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Abstract The aim of this study is to examine the
relationship between fourth-grade primary school students’
story-writing skills and their motivation to write. The study
group of the research is made up of 165 fourth-grade
students. The study was conducted within the framework
of the survey model. Within the scope of the research, the
Motivation to Write Profile, an assessment tool developed
by Codling and Gambrell [7], was used to measure the
students’ motivation to write, while the 6+1 Analytic
Writing and Evaluation Scale adapted to Turkish by
Ozkara [26] was used for assessing the students’
story-writing skills. In the study, it was determined that
female students’ writing motivation scores were higher
than those of male students and that, moreover, female
students’ story-writing skills were more developed than
those of male students. Furthermore, it was seen that the
students’ story-writing skills had a significant positive
relationship with the value they placed on writing and with
their self-efficacy as writers.

Keywords Story-writing Skills, Motivation to Write,
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1. Introduction

A story is a narration that deals with events that have
happened or might happen within the context of events,
place, time and people, with the aim of making reference to
a certain idea. Stories are effective reading texts that offer
the reader the opportunity to speculate, explain the
meaning, organise, recall and solve problems [2] Although
story comprehension begins in children in the preschool
years, it is known that around the age of eight, children
reach a level where they can remember all the elements of a
story. However, the story is a type of writing about which
children begin to be curious after a certain age. At the ages

of 10-12, children begin to take an increasing interest in
this type of writing [34]. This period can be called the age
at which children take an interest in real life. Children
develop their story comprehension over a period of time in
stages, namely by listening to what is narrated to them, by
explaining what they have read, and by writing [2,35].
Furthermore, the story occupies an important place in
children’s interpretation of what they have read [35].

Since the story contains a single event, it appears to be
an easy type of writing to write. Once students have
acquired the skill of writing, it is the first type of writing to
be taught to them. The writing skill is one of the language
skills that are taught to students in the first years of
elementary school. Various processes, skills, techniques,
operations and dimensions found in other areas are
included in this learning domain [13]. Motivation is also
one of these dimensions and this has an important place in
language learning.

Motivation may differ from person to person. People not
only have different levels of motivation, they also have
different motivations. That is, not only the level of
motivation, but also its source is varied [31].This situation
also applies to writing motivation. Lo and Hyland [19],
who consider writing as a need, deal with motivation,
which is a process leading students towards their goals, as a
factor which directs students’ learning activities and
interests. For example, while one student may do better and
more successful writing homework with the aim of being
appreciated by his or her family, teacher or environment,
another student may do this purely for himself or herself or
because he or she derives pleasure from it. Chakraborty and
Stone [6] stated that the motivation to write begins when
opportunities needed for creativity overlap with students’
interests.

Motivation plays an important role in the development
of students’ writing skills. In order to minimise individual
differences that may appear in the development of this skill,
the teacher must also include activities aimed at increasing
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writing motivation in the teaching process. Provided that
the necessary education is given, it is possible to increase
motivation in teaching [42]. Students who are well
motivated in the learning environment use their learning
capacities in the best way and perceive themselves as more
successful with regard to writing [33]. To increase the
motivation to write, it can be recommended that students be
encouraged to write about subjects that interest them, that
they be allowed to make a choice as to what they are to
write, and that they be given the chance to control what is
written [5].

Two factors come to the fore in writing motivation.
These are “writer self-efficacy” and “writing task value”.
According to Shavelson, self-efficacy is formed by a
person’s individual perception of their behaviours resulting
from their interactions with their environment, while
according to Burns, self-efficacy is the total of all a
person’s beliefs and values regarding himself or herself
[27]. According to another definition, however,
self-efficacy is an individual’s view of himself or herself
and is formed by his or her attitudes, emotions, perceptions
and behaviours [12].

Self-efficacy is based upon an individual’s learning
beliefs regarding his or her capacity, skills and endeavour.
Competence belief is an individual’s self-evaluation as to
whether or not he or she possesses the necessary skills for
performing a task [7]. Self-efficacy is an important factor
in learning [3,9]. Individuals who regard themselves as
qualified are more motivated to take part in an activity.

Another factor related to writing motivation is task value.

Writing task value is a concept in which information is
obtained regarding how much writers include writing in
their daily lives and how often they make efforts to write.
For an individual to determine whether he or she has made
the necessary effort to accomplish a task or not, how much
that person values that task is important. Value placed on a
task is related to how much importance a student attaches
to that task and to how interested he or she is in that task.

