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Abstract

An expectation is the belief that a certain action will lead to a given outcome. It is noteworthy to reveal
individuals’ expectations from their future occupations. The quality and success of education are undoubtedly
related to meeting their occupational expectations in the future. In this regard, it is of critical importance to
investigate the occupational expectations of undergraduate students in the conservatory piano majors. Therefore,
this study aims to reveal the occupational expectations of these students. Semi-structured interviews were
conducted with seven students in the study. Based on the results, some suggestions were made for eliminating
the elements negatively affecting the occupational expectations of undergraduate students in the conservatory
piano majors at least in the education process.
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1. Introduction

‘Expectation’ expresses the things that are thought and hoped. An individual’s foresight regarding an issue
shapes his or her expectation. Victor H. Vroom defines the expectations as “the temporary belief about the
likelihood that a particular action will result in a particular outcome (p. 17).” According to a different definition,
expectation involves thoughts about success or performance in a particular field in the future based on previous
experiences and examples in a similar field (Rotter, 1954). The studies on expectations focus on the variables
creating expectations. The effect of independent variables such as previous experiences and an individual’s attitude
on expectations has been investigated (Feather, 1966). In a study conducted on the expectations regarding the
occupational life in the future, previous successes and/or failures were determined to affect occupational
expectations (Greenhause, Seidel, & Marinis, 1983). However, there are also studies highlighting the influence of
occupational perceptions of individuals (Bourjaily, 1984) and their university experiences (Dalal & Singh, 1986)
on their expectations. Therefore, university experiences affect not only the occupational expectations but also
future expectations. Factors such as successes/failures and the quality of educational environment can lead to
changes in their occupational expectations in the early years of the individuals’ university education. Biddle et al.
(1990) reported in their study that university experience may lead to a change in the perspectives of individuals
regarding their lives in the future.

The occupational success of individuals is closely related to their physical characteristics as well as their willful
preference for an occupation. The fundamentals regarding occupational acceptance and performing the
occupation professionally (occupational awareness) are created in their student years and continue throughout
their career. Therefore, it is significant for individuals to start their business life with sufficient occupational
awareness to be successful in their business life (Ozsoy, 1996). Moreover, the students’ rate of success increases
as their occupational expectations are met. The results of a study supported this thought (Goodenow & Grady,
1993). Conversely, when the occupational expectations are not met, there are negative consequences such as
dissatisfaction and hopelessness (Fine, 1986). Therefore, it is an undeniable fact that meeting students’
occupational expectations has had a great role on their future business life (Umbach & Porter, 2002).
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A conservatory is defined as “a higher education institution that raises artists in music and performing arts” (YOK,
2006, p. 16). Conservatories are among the leading institutions regarding directing the art education of the
country and shaping the culture. In this regard, music education is of critical importance in conservatories and
aims to raise qualified artists. Equipping fundamental skills are among the priority targets in music education.
Piano courses are indisputably essential in supporting and developing these fundamental skills. Therefore,
occupational piano education that is the foundation of music education in our country starts in primary and
secondary education in the conservatories of universities and continues to the graduate level. Thus, the
conservatory piano major aims to raise respected musicians who can play as soloists, chamber musicians or
orchestra members in national and international artistic activities. Moreover, graduates from the conservatory
piano majors can teach piano, correpetition and auxiliary piano courses in conservatories. They can work on the
piano staff of the State, Municipality, Foundation or private symphony orchestras or as a correpetitor in the State
Opera and Ballet. Thus, the conservatory piano majors students tend to make their occupational preferences in
primary or secondary education unlike other disciplines because students work in this long-term education
following their early occupation preference. Savickas (1991) reported skills and interest among the factors
affecting individual’s occupational preferences.

The goals of students and the aims that they wish to realize undoubtedly lead to various expectations from their
institutions. Expectations guide students are planning how to meet their needs and realize their aims. Therefore,
this study aims to reveal the perspectives of conservatory piano majors undergraduate students regarding their
occupational expectations. There have been no previous studies about the occupational expectations of students
in the conservatory piano majors. Thus, this study with the aim of revealing students’ perspectives regarding
their occupational expectations will contribute to the existing studies.

2. Methodology
2.1 Model of the Study

This study aims to reveal conservatory piano majors undergraduate students’ perspectives regarding their
occupational expectations. The study used semi-structured interviews based on a qualitative research approach.
Qualitative studies are defined by Yin (2003) as investigating a current phenomenon under realistic conditions
with a detailed and holistic approach. Merriam (2013) describes it as investigating a limited study while
Cresswell (2013) defines it as a design type in which a study can be both a product or object. Qualitative studies
put forth in-depth analysis regarding an individual, group, case or problem (Frankel & Wallen, 1996). Therefore,
this study used a qualitative research method to obtain in-depth data regarding students’ perspectives.

2.2 Participants

Seven undergraduate students from the piano majors of a Conservatory in the West side of Turkey constituted the
participants and they were selected through a purposeful sampling technique, which enables the profound
investigation of cases that were designated in the research process (Patton, 1997). In this method, the selected
sample can represent the research universe by determining the criteria that are significant for the selection
(Tavsancil & Aslan, 2001).

2.3 Instrument

A semi-structured interview form developed by the researchers was used in the study. In the semi-structured
interview technique, there are some particular questions in the form; however, research can pose new questions
in case of need (Yiiksel, Mil, & Bilim, 2007). This technique yields advantages such as the ease of analysis and
the chance of self-expression for an interviewer (Biiytikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz, & Demirel,
2016).

This interview technique allows interviewees to express their ideas in a more detailed and in-depth way
compared with other data collection techniques and enables researchers to see the investigated issue through the
interviewees’ perspectives (Yildirrm & Simsek, 2008). The researchers reviewed the related literature in the
development of the semi-structured interview form. To ensure the content validity of the interview form, the
opinions of the experts in the field were solicited. The experts were asked to evaluate the questions in the form
and ensure that they covered the intended issues and were clear and understandable. The interview questions
were reviewed based on the experts’ opinions and a pilot study was conducted with the final form. There are four
questions in the final form.

Each participant got together for the interview at the date and time determined by the piano instructor and the
interviews were conducted at the place where each participant found it appropriate. At the beginning of the
interview, general information about the process was reminded to participants. Each interview lasted for
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approximately 30 minutes. Real names were not used in the study. Male students were coded as Male 1, Male 2
and so forth, and female students were coded as Female 1, Female 2 and so forth.

In the study, the participants were asked the following questions:
e  What are the reasons for your preference of conservatory piano majors? Please explain.

e  What were your expectations from piano majors from the first year you started your education to this period?
Which of these expectations has been met and/or not met?

e  Could you mention your career goals after your graduation?
e What are the reasons for your preference of this career?

The interviews were conducted by asking each participant the questions and recording their answers with a
recorder. A recorder was used to ensure the objectivity in line with Maxwell’s descriptive validity criterion (As
cited in Sad, 2011, p. 137). To ensure this validity, the credibility that is the representation criterion of the reality
in results and the transferability that is the criterion of external validity were used. To increase the credibility of
the outcome, the excerpts from the perspectives of the participants about the open-ended questions and these
excerpts were attempted to be made from the examples of objective perspectives that reflect the general
tendencies in the answer given, rather than the perspectives that would bias the study. The transferability was
ensured by presenting the implementation of the study (collecting the data, the characteristics of the participants
and data analysis) in a detailed and clear way. This contributed to the transferability of the study (Sencan, 2005).
Besides, the reliability was increased by digitizing the qualitative data. McMillian (2002) explains that the most
important measure used in the evaluation of the qualitative study is the reliability and validity of data analysis
(As cited in Biiyiikoztirk et al., 2016). According to LeCompte and Goetz (1982), validity is related to the
accuracy of results. There are external validity concerns about the instrument yielding similar results when used
in similar groups and internal validity concerns about the researcher measuring the intended parameters through
the instrument or method. Moreover, reliability is related to the repeatability of research results. External
reliability ensures that a research yields similar results in similar environments while internal reliability ensures
that other researchers can obtain the same results by using the same data (As cited in Yildirim & Simsek, 2008).

2.4 Data Analysis

Descriptive analysis was used to analyze the data obtained by semi-structured interview forms. In the descriptive
analysis, data are summarized and interpreted according to pre-determined themes. “Data can be arranged
according to the themes set out by research questions and considering questions and themes used in the interview
and observation processes” (Yildirim & Simsek, 2008). In the descriptive analysis, participants’ answers were
first organized and interpreted. Then, the raw data obtained from the interviews were coded and categorized.
Finally, the data were classified into different categories and presented in a more meaningful way for readers.
The validity was ensured by including excerpts from participants’ perspectives. Moreover, the reliability was
checked by coding the participants’ answers. Miles and Huberman’s (1998) formula of inter-coder reliability
(reliability= number of agreement/total codes) was used. This reliability was calculated as 84.2%.

3. Findings

Under this heading, the findings were presented separately according to the research questions and direct
quotations supported the perspectives.

1) Findings including the students’ perspectives regarding the reasons for their preference for conservatory piano
majors

The findings including students’ perspectives regarding the reasons for their preference of conservatory piano
majors were presented below. The students’ answers are presented in Table 1. In some perspectives, more than
one participant expressed some common perspectives.

Table 1. The distribution of students’ perspectives regarding the reasons for their preference of conservatory
piano majors

%
9.1
18.1

Responses

Desire to study professional piano in the future
Desire to be a qualified and equipped pianist

N N = |

Passion and love for piano 181
The teacher’s guidance and encouragement )
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The piano instrument is a polyphonic instrument 1 9.1
Developing the piano technique at an advanced level
and transferring that experience to other individuals

The inadequate piano education obtained in Fine Arts

. 2 18.1
High School
Parental interest and guidance 1 9.1
Total 11 100

As seen in Table 1, the frequency distribution for the students reasons for pursuing piano is as follows: 18.1% of
the students have the passion and love for piano; 18.1% obtained inadequate piano education in Fine Arts High
School; 18.1% want to be a qualified and equipped pianists; 9.1% wanted to study professional piano in the
future; 9.1% considered their teachers’ guidance and encouragement as the reason for pursuing piano; 9.1%
considered piano as a polyphonic instrument; 9.1% wanted to develop their piano technique at an advanced level
and transfer their experience to other individuals; and 9.1% cited their parents’ interest and guidance as reasons.

Some of the participants’ answers regarding the reason to pursue the piano were as follows:

“My passion for piano since childhood drove me here. I chose my occupation at a very young age have
never been undecided among other choices. I started this way without any hesitation because conservatories
are the most suitable schools for a musician who wishes to pursue a professional piano education” (Female
1)

“I used to love the piano instrument. I wished to develop myself in this field. I started to study the piano as
an art by entering the conservatory exam with encouragement from my teacher who noticed this when I was
in the fifth grade in the elementary school” (Female 2).

“I decided to pursue my education in a conservatory when I was in the last grade of my elementary
education; however, I had been playing the piano for only a few months. The reason for my preference of
piano was that it makes feel like there is an orchestra in it even though it is a solo instrument. Although
hearing a single voice was like reading a good sentence, hearing multiple voices was like reading an
impressive book. I had realized that I was quite inadequate in the piano field when I was in Fine Arts High
School. I loved music and felt. I have preferred the conservatory piano majors to pursue a good piano
education, develop my technique, reflect what I feel to the piano accurately and comfortably and finally
transfer my experiences to others” (Female 3).

2) Findings including the students’ perspectives regarding their expectations from piano majors from the first
year to this period

The findings including the students’ perspectives regarding their expectations from piano majors from the first
year to this period are presented below. The students’ answers are presented in Table 2. In some perspectives,
more than one participant expressed some common perspectives.

Table 2. The distribution of the students’ perspectives regarding their expectations from piano majors from the
first year to this period

Responses f %

We can say that our expectations were met since our instructors in the 5 153
piano majors are qualified and can transfer their knowledge.

At first, we were more motivated. We had bigger ideals and wanted to

feel a better sense of accomplishment. These feelings began to diminish

over time. We thought we would be better equipped in the piano

majors. We do not think that our expectations were fully met.

The staff limitation in the art department negatively affects me for my

future life. This decreases my motivation. This case does not meet my 1 7.7
expectations.

Music courses were given more importance compared to other courses

in the conservatory. However, we think that our knowledge should not 5 153
be limited to music and teachers should change their attitudes at this

point. Our expectations were higher in the beginning.
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From the beginning, we think that we have shown a significant

improvement both in our piano technique and in the interpretation of 5 153
music. We will enjoy and do our best while performing our occupation

in the future.

In the beginning, we had difficulties since we started the piano at a later

age and also because the exam threshold pieces were higher than our

level. We think that a curriculum that is appropriate for the level can be 2 15.3
more beneficial. Therefore, my expectations in this regards have not

been met yet.

A course regarding stage performance should be included in the piano

majors department because our anxiety increases before the piano 1 7.7
exams and at the concerts. Such a course would motivate me more.

Total 13 100

As seen in Table 2, 23.1% of the participants stated that they thought that they would be more equipped in the
beginning but their motivation began to diminish over time and this case negatively affected their expectations.
Moreover, 15.3% stated that their expectations were met since their instructors in the piano majors were
qualified and could transfer their knowledge. Another 15.3% stated that their expectations were higher, in the
beginning, the music courses were given more importance compared to other courses in the conservatory and
their knowledge should not be limited to music, this case negatively affected their expectations. Furthermore,
15.3% stated that they showed a significant improvement in both their piano technique and the interpretation of
music and would enjoy and do their best while performing their occupation in the future. Some participants
(15.3%) stated that a curriculum that is appropriate for the level could be beneficial since they started music at a
late age while 7.7% stated that the staff limitation in the piano majors department negatively affected them for
their future endeavors and decreased their motivation, thus, negatively affecting their expectations; and 7.7%
stated that a course regarding stage performance should be included in the piano majors department; however,
the absence of such a course did not meet their expectations.

Some of the participants’ answers to this question are as follows:

“I had a great motivation in the early years of the piano majors department; bigger ideals, more
determination to succeed. There was a more hopeful approach. I noticed that my hope has diminished over
time. I do not know why and how this happened and what do to; however, I cannot get enough
encouragement. When I was in school, I imagined that I would be better equipped (analysis, harmony,
music literature, the history of art etc.) and be at a different level. However, I do not see myself competent
at present” (Male 1).

“When I started my education in the conservatory, I had high expectations. However, the staff limitation in
conservatories negatively affected my motivation and expectations. This situation puts us in a pessimistic
attitude towards the occupation as well as impedes our efforts. These reasons greatly demolish our
motivation and make us think that I will not be paid for my efforts by inculcating in us a pessimistic attitude
while going about our occupation. Moreover, my piano education does not meet my expectations” (Male 2).

“As soon as | graduated, I expected to be able to be a concert pianist. My current occupational expectation,
conversely, is to enjoy my occupation give my best performance” (Female 3).

“My initial expectation was to change my incorrect piano technique, my approach and attitude towards the
piano. Moreover, I started playing the piano at a very older age than the age at which piano should be
started. Therefore, I encountered problems related to this late start. My piano teacher did his best to help me
regarding this issue. My expectations in this regard were met” (Male 3).

3) Findings including the students’ perspectives regarding their career goals after graduation

The findings including students’ perspectives regarding their career goals after graduation are presented below.
The students’ answers are presented in Table 3. In some perspectives, more than one participant expressed some
common perspectives.
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Table 3. The distribution of the students’ perspectives regarding their career goals after graduation

Responses f %

Being a piano artist 2 10.5
Pursuing an academic career 6 31.5
Making a master’s degree 3 15.7
Taking formation lesson and teaching piano 1 5.26
Teaching music in a private school 1 5.26
Giving a private piano lesson 1 5.26
Giving chamber concerts as a piano accompanist 4 21.0
Being able to make my music with the instrument 1 5.26
Total 19 100

As seen in Table 3, after graduation participants wish to: pursue an academic career by 31.5%; give chamber
concerts as a piano accompanist by 21.0%; make a master’s degree by 15.7; be a piano artist by 10.5%; take
formation lesson and teach piano by 5.26%; teach music in a private school by 5.26%; give a private piano
lesson by 5.26%; and be able to make my own music with the instrument by 5.26.

Some of the participants’ answers to this question are as follows:

“I consider myself qualified enough to be an academician in a university. I plan to pursue an academic
career by taking all possible education and adapting experiences and be a piano artist. Therefore, I need to
guarantee myself financially” (Female 1).

“My priority after graduation is to make a master’s degree. I aim to develop myself more. I want to
introduce myself by giving solo concerts” (Male 3).

“I want to give concerts as much as possible. I prefer to be a part of a team. I never think of a solo career
because I like being with people. For example, I notice that I have improved a lot when we gave chamber
concerts as a piano accompanist. While I am playing only the piano, I feel like I am playing other
instruments and I find it enjoyable and efficient to discuss as a group about when to breath or who enters
the piece when. We become a family at that point. I feel secure on the stage as well. We share our
excitement and feel each other by listening” (Female 3).

4) Findings including the students’ perspectives regarding the reasons for their preference of the career

The findings including the students’ perspectives regarding the reasons for their preference of the career were
presented below. The students’ answers were presented in Table 4. In some perspectives, more than one
participant expressed some common perspectives.

Table 4. The distribution of the students’ perspectives regarding the reasons for their preference of the career

Responses f %
I preferred to be a teacher since I took my teacher as a 1 77
model.

I preferred to pursue an academic career to be more p 46.1
qualified.

We will be able to get famous and introduce ourselves

when we become a piano artist. This will yield many 2 15.3
opportunities.

We will prove ourselves and see what we can achieve 3 231
by making a master’s degree.

I will give private piano lessons since I like to share my 1 77
knowledge regarding piano education.

Total 13 100

As seen in Table 4, 46.1% of the participants preferred to pursue an academic career to be more qualified; 23.1%
want to prove themselves and see what they can achieve by obtaining a master’s degree; 15.3% will be able to
become famous and introduce themselves when they become a piano artist; therefore, this will yield many
opportunities. Moreover, 7.7% preferred to be a teacher since they considered their teacher as a role model and

6
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7.7% wanted to teach private piano lessons since they wanted to share their knowledge regarding piano
education.

Some of the participants’ answers to this question were as follows:

“The reason for my preference of this career is my love for teaching. I want to see the progress of my
students in the future” (Female 3).

“I prefer to give chamber concerts as a piano artist. I enjoy the music made in a team more than anything
else. We are aware of our shortcomings. Moreover, I can meet many people, thus, opening new doors at any
moment” (Male 3).

“My piano teacher was the greatest inspiration for my preference of this career. I have always considered
him as my role model” (Female 2).

4. Discussion, Conclusion and Recommendations

A student who starts the piano majors education in the fifth grade has a total of twelve-year education including
four years in elementary school, four years high school and four years in the undergraduate program. During this
education, students are expected to gain the basic and advanced piano skills as well as recognition of the piano
majors’ works by composers of various periods and cultures (YOK, 2016). Moreover, considering the age of
onset for piano education in our country, it is possible that the occupational perception, which is not expected to
be developed at an early age is shaped by the changes in the expectations within the occupational education
process (now longer than ten years). Therefore, this study aims to determine the occupational expectations of
students in the piano majors of a Conservatory in the west side of Turkey.

When the students were asked about their perspectives regarding the reasons for their preference of conservatory
piano majors, more than one participant expressed common perspectives in three issues and highlighted that their
education in Fine Arts High School was insufficient and that they wanted to be a qualified pianist. Cevik (2007)
on the insufficiency of piano education reported the importance of students’ readiness level to increase the
efficiency of piano courses. This result supports the current study. The participants underlined the importance of
their love and passion for piano. A different study stressed that students who are happy in their occupations are
more successful in their learning experiences as well as in their occupational life (K&miircli, Erdogan, & Eti,
1988). Evans stated that the enthusiasm of piano teachers is very crucial to the learning process of their students.
In a different study, the students’ perspectives regarding their occupational expectations affected the quality of
their education as well as their success during their education (Hussain, Jamil, Noor, Sibtain, & Shah, 2011).
These results are also in concurrence with the current study.

The response of the students regarding the expectations from piano majors from the first year, they started their
education in this period; the results revealed that most participants expected to be more equipped; however, their
motivation began to diminish over time. Some participants stated that they had higher expectations in the
beginning and that music courses should be considered more important compared to other courses in
conservatories. Moreover, they indicated that their knowledge should not be limited to music and their
expectations were negatively affected in both cases. Other participants stated that their expectations were met
since their instructors were qualified and could transfer their knowledge and they showed a significant
improvement in both their piano technique and the interpretation of music and their expectations in this regard
were met. According to Stanton (1985), an ideal teacher should have strong academic qualifications and
expertise and be a researcher who knows the field very well. Stanton’s (1985) definition of an ideal teacher
supports the current study. Conversely, some participants thought that there is a staff limitation in the piano
department and this negatively affected their motivation regarding their occupation; therefore, their expectations
were negatively affected. Thus, the students developed a pessimistic perception, which impeded their efforts in
finding a job in their field after graduation. Bourjaily (1984) reported a relationship between the individuals’
occupational perceptions and expectations. According to a different study, schools have an impact on the
occupational expectations (Dalal & Singh, 1986). Previous studies overlapped with the results of the current
study.

