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ABSTRACT
This paper presents the findings of a training programme based 
on an Action-Research methodology that has been applied in two 
subjects of Event Organization, Protocol and Institutional Relations 
undergraduate and Master’s degrees. Through a teaching metho-
dology called «learning by doing», students are encouraged to un-
derstand, internalise and apply the potential of technology in this 
field of knowledge, by means of building their personal brand as a 
key for digital literacy and professional empowerment. Thus, firstly 
this work proposes a review of the use of technology in teaching, 
with the goal of resignifying the concept of educational e-innova-
tion from a transdisciplinary approach, which promotes progress in 
education ranging from technological to social innovation (techno-
logical-education-cultural-relational). Then, both the specific featu-
res and activities designed to build the students’ personal brands 
during the course as well as the research methodology applied to 
analyze the results are described. The methodology is based on 
a longitudinal «ex post-facto» approach through a panel sample 
survey. Finally, results demonstrate how this training programme 
has allowed graduates to improve their employability and career 
development opportunities from then on, encouraging active par-
ticipation and self-directed learning. Initial conclusions encourage 
us to apply this experience to larger groups and new university de-
grees in the higher education context. 

KEYWORDS: EDUCATIONAL INNOVATIONS, EMPLOYMENT 
OPPORTUNITIES, EDUCATIONAL TECHNOLOGY, TEACHING 
METHODS, PERSONAL BRANDING

1	 INTRODUCTION

The new map of advanced degrees shows an emergence of 
professional profiles better suited to present times. This era is 
characterized by disruptive innovation, globalization and so-
cio-economic uncertainty in the labor market (WEF, 2016), which 
requires novel relational and communicative strategies to cope 

with this crucial challenge (USC, 2016). As such, new university 
degrees are emerging, such as Event Organization, Protocol and 
Institutional Relations (Campos & Fuente, 2013), which provide 
professional specialization in this branch of knowledge (Herrero 
& Perelló, 2017). On the one hand, Protocol engages with norma-
tive elements in a process of coherent communication between 
the identity of the State and its public image (Otero, 2002). On the 
other, Event Organization is increasingly becoming relevant in 
the communication strategy of organizations (Mair & Whitford, 
2013), which is in turn crucial in the relations with stakeholders 
and the community (Richards, Marques, & Mein, 2014) and quin-
tessential in their territorial impact (Richards, 2017).

With regards to e-innovation in higher education and its resig-
nification, it is important to reflect on students’ training in three 
thinking dimensions: systemic (Avargil, Herscovitz, & Dori, 
2012), strategic (Asiya, Naaranoja, Kyotla, & Kantola 2016) and 
dialogic (Hajhosseiny, 2012). These dimensions should sustain 
creative learning environments (Davies, Jindal, Collier, Digby,  & 
Hay, 2013) and turn students into competent professionals and 
entrepreneurs, with a critical and transdisciplinary vision, which 
in Morín’s terms, father of complex thinking, can be considered 
a product of inadequacy “of disjoined, divided and partitioned 
wisdoms” (Morín, 1999, p. 16), which in addition constitutes an 
educational challenge of the reorganization of thinking and edu-
cation.

