
FEATUREFEATURE

40 Knowledge Quest  |  Evaluation and Assessment for Learning

All materials in this journal subject to copyright by the American Library Association 
may be used for the noncommercial purpose of scientific or educational advancement 

granted by Sections 107 and 108 of the Copyright Revision Act of 1976. Address 
usage requests to the ALA Office of Rights and Permissions.



Co-Planning  
and  
Co-Implementing 
Assessment  
and Evaluation  
Strategies  
for Inquiry  
Learning
Judi Moreillon
info@storytrail.com

41Volume 47, No. 3  |  January/February 2019

All materials in this journal subject to copyright by the American Library Association 
may be used for the noncommercial purpose of scientific or educational advancement 

granted by Sections 107 and 108 of the Copyright Revision Act of 1976. Address 
usage requests to the ALA Office of Rights and Permissions.



Assessment and evaluation are not 
optional for school librarians who 
want to be valued as full-fledged 
instructional partners. School 
librarians must document evidence 
of practice. Classroom teachers 
plan, implement, and assess student 
learning outcomes and then evaluate 
the effectiveness of their instruc-
tion. If school librarians are to 
be considered and serve as equal 
partners with classroom teachers and 
specialist colleagues, then compre-
hensive collaboration will include 
co-planning, co-implementation, 
co-assessment, and co-evalua-

tion. Sharing the responsibility 
for assessment is a way for school 
librarians to be valued members 
on their schools’ academic teams. 
Developing assessment expertise 
through coteaching is a pathway to 
leadership for school librarians.

All assessment should be conducted 
with the goal of improving learning. 
Giving students timely, specific, 
actionable feedback during an 
in-progress learning experience 
is a way for coteachers to monitor 
students’ understanding and gauge 
the effectiveness of educators’ 
instruction. This can be particularly 

true for longer periods of deeper 
learning such as those associated with 
inquiry, project-based, and problem-
based learning. Effective feedback 
educators provide students contains 
specific steps to take to reach the 
learning goals for the project. As 
Rick Stiggins and Jan Chappuis 
(2012) have noted, assessment 
should be for learning rather than of 
learning. Assessment must be a path 
to improvement for students and for 
educators.

Self-assessment is also a necessary 
activity for all learners—youth and 
adults alike. Students must be given 
opportunities to self-assess their 
progress if they are to become self-
regulating independent learners. 
Educators must take time to monitor 
and reflect on the effectiveness of 
their instructional practices and 
the resources and tools offered to 
support learning outcomes. When 
classroom teachers and school 
librarians co-plan and coteach, their 
reflective practice is strengthened 
by having two (or more) perspectives 
on what is working or has worked 
well and what can be improved at the 
next opportunity. When students, 
classroom teachers, and school 
librarians provide each other with 
feedback, the chances for success 
increase exponentially.

Assessment is a critical aspect of 
instructional partnerships. AASL 
recently published two position 
statements and included them in 
AASL’s National School Library Standards 
for Learners, School Librarians, and School 
Libraries (2018). “Definition of an 
Effective School Library Program” 
states that an effective program 
requires a certified school librarian 
who is an instructional leader and 
teacher. “Collaboration” is one of 
the definitions included in that 
position statement: “working with a 
member of the teaching team to plan, 
implement, and evaluate a special-
ized instructional plan” (AASL 

Figure 1. Elementary Collaborative Planning Form.

From J. Moreillon, Coteaching Reading Comprehension Strategies in 
Elementary School Libraries (Chicago: ALA 2013). Licensed under the 
Creative Commons Attribution–Noncommercial–Share Alike 2.5 
License: http://creativecommons.org/licenses/ by-nc-sa/2.5/.
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2016a). This definition also frames 
collaborative practices specified 
in the “Instructional Role of the 
School Librarian” position statement 
(2016b). For school librarians, col-
laboration and participation in 
assessment are ways to be accountable 
to colleagues and to students as well.