During the interviews, the students were asked about their perspectives regarding their career goals after
graduation. Most of the participants stated that they wanted to pursue an academic career. Developing
occupational qualifications and financial concerns were determined to be among the main motives behind this
preference. In a different study, it was revealed that financial concerns were directly correlated with individuals’
economic and occupational expectations (Can & Soyer, 2010). Cevik, Perkmen, Alkan, and Shelley (2013), in
their study, focused on the importance of preservice music teachers’ sense of success in their occupation and job
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guarantee. These results corroborate the current study. Some participants who wished to give chamber concerts
stated their fear of performing solo and sharing a scene with a group made them feel safe and making music by
listening to each other improved their skills.

Considering the results including students’ perspectives regarding the reasons for their preference of the career,
approximately, half of the participants stated that they would be more qualified in playing the piano if they
pursued an academic career. Moreover, some stated that they would prove themselves obtaining a master’s
degree and some indicated that being recognized as a pianist in the future might provide new opportunities in
their lives. A different study reported that individuals were satisfied with their occupations and developed a
perception that they made the right choice regarding their occupation when needs such as success, recognition
and prestige were met (Abd-El-Fattah, 2010). The occupational expectations of the conservatory art students are
influenced by their educational program since the conservatory’s undergraduate programs provided the necessary
knowledge for anoccupation and field of art.

Students’ perspectives regarding the usefulness of their knowledge and skills that they acquired in the instrument
courses, the feedback from their teachers and the commission where in they perform at the end of each semester
regarding their individual performances influences the expectancy levels of students regarding their future
occupational life (Jussim, Smith, Madon, & Palumbo, 1998; Levin & Nolan, 2000). In this regard, teachers need
to positively influence students’ musical identity development, which is crucial for them to be a professional
musician (Lamont, 2010 as cited in Creech & Hallem, 2011). Therefore, Hallam (1998) proposed that the
student-teacher relationship is very important to understand the students’ instrument level and capacity and
highlighted that the student-teacher interaction influences students in their whole education life. Zembylas and
Papanastasiou (2005) underlined the importance of communication between students and teachers.

Yokus (2010) investigated the effect of using strategies appropriate to the individual characteristics of students
for their achievement and revealed that the use of such strategies is more effective compared with traditional
strategies. Therefore, designing students’ education in a particular field of art according to their needs is of
critical importance. Various studies expressed the need for the adaptation of an educational understanding, which
considers individual differences (O’brien, 1988; Colwell & Goolsby, 2002). Therefore, it is an undeniable fact
that a student in an educational program that is designed according to the student’s will have positive
occupational expectations. Moreover, students’ expectations will improve in a positive way as they reach the
outcomes and targets of the educational program with an increase in their age and grade level.

Based on these findings, the suggestions for eliminating the elements negatively affecting the occupational
expectations of undergraduate students in the conservatory piano majors at least in the education process were
made as follows:

e The teaching plans and programs of the conservatory piano department should be updated regularly.

e  Students and instructors of the piano majors should be included in the works of the department’s quality
assurance system.

e  The current courses about chambers musicians in high school, undergraduate and graduate programs of
conservatories should be performed with the various groups consisting of piano and string instrument
students and/or wind instruments. Therefore, students in the piano majors are provided to gain experiences
of playing with other instruments.

e A mixed concert in which all piano students will participate should be organized in each academic year.

e  Conservatory administrators should invite the national and international professional pianists and piano
music chambers with the support of the university rectorates as often as the financial sources allow.
Through such organizations, students should be allowed to gain experiences.

e  Piano major students should be encouraged and informed to participate in both national and international
contests that are appropriate for their age and categories by their instructors.

e  Students’ participation in Erasmus exchange programs should be supported and encouraged.

e  Students should be allowed to consult in the career planning unit of their universities and benefit from the
necessary professional guidance and network.

e  The students who aim to pursue a career focusing on teaching and academic should be encouraged to enroll
in a formation certificate program together with the students from other departments. In case that there is a
Faculty of Education in the University, the students with a high GPA should be provided to enroll in a
certificate program free of charge by the university administration.
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