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Abstract The aim of this study was to determine
whether oral history is an effective method for teaching the
phenomenon of migration. In this study, the action research
was used to discuss the phenomenon of migration in detail
and to solve the problems that may be encountered during
the teaching process. Oral history interviews,
self-evaluation forms, and unstructured questionnaires
were used for data collection. The obtained data were
evaluated and interpreted by using content analysis and
descriptive analysis methods. The results of the study show
that the students learned economic, sociological, cultural
and personal dimensions of migration in detail. In addition,
students found that migrations are more likely to be caused
by economic conditions and that their families were
satisfied with their new lives after migration. In addition,
migration study has made important contributions to the
students to learn their family's migration history, to
compare the past and present economic conditions, get to
know the family better and understand the phenomenon of
migration correctly.

Keywords Oral History, Migration, Social Studies,
Historical Thinking Skills

1. Introduction

Migration refers to the movement of people from one
place to another for various reasons. People leave their
countries and usually do not return. These two important
features differentiate migration from other types of
movements. At this point, there are three main motives for
migration, namely: (i) to settle permanently in another
country, (ii) to stay in that country for a long period of time
and (iii) to migrate again. The definition of traditional
migration is usually based on the first motive [4].

On the other hand and in a more general sense, migration
is the movement by people from one place to another in a
certain time for social, economic, cultural and political

reasons [12]. In fact, migration is not only the change of
geographical location it is also a population movement that
changes the social structure through its social, economic,
cultural and political dimensions [25].

1.1. Causes of Migration

People can migrate from one place due to economic,
social and political reasons. Nowadays, people migrate
from villages to cities or from one country to another, due
to economic reasons, such as more job and employment
opportunities [19]. The reasons of migration in Turkey are
as follows: rural areas are less developed than cities, and
people want to have social security, intend to increase their
living standards, desire to get rid of terror, mechanization
in agriculture, uninviting conditions of rural areas,
attractive opportunities in the city, rapid progress of
industrialization in some cities, and so on [1, 5, 25, 38].

1.2. Consequences of Migration

There are positive and negative consequences of
migration. As a positive consequence, it enables
communities to mix through marriages and other means.
Moreover, it brings changes along with it. Migrants and
local people with different traditions, attitudes and
behaviors must accept or learn the traditions and customs
of another side in order to live together. Furthermore,
migrants change the environment in which they settle while
they socialize. Migration questions the traditions, customs,
and social order. It also provides new personality and
identity to migrants [19]. Finally, it paves the way for
development. Such development brings prosperity within
time, although it requires time and effort [5].

In addition to positive consequences, there are also
negative consequences of migration. Social and cultural
discrepancies, economic recession in the region,
interregional imbalance, ethnic and cultural problems,
exclusion, discrimination, lack of service, state
dependency and passivity, squatting, citizenship, and
congregation are examples of negative consequences
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[5,25,27].

1.3. Types of Migration

Migration may be classified as free migration, forced
migration, seasonal migration, permanent migration,
internal migration and international (external) migration
[10, 25, 33]. Internal migration refers to the movement of
people within a country. This type of migration is the
internal question of the relevant state and citizenship of the
immigrant does not change [4]. Depending on the flow,
internal migration might be from rural to urban areas,
within urban areas, from urban to rural areas, or within
rural areas [39].

On the other hand, external migration refers to the
movements made into or out of the borders of a country.
This type of migration is qualified as international since it
can cover two or more states. An international immigrant
gives up his/her original citizenship and accepts the status
of ‘immigrant’ proposed by another state. Sometimes they
are not registered, while sometimes they acquire
citizenship of the new country [4].

Migration, of which properties and various
consequences were stated above, is one of the particular
concerns in Turkey. Because of its geographical location,
Turkey has been one of the countries that experienced
various types of migration for centuries [30]. In 2011, after
the outbreak of the Syrian Civil War, millions of Syrian
refugees migrated to Turkey. It is now one of the host
countries with the greatest number of Syrian refugees in the
world [34]. According to the latest information obtained
from the Ministry of Interior Directorate General of
Migration on 19 July 2018, 3.541.572 Syrian refugees are
living in Turkey [27].