A literature review in this respect shows a notable number of 
research efforts for educational innovation (Strongoli, 2014), 
which is greater today concerning the learning-technology bundle 
(OCDE, 2015). This research, focused on the exploration of the 
role of technology in teaching, has produced several proposals of 
application models in this area, amongst which the TPACK Mo-
del (Technological Pedagogical Content Knowledge) stands out. 
It was proposed by authors Mishra and Koehler (2006) for com-
bining pedagogic, disciplinary and technological dimensions in 
the integration of Information and Communication Technologies 
(ICT) in the pedagogic methodology. Carlsson, Tayie, Jacqui-
not Delaunay and Pérez Tornero  (2008), De Abreu, Mihailidis, 
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Lee, Melki and McDougall (2017) and, specifically, López and 
Aguaded (2015) in communication, highlight the importance of 
educating in media autonomy as a strategy for emancipation, 
especially among the youth (Xuan & Xioameng, 2015), digital 
natives according to Prensky (2001), for stimulating in them cru-
cial professional competences in the digital era, such as digital 
and informational competence, critical thinking and participa-
tory culture (EU, 2017; Gutiérrez & Torrego, 2017; Mihailidis, 
2015). The main goal, therefore, is to promote a holistic vision 
of digital technologies, with regards to which authors like Adell 
and Castañeda (2013) highlight the importance of having first a 
“compatible” pedagogic theory aligned with learning purposes, so 
that it is possible later on to decide which to use and how to use 
them in order to attain the expected goals. Incorporating them, 
additionally, constitutes an opportunity to improve students’ mo-
tivation and increases employability among graduates, as results 
from recent experiences in higher education show, for instance in 
Tourism (Teixeira, Albino, & Oom, 2015) and Social Innovation 
(Maxwell, Irwin, & Bennet, 2015; Rivers, 2016).

Today, there is evidence of a wide range of acronyms referring 
to technologies in the communication and learning context. We 
may highlight the evolution of TIC-TAC-TEP (Spanish acronyms 
for Information and Communication Technologies - Technologies 
for Learning and Knowledge - Technologies for Empowering and 
Participation) (Reig, 2012; Sancho, 2008; Sardelich, 2012); or the 
evolution coined as TDIC-TDICE (Spanish acronyms for Digital 
Information and Communication Technologies - Digital Informa-
tion, Communication and Expression Technologies), studied by 
De Andrade and Lacerda (2014). These present TDICE as an in-
clusive pedagogic and mediation space for teachers and students 
“to resignify new knowledge mediated by the community” (De 
Andrade & Lacerda, 2014, p. 6). These present opportunities for 
the development of educational e-innovation, but as Moreno and 
Vera (2012, p. 2) suggest, “the opportunities are as wide as the 
level of competences and the user’s objectives”. They criticize the 
risk of doing useless things and falling into clichés which move 
away from good pedagogy. For this reason, tackling the challenge 
of educational e-innovation’s resignification requires analyzing, 
in addition to its latent strengths, its limitations, such as the lack 
of moral and emotional intelligence or the incapability to mobi-
lize commitments, as pointed out by these authors. Cano (2012) 
proposes rethinking the contribution of technology in higher edu-
cation, so that students achieve skills for understanding, analysis, 
criticism, teamwork and, above all, unlearn and learn to learn, and 
refers to technological detoxification as a means to rethink the use 
of technologies in education in a balanced manner.

In the framework of educational processes Porta and Sarasa 
(2014, p. 293) observe and resignify theoretically, from a narrati-
ve inquiry in their study, what they refer to as “categories of good 
teaching”, which according to the authors “involve, among other as-
pects, the personal knowledge of the teacher, their love for students 
and their tasks, the moral sights of their practices and the conception 
of teaching as a game that deserves to be addressed with serious-
ness”. Namo (2005) suggests  resignifying the role of the teacher, 
and proposes distinguishing between training teachers in digital 
technologies and placing the latter at the service of education. Abra-
ham (2004) understands that the resignification of the educational 
process is based on understanding that teaching is not only an act of 
instruction, in the same way that learning is not only the student’s 
responsibility, but rather both are closely related and, as Sobrino 
(2011) points out, the role of the teacher must be of an anchor. This 
discussion shows the need to “go beyond literacy and acquisition 

of basic arithmetic competences and focusing on learning environ-
ments in new learning approaches” (UNESCO, 2015, p. 3).

