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Abstract 

The paper deals with the issues of psychological and pedagogical support of the 

academic staff working with students with disabilities in the context of inclusive 

education. The relevance of the research is due to the difficulties in implementing 

the inclusive approach in Russian higher schools and need to train academic staff 

in working with students with special needs. Interviewing and rating academic staff 

members, (120 persons,) have revealed difficulties (philosophic-worldview, project-

technological, and psychological-pedagogic) they face when teaching students with 

disabilities. The resource of further education can be used to overcome the revealed 

obstacles. Based on the example of teaching according to a specially designed 

program for further training, it has been shown that it helps to form relevant 
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competencies and preparedness to work with students with  disabilities.. The paper 

may be useful for higher school managers and academic staff and teachers in 

intermediate vocational education establishments who work in a climate of 

inclusion as well as for specialists engaged in supplementary professional 

education. 

Keywords: academic staff; inclusion; further training; psychological-pedagogical 

support; inclusive environment; inclusive education; inclusive approach; 

professional competences 

Introduction 

The equity of all people implies, among other things, equal educational opportunities. In this 

respect, one of the priorities of Russia’s social policy is to modernize education to raise its 

quality and make it available for all the citizens. This goal can be achieved by enlarging the 

inclusive practice, which promises variability and flexibility in teaching people, (The decree of 

the RF government, 2012), who have disabilities or special needs. The higher school education of 

these students is particularly challenging, since few universities in Russia have created special 

conditions, and the experience of such education is limited. 

At the same time, the RF President V. V. Putin assumes that the higher school can make 

a significant contribution to the establishment of inclusive practice. In the National Performance 

Strategy of the Actions for Children for the period of 2012–2017 (The decree of the RF 

President, 2012), he stressed the need for creation of the training and retraining system for the 

specialists working with children with disabilities and people with special needs on the basis of 

the higher school. 

Correct understanding of the meaningful content of psychological and pedagogical support of all 

the participants. This important social task determined the relevance of the study. It aims, on the 
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one hand, at summarizing difficulties in teaching special students (students with disabilities and 

students with special needs) and finding ways to overcome them, and, on the other hand, at 

presenting the experience of the psychological and pedagogical support of the academic staff 

under the conditions of inclusion to provide that would ensure the quality of the inclusive 

education. 

The hypothesis of the study is as follows: the academic staff can develop its professional 

competences for psychological-pedagogical support of students with special educational needs 

after the further training within the framework of supplementary professional education based on 

their experience. The methodological bases for the study were key principles of humanism and 

humanistic psychology (people’s equity and intrinsic value, recognition of the right of every 

person for the development, self-realization, meeting socio-cultural needs, and a full life in 

society). Note that the notion of inclusion has various interpretations in both foreign and Russian 

literature. 

Foreign studies by R. Jackson (2008), A. Renzaglia (1997), D. L. Ryndak (Ryndak et al., 

2000), Y. Shemesh (2009), D. Voltz (2001), and others view the inclusion in different ways: 

- as a recognition of the idea that every child is unique and valuable to society and educational 

establishments (A World Bank Report, 2003; Jackson, 2008); 

- as a common educational environment (Hargreaves and Fullan, 1992; Renzaglia, 1997; 

Ryndak et al., 2000); 

- as a process and practice of training, education, and support of people with special needs 

(Sugrue, 1997; Voltz, 2001; Mujis et al., 2004; Shemesh, 2009). 

Among the Russian authors thoroughly dealing with the issues of inclusive education are 

L. I. Aksenova, S. V. Alekhina (Alekhina et al., 2011), I. M. Bgazhnokova, L. N. Blinova 

(Blinova and Karynbaeva, 2014; Blinova, 2015), N. N. Malofeev (2009), N. M. Nazarova (2010), 
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M. M. Semago, N. Ya. Semago, М. L. Semenovich (Semago et al., 2011), and others. Based on 

their investigations, one should treat inclusion as the educational process taking place in 

a common space and providing an opportunity for obtaining a degree for various students, 

including these with special educational needs if special conditions for their education are 

created. 

The issues of inclusive practice receive sufficient attention. In their works, О. А. Zinevich, 

V. V. Degtyareva, and Т. N. Degtyareva consider self-identity of people with special educational 

needs as a condition for successful professional orientation and choice of a field of study in 

higher school (Zinevich et al., 2016). The development of the inclusive environment in higher 

school is the subject of the researches by Е. V. Golub and I. S. Saprykin (Golub and Saprykin, 

2015). Yu. А. Kalgin (2011) discusses modern issues of psychological and pedagogical support 

of disabled persons in higher school. The issues of the creation of inclusive educational 

environment are considered in the works of R. V. Andreeva (2016), E. I. Konanova (2015), and 

E. A. Martynova (2015). They analyse the approaches to elaboration of adapted educational 

programs for students with special needs and disabled students. The experience of development 

of the inclusion in higher school in Russia and abroad is represented in the publications of 

М. V. Bersenev, V. I. Zinovyeva, М. Yu. Kim, О. Е. Radchenko (Zinovyeva and Bersenev, 

2012; Zinovyeva et al., 2010). However, the issues of the readiness of higher school academic 

staff for working with special students are still ignored by researchers. A preliminary pilot study 

has shown that the academic staff of higher school and teachers of secondary education 

establishments are less ready to implement inclusion as compared to pedagogues from general 

education organizations (Chernysheva and Denisova (Eds.), 2013; Makarova, 2013; Blinova and 

Karynbaeva, 2014; Blinova, 2015; Platonova et al., 2016). Besides, it is important to evaluate not 

only potential and readiness of academic staff to work in a climate of inclusion, but also possible 
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resources of the higher school from the viewpoint of psychological and pedagogical support of 

special students. In this regard, the Amur State University (Blagoveshchensk, Russia) became a 

basis for the research. 