Inquiry learning is a framework for 
teaching and learning that supports 
empowered students in taking 
ownership of their own learning. 
Inquire is one of the Shared Founda-
tions in the new AASL Standards. 
When learners inquire, they “build 
new knowledge by inquiring, 
thinking critically, identifying 
problems, and developing strategies 
for solving problems” (AASL 2018, 
34). During inquiry learning, 
students increase their content 
knowledge. They learn and practice 
transferrable skills such as creativity 
and innovation, critical thinking 
and problem solving, communica-
tion, and collaboration, also known 
as the 4Cs (Partnership for 21st 
Century Learning). Learners also 
develop dispositions, such as flex-
ibility and persistence, that will serve 
them well in their schooling and 
throughout their lives.

Co-Planning for Assessment 
During Inquiry Learning

School librarians can apply, further 
develop, and share their expertise 
in assessing student learning 
throughout the inquiry process, 

including during the planning stage 
and at its culmination. During co-
planning, classroom teachers and 
school librarians begin by consulting 
the classroom curriculum and 
connecting it with students’ interests, 
background knowledge, and district, 
state, or national learning targets for 
students. Educators apply creativity 

and critical thinking as they guide 
inquiry learning that finds the sweet 
spot between required curriculum 
and standards-based outcomes and 
student engagement, motivation, and 
commitment. Giving students voice 
and choice starts with listening to 
how they connect with the learning 
topic, project, or problem presented. 
This search for relevance is an 
essential aspect of launching an 
inquiry unit.

When planning assessments to 
monitor student understanding 
and attainment of target outcomes, 
educators plan with the end in 
mind. When considering what they 
should measure, many educators 
turn to the tenets of Understanding 
by Design, or UbD. Grant Wiggins 
and Jay McTighe (2005) provided 
a straight-forward response to the 

“what” assessment question: What do 
we want students to know and be able 
to do as a result of learning? During 
the planning process, coteachers 
set goals, or learning objectives, for 
students. They conduct a task analysis 
to determine what specific knowledge, 
competencies, skills, and disposi-
tions students need to gain in order 
to reach the lesson or unit objectives. 

Figure 2. Secondary Collaborative Planning Form.

From J. Moreillon, Coteaching Reading 
Comprehension Strategies in Secondary School 
Libraries (Chicago: ALA 2012). Licensed 
under the Creative Commons Attribution-
Noncommercial-Share Alike 2.5 License: 
http://creativecommons.org/licenses/by-
nc-sa/2.5/.
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To increase learning for students, 
collaborating educators must also 
focus on “how” as they determine the 
best ways to collect, analyze, and use 
outcomes data in all 4Cs.

Educators use formative and 
summative assessments to determine 
the quality of student learning 
during the inquiry process. 
Formative assessments provide 
educators with feedback on students’ 
understanding while inquiry is in 
progress. Students use the timely, 
actionable feedback on formative 
assessments to modify their per-
formance and stay on track to meet 
the learning objectives. Educators 
use formative assessments to modify 
their instruction to meet students’ 
needs for more information or 
practice. These assessment tools help 
educators and students improve while 
interventions can improve learning 
outcomes. Summative assessments 
administered at the end of a learning 
event are often evaluative. These 
assessments are related directed to 
the overarching learning objective(s) 
for the inquiry and are often repre-
sented by project scores and grades.

Figures 1 and 2 are sample 
classroom-library collabora-
tive planning forms. Both forms 
include coteachers’ standards-based 
learning objectives for students, and 
educators’ initial ideas about the 
evaluation or summative criteria 
and tools educators will use to 
measure students’ attainment of 
those objectives. However, based 
on their task analysis during the 
planning process, educators will 
want to consider additional assess-
ments. Journaling, exit slips, graphic 
organizers, rubrics, and more can 
be used throughout the inquiry 
unit to monitor students’ progress 
during the process. And as with 
the content of all learning plans, 
assessment tools may change or need 
to be revised based on what educators 
discover along the way.

