guidance teacher's related to the content
of the Preschool Education Guidance Program are given in Table 2.
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Table 2.
Distribution of Points Regarding the Content of the Program.

| totally | partially I do not | never

agree (5) lagree(4) agree(3) agree(2) agree (1)
Items Related to the content f % f % f % f % f % X

9. Achievements are suitable for 16 14.20 61 53.98 33 29.20 1 .88 2 1.76 3.77
proficiency areas.

10. Proficiency areas are 12 10.61 57 50.44 38 33.60 6 5.30 - - 3.66
prepared according to the needs
of students.

11. Regional differences have 11 9.73 41 36.28 45 39.82 11 9.73 5 4.42 3.37
been taken into account when

determining the proficiency

areas.

12. Proficiency areas support the 11 9.73 54 47.78 37 32.74 10 8.84 1 .88 3.56
out-of-school experience.

13. The program is designed to 15 13.27 56 49.55 35 30.97 7 6.19 - - 3.69
make it easier for students to

actively adapt to the school and

the environment.

14. The program will allow 13 11.50 58 51.32 32 28.31 10 8.84 - - 3.65
students to use their potential to

improve  their  educational

achievements.

15. The program allows students 17 15.04 60 53.09 32 28.31 4 3.53 - - 3.79
to identify, accept and develop

themselves.

16. With the program, students 17 15.04 61 53.98 30 26.50 4 3.53 1 .88 3.78
improve  their  ability to

understand, accept, and interact

with others.

I7. The program provides 18 15.92 60 53.09 26 23.00 9 7.96 - - 3.76
students with a  positive

understanding and  attitude

towards society.

18. The program enables 14 12.38 46 40.70 48 42.47 5 442 - - 3.61
students to reach the necessary

level of educational and

professional decision-making.

According to Table 2, the item "The program allows students to identify, accept and develop
themselves” has the highest average related to the content of the program (X=3.79) where 53.10% of
the teachers answered "l agree" and 15.00% answered "I totally agree". The item “Regional differences
have been taken into account when determining the proficiency areas” has the lowest average among
the items related to the content ( X=3.37) with 4.40% teachers answering "I never agree", 36.30%
answering "I agree" and 9.30% answering "I totally agree". The averages of the items related to the
content are 3.66 and the standard deviation is .60.

The f, %, and X values of the points of the preschool and guidance teacher's related to the activities
of the Preschool Education Guidance Program are given in Table 3. According to Table 3, the item "The
activities overlap with the related proficiency areas” has the highest average related to the activities of
the program (X=3.87). 54.00% of the teachers answered "I agree" and 17.70% answered "I totally
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agree". The item “The teaching material to be used in the activities is easily accessible for each region
where the program will be implemented has the lowest average among the items related to the
activities (X=3.55) for which 2.70% of the teachers answered "I never agree", 42.50% answered "l agree"
and 12.40% answered "l totally agree". The averages of the items related to the activities are 3.81 and
the standard deviation is .66.

Table 3.
Distribution of Points Regarding the Activities of the Program.

| totally | partially | do not | never

agree (5) lagree(4) agree(3) agree(2) agree(1)
Items Related to Activities f % f % f % f % f % X
19. The activities overlap with the 20 17.69 61 53.98 30 26,50 2 1.76 - - 3.87
related proficiency areas.
20. The activities are arranged 19 16.81 58 51.32 34 30.08 2 1.76 - - 3.83
clearly and understandably.
21. The activities serve to realize 18 15.92 60 53.09 35 30.97 - - - - 3.84
the achievements.
22. The activities are organized in 20 17.69 61 53.98 26 23.00 6 5.30 - - 3.84
such a way that students are
actively involved.
23. The activities are meant to 19 16.81 58 51.32 29 2566 7 6.19 - - 3.78
ensure that students work
together.
24. The activity examples are 18 15.92 62 54.86 312740 1 8 1 .88 3.84

planned according to the vision of

the program.

25. The activities are prepared 19 16.81 60 53.09 32 28.31 - - 2 176 3.83
according to the level of the

students' development.

26. The teaching material to be 14 12.38 48 42.47 41 36.28 7 6.19 3 2,65 3.55
used in the activities is easily

accessible for each region where

the program will be implemented.

27. Activities lead to practitioners 1 .88 19 16.81 53 46.90 35 30.97 5 442 376
(guidance teachers).

28. The activities were prepared in 15 13.27 53 46.90 40 3540 4 353 1 .88 3.68
accordance with the proficiency

level of the PCG of the guidance

teachers.

29. Activities are organized to be 18 15.92 46 40.70 37 32.74 12 10.61
applied in one class hour.

- 361

The f, %, and Xvalues of the points of the preschool and guidance teacher's related to the
assessment and evaluation process of the Preschool Education Guidance Program are displayed in Table
4. As seen in Table 4, the item "It has been expressed clearly and understandably how the achievements
will be tested” has the highest average related to assessment and evaluation process (X=3.81) for which
59.30% of the teachers answered "I agree" and 13.30% answered "l totally agree". From the items
related to assessment and evaluation, the item "How to evaluate the assessment tools after application
is clearly stated" has the lowest average (X=3.55) for which .90% of the teachers answered "I never
agree", 10.60% answered "l do not agree, 30.10%" and “I partially agree". The average of the items
related to the assessment and evaluation is 3.75 and the standard deviation is .88.
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Table 4.
Distribution of Points Regarding the Assessment and Evaluation of the Program.

| totally I partially I1donot |never
Items related to Measuring and agree (5) lagree(4) agree(3) agree(2) agree(1)
Evaluation f % f % f % f % f % X
30. Activity evaluation forms in the 16 14.15 53 4690 34 30.08 9 796 1 .88 3.66
program are capable of measuring
achievements.
31. It has been expressed clearly and 15 13.27 67 59.29 27 2388 3 265 1 .88 3.81
understandably how the
achievements will be tested.
32. How to test the achievements is 14 12.38 68 60.17 17 15.04 12 10.61 1 .88 3.73
shown with examples.
33. The activity evaluation forms 15 13.27 44 38.93 49 43.36 3 265 1 .88 3.61
given in the program allow full
evaluation of the affective traits.
34. The number of activity evaluation 17 15.04 47 41.59 42 37.16 6 530 1 .88 3.64
forms recommended in the
evaluation of the activities s
appropriate.
35. How to evaluate the assessment 11 9.73 55 48.67 34 30.08 12 10.61 1 .88 3.55

tools after application is clearly
stated.

The f, %, and Xvalues of the points of the preschool and guidance teacher's related to the
assessment and evaluation process of Preschool Education Guidance Program are presented in Table 5.

Table 5.
Distribution of Points Regarding the General Features of the Program.

| totally | partially ] Idonot Inever

agree (5) lagree (4) agree(3) agree(2) agree (1)
Items related to Program in General f % f % f % f % f % X
38. The program provided 9 7.96 49 4336 39 3451 13 11.50 3 2.65 3.42
standardization in terms of PCG
services in schools.
39. The program contributes to the 18 15.92 64 56.63 22 19.46 9 796 - - 3.80
psychosocial development of the
students.
40. The program ensures that PCG 12 10.61 39 34.51 53 46.90 8 707 1 .88 3.46
services are in order.
41. The importance given to PCG 13 11.50 50 44.24 42 37.16 8 7.07 - - 3.60
services has increased with the
program.
42. The program allows guidance 16 14.15 50 44.24 33 29.20 14 12.38 - - 3.60
teachers to enhance their knowledge
and experience in the field of PCG.
43. The program is generally 25 22.10 45 39.82 36 31.88 5 442 2 176 3.76
applicable.
44. The program is a supplemental 16 14.15 55 48.67 38 3360 4 353 - - 3.72
part of other programs.
45. Introduction effort of the program 9 7.96 46 40.70 48 42.47 5 442 5 442 3.44

is sufficient.
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As seen in Table 5, the item “The program contributes to the psychosocial development of the
students” has the highest average among the items related to the program in general (X=3.80) for which
56.60% of the teachers answered "I agree" and 15.90% answered "l totally agree". The item "The
program provides the standardization in terms of PCG services in schools,” has the lowest average
(X=3.42) with 2.70% "I never agree", 11.50% "I disagree”, and 34.50% "Partially agree". The average for
the general features of the program is 3.73 and the standard deviation is .58.