Materials and methods 

Pursuant to the hypothesis of the study, the goals and stages (I, II, III) were defined. 

 

Stage I (diagnostic). At this stage, we have set the following goals: а) to reveal (systematize) 

difficulties and barriers emerging in the interaction with students with special educational needs 

within a framework of inclusive educational process; b) to generalize the experience of 

psychological and pedagogic support of special students in the climate of the higher school and 

intermediate vocational education. 

To achieve this goal, the method of qualitative survey in focus groups consisting of academic 

staff was applied. The method was chosen because a focus group enables to reveal a range of 

opinions on the issue under study, analyse the behaviour of educational process participants, and 

interpret it. The scenario involved the discussion of three thematic groups: difficulties faced by 

the members of a focus group in the interaction with the students with special needs  students 

with disabilities (1); barriers of teaching in a climate of inclusion (2); degree of success in 

teaching students with special educational needs, evaluation of the level of one’s competence in 

teaching them (3). 

The terms of survey:  

(1) The survey involved several respondents gathered in one place. 

(2) The members of the focus group were encouraged to interact. 

(3) A professional moderator followed the scenario and supported the discussion in 

compliance with the goals defined at the preliminary stage. However, the participants 
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were given an opportunity to speak spontaneously, and thus  group dynamics were 

provided. The academic staff (n=120) was divided into 12 groups. The sessions lasted for 

1–1.5 hours. 

The scenario consisted of the following components: 

(1) Presentation of the goals of the meeting and the group structure. 

(2) Brief introductory remarks (topic of the discussion, its time limit and instructions for 

participants). 

(3) Initial stage. Acquaintance with each respondent and outlining of the general points. 

(4) Discussion on the main subject. 

(5) Specific discussion on the inclusion in Amur State University. 

(6) Final part. A review of the expressed opinions, supplementary investigation of opinions 

on some topics. Gratitude for the work. 

(7) In addition to the above elements of scenario, appropriate stimuli were used: videos, 

interviews, and analysis of statistics. 

Stage II (development of professional competences). At this stage, the academic staff training 

was organized using the resource of supplementary (corporate) further training aimed at 

developing professionalism in the field of organization and realization of inclusive education. 

The topic of the first training program was defined as “Psychological and pedagogical support 

of the inclusive educational process (in a climate of higher education and intermediate vocational 

education)” (program manager I. A. Makarova). The goal of the further training program was to 

elaborate the system of scientific representations of inclusive education in trainees and develop 

professional competences of psychological and pedagogical support of students in case of 

inclusion. The training curriculum of this program is represented in Table 1. 

              Table 1. The topical education plan of the further training program 
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No. 
Name of sections (models) 

and topics 

TOTAL, 

hours 

Including 

Lectures Practical 

classes / 

laboratory 

work 

Students’ 

individual 

work 

1. Regulatory and axiological 

foundations of the inclusive 

education 

44 8 12 24 

1.1. The inclusive education in a 

modern world. The 

framework of categories and 

concepts of the inclusive 

education 

12 2 4 6 

1.2. Regulatory base of inclusive 

education in the context of 

international and Russian 

norms 

10 2 2 6 

1.3. A sociocultural aspect of 

establishment and 

development of national 

systems of special education. 

Analysis of integration 

models 

12 2 4 6 

1.4. Socialization of people with 

special needs as a goal of 

inclusive education. The 

uniform concept of the 

Special Federal State 

Standard for People with 

Special Needs: basic 

provisions 

10 2 2 6 

2. Psychological and 

pedagogical characteristics 

and support of the subjects 

of inclusive education 

56 16 14 26 

2.1. Theoretical bases of 

arranging the psychological-

10 4 2 4 
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pedagogical support of 

people with special needs 

2.2. Psychological and 

pedagogical peculiarities of 

children, adolescents, and 

youth with special needs. 

General and specific 

peculiarities of children with 

deviations in development. 

Pedagogical characteristics 

of students in the inclusive 

educational environment. 