Collecting Formative 
Assessment Data

Coteaching can increase the reli-
ability of assessments. Educator 
observation can be strengthened 
when two or more coteaching 
educators are guiding and 

monitoring students’ inquiry. It 
is certainly more difficult for one 
educator to monitor an entire 
classroom of students through 
observation than it is for two or 
more. Collaborating educators can 
share their observations with one 
another in real time during teaching 
and learning events as well as debrief 
after them. Shared observations can 
be more comprehensive and reliable 
than the efforts of a single educator.

While there are many indirect ways 
to document evidence, evidence of 
practice places a “higher premium on 
direct measures of student learning” 
(Todd 2007, 71). During the inquiry 
process, formative assessments 
are used to collect data regarding 
students’ development of various 
subskills and dispositions. These 
assessment tools can simultaneously 
chart student progress on the over-
arching learning objectives as well as 
on the necessary skills that support 
students in achieving those targets.

Figure 3 shows such an example. 
After coteaching lessons on dis-
tinguishing between primary and 

  

From J. Moreillon, Coteaching Reading Comprehension Strategies in Secondary School Libraries (Chicago: American Library Association, 2012). Licensed under the Creative Commons Attribution–
Noncommercial–Share Alike 2.5 License: http://creativecommons.org/licenses/by-nc-sa/2.5/. 

Figure 3. Notemaking and Works Consulted Rubric  
 
Student’s Name: ___________________________________________________Date: ___________________Period: _________________ 
Assess your notemaking and research process by putting your initials in the description that best describes your work in each area 
(Notemaking Formats, Sources, and Works Consulted). 
 
 RUBRIC POINTS 

20 18 15 10 5 1 0 
Notemaking 
Formats 
 

Student uses 
single words, 
short phrases in 
own words, 
abbreviations, 
and bulleted 
lists. 

Student uses 
single words, 
short phrases in 
own words, and 
abbreviations; 
no bulleted 
lists. 

Student uses 
single words and 
short phrases in 
own words but 
uses no 
abbreviations 
or bulleted lists. 

Student copies 
short phrases or 
whole sentences 
from sources 
with quotation 
marks. Few 
notes are written 
in student’s own 
words. 

Student copies 
short phrases or 
whole sentences 
from sources 
without 
quotation 
marks. 

Notes are 
unreadable or 
incomplete. 

Notes are not 
turned in. 

Primary or 
Secondary 
Sources 
 

All notes are 
marked 
correctly with a 
P or S in 
parentheses 
(Primary or 
Secondary 
Source). 

One or two 
notes are not 
marked or 
marked 
incorrectly with 
a P or S 
(Primary or 
Secondary 
Source). 

Three notes are 
not marked or 
marked 
incorrectly with 
a P or S 
(Primary or 
Secondary 
Source). 

Four notes are 
not marked or 
marked 
incorrectly with 
a P or S 
(Primary or 
Secondary 
Source). 

Five notes are 
not marked or 
marked 
incorrectly with 
a P or S 
(Primary or 
Secondary 
Source). 

More than five 
notes are not 
marked or 
marked 
incorrectly with 
a P or S 
(Primary or 
Secondary 
Source). 

Notes are not 
marked or are 
marked 
incorrectly with 
a P or S 
(Primary or 
Secondary 
Source). 

Works 
Consulted 
 

All entries are 
correct using 
MLA format. 

Entries are 
mostly correct, 
but have one or 
two errors or 
missing 
components. 

Entries are 
mostly correct, 
but have three 
errors or missing 
components. 

Entries are 
mostly correct, 
but have four 
errors or missing 
components. 

Entries have 
numerous 
errors or 
missing 
components. 

Entries are not 
appropriate or 
relevant to the 
research. 

A Works 
Consulted list is 
not turned in. 

 
Student Points (60 total points possible):_______ Teacher Points (60 total points possible):_______ Total Points (120 total points possible):_______ 
 
Comments (on reverse): 

Figure 3. Notemaking and  
Works Consulted Rubric.