Discussion, Conclusion & Implementation

Elementary and Secondary Education Institutions' Class Guidance Program and Preschool Education
Guidance Program have the same items. In addition, the results of the study were evaluated together
with the results of other studies related to the guidance program, as there were no direct research on
the Preschool Guidance Program.

As a result of the research conducted to determine the opinions of the preschool and guidance
teachers in preschools located in Konya regarding the preschool guidance program, the mean value of
the teachers' opinions was 3.73. The dimension of objectives has largest (X=3.85) and dimension of
competence (X=3.66) has the lowest average. In the light of these findings, it is thought that preschool
and school guidance teachers may consider the Preschool Guidance Program as very useful and positive.
It is seen that item of "The achievements have been systematically and consistently expressed" has the
highest average and is the most favorable one among the achievement-related items (X =4.00). This
item has the highest average among the items of the questionnaire. This result is similar to the studies’
results in which positive opinions on the achievements of the program are stated in the field (Basaran,
2008; Esen, 2009; Torunoglu, 2015; Yazglinoglu & Demirel, 2012). On the other hand, the item “The
achievements can be realized in one class hour” has lowest average among the achievement-related
items (X =3.69). This result shows similarity with some of the studies on the guidance services and
program implementations in the schools which stated that the achievements are moderate enough to
be realized (Topcu, 2014) and that the time is not adequate (Bardakgl, 2011; Berber, 2010; Demirel,
2010; & Leuwerke, 2011; Yazginoglu & Demirel 2012). On the other hand, time inadequacy was
identified as a problem in the research results in which student opinions were evaluated (igtiizer, 2017).
This result shows that time is a problem to realize the achievements.

The item “The program allows students to identify, accept and develop themselves” got the highest
average among content-related items from teachers (X=3.79). On the other hand, the item "Regional
differences have been taken into account when determining areas of competence has the lowest
average (X=3.37). There is evidence in the literature that support the results obtained from these items.
As a result of the study of psychological counseling and guidance services conducted by ictiizer (2017) in
secondary schools, it was concluded that the program helped students to identify and accept
themselves. Similarly, Yazgiinoglu and Demirel (2012) determined that the program allows students to
identify and improve themselves in the research that assesses the views of school and class guidance
teachers on the guidance program for primary education institutions. In addition, Demirel (2010)
evaluated the classroom guidance program and stated that regional differences should be taken into
account by the experts when determining the proficiency areas. However, it can be concluded that
regional differences are not sufficiently taken into account when determining the areas of proficiency in
the light of current research results.

The item “The activities overlap with the related proficiency areas” had the highest average (X=3.87)
while the item “The teaching material to be used in the activities is easily accessible for each region
where the program will be implemented” had the lowest average among the activity-related items
(X=3.55). Similar to the findings, the results of the study by Yazgiinoglu and Demirel (2012) investigating
the opinions of teachers about guidance programs in primary schools stated that teachers had problems
accessing the teaching materials to be used in the activities. "The activities serve to realize the
achievements* is another item that rated positively by teachers and had average of (X =3.84 ). Similarly,
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Demirel (2010) stated that the activities contributed to realization of the achievements in the evaluation
of the class guidance program of primary and secondary education institutions.

When we look at the results obtained with regard to the assessment and evaluation items, the item
"It has been expressed clearly and understandably how the achievements will be tested” had the
average of (X=3.81). It can be concluded that the teachers evaluate positively the clear expression of
how the evaluation of the achievements should be made. This result is similar to the results of the
studies (igtiizer, 2017; Yazgiinoglu & Demirel, 2012) based on teachers and students opinions in
literature. From the items related to assessment and evaluation, the item "How to evaluate the
assessment tools after application is clearly stated" has the lowest average (X=3.55). This finding is
similar to the research results obtained from the assessment and evaluation aspect of the program
(Demirel, 2010; Kizil, 2007; Yazglinoglu & Demirel, 2012). From these results, it can be stated that
teachers have some problems in the assessment and evaluation process of the program. For the
assessment and evaluation aspect of Preschool Guidance Program requirement analysis forms,
achievement checklists, observation lists, and development inventories (GECTA, DENVER Il, AGTE etc.)
which require specialization are filled by the teachers and school guidance teachers. Having the lowest
average in "How to evaluate the assessment tools after application is clearly stated" suggests that
teachers may have difficulty in evaluating the assessment tools used. Other studies on the subject
(Demirel, 2010; Yazginoglu & Demirel, 2012) revealed that teachers have problems in terms of the
general explanations about the assessment tools, lack of knowledge on how to grade and evaluate the
forms, and the diversity of the forms.

The item "The program contributes to the psychosocial development of the students" had the
highest average of the items related to general features of the program (X=3.80). Developmental
guidance focuses on students' personal development and individual potentials (Myrick, 1997).
Psychological counseling and guidance services of school aim to improve students' mental, physical,
emotional and psychosocial aspects in a healthy way. In this study, it is thought that the item "The
program contributes to the psychosocial development of the students" can be interpreted as program
may have contributed to the realization of this purpose of preschool guidance services since it had the
highest average. Similarly, other research findings emphasize the views that the program contributes to
the psychosocial development of the students (Demirel 2010; Terzi, Tekinalp & Leuwerke, 2011;
Yazglinoglu & Demirel, 2012). On the other hand, the item "The program has provided standardization
in terms of PCG services in schools." had the lowest average score (X=3.42). It is stated by Demirel
(2010) that, in the results of the evaluation of the Guidance Program of Primary and Secondary
Education Institutions, the program contributes to the standardization of the guidance services, contrary
to the findings in this study,

The study also examined whether there is a significant difference between the views of preschool
and school guidance teachers regarding the Preschool Guidance Program. The study that evaluates the
opinions of school and class guidance teachers regarding the Class Guidance Program of Primary
Education Institutions conducted by Yazginoglu and Demirel (2012) stated that there is a significant
difference between the average scores related to the program in favor of school guidance teachers. In
this study, no significant difference was found between the opinions of the preschool and school
guidance teachers regarding the program. This is thought to be due to the fact that the preschool
teachers participating in the survey had sufficient knowledge, skills and understanding of the needs and
benefits of guidance services.

As a result, the school guidance and preschool teachers who participated in the research stated that
the achievements in the program are suitable for the proficiency areas and take into account the needs
of the students. It has been observed that the views on the activities are generally positive, owing to the
fact that the activities are arranged in an understandable way and include clear explanations on how the
evaluation of the achievements should be done. However, preschool teachers have problems about how
to evaluate the assessment tools after the application. At this point, it can be concluded that preschool
and school guidance teachers think that preschool guidance program is useful and beneficial (X=3.85)
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and these results support previous studies (Berber, 2010; Dahir, Burnham & Stone, 2009; Esen, 2009;
Kizil, 2007; Nazli, 2008; Nazli, 2014 Terzi, Tekinalp & Leuwerke, 2011) that showed developmental and
psychological guidance programs are effective and teachers and school guidance teachers have positive
opinions about it.

Considering all the findings and results obtained from the study, the following recommendations can
be made:

e Course hours could be re-examined and guidance hour could be added in order to increase the time
for activities in Preschool education institutions.

e For the effective implementation of the program and the guidance activities, only the guidance
teachers should be responsible in preschool institutions.

e In order to contribute to the realization of the achievements, all necessary tools and equipment for
the implementation of the activities in the school guidance services could be kept available.

e In-service trainings for preschool teachers can be conducted by the Ministry of National Education to
increase the level of knowledge of teachers about assessment and evaluation and guidance services.

e Assessment and evaluation forms included in the program can be reviewed in line with the opinions of
practitioners and the forms to be rearranged can be prepared taking into account the affective
characteristics of the children.

e In order to evaluate the program, comparative studies can be done by taking the opinions of the
counselors and preschool teachers.

o This research is limited to the central districts of Konya. It is thought that this study can be done by
expanding the sample size to include different provinces or the whole country.
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Tiirkge Siiriim

Girig
Psikolojik danisma ve rehberlik (PDR) hizmetleri cagdas egitim anlayisinin bir iriiniidiir. Ogrenci
odakli sunulan bu hizmetler, bireylerin ¢agdas dinyanin ve ¢agdas egitimin gerektigi niteliklere sahip

olabilmeleri icin gereken yardimlari kapsamaktadir. Bu yardimlar ile bireyin kendini tanimasina,
gelisimine ve ¢evreye uyumuna yardimci olarak kendini gergeklestirmesi hedeflenmektedir.