Moreover, Turkey has been experiencing a significant
internal migration flow from east to west that started in the
1960s. According to the data obtained from Turkey
Statistical Institute (TurkStat), 2.619.403 people changed
their places for various reasons in 2016. The province with
the highest mobility was Istanbul. Although 369.582
people migrated to Istanbul; 440.889 people left Istanbul.
Ankara, Izmir, Kocaeli, and Bursa follow Istanbul in terms
of provinces that received the highest number of migrants
[35]. The examination of International Migration Statistics
issued by TurkStat in 2017 showed that 253.640 people
migrated from Turkey in 2017, which corresponds to a 42.5
percent increase, compared to data of 2016. However, the
number of migrants arriving in Turkey was 466.33, and
Istanbul has accepted 166.144 migrants [3]. Briefly,
internal migration and external migration continue to be
one of Turkey’s most important agenda.

1.4. Teaching about Migration

In Turkey, where both internal migration and external
migration are frequently observed, teaching the
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phenomenon of migration and its various dimensions has
become important. In the Turkish education system,
migration is a subject in social studies classes in secondary
school. Migration was previously included in Grade 7
Social Studies Curriculum in 2005 [23] and is included in
the scope of Grade 7 - People, Environments and Places
Unit of Social Sciences Curriculum in 2017. The following
outcome about the migration is included in the relevant
learning domain, along with the settlement, population, and
traveling: “Discusses the causes and consequences of
migration through case studies.” [24].

The phenomenon of migration has economic,
sociological, geographical, cultural and psychological
dimensions. Therefore, in Turkey, it is taught mostly by
using geographical teaching methods and techniques. A
literature review has shown that no special method or
technique is recommended in the classes on migration.
However, in Social Studies Curriculum in 2017, the aim
was to offer students the ability to draw and interpret tables,
graphs, and diagrams in relevant learning domains, as it
gives hints on how to teach this phenomenon. For teaching
the same learning outcome (migration), it was proposed to
conduct an oral history study in Social Studies Curriculum
in 2005. However, this proposal was removed from the
Curriculum in 2017 [7]. Nevertheless, in the general
explanations of the Curriculum in 2017, “carrying out local
and oral history studies on all relevant topics” was
recommended. In a sense, social studies teachers who were
aware of the potential of oral history in teaching the
phenomenon of migration are left open doors.

Although oral history method is not at the forefront in
teaching about migration in Turkey, it is frequently used by
countries with a large number of migrants, such as the
United States, in lessons on the phenomenon of migration
and its types. For example, in the United States, syllabuses
and course materials designed to facilitate the better
understanding of the history of migration and to help
teachers, may be found at the Immigration History Study
Centre Archives (IHRCA) established in Immigration
History Study Centre in the University of Minnesota [16].
In addition, there are various interviews, resources, and
syllabuses that teachers may utilize in the Library of
Congress, one of the largest libraries in the world. When
the relevant oral history materials and collections were
examined, it is observed that syllabuses were prepared
using interviews made by people who worked as slaves in
the past and on Black Thursday [21]. Lastly, the Centre
established Archive of Immigrant Voices consisting of oral
history interviews made with migrants in Center for Global
Migration Studies. This center works in cooperation with
the Smithsonian National Museum of American History to
assess the status of training about migration and migration
history in public schools in the United States. The data
obtained in this study is intended to be the basis for the
creation of a new framework for migration and teaching
about migration throughout the country [2].
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In Turkey, oral history method has been used by many
historians and scholars [11, 14, 26, 28, 32] to investigate
the phenomenon of migration since the 1990s. In addition,
there are many migration study centers. However, many of
these centers generally focus on graduate researches and on
producing teaching materials related to the phenomenon of
migration. These institutions also use oral history
interviews; however, they do not conduct studies for
instructors and teachers about migration.

Oral history is used as a method in teaching about
migration in the United States, a country with a large
number of migrants. The history of black people and
migrants in the United States has become known thanks to
oral history interviews [33]. These experiences were
integrated into the field of education to help students to
materialize the phenomenon of migration through oral
history interviews. In this type of oral history interviews on
the phenomenon of migration, children ask their families
where they live, why and how they move, how long they
have been living there, and what they were engaged in [29].
These questions allow the students to learn about the
history of their parents and to understand the causes of
migrations and what happens later.

In addition, students utilize family migration maps [10]
to investigate the migration history of their families. While
they are interviewing with their families, they write that
from where they migrated to and that when they have come
to the place where they currently live, through a mute map.
They further put notes at the edges of the map for the places
their relatives currently live and why they have migrated to
that place. This activity also improves their ability to
perceive space. These kinds of activities help students to
address the phenomenon of migration from a historical
approach from past to present and form connections with
their own family histories.