It is seen that a scale with a similar structure to that of the
writing motivation scale is found in the field of reading
motivation. In the Reading Motivation Profile
questionnaire, adapted to Turkish by Yildiz [39], the
concepts of reading task value and reader self-efficacy are
referred to. Reading task value is a concept including
information on how many readers include reading in their
daily lives and how often they engage in reading. Reader
self-efficacy is explained as a concept related to how much
an individual considers himself or herself competent in
reading skills.

It is also seen that one of the factors affecting writing
motivation is gender. Examining the studies conducted
[21,22,28], it was determined that female students were
more motivated to write and had higher levels of writer
self-efficacy compared to male students, and that they
wrote with a specific aim in mind.

In a study by Takimcigil Ozcan [33], the effect of
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writing motivation on the story-writing skills of
fourth-grade primary school students was examined. When
the story-writing skills of the students participating in the
study were examined according to the gender variable, it
was found that the mean scores in story-writing skills of
female students were significantly higher than those of
male students. Moreover, when the writing skills of
students from different socioeconomic levels were
examined with regard to gender, it was determined that the
mean scores in writing skills of female students from each
socioeconomic level (lower, middle and upper) were
higher than those of male students. It was concluded in the
study that gender and socioeconomic level had a significant
effect on the fourth-grade students’ motivation to write.
According to the study, scores for writing motivation in
female students were higher than those of male students.
Furthermore, it was determined that there was a significant
relationship between motivation to write and story-writing
ability.

In a study by Lam and Law [17], the relationship
between students’ writing motivation and their writing
performance was researched. The study group of the
research was made up of six teachers and their students in
Hong Kong. During the study, the teachers taught
expository-type text-writing. After the students had
completed their writing tasks, a questionnaire was applied
in order to learn their opinions about their motivation to
write and the writing process. The study revealed that there
was a significant relationship between the students’
motivation to write and their writing performance. In other
words, it was seen that as writing motivation increased,
there was also an improvement in writing performance.
Moreover, it was found that when the teachers used more
motivating writing strategies, the students were also more
motivated to write.

In a study conducted by Troia, Harbaugh, Shankland,
Wolbers and Lawrence [37], students’ story-writing skills
were examined with regard to certain variables. The study
group of the research was made up of 618 primary school
students from 4th grade up to 10th grade (except for 8th
grade). In the study, it was determined that students with
good writing ability, female students and students in higher
grades were better at writing fictional stories. Moreover, it
was determined that students in lower grades, female
students and students with better writing skills compared to
their peers allocated more time to writing activities both in
and out of school. Furthermore, it was concluded that the
grade level and gender variables had a direct effect on the
students’ writing activities. It was determined that as grade
level increased, the students became better at writing
fiction, and that story-writing skills in female students were
more developed than those of male students.

In a study by Yildiz, Aktas, Yekeler and Atas [40], in
which primary and middle school students’ story-writing
skills were examined with regard to grade level, it was
concluded that at almost all grade levels, female students
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included more story components in their stories than male
students did, and when story quality was considered, it was
found that total scores obtained for story quality were
higher as grade level increased and that female students
were also ahead of male students regarding the quality of
their stories.

In the current study, motivation for writing has been
examined by considering the writing task value and writer
self-efficacy dimensions. As the opportunities brought by
the age of technology increase in our era, an attempt has
been made to ascertain the effect of changes in the value
students place on writing and writer self-efficacy on their
story-writing skills. This study is important in that it is the
first study in Turkey that deals with the relationship
between writing motivation and the concepts of “writer
self-efficacy” and “writing task value”. From this aspect, it
differs from writing motivation studies appearing in the
literature. The aim of this study is to examine the
relationship between fourth-grade primary school students’
story-writing skills and their motivation to write. In line
with this aim, answers were sought to the following
questions:

1.  Does the writing motivation of fourth-grade primary
school students show a significant difference
according to their gender?

2. Do the story-writing skills of fourth-grade primary
school students show a significant difference
according to their gender?

3. Is there a significant relationship between writing
motivation and story-writing skills in fourth-grade
primary school students?

4. To what extent does writing motivation in
fourth-grade primary school students predict their
story-writing skills?

2. Method

2.1. Research Design

In this study, in which the relationship between
motivation to write and story-writing skills in fourth-grade
primary school students was examined, the scanning model
was used. The scanning model is defined as a research
design approach that aims to describe a past or existing
situation as it is [16]. In the study, this model was selected
because it attempts to determine the degree of the
relationship between the variables (story writing and
motivation to write) by describing an existing situation.
What is important in the scanning model is that an existing
situation can be observed without changing it.