PDR hizmetlerinin okullarda orgilitlenmesi ile ilgili geleneksel rehberlik modeli ve gelisimsel rehberlik
modeli olmak Uzere iki ana model gelistirilmistir (Nazl, 2016). 1960’li yillarin sonuna dogru, geleneksel
rehberlik yaklagiminda 6grencilerin gelisimsel ihtiyaglarinin yeterince karsilanmamasindan dolayi
geleneksel yaklasim yerine gelisimsel rehberlik anlayisi ortaya ¢cikmistir. Gelisimsel rehberlik modelinin
temel islevi, icinde bulundugu gelisim dénemlerinin gorevlerini basarili bir sekilde gergeklestirebilmeleri
icin 6grenciye yardimci olmaktir (Erkan & Gilven, 2006). Geleneksel rehberlik yaklasiminda psikolojik
danisma ve rehberlik hizmetlerinin nihai amaci olan bireyin kendini gerceklestirmesine yardim etme
sureci, gelisimsel rehberlik yaklagimiyla birlikte bireyin yasam kariyeri gelisimini destekleme amacina
donusmis ve Ogrencilerin kisisel-sosyal, egitsel ve kariyer gelisim alanlarinin desteklenmesi ve
gelistirilmesi amaglanmistir (Nazli, 2016). Ayrica, gelisimsel rehberlik yaklasimi 6grencilerin bilissel,
duyussal ve fiziksel gelisimlerini temel alan planli ve programl bir mifredati gerektirmektedir (Myrick,
1997). Gelisimsel rehberlik yaklasimina dayah planh ve programli olarak hazirlanan rehberlik programlari
ogrencilere katki saglamaktadir. Yapilan calismalarda, programda yer alan vyeterlik alanlarinin
ogrencilerin akademik basarisini arttirdigl, (Ava & Nazli, 2006; Lapan, Gysbers & Yongmin, 1997;
Torunoglu, 2015), bireysel ve grup etkinliklerinin ise kisisel gelisimlerini ve sinif i¢i basarilarini dogrudan
etkiledigi ifade edilmektedir (Borders, 1992).

Bireylerin yasamini biitlinsel bir bakis acisi icinde degerlendirdigimizde rehberlik, egitimin her
basamaginda, okul dncesinden baslayarak yiksek 6gretime kadar 6nemle uygulanmasi gerekmektedir.
insanlarin yasamlarinin her déneminde farkli problemler yasadigi géz 6niinde bulunduruldugunda, okul
oncesinden yiksek 6gretime kadar her egitim kademesinde farkl rehberlik uygulamalarina ve rehberlik
programlarina ihtiya¢c duyulacaktir (Yesilyaprak, 2010). Ancak, rehberlik hizmetlerine Tlrkiye’de ve
diinyada ortadgretim diizeyinde agirlik verilmistir. 90’l yillardan sonra 6zellikle de 1997-1998 6gretim
yilindan itibaren sekiz yillik zorunlu ilkdgretime gecilmesi ile ilkdgretim ve okuldncesi egitim
kademesinde de rehberlik hizmetlerine agirlik verilmeye basglanmistir.

Okul o6ncesi donem, c¢ocugu ilkokula hazirlayan o6zellikle ¢ocugun sosyal, dil, bilis ve kisilik
ozelliklerinin gelisimi acgisindan 6nemli oldugu dénemdir. Basta Sigmund Freud ve Eric Erikson olmak
Uzere ¢ogu gelisim kuramcisi, bebeklik ve okul dncesi gelisim doneminin diger donemlere gére daha
onemli oldugunu kabul etmektedir. Bu donemdeki gelisim, cocugun gelecek donemlerdeki 6grenme ve
gelisme alanlarini oldukca fazla etkilemektedir. Bloom’un (1964) yaptigl arastirma sonucuna gore,
cocuklarin onsekiz yasina kadar gosterdikleri okul basarisinin % 33.00°UG 0-6 yas arasindaki kazanimlarla
aciklanabilmektedir (Akt.Yesilyaprak, 2010). Benzer bicimde, erken ¢ocukluk déneminde dil gelisiminde
yasanan gelismeler ilkokul yillarindaki gelisimi etkilemektedir.Cocuklarin erken dénemdeki ev yasantilari
dil becerilerini,bu da beraberinde okula hazir olma diizeyini etkilemektedir (Forget-Duboiset vd.,2009).
Hatta okul 6ncesi donemdeki ¢ocuklarin bildigi harf sayisinin, lisedeki okuma basarisiyla iliskili oldugu
ifade edilmektedir (Stevenson & Newman, 1986).

Okul 6ncesi donemde ¢ocugun kisilik gelisiminin temelleri atilmakta, ¢cocugun gelisiminde ¢ocuga
saglanan fiziksel ve sosyal cevre kosullari, aile tutumlari ve egitim imkanlar etkili olmaktadir. Bu
nedenle, okul dncesi donemde sunulan rehberlik hizmetleri ve uygulamalari olduk¢a 6nemlidir. Okul
oncesi egitim, c¢ocuklarin gelecek yasamlarina ve egitim kademelerine etkisi gdz Oninde
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bulunduruldugunda, gelecege yonelik planlamalarin ve atilacak adimlarin belirlenmesinde dikkatli
olunmasi gereken bir gelisim donemidir (Yesilyaprak, 2010).

Okul Oncesi egitimin amaglarina ulagabilmesinde, egitim ortaminin niteligi ve okul 6ncesi ve okul
rehber 6gretmenlerinin sunacagl rehberlik ve psikolojik danisma hizmetleri ayri bir 6neme sahiptir.
Yesilyaprak’a (2010) goére, bu dénemde c¢ocuga sunulacak rehberlik hizmetleri, ¢ocugun gelisim
alanlarinin desteklenmesine, gelecege hazirlanmasinda ve hayatini kolaylastirmasina yoéneliktir. Bu
donemde sunulan rehberlik hizmetleri ¢ocugun bilissel, duyussal ve davranissal 6zelliklerinin
taninmasina, olumlu benlik algisi gelistirmesine, gereksinimlerinin karsilanmasina yardimci olacaktir.

Okul 6ncesinde yiritilen rehberlik hizmetlerinde 6gretmenlerin rehberlik anlayisi ve yaklasimi
oldukga 6nemlidir. Cagdas rehberlik anlayisini benimseyen bir okul 6ncesi egitim 6gretmeni, ¢ocugun
saglikli gelismesi icin gerekli fiziki ve sosyal ortami hazirlamaktadir. Ogretmen ¢ocugun saghkl gelismesi,
okula uyum saglamasi, gizil giglerini ortaya koyabilmesi icin 6zgir, glivenli ve olumlu bir egitim
atmosferi olusturmaya calismaktadir. Boylelikle cocuklar, akranlari icerisinde kendini tanimayi, yasami
sirdirebilecek becerileri gelistirmeyi ve birlikte yasama kurallarini 6grenerek, sosyal ve psikolojik
doyumunu saglamaktadir (Yesilyaprak, 2010). Ayrica, bu kademede sunulan rehberlik hizmetleri daha
Ust Ogretim basamaklarinda sunulacak rehberlik hizmetlerinin verimlilig§ine olumlu katkilar da
sunabilecektir.