Oral history method, which has an important potential in
teaching about migration, is not a preferred method in
Turkey in social studies lessons. In fact, there is no study,
where students conduct a study on migration with the oral
history method, although oral history in the teaching about
migration was proposed to be used in the 2005 Social
Studies Curriculum. This study was designed after the
current situation, oral history and the content of the
migration in the syllabus were evaluated. The aim of this
study was to determine whether oral history was an
effective method in teaching about migration. In this
context, answers to the following study questions were
sought:

1- Was the concept of migration learned through oral
history method?

2- What were the contributions of oral history practice to
the students?

3- What did students learn about migration during oral
history interviews?

"Why Are We Here?": Teaching of Phenomenon of Migration with Oral History

2. Methods

This study was conducted by action research method.
Action research can be performed to improve the quality of
teaching, to try or introduce new approaches [31]. This
method can be conducted either directly by an external
researcher or by a practitioner. Researcher contributes to
the study in terms of the field of expertise, and practitioner
shares his/her activities with the researcher. In this way,
they can be in an intense interaction and sharing [39].

By taking the characteristics of action research and
collaborating with two social studies teachers into account,
the action research process was designed for the teaching
about migration. Furthermore, social studies teachers who
collaborated throughout the process applied the activities
designed by the researcher within the specified period and
shared their observations with the researcher.

The students, who were involved in the study, conducted
oral history interviews in order to discover the
phenomenon of migration. Oral history is one of the data
collection tools in historical study. The stories and
perspectives of people are recorded by this method. More
importantly, this method is integrated into educational
implementations as a constructivist learning and teaching
method [8].

2.1. Working Group

The purposive sampling was used to select the students
to be included in the study. This method is preferred to
ensure the representability or typicality of the selected
individual or events [19]. izmir and Tekirdag provinces,
which are based on industrial production and receive
migrants, were selected. In these provinces, the schools of
the children of laborers and migrants were determined.
However, social studies teachers of those schools decided
which students would participate in the study. As a result,
46 seventh-grade students of two public schools in
Tekirdag and Izmir (25 from Tekirdag and 21 from izmir)
participated in the study. The most important reason for the
selection of two different schools was being able to make
comparisons. Yet, in some cases, a number of questions are
asked about what the differences of a study conducted at a
specific school would be if it were carried out in another
school. The present study was conducted in two different
schools to answer these questions and to create a strong
argument that shows what kind of outcomes will be
obtained if the oral history method on the same subject is
applied in different school conditions.

2.2. Data Collection Tools

The data collection tools of the study are the students’
oral history interview records, self-assessment forms, and
application evaluation questions. These data collection
tools were used to see what students learned from source
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people and to learn their views on the work they carried
out.

2.3. Data analysis

The data collected from Tekirdag and izmir provinces
were evaluated, interpreted and compared through content
analysis and descriptive analysis methods. During the
content analysis, oral history interviews and responses to
application evaluation questions were coded in study
questions. Then, the themes were created by combining the
codes. In the descriptive analysis step, data collection tools
were examined and quotations to be made were determined.
During these two steps, the data collected in Tekirdag and
Izmir were interpreted comparatively.

Rules recommended by Maxwell [22] and  Johnson
[17] were followed to ensure the reliability and validity of
the study. The results of the study were evaluated together
with the teachers who collaborated during the process. The
inconsistencies and inaccuracies determined were
corrected. In addition, students’ answers to the application
evaluation questions and self-evaluation questions and oral
history interview records were compared to confirm the
information provided.

3. Findings and Comments

Content analysis and descriptive analysis methods were
used to evaluate students’ oral history interviews, their
answers to the application evaluation questions and
self-evaluation questions. Because of the evaluation, three
themes were obtained.

3.1. The Role of Oral History Method in Teaching
about Migration

Examination of oral history interviews carried out by the
students and their answers to the application evaluation
questions has revealed the contribution and role of the
mentioned method in learning the causes and consequences
of migration. The results are presented in Table 1.