From J. Moreillon, Coteaching 
Reading Comprehension Strategies in 
Secondary School Libraries (Chicago: 
ALA 2012). Licensed under the 
Creative Commons Attribution–
Noncommercial–Share Alike 2.5 
License: http://creativecommons.
org/licenses/by-nc-sa/2.5/.
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secondary sources, educators may 
teach or reteach the subskills of 
notemaking and keeping a running 
record of the works students consult 
during an inquiry process. Students 
could use this rubric to self-assess 
their progress, and educators 
could co-assess students’ ability 
to determine source types as well 
as attainment of these subskills. 
Students can use the comment 
section to ask questions. Educators 
can use it to provide specific steps for 
improvement.

When educators co-analyze formative 
assessment data they look for 
individual student’s misunderstand-
ings or lower performance as well 
as for patterns among students in 
the class or course. One or both 
educators may work one-on-one 
with individual students or small 
groups of students whose formative 
assessments suggest reteaching may 
be helpful to them. Coteachers may 
also find that reteaching, providing 
additional examples, or reframing 
the target objective or subskills 
should involve the entire class. 
Having two or more profession-
als to collectively review formative 
assessments increases the validity 
of educators’ analyses and results 
in more consistent and effective 
feedback for students.

Collecting and Analyzing 
Summative Assessments

In inquiry learning, students and 
educators use summative assess-
ments to evaluate students’ final 
products, presentations, and their 
overall performance in terms of the 
standards-based learning objectives. 
If educators and students have 
benefited from formative assess-
ments, then summative measures 
will show positive improvements as 
a result of educators’ interventions. 
Summative assessments should be 
designed to measure achievement in 
terms of the knowledge, competen-

cies, skills, and dispositions students 
developed as they reached for the 
target objectives. Summative assess-
ments include tests, final product 
and presentation rubrics, reflective 
writing, and other tools that measure 
the sum total of the student outcomes 
for the learning event.

Effective summative assessment 
tools should help guide student 
learning throughout the inquiry 
process. These assessments should be 
distributed to students or co-created 
with students near the beginning of 
the inquiry process, and should be 
on hand for students and educators 
to refer to throughout the process. 
When students and educators 
regularly revisit the target learning 

objectives for inquiry, they are more 
likely to stay on course or get back on 
track to meet the expected outcomes.

Deeper learning experiences may 
require one or more summative 
assessments. Single summative 
assessments that touch all the bases 
may be useful as reminders of the 
various components of a creative 
final product that effectively dem-
onstrates students’ new knowledge. 
Educators may provide multiple 
summative assessments for various 
aspects of the inquiry unit. Some 
assessments may focus on subskills 
and dispositions while others may 
hone a focus on content knowledge 
and competencies.

Figure 4. Drawing Inferences Group Work and Multimedia Product Rubric.

Adapted from J. Moreillon, Coteaching Reading Comprehension Strategies in 
Secondary School Libraries (Chicago: ALA 2012). Licensed under the 
Creative Commons Attribution–Noncommercial–Share Alike 2.5 
License: http://creativecommons.org/licenses/by-nc-sa/2.5/.
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The Group Work and Multimedia 
Project Rubric (see figure 4) was 
designed to measure multiple 
aspects of students’ final group 
projects. It guides students in 
targeting audiences and provides 
tips for successful collaborative 
planning. It measures students’ use 
of evidence from their background 
knowledge and research to support 
the inferences they will make in their 
presentations. It asks students to use 
media ethically and to consider how 
their final products appeal to the 
audiences’ senses for the purpose of 
persuading them of the correctness 
of learners’ inferences.

The majority of this rubric could 
be completed by student groups 
self-assessing as a team. However, 
the rubric includes an individual 
reflection component. This 
component is designed to help 
individual students self-assess 
their practice and development of 
dispositions, a frequently missed 
opportunity for students and 
educators. Educators can suggest 
effective prompts to guide students as 
they reflect. These reflective pieces 
are powerful metacognitive tools for 

students that help them learn about 
themselves as learners. Students’ 
reflections also give educators a 
window into students’ thoughts 
and feelings that may not otherwise 
be known. (Ideally, educators will 
guide students to notice how they are 
applying dispositions throughout 
the inquiry unit and involve them 
in self-assessment throughout the 
process—not just at the end of the 
unit.)