The new logics of e-innovation in higher education carries with 
it a critical vision of the system and the educational policies from a 
desire to improve and socialize innovation, and to increase oppor-
tunities for the improvement of the employability across graduates. 
Pineda (2002) proposed the resignification of reality under the 
light of technological innovation and, with regard to the formal 
educational system, presented a criticism on the risks of acriti-
cal incorporation of technological innovations, sometimes mass 
production and consumption oriented, and where the pedagogic 
essence faded away. Fernández, Cabreiro and Fernández (2010) 
prefer to speak about knowledge society, instead of information so-
ciety, which prioritizes promoting the development of services and 
consumption; and Ricaurte (2016) underlines the importance of 
exploring novel pedagogies for an open and inclusive knowledge 
society. Here, an element for reflection emerges with regards to the 
approach to resignification that is proposed in this work, centered 
on differentiating between knowledge society focused on the social 
appropriation of knowledge and enabler of social innovation pro-
cesses, and information society which becomes in itself a consumer 
good. As Aguaded and Tirado (2008, p. 75) suggest, “innovation 
must be understood as a process of didactic action based on reflec-
tion and constant evaluation of what has been experimented”, a fact 
unaligned with the pace demanded by the current market.

This work is more related with the role of education in digital 
transformation than with the role that this transformation plays in 
education, since in the teaching-learning relationship the educa-
tional use of ICT does not in itself guarantee a change in learning. 
It only constitutes a set of mediating instruments according to 
Vigotsky (1988). There are many contributions to pedagogic 
paradigms developed in this direction, such as connectivism 
(Siemens, 2006), invisible learning (Cobo & Moravec, 2011), 
the digital skills map (Ferrari, 2013), autonomous learning (Mi-
tra, Kulkarni, & Stanfield, 2016) and dialogic learning (Simpson, 
2016). While the role of technology in education has been funda-
mental, it is also important to consider the role of good pedagogy 
in educational e-innovation. For this reason, it is necessary to 
resume proposals from the field of knowledge of Organizatio-
nal Psychology, relevant for the goal that this work pursues. For 
example, López and Miró (2014) reflect on the extent to which the 
known Rosenthal and Hwathorne effects can contribute positively 
or negatively to teaching innovation, and claim that the decision 
about which teaching method to use in a subject is given in great 
deal by the beliefs of the teacher responsible for it, which could 
foster or hinder learning. In this same line, Mora (2013), in rela-
tion with neuroeducation, says that it is necessary to “evaluate and 
improve the preparation of the person who teaches, and help and 
facilitate the process of those who learn” (p. 25), and proposes to 
anticipate the “emotional blackout” (p. 65) which can occur when 
the learning process becomes tedious and hard. Indeed, emotions 
stimulate curiosity, which undoubtedly constitutes an important 
factor for learning. In the same way, it seems evident that without 
e-emotions there is no education (Forés, 2012). More recently, 
Cobo (2016) has suggested in a work entitled Pending Innova-
tion, among others, three items which inspire this paper: How 
does education fit in these digital recalibrations of society? How 
to find meaning to this unprecedented educational change? How 
to captivate students in these technological times?

Aligned with this thought and in the light of the need to answer 
the current academic and professional demands of the sector, the 
challenge to implement a training program for higher education 
in the context of a new undergraduate and graduate specialization 
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in Event Organization, Protocol and Institutional Relations was 
set. Specifically, in the first installment of the compulsory subject 
in the fourth academic year called New Technologies Applied to 
Events, and the redesign of the core subject of the Master’s degree 
Communicative skills, empowerment and personal branding: Ma-
naging Large Events. This program would be oriented, by means 
of a participative methodology of teaching-learning learning by 
doing, to provide students with the capacity to understand, in-
ternalise and apply professionally cross-sectional knowledge and 
skills on technology in the communication and organization of 
events, from the creation of their personal brand as an instrument 
of digital literacy and professional empowerment.

Personal branding is today a core element in the management 
of a professional career for communication professionals (Del 
Toro, 2015). It constitutes a distinctive and demonstrable value 
of knowledge, maturity and responsible use of social media, and 
goes beyond the construction of digital identity, understood as the 
“ability to manage successfully one’s own online visibility, repu-
tation and privacy, as an indivisible and fundamental component 
of all information and digital skills” (Giones & Serrat, 2010, par. 
4), with, in addition, a multidimensional and hybrid character, 
originated from the convergence between analogical and vir-
tual identity (Castañeda & Camacho, 2012). Personal branding 
“implies the positioning, differentiation and values that a per-
son projects and builds up in their environment via interactions, 
acts, use of social media, etc.” (Del Toro, 2015, p. 15) and is ex-
pressed throughout its digital imprint (Arda & Fernández, 2012; 
Pérez-Ortega, 2014; Schawbel, 2011). This approach has allowed 
favouring active participation of students in their training, stimu-
lating autonomous and informal learning, and improving their 
employability opportunities and professional development.