The results given in table 1 show that students
understand the reasons why their families migrated and the
effects of the migration on their lives in detail. It is possible
to understand this from the answers of students to the
application evaluation questions. Yunus Emre explained
that his father came to izmir for studying: “I have clearly
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learned that why my family migrated. [My father] has
migrated to Izmir for studying...” he said. Hatice Nur’s
father migrated to Tekirdag for job opportunities: “My
parents came to Cerkezkoy to work. They have migrated
here because of low employment opportunities in
Kirikkale...” Unlike Yunus and Hatice Nur’s parents,
frem’s mother has migrated to Turkey from Ukraine,
because she got married: “My mother migrated from
Ukraine in 2014 because she got married.” It is also
possible to see that Giilay correctly learned the various
causes of migration: “I learned that there may be many
reasons for migration, for example, for work, for health,
and for material-spiritual situations. 1 learned why my
family migrated.” Finally, Esra from Tekirdag group:
“Thanks to this interview, I learned how, when and why my
father migrated here.” Finally, Zeynep Gamze from
Tekirdag Group: “..Before I did this interview, I had not
known much or have detailed information about migration.
Thanks to this study, now I have an idea about migration.”
Statements of students are important as they show that the
study has achieved its goal.

Students interviewed 46 people during the migration
study. Of 46 people, two migrated for studying, one for
military service, one due to terrorism, and one for health.
The remaining 41 people have left their hometown to get
better job opportunities and living standards. It was further
detected that people migrating to Tekirdag mostly came
from Central Anatolia, Marmara, and the Black Sea regions,
while those who migrated to Izmir came from Southeast
Anatolia, Aegean, and Marmara regions. The findings of
this theme have shown that oral history interviews enable
students in both provinces to explore the economic,
sociological, cultural and personal dimensions of
migration.

3.2. Contributions of Oral History Practice to Students

In the second part, the opinions of the participant
students about the application were discussed. The answers
to the questions of application evaluation and
self-evaluation have shown that 45 students have positive
thoughts about the application of oral history. Only one
student reported that s/he did not like this method because
s’/he did not like doing homework. Students who found the
practice positive mentioned various contributions of oral
history interview. Table 2 summarizes the contributions of
oral history practice to students.

Table 1. Results of oral history method in teaching phenomenon of migration (f)
Results izmir Tekirdag
The students correctly learned the causes and effects of migration. 21 25
The students have learned correctly, when and where the people migrated from. 15 20
The students correctly learned where people migrated and from where they came from. 5 5

The students learned correctly only when the source people migrated.

1 -
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Table 2. Contributions of Oral History Practice to Students (f)

Contributions of Oral History Practice izmir Tekirdag
It gave me the opportunity to know my family better. 17 5
It made me realize the difficulties that my family encountered in the past. 15 8
I realized that living conditions in the past were more difficult. 5 10
I compared my opportunities with conditions in the past. 4 9
It helped me to develop empathy. 6 8
It helped me to appreciate the value of my living conditions. 4 4
I realized changing and ongoing situations (change and continuity). 3 4
It allowed me to be grateful for my family. 3 2

Based on the information in Table 2, one of the most
important contributions of the application to the students
was that they had the opportunity to get to know their
families better. Yet, they did not only focus on the causes
and consequences of migration but also on the history of
their family. This helped them to understand the difficulties
and living conditions of their families in the past. For
example, Onur from the Izmir group explained the role of
the interview in learning the details of his family as follows:
“The interview helped me to learn more about my family. 1
was wondering that how did they come here or did they
have trouble, and I got the answers. I understood the life of
my family there and understood the difficulties of life.”
Similarly, Begiim from the izmir group stated that: “While
1 was listening to my family's history, I felt myself there.
When I listened to them, I learned more about them”, and
she emphasized that the meeting enabled her to get more
detailed information about her family.

Students, who got information about the living
conditions in the past, compared these conditions with their
present lives, so they perceived change and continuity. The
opinions of some students are as follows:

“While I was listening to my grandfather, I compared
his present and previous life.” (Serpil, Izmir)

“Through the interview I made, I learned that the
conditions were difficult in the past, and it made me
compare them with our present lives.” (Ceren, Tekirdag)

“This migration type has enabled me to understand the
change from past to present.” (Sudenaz, Tekirdag)

During the interviews, students develop empathy with
their families and began to respect them more. Zeynep
from the Tekirdag group explained what the migration
story of her family made her think: “/ was really happy
when I heard about my father’s migration story. Because it
was a big decision for my father. He went through many
adventures. I have realized that life is very difficult in every
aspect and that we should be thankful for our current
status.”