The peculiarities of the 

worldview of persons with 

impaired development 

16 4 4 8 

2.3. Requirements for the 

resource provision 

(conditions) of inclusive 

education 

14 4 4 6 

2.4. Creation of conditions for 

supporting and enforcing 

health of students with 

special needs in process of 

training 

10 2 2 6 

2.5. Conflict prevention in the 

inclusive educational 

environment 

6 2 2 2 

3. Projecting of individual 

educational programs and 

routes for people with 

special needs in the 

inclusive education 

24 4 8 12 

3.1. Projecting of individual 

educational routes and 

professional careers of 

people with special needs 

12 2 4 6 

3.2. Individual approach in 12 2 4 6 
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working with special 

students 

4. Psychological and 

pedagogical bases of 

elaborating the 

professional culture of 

a pedagogue of inclusive 

education 

20 4 4 12 

4.1. Axiological priorities in the 

activity of pedagogues of 

inclusive education 

10 2 2 6 

4.2. Professional competence of 

a pedagogue of inclusive 

education 

10 2 2 6 

 Total 144 32 38 74 

 

The program contains four sections, each of which implies the combination of various forms of 

work. As evaluation funds, abstracts, inclusive environment modelling, presentations of the 

experience in the inclusive education of special students, and essays writing were used. 

Efficiency of the mastering of the further training program content and elaboration of the 

competences of academic staff in psychological and pedagogical support were evaluated during 

defending project works on the following topics: 

(1) Modelling of the educational space of a university: inclusive approach. 

(2) Models of psychological and pedagogical support of students with special needs in a 

higher education establishment. 

(3) Modelling of psychological and pedagogical support of students with special needs in an 

intermediate vocational education establishment. 

(4) Utilization of the resource of upbringing work in the educational inclusion in higher 

education and intermediate vocal education. 
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(5) Tutor support of inclusion: approaches, resources, areas of activities. 

(6) Evaluation of the efficiency of inclusive educational process of a university (college). 

(7) Strategy of elaborating individual educational routes for students with special needs. 

(8) Evaluation of social adaptation of students with special needs in the educational 

environment of a university (college). 

(9) Individual tasks and methods of their use to control residual knowledge and current 

performance of students with special needs. 

(10) Students’ group work under conditions of inclusion: discipline case study. 

(11) Introduction of inclusive education in the educational system of the higher school and 

intermediate vocational education. 

(12) Job profile diagram of a pedagogue of inclusive education. 

(13) Consulting parents on the adaptation of a special student to the conditions of inclusive 

education. 

(14) Risks of inclusive education and ways to overcome them. 

Stage III (control). The goal of this stage was to evaluate effectiveness of the work on the 

development of scientific representations of the inclusive education and development of 

professional competences of students’ psychological and pedagogical support in the context of 

inclusion. 

The final questioning involved all the members of focus groups who attended further training 

(n=120). It consisted of two parts and implied: а) CASE-interview consisting of 10 questions; b) 

self-evaluation of the developed competences. 

The final questioning, part а). In the evaluation of the CASE-interview results, a type of 

reference was assessed. It shows how professors’ opinion correlates to their behaviour in case of 

decision making and choosing a strategy of actions (Baws et al., 2009). The inclusive type of 
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reference is associated with the rights and freedoms of students with special needs. It is based on 

a clear-cut system of value references of a professor’s axiological sphere in the worldview aspect. 

Anti-inclusive orientation implies a purely formal approach to teaching. It focuses on his or her 

own attitude, which is usually intolerant and discriminative. Possible orientation on socially 

approved variants of an answer and mixed reference were also taken into account. 

The questions of the CASE-interview 

A student chooses an individual training schedule if he or she needs more time for learning 

material and fulfilling tasks, more time for filing individual accounts, more individual 

consultations, and an opportunity to take his examinations individually. Which factor is the most 

significant for you as a professor? Provide your arguments. 

How do you know that it is difficult for a student to communicate and overcome 

communicative barriers? Provide your arguments. 

What is more important in communication with special students — verbal or non-verbal 

behaviour? Provide your arguments. 

How do you know that there are students with special educational needs in the group? Provide 

your arguments. 

How do you make sure that all the information you give to students within the framework of 

teaching your discipline is available for special students and given in convenient mediums? 

What will you do if a student addresses to the dean’s office complaining of the discriminative 

attitude in your classes? Justify the sequence of your actions. 

Respond to the complaint of a student with special needs: “You are unreasonably prejudicial 

to me…” 

Give as many ways to stimulate students with special educational needs to get rid of fear of 

individual report in the learning group as possible. 
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Performance of a student with special educational needs has fallen off badly, not only in your 

classes. How will you explain the reasons? Provide your arguments. 

Provide as many ways for professors to promote the idea of tolerance to special students 

(disabled, people with special health needs) as possible. 

The final questioning, part b). Self-evaluation was associated only with the professional 

competences that would determine implementation of the educational process. Professors 

evaluated their competence in creating an individual training schedule and its implementation, 

comprehending the tasks of rehabilitation registered in the individual rehabilitation card of 

a disabled student, involving students in various learning and extra-curricular activities, etc. 

 

Results 

Based on the results, three groups of difficulties have been revealed: philosophic-worldview 

(30%), projective-technological (40%), and psychological and pedagogical (30%). These 

difficulties, which actually are barriers for introducing inclusion from professors as organizers of 

the education process, have been most thoroughly worked on within the further training program. 

It is impossible to use the model of the complete inclusion without addressing them. 