2	 CASE AND STUDY METHODOLOGY

This paper presents the results of the training program, and aims 
to demonstre novel teaching routes for teaching methodologies in 

higher education geared towards the reinforcement of employabi-
lity of graduates, by means of a process based on resignification 
of educational e-innovation that stimulates among students the 
capacity of systemic, strategic and dialogic thinking about the 
relation between technology, communication and labour market.

2.1	 Case description 

This is a research-action training experience, “as a way to un-
derstand education and not only to inquire in it” (Romera-Iruela, 
2011). This very case evolves into research-action due to its 
communicational and “participative research-intervention-ob-
servation” nature as a result of progressive development cycles 
during the semester. A study problem is defined by the “rethought” 
didactic usage of technology in the learning teaching relation. In 
this direction, aiming at guiding the study, two hypotheses are 
presented, as follows. H1. Students perceive themselves as widely 
familiar with social media, although a personal use prevails; and 
H2. Teaching innovation based on the resignification of the use 
of technology in teaching can motivate the student to unlearn and 
learn to learn about managing their professional digital identity, 
improving their skills for job placement and entrepreneurship.

Specifically, in this case a teaching guide tailored to each sub-
ject has been designed, and students are encouraged to engage in 
the challenge of managing their personal brand during the cour-
se. They take as a starting point the content provided in class, 
assignments in each teaching unit, internalisation exercises and 
group dynamics, collaborative learning and exchange of expe-
riences, which would enable as a whole favouring job placement 
of their professional profile in the professional specialization area 
of Event Organization, Protocol and Institutional Relations. To 
this end, the main activities that have been developed are those 
shown in the Figure 1.

2.2	 Evaluation methodology for the case study

In order to carry out the evaluation of the training program that was 
applied, a non-experimental ex post-facto research methodology 

Figure 1. Activities program developed in the target subjects
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was developed. The reason for this choice was the impossibili-
ty to manipulate independent variables. Also, random allocation 
of subjects and treatment or stimulus (training program) was not 
intended (Hernández-Sampieri, Fernández-Collado, & Baptista, 
2014), and hence all the students became participants in the study.
A longitudinal prospective study was designed and applied twice 
over the population under analysis. This was due to our goal to 
assess the possible changes produced in this population, conside-
ring that this is the only non experimental design that has a certain 
resemblance to an experimental one, and allows determination of 
potential causal relations among variables (Díaz de Rada, 2007). 
However, the object of study is also addressed from an explora-
tory and cross-sectional descriptive perspective.

The technique used was a panel-type survey, since we used the 
same universe and sample in both iterations (Hernández-Sampieri et 
al., 2014).

As a measuring instrument, two ad-hoc questionnaires were de-
signed: A base questionnaire for the first iteration, and an extended 
one for the second one, in the terms indicated by Díaz de Rada, so 
that it would be possible to introduce questions in additional waves 
to obtain more information about the subjects (2007, p. 141).

The initial questionnaire features three main blocks of questions: 
a) one referred to the sociodemographic data of the participants, 
as well as their familiarity with ICT and available technologies; 
b) a second block centered on how students use social media; and 
c) finally, a third block containing questions concerning the stu-
dents’ expectations on the training program to be applied. The 
questionnaire of the second iteration is extended with two additio-
nal blocks: d) one of them, for determining changes produced in 
the use of social media and management of personal brands after 
attending the training program; e) and a final one which attempts 
to assess the fulfillment of initial expectations and the degree of 
satisfaction with different aspects of the program.