The findings in this part show that oral history
application has contributed to students in various aspects.
Thanks to the application, students got more detailed
information about their families and began to respect and

be grateful to them more. In addition, they perceived
change and continuity by comparing the conditions in past
and now.

3.3. Information that Students Learned about the
Migration Experiences of Their Families

The third part is created by analyzing the data sources
and consists of the information that the students learn about
the migration process of their families. This information
was examined under different headings.

3.3.1. Approaches of Local People

In oral history interviews, students first learned that how
local people welcomed their families when they migrated.

Table 3. Approaches of Local People (f)

Approaches izmir Tekirdag
Tolerant 21 24
Negative - 1
Indecisive - -
Total 21 25

As can be understood from the abovementioned
information, the families of the students who migrated to
both Izmir and Tekirdag were welcomed well by the local
people.

3.3.2. Problems Encountered in Migrated Places

People who migrate from a place where they have been
living for a long time to another city are likely to face
various problems. As a matter of fact, the families of the
students experienced some problems in the places where
they migrated to. These problems are shown in table 4:

Table 4. Faced Problems in Migrated Places (f)

Problems izmir Tekirdag
There is no problem. 12 5
Adaption problems 3 7
Financial inadequacies 4 1
Sense of foreignness 1 4
Renting a house 1 2
Cultural differences 1 2
Other problems - 4
Total 21 25
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The problems included in the table show that people
experienced adaptation problems, economic inadequacies,
feeling of being a stranger, not being able to find a place to
stay, and cultural differences. On the other hand, there are
many people (12), who did not encounter any problems.
Some of them underlined the support of relatives in the
solution of problems. For example, four people who
migrated to Izmir and Tekirdag got over the adaptation
process without any problems through the support of their
relatives. Some people did not experience any problems
because they had no economic problem. On the contrary,
those who had economic problems experienced some of the
abovementioned problems.

3.3.3. Differences between Migrated Places and
Hometown

People who migrate from one place to another compare
their previous settlement with the new settlement. In a
study conducted by Lalli (1992), urban identity was
reported to be composed of several sub-dimensions and
stages, such as comparison, familiarity, commitment, past,
and future. According to this, in the first stage of the
formation of the urban identity, which is called comparison,
individuals or groups evaluate their hometown’s distinctive
and differentiating characteristics from other cities [as
cited Goregenli, Karakus, Kosten & Umuroglu [13]. The
families of the students compared the cities where they
migrated to with their hometowns in terms of distinctive
features. As a result, they have found the following
differences in Table 5.

Examination of the results obtained by the students has
revealed that source people have drawn attention to the
difference in terms of job opportunities. It can be further
seen that people and neighborhood relations, population,
economic activities, service standards, air pollution,
educational opportunities, and cultural diversity are
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compared between the two places.

3.3.4. Perception of the Consequences of Migration

The students also learned about the perception types of
the consequences of migration in their study. When the
results are analyzed, families perceive changes caused by
migration positively. The positive changes made them
forget the negative consequences emphasized in the
previous heading (Differences between Migrated Places
and Hometown). Three people who migrated to [zmir and
one person who migrated to Tekirdag considered the
consequences of migration as negative. Those three people
who were not happy because of their migration to izmir
emphasized homesickness and some of the problems they
encountered in their business life. While a person who
migrated to Tekirdag said that, s/he was unhappy because
his/her living standards were better in her hometown. The
results on this section are given in table 6.

The results in the table are based on oral history
interviews of the students. According to other important
results not reflected in the table, all of the people who
believe that migration had positive consequences for them
(18) think that their living standards have increased.
Moreover, migration has provided important changes not
only in the economy but also in a positive mindset. For
example, one of the source people who believed that
migration had positive consequences for them stated that
s/he realized after the migration that s/he could send his/her
daughter to school and his/her perspective towards sending
his/her daughter to school was changed. Another source
person reported that the point of view towards women
changed and the value of the woman was understood. As it
is seen, migration has many consequences, including
sociological, psychological and mental, as well as its
economic consequences.