Further questioning of the professors and their evaluation of their competences at the third 

stage of the study made it possible to conclude that the professors’ competence for psychological 

and pedagogical support of inclusive education had been essentially developed. The trainees 

reported that they were ready to account for students’ special educational needs during the 

organization of educational process (70%); they understood how to adapt educational process 

(educational programs, academic load, schedule of classes’ attendance, procedure of passing 

exams) (80%); they were ready to create or provide compensatory conditions of study to meet 

special educational needs (60 %); they were going to provide adequate participation of students 
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in the educational process and extra-curriculum activities (50%), and provide a corporate 

interaction in the psychological and pedagogical support of students with special needs (55%). 

The types of references evaluated as scales, have been identified: inclusive (85%); anti-

inclusive (10%); mixed (5%). 

Discussion 

The philosophic-worldview difficulties of professors (40%) are associated with the failure to 

understand the very essence of inclusive approach, its philosophy, and key differences of 

inclusion from the traditional forms of education. For 19.2% of pedagogues, a student with 

special needs is associated with a special social status of a student with disability and inability or 

extremely poor ability to follow the programs of intermediate professional or higher education. 

Particularly noteworthy are the professors’ difficulties associated with the lack of skills of 

projecting education material in the context of inclusion, didactic projecting of education process 

for co-education of ordinary students and students with special needs, using special technologies 

in education and technologies of building pedagogical interaction with all the subjects of 

inclusive educational process (75%). 

Psychological and pedagogical difficulties are caused by insufficient psychological and 

pedagogical competence. The professors admit that they are not well aware of the physical and 

mental abilities of the students with special needs (53.3%) and are out of touch with special 

methods of work with students with impaired hearing, vision, speech, locomotor apparatus, 

emotional-volitional sphere, and more complicated combined defects (81.6%). Generally, this 

results in a situation when the pedagogical technologies and organizational-methodical provision 

of educational process obviously do not meet the biological, social, and psychological 

peculiarities of people with special needs and their special educational needs. Almost 25% of 
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professors underestimate the resource of inclusive environment in the development of personality 

and social behaviour of both special and ordinary students. 

The knowledge of pedagogues in both special and developmental psychology appeared to be 

insufficient (45%). This limits the ability of special students in satisfying their basic need for 

open personal communication between students and pedagogues and causes the feeling of 

psychological insecurity in their interpersonal relations. Thus, the strategy of interpersonal 

interrelations cannot have a positive impact on the worldview positions of the student as 

participants of the educational process, change their mind-sets, and reduce the level of personal 

victimhood in the “person — environment” system (Fominykh, 2012). 

Generalized experience of working with special students has shown that most professors rely 

on their intuition and try to find the best ways to include the students in the education process 

themselves (60%). The professors offered such students individual tasks and often gave more 

time for preparation. Still, the situation when the impairment in students’ development did not 

become a reason for changing the structure of tasks or periods for performing the tasks was 

widespread, too. Besides, conflict situations were registered. It is telling that sometimes the 

professor took an acoustic apparatus for a prohibited earbud, or deterioration of health during the 

examination for attempts to seek pity and thus heighten examination score. Moreover, the 

interaction with students was not quite correct, which affected their self-esteem and 

psychological state. 

In the light of the foregoing, one can conclude that the academic staff needs psychological and 

pedagogical support in its professional activity and specialized training based on the resources of 

supplementary professional education at a corporate level. Some phenomena have been 

discovered: the effective experience of teaching does not guarantee that a professor will find 

necessary technologies in teaching special students himself and apply the technologies 
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successfully; professors’ attitudes often make it difficult for them to communicate with special 

students, which leads to their discrimination and underestimation. When organizing an 

educational process for special students, their opportunities and abilities should be taken into 

account. The positive experience of creating an educational process indicates that such practice 

should be extended and special competences should be developed. Taking into account 

peculiarities of the post-technocratic model of supplementary professional education, the 

educational process within the further training program was arranged with a focus on the current 

professional difficulties (Shafranova, 2014). In this regard, much attention was given to the 

development of general professional activities of professors, such as ability to exercise students’ 

rights in practice; create conditions for their proper learning as well as interaction and 

communication with all the other subjects of educational process; participate in creating 

psychologically comfortable and secure educational environment in the professional educational 

organization; raise the level of psychological competence of the participants of the educational 

process; apply health saving technologies in the professional activities; observe the compliance 

with the ethical rules of the profession, etc. 

Specific attention was given to the development of special professional activities through 

elaborating tolerant attitude to special students and reflection on empathic interaction with them; 

improved awareness of theoretical-methodological bases of inclusive education and its 

conceptual and categorical framework; elaboration of individual education plans, adapted 

programs and learning kits for students with special needs; organization of various forms of 

training sessions. The skills of interaction with all the participants of inclusive environment and 

creation of psychologically comfortable conditions for them to optimize social-rehabilitation 

events are important too (Zeer, 2003). It should be noted that similar views on the development 
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of general and special professional activities of pedagogues associated with professional training 

are described in the works of other authors (Slyusarev, 1992; Martynova, 2015). 

During theoretical training within the further training program, the following theoretical 

methods were applied: systematization of scientific notions and provisions to determine the 

essence of the problem; empirical methods of collecting information about the state of the object 

under study (pedagogical supervision, investigational interview, psychological tests, sociometric 

methods, techniques focused on studying social position, analysis of documents) (Bordovskiy , et 

al. , (Eds.), 2005). 

