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Abstract

The purpose of this paper is to examine how effecthobile devices are in the process of
teaching and learning English through the perspedf university students. The research is
aimed at finding out whether using mobile apps l&arning purposes, in particular, for

learning English is of interest for students andklat potential ways of learning the

language. It also aims at exploring potential otieadional applications downloaded to

students’ mobile phones in terms of their integmatinto the classroom activities at

university for the purposes of learning English.filithy conceptualize the research in mobile
teaching and learning, the authors addressed théaned problem by using Google Forms.

An online questionnaire was created and sent tdesis with responses collected in an
online spreadsheet and was further analyzed byatiteors. 102 representatives from 16
countries who study at 4 universities located itaR@ and Ukraine took part in the survey.

To link the reported mobile device use obtainednfithe questionnaire and its actual use for
language learning the follow-up interviews for tdbset of students were conducted with the
relevant conclusions drawn. The issue of using heatkévices in the process of university

study as an educational tool was investigated aodgsed to potentially expand perceptions
of tutorial experience of how we view teaching #&mwtning English.

Keywords: mobile teaching and learning; mobile devices; cational apps; university

students

1. Introduction

The importance of learning English nowadays isgpdtable. Many scientific articles and
studies of individual scholars as well as thoseeabgnized international organisations are
devoted to this topic (Council of Europe, 2001; Ber1995; Zimmerman, 1997; de Caro,
2009; LaVelle, 1996; Tan, 2016). There are diffeneays of teaching and learning English.
When it comes to the traditional methods they &iteaglhered to in many universities and
schools and often boil down to teacher-centredsotesn environment and memaorization.

However, nowadays technical devices significantgtdbute to our perception of the

surrounding world, how we share knowledge and leamabling us access the required

information sources on an on-going basis. We enjoprecedented instant access to
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expertise, from informal cooking lessonsYwuTube to online university courses. Every day
people around the globe are absorbed in exciting fioems of learning, and yet traditional
schools and university systems are still struggliogeverage the many opportunities for
innovation in this area (Fabio, 2012).

In our era of technology and the Internet digitalsgprovide more opportunities for
teaching and learning English. Using various tecdinmeans has been gaining more and
more relevance in the recent years. As it is stalgdUJNESCO, mobile technology is
changing the way we live and it is beginning torg@athe way we learn (UNESCO, 2017).

Using smartphones for the learning purposes hasuraber of advantages and
beneficial aspects including independency of lesyncreating your own curriculum and a
schedule of studies, etc. Learning can unfold wagety of ways: people can use mobile
devices to access educational resources, conn#ttotviers, or create content, both inside
and outside the classroom (UNESCO, 2017). Usingilematevices and apps helps learn
English on the go and contributes to making pragneshat.

2. Literature review
Much research is devoted to the topic under thegortestudy (Segev, 2014; Norton, 2014,
Lynch, 2015), etc. For the purposes of our reseavehare going to provide an overview of
the literature produced in the past decades ance raakynthesis of current thinking in the
field.

The term ‘Computer Assisted Language Learning’ (CAhecame established in the
early 1980s and is highlighted in a number of wo(ksevy, 1997; Warschauer, 1996;
Gimeno-Sanz & Davies, 2010; Felix, 2008; Hong, 20MtMurry, Williams, Rich &
Hartshorn, 2016). Apart from volumes and journaighe shape of CALL, there are a number
of other initiatives in teacher education that destate a growing interest in the use of
technology in teaching and learning English (Thomag Reinders, 1988; Thorne & Smith,
2011; Dubois& Vial, 2000; Smith & Craig, 2013; Jewitt, 2001; Hubbar@12; Akobirov,
2004). Many recent studies also explore the saiit toy looking at specifically instructed use
of technology for completing language tasks and hioege instructions are interpreted with
more spontaneous, self-initiated use of technolegpurces (Dooly, 2018), finding out how
learners of English use electronic dictionarieshwieégard to pronunciation practice and
improvement (Metruk, 2017).

Currently mobile-assisted language learning (MALE) a rapidly growing field.

Researchers discuss curricular options for theralsgion of mobile devices into settings of
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formal learning (Pachler, Cook & Bachmair, 20103, &ell as investigate the relevant
learning theories underpinning the current mobdpsafor English speaking learning and the
pedagogic features of these apps (Guo, 2014). Aisevious studies focused on using
particular mobile applications in learning a langea(e.g., Duolingo), exploring the
possibilities this app offers for learning a sectarjuage (Nushi & Hosein, 2017). Since this
app tends to be selected by the majority of thdesits who participated in the survey below,
this is why we paid special attention to the a\dédaesearch in this field as well.

However, the evaluation of using mobile apps foglih learning from language
learners’ perspective is still at the early stadgest studies investigating the use of mobile
devices in language instruction in higher educatiook at its effectiveness from the
perspectives of language professionals and resmatciThere are not many studies
uncovering the students’ perspectives on usingrbkile technology. However, the students’
input regarding how they perceive mobile apps ®irtkearning process seems to be valued
and is to be considered essential for implememtatd any instructional intervention.
Therefore, in the light of current learning thesertbis study intends to analyse and evaluate
the modern mobile devices and how effective they far teaching and learning English
through the perception of the university studentsoth based on their declared perception

and in practice.

3. Methodology
In this study, we employed a mixed method approaglantitative (statistical analysis of
guestionnaire data) and a qualitative analysis hed teceived replies to address the

assumptions under research.

3.1. Objectives and research context
As mentioned above, we explored perceptions ohtarof English as a foreign language on
using mobile technology in the process of languagming and teaching.
In this paper, the author seeks answers to theviolg research questions:
1. How do students use mobile apps and educationahddémgy tools inside and outside
the classroom?
2. To what extent do they use them?
3. What mobile apps do they prefer?
4. What suggestions do they have regarding usinglibeeafor the purposes of learning
English?
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5. To what extent do the students find their languagening is enhanced by the use of
the said technologies in practical terms?

The significance of the study is supported withaesumptions as follows:

- the received findings will make up the basis andpsut decisions for introducing
mobile devices into the process of mastering thguage,;

- the expected conclusions will help adjust the umsivge approach to teaching and
learning in general and English, in particular, otigh implementation of the
initiatives;

- the interpretation of the obtained results will tdiute to the creation of the future
research design for deeper investigation of tha.are
The data under analysis are the responses fromeattiieipants for over a period of 14

months (the firsGoogle Forms reply was received on February 26, 2017 and thetigal use
of the mobile learning and teaching English waseneed on April 22, 2018), which included
online and offline communication as well as folloyw- interviews completed by the

participants.

3.2. Design and procedure
The research was done according to the followiag-ly-step plan:
Step 1. Creating a questionnaire
Step 2. Disseminating the questionnaire among stade
Step 3. Collecting data through t@eogle Forms with their further processing
Step 4. Conducting a follow-up interview with a sebof the students
Step 5. Reviewing the actual use of educationalilmalevices/technology tools in language
learning against the reported technology use (oethirom the questionnaire data)
Step 6. Analysing the findings and coming up wibtin@usions on using the mobile device in
the teaching and learning English process

As a data collection instrument a survey questimenavas developed which
incorporated questions aimed at finding out sonevamt information on the students’ habits,
opinions and preferences. The research was cormbwsi@g Google Forms, which were
embedded at the beginning of the study to servanamstrument for creating customized
forms, sending them out to students and trackihtpair responses in one place.

The students received an email containing insioastirelated to their participation in
the survey as shown in Appendix 1. The questioen@ppendix 2) offered the participants a

series of open-ended and multiple choice questiddfieen completed, the questionnaire was
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automatically sent to &oogle Drive research folder, which made it possible to mortiter
students’ responses. Participation in the survey @raa volunteer basis with 156 students
invited to take part in it. As a result 102 pagpeonts from 16 countries took part in the survey.

The sampling included the students from severdidrigducational establishments of
Ukraine and Poland:

- University of Economy in Bydgoszcz (\iyza Szkota Gospodarki w Bydgoszczy),

Poland;

- KROK University of Economics and Law, Ukraine;
- Kyiv National Linguistic University, Ukraine;
- Institute of International Relations Kyiv Nationdlaras Shevchenko University,

Ukraine.

Some of the participants of the survey were theaehers’ students, others were
contacted by the peer colleague from the Instibiténternational Relations Kyiv National
Taras Shevchenko University, Ukraine.

As regards Step 4, conclusions regarding benefasalects of the approach in the
context of teaching and learning English were dréased on the findings received through
collecting and analysing the survey data.

Step 5 was incorporated into the research procetturereate a link between the
modern technology use reported by the studentsitaractual deployment in the language
learning process. For this purpose a subset ofttidents who make up one group and study
law at KROK University of Economics and Law, Ukrajnwas randomly selected and
contacted by the researcher as part of the tusofféle subset included 8 participants. In order
to make it more meaningful and practically anchotieel students received practical tasks
including preparingPowerPoint presentations on a required topic related to theécialty,
reading texts containing professional lexis, tratiisy separate sentences from Ukrainian into
English and vice versa. All the exercises mentiangalied applying educational mobile apps
and digital technology tools including web-surfinging online and offline dictionaries, etc.
Afterwards, a follow-up interview was conductedwihe same subset of the students, which
allowed the respondents to express their viewseir bwn ways (the aggregated results are
shown in Appendix 3). The current study generatétge amount of data and the follow-up
interview was designed to revisit and crosscheckvans to some key questions in our aims.
This step enabled the researcher to make certariugions regarding practical application of

the declared educational mobile devices and teolgydbols reflected in Step 6.



Teaching English with Technology, 18(4), 105-125http://www.tewtjournal.org 110

4. Results and findings
After data analyses were completed, results wezsgmted in Tables with comments on the
most important aspects. The information is given p@rcentage. The results of the
questionnaire are subdivided into the followingtsets:

= Background information

= Habits and opinions in using mobile apps for leagianguages

» Preferences and interests in using mobile appledoning purposes

= Crosscheck of responses to different questionseo$tirvey

» |nvestigation whether the language learning is robd by the use of mobile apps

= Suggestions regarding using mobile devices foniegrEnglish

4.1. The background information
A great majority of the students who participatedhe survey as volunteers were between 16
to 20 years old (64.6%). At the same time only P2.%ere middle-aged ones who were over
25 up to 38. Availability of such an age categofyrespondents is due to the fact that
extramural students also took part in the studythea age varied greatly.

As it can be seen in Table 1, a great majoritystoidents who participated in the

survey came from subjects on International Inforamaaind English Philology.

Table 1. Subjects in which the students are erdolle

Subject under study (the specialty) %
Economics 7.8
English Philology 14.7
English translation 5.9
Export-oriented Management 39
Finance 4.9
International Business 8.8
International Communication 39
International Economics 3.9
International Information 24.%
Law 6.9
Tourism and Recreation 39
Other 11.0
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When it comes to the gender of the respondents tieera significant difference
between its male and female participants as 61.B&teovolunteers were female students as
opposed to 38.2% of male students. This is so lsecau the Philology department the
number of female students has always been highmvekier, at the same time the percentage
of male students enrolled in the degrees relatédftomation Management and International
Information, in particular, is traditionally not egalent to that of female students as
predominantly male students choose this area dfesu

As the survey embraced students from different t@sithe authors wanted to list the
countries involved and also the proportion of tbgpondents from them. Most of the students
who answered the questions (75.5%) were from Ukraaimost 7% and 4% were from
Poland and Turkey respectively, 2.0% from Indiajlei2.0% were from other countries
(Azerbaijan, Brazil, Cameroon, Cyprus, Democratiep&blic of Congo, India, Moldova,
Namibia, Nigeria, Russia, Saudi-Arabia, Syria, UkeaPoland, Turkey and Zambia.

The authors knew for sure that all the studentigi@ated in the study had access to
their smart phones. That fact was supported widr tlesponses as 98% of the respondents

answered positively to this question.

4.2. Habits in and opinions about using mobile app®r learning languages

The students were asked how much time they usedntfudile devices during a day. It was
found out that almost 13% normally use the mobéeick 5 hours a day. Almost 11% of the
respondents spend all day using these devices. Sl®% devote 4 hours to using the
gadgets. 7% do it for not longer than 2 hours a dagund 6% declared that they dedicate 10
hours and another 6% reported that they devoteuéstend yet another 6% claimed that they
do it 3 hours a day. As it can be seen in Tablee2alverage time the students spend using the
mobile devices is, as expected, quite high amoegutiiversity students. Of course, part of
the stated time is dedicated to pure communicagtimposes such as phone calls, but as we
suppose yet a certain percentage of this time doeilgdsed to practice English skills.

Table 2. Average time the students use their malaiéces a day

Average time the students use their

. ; %
mobile devices a day

1-5 48.9
4-8 4.9
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6-10 22.6
12-20 6.0
All day 10.8
No answer 2.9
Other 3.0

In relation to the time spots when students use thebile devices, if we exclude
using them for pure communication purposes, 43.1%em said that they predominantly do
it in the evening. 23.5% stated that this is mo#tly afternoon time when the students use
their devices. The details are shown in Table 3.

Table 3.Time spots when the students use their mobile de\iapart from calling)

Time of day/night %

All day 10.8
All day long when | have free time/ use it instedd 20
computer

At night 9.8
In the morning 6.9
In the afternoon 23.5
In the evening 43.1
Other 4.0

It was interesting to find out where mobile deviees mostly used by students having
an idea in mind that the students spend a lonoé travelling to and from between home and
the university. This is why it was assumed thaigh Ipercentage of them would choose the
public transport among other answers suggestethchy as it can be seen in Table 4 only
14.7% do use their mobile devices mostly in thelipubansport. The majority of student poll
(38.2%) answered that it is home, more than a quartt respondents stated that it is the
university. Based on the data obtained it is beliexhat applying mobile devices for
educational purposes has a great potential dugetéatt that the most frequent places where
the students use them are convenient places faihega

Table 4. The places where mobile devices are masty by the students

The places where mobile devices are mostly used &tyidents %

Everywhere 12.8

At home 38.2
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In the public transport 14.7
At work 2.0
At the university 26.5
At cafes, coffee shops or the like 2.0
At home, at the university, in the public transport 2.0
All of the options 2.9

The students were also asked if they have any mabiplications downloaded to their
mobile devices and use them for learning purpo3és5% answered positively to this
guestion, around 10% were undecided while 13.7%neld they did not use mobile apps for

learning.

4.3. Preferences for and interests in using mobikgpps for learning purposes

We also focused our attention on finding out whackas of expertise the students are mostly
interested in when learning through their mobilpsapAccording to Table 5 below 26.5% of
those who participated in the survey were intetegtelanguages. Another 9.8% and 4.9%
reported English vocabulary and translation respelgtas the centre of their main interests.
This means that we can benefit from the studentstrést in linguistics and encourage them
to use their mobile devices for learning purposethe course of the university lessons. It is
also worth mentioning here how diverse the studemtsrests were, encompassing not only
economics and finance, but also social studiesrnational business, MBA, science,
psychology, classical music, art, history, photpbsa teaching, international relations, news,
fashion, law, accounting, marketing, as well as gmmand so on. Table 5 below gives

information on the major areas of expertise thdestts are mostly interested in.

Table 5. Areas the students are mostly interestalwearning through their mobile apps

Areas of expertise %

Languages 26.5
English vocabulary 9.8
Translation 4.9
Learning foreign IangL_Jages, communication skisching skills, 39
current events analysis

Grammar 2.9
Everything 2.0
None 2.0
| can't give an answer 11.8

Other 37.0
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It should be pointed out that the English langusigis are among those practiced by
the students when using educational applicationgntiaded to their mobile devices for
76.5% of the respondents.

We asked the students how much time they devotdedatning English through the
mobile apps. As it can be seen in Table 6, moslestis (33.3%) devote 10-15 minutes a day
to learning English, 20.6% spend 30 minutes and®%9dedicate 1 hour a day to the
language. If we summarize the above information caa see that 73.6% devote 10-60

minutes a day to learning English.

Table 6. Time devoted to learning English througghmobile apps

Time devoted to learning English through the mobileapps %
10-15 minutes a day 33.3
30 minutes a day 20.6
1 hour a day 19.6
1 hour a week 4.9
All day 2,9
From time to time 1.0
| don't learn English 1.0
| don't use apps for learning English 3.9
No answer 2.0
Other 9.9
Rarely 2.0

For the research purposes we asked the studentswahiéle applications they use for
learning English. 15.7% said that they do not usg and 11.8% did not give their answer.
The rest use various ones includibggualeo, Reverso context, Lingvo, Memrise, Busuu,
Google Trandlate, podcasts, different dictionarieBjultitran, TED, ABBYY Lingvo, Lingvo
Live, CNN, Facebook, YouTube and others. As the obtained data show the mosti@ogpp is
Duolingo. The students also udé&enrise quite often.Lingvo andLingualeo are popular ones
as well among those students who use mobile appsaming English.

We also found it useful to see what apps are ugdteorespondents in the connection
with their language proficiency levdDuolingo as well asMenrise (15.8%) are chosen by
those who claimed to have advanced language skill31.6% cases. At the same time,
beginners and elementary students tend toLumg/o and Google/Google Translate (22.2%
each).
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As regards gendeBQuolingo again turned out to be the most popular one wstd%
of the male participants claiming to use it whiMemrise was the second choice of the
students (5.3%). It is interesting to point outtthi@e statistics presented in terms of using
mobile apps by the male students is less than tbeage, i..18.4% is less than 20% for
Duolingo as well as 5.3% is less than the average of 12%déorise.

At the same time the female students used a widgety of the mobile apps for
language learning purposes. Female respondentspat$erredDuolingo to other mobile
apps. The use of mobile apps by female participartgher than the average with 23.4% for
Duolingo and 17.2% foMenrise against the said average of 20% and 12% respBbctive

Those students with the advanced level of profoyetrain various skills through
mobile apps like communication (36.8%), reading.§%d) and listening (15.8%) while
beginners and elementary students mainly work em grammar skills (98%). This question
was of a particular importance as it aims at figdout what types of skills that they would
mostly like to practise through the mobile devi@exl the results obtained matched our
expectations. As it can be seen in Table 7 commatioit is the main focus for almost one
third of those who participated in the survey (28)4We presume nowadays having solid
skills of speaking English is a must for those vane concerned about their career, for those
who love active travelling which implies interactiavith people, etc. The results of the study
confirmed that the students are aware of that fBoe same percentage of the respondents
voted for grammar and reading — 22.5%, 10.8% arexivérat listening is a skill they mostly
practise and almost 5% of them are interested ficl@ng their vocabulary. This information
should be used in practice by the teachers if they aimed at applying contemporary

technical instruments for teaching English in ttessroom.

Table 7. Language skills the students mostly psadtirough their mobile apps

%
Communication 29.4
Reading 22.5
Writing 2.0
Grammar 22.5
Listening 10.8
Vocabulary 4.9
Grammar, vocabulary 1.0
All skills in the list 2.9
Other 4.0




Teaching English with Technology, 18(4), 105-125http://www.tewtjournal.org 116

As it was mentioned before we found it useful floe purposes of our research to
crosscheck responses given by individual resposdémtdifferent questions. Thus, we
analysed what language skills male and female stadeere mainly interested in. Most male
respondents prefer communication and grammar skitls 34 and 26 % respectively.

When it comes to female students, they have a wideety of the skills they are
interested in as compared to the male studentshé\statistics shows, they mainly focus on
communication, reading and grammar. Some also Htatethey practise all language skills
using their mobile devices.

4.4. Investigation whether the language learning isnhanced by the use of mobile apps
We also asked the students if they believe thatgusiobile apps for learning English on a
regular basis will contribute to improving theimuage skills. A great majority of them
answered positively (77.5%), only under 9% negétivehile 13.7% were undecided. This
shows the potential of the usage of mobile devioesducational purposes.

As regards the students’ willingness to use edocatimobile apps as part of practical
English classes at the university on a periodiishd@3.5% were in favour of it, 13.7% against
while under 9% could not decide.

The participants were also asked to evaluate tleeel of English. As it can be
observed in Table 8, 30.4% of them are intermediidents, meaning there is some room

for their English skills improvement.
Table 8. The students' level of English

The students' level of English %
Advanced 18.6
Upper-intermediate 29.4
Intermediate 30.4
Pre-intermediate 12.y
Elementary 6.9
Beginner 2.0

4.5. The students’ suggestions regarding using madbidevices for learning English

Finally, the students shared their thoughts, idead suggestions regarding using mobile
devices for the purposes of learning English, whach given along with the researchers’
comments in the Table 9 below.
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Table 9. The students’ suggestions, thoughts agkid

No The student’s statement

The researchers’ comment

1 It would be useful if the apps used for learn

made as well as the time when to carry out s
revision. Also, it would be nice if the apj
designed were available for Windows Mob
platform as well.

English reminded you about the progress you'eensider from technical point of view as they imj

nohe ideas expressed by the student are importa

brhimts on what is to be introduced to the apps U
pfor learning English by software developers. T
léenformation regarding the technical features ofsa
and operating system used among students is 1
considered because it may contribute to desig
and implementing of apps as educational resou
in the classroom.

nt to
Dly
sed
his
PP

0 be
ning
rces

2 Slow voice.

As we presume this suggestion is also relate
technical improvements of apps, in particular,
those that are aimed at polishing listening sk
and/or enlarging vocabulary.

1 to
of
ills

3 It's good for kids. | use it during my privateAs we can see the student is working as a teadh

tuitions with my preschool-age students.

English for preschool-age students and is ug
mobile apps for teaching purposes in practice.

ero
5ing

4 Update the apps with new content part of fam
movies enabling us to choose what they say.

olikis suggestion is also connected with techn

useful idea for soft developers to be taken i
account.

cal

characteristics of educational apps and contains a

nto

5 Phones are useful for translation, it's goocetori
words, read articles and listen to news.

The present comment gives another proof that
use of mobile technology in terms of learni

the
ng

English is increasing.

6 To improve communication between teachers
students, introduce online lessons on some topi

cqerspective on how to increase efficiency of

classroom activities motivating students thereby.

amtis one is a practical idea from the studerFt’s

he

5. Analysis of practical application

After conducting a survey on the students’ perogstiof English as a foreign language

learner on using mobile technology in the procdsearning and teaching English we then

made a link between the declared view of the stisdand the practical use of the mobile

apps. In order to reach this goal a subset of stsdaf law were encouraged to apply their

mobile devices and the educational apps in theseowf their language classes at the

university.

The subset of the students was a random choideclitded 8 people who provided

their responses to the follow-up interview questidh subset students out of 102 respondents

make 8% of the entire population of participantbe Tstudents were enrolled into KROK

University of Economics and Law, Ukraine, and weoatacted by the authors in the course

of the tutorials scheduled in the spring semedid@B82They were the first-year students who

study law as their specialty. A subject of Legabksh for law students is included into the

curriculum designed to give necessary Englishskillwork in a legal environment.

The participants of this research procedure redgpagticular practical tasks including

using professional vocabulary and preparing PowatF@resentations on a given list of
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topics related to their specialty, reading textsitaming professional lexis, translating
separate sentences from Ukrainian into English wiceé versa. Afterwards follow-up
interviews checking actual use of mobile devicethacourse of the language learning were
conducted.

The aggregated results of the analyses are presenégpendix 4. According to them
all participants agreed that the use of educatitg@nology and mobile apps in the language
classroom increased their motivation and that ey understand language better when the
teacher uses digital technology in the classroooweéver, at the same time 3 disagreed that
different technological devices and/or mobile apipsuld be used in the class to increase their
motivation for learning English with the vast matprexpressing their willingness to the
opposite. Also, a vast majority believe that corepuind mobile-based teaching activities
made the lessons more enjoyable (3 marked thistemngly agree” and 4 — as “agree”).

We introduced a statement “Technology can be bamtjunnecessary” and received
answers that fall under all available categoriethwqual percentage of those who agree (1
“strongly agree”, 3 “agree”) and disagree with2it‘disagree” and same number of those who
“strongly disagree”). This may bring us to a cosahm that using technology in the
classroom should be in a reasonable amount to #eegtudents’ interest and enthusiasm
while learning. This conclusion is supported witto#ner statement received from the follow-
up interview as all in all 6 out of 8 of the lawudents agreed that using technology every
time makes the lesson long and boring.

Results for the statement that using mobile appb educational technology tools
distract them split into mainly categories of th@g® support it and disagrees with it. Saying
this it is important to point out that totally 6 toaf 8 of the respondents express their
disagreement with it to a different extent.

Half of the participants agreed that computer- amubile-based lessons are more
enjoyable and effective than traditional lessonthwaidditional 2 participants who strongly
agreed with this statement and equally 2 who didsnpport it. The majority of the students
(3 who “strongly agree” and 4 who “agree”) confianthat the web-surfing they do when
preparing for the English classes makes them naireeain the learning process. Everybody
who had undergone the follow-up interview agreeat thsing educational technology and
mobile apps improves their English skills.

The overall data suggest a need to recognize & laegessity to introduce mobile-
based lessons of learning English to support thévaton and interest of students in the

subject. At the same time using technology in fagsstoom should be in a reasonable amount
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in order not to make lessons too long and boringwétver, an extremely small scale of the
follow-up survey (only 8 participants) makes itsukts more of diagnostic than confirmatory

value.

6. Conclusions and further research

In sum, the study demonstrates that over the yd@sperception of foreign language
acquisition has evolved and undergone a remarksbift from the traditional way of
classroom teaching to a wide using of ICTs forl#mguage learning purposes.

The current research aimed at finding out whether university students will be
interested in partial incorporation of their moljlleones into the process of learning English.
The study revealed that they use their mobile @evior the learning purposes, and more
specifically, for language learning. Also, the sinté showed their willingness to implement
the initiative into the practical English lessomnsiaiversity.

The survey covered a pool of 102 university stuslérdm various countries, yet, as
the study suggests, there is a high potential @figusnobile devices and apps for the
classroom activities of preschool-age students.

We found it useful for the purposes of our resed@ocbrosscheck responses given by
individual respondents to different questions. Asresult, we found out that female
respondents use a greater variety of mobile appk paactice more language skills as
compared to male students. Also, the students t#ghadvanced level of English focus on
several language skills through mobile apps likenrwnication, reading and listening while
beginners and elementary students train mainlyr tgeammar skills. We assume that
academic teachers may use these conclusions incldssroom in order to improve
effectiveness and efficiency of the English leagnamocess.

The data received in the course of the survey gasvers to the initial research
guestions. The students use mobile apps and ednahtechnology tools in- and outside of
the classroom as a large percentage declared lbgtuse their mobile devices at home,
university and public transport. This fact givesngoroom for improvement and flexibility of
the classroom lessons and may indicate the negéssiurther research in the field.

We also asked what mobile devices the studentsmpré¥e separately checked
preferences of the male and female students inrtégard. The survey showed that all
respondents udeuolingo more than any other mobile apps for learning Ehgli

In the course of the study suggestions from thelesits were received including

introduction of online lessons on some topics f@ purposes of improving communication
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between teachers and students, using phones f@ldtion, learning words, reading articles
and listening to news.

We also designed and conducted the follow-up imgers for the subset of students
participated in the survey in order to link the agpd mobile device use (obtained from the
guestionnaire) and its actual use for languagenilegr The received data also showed that
technology should be applied in a reasonable amiouotder not to make lessons long and
boring.

In light of these finding it may be stated thatrthes a great potential for introduction
mobile devices into the process of university stadas an additional educational tool for
motivating and encouraging students to learn Englis

At the same time certain questions related to thejest of the study remain
unanswered or even become more prominent. Sincerebearch was conducted on a
relatively small segment of the entire populatidistadents (8% out of the student population
volunteered to participate in the survey) more eitgli studies should be conducted
concerning the effect of mobile learning, the catiom between the students’ perceptions
and the relationship between such perceptions lamddtual achievement of specific skills.
Such studies may contribute to a future knowledgsebthat will shape and improve
curriculum and instruction mediated by technology.

Also, most of the students who answered the suguestions (75.5%) were from
Ukraine. This fact decreases the overall objegtivif the data and as a result, of the
conclusions drawn based on the above. Due to thre miverse composition of respondents
Is recommended in further research.

This study has several limitations as its partictpavere the students who came from
different cultural and educational backgrounds degrees. The information is self-reported,
and factors that may influence student perceptsoich as the student ability, prior experience
with technology, prior language background and qeality type were not considered.
Therefore, the research findings may be used &sergfe data and cannot be universally

extrapolated.
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Appendix 1. Instructions to participate in the suney

Dear all,

You are kindly asked to participate in a survey alihis organized for the research purposes. The
research is aimed at finding out whether using feoapps for learning purposes, in particular, farhing
English is of interest for students and look ateptinl ways of learning the language. It is proposa a
volunteer basis and is not personalized. The sucesgists of questions; it is presumed it will talteut 8-10
minutes of your time to answer them. The findings supposed to be reflected in a publication subohito a
recognized scientific journal.

To participate in the survey please press the buttedow [the link to the online Google Form is gije

Thank you so much in advance to those who agrgmticipate in the survey for your time and for

your input into the research.

Appendix 2. Questionnaire

What specialty are you currently studying?

What is your age?

What is your gender?

What is your country of birth?

Do you have access to a tablet or a smart phoyeundaily life?
Do you use your device to access various apps @memts?

How much time on average do you use your mobilécgs\a day?

© N O OBk wWwDNPRE

What are the time spots when you use your mobiécde (apart from calling)?
- inthe morning

- inthe afternoon

- inthe evening

- atnight

9. What are the places where you mostly use your malalices”

- athome

- inthe public transport

- atthe university

- at cafes and coffee shops

- other places
10.Do you use any mobile apps downloaded to your reatéVices for the learning purposes?

11.what areas of expertise are you mostly interestebat you are learning through your mobile apps?
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12. Are the English language skills among those youpaaeticing?
13.what mobile apps do you use for learning Englislea$e give the names.
14.what language skills do you mostly practise throuyghr mobile apps?
- communication
- grammar
- reading
- writing
- listening
15.How much time do you devote to learning Englisiotigh your mobile apps?
- 10-15 minutes a day
- 30 minutes a day
- 1 houraday
- 1 hour a week
- other (please specify)
16.Do you believe that using mobile apps for learnkgglish on a regular basis will contribute to
improving your language skills?
17.would you like to use educational mobile apps as @ayour practical English classes at the uniitgrs
on a periodic basis?
18.Do you have any suggestions regarding using youriledevices for the purposes of learning English?

If yes, please specify below.

19.How would you evaluate your level of English?
- Beginner
- Elementary
- Pre-intermediate
- Intermediate
- Upper-intermediate
- Advanced

- Native
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Appendix 3. Follow up interview
Interest in Using Information Technology and MolAlpps for the Language Learning
(4 point scale: 4=Strongly agree; 3=Agree; 2=Disagf=Strongly disagree)
1 Use of educational technology and mobile appsunlanguage classrooms increases |my
motivation.
2 Computer-based teaching activities make the tessmre enjoyable.
3 | Technology can be boring and unnecessary.
4 I can understand language better when my teardgsrtechnology in the class.
5 Using mobile apps and educational technologystditract me.
6 Different technological devices and/or mobile sghould be used in class to increase|my
motivation for learning English.
7 | When we use technology all the time, it makedehson long and boring.
8 Computer- and mobile-based lessons are more abipyand effective than traditiongl
lessons.
9 | Web-surfing | do when preparing for my Englislasdes makes me more active in the
learning process.
10 | Using educational technology and mobile appsawgs my English skills.
Appendix 4. Aggregated results of the follow up irdrview responses
# Statement Strongly] Agree Disagree | Strongly
agree 3 2 disagree
4 1
1 Use of educational technology and mobile appsuin 1 3
language classrooms increases my motivation.
2 Computer-based teaching activities make the fesso 3 4 1
more enjoyable.
3 | Technology can be boring and unnecessary. 1 3 2 2
4 | can understand language better when my teacdes 1 7
technology in the class.
5 Using mobile apps and educational technologystpol 1 1 2 4
distract me.
6 Different technological devices and/or mobile @pp 3 1 3
should be used in class to increase my motivation f
learning English.
7 | When we use technology all the time, it makes |the 1 5 1 1
lesson long and boring.
8 Computer- and mobile-based lessons are more 2 4 1 1
enjoyable and effective than traditional lessons.
9 | Web-surfing | do when preparing for my English 3 4 1
classes makes me more active in the learning psoces
10 | Using educational technology and mobile apps 4 4
improves my English skills.