Co-Evaluating a Cotaught 
Inquiry Unit

Just as co-assessing formative assess-
ments helps educators provide 
improved instructional support 
for students, so does co-assessing 
summative assessments. Educators 
may work together to assess anchor 
examples that demonstrate various 
levels of achievement. They may 
continue to assess student work as a 
team, or they may assess work indi-
vidually and come back together to 
compare their findings. One or both 
educators may also provide written 
comments that can guide students’ 
performance during future learning 
experiences. With final assessments 

in hand, educators will once again 
look at individual achievement as well 
as patterns of achievement among 
students or groups of students.

Debriefing with one another after 
the completion of an inquiry unit is 
essential collaborative work. Below 
are possible questions coteachers 
may ask themselves and each other as 
they evaluate the success of a unit and 
specify areas for improvement. This 
type of shared evaluation requires 
a high level of trust between school 
librarians and classroom teachers, 
and it deepens their commitment to 
continuous improvement.

1. Describe the student outcomes 
in terms of data source(s).

2. What worked especially well in 
the unit?

3. What could be improved next 
time?

4. Were the resources lacking, 
adequate, or supportive of the 
learning goals? Explain. (See 
Collection Map in figure 5.)

Figure 5. Collection Map.

From J. Moreillon, Coteaching Reading 
Comprehension Strategies in Secondary 
School Libraries (Chicago: ALA 2012). 
Licensed under the Creative Commons 
Attribution-Noncommercial-Share Alike 
2.5 License: http://creativecommons.
org/licenses/by-nc-sa/2.5/.
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5. Were the technology tools 
used effective? Explain. 
(Moreillon 2012)

School librarians who co-plan, 
coteach, and co-assess student 
learning outcomes and the instruc-
tion itself also gather evidence of 
the relative strength or weakness of 
school library resources and tools. A 
collection map for an inquiry unit 
such as the one shown in figure 5 
can be an excellent way for school 
librarians to evaluate and improve 
the library’s resources. It can also be 
a powerful advocacy tool. Sharing 
these data with decision-makers 
may make a case for increasing the 
library’s materials budget.

Assessment and Leadership

Co-assessing student learning is 
job-embedded professional develop-
ment for school librarians and their 
colleagues (Moreillon 2018). By col-
laborating with classroom teachers 
and specialists at all grade levels and 
in all content areas, school librarians 
can receive and give a master class 
in effective assessment strategies. 
They can learn from the assessment 
expertise of content experts 
(classroom teachers and specialists) 
in all disciplines and note similari-
ties and differences between specific 
coteachers’ assessment strategies. 
They can co-develop assessment tools 
that can be used by other educators 
in multiple content areas, such as 
rubrics for assessing notemaking, 
graphic organizers for document-
ing the ethical use of resources and 
media, or questions that can be used 
to monitor the growth and develop-
ment of dispositions. By engaging 
with others in designing and admin-
istering assessment tools, school 
librarians are perfectly positioned to 
develop their own level of expertise 
in assessing student learning 
outcomes and the effectiveness of 
instruction. They can also influence 
assessment practices throughout the 

school building and beyond through 
school librarian networks.

“Research shows that less teaching plus 
more feedback is the key to achieving 
greater learning” (Wiggins 2012, 16). 
When assessment is used for learning, 
school librarians can be recognized 
instructional partners and leaders 
in helping students, classroom 
teachers, administrators, and schools 
reach their targets for improve-
ment. School librarian leadership 
in improving student learning and 
achievement and improving educator 
proficiency will help all library 
stakeholders reach for their capacity 
to learn, teach, and use data for 
instructional improvement. Helping 
others reach their capacity is what 
effective leaders do.
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