Okul 6ncesi egitimde rehberlik ve psikolojik danisma hizmetleri diger kademelerde oldugu gibi planh
ve programh ydritilen hizmetlerdir. Okul o©ncesi egitim déneminde rehberlik hizmetlerinin
yapilandiriimis ve amaglari belirlenmis programlarla yiritilmesi 6nemlidir. Program hedeflerinin
gerceklesmesinde, calisanlarin ¢agdas rehberlik anlayisina sahip olmalari ve rehberlik ilke ve amaglarina
uygun tutum ve davranislar sergilemeleri gerekmektedir. Ayrica ailenin, okul y&netiminin,
O0gretmenlerin, rehber 6gretmenlerin, diger ¢alisanlarin isbirligi icinde olmasi program hedeflerine
ulagsmayi kolaylastiracaktir.

Gelisimsel rehberlik modeline dayali programlarin en 6nemli boyutu degerlendirmedir. Rehberlik
programinin degerlendirilmesinde temel amag, programin o6grencilere kazandirdigl yeterliklerin
sonuglarini  belirlemektir. Sonuglarin degerlendirilmesi kapsamh olup 06grencilerin edindikleri
o6grenmelerin dizeylerini kontrol etmekte, kisa, orta ve uzun vadeli olmak Uzere yapilan sonuglarin
degerlendirilmesi programlarin gelistiriimesine katki saglamaktadir (Nazh, 2016). Degerlendirme
calismalarinda esas ve oncelikli kisiler olan okul midiri, okul ve sinif rehber 6gretmenleri ile
Ogrencilerin  gorusleri olduk¢a ©nemlidir. Okul ve sinif rehber 0Ogretmenlerinin  goruslerinin
degerlendirildigi arastirma sonuglari gelisimsel rehberlik ve psikolojik danisma programinin yararli ve
etkili oldugunu gostermektedir (Berber, 2010; Dahir, Burnham & Stone, 2009; Nazl, 2014). Ortaégretim
rehberlik programinin 6grenci gérislerine gore degerlendirildigi arastirma sonuglari ise, okul tiirt ve sinif
diizeyine gore farklilik gdsterdigine isaret etmektedir (Civicioglu, 2016; ictiizer, 2017; Topgu, 2014).

Milli Egitim Bakanligina bagh okullarda psikolojik danisma ve rehberlik hizmetlerin sunulmasinda
kapsamli psikolojik danisma ve rehberlik programlari uygulanmaktadir. Tirkiye'de ilk yapilandiriimis
rehberlik programi, 2006 yilinda Milli Egitim Bakanhgi tarafindan “ilkégretim ve Ortadgretim Kurumlari
Sinif Rehberlik Programi” hazirlanmis ve 2006-2007 6gretim yilinda uygulanmaya baslanmistir. Rehberlik
Programi’'nda, egitsel, mesleki ve kisisel/sosyal rehberlik hizmetlerini kapsayan yedi yeterlik alani (egitsel
gelisim, okula ve ¢evreye uyum, glvenli ve saglkh hayat, kisiler arasi iliskiler, kendini kabul, aile ve
toplum, mesleki gelisim) olusturulmustur (MEB, 2006). Gelisimsel rehberlik anlayisina dayali ilkégretim
ve Ortadgretim Kurumlari Sinif Rehberlik Programi’'nda yer alan yeterlik alanlari ve kazanimlar, Okul
Oncesi Egitim Rehberlik Programi’nin hazirlanmasina temel teskil etmistir (MEB, 2012).

2012 yilinda vyayinlanan Okul Oncesi Egitim Rehberlik Programi, birbiri ile iliskili yedi yeterlik
alanindan ve 83 kazanimdan olusmaktadir. Kazanimlarin gergeklesmesine katki saglamak ve belirlenen
yeterliliklere ulasiimasini saglamak amaciyla her kazanim i¢in 6rnek etkinlikler hazirlanmistir. Programda
yer alan etkinlikler, okul rehber 6gretmeni ya da 6gretmenler tarafindan uygulanmaktadir. Etkinlikler var
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olan kaynaklardan secilebilmekte ve kazanima uygun olacak sekilde rehber 6gretmenlerin gorisleri
dogrultusunda degistirilebilmekte ya da gelistirilebilmektedir (MEB, 2012).

Ogretmenlerin rehberlik programina iliskin gérislerinin belirlenmesi, programda yer alan amaglarin,
etkinlik ve kazanimlarin gergeklesmesi agisindan 6nemlidir. Ayrica, programin degerlendirilmesi, okul
oncesinde ylratilen rehberlik ve psikolojik danisma hizmetlerinin gelisimine katki saglayabilecektir.

Gerek Turkiye’de gerekse yurt disinda ilkogretim ve ortadgretim dizeyinde okullarda uygulanan
psikolojik danisma ve rehberlik programlarini degerlendiren arastirmalarin (Berber, 2010; Demirel, 2010;
Civicioglu, 2016; Torunoglu, 2015; Topcu, 2014; Yazginoglu & Demirel, 2012), cogunlukla 6gretmen ve
Ogrencilerin gorusleri dogrultusunda ilkégretim ve ortadgretim dizeyinde yapildigi gorilmektedir.
Ancak, Tirkiye’de Okul Oncesi Rehberlik Programi’ni 6gretmen gérisleri dogrultusunda inceleyen
herhangi bir ¢alismaya rastlanmamistir. Bu nedenle, okul 6ncesi egitimde psikolojik danisma ve rehberlik
hizmetlerinin sunulmasinda &nemli bir yeri olan Okul Oncesi Rehberlik Programi’nin 6gretmen
goriuslerine gore degerlendirilmesine ihtiya¢ duyulmaktadir. Okul 6ncesi egitimde rehberlik ve psikolojik
danisma hizmetlerinin gelistiriimesine, konu ile ilgili yeni ¢alismalarin yapilmasina ve alan yazina 6nemli
katkilar sunabilecegi distnilen bu arastirmanin amaci, Konya ili merkez ilgelerindeki anaokullarinda
gorevli 8gretmenlerin Okul Oncesi Rehberlik Programi’na iliskin gériislerinin incelenmesidir.

Yontem
Arastirmanin Deseni

Bu calismada, betimsel tarama modeli kullaniimistir. Tarama yéntemi geg¢miste veya halen var olan
bir durumu var oldugu sekliyle betimlemeyi amaglayan arastirma yaklasimidir (Karasar, 2000). Bu tir
arastirmalar daha ¢ok “ne, nerede, ne zaman, hangi siklikla, hangi diizeyde, nasil” gibi sorularin
cevaplandiriimasina olanak tanir (Wellington, 2006; Akt.Buyikoztiirk, 2012).

Katilimcilar

Bu ¢alismanin arastirma grubu, amach o6rnekleme ydntemiyle belirlen Konya ilindeki merkez
ilcelerinde bulunan anaokullarinda gérevli 110°u (% 97.30) kadin, 3’U (% 2.70) erkek, toplam 113 okul
dncesi ve okul rehber &gretmeninden olusmaktadir. Ogretmenlerin, 100°G (% 88.50) okul &ncesi
O0gretmeni, 13’0 (% 11.50) okul rehber 6gretmenidir. Yas araligi, 23-50 arasinda degisen 6gretmenlerin
meslekte calisma siresi 1-26 yil arasinda degismektedir.