The number of traditional lectures and seminars was minimal; most practical classes were 

devoted to project works. Such reflexive-active form of organizing practical classes allowed 

participants to “live” a certain stage of projecting psychological-pedagogical support in the 

framework of each section and work on the project independently at their own pace and 

according to their own individual educational trajectory. Mastering each section of the program 

implies obtaining a certain product, which is, on the one hand, a component of a final product, 

and on the other hand, the result of the development of competences, which indicate the 

processes of professors’ self-development and self-education. The arrangement of the education 

process as a way to produce sense and understanding acts as a kind of guarantee for the 

transformation of another person’s into “one’s own another person’s” (Bakhtin, 1986, pp. 381–

393, 429–432) to provide the understanding of the essence of psychological and pedagogical 

support of inclusion. In order to ensure the understanding of educational process by an organizer, 

one should work not only with the meaning of some element of the education content, but also 

with its sense, linking it with the social experience of a learner — his or her knowledge, skills, 

emotions, values, etc. (Kraevskiy, 2009). Thus, the accents were intentionally shifted to self-
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education activities and more intensive workout of scientific-methodical provision on inclusive 

practice. 

It is noteworthy that the offered program of further education is based on the idea of 

psychological and pedagogical support being a comprehensive and system activity, which 

involves the creation of social-psychological and pedagogical conditions for successful education 

and development of each student in the educational environment. The practice shows that special 

students need assistance in independent coping with difficulties during their professional 

development (Piskun, 2009). In this sense, the psychological and pedagogical support is an 

applied area in training specialists. It provides and facilitates the process of learning fundamental 

theoretic and applied competences; besides, it ensures their better mastering. In this context, the 

understanding of support offered by E. F. Zeer seems to be the most appropriate; here, it is 

treated as the assistance to an individual in elaborating orientation field of development, where he 

or she takes the responsibility for his or her actions (Zeer, 2003; Zeer and Popova, 2015). 

However, it is important to understand that the professors that conduct psychological and 

pedagogical support are not obliged to give a supported person a readymade solution of 

problems, or make a choice for him or her, etc. This leads to the stimulation of individual 

responsibility for the quality of one’s academic and practical training, while responsible attitude 

to one’s self-development enables special students to adopt an active subject position more 

quickly. Using the terms of T. V. Meng, educational space becomes “subjectized” (Meng, 2011). 

Still, the environmental approach plays an important role in the inclusive practice. Its main 

methodological line is the management of establishment and development of a student’s 

personality mediated by the environment. A positive (from pedagogical viewpoint) environment 

creates conditions for elaborating and fixing a certain positive lifestyle (Manuylov, 2002; Plugina 

et al., 2012; Makarova, 2013). The inclusive educational environment gives a special student 
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necessary information, data, knowledge, etc., while the ability to get and transform information is 

acquired during learning. Potentials of the environment determine the evaluation of its qualities. 

Therefore, the inclusive educational environment can be evaluated from the positions of 

completeness and variety of the means (potential, resources) that it offers for education, research, 

organization, and scientific-methodical activities. 

Therefore, psychological and pedagogical support unfolds within a framework of a person-

centred and environmental approach. 

This study confirmed the proposed hypothesis about the successful development of 

professional competences necessary in psychological and pedagogical support of students with 

special educational needs using the further training of academic staff within a framework of 

supplementary professional education with account for their working experience. 

The program offered for further training can be applied in the practical activity of higher or 

intermediate vocational education to enlarge the competences of academic staff in the 

psychological and pedagogical support of students with special needs. 

Conclusions 

1. The difficulties revealed and barriers encountered by academic staff can be provisionally 

classified into three groups: philosophic and worldview, projective and technological, and 

psychological and pedagogical. They make the integration with special students much more 

difficult and reduce the quality of education. The condition of inclusive referencing is the 

acceptance of inclusive education ideas. 

2. Various teaching experience does not guarantee that the required technologies and 

approaches to teaching special students will be applied efficiently. Besides, it does not guarantee 

that the educational needs of special students will be met. The academic staff needs its 

professional competences aimed at providing the inclusive educational process to be 
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supplemented and developed. In fact, academic staff needs psychological and pedagogic support 

in the transition to working in new situation of inclusion. They face difficulties mostly in the 

adaptation of educational programs, planning of individual educational routes, application of 

special technologies for teaching and creation of efficient education. 

3. The resource of supplementary professional education is efficient for the development of 

academic staff competences, if a further training program focuses on addressing basic difficulties 

at the stage of inclusion introduction. Various forms of work within a framework of corporate 

further training contribute to the creation of an inclusive education environment and development 

of the inclusive educational process. The resource of supplementary professional education 

makes it possible to have a subtle perception of the development of academic staff competences, 

ensuring specialists’ readiness to work in the situation of inclusion. 