Both questionnaires include closed and semi-open questions, 
which allow single and multiple answers. In addition, scales of 
assessment have been included to determine the degree of sa-
tisfaction with the training experience. Finally, a set of open 
questions have been introduced, in an exploratory manner, in 
order to obtain qualitative and wide information about the expec-
tations of the students and about the obtained results, as this was 
the first time in which the program was developed, and no prior 
knowledge about these variables existed.

The study was carried out among the students of the Medite-
rranean Institute of Protocol Studies (a centre associated to the 
Miguel Hernández University of Elche), who during the acade-
mic year 2015-16 studied the fourth year in their degree, or the 
Master’s course in the specialization of Event Organization, Pro-
tocol and Institutional Relations, in the subjects mentioned above. 
Specifically, the study population or universe was the 24 under-
graduate students and the 11 graduate students of this edition. All 
students were interviewed, which prevents random sampling error 
caused by selecting a population sample (Hernández-Sampieri et 
al., 2014). The obtained data has been treated with univariate and 
bivariate descriptive analyses, according to the degree of mea-
surement of variables (frequencies, percentages and measures of 
central tendency for univariate analysis; and contingency tables 
and variance analysis - ANOVA - for bivariate).

As an independent variable, the current degree being studied 
was mainly considered (degree or MA). In addition, additional 
analyses were carried out considering other variables like gender, 

age and level of initial knowledge. However, due to the limited 
number of case studies and the homogeneity of the population 
(for example, most of the students are women, except 3 under-
graduate students and one postgraduate; and concerning age, the 
trend persists, with 88% of the students being in an age range of 
21-25 years old), difficulties to find significant differences were 
foreseen, as it is shown in the following section.

3	 RESULTS

Almost all of the students in both degrees pointed out that this 
training program could improve their employability opportunities 
in the future (except one undergraduate case), and this was confir-
med again upon completion of the course, in alignment with one 
of its main goals. They believed that this would be mainly due 
to two reasons: a) because an increasing number of companies 
and employers use new technologies and social media for their 
selection processes, either for searching for candidates or for their 
evaluation, making it indispensable to have an appropriate perso-
nal brand; and b) in the work environment it is crucial to have a 
wide range of skills and knowledge on digital tools for carrying 
out almost any task, especially in the knowledge area we are con-
cerned with, closely related with communication.

As for the level of knowledge in personal/professional learning 
environments, initially only 43% of students showed awareness 
of this, specifically 42% in undergraduate (10 cases) and 45% in 
postgraduate level (5 cases), although these differences are not 
statistically significant (C=0.336; Sig.= 0.833). Upon completion 
of the educational program, all the students confirmed that they 
had extended their knowledge with respect to this issue.

On the other hand, it is also possible to observe how the per-
ception about the degree of user-level knowledge, in both cases, 
has changed from the beginning of the activity until its end, al-
though without significant differences (C=0.042; Sig.=0.803). At 
the beginning of the course, 6% (2 cases, both undergraduate), 
considered they had an introductory level, 60% (21 cases, 17 un-
dergraduate and 4 postgraduate) had an intermediate level, and 
the remaining 34% (12 cases, 5 undergraduate and 7 postgradua-
te), an advanced level. At the end of the program, 51% (18 cases, 
12 undergraduate and 6 postgraduate) estimated that their final 
level was intermediate, and 49% (17 cases, 12 undergraduate and 
5 postgraduate) had achieved an advanced level.

At the beginning of the training experience most of the students 
of both courses used online resources for activities related with their 
personal environment (86%), studies (83%), and leisure and cul-
ture (77%) with no significant degree-wise differences (C=0.473, 
Sig.=0.182). As a result of the training program, it was found that 
the personal usage persists, but use for professional or work-related 
activities has increased, as can be seen in the Figure  2.