2.2. Study Group

In the study, data was gathered from 200 fourth-grade
students studying at two state schools located in the

Cankaya district of Ankara during the 2017-2018 academic
year. However, following the cleaning of the data, 35
students were removed from the data set. The statistical
analyses were carried out on the data obtained from 165
fourth-grade students. Examining the distribution of the
students participating in the study according to gender, it is
seen that about 54% of the students were girls (N=89),
while about 46% of them were boys (N=76). The schools in
which the study was conducted are state schools with a
medium socioeconomic level. It can be said that the
schools have similar levels of academic success to each
other. The convenience sampling method was used to
select the study group. This sampling technique includes
voluntary participants who are suitable for the research aim

(8].

2.3. Data Collection Tools

As the data collection tools for the research, the
Motivation to Write Profile developed by Codling and
Gambrell [7] and the 6+1 Analytic Writing and Evaluation
Scale developed by Ozkara [26] were used.

Motivation to Write Profile Scale: This scale,
developed by Codling and Gambrell [7] was designed for
assessing motivation to write in students from second grade
up to sixth grade. It consists of two parts. The first part was
designed under the heading of “scale for determining
writing task value and writing self-concept”, while the
second part consists of face-to-face interviews. This
questionnaire can be conducted with the whole class at the
same time in order to determine the writing motivation of
the whole class. The scale in made up of a 14-item “writing
task value” dimension and a 12-item “writing self-concept”
dimension. The writing task value dimension is divided
into three sub-groups, namely narrative writing (3
questions), expository writing (3 questions) and general
writing (8 questions). The writing self-concept dimension
is similarly divided into three sub-groups, namely narrative
writing (4 questions), expository writing (4 questions) and
general writing (4 questions). The scale items are arranged
as four-response Likert-type questions. The options for
items with positively-oriented questions are scored from
positive to negative as “4-3-2-1°, while items having
negatively-oriented questions are scored in the opposite
direction for calculating total scores.

Adaptation of Motivation to Write Profile Scale to
Turkish:

Work on adaptation of the scale to Turkish was begun in
May 2017.

Linguistic Equivalence

The original version of the scale was translated into
Turkish by two linguists. The Turkish version of the scale
was presented to four academicians and lecturers working
in the field of writing education in order to obtain their
views. The experts evaluated the scale to determine
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whether or not the items conformed to the original ones and
whether or not the words or concepts included in the items
were the same in both cultures. Following the assessments,
revisions were made related to certain errors in translation
and to cultural confusion. After the scale had been revised,
the new version was again sent to the linguists. It was seen
that there was consistency between the original and
translated versions of the scale.

Validity

230 students attending fourth grade of primary school
took part in the adaptation. The validity and reliability
studies were conducted in line with the students’ answers.
To determine the construct validity of the Motivation to
Write Scale, confirmatory factor analysis (CFA) was
performed. A number of the items in the scale have
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negative meanings. While CFA was being performed,
these items were coded reversely and total scores were
calculated by distributing scoring in the opposite way to
normal distribution. Confirmatory factor analysis was
carried out with the AMOS (Analysis of Moment
Structures) software. AMOS is a statistical programme
used in structural equation modelling [24]. For CFA,
goodness of fit index values are involved. It is stated that
GFI, RFI, CFI and IFI indices at values greater than .90
determine that these values show sufficient fit, that SRMR
at values approaching 1 shows perfect fit, and that RMSEA
at values less than .05 have a good fit value [32]. These
values were taken into consideration during the data
analysis. The statistical analyses were performed using the
SPSS 17 and AMOS 18 programmes. The CFA results of
the scale are as follows:
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It was determined that the correlation coefficient
calculated for the observed variables (items) of the factors
(writing task value, writer self-efficacy) ranged
between .23 and .75 and that this was significant.
RMSEA= .07, RMR= .05, GFI= .83 and CFI= .81 were
found. Considering the values obtained following the CFA,
it is observed that the fit values of the model are at
acceptable levels. Due to multicollinearity problems, item
11 of the Writing Task Value factor and items 2 and 3 of the
Writer Self-Efficacy factor were removed from the scale.

Reliability

Considering the reliability values, the values of a=.81
for the 13-item Value factor, a=.83 for the Self-Efficacy
factor and ¢=.89 for the total scale show that it has a high
degree of reliability.

6+1 Analytic Writing and Evaluation Scale: The scale
developed as the 6+1 Analytic Writing and Evaluation
Model by Education Northwest (2006) was adapted to
Turkish by Ozkara [26]. In the scale, the characteristics
necessary for a good-quality piece of writing are given
under 7 headings. The headings included in the scale are
ideas, organisation, wording, word choice, sentence
fluency, spelling and presentation. Pieces of writing
produced by students were evaluated and scored as 5, 3 and
1 by two researchers by considering the criteria for the
characteristics found in the 6+1 Analytic Writing and
Evaluation Scale. According to the scale, the maximum
score that can be attained from a story is 35.

2.4. Data Collection

The data for the writing motivation scale were gathered
from state schools with similar socioeconomic levels
located in the Cankaya district of Ankara. The data
collection process lasted three weeks. First, the principals
and class teachers at the schools where the research was to
be carried out were met, information about the study was
given and consent was obtained. Then, information about
the implementation to be made was given to the students,
and the implementation was carried out with students
willing to participate in the study. The data were gathered
by the researcher in every class. After the implementation
guidelines for the scale had been read to the students,
examples given by the researcher were written on the board
and example markings were made. In this way, the students
were informed about the marking technique for the scale.
Next, the researcher read out each item in the scale, after
which the students individually answered the items
included in the scale. For each class, answering the scale
items took about 30 minutes. Finally, the story writing
topics printed on the back part of the scale were read to the
students, who were then asked to write a story about one of
the topics within a period of 30 minutes.

2.5. Data Analysis

Data for the research were gathered from a total of 200

students. The data took their final form with 165 students
following initial examination by performing extreme value
analysis. While the stories were being scored, the
researchers performed separate scoring independently of
each other and the obtained data were compared.
Following the comparisons related to the scoring, the
researchers reconsidered situations in which they disagreed
and scrutinised the analyses until they had reached an
agreement on contradictory situations.

For analysis of the data gathered during the research, the
SPSS 16.0 statistical software package was used. The
content of the stories was analysed according to the 6+1
Analytic Writing and Evaluation Scale, by considering
whether the students had written titles for their stories, and
according to the number of paragraphs and the number of
words used in the stories. Frequency (f) and percentage (%)
distribution were calculated in the analysis of these data.

The content of the stories was analysed according to
certain qualities (ideas, organisation, wording, word choice,
sentence fluency and presentation) included in the 6+1
Analytic Writing and Evaluation Scale. Each quality was
scored as 5-3-1 according to whether it was included in the
story. The normal distribution variances of the data were
examined, and since normal distribution was observed, the
scores related to the story qualities and the numbers of
words in the stories were calculated with t-test for
independent samples according to gender. In the performed
analyses, p<.05 was taken as significant.

3. Findings

In this section, the findings obtained from the analysis of
the study data are presented.

3.1. Findings Related to the First Research Question

Findings related to the question, “Does the writing
motivation of fourth-grade primary school students show a
significant difference according to their gender?” are
presented in Table 1.

Table 1. T-test Results of Students’ Writing Motivation Scores
According to Gender
Factors Gender N X sd T P
Writing Female 89 31.8 4.44 5.11
Self Mal 6 2 s oso
Efficacy ale 7 7.7 7 .
Female 89 39.9 4.87 2.77
Valueof 6 316 so4 a2m
Writing ale 7 7. . 7
Female 89 71.7 8.38 4.25 00
TOTAL Male 76 653 109 416
*P<.05

Examining Table 1, it can be seen that there is a
significant difference (p<.05) in favour of female students
for both dimensions of motivation (writing task value and
writer self-efficacy). It can be said that motivation to write
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is higher in female students than in male students.

3.2. Findings Related to the Second Research Question

Findings related to the question, “Do the story-writing
skills of fourth-grade primary school students show a
significant difference according to their gender?” are
presented in Table 2.

Table 2. T-test Results of Students’ Story-Writing Skills according to
Gender

Gender N X sd t P
Story-Writi Female 89 213 40 478 .00%*
ory-writin
R £ " Male 76 179 49 470

*P<.05

Examination of Table 2 reveals that there is a significant
difference in favour of female students with regard to
scores obtained by students from the “6+1 Analytic
Writing and Evaluation Scale”. It is seen that female
students obtained higher scores compared to male students.
According to this finding, it may be stated that female
students write better-quality stories than male students do.

3.3. Findings Related to the Third Research Question

Findings related to the question, “Is there a significant
relationship between writing motivation and story-writing
skills in fourth-grade primary school students?” are
presented in Table 3.

Table 3. Correlation Results for Relationship between Students’
Story-Writing Skills and their Writing Motivation
Story Self Value
Story 1 45%* 41%**
Writing Self Efficacy 1 T1¥*
Value of Writing 1

P<.01**

Examining Table 3, it is seen that there is a significant
positive relationship between students’ story-writing skills
and the value they place on writing (.41) as well as their
writer self-efficacy (.45). These findings reveal that as the
value placed on writing by students and their perception of
themselves as competent writers increase, their
story-writing scores also increase.

3.4. Findings Related to the Fourth Research Question

Findings related to the question, “To what extent does
writing motivation in fourth-grade primary school students
predict their story-writing skills?” are presented in Table 4.

Table 4. Regression Results for Predicting Students’ Story-Writing
Skills
Predictors B SE B B R?
Writing Self Efficacy 29 09 34%* 2
Value of Writing 15 08 17 '
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Examination of Table 4 reveals that there is a significant
effect of writer self-efficacy on the quality of writing
(B= .34, p<.001), whereas the effect of value placed on
writing is not significant (= .17, p>.001). Moreover,
writer self-efficacy and value placed on writing account for
23% of story-writing ability.

4. Discussion and Conclusions

In this study, in which the relationship between students’
story-writing skills and their motivation to write was
examined, the findings obtained from the research are as
follows:

It was determined that writing motivation in female
students was higher than in male students. It is known that
motivation to write is a factor, which creates the will and
strength that directs an individual towards the act of writing
and which enables the continuation of that act of writing. In
this study, motivation to write consists of two factors,
namely writing task value and writer self-efficacy. Writing
task value is a concept in which information is obtained
regarding how much writers include writing in their daily
lives and how often they make efforts to write. It was seen
in the study that the value placed on writing by female
students was higher. In forming the gender classification
related to motivation, family, school and sociocultural
factors are involved [10]. Parents’ perceptions of their
children’s abilities have an effect on their children’s own
perceptions of their abilities [15]. School plays a key role
in forming children’s beliefs related to gender roles and
their social identities [30]. Teachers’ expectations
regarding gender change according to grade level, the
student’s ability, the subject area and the school
environment [43]. It is known that activities aimed at
developing literacy skills that begin to develop in the
teaching-learning process particularly at primary school
level are more suited to meeting the expectations of girls
[4]. According to Malecki and Jewell [20], female students’
attitudes towards writing are more positive in comparison
with those of male students. It is stated that possession of
this positive attitude has a positive impact on students’
motivation and that it leads to positive changes in writing
skills.

Writer self-efficacy is based upon an individual’s beliefs
regarding his or her writing ability and writing capacity. It
is related to how an individual regards himself or herself as
a writer. Writer self-efficacy has an impact on students’
writing skills. In Large et al’s [18] study, it was observed
that 49% of the 137 participants in the survey gave a
positive response to the item “Do you consider yourself an
author?” while 50% gave a negative response and 1%
stated that they were not sure. It was seen that the students
who considered themselves authors, that is, those who
regarded themselves as competent to write, stated that they
liked writing and that their parents could also write well.
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However, it was determined that those who did not
consider themselves authors, that is, those who did not feel
competent in writing, merely stated that they did not like
writing.

The current study revealed that there were significant
differences in writing motivation scores between male and
female students. In terms of gender, this difference
revealed in the results of the study shows similarity with
results of studies conducted both in Turkey and abroad. It
can be said that the findings obtained in this study are
consistent with the findings of research by
[1,11,23,25,29,33,36,37,40,41]. In the aforementioned
studies, it is reported that female students are ahead of male
students with regard to writing motivation scores.

Another finding of the study is that there was a
significant difference in terms of gender in the quality of
the stories written by the students. Scores of female
students were higher than those of male students. This
situation shows that female students were ahead of their
male counterparts with regard to giving the main idea of
the story (main idea), completion of the introduction,
development and conclusion in coherence (organisation),
care with language used in the writing (wording), correct
and meaningful use of words (word choice), integration of
the writing and use of fluent statements (sentence fluency)
and conforming with the rules of grammar and writing with
readable handwriting (presentation, spelling). Examining
the literature, findings of studies revealing that female
students are ahead of male students with regard to writing
skills show similarity with the findings of the present study
[33.,40].

Another finding obtained in the research is that as
students’ motivation for writing increased, their
story-writing scores also increased. It was seen that as the
value placed on writing by students and their perception of
themselves as competent in writing increased, their
story-writing scores also increased. In a study carried out
by Hidi and Boscolo [14], it is reported that students who
were self-confident while writing and who had motivation
to write, were satisfied with their writing performance and
more willing to take part in new writing tasks. Whereas
students with weak writing ability were likely to have low
levels of motivation, feel anxiety towards writing and have
low levels of writing skills. It is seen that the findings of
that study, which deals with the importance of motivation
level for writing ability, are consistent with the findings of
the present study.
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