 

References: 

ALEKHINA, S. V., ALEKSEEVA, M. A., AND AGAFONOVA, E. L. (2011). Gotovnost pedagogov kak osnovnoy faktor 

uspeshnosti inklyuzivnogo protsessa v obrazovanii [Pegagogues’s readiness as the key factor of the success of the 

inclusive process in Education]. Psikhologicheskaya Nauka i Osavebrazovanie, 1, 83–92. 

ANDREEVA, R. V. (2016). Razvitie inklyuzivnogo obrazovaniya v vuze [Development of the inclusive education in 

the university]. Juvenis scientia, 1, 41–42. 

A World Bank Report. (2003). Lifelong learning in the global knowledge economy: Challenges for developing 

countries. Washington, DC: The World Bank. 

BAKHTIN, M. M. (1986). Estetika slovesnogo tvorchestva [The Aesthetic of Verbal Creation]. (2nd ed.). Мoscow: 

Iskusstvo. 

BAWS, R., BYNOW, D., AND SHL TEAM. (2009). Metody provedeniya intervyu, intervyu po kompetentsiyam [Methods 

of interviewing. Interviewing by competences]. (V. LOMAKIN, Trans.). [Russian translation of Baws, Rebecca. 

Hiring the Best, Terminating the Rest. London, 2008]. Мoscow: Hippo, 2009. 

610 



      INTERNATIONAL JOURNAL OF SPECIAL EDUCATION                         Vol.33, No.3, 2018

 
 

BLINOVA, L. N. (2015). Professionalno-lichnostnaya gotovnost pedagogov kak uslovie realizatsii FGOS dlya detey s 

OVZ [Pedagogues’ professional and personal readiness as a condition for realization of the Federal State  

Educational Standards for children with special needs]. In О. G. PRIKHODKO and I. L. SOLOVYEVA (Eds.), Osobye 

deti v obshchestve. Sbornik nauchnykh dokladov i tezisov vystupleniy uchastnikov I Vserossiyskogo sezda 

defektologov. 26–28 oktyabrya 2015 g. [Special children in the society: Collection of scientific reports and 

abstracts of the participants of the 1st All-Russian meeting of special education teachers. 26–28 October, 2015] 

(pp. 19–24). Moscow: Independent non-profit organization “Research guidance centre ‘Suvag’”. 

BLINOVA, L. N., AND KARYNBAEVA, О. V. (2014). Formirovanie inklyuzivnoy kompetentsii u pedagogov 

obrazovatelnykh uchrezhdeniy [Development of inclusive competence in the pedagogues of educational 

establishments]. Kazanskaya nauka, 11, 211–213. 

BORDOVSKIY, G. A., RADIONOVA, N. F., AND TRYAPITSINA, A. V. (Eds.) (2010). Razrabotka programm podgotovki 

professorsko-prepodavatelskogo sostava k proektirovaniyu obrazovatelnogo protsessa v kontekste 

kompetentnostnogo podkhoda [Elaborating the programs for training the academic staff for projecting educational 

process in the context of competence approach]. St. Petersburg: A. I. Herzen State Pedagogical University of 

Russia Press. 

CHERNYSHEVA, A. V., AND DENISOVA, R. R. (Eds.) (2013). Aktualnost razvitiya inklyuzivnogo obrazovaniya v 

Amurskoy oblasti: materialy mezhregionalnoy nauchno-prakticheskoy konferentsii 18 aprelya 2013 goda [The 

Relevance of Developing Inclusive Education in the Amur Oblast: Proceedings of the interregional research and 

practical conference of April 18, 2013]. Blagoveshchensk: Institute of Developing Education of the Amur Oblast 

Press. 

FOMINYKH, E. S. (2010). Narusheniya lichnostnykh granits studenta-invalida v kontekste ego viktimnoy deformatsii 

[Violation of personal borders of a disabled student in the context of his victim deformation]. Izvestiya 

Volgogradskogo gosudarstvennogo pedagogicheskogo universiteta, 1, 122–125. 

GOLUB, Е. V., AND SAPRYKIN, I. S. (2015). Inklyuzivnoe obrazovanie v vysshykh uchebnykh zavedeniyakh Rossii: 

problemy i resheniya [Inclusive education in higher education establishments in Russia: Problems and solutions]. 

Povolzhskiy pedagogicheskiy vestnik, 4(9), 109–114. 

HARGREAVES, A., AND FULLAN, M. G. (1992). Introduction. In A. HARGREAVES AND M. G. FULLAN (Eds.), 

Understanding teacher development (pp. 1–17). New York: Teachers College Press. 

611 



      INTERNATIONAL JOURNAL OF SPECIAL EDUCATION                         Vol.33, No.3, 2018

 
 

JACKSON, R. (2008). Inclusion or segregation for children with an intellectual impairment: What does the research 

say? Retrieved from: http://disability-studies.leeds.ac.uk/files/library/Jackson-Inclusion-Seg1.pdf. 

KALGIN, YU. А. (2011). Sovremennye podkhody k formirovaniyu psikhologo-pedagogicheskogo soprovozhdeniya 

inklyuzivnogo obrazovaniya invalidov v vyze [Modern approaches to the development of the psychological-

pedagogic support of the inclusive education of disabled people in the university]. Vestnik Moskovskogo 

Gosudarstvennogo Lingvisticheskogo Universiteta, 622, 119–132. 

KONANOVA, Е. I. (2015). Organizatsiya inkluzivnogo obrazovatelnogo prostranstva v vuzakh Rossii dlya 

uchashchikhsya s ogranichennymi vozmozhnostyami zdorovya [Organization of inclusive educational space in 

Russian universities for students with special needs]. Kontsept, 8, 136–140. 

KRAEVSKIY, V. V. (2009). Missiya pedagogicheskogo soobshchestva v demokraticheskom gosudarstve [Mission of 

pedagogical community in a democratic state]. In A. V. KHUTORSKOY (Ed.), Innovatsii v obrazovanii: 

chelovekosoobraznyy rakurs: sbor. nauchn. trudov. [Innovations in education: A man-compatible perspective: 

Collection of scientific works] (pp. 21–24). Мoscow: Eydos. 

MAKAROVA, I. A. (2013). Povyshenie kvalifikatsii pedagogicheskikh kadrov pri perekhode obshcheobrazovatelnykh 

uchrezhdeniy k rabote v usloviyakh inklyuzii [Further training of pedagogical staff during the transition of 

general education establishments to working under conditions of inclusion]. Nauchnoe obespechenie sistemy 

povysheniya kvalifikatsii kadrov, 2(15), 18–25. 

MALOFEEV, N. N. (2009) Inklyuzivnoe obrazovanie v kontekste sovremennoy sotsialnoy politiki [Inclusive education 

in the context of modern social policy]. Vospitanie i obuchenie detey s narusheniyami razvitiya, 6, 3–10. 

MANUYLOV, YU. S. (2002). Sredovoy podkhod v vospitanii [Environmental approach in education]. Мoscow; 

Nizhny Novgorod: University of the Russian Academy of Education. 

MARTYNOVA, Е. А. (2014). Struktura i soderzhanie adaptirovannykh obrazovatelnykh programm vysshego 

obrazovaniya dlya lits s ogranichennymi vozmozhnostyami zdorovya i invalidov [The structure and content of 

the adapted educational programs of the higher education for individuals with special needs and disabilities]. 

Sovremennye problemy nauki i obrazovaniya, 4, 271. 

MENG, T. V. (2011). Tekhnologiya konstruirovaniya lokalnykh obrazovatelnykh sred v deyatelnosti prepodavateley 

vysshey shkoly [Technology of constructing local educational environments in the activity of high school 

teachers]. In N. F. RADIONOVA et al. (Eds.), Pedagogicheskoe obrazovanie v perekhodnyy period: rezultaty 

612 



      INTERNATIONAL JOURNAL OF SPECIAL EDUCATION                         Vol.33, No.3, 2018

 
 

issledovaniy 2010 goda: Sbornik statey po materialam vnutrivuzovskoy nauchnoy konferentsii, 2 marta 2011 

goda [Pedagogical education in the transient period: Results of the 2010 studies: Collection of articles based on 

the reports of the university research conference. 2 March, 2011] (pp. 286–294). St. Petersburg: Lema. 

MUIJS, D., HAVRIS, A., AND LINDSAY, G. (2004). Evaluating CPD: An overview. In B. DAY AND J. SACHS (Eds.), 

International handbook on the continuing professional development of teachers (pp. 149–175). Berkshire, UK: 

McGraw-Hill Education. 

NAZAROVA, N. М. (2010). Integrirovannoe (inklyuzivnoe) obrazovanie: genezis i problemy vnedreniya [Integrated 

(inclusive) education: Genesis and challenges of implementation]. Sotsialnaya pedagogika, 1, 77–87. 

PISKUN, O. YU. (2009). Opyt i perspektivy inklyuzii v usloviyakh srednego i vysshego obrazovaniya [Experience 

and perspectives of inclusion under the conditions of secondary and higher education]. Mezhdunarodnyy zhurnal 

prikladnykh i fundamentalnykh issledovaniy, 5, 111–113. 

PLATONOVA, R., LAZAREVA, L., PECHENYUK, A., POLICHKA, A., IKONNIKOV, A., SEMENOVA, N., Dvoryankina, E., 

Blinov, L., and Bastrikov, A. (2016). Didactic possibilities of formation of university students professionally 

significant personal qualities. International Review of Management and Marketing, 6(2), 92–96. 

PLUGINA, M. I., KOZLOVSKAYA, G. YU., AND BOROZINETS, N. M. (2012). Rol akmeologicheskoy sredy v 

formirovanii inklyuzivnoy kompetentnosti pedagogicheskikh kadrov [The role of acmeological environment in 

the elaboration of inclusive competence of pedagogical staff]. Vestnik Cherepovetskogo gosudarstvennogo 

universiteta. Psychological Sciences, 4(43-2), 149–153. 

RENZAGLIA, A. (1997). The impact of teacher education on the beliefs, attitudes, and dispositions of preservice 

special educators. Teacher Education and Special Education, 20, 360–377. 

RYNDAK, D. L., JACKSON, L. AND BILLINGSLEY, F. (2000). Defining school inclusion for students with moderate to 

severe disabilities: What do experts say? Exceptionality, 8(2), 101–116. 