With regard to the above, we can also see certain changes in the 
use of digital resources in certain specific aspects (see Figure 3). 
For instance, in the labour market dimension there is an increa-
se from 45% to 71% (from 16 to 25 cases), in job seeking from 
49% to 77% (from 17 to 27 cases), the use of finance resources 
from 9% to 49% (from 3 to 17 cases), or in conducting research 
of topics of interest, from 29% to 35% (from 10 to 12 cases). As 
an additional illustrative example, let us mention that searching 
for new professional contacts via social media went from 46% of 
the students to almost all of them (92%, from 16 to 32 cases), or 
when it came to finding contacts for entrepreneurship, where the 
increase was from 9% to 43% (from 3 to 15 cases).
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Figure 2. A general comparison of the degree of usage of digital resources between the beginning and end of the subjects (%)

Figure 3. Comparison of the specific usage of digital resources between the beginning and completion of the subjects (%)
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With regard to the use of online media used for consulting 
information and digital content, before and after this training 
experience, we can also see a notable change in both degrees 
(C=0.447; Sig. 0.849). The most utilized media before the course 
started were, in order: Social networks (86%, 30 cases), general 
search engines (80%, 28 cases), web pages (66%, 23 cases) and 
blogs (60%, 21 cases). Upon completion of the training program, 
there is an increase in the use of social networks and web pages 
up to 97% and 83% respectively, while the use of general search 
engines and blogs decreases slightly (77% and 71% respectively), 
thus favouring more specific media. This means that the use of 
email almost doubles (from 12 to 22 cases), there is a relevant in-
crease in the use of specialized search engines, going from 14% to 
40% (from 5 to 14 cases), the search in digital newsletters grows 
from 23% to 37% (from 8 to 13 cases), 12 students start using 
for the first time RSS management systems, and finally there is 
first-time virtual community participation by 17% (6 cases) of the 
students.

Before the beginning of the course, almost all students in both 
specializations had a personal space on the Internet (except one 
undergraduate case), but this was centered on social media (97% 
of the students), and to a lower degree on blogs (14%, 5 cases). 
None of them had their own website. The influence of this pro-
gram can be seen in that up to 17% (6 cases, 4 undergraduate and 
2 graduate) of the students built their own website upon com-
pleting the course, and 51% (18 cases, 8 undergraduate and 10 
graduate) now also have a blog.

The main expectations of the students, analyzed qualitatively, 
were centered mainly on acquiring a wide knowledge of online 
resources, as well as the opportunities for developing an appro-
priate personal and professional brand in social media, among 
others which we list as follows.

-- Delving into social media interaction, and learning about 
different applications and online resources for a better 
work-related performance, specifically in the event mana-
gement sector (14 mentions by undergraduate students, 8 
graduate).

-- Learning to create an interesting and remarkable profile for 
the future, i.e. a unified personal and professional image 
appropriate to be leveraged in prospective projects (8 men-
tions by undergraduate students and 4 graduate).

-- Being able to assess online reputation (3 mentions by under-
graduates, 2 by graduate students).

-- Attending a practical subject enabling students to internalise 
knowledge and ease up its application (5 mentions by under-
graduates and 3 by graduate students).

-- Acquiring knowledge to develop personal and professional 
projects in the future by means of online resources and tools 
(2 undergraduate mentions, and 1 graduate).

-- Improving teamwork (2 mentions by undergraduates).

The analysis of lessons learned shows a relevant evolution 
in the knowledge and usage of virtual resources with respect to 
the initial expectations, which seem to be confirmed by the sta-
tements we provide next (obtained from codifying and counting 
literal answers to this question).

-- Having obtained a profound and wide knowledge about a 
great number of digital tools, especially in those that parti-
cipants were unaware of (19 mentions by undergraduates, 8 
by graduate students).

-- Understanding how to leverage social media and online 

applications in a work environment (10 mentions by under-
graduates, 7 graduates).

-- This subject and its didactic methodology has helped to cla-
rify the desired professional profile, and the line of work 
to be followed, based on a previous consideration (“It has 
helped us to grow personally and professionally”), (10 men-
tions in the undergraduate course).

-- Successfully building/designing an appropriate virtual ima-
ge. Understanding the importance of the image one projects 
on the Internet, and the need to combine it with security and 
professionalism (24 undergraduate mentions, and 11 at gra-
duate level).

