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Abstract 
In the educational field, anxiety towards mathematics has been a recurrent theme that has 

been intensified with the results of the PISA test of 2012 and 2015. Since students who are anxious 
about mathematics tend to avoid any area related to mathematics, it leads to a decrease in the 
number of professionals in mathematics. However, this construct comes from a later history, which 
is the study of anxiety itself as a psychological and biological phenomenon. For this reason, this 
work carries out a theoretical revision of those seminal contributions that gave rise to the 
explanation from the theoretical construct of anxiety for later and in a specific way, to derive in the 
empirical studies of anxiety towards mathematics.  
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1. Introduction  
A noteworthy part of the conclusions gotten from the Program for International Student 

Assessment (PISA) in 2012 and 2015 indicate the consequences that anxiety towards mathematics 
can have on students such as avoiding any related field with this matter as they can be courses, 
activities, workshops and situations of daily life, which in turn causes a decrease of professionals in 
this branch. However, this construct comes from a later history, which is the study of anxiety itself 
as a psychological and biological phenomenon.  
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The essence of the term anxiety has been modified over time, taking different meanings 
according to the time in which it is studied as well as the search for the fulfillment of objectives of 
each author in their investigations.  

According to Mc Reynolds (1975), the first findings of the concept of anxiety arise in Ancient 
Greece, in the Hellenistic period (323 BC and 146 BC). Nevertheless the incorporation of the term 
was conceived until 1926 with Freud in his work Hemmung, Symptom und Angst, where the word 
Angst is translated into English using the word Anxiety, an event that has inspired the ambiguous 
use of the term since the twentieth century.  

However, the confusion was fueled by the lack of clarity between the reaction of the here and 
now and the propensity to anxiety, advances that will be indicated until the contributions of Cattell 
& Scheier (1961) and Spielberger (1966 and 1972a) through of the distinction of trait and state of 
anxiety. 

 
2. Theoretical review 
To clarify the use and implication of the concept of anxiety, it is considered a first period 

from the 1920's and until the beginning of the 1960's composed of four approaches: 
psychodynamic and humanistic, behaviorism, experimental-motivational and personality; and a 
second period of the 1960s and onwards, where the contributions of feature-state theories, 
situationalist theories and interactive theories will enrich the personality approach in addition to 
introducing the cognitive-behavioral approach (Casado, 1994).  

The psychodynamic and humanist approach considers Freud's theories to be of great 
importance, which in his earlier works refers to an indifferent sign of the ego that will later become 
the sign of anxiety. In his first theory (1895) he presents anxiety as a reflection of the repression of 
sexual impulses in which he alludes to the castration complex, whereas in his second theory (1926) 
the anxiety will be a response to a situation of danger, generated by a past experience and 
introduce the terms generation of anxiety and automatic anxiety: one to describe the process of 
intensification of sensation in individuals and another to express the involuntary reaction to a 
traumatic situation so that it distinguished two types of anxiety: the realistic and the neurotic 
(Freud, 1895 and 1926; Snowdon, 2013).  

The Humanist and Existential schools, from the philosophical point of view, considered 
anxiety as a response of the organism to the perception of a danger to the self. Around this thought 
Goldstein (1939) glimpsed anxiety as a threat to the concept of the self-given the transformation it 
provokes in the individual; while Sullivan (1953) placed anxiety as the result of negative 
perceptions that an individual perceives of people who esteem and relate to experiences in their 
early years.  

Most of the authors of this current will relate the phenomenon of anxiety to the perception of 
a threat and/or fear of the unknown and which is subjective due to the past experiences of each 
individual (May, 1950; Basowitz, Persky, Korchin & Grinker, 1955; Rogers & Kinget, 1967; Epstein, 
1967). 

The behaviorism approach, part of Watson's contributions to classical behaviorism where the 
term anxiety was replaced by the term fear; this approach bases its studies on the objectivity of the 
observation of the behavior of the individuals, reason why it considered to anxiety a transitory state 
influenced by the environment and by the answers learned following a traumatic event (stimulus-
response); which led him to consider anxiety as a negative emotional response, based on previous 
studies by Pavlov (Watson & Rayner, 1920). 

With the contributions of Skinner (1971) appears the operant conditioning where the 
stimulus present in the environment produces a voluntary response that will lead to reinforce or 
weaken the behavior, in such a way that an aversive stimulus will produce the emotional state of 
the anxiety. 

Mowrer (1939) dismissed the idea of anxiety as an instinctive reaction, positioning it as a 
learned response to conditioned stimuli. However in 1960, he recognized through his bifactorial 
theory that the anxiety process is generated by two components: classical conditioning and operant 
conditioning, since one would explain the avoidance of the stimulus that generates the fear and the 
other would explain the conservation of the Responses subject to that fear and negative 
reinforcement in the behavior of the individual at the time of avoiding it.  
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The experimental motivational approach is based on the theories of emotion and motivation 
but also includes the contributions of learning theories. One of its great exponents is Hull who 
relates the behavioral motivation with the drive (Impulse), so that anxiety becomes classified as an 
impulse (Hull, 1943 and 1952).   

Since impulses are learned or acquired, Dollard & Miller (1950) develop the theory of impulse 
reduction and place anxiety as a secondary impulse that is acquired through learning. In this sense, 
the reinforcement (the reduction of the impulse) will have more weight than the stimulus and the 
response, so the degree of anxiety will be equal to the drive in the subject (Spence & Taylor, 1951; 
Hull, 1952; Spence, 1958). 

The personality approach already includes the precedents of the trait-state theories with the 
contributions of Cattell & Scheier (1961) in which the trait of anxiety responds to the particular 
arrangement in which each organism reacts anxiously, that is to say, as an inherent trait of 
personality; while the state of anxiety is a transitory state that is accompanied by physiological 
responses as a function of situational variables. 

For the second period in the development of the concept of anxiety delimited from the 1960s 
onwards, the outstanding contributions around the personality approach comprise three theories: 
with Spielberger (1966 and 1972a) the trait-state theories differ in conceptual form and operative 
the anxiety personality trait and the anxiety state, the first being a stable trait that has an individual 
to be prone to anxiety and the second a transient state with variation in intensity, duration and 
period of onset according to the subjective perception of a situation as threatening that will lead to 
feelings of tension and activation of the autonomic nervous system.  

This author also emphasizes that the state of anxiety is influenced by the level (high / low) of 
anxiety trait that individuals possess and that the behaviors resulting from the anxiety state tend to 
act as defenses to reduce the levels of anxiety, being able to consolidate with time in specific 
responses to similar situations. 

The second theory with contributions to the personality approach is the situationist, as its 
name implies, gives a greater weight to the characteristics of the given situations to explain the 
anxiety responses than to the variables of the personality since the continuity and development of 
behavior will be determined by the situations and learning they generate in individuals (Mischel, 
1968). 

Finally, interactive theories offer great contributions to the personality approach, since they 
reconcile the importance both in the internal factors of the individual as well as in the conditions of 
the situation to explain the behavior, whose key is the interaction of the individual in the situation 
(Bowers, 1972 and 1973; Endler, 1973; Endler & Magnuson, 1974; Mischel, 1977). In this way the 
individual's anxiety trait added to the stressful characteristics of the situation, will result in a 
psychological meaning that will become a determining factor for the behavior. 

The study of the neurological bases of emotional behavior led several researchers to agree on 
a one-dimensional concept of the emotions in which behavioral, subjective and physiological 
indicators converged reciprocally. However, this conception of the differences present in the 
anxiety trait reflected in the levels of the anxiety state was not explained in all the situations that 
the individual experienced it.  