Veri Toplama Araglari

Bu arastirmada, ilkégretim ve Ortadgretim Kurumlari Sinif Rehberlik Programi 6geleri ve ilkeleri
dikkate alinarak Yazgiinoglu ve Demirel (2012) tarafindan hazirlanan anket kullanilmistir. Bu anketin,
okul dncesi kurumlari icin de tercih edilmesinin nedeni, ilkégretim ve Ortadgretim Kurumlari Sinif
Rehberlik Programi’nin ve Okul Oncesi Egitim Rehberlik Programi’nin ayni dgeleri (yeterlik alanlari,
kazanimlar, etkinlikler, uygulama bicimi, program beklentileri vb.) icermesidir. Ayrica, anketin okul
oncesi kurumlarinda uygulanabilecegi konusunda uzman goérisleri alinmistir. Bes'li likert tipindeki anket,
45 maddeden olusmaktadir. Ankette, hedefler (8 madde), icerik (10 madde), 6gretme-68renme siireci
(11 madde), 6lgme ve degerlendirme (6 madde) ve programin genel 6zellikleri (10 madde) olmak lzere 5
alt boyut bulunmaktadir. Anketin i¢ tutarhlik giivenirligi, Cronbach alfa katsayisi .96 olarak bulunmustur.
Bu arastirma igin uygulanan Cronbach alfa i¢ tutarlik katsayisi sonuglari (r=.97), anketin bu arastirmanin
katilimcilar Gzerinde gecerli ve glivenilir bir bicimde kullanilabilecegini gostermektedir. Anketin 36. ve
37. maddeleri, okul 6ncesi egitim kurumlari ders programinda ayri bir rehberlik saati bulunmadigindan
degerlendirme disi tutulmustur.
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Verilerin Toplanmasi

Anket uygulamasi, 6gretmenlerin gorev yaptiklari okullarda yuz yilize goérusllerek gergeklestirilmistir.
Uygulama silrecinde, tim katilimcilara arastirmanin amaci ve anket uygulanmasina iligkin temel
yonergeler standart bir sekilde agiklanmistir.

Verilerin Analizi

Anket araciligiyla toplanan verilerin analizinde betimleyici istatistiksel tekniklerden yararlanilmistir.

Bulgular
Bu boéliimde, arastirmada elde edilen bulgulara yer verilmistir.

Bu arastirmada, Okul Oncesi Rehberlik Programi’nin, hedefler/kazanimlar (1-8 madde),
icerik/yeterlilik (9-18 madde), O6gretme-6grenme sureci/etkinlikler (19-29 madde),
degerlendirme/sinama durumlari (30-35 madde), programin genel Ozellikleri (36-45 madde)
boyutlarinda okul 6ncesi ve okul rehber 6gretmenlerinin goruslerine iliskin bulgular asagida belirtilmistir.

Okul dncesi ve okul rehber dgretmenlerinin Okul Oncesi Egitim Rehberlik Programi’nin kazanimlarina
iliskin puanlarin f, % ve X degerleri Tablo 1’de verilmistir.

Tablo 1.
Programin Kazanimlarina iliskin Puanlarin Dagihmi.

Tamamen Kismen Hig

katiliyorum katiyorum Katilmiyorum Katilmiyorum

(5) Katiliyorum (4) (3) (2) (1)

Kazanimlara iliskin Maddeler f % f % f % f % f % X
1.Kazanimlar sistematik ve tutarli 22 19.46 69 61.06 22 19.46 - - - - 4.00
bir sekilde ifade edilmistir.
2.Kazanimlar gergeklestirilebilir 23 20.35 69 61.06 19 16.81 1 .88 1 .88 3.99
niteliktedir.
3.Kazanimlar 6grencilerin 23 20.35 63 55.75 21 18.58 4 353 2176 3.89
yasamlarinda kullanabilecekleri
niteliktedir.
4. Kazanimlar 6grenci diizeyine 29 25.66 56 49.55 24 21.20 2 1.76 2176 3.95
uygundur.
5. Kazanimlarin sinif dizeylerine 14 12.38 61 53.98 32 28.31 6 5.30 - - 3.73

gore dagilimi 6grencilerin gelisim

ozellikleri gbz 6niinde

bulundurularak belirlenmistir.

6. Kazanimlar diger 6gretim 17 15.04 66 58.40 26 23.00 4 3.53 - - 3.84
programlarindaki “kazanim”

ifadelerine benzer sekilde

yazilarak dil birligi saglanmustir.

7.Kazanimlar diger derslerin 16 14.15 59 52.21 32 28.31 6 5.30 - - 3.75
6gretim programlarinda yer alan

psikolojik danisma ve rehberlige

iliskin kazanimlarla paralellik

gostermektedir.

8.Kazanimlar bir ders saatinde 23 20.35 50 44.24 28 24.80 11 9.73 2176 3.69
gerceklestirilebilir niteliktedir.
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Tablo 1’e goére, “Kazanimlar sistematik ve tutarli bir sekilde ifade edilmistir. ” maddesi, anketin tim
maddeleri icerisinde en yiiksek ortalamaya sahip maddesidir (X=4.00). Bu maddeye, 6gretmenlerin %
61.10'u “katihyorum”, % 19.50’si “tamamen katiliyorum” yanitini vermislerdir. Kazanimlara iligkin
"Kazanimlar, bir ders saatinde gerceklestirilebilir niteliktedir." maddesi ortalamasi en disik maddedir
(X=3.69). Bu maddeye, dgretmenlerin % 44.20’si “katiliyorum”, % 19.50’si “tamamen katiliyorum”
yanitini vermislerdir. Kazanimlarin gergeklestirilmesi icin zaman agisindan sorun oldugu sdylenebilir.
Kazanimlara iliskin maddelerin ortalamasi 3.85, standart sapmasi .58"dir.

Okul 6ncesi ve okul rehber 6gretmenlerinin okul éncesi egitim rehberlik programinin igerigine iliskin
puanlarin f, % ve X degerleri Tablo 2’de verilmistir.

Tablo 2.
Programin lgerigine iliskin Puanlarin Dagilimi.

Tamamen Kismen Hig

katiliyorum katiyorum Katilmiyorum Katilmiyorum

(5) Katihyorum (4) (3) (2) (1)

Kazanimlara iliskin Maddeler f % f % f % f % f % X
9. Kazanimlar, yeterlilik alanlarina 16 14.15 61 53.98 33 29.20 1 .88 2176 3.77
uygundur.
10. Yeterlik alanlari 6grencilerin 12 10.61 57 5044 38 3360 6 5.30 - - 3.66

ihtiyaclarina uygun hazirlanmistir.

11. Yeterlik alanlari belirlenirken 11 9.73 41 36.28 45 39.82 11 9.73 54.42 3.37
bolgesel farkhhklar dikkate

alinmistir.

12. Yeterlik alanlari okul digindaki 11 9.73 54 47.78 37 32.74 10 8.84 1 .88 3.56
yasantiyi destekler niteliktedir.

13. Program, 6grencilerin okulave 15 13.27 56 49.55 35 30.97 7 6.19 - - 3.69
cevreye etkin olarak uyum

saglamalarini kolaylastiracak

niteliktedir.

14. Program, 6grencilerin 13 11.50 58 51.32 32 28.31 10 8.84 - - 3.65
potansiyellerini kullanarak egitsel

basarilarini arttirmalarina olanak

saglayacak niteliktedir.

15. Program, 6grencilerin 17 15.04 60 53.09 32 2831 4 3.53 - - 3.79
kendilerini tanimalarina, kabul

etmelerine ve gelistirmelerine

olanak saglar.

16. Program ile birlikte 6grenciler, 17 15.04 61 53.98 30 2650 4 3.53 1 .88 3.78
baskalarini anlama, kabul etme ve

kisilerarasi etkilesim becerilerini

gelistirmektedir.

I7. Program, 6grencilerin topluma 18 15.92 60 53.09 26 23.00 9 7.96 - - 3.76
karsi olumlu anlayis ve tutum

gelistirmelerini saglamakladir.

18.Program, 6grencilerin egitsel ve 14 12.38 46 40.70 48 42.47 5 4.42 - - 361
mesleki kararlari igin gerekli

olgunluga ulasmalarini

saglamaktadir.

Tablo 2’ye gore, "Program, 6grencilerin kendilerini tanimalarina, kabul etmelerine ve gelistirmelerine
olanak saglar.” maddesi, programin icerigine iliskin ortalamasi en yiiksek maddedir (X=3.79). Bu
maddeye, Ogretmenlerin % 53.10'u  “katihyorum”, % 15.00'i “tamamen katiliyorum” yanitini
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vermislerdir. icerige iliskin maddelerden, "Yeterlik alanlari belirlenirken bélgesel farkliliklar dikkate
alinmistir." maddesi ortalamasi en diisiik maddedir (X=3.37). Bu maddeye, dgretmenlerin % 4.40"1 “Hig
Katilmiyorum”, % 36.30'u “katihlyorum”, % 9.30°’u “tamamen katiliyorum” yanitini vermislerdir.
Programin igerigine iliskin maddelerin ortalamasi 3.66, standart sapmasi .60’dir. Arastirmaya katilan
dgretmenlerin okul 6ncesi egitim rehberlik programinin etkinliklere iliskin puanlarinin f, % ve X degerleri
Tablo 3’de verilmistir.

Tablo 3.
Programin Etkinliklere iliskin Puanlarin Dagilimi.

Tamamen Kismen Hig

katiliyorum katiliyorum Katilmiyorum Katilmiyorum

(5) Katiliyorum (4) (3) (2) (1)

Kazanimlara iligkin Maddeler f % f % f % f % f % X
19. Etkinlikler iligkili oldugu 20 17.69 61 53.98 30 26.50 2 1.76 - - 3.87
yeterlik alanlari ile 6rtiismektedir.
20. Etkinlikler yeterince acik ve 19 16.81 58 51.32 34 30.08 2 1.76 - - 3.83
anlasilir olarak dizenlenmistir.
21. Etkinlikler kazananlari 18 15.92 60 53.09 35 30.97 - - - - 3.84
gerceklestirmeye hizmet
etmektedir.
22. Etkinlikler, 6grencileri aktif 20 17.69 61 53.98 26 23.00 6 5.30 - - 384
kilacak nitelikte diizenlenmistir.
23. Etkinlikler, 6glencilerin birlikte 19 16.81 58 51.32 29 2566 7 6.19 - - 3.78
calismalarini saglayacak
niteliktedir.
24. Etkinlik 6rnekleri programin 18 15.92 62 54.86 31 27.40 1 .88 1 .88 3.84

vizyonuna uygun olarak

planlanmistir.

25. Etkinlikler 6grencilerin gelisini 19 16.81 60 53.09 32 28.31 - - 2176 3.83
diizeyine uygun olarak

hazirlanmistir.

26. Etkinliklerde kullanilacak 14 12.38 48 42.47 41 36.28 7 6.19 32,65 3.55
o6gretim materyali programin

uygulanacagi her bolge icin kolay

ulagilabilirdir.

27. Etkinlikler uygulayicilara (sinif 1 .88 19 16.81 53 46.90 35 30.97 5442 3.76
rehber 6gretmenlerine) yol

gosterici o0zelliktedir.

28. Etkinlikler, sinif rehber 15 13.27 53 46.90 40 35.40 4 3.53 1 .88 3.68
o6gretmeninin PDR alanindaki

yeterlik diizeyine uygun olarak

hazirlanmistir.

29. Etkinlikler bir ders saatinde 18 15.92 46 40.70 37 32.74 12 10.61 - - 3.61
uygulanabilecek sekilde

diizenlenmistir.

Tablo 3’e gore, "Etkinlikler iliskili oldugu yeterlik alanlari ile ortlismektedir” maddesi, programin
etkinliklere iliskin ortalamasi en yiiksek maddedir (X=3.87). Bu maddeye, 6gretmenlerin % 54.00{i
“katiliyorum”, % 17.70'i “tamamen katiliyorum” yanitini vermislerdir. Etkinliklere iliskin maddelerden,
"Etkinliklerde kullanilacak 6gretim materyali programin uygulanacagi her bolge icin kolay ulasilabilirdir."
maddesi ortalamasi en disiik maddedir ( X=3.55). Bu maddeye &gretmenlerin % 2.70'i “Hic
Katilmiyorum”, % 42.50’si “katihlyorum”, % 12.40"1 “tamamen katiliyorum” yanitini vermislerdir.
Etkinliklere iliskin maddelerin ortalamasi 3.81, standart sapmasi .66’dir.
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Okul 6ncesi ve okul rehber 6gretmenlerinin rehberlik programinin 6lgme ve degerlendirme boyutuna
iliskin puanlarinin f, % ve X degerleri Tablo 4’de verilmistir.

Tablo 4.
Programin Ol¢me ve Dederlendirmeye iliskin Puanlarin Dagihmi.
Tamamen Kismen Hig
katiliyorum katiliyorum Katilmiyorum Katilmiyorum
(5) Katiliyorum (4) (3) (2) (1)
Kazanimlara iliskin Maddeler f % f % f % f % f % X
30. Programdaki etkinlik 16 14.15 53 46.90 34 30.08 9 7.96 1 .88 3.66

degerlendirme formlari,

kazanimlari 6lcebilecek

niteliktedir.

31. Kazanimlarin nasil sinanacagi 15 13.27 67 59.29 27 23.88 3 2,65 1 .88 3.81
actk ve anlasihr bicimde ifade

edilmistir.

32. Kazanimlarin nasil sinanacagi 14 12.38 68 60.17 17 15.04 12 10.61 1 .88 3.73
orneklerle gosterilmistir.

33. Programda verilen etkinlik 15 13.27 44 3893 49 43.36 3 2.65 1 .88 3.61
degerlendirme formlari duyussal

ozelliklerin degerlendirilmesine

tam anlamiyla olanak

saglamaktadir.

34. Etkinliklerin 17 15.04 47 41.59 42 37.16 6 5.30 1 .88 3.64
degerlendirilmesinde onerilen

etkinlik degerlendirme formu

sayisi uygundur.

35. Olgme araclarinin 11 9.73 55 48.67 34 30.08 12 10.61 1 .88 3.55
uygulandiktan sonra nasil

degerlendirilecegi acik ve anlasilir

olarak belirtilmistir.

Tablo 4’te goruldigu gibi, "Kazanimlarin nasil sinanacagi agik ve anlasilir bigimde ifade edilmistir.”
maddesi, programin dlgme ve degerlendirmeye iliskin ortalamasi en yiiksek maddedir ( X=3.81). Bu
maddeye, Ogretmenlerin % 59.30'u  “katilyorum”, % 13.30'u “Tamamen katiliyorum” yanitini
vermislerdir. Olcme ve degerlendirmeye iliskin maddelerden, "Ol¢me araglarinin uygulandiktan sonra
nasil degerlendirilecegi acik ve anlasilir olarak belirtilmistir.” maddesi ortalamasi en diisik maddedir
(X=3.55). Bu maddeye, 6gretmenlerin % .90’n1 “Hi¢ Katilmiyorum”, % 10.60"I “Katilmiyorum”, % 30.10’nu
“Kismen katiliyorum”, yanitini vermislerdir. Olgme degerlendirmeye iliskin maddelerin ortalamasi 3.75,
standart sapmasi .88’dir.

Arastirmaya katilan okul 6ncesi ve okul rehber 6gretmenlerinin okul 6ncesi egitim rehberlik
programinin genel ézelliklerine iliskin puanlarinin f, % ve X degerleri Tablo 5’de verilmistir. Tablo 5'te
gorildigu gibi, programin geneline iliskin maddelerden "Program, 6grencilerin psiko-sosyal gelisimine
katki saglamakladir.” maddesi, ortalamasi en yiiksek maddedir (X=3.80). Bu maddeye, 6gretmenlerin %
56.60"1 “katiliyorum”, % 15.90'n1 “tamamen katiliyorum” yanitini vermislerdir. "Program, okullardaki
PDR hizmetleri bakimindan standartlasmayi saglamistir.” maddesi ortalamasi en diisik maddedir
(X=3.42). Bu maddeye dgretmenlerin % 2.70’i “Hi¢ Katiimiyorum”, % 11.50'si “Katilmiyorum”, % 34.50'si
“Kismen katiliyorum”, yanitini vermislerdir. Programin genel 6zelliklerine iliskin maddelerin ortalamasi
3.73, standart sapmasi .58'dir.
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Tablo 5.
Programin Genel Ozelliklerine iliskin Puanlarin Dagihmi.
Tamamen Kismen Hig
katiliyorum katiliyorum Katilmiyorum Katilmiyorum
(5) Katiliyorum (4) (3) (2) (1)
Kazanimlara iliskin Maddeler f % f % f % f % f % X
38. Program, okullardaki PDR 9 7.96 49 4336 39 34.51 13 11.50 32.65 342

hizmetleri bakimindan

standartlasmayi saglamistir.

39. Program, 6grencilerin psiko- 18 15.92 64 56.63 22 19.46 9 7.96 - - 3.80
sosyal gelisimine katki

saglamakladir.

40. Program, PDR hizmetlerine 12 10.61 39 34.51 53 46.90 8 7.07 1 .88 3.46
diizen gelmesini saglamistir.

41. Program ile PDR hizmetlerine 13 11.50 50 44.24 42 37.16 8 7.07 - - 3.60
verilen 6nem artmistir.

42. Program ile sinif rehber 16 14.15 50 44.24 33 29.20 14 12.38 - - 3.60

o6gretmenlerinin, PDR alanindaki
bilgi ve deneyimlerini
arttirmalarina olanak saglanmistir.

43. Program genel olarak 25 22.10 45 39.82 36 31.88 5 4.42 21.76 3.76
uygulanabilir niteliktedir.
44. Program, diger programlarin 16 14.15 55 48.67 38 33.60 4 353 - - 3.72

bitlinleyici bir pargasi

niteligindedir.

45. Programin tanitim ¢alismalari 9 7.96 46 40.70 48 42.47 5 4.42 5442 3.44
yeterlidir.

Tartisma, Sonug ve Oneriler

ilkdgretim ve Ortadgretim Kurumlan Sinif Rehberlik Programi ve Okul Oncesi Egitim Rehberlik
Programi ayni ogeleri icermektedir. Ayrica, dogrudan Okul Oncesi Rehberlik Programi’na iliskin
arastirmalarin olmamasi nedeniyle calismanin sonuglari, rehberlik programina iliskin yapilan diger
calisma sonuclariyla birlikte degerlendirilmistir.

Konya ili merkez ilgelerinde bulunan anaokullarinda gorevli okul o6ncesi ve okul rehber
dgretmenlerinin Okul Oncesi Rehberlik Programi’na iliskin gérislerini belirlemek amaciyla yapilan
arastirma sonucunda, 6gretmenlerin programa iliskin gorislerine ait ortalama deger 3.73 bulunmustur.
Elde edilen bulgular dogrultusunda, programin hedefler 6gesi ( X=3.85) en yiiksek, yeterlilik 6gesi ise (
X=3.66) en diisiik ortalama puana sahip boyutu olarak gdze ¢arpmaktadir. Bu bulgular dogrultusunda,
okul 6ncesi d6gretmenleri ve okul rehber &gretmenlerinin Okul Oncesi Rehberlik Programi’ni biyik
dlgiide yararli ve olumlu olarak degerlendirdikleri séylenebilecegi disiinilmektedir. Okul Oncesi
Rehberlik Programi’nin kazanimlara iliskin maddelerinden "Kazanimlar sistematik ve tutarl bir sekilde
ifade edilmistir.” maddesinin, 6gretmenler tarafindan programin kazanimlari iginde en olumlu
degerlendirdikleri ve en yiiksek ortalamaya sahip madde oldugu goriilmektedir (X =4.00). Bu madde,
anketin maddeleri icerisinde en yliksek ortalamaya sahip maddesi olarak gbze carpmaktadir. Elde edilen
bu sonug, alan yazinda programin kazanimlarina iliskin olumlu goéruslerin belirtildigi calisma sonuglariyla
benzerlik géstermektedir (Basaran, 2008; Esen, 2009; Torunoglu, 2015; Yazglinoglu & Demirel 2012).
Diger yandan, kazanimlara iliskin "Kazanimlar, bir ders saatinde gergeklestirilebilir niteliktedir." maddesi
ortalamasi en diisiitk madde olarak bulunmustur (X =3.69). Elde edilen bu sonug, okullardaki rehberlik
hizmetlerini ve program uygulamalarini konusunda vyapilan bazi c¢alismalarda, kazanimlarin
gerceklestirilmesi icin orta diizeyde yeterli oldugu (Topcu, 2014) ve zamanin yeterli olmadigi yonindeki
bulgularla (Bardakgi, 2011; Berber,2010; Demirel, 2010; Terzi, Tekinalp & Leuwerke, 2011; Yazglinoglu &

541



Mustafa GULER, Burhan CAPRi — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 523-546

Demirel 2012) benzerlik géstermektedir. Diger yandan, 6grenci gorlslerinin degerlendirildigi arastirma
sonuglarinda zaman yetersizligi sorun olarak tespit edilmistir (i¢tiizer, 2017). Bu sonugtan yola ¢ikarak,
kazanimlarin gergeklestirilmesi i¢cin zaman agisindan sorun oldugunun sdylenebilecegi diistiniilmektedir.

Programin icerigine iliskin maddelerden "Program, ogrencilerin kendilerini tanimalarina, kabul
etmelerine ve gelistirmelerine olanak saglar.” maddesinin, 6gretmenler tarafindan programin igerigine
iliskin ortalamasi en yiiksek maddesi olarak puanlandigi goriilmektedir (X=3.79). Diger yandan, "Yeterlik
alanlari belirlenirken bolgesel farkliliklar dikkate alinmistir." maddesinin ise 6gretmenler tarafindan
ortalamasi en diisiik madde olarak puanlandigi géze carpmaktadir (X=3.37). Literatiirde bu maddelerden
elde edilen sonuglar destekleyen arastirmalar séz konusudur. ictiizer (2017) tarafindan ortadgretim
kurumlarinda vydritilen psikolojik danisma ve rehberlik hizmetlerinin degerlendirildigi arastirma
sonucunda, programin o6grencilerin kendilerini tanimalarina ve kabul etmelerine yardimci oldugu
sonucuna ulasiimistir. Benzer bicimde, Yazgliinoglu ve Demirel'in (2012) ilkégretim kurumlari sinif
rehberlik programina iligkin okul ve sinif rehber 6gretmenlerinin goruslerinin  degerlendirildigi
arastirmada, programin 06grencilerin kendilerini tanimalarina ve gelistirmelerine olanak sagladig
belirlenmistir. Ayrica, Demirel'in (2010) sinif rehberlik programinin degerlendirdigi ¢alismasinda,
uzmanlarin yeterlik alanlari belirlenirken bélgesel farkliliklarin dikkate alinmasi gerektigi ifade edilmistir.
Ancak, giincel arastirma sonuglari 1siginda yeterlik alanlari belirlenirken bolgesel farkliliklarin yeterince
dikkate alinmadigi séylenebilir.

Etkinliklere iliskin maddelerden, "Etkinlikler iligkili oldugu yeterlik alanlari ile 6rtiismektedir.”
maddesinin, 6gretmenler tarafindan programin etkinliklere iliskin ortalamasi en yiiksek maddesi olarak
puanlandigi goérilirken (X=3.87), "Etkinliklerde kullanilacak dgretim materyali programin uygulanacag
her bolge icin kolay ulasilabilirdir." maddesinin ise ortalamasi en diisiik maddesi olarak puanlandigi goze
carpmaktadir (X=3.55). Bu madde bulgularina benzer olarak, Yazgiinoglu & Demirel (2012) tarafindan
yapilan okul ve sinif rehber 6gretmenlerinin ilkdgretim kurumlari sinif rehberlik programina iligkin
goruslerinin degerlendirildigi calismada, 6gretmenlerin etkinliklerde kullanilacak 6gretim materyaline
ulagim konusunda sorun yasadiklari ifade edilmistir. "Etkinlikler kazanimlari gergeklestirmeye hizmet
etmektedir.” maddesi 6gretmenler tarafindan olumlu degerlendirilen ve ortalamasi (X =3.84) yiksek
olan diger bir maddedir. Bu madde sonucuna benzer olarak, Demirel’in (2010) ilk6gretim ve ortadgretim
kurumlari sinif rehberlik programinin degerlendirilmesinin yapildigi calismada, etkinliklerin kazanimlari
gerceklestirmeye katki sagladigi ifade edilmistir.