-- The opportunity to put into practice theoretical content lear-
ned in class (12 undergraduate and 3 graduate mentions).

-- Development of novel elements related to one’s virtual ima-
ge: blogs, websites, etc. (8 undergraduate and 8 graduate 
mentions).

-- Improving the use of tools for job searching (7 undergradua-
te and 5 graduate mentions).

-- Searching for novel online sources of knowledge (5 under-
graduate and 3 graduate mentions).

-- Knowledge of tools for selective and quick search of infor-
mation (8 mentions by undergraduates, 5 by graduates).

On the other hand, as it is shown in Table 1, the overall avera-
ge assessment of this training program was of 6 out of 7 points, 
which shows a high level of satisfaction which, in addition, is 
similar across both degrees.

Table 1. Level of satisfaction with the training program

 Assessment 
and ANOVA 

values    (scale 
from 1 to 7 

points)

Undergra-
duate

Gra-
duate

Total F Sig. 

Informational 
skills

5,2 5,9 5,4 2,529 0,121

Self-concept 5,0 5,9 5,3 4,581 0,040

Value proposal 5,8 6,1 5,9 0,304 0,585

Usability 5,9 6,3 6,0 0,807 0,376

Optimization 5,7 6,3 5,9 1,550 0,222

Digital 
Marketing

5,4 6,1 5,6 2,647 0,113

General 
assessment

6,0 6,2 6,0 0,550 0,463

Source: Own preparation.

The levels of satisfaction with the rest of the elements propo-
sed in the assessment were also high, with scores beyond 5 and 6 
points in most cases. The lowest scoring cases were those related 
with “informational skills” and the “self-concept”. The average 
assessment by graduate students is slightly higher, albeit not sta-
tistically significant.

Finally, students were asked about potential “areas for im-
provement” in the training program. Given the high degree of 
satisfaction they showed, most of them were fine with the course’s 
structure and organization, although there were a few suggestions 
which we detail as follows:
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-- Setting up personalized office hours for supporting the stu-
dents’ self development (2 undergraduate mentions, and one 
at graduate level).

-- A widening of content so that it applies directly in the spe-
cific knowledge area: Event Organization (7 undergraduate 
mentions and 2 at graduate level).

-- The option to provide deeper insights on the main tools. (4 
mentions by undergraduates).

-- Providing further details about website development and 
their use (3 undergraduate mentions and 1 at graduate level).

These results show how, with this experience, a high degree of 
satisfaction among students has been obtained, surpassing their 
own expectations. In general, students have successfully become 
more familiar with the main online tools for attaining an optimal 
personal and professional development.

4	 DISCUSSION AND CONCLUSIONS

The findings provided here seem to confirm the hypotheses set at 
the beginning of this research. First, these results show that these 
digital natives as understood by Prensky (2001), who have grown 
up surrounded by technology as an inherent part of their daily 
life, make it a prominently personal use, which highlights their 
own limitations. Thus, it seems to be necessary to develop edu-
cational strategies based on media autonomy, as pointed out by 
Gozálvez and Aguaded (2012). These, in addition to invigorating 
the motivation of students for learning by setting up autonomous 
objectives and application of participatory educational strategies, 
foster critical thinking and the development of professional skills 
in today’s knowledge society (Fernández, Cabreiro, & Fernández, 
2010). Secondly, applying teaching innovation strategies based 
on the resignification of technological uses has enabled students 
to become aware of their digital imprint (Pérez-Ortega, 2014), and 
to rethink the personal use they make of digital technologies, for 
guiding their professional digital identity (Castañeda & Camacho, 
2012) towards the professional profile with which they would like 
to enter the job market via their personal brand (Del Toro, 2015).

Hence, these findings suggest that it is possible to motivate 
the participation of students via a balanced and rethought use of 
technologies, at the service of education, as Namo (2005) sug-
gested, and where the relation teaching-learning stops being a 
separate action of teachers and students, according to Abraham 
(2004) in favour of becoming collaborative learning environ-
ments (UNESCO, 2015). Balance and motivation are achieved in 
this work prioritizing, on one hand, a topic in which students are 
profoundly interested, namely job placement, so that they beco-
me protagonists and individuals responsible for their own future, 
empowering them; and on the other, showing awareness of tea-
ching vocation in terms of good teaching as suggested in Porta 
and Sarasa (2014). In this way, the case hereby presented makes 
it possible to conclude that showing confidence in the capacities 
of students for self learning, as was suggested by López and Miró 
(2014), has as a result digital autonomy, according to the digital 
skills map proposed by Ferrari (2013). It was also possible to ve-
rify that they were capable to reinforce their personal brand as 
future professionals, thanks to a training program based on what 
we could call digital re-literacy, as an expression of educational 
e-innovation resignification. It should be considered, in addition, 
that thanks to the cognitivist pragmatism by authors like Sobrino 
(2011), we understand that knowledge is negotiated throughout 
experience and thought, and consequently, teaching efforts must 

be centered on helping students to create personal meanings by 
means of experience, as it was the goal in this case.

In summary, the didactic strategy followed in the design of this 
training program from a resignification perspective in the role 
of the teacher as a guide, and not as a content manager in this 
technological era, according to Cobo’s thesis (2016), has achie-
ved important goals such as the following: It has favoured active 
participation of students in their training, has motivated autono-
mous and informal learning, has promoted responsible use of 
social media (OCDE, 2015) and, as a consequence, has improved 
their employability and development opportunities in the areas 
of Event Organization, Protocol and Institutional Relations. This 
aligns with previous experiences in higher education (Maxwell, 
Irwin, & Bennett, 2015; Rivers, 2016; Teixeira, Albino, & Oom, 
2015).

The importance of favouring employability opportunities of 
graduates from a resignification of educational e-innovation beco-
mes apparent inasmuch, as the results of the evolution during the 
semester are analyzed, we can see that students develop a critical 
vision of the technological environment (Gozálvez & Aguaded, 
2012), as well as a skill for thinking systemically, strategically 
and dialogically, as mentioned in Avargil et al. (2012), Asiya et 
al. (2016) and Hajhosseiny (2012), respectively. An emancipatory 
perspective from which they design, implement and manage their 
own social media aimed at job placement, specialization of pro-
fessional profile, and their incorporation to the job market, as we 
can observe when comparing their initial self perception about 
the use of technologies and social media with the lessons learned 
and abilities acquired at the end of the semester. Qualitative eva-
luation, moreover, on the satisfaction with the program, provides 
testimonies that may represent theses from neuroeducation by 
Mora (2013) and Forés (2012), who reflect on the role of emotion 
and e-emotion respectively in education.
Lastly, the presented results encourage us to widen this study to 
larger groups and to extend this experience to new teaching pro-
grams in other university degrees.

5	 LIMITATIONS, IMPLICATIONS AND FUTURE 
RESEARCH DIRECTIONS

The limitations of this work stem mainly from the specific and re-
duced universe of the study, although it was necessary for setting 
up the starting point of such specific and relevant research, based 
on two main considerations. First, to account for the specificity 
of the new degree and Master’s degree on Event Organization, 
Protocol and Institutional Relations, and on the other hand, for 
the challenge to investigate about resignification in educational 
e-innovation. The number of research works on educational e-in-
novation and its interaction with technology is still scarce. The 
results reported in this paper, while modest, present interesting 
implications with respect to the models of educational innova-
tion, not only for transferring knowledge to students, and training 
them in skills, but also as Mora (2013) affirmed, to assess and 
improve the preparation of those who teach and help and facili-
tate the process of those who learn, and in parallel, to construct a 
professional digital identity or personal brand both for the student 
and the teacher. We expect future lines of research to open in the 
application of these findings to different areas of knowledge and 
different professional profiles, as well as deepening in the resig-
nification of the concept of educational e-innovation, prioritizing 
good pedagogy and looking at generational, cultural, functional 
and intellectual diversity.
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