Table 5. Differences between Hometown and Migrated Places (f)

Features Hometown [zmir Tekirdag
Job Opportunities Limited (14) Wide (14) Wide (22)
Human Relations Candid relationship (11) Formal r(e;?tlonshlp Formal relationship (8)
Neighborhoods Relations Strong (5) Weak (2) Weak (2)
Population Rare(4) Intensive (3) Intensive (2)
Economy Activity Agriculture-Based (3) Industry-Based (2) Industry-Based (2)
Service Standards Low (2) High (2) High (2)
Air Pollution Low (2) Intensive (2) Intensive (2)
Educational Opportunities Limited (4) Wide (2) Wide (2)
Cultural Diversity Low (6) Much (3) Much (3)
Table 6. Perception Forms of Migration Results (f)
Perceptions izmir Tekirdag
Positive 18 24
Negative 3 1
Indecisive - -
Total 21 25
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Some students observed the results mentioned by the
source people and gave statements based on them.
Referring to the results of the migration for her mother,
Irem said: “She has found what she hopes for: a spouse
who took care of his house and a social environment with
every opportunity despite being unemployed. Her daughter
is also with her and she cares for her education.” Trem’s
mother migrated from Ukraine to Izmir after being married
and got better living conditions.

Considering the results presented in the Results section,
the application of oral history has enabled students to
explore the various dimensions of migration, compare their
families’ past and present conditions, and respect their
families more.

4. Discussion, Conclusions, and
Recommendations

The results of this oral history practice, which was
carried out in two provinces that receive a great number of
migrants and in two schools in relevant provinces to which
mostly workers’ children attend, has shown that the
relevant method has provided students to understand the
economic, sociological, cultural and personal dimensions
of the phenomenon of migration. Detailed evidence for this
has been presented in the Results section. Furthermore, the
students and source participants stated that they were
satisfied with the application of oral history and that the
study helped them to establish a meaningful connection
between the generations.

Furthermore, oral history application is considered to
provide various contributions to students. Academically,
this application has allowed students to learn and discuss
the causes (job, health, terror, etc.) and consequences of
migration together with its several dimensions. In
particular, the students have learned their recent history
because they have interviewed with their families. Students
who have learned this information for the first time began
to respect their families more. Yet, they have compared the
opportunities of their families in the past with the
opportunities they have now and put themselves into their
shoes (empathizing). This function of oral history was also
included in the study by Horn [15]. In this study, oral
history was reported to allow the comparison of the past
with the present, and hence to develop a sense of gratitude
towards the family. Furthermore, as in the study of Dere &
Alkaya [9], since the students interviewed with their family
members and close relatives, it was not difficult for them to
find a source person in the present study.

On the other hand, as stated in many previous studies
[6,18,38], the contribution of oral history to the perception
of change and continuity was also revealed in this study.
Participating students had the opportunity to perceive and
interpret the change caused by migration. Based on this
evaluation, the changes caused by the migration - better
living standards for families was perceived as a positive
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change. In addition to perceiving change and continuity,
students have developed basic historical thinking skills
such as perceiving time and chronology and establishing a
cause-effect relationship. These results support the close
relationship between oral history and historical thinking
skills, expressed by Lanman & Wendling [20], Van
Nieuwenhuyse[37] and Horn[15].

On the other hand, in oral history application, the
students have learned the experiences of their families in
the process of migration in detail. Based on the results
obtained through the interviews carried out by them, the
families who migrated to Izmir and Tekirdag were
welcomed positively by the local people in both provinces.
In addition, those who migrated to Izmir did not encounter
any major problems during the migration process, while
adaptation was being the most important problem for those
who migrated to Tekirdag. Urban comparison, which was
identified as the first stage of the urban identity formation
process by Lalli (1992), was seen to be also made by the
families of the students. Because the source people, in the
oral history interviews, compared the places, where they
migrated from (their hometowns) and migrated to (izmir
and Tekirdag). In these comparisons, it was understood that
almost all the source persons migrated due to economic
reasons (e.g. job opportunities, service standards, etc.). It
was observed that they used positive expressions about
Izmir and Tekirdag.

In conclusion, in light of the results of the study, it can be
said that oral history is an effective method in learning and
understanding the various dimensions of migration. In
particular, students have studied and evaluated the
phenomenon of migration over their families, which has
increased its effect even more. They studied the subject ina
more willing and curious way because they have
established a direct connection between the phenomenon
of migration and their own lives.

Considering the results obtained, some
recommendations may be given to teachers who want to
use the oral history method in social studies courses. First
of all, social studies teachers should use the oral history
method more actively in their lessons. In many subjects
included in the Social Studies Curriculum, students will not
encounter any problem regarding finding a source person
since they can directly get in touch with their families.
Finally, the type of oral history interviews (written or oral
interview) that will be made by the students should be
decided by taking the conditions of the students into
consideration.
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