SEMAGO, N. YA., SEMAGO, M. M., SEMENOVICH, M. L., DMITRIEVA, T. P., AND AVERINA, I. E. (2011). Inklyuzivnoe 

obrazovanie kak pervyy etap na puti k vklyuchaemomu obshchestvu [Inclusive education as the first step on the 

way to inclusive society]. Psikhologicheskaya nauka i obrazovanie, 1, 51–59. 

SHAFRANOVA, О. Е. (2014). Sushchnostnye osnovaniya postroeniya nepreryvnogo obrazovaniya professionala 

[Essential bases for the development of continuous education of a professional]. Mir nauki, kultury, 

obrazovaniya, 1(44), 66–68. 

613 



      INTERNATIONAL JOURNAL OF SPECIAL EDUCATION                         Vol.33, No.3, 2018

 
 

SHEMESH, Y. R. (2009). “I get by with a little help from my friends”: A survey of teachers’ perceptions of 

administrative support and their attitudes toward inclusion in New Jersey. PhD thesis. Rutgers University. 

Graduate School of Applied and Professional Psychology, New Brunswick, New Jersey. 

SLYUSAREV, YU. V. (1992). Psikhologicheskoe soprovozhdenie kak faktor aktivizatsii samorazvitiya lichnosti 

[Psychological support as a factor of activating the self-development of the personality]. Author’s abstract of a 

PhD thesis. St. Petersburg state university, St. Petersburg. 

SUGRUE, C. (2004). Rhetorics and realities of CPD across Europe: From cacophony towards coherence? In C. DAY 

AND J. SACHS (Eds.), International handbook on the continuing professional development of teachers (pp. 67–

93). Maidenhead: Open University Press. 

The decree of the RF Government of 26 November 2012 No. 2181-р “On the Establishment of State Program 

‘Available environment’ for the period of 2011–2015”. Retrieved from: 

http://base.garant.ru/70269216/#ixzz3TWXQCwau. 

The decree of the RF President of 1 June 2012 No. 761 “On the National Performance Strategy of the Actions for 

Children for the period of 2012–2017”. Retrieved from: 

http://www.consultant.ru/document/cons_doc_LAW_130516/. 

VOLTZ, D. L. (2001). What matters most in inclusive education: A practical guide for moving forward. Intervention 

in School and Clinic, 37(1), 23–30. 

ZEER, E. F. (2003). Psikhologiya professionalnogo obrazovaniya [Psychology of vocational education]. Moscow: 

Moscow Psychological and Social Institute Press; Voronezh: MODEK. 

ZEER, E. F., AND POPOVA, О. S. (2015). Psikhologicheskoe soprovozhdenie individualnykh obrazovatelnyh traektoriy 

obuchayushchikhsya v professionalnoy shkole [Psychological support of individual educational trajectories of the 

high school students]. Obrazovanie i nauka, 4(123), 88–99. 

ZINEVICH, О. V., DEGTYAREVA, V. V., AND DEGTYAREVA, Т. N. (2016). Inklyuzivnoe obrazovanie v rossiyskoy 

vysshey shkole: sovremennye vyzovy [Inclusive education in the Russian higher school: Modern challenges]. 

Vlast, 5, 61–67. 

ZINOVYEVA, V. I., AND BERSENEV, М. V. (2012). Razvitie sistemy soprovozhdeniya studentov s ogranichennymi 

vozmozhnostyami zdorovya v vuzakh Shvetsii i Finlyandii [Development of the system for supporting students 

614 



      INTERNATIONAL JOURNAL OF SPECIAL EDUCATION                         Vol.33, No.3, 2018

 
 

with special needs in the universities of Sweden and Finland]. Vestnik Tomskogo Gosudarstvennogo Universiteta. 

History, 1(17), 176–179. 

ZINOVYEVA, V. I., BERSENEV, М. V., KIM, М. YU., AND RADCHENKO, О. Е. (2010). Razvitie idey inklyuzii v 

vysshem obrazovanii (rossiyskiy i mirovoy opyt) [Development of the ideas of inclusion in the higher education 

(Russian and world experience)]. Vestnik Tomskogo Gosudarstvennogo Universiteta, 4(12), 153–157. 

 

 Biographical notes 

Leonid V. Blinov is a Professor at Pacific National University (Khabarovsk, Russia), head of the axiological scholar 

school of the Far East, his research interests include axiological principles of education and inclusion. 

Lubov N. Blinova is an Associate Professor at Pacific National University (Khabarovsk, Russia), expert in inclusive 

education; her research interests include Psychology and Pedagogy for Special Needs, practice of students training in 

working in the framework of inclusive education 

Inna A. Makarova is an Associate Professor at the Psychology and Pedagogy Department at Amur State University, 

her research interests include continuing professional education and methods of vocational training in psychological 

and pedagogical follow-up of students with special educational needs in case of inclusive education. 

Olga E. Shafranova is a Dean of the Faculty of Additional Professional Education at Amur State University, her 

research interests include continuing professional education, theory and principles of the academic staff further 

training, in psychological and pedagogical follow-up of disabled students in case of inclusion. 

 

Acknowledgements 

This work received no financial support by any funding agency. 

615 