Olgme ve degerlendirme maddeleriyle ilgili olarak elde edilen sonuglara bakildiginda, "Kazanimlarin
nasil sinanacagi acgik ve anlasilir bicimde ifade edilmistir.” maddesi, 6§retmenlerin programin dlgme ve
degerlendirmeye iliskin ortalamasi en vyiksek maddesi olarak gdéze c¢arpmaktadir (X=3.81).
Ogretmenlerin kazanimlarin degerlendirilmesinin nasil yapilacaginin acik ve segik olarak ifade edilmis
olmasini olumlu olarak degerlendirdikleri sdylenebilir. Bu sonug, alanyazinda 6gretmen ve 6grenci
gorislerine dayall elde edilen arastirma sonuglariyla (ictiizer, 2017; Yazgiinoglu & Demirel, 2012)
benzerlik gostermektedir. Olgme ve degerlendirmeye iliskin maddelerden, "Olgme araglarinin
uygulandiktan sonra nasil degerlendirilecegi agik ve anlasilir olarak belirtilmistir." maddesi ise
dgretmenler tarafindan ortalamasi en disiik maddesi olarak puanlandigi gériilmektedir (X=3.55). Bu
bulgu, alanyazinda programin 6lgme degerlendirme boyutu icin elde edilen arastirma sonuglariyla
(Demirel, 2010; Kizil, 2007; Yazgiinoglu & Demirel, 2012) benzerlik géstermektedir. Bu sonuglardan yola
cikarak, programin o6lgme ve degerlendirme calismalarinda 6gretmenlerin bazi sorunlar yasadigi
sdylenebilir. Okul Oncesi Rehberlik Programinin dlgme degerlendirme boyutunda ihtiya¢c analizi
formlari, kazanim kontrol listeleri, gozlem listeleri ve uygulanmasi uzmanhk gerektiren gelisim
envanterleri (GECTA, DENVER |Il, AGTE vb.) 6gretmen ve okul rehber 06gretmeni tarafindan
doldurulmaktadir. “Olcme araclarinin uygulandiktan sonra nasil degerlendirilecegi acik ve anlasilir olarak
belirtilmistir” maddesinin en disik ortalamaya sahip olmasi 6gretmenlerin kullanilan élgme araglarinin
degerlendirilmesinde sikinti yasiyor olabileceklerini akla getirmektedir. Konu ile ilgili yapilan diger
calismalar (Demirel, 2010; Yazgiinoglu & Demirel, 2012) 6gretmenlerin 6lgme araglari ile ilgili genel
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actklama yapilmis olmasi, formlarin nasil puanlanacagl ve degerlendirileceginin belirtiimemesi ve
formlarin gesitliligi gibi sorunlar yasadiklarini ortaya koymaktadir.

Ogretmenler tarafindan "Program, 6grencilerin psiko-sosyal gelisimine katki saglamaktadir.”
maddesi, programin geneline iliskin maddelerden ortalamasi en yiiksek olani olarak goze gcarpmaktadir
(X=3.80). Gelisimsel rehberlik, &grencilerin kisisel gelisimleri ve bireysel potansiyelleri {izerinde
odaklanmaktadir (Myrick, 1997). Okul psikolojik danisma ve rehberlik hizmetleri 6grencilerin, zihinsel,
bedensel, duygusal ve psikososyal yonden saglkl bir bicimde gelisebilmelerini amaglamaktadir. Bu
arastirmada, "Program, o&grencilerin psiko-sosyal gelisimine katki saglamaktadir.” maddesinin,
ortalamasi en yiksek madde olusunun, programin okul Oncesi rehberlik hizmetlerinin bu amacinin
gerceklesmesine katki saglamis olabilecegi seklinde yorumlanabilecegi distiniimektedir. Benzer
bicimde, diger arastirma sonuglarinda, programin 6grencilerin psiko-sosyal gelisimine katki sagladigina
iliskin gorasler vurgulanmistir (Demirel 2010; Terzi, Tekinalp & Leuwerke, 2011; Yazgiinoglu & Demirel,
2012). Diger yandan, "Program, okullardaki PDR hizmetleri bakimindan standartlasmayi saglamistir."
maddesinin ortalamasi en diisik maddesi olarak puanlandigi goriilmektedir (X=3.42). Demirel (2010)
tarafindan ilkdgretim ve Ortadgretim Kurumlari Sinif Rehberlik Programi’nin degerlendiriimesinin
yapildigi calisma sonuglarinda, bu ¢alismanin aksine programin, rehberlik hizmetlerinin
standartlastiriimasina katki sagladigi vurgulanmaktadir.

Sonug olarak, arastirmaya katilan okul rehber 6gretmenleri ve okul dncesi 6gretmenleri, programda
yer alan kazanimlarin vyeterlik alanlarina uygun ve 06grencilerin ihtiyaclarinin dikkate alinarak
hazirlandigini ifade etmislerdir. Etkinliklerin anlasilir bir sekilde diizenlenmis olmasina bagh olarak
etkinliklere iliskin goriislerinin genel olarak olumlu oldugu, kazanimlarin degerlendirilmesinin nasil
yapilacaginin agik ve segik olarak ifade edilmis olmasini da olumlu olarak degerlendirdikleri ancak okul
oncesi 6gretmenlerinin 6lgme araglarinin uygulandiktan sonra nasil degerlendirilecegi konusunda sorun
yasadiklari gorilmistir.Bu noktada, okul Oncesi 6gretmenleri ve okul rehber 6gretmenlerinin okul
oncesi rehberlik programini biytk o6lclide yararh ve uygulanabilir bulduklari ve olumlu olarak
degerlendirdikleri ( X=3.85) yoniindeki sonuclarin, gelisimsel ve psikolojik danisma programinin
ogretmen ve okul rehber 6gretmen gorislerine gore yararlh ve etkili oldugunu gosteren, olumlu
diisiindiklerini ortaya koyan diger arastirma sonuglarini (Berber, 2010; Dahir, Burnham & Stone, 2009;
Esen, 2009; Kizil, 2007; Nazl, 2008; Nazlh, 2014; Terzi, Tekinalp & Leuwerke, 2011) destekledigi
soylenebilir.

Arastirmadan elde edilen tim bulgu ve sonuglar géz 6niinde bulundurularak asagidaki 6nerilerde
bulunulabilir:

e Okul oncesi egitim kurumlarinda ders saatleri yeniden gbézden gegirilerek etkinlikler igin ayrilan
surelerin arttirilmasi amaciyla egitim programina rehberlik saati eklenebilir.

e Programin ve rehberlik etkinliklerinin etkin uygulanmasi icin okul 6ncesi kurumlarinin tamaminda
rehber 6gretmenlerin gdrev almasi saglanabilir.

e Kazanimlarin gerceklesmesine katki saglamasi amaciyla okul rehberlik servislerinde etkinliklerin
uygulanmasi ile ilgili gerekli tim arag ve gerecler bulundurulabilir.

e Ogretmenlerin dlcme ve degerlendirme ve rehberlik hizmetleri konusunda bilgi diizeylerinin
arttirlmasina yonelik Milli Egitim Bakanligi tarafindan okul oncesi 6gretmenlerine hizmetigi egitim
calismalari yapilabilir.

e Uygulayicilarin gorisleri dogrultusunda programda yer alan 6lgme ve degerlendirme formlari gbzden
gecirilebilir ve yeniden dlzenlenecek olan formlar gocuklarin duyussal 6zellikleri dikkate alinarak
hazirlanabilir.

e Programin degerlendirilmesi amaciyla rehber 6gretmenlerin ve okul dncesi 6gretmenlerinin gorisleri
alinarak karsilastirmali ¢alismalar yapilabilir.

e Bu arastirma Konya ili merkez ilgeleri ile sinirlidir. Bu ¢alismanin bir benzerinin farkl illeri veya (lke
genelini igine alan bir 6rneklem grubu Ustiinde genisletilerek yapilabilecegi distintilmektedir.
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Bilgilendirme

Bu calisma 20-23 Nisan 2017 tarihleri arasinda diizenlenen 26. Uluslararasi Egitim Bilimleri
Kongresi'nde s6zIi bildiri olarak sunulmusgtur.
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