John Lacey (1967), accounts for the separation between behavioral and physiological 
activation indices as well as the existence of particular patterns in body responses so that not only 
concomitant responses are produced but also dissociated responses are independent of the 
different systems of activation; which means that different response patterns are associated with 
both situations and individuals, this is named directional fractionation.  

This was conclusive since previous studies on autonomic nervous system responses differed 
in subjects with some being more prevalent, such as elevation of heart rate, blood pressure or 
electrical conductance of the skin than in others (Lacey & Lacey, 1958). In addition also were found 
differences between the emotions; for example, anxiety states decreased gastric functions while in 
anger states increased (Wolf & Wolff, 1947), in the case of fear electrodermal activity and 
respiratory rate increased in contrast to anger (Ax, 1953).  

In 1968, Peter Lang developed the three-dimensional theory to explain that emotional 
responses are going to respond to cognition, physiology and behavior, so the phenomenon of 
anxiety is to be interpreted based on cognitive, physiological and motor reactions produced by both 
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internal and external stimulus. However, given the poor correlation between the variables will 
appear the need to introduce cognitive variables. 

In this way, the cognitive-behavioral approach is introduced that seeks to evaluate how 
individuals respond to external stimuli according to their cognitive processes. In this sense, these 
contributions will contribute to understanding how cognitive processes give rise to an anxiety 
reaction and how anxiety states influence behavior by modifying cognitive processes. Anxiety will 
be positioned as a result of the interpretation of the situation as various authors of this approach 
will support cognitive processes as responsible for the differentiation of emotions (Lazarus & 
Folkman, 1986).  

Schachter (1966) and Mandler (1975) will agree on the need for autonomic activation as the 
cognitive activity to explain the qualities of emotion. To this are added the valuation theories that 
indicate the quality and the intensity of the emotion through the valuation that the individuals 
realize through the cognitive processes (Scherer, 1999). Arnold's theory (1970) will suggest the 
integration of neurological and cognitive aspects to evaluate a stimulus giving shape to the emotion 
and the behavior. 

Schachter & Singer's (1962) studies will integrate somatic and peripheral physiological 
factors with cognitive components to explain behavior while Strongman (1978) will defend the 
influence of these elements without attributing them totality to the production of emotional 
reaction.  

For Mandler (1975 and 1988) an anticipated autonomic activation of the specific emotional 
reaction will be determined by the particular sense that an individual attributes to a situation, such 
as the interruption of behavior. In this sense, anxiety will deal with an irruption in behavior that 
evokes a state of activation (arousal) by not being able to exert control on the irruption in the 
behavioral sequence. Spielberger (1972a) will speak of the state of anxiety as the result of cognitive 
assessment of either external or internal stimuli that are stressful.  

Lazarus (1969) replaces the term stress anxiety, which refers to an external stimulus and a 
response that will include physiological changes (emotional reactions) and cognitive (cognitive 
assessments) in relation to conditions of the situation and the individual. For Sarason (1985), 
anxiety has a cognitive component composed of personal beliefs based on past experiences, self-
evaluations, expectations, among other aspects that interfere with the perception and assessment 
of the situations faced, which increases the physiological activation. Delprato & McGlynn (1984) 
will understand anxiety as a product of the cognitive perception of an aversive stimulus.  

In this way the concept of anxiety is changing, expanding and deepening with the 
contributions of these six approaches, but it is still far from providing an analogous definition. 
In addition, the term anxiety has been exchanged for the words stress, distress, fear, and arousal, 
confusing the direction in expressing anxiety as an emotional state or the stimuli that produce it.  

In the case of the differentiation between the concept of anxiety and distress, López-Ibor 
(1969) expresses that the former is characterized more by psychic symptoms than by physical 
symptoms as in the case of anxiety. 

Spielberger (1972a) draws a distinction between the objective characteristics of a situation of 
danger and the subjective reactions added to the situation: stress is produced by objective-external, 
physical and psychic stimuli of a situation in which aspects of experiences come into play of the 
individual with similar aspects both in situations as well as in stimuli, while anxiety is the complex 
emotional reaction of a specific situation regardless of whether the danger is real or imagined. 

Thus, the state of anxiety will be the perception of a stress situation as a threat that can vary 
in intensity and duration according to the subjective interpretation of the individual. Spielberger 
(1972a) also distinguishes anxiety from fear by noting that the latter is an emotional reaction 
consistent with the proportion of danger, which is true and found in the external environment of 
the individual, whereas anxiety, on the other hand, alludes to subjective stimuli whose reaction is 
unreasonable in comparison with the objective danger. 

For Epstein (1972) the excitation (arousal) generated before a threat detonates in an anxiety 
reaction when the individual is incapable of channeling the emotion in a congruent action.  

For all of the above it is possible to understand the difficulty in conceptualizing the anxiety 
process, since depending on the degree of interest of the researcher, certain variables were used to 
provide a concept, which in turn, because there were differences between the variables used for the 
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study of the phenomenon of anxiety, it becomes complex to carry out a uniform concept 
(Spielberger, 1972a).  

The second edition of the Diagnostic and Statistical Manual of Mental Disorders or DSM-II 
(1968) describes anxiety neurosis as a disease that is accompanied by headaches, excessive worry, 
tension and anxiety-producing episodes. Up to this point, as Spielberger pointed out, the concept of 
anxiety retakes some similar characteristics and omits others among the currents studied, but it 
does not unify.  

DSM-III (1980) changed terminology neurosis (that prevailed from the first contributions of 
Freud) to anxiety disorders and marks a starting point for recognizing anxiety not only in adults 
but also in young people and infants.  

DSM IV (1994) lists five subtypes of phobias within the section on anxiety disorders, the 
majority of which are environmental or situational as the specific phobia because it responds to 
particular objects and situations not mentioned in the other subtypes but will evoke significant 
avoidance behaviors at the clinical level.  

The DSM V (2013), is the most updated reference within the field for the classification of 
mental disorders and argues that anxiety is characterized by muscle tension and alert to future 
hazards evoked by situations or objects in addition to sharing characteristics with fear, and the 
cognitive process of aversive stimulus avoidance as they are concurrent and associated in 
behavioral disorders.  

Similarly, various authors agreed that anxiety is a cognitive anticipatory reaction that evokes 
feelings of dislike, tension, and concern about a suggestive situation of injury or subjective danger 
either real or imagined for the individual and produces physiological and behavioral responses 
(Öhman, 1993; Marks & Neese, 1994; Sandín & Chorot, 1995; Gutiérrez, 1996; Barlow & Durand, 
2001; Barlow, 2002; Mato, 2006; Toro & Ochoa, 2011).  

Based on the seminal theory of the anxiety construct studied over time, the conception of the 
anxiety construct changes from one-dimensional to multidimensional and will take into account 
different dimensions, from the particular trait of each individual to the characteristics of situations 
and the state that will generate in them based on their experiences and perceptions, producing 
responses of physiological, cognitive and behavioral order.  

 
3. Anxiety in education 
The first investigations about the phenomenon of anxiety were focused on anxiety in general 

but over time their field of study has provided specific inputs to know its effect in specific 
situations. Such is the case of anxiety present in the academic field where, according to Marsh 
(1988), has a greater influence to explain school performance than anxiety in general. In this way, 
school failure has been related to the anxiety phenomenon that is generated in students.  

Brown & Gelder (1938) in their studies found that at the time of the exams, students who 
were inclined to remain calm had a higher yield than those who showed tension. Schultz & 
Heuchert (1983) assume anxiety in the educational field as a subjective response detonated by the 
stress produced by a school situation.  

Regardless of the DSM, Ernest (1991) and Echeburúa (1993) distinguish three groups of 
disorders to recognize the phenomenon of anxiety in infants and young people, among which the 
"phobic" group is particularly noteworthy since they particularly include school phobia. Also, Toro 
(1986) and Fauvel (1991) state that school phobia is a major disorder among young people and 
children. Mato (2006) considers that studies from the clinical field about anxiety in childhood and 
in the juvenile stage have little association with school factors that are usually determinant in these 
populations.  

Anxiety produces effects on the ability of students which makes them vulnerable in their ways 
of acting. Excessive anxiety can have a negative effect on the student's performance (Barker, 1984) 
and inhibit his ability to act (Doig, 1994).  

The anxious student is concerned about the activity he is developing and for understanding 
his mentor at the same time that he is anxious because the result to be obtained is not what is 
desired or because he disappoints his mentor, which makes him have doubts about his own 
capacity (Cohen, 1977; Kazelskis, et al. 2000; Mato, 2006).  

In this way, anxiety according to the situation can cause poor performance or be the answer 
to these or, be both; can produce tension at the time of going to the front to solve an activity and 
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before and / or during an examination. As the courses become more complex and according to the 
experiences, the students' vulnerability to anxiety may decrease or increase (Mato, 2006).  

 
4. Anxiety towards mathematics 
Anxiety can cause, in individuals who experience it, periods of mental paralysis especially in 

activities that involve constant reflection, such is the case of learning mathematics because intense 
mental activity makes them prone to experience this phenomenon (Mato, 2006). The Cockcroft 
report (1985), a document related to the didactics of mathematics, in the 80's made known this 
subject and its inherent activities as producers of feelings of anxiety, fear, and defenselessness 
among other negative aspects.   

Several authors have suggested that students' reasoning may be affected by anxiety when it 
comes to capturing new information (Schultz & Heuchert, 1983) and problem solving (Skiba, 
1990), in addition to blocking knowledge during development on a test (Fairbanks, 1992). 

Cubillo & Ortega (2000) consider that mathematics learning entails difficulties and blockages 
in students and that to this is added the perplexity in the interaction with other people when 
addressing their contents as well as the tools they have on hand for develop them. Therefore, it‘s 
not surprising that they noticed that the math subject is the main cause of academic delays.  

Gough (1954) was one of the first people to note this fact, since in her 25 years of experience 
in teaching mathematics she pointed to phobia towards mathematics or mathemaphobia, as the 
main cause of academic failures in students. Later, the term anxiety towards mathematics acquires 
great relevance with the studies of Tobías (1978), since this author seeks to exhort the mental 
health in the learning of the mathematics that is obtained from the will to learn and that is 
translated into confidence to develop mathematics as a tool in everyday life and achieve success in 
mathematics tasks. 

However, as with the construct of the concept of anxiety, the concept of anxiety towards 
mathematics also shows confusion, deviations, and poor agreement among authors who have 
studied it over time (Newstead, 1998). In this sense, some researchers speak of the topic anxiety 
towards mathematics with a focus on the intrinsic characteristics of the discipline, while other 
researchers specify their work on the type of anxiety experienced in the study of mathematics as an 
external factor produced by environmental factors and social. 

For example, in the contributions of Biggs (1959) his studies on numerical anxiety share 
factors of personality as well as attitudes but without distinguishing one from another; although it 
should be noted that the distinction between trait and anxiety state develops from the 1960's 
onwards with the contributions of Cattell & Scheier (1961) and Spielberger (1966 and 1972a).  

Studies such as those by Resnick, Viehe & Segal (1982) visualize mathematics anxiety as a 
topic related to self-confidence in the learning ability of mathematics, whereas in Hembree's (1990) 
study, it is rather a state of anxiety that occurs in situations related to the math subject.  

Wigfield & Meece (1988), on the other hand speak of affective-negative reactions directed at 
the mathematics. In the same way, there are very ambiguous or generalized definitions in this 
respect that lead to emphasize pathological emotional reactions to this subject and that result in 
inhibiting the taste for learning (Dreger & Aiken, 1957; Kogelman, Forman & Asch, 1981; Gottfried, 
1985; Truttschel, 2002). 

Lewis (1970) links the term mathematics anxiety with the feeling of fear to a situation that is 
perceived with dislike and that has a focus towards the future; so May (1977) alludes to the feeling 
of uncertainty and defenselessness that will not only produce emotional but also somatic 
disturbances. For Wood (1988), anxiety towards mathematics is related to the lack of welfare 
before a task that is incumbent to the mathematics work. 

Some authors consider multidimensional to the phenomenon of anxiety towards 
mathematics since complies attitudinal elements, emotional and cognitive (Hart, 1989) and that 
may contribute to the development of attitudes towards the subject (Hauge, 1991), in addition to 
evoking psychophysiological reactions (Fennema & Sherman, 1976; D´Ailly & Bergering, 1992). 
That would be consistent with the evolution of the concept of anxiety in the second period marked 
after the 60's which gives rise to the interactive theories. 

Spielberger (1972) anxiety is the adaptive reaction of organisms to a perceived threat that is 
detonated as a result of a stressor and that translates into a result based on the previous experience 
of the individual whose stay will depend on the current rating and how is front. This way, you can 
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understand the mathematics anxiety, as a state and a process that is particular in each individual in 
its way of reacting to mathematics situations.  

Following the line of Spielberger, McLeod (1989) observed to mathematics anxiety as a threat 
to the self-esteem of individuals, so your model responds to three types of background: the 
environmental, the attitude and the situational. So the interaction with these factors will produce 
somatic responses in individuals. Richardson & Suinn (1972), mathematics anxiety consists of 
feelings of stress that create conflicts in the processes of reasoning and use of mathematics learning 
in school and in everyday life.  

Hadfield, Martin & Wooden (1992) studies focused on the emotional impact, i.e., they saw 
the mathematics anxiety as a reaction of discouragement to any mathematics activity. However, 
mathematics anxiety and despair are not synonyms (Tobías, 1993).  

It should be noted that there is some disagreement among theorists about whether 
mathematics anxiety has beneficial aspects for students who experience it, or if on the contrary, it 
is completely harmful; for example, Hebb (1955) showed that experience it can contribute in the 
implementation of activities related to this matter successfully although he did mentioned that if 
certain limit is exceeded, it produces anti-competitive effects. 

Satake & Amato (1995) found a positive relationship between anxiety and performance since 
japanese primary school, with greater anxiety towards mathematics students had a better 
performance in respect of which had low results; although it is worth mentioning that japanese 
student must meet very strict requirements to enter a prestigious secondary education by which 
these results can be attributed to cultural factors. 

Guerrero, Blanco & Castro (2001), pointed out that anxiety facilitates learning when the 
mathematics tasks are mechanical, simple and minor, but also specified that this result is obtained 
when these tasks do not threaten the self-esteem of students and they have the ability to overcome 
anxiety. Studies of Bush (1991) claim that students who experience this phenomenon reported 
instructional performance, i.e., that experience math anxiety helps them to achieve success. For 
Resnick et al. (1982) the decrease in anxiety in students is not associated with their success in this 
matter. 

Other studies indicate that the reduction of anxiety leads to a trend of improvement in the 
ratings (Chiu & Henry, 1990; Hembree, 1990; Meece, Wigfield & Eccles, 1990; Leder, 1992).   

Several authors have agreed that anxiety towards mathematics affects negatively the students 
since its capacity is affected, or in the worst cases, disabled (Aiken, 1970 and 1976; Lazarus, 1974; 
Fennema, 1977; Fox, 1977; Betz, 1978). Hannula (2001) points out that interact with anxious 
students is more complex compared to students who do not have anxiety, since the first tend to 
predispose negatively towards mathematics learning what affects their cognitive processes.  

Given that fear affects the processes of conceptual thinking, anxiety towards mathematics can 
block the logical reasoning regardless of the potential that students have for this subject 
(Fairbanks, 1992), which leads students to memorize mathematics knowledge rather than to 
understand them (Wells, 1994; Puteh, 2002). According to Auzmendi (1992) the level of anxiety 
towards mathematics varies among individuals since it will depend on the level of proficiency of 
each student and the particular intensity with which it is perceived, what will inhibit its ability to 
integrate new knowledge and created antipathy towards the matter. 

Mathematic anxiety can affect individuals' ability to perform mathematics problems (Wine, 
1980; Hembree, 1990; Ashcraft & Kirk 2001), may inhibit the ability to acquire complex learning 
(Guerrero, et al., 2001), can cause physiological reactions such as sweating, tremors, headaches, 
stomach discomfort and making students feel sick (Hodges, 1983; Hoyles, 1991), may cause the 
student to miss classes (Meece et al., 1990), as well as to avoid math courses in general (Armstrong, 
1985). 

In addition, you can also inhibit the efficiency of the efforts in the mathematics field (Skemp, 
1986), difficulties for the taking and evaluation of decisions (Echeburúa, 1993) and cause a 
psychological habit between the subject and failure (Morris, 1991). 

Experiencing anxiety can be as a vicious cycle: to be present, the trend in the results of the 
tasks to be carried out will point to a poor performance and these failures in the performance of 
tasks will result in producing more anxiety (Biggs, 1985; Mato, 2006); and usually, the anxiety is 
experienced by past experiences (Tobías, 1987).   
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Mato (2006) points out the existence of two theoretical models of great influence in the study 
of the anxiety towards mathematics, one is the theoretical model of interference based on the 
works of Mandler & Sarason (1952), Liebert & Morris (1967) and Wine (1971) and the theoretical 
model of deficit represented by the work of Tobías (1985). The first suggests that a high level of 
mathematics anxiety (produced as a result of past experiences) impact on success in a negative way 
while the second is developed by the deficiency of the students at the time to carry out their 
learning and mathematics activities, which produces the phenomenon of anxiety. 

Anxiety towards mathematics is a phenomenon that doesn’t discriminate age, since it is 
present both in children, as young people and adults (Hoyles, 1975; Tobías, 1980; Quilter & 
Harper, 1988; Thomas & Costello, 1988). However, studies of McLeod (1993) indicate that it arises 
during primary education, issue that could arise from that stage of life onwards and by all of it. 
Bornas (1996) expressed with mathematics anxiety children also experience other cognitive 
distortions as an excessive concern, what back them prone to present thoughts linked to his 
intellectual limitations and its failures. 

Karp (1991) as well as McLeod, says that primary education is critical to consolidate or lose 
confidence in math skills, question leading to fixations on the subject will be more developed 
during the secondary education (Betz, 1978; Tobías, 1980; Cockcroft, 1982; Frary & Ling, 1983). In 
this respect, Norwood (1994) found in his studies that 68% of high school students experience high 
levels of anxiety towards mathematics. Also at this stage the mathematics success begins to decline 
(Brush, 1985; Wigfield & Meece, 1988; Hembree, 1990). 

On the other hand, some researchers expressed a marked difference in the intensity of the 
phenomenon in students according to their gender, being affected mainly the female gender (Sells, 
1973; Ernest, 1976; Hilton, 1980). Stent (1977) and Brown & Gray (1992) point out that up to 
12 years, the difference is not visible. Halpern (1986) does not specify the age but says that 
adolescence is when this difference becomes observable. Tobías (1980) also agrees to that the 
intensity of the anxiety towards mathematics is higher in women than in men.  

Some studies argue the existence of a biological basis (Benbow & Stanley, 1980; Halpern, 
1986), as it is the theory of the cerebral laterality, which refers to both psychological and 
neuropsychological functioning differences between men and women. Other works have been also 
reported gender differences in affection and attitude toward the subject of Mathematics (Fox, 1977; 
Reyes, 1984; Stage, Kreinberg, Eccles & Becker, 1985; Meyer & Fennema, 1988).  

Otherwise from other studies, such as those of Frank & Rickard (1988) which accuse the lack 
of prior knowledge as proof of the experienced anxiety. The previous argument is validated by 
studies like the of Betz (1978), since with three different samples see anxiety highest in the older 
women with respect to men, women in which his mathematics background is less since they have 
left the mathematics field for a longer time, factor contributing to their higher level of anxiety. 
Brush (1978) also found that women with the same level of mathematics instruction than men, had 
the same level of anxiety that they and no more.  

The Autonomous Learning Behavior model (ALB) of Fennema & Peterson (1985) suggests 
students independent learning shaped by internal and external influences to determine gender 
differences, i.e., that the experiences of independent participation will be influenced by the 
appreciation of themselves as well as matter and social stereotypes and expectations of others. 
The success of the autonomous student strengthens your inner belief system that consists of self-
confidence, the perception of the mathematics knowledge as useful for their life as well as the 
independence between the math and their sexual role. 

Shibley, Fennema, Ryan, Frost & Hopp (1990) in his study found that women tend to have 
more negative attitudes towards mathematics than men; one of its conclusions sheds the 
stereotype of math as a masculine domain which may threaten the self-esteem of women to carry 
out the study of mathematics. In this same regard Tobías (1978) and Mato (2006), reflect that 
social expectations can contribute to see math more as a male field, what you see reflected in the 
beliefs of women feel with disabilities mathematics field; alternatively, there are wicked 
opportunities to engage in this field (Tobías, 1976). 

However, all the authors analyzed agree on giving greater importance to the previous 
mathematics background as the cause of the anxiety towards mathematics than to gender. 

On the other hand, cognitive processes have a great influence on learning and mathematics 
performance, regardless of the previous background of students (Llabre, Suárez, 1985). Gómez-
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Chacón (2000) confirms the existence of a significant relationship between cognition and 
affectivity, which divides the importance between the process of valuation (culture) and the 
cognitive process (reasoning). He discovers that mathematics learning is seen as constructing the 
students' social identity, that is, as the acquisition not only of knowledge (culture) but also as 
belonging to a group (social process). 

While several authors place the anxiety towards mathematics as inherent in individuals who 
fail in this area, authors like Ashcraft, Kirk & Hopko (1998), recognize its existence also in the 
successful students, which would lead to more trouble in respect of the selection of a professional 
career. Therefore, while some students hate successful results in that subject does not mean that 
they do not seek to avoid it (Onwuegbuzie, 2003; Muñoz & Mato, 2008). 

Now, the contradictory findings of these studies have kept the interest of researchers 
(Kirkland, 1971); problems that can be attributed to the differences between trait anxiety and 
anxiety are not taken into account (Sieber, 1969).  

When students blocked it and allow the feeling of anxiety to exceed them, these difficulties 
are translated to problems presented in their daily lives for the rest of their lives (Mato, 2006). 
Initially, the studies carried out on the topic of anxiety towards mathematics focused to a public 
university or adult although studies such as McLeod (1993) have made the observation that both 
the attitudes and emotional reactions to the matter of mathematics can be formed at an early stage 
(between 9 and 11 years old).  

Negative attitudes towards mathematics once formed hard are modified and persist in the 
adult stage, generating adverse consequences on people who have anxiety. Within the 
consequences that afflict those who suffer from anxiety towards mathematics are interruption of 
conceptual thinking and processes of memory, under performance, the avoidance of the subject 
and the abandonment in the choice of careers related to this area coupled with negative feelings of 
guilt and shame (Brush, 1978; Burton, 1979; Hendel, 1980; Resnick, et al. 1982; Armstrong, 1985; 
Preston, 1987; Seaman, 1999; Puteh, 2002; Mato, 2006).  

This emotional reaction is strengthened in the classrooms and is reinforced with each error 
that students have in the exercises, their learning and exams; and therefore relate inversely with 
positive attitudes towards this matter. While it is true that anxiety can assimilate a mechanical 
learning, it has a blocking effect of complex learning (Gairín, 1990).  

 
5. Study model 
In this way the revised theoretical contributions allow you to raise a causal model of study 

based on theoretical and empirical reality of anxiety, as a construct: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Fig. 1. Construct of anxiety 
Source: Created with information from the literature 
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In this model the anxiety is the central aspect which affects the individual in accordance with 
their particular trait, which is involved in the situation depending on the perceived stimuli to the 
features that contain and subsequently leads to the generation/evocation of behavior through 
responses of physiological, motor, and cognitive order that will shape the learning and will form a 
new or repeat experience based on previous experiences.   

On the other hand, a proposal for a model from anxiety in general to mathematics anxiety is 
represented in the following way: 

 
 
 

      
Fig. 2. Construct from anxiety to mathematics anxiety 
Source: created with information from the literature 

 
Once this proposed study model has arisen, seeks to demonstrate empirically that the level of 

anxiety towards mathematics that present students of higher education, may become conditioned 
to various elements of cognitive, behavioral, performance and others associated with the practice of 
mathematics.  

With the review and analysis carried out on theories and empirical studies, it is now fully 
feasible to raise the test hypotheses and consequently to derive from them the operationalization of 
the variables involved to obtain the indicators and instruments of data collection that will be used 
for the development of the respective field work, in a later empirical study.  

 
6. A final reflection  
Multiple investigations developed around the phenomenon of anxiety, since up to anxiety 

disorders to anxiety neuroses, passed to build the theory of anxiety in our days. During the process 
of the formation of the theory of anxiety have been measured several variables and factors with 
different methods taking the conception of this phenomenon of one-dimensional 
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multidimensional, event coupled with the evolution of the study of the anxiety towards 
mathematics. 

Anxiety towards mathematics continues to be an object of study of great interest because of 
its impact on society both in the academic field as well as in daily life since their learning is 
necessary for successful social integration posed today in day permanent technological changes, 
regardless of that this subject is perceived as boring frustrating or difficult, that generates his 
aversion and rejection (Gil, Guerrero & Blanco, 2006).  

There is also a required minimum level of literacy in the field of mathematics to engage 
successfully in society, which becomes a problem for those individuals who don’t have this 
(Lapointe, Mead & Phillips 1989; Tobías, 1993; González, 2000; Muñoz & Mato, 2008; De Moura, 
2011). 

It’s no wonder why that mathematics are a significant filter within the Education category 
(Sells, 1973; Perl, 1982; González, 2000), reason that invites to the analysis and understanding of 
the way it conceived the beliefs and assessments on this subject and which influence the success or 
failure of students during their learning. 

 
References 
Aiken, 1970 – Aiken, L. R. Jr. (1970). Attitudes toward mathematics. Review of Educational 

Research, 40, 551-596. 
Aiken, 1976 – Aiken, L. R. Jr. (1976). Update on attitudes and other affective variables in 

learning mathematics. Review of Educational Research, 46, 293-311.  
American Psychiatric Association, 1952 – American Psychiatric Association (1952). 

Diagnostic and statistical manual of mental disorders. (DSM-II) 2ª edition, Washington, D.C. 
American Psychiatric Association, 1980 – American Psychiatric Association (1980). 

Diagnostic and statistical manual of mental disorders. (DSM-III) 3ª edition, Washington, D.C. 
American Psychiatric Association, 1994 – American Psychiatric Association (1994). 

Diagnostic and statistical manual of mental disorders. (DSM-IV) 4ª edition, Washington, D.C. 
American Psychiatric Association, 2013 – American Psychiatric Association (2013). 

Diagnostic and statistical manual of mental disorders. (DSM-V) 5ª edition, Washington, D.C. 
Armstrong, 1985 – Armstrong, J. M. (1985). National assessment of participation and 

achievement of women in mathematics. In S. F. Chipman, L. R. Brush & D. M. Wilson (Eds.), 
Women and Mathematics: Balancing the Equation (pp. 59-94). Hillsdale, NJ: Erlbaum. 

Arnold, 1970 – Arnold, M. B. (1970). Feelings and emotions: The Loyola Symposium. New 
York: Academic Press. 

Ashcraft, Kirk, 2001 – Ashcraft, M. H., Kirk, E. P. (2001). The relationships among working 
memory, math anxiety, and performance. Journal of Experimental Psychology: General, 130, 224-
237.  

Ashcraft, Kirk, Hopko, 1998 – Ashcraft, M. H., Kirk, E. & Hopko, O. D. (1998). On the 
cognitive consequences of mathematics anxiety. In C. Donlan (Ed.), The development of 
mathematical skills (pp. 175-196). Hove, England: Psychology Press. 

Auzmendi, 1992 – Auzmendi, E. (1992). Las actitudes hacia la matemática-estadística en las 
enseñanzas medias y universitaria. Características y medición. Bilbao: Mensajero. 

Ax, 1953 – Ax, A. F. (1953). The physiological differentiation between fear and anger in 
humans. Psychosomatic Medicine, 15, 433-442. 

Barlow, 2002 – Barlow, D. (2002). Anxiety and Its Disorders. (2 ed.). New York: the 
Guilford Press.  

Barlow, Durand, 2001 – Barlow, D. y Durand, M. (2001). Psicología Anormal: Un Enfoque 
Integral. México: Thompson.  

Barker, 1984 – Barker, P. (1984). Recognition and Treatment of Anxiety in Children by 
Means of Psychiatric Interview. In V. P. Varma (Ed.) Anxiety in Children (pp. 35-55). London: 
Croom Helm. 

Bawowitz et al., 1955 – Basowitz, H., Presky, H., Korchin, S. J. & Grinker, R. R. (1955). 
Anxiety and Stress: An Interdisciplinary Study of a Life Situation. New York: McGraw Hill. 

Benbow, Stanley, 1980 – Benbow, C. P. & Stanley, J. C. (1980). Sex differences in 
mathematical ability: Fact or artifact? Science, 210, 1262-1264 



European Journal of Contemporary Education, 2017, 6(4) 

768 

 

Betz, 1978 – Betz, N. E. (1978). Prevalence, Distribution, and Correlates of Math Anxiety in 
College Students. Journal of Counseling Psychology, 25, 441-448.  

Biggs, 1959 – Biggs, J. B. (1959). Attitudes to Arithmetic-Number Anxiety. Educational 
Research, 1, 6-21.  

Biggs, 1985 – Biggs, J. B. (1985). The role of metalearning in study processes. British 
Journal of Educational Psychology, 55, 185-212. 

Bornas, 1996 – Bornas, X. (1996). Prevención de la ansiedad en escolares. Ansiedad y Estrés, 
2 (2-3), 283-295. 

Bowers, 1972 – Bowers, K. S. (1972). Situationism in psychology: On making reality 
disappear. Research Reports in Psychology, 37. University of Waterloo, Ontario. 

Bowers, 1973 – Bowers, K. S. (1973). Situationism in Psychology: An analysis and critique. 
Psychological Review, 80, 307-336. 

Brown, 1938 – Brown, C. H. & Gelder, D. V. (1938). Emotional reactions before 
examinations: I. Physiological changes. The Journal of Psychology, 5, 1-9. 

Brown, Gray, 1992 – Brown, M. A. & Gray, M. W. (1992). Mathematics Test, Numerical and 
Abstraction Anxieties and Their Relation to Elementary School Teachers’ Views on Preparing 
Students for the Study of Algebra. School Science and Mathematics, 92, 69-73.  

Brush, 1978 – Brush, L. (1978). A validation study of the mathematics anxiety rating scale 
(MARS). Educational and Psychological Measurement, 83, 485-490.  

Brush, 1985 – (1985). Cognitive and affective determinants of course preferences and plans. 
In S. F. Chipman, L. R. Brush & D. M. Wilson (Eds.), Women and Mathematics: Balancing the 
Equation (pp. 123-150). Hillsdale, NJ: Erlbaum. 

Burton, 1979 – Burton, G. (1979). Getting comfortable with mathematics. The elementary 
School Journal, 79 (3), 129-135. 

Bush, 1991 – Bush, W. S. (1991). Factors related to changes in elementary student’s 
mathematics anxiety. Focus on Learning Problems in Math., 13 (2), 33-43. 

Casado, 1994 – Casado, M. I. (1994). Ansiedad, stress y trastornos psicofisiológicos (tesis 
doctoral). Universidad Complutense de Madrid, Madrid, España. 

Cattel, Scheier, 1961 – Cattell, R. B. & Scheier, I. H. (1961). The meaning and measurement 
of neuroticism and anxiety. New York: Ronald Press. 

Chiu, Henry, 1990 – Chiu L. & Henry, L. L. (1990). Development and Validation of the 
Mathematics Anxiety Scale for Children. Measurement and Evaluation in Counseling and 
Development, 23 (3), 121-127. 

Cockcroft, 1982 – Cockcroft, W. H. (1982). Mathematics Counts: Report of the Commission 
of Inquiry into the Teaching of Mathematics in Schools. London: Her Majesty’s Office   

Cockcroft, 1982 – Cockcroft, W.H. (1985). Las matemáticas sí cuentan, informe Cockcroft. 
Madrid: Ministerio de Educación y Ciencia. 

Cohen, 1977 – Cohen, J. (1977). Statistical Power for the Behavioral Sciences. New York: 
Academic Press. 

Cubillo, Ortega, 2000 – Cubillo, C. y Ortega, T. (2000) Influencia de un modelo didáctico en 
la opinión/actitud de los alumnos hacia las matemáticas. Revista Latinoamericana de 
Investigación en Matemática Educativa, 3 (2), 189-206 

D’ailly, Bergering, 1992 – D’ailly, H. H. & Bergering, A. J. (1992). Mathematics Anxiety and 
Mathematics Avoidance Behavior: A Validation Study of Two MARS Factor Derived Scales. 
Educational and Psychological Measurement, 52, 369-377 

De Moura, 2011 – De Moura, M. O. (2011). Educar con las matemáticas: saber específico y 
saber pedagógico. Revista Educación y Pedagogía, 23 (59), 47-57. 

Delprato, McGlinn, 1984 – Delprato, D. J. & McGlinn, D. F. (1984). Behavioral Theories of 
anxiety disorders. In S.M. Turner (Ed.), Behavioral Theories and treatment of anxiety. New York: 
Plenum Press. 

Doig, 1994 – Doig, B. (1994). Prospective Teachers: Significant Events in their Mathematical 
Lives. In J. P. Da Ponte & J. F. Matos (Eds.) Proceedings of the Eigteenth International Conference 
for the psychology of Mathematics Education, II (pp. 272-279). Lisboa: Portugal. 

Dollard, Miller, 1950 – Dollard, J. & Miller, N. E. (1950). Personality and psychotherapy: an 
analysis in terms of learning, thinking and culture. New York: McGraw-Hill. 



European Journal of Contemporary Education, 2017, 6(4) 

769 

 

Dreger, Aiken, 1957 – Dreger, R. M. & Aiken, L. R. (1957). The identification of number 
anxiety in a college population. Journal of Educational Psychology, 47, 344-351. 

Echeburúa, 1993 – Echeburúa, E. (1993). Trastornos de ansiedad en la infancia. Madrid: 
Pirámide. 

Endler, 1973 – Endler, N. S. (1973). The person versus the situation a pseudo issue? A 
response to others. Journal of Personality, 41, 287-303. 

Endler, Magnusson, 1974 – Endler, N. S. & Magnusson, D. (1974). Interactionism, trait 
psychology, psychodynamics and situationism. Report from the Psychological Laboratories, 418. 
University of Stockholm.  

Epstein, 1967 – Epstein, S. (1967). Toward a unified theory of Anxiety. In B. Maher (Ed.), 
Prog. In Experimental Personality Research Vol. 4. New York: Academic Press Inc. 

Epstein, 1972 – Epstein, S. (1972). The nature of anxiety with emphasis upon its relation; 
ship to expectancy. In C. D. Spielberger (Ed.), Anxiety:" Current Trends in Theory and Research 
Vol. 2. New York: Academic Press. 

Ernest, 1976 – Ernest, J. (1976). Mathematics and sex. American Mathematical Monthly, 83, 
595-614. 

Ernest, 1991 – Ernest, P. (1991). The philosophy of mathematics education. Hampshire, U.K: 
The Falmer Press. 

Fairbanks, 1992 – Fairbanks, P. J. (1992). Treating Mathematics Anxiety: The Optional 
Contract. Mathematics Teacher, 85(6), 428-430. 

Fauvel, 1991 – Fauvel, J. (1991). Using History in Mathematics Education. For the Learning 
of Mathematics, 11, 3-16. 

Fennema, 1977 – Fennema, E. (1977). Influence of selected cognitive, affective, and 
educational variables on sex-related differences in mathematics, learning, and studying. In U.S. 
Department of Health, Education, and Welfare National Institute of Education Papers in 
Education and Work, 8. Washington, DC: U. S. Government Printing Office.  

Fennema, Peterson, 1985 – Fennema, E., & Peterson, P. (1985). Autonomous learning 
behavior: A possible explanation of gender-related differences in mathematics. In L. S. Wilkinson 
& C. B. Marrett (Eds.), Gender influences in classroom interaction (p. 17-36). New York: Academic. 

Fennema, Sherman, 1976 – Fennema, E. & Sherman, J. (1976). Fennema-Sherman 
Mathematics Attitudes Scales: Instruments Designed to Measure Attitudes Toward the Learning of 
Mathematics by Males and Females. Journal for Research in Mathematics Education, 7, 324-326.  

Fox, 1977 – Fox, L. H. (1977). The effects of sex role socialization on mathematics 
participation and achievement. In Women and mathematics: Research perspectives for change 
(pp. 1-78). Washington, DC: National Institute of Education.  

Frank, Richard, 1988 – Frank, M. L. & Rickard, K. (1988). Psychology of the Scientist: LVIII: 
Anxiety about Research: An initial Examination of a Multidimensional Concept. Psychological 
Report, 62, 455-463. 

Frary, Ling, 1983 – Frary, R. B. & Ling, J. L. (1983). A factor analytic study of mathematics 
anxiety. Educational and Psychological Measurement, 43, 985-993. 

Freud, 1895 – Freud (1895). Obsessions and phobias, their psychical mechanism and their 
aetiology. In J. Stracey J (Ed.), Collected Papers Vol. 1. London: Hogarth Press.  

Freud, 1926 – Freud (1926). Inhibitions, Symptoms and Anxiety. In A. Richards (Ed.), 
Penguin Freud Library, Vol. 10. London: Penguin.  

Gairín, 1990 – Gairín, J. (1990). Las actitudes en educación. Un estudio sobre la educación 
matemática. Barcelona: Boixareu Universitaria. 

Gil, 2006 – Gil, N., Guerrero, E. y Blanco, L. (2006). El dominio afectivo en el aprendizaje de 
las Matemáticas. Electronic Journal of Research in Educational Psychology, 4(8), 47-72 

Goldstein, 1939 – Goldstein, K. (1939). The organism, a holistic approach to biology. New 
York: American Book. 

Gómez-Chacón, 2000 – Gómez-Chacón, I. M. (2000). Matemática emocional. Los afectos en 
el aprendizaje matemático. Madrid: Narcea. 

González, 2000 – González, T. (2000). Metodología para la enseñanza de las matemáticas a 
través de la resolución de problemas: un estudio evaluativo. Revista de Investigación Educativa, 
18(1), 175-199. 



European Journal of Contemporary Education, 2017, 6(4) 

770 

 

Gottfried, 1985 – Gottfried, A. E. (1985). Academic Intrinsic Motivation in Elementary and 
Junior High School Students. Journal of Educational Psychology, 77, 631-645. 

Gough, 1954 – Gough, M. F. (1954). Mathemaphobia: Causes and treatments. Clearing 
House, 28, 290-294.  

Guerrero et al., 2001 – Guerrero, E., Blanco, L. J. y Castro, F. (2001). Trastornos 
emocionales ante la educación matemática. In J. N. García (Coor.), Aplicaciones de Intervención 
Psicopedagógica (pp.229-237). Madrid: Pirámide.  

Gutiérrez, 1996 – Gutiérrez, M. (1996). Ansiedad y deterioro cognitivo: incidencia en el 
rendimiento académico. Ansiedad y Estrés, 2(2-3), 173-194. 

Hadfield et al., 1992 – Hadfield, O. D., Martin, J. V. & Wooden, S. (1992). Mathematics 
Anxiety and Learning Style of the Navajo Middle School Student. School Science and Mathematics, 
92, 171-176.   

Halpern, 1985 – Halpern, D. F. (1986). Sex differences in cognitive abilities. Hillsdale, NJ: 
Erlbaum. 

Hannula, 2001 – Hannula, M. S. (2001). Mathematics anxiety in action. In Heuvel-
Panhuizen, Marja Van Den Utrecht (Eds.) Conference of the International Group for the 
Psychology of Mathematics Education. Vol. 1. Symposium held in Univ. Freundenthal Institute, 
Netherlands. 

Hart, 1989 – Hart, L.C. (1989). Describing the affective domain: saying what we mean. In D. 
B. McLeod & V. M. Adams (Eds.), Affect and mathematical problem solving: A new perspective 
(22-38). New York: Springer-Verlag.  

Hauge, 1991 – Hauge, S.K. (1991). Mathematics anxiety: A study of minority students in an 
open admissions setting. Washington, DC: University of the District of Columbia. (EIC 
Reproduction Service No. Ed 335229). 

Hebb, 1955 – Hebb, D. O. (1955). Drives and the C.N.S. (conceptual nervous system). 
Psychological Review, 62, 243-254. 

Hembree, 1990 – Hembree, R. (1990). The Nature, Effects, and Relief of Mathematics 
Anxiety. Journal for Research in Mathematics Education, 21, 33-46. 

Hendel, 1980 – Hendel, D. D. (1980). Experimental and Affective Correlates of Math Anxiety 
in Adult Women. Psychology of Women Quarterly, 5, 219-230. 

Hilton, 1980 – Hilton, P. (1980). Math anxiety: some suggested causes and cures: Part 2. 
TwoYear Coll. Math. J. 11(4), 246-251. 

Hodges, 1983 – Hodges, H. L. B. (1983). Learning styles: Rx for mathophobia. Arithmetic 
Teacher, 30(7), 17-20. 

Hoyles, 1975 – Hoyles, C. (1975). Attitudes an Motivational Factors in Mathematics Learning. 
Mathematical Education for Teaching, 2, 33-38. 

Hoyles, 1991 – Hoyles, C. (1991). What Pupils Say About It. In D. Pimm y E. Love (Eds.) 
Teaching and Learning School Mathematics (pp. 56-58). London: Hodder y Stoughton. 

Hull, 1943 – Hull, C. L. (1943). Principles of Behavior. New York: Appleton Century-Crofts. 
Hull, 1952 – Hull, C. L. (1952). A behavior system. New Haven: Yale University Press. 
Karp, 1991 – Karp, K. S. (1991). Elementary School Teachers Attitudes towards Mathematics: 

The Impact on Students Autonomous Learning Skills. School Science and Mathematics, 91, 265- 
270 

Kazelskis et al., 2000 – Kazelskis, R., Reeves, C., Kersh, M. E., Bailey, G., Cole, K., Larmon, 
M., Hall L. & Holliday, D. C. (2000). Mathematics Anxiety and Test Anxiety: Separate constructs? 
Journal of Experimental Education, 68(2), 137-146  

Kirkland, 1971 – Kirkland, M. C. (1971). The effects of tests on students and schools. Review 
of Educational Research, 41, 316-319. 

Kogelman et al., 1981 – Kogelman, S., Forman, S. & Asch, J. (1981). Math anxiety. Help for 
Minority Students.  American Educator, 5(3) 30-32.   

Lacey, 1967 – Lacey, J. (1967). Somatic response pattering and stress: Some revisions of 
activation theory. In M. H. Appley & T. Trumbull (Eds.), Psychological stress: Issues in research 
(pp.). New York: Appleton-Century-Crofts. 

Lacey, Lacey, 1958 – Lacey, J. & Lacey, B. (1958). Verification and extension of de principle 
of autonomic response-stereotipy. American Journal of Psychology, 71, 50-73. 



European Journal of Contemporary Education, 2017, 6(4) 

771 

 

Lang, 1968 – Lang, P. J. (1968). Fear reduction and fear behavior: problems in treating a 
construct. In J. M. Shleien (Ecl.), Research in Psychotherapy, III. Washington: American 
Psychological Association. 

Lapointe et al., 1989 – Lapointe, A. E., Mead, N.A. & Philips, G.V. (1989). A world of 
differences: An international assessment of mathematics and science. Princenton, NL: 
Educational Testing Service. 

Lazarus, 1969 – Lazarus, R. S. (1969). Patterns of adjusment and human effectiveness. New 
York: McGraw-Hill. 

Lazarus, 1974 – Lazarus, M. (1974) Mathophobia: Some personal speculations. The National 
Elementary Principal, 53, 16-22. 

Lazarus, Folkman, 1986 – Lazarus, R. S. & Folkman, S. (1986). Stress y procesos cognitivos. 
Barcelona: Ediciones Martínez Roca.  

Leder, 1992 – Leder, G. C. (1992). Mathematics Before Formal Schooling. Educational 
Studies in Mathematics, 23, 383-396. 

Lewis, 1970 – Lewis, A. (1970). The ambiguous word “anxiety”. International Journal of 
Psychiatry, 9, 62-79. 

Liebert, Morris, 1967 – Liebert, R. M. & Morris, L. W. (1967). Cognitive and emotional 
components of test anxiety: A distinction and some initial data. Psychological Reports, 20, 975-
978. 

Llabre, Suárez, 1985 – Llabre, M. & Suárez, E. (1985). Predicting Math Anxiety and Course 
Performance in College Women and Men. Journal of Counseling Psychology, 32, 283-287. 

López-Ibor, 1969 – López-Ibor, J. J. (1969). La angustia vital. Madrid: Paz Montalvo. 
Mandler, 1975 – Mandler, G. (1975). Mind and emotion. New York: John Wiley. 
Mandler, 1988 – Mandler, G. (1988). Historia y desarrollo de la psicología de la emoción. In 

J. Mayor (Ed.), Psicología de la emoción (pp.). Valencia: Promolibro.  
Mandler, Sarason, 1952 – Mandler, G. & Sarason, S. (1952). A study of anxiety and learning. 

Journal of Abnormal and Social Psychology, 47, 166-173 
Marks, Neese, 1994 – Marks, I. M. & Neese, R. M. (1994). Fear and fitness: An evolutionary 

analysis of anxiety disorders. Ethology and Sociobiology, 15, 247-261 
Marsh, 1988 – Marsh, H. W. (1988). The Content Specificity of Math and English Anxieties: 

The High School and Beyond Study. Anxiety Research, 1, 137-149. 
Mato, 2006 – Mato, D. (2006). Diseño y validación de dos cuestionarios para evaluar las 

actitudes y la ansiedad hacia las matemáticas en alumnos de educación secundaria obligatoria 
(tesis doctoral). Universidade da Coruña,  

May, 1950 – May, R. (1950). The Meaning of anxiety. New York: Ronald Press. 
May, 1977 – May, R. (1977). The meaning of anxiety. New York: Norton. 
McLeod, 1989 – McLeod, D. B. (1989). Beliefs, attitudes, and emotions: new view of affect in 

mathematics education. In D. B. McLeod, & V. M. Adams (Eds.), Affect and mathematical problem 
solving: A new perspective (pp. 245-258). New York: Springer.   

McLeod, 1993 – McLeod, D. B. (1993). Affective Responses to Problem Solving. Mathematics 
Teacher, 86, 761-763.  

McReynolds, 1975 – McReynolds, P. (1975). Advances in psychological assessment, Vol. 3. 
San Francisco: Jossey-Bass. 

Meece et al., 1990 – Meece, J. L., Wigfield, A. & Eccles, J. S. (1990). Predictors of Math 
Anxiety and Its Influence on Young Adolescents’ Course Enrolment Intentions and Performance in 
Mathematics. Journal of Educational Psychology, 82, 60-70. 

Meyer, Fennema, 1988 – Meyer, M. R. & Fennema, E. (1988). Girls, boys, and mathematics. 
In T. R. Post (Ed.), Teaching mathematics in grades K-8: Research based methods (pp. 406-425). 
Newton, MA: Allyn and Bacon. 

Mischel, 1968 – Mischel, W. (1968). Personality and assessment. New York: Wiley.  
Mischel, 1977 – Mischel, W. (1977). On to future of personality measurement. American 

Psychologist, 32, 246-264 
Morris, 1991 – Morris, L. (1991). Studies in Mathematics Education, Vol. 2. París: Unesco. 
Mowrer, 1939 – Mowrer, O. H. (1939). A stimulus-response analysis of anxiety and its role as 

a reinforcing agent. Psychological Review, 46(6), 553-565. 



European Journal of Contemporary Education, 2017, 6(4) 

772 

 

Mowrer, 1960 – Mowrer, O. H. (1960). Learning theory and behavior. New York: John 
Wiley. 

Muñoz, Mato, 2008 – Muñoz, J. M. y Mato, M. D. (2008). Análisis de las actitudes respecto a 
las matemáticas en alumnos de ESO. Revista de Investigación Educativa, 26(1), 209-226 

Newstead, 1998 – Newstead, K. (1998). Aspects of children´s mathematics anxiety. 
Educational Studies in Mathematics, 36(1), 53-71. 

Norwood, 1994 – Norwood, K. S. (1994). The Effect of Instructional Approach on 
Mathematics Anxiety and Achievement. School Science and Mathematics, 94, 248-254 

Öhman, 1993 – Öhman, A. (1993). Fear and Anxiety as emotional phenomena: Clinical 
Phenomenology, evolutionary perspectives, and information-processing mechanisms. In M. Lewis 
& J. M. Haviland (Eds.), Handbook of emotions (pp.). New York: The Guildford Press. 

Onwuegbuzie, 2003 – Onwuegbuzie, A. J. (2003). Modeling statistics achievement among 
graduate students. Educational and Psychological measurement, 63(6), 1020-1038 

OCDE, 2012 – Organización para la Cooperación y el Desarrollo Económico. (2012). 
Programa para la Evaluación Internacional de Alumnos (PISA) PISA 2012 – Resultados. p. 12. 

OCDE, 2016 – Organización para la Cooperación y el Desarrollo Económico. (2016). 
Programa para la Evaluación Internacional de Alumnos (PISA) PISA 2015 – Resultados. p. 14. 

Perl, 1982 – Perl, T. H. (1982). Discriminating factors and sex differences in electing 
mathematics. Journal for Research in Mathematics Education, 12, 66-74. 

Preston, 1987 – Preston, P. A. (1987). Math anxiety: Relationship with sex, college major, 
mathematics background, mathematics achievement, mathematics performance, mathematics 
avoidance, self-rating of mathematics ability, and self-rating of mathematics anxiety as 
measured by the Revised Mathematics Anxiety Rating Scale (RMARS) (doctoral dissertation), 
University of Tennessee. 

Puteh, 2002 – Puteh, M. (2002). Qualitative research approach to factors associated with 
Mathematics Anxiety. The 3 international conference of Mathematics Education and Society. 
Helsingor. Denmark.  

Quilter, 1988 – Quilter, D. & Harper, E. (1988). Why we didn’t like mathematics, and why we 
can’t do it. Educational Research, 30, 121-134. 

Resnick et al., 1982 – Resnick, H., Viehe, J. & Segal, S. (1982). Is Math Anxiety a Local 
Phenomenon? A Study of Prevalence and Dimensionality. Journal of Counseling Psychology, 29, 
39-47.  

Reyes, 1984 – Reyes, L. H. (1984). Affective Variables and Mathematics Education. 
Elementary School Journal, 84, 558-581.  

Richardson, Suinn, 1972 – Richardson, F. C. & Suinn, R. M. (1972). The Mathematics Anxiety 
Rating Scale: Psychometric data. Journal of Counseling Psychology, 19, 551-554. 

Rogers, Kinget, 1967 – Rogers, C. y Kinget, G. M. (1967). Psicoterapia y relaciones 
humanas. Teoría y práctica de la terapia no directiva. Barcelona: Alfaguara.  

Sandín, Charot, 1995 – Sandín, B. y Chorot, P. (1995). Concepto y categorización de los 
trastornos de ansiedad. In A. Belloch, B. Sandín & F. Ramos (comp.). Manual de Psicopatología 
Vol 2. (pp. 53-80). Madrid: McGraw-Hill. 

Sarason, 1985 – Sarason, 1. G. (1985). Cognitive processes, anxiety and the treatment of 
anxiety disorders. In H. Tuma & J. Maser (Eds.), Anxiety and anxiety disorders (pp.). Hillsdale, 
New York: LEA. 

Satake, 1995 – Satake, E. & Amato, P. P. (1995). Mathematics Anxiety and Achievement 
among Japanese Elementary School Students. Educational and Psychological Measurement, 55, 
1000-1007. 

Schachter, 1966 – Schachter, S. (1966). The interaction of Cognitive and Physiological 
Determinants of an Anxiety State. In C.D. Spielberger (Ed.), Anxiety and Behavior (pp.). New 
York: Academic Press. 

Schachter, Singer, 1962 – Schachter, S. & Singer, J. E. (1962). Cognitive, social, and 
physiological determinants of emotions state. Psychological Review, 69, 379-399. 

Scherer, 1999 – Scherer, K.R. (1999). Appraisal theory. In T. Dalgleish & M. Power (Eds.), 
Handbook of Cognition and Emotion (p. 337-363). Chichester: John Wiley & Sons. 

Schultzm, Heucher, 1983 – Schultz, E. W. & Heucher, C. M. (1983). Child Stress and the 
School Experience. New York: Human Sciences Press Incorporated. 



European Journal of Contemporary Education, 2017, 6(4) 

773 

 

Seaman, 1999 – Seaman, R. C. (1999). I´ve got a secret: Math Anxiety. Philosophy of 
Mathematics Education Journal, 11, 1-5. 

Sells, 1973 – Sells, L. (1973). High School Mathematics as the critical filter in the job market. 
Proceedings of the Conference on Minority Graduate Education, Berkeley, University of California, 
p. 37-49. 

Shibley et al., 1990 – Shibley, J., Fennema, E., Ryan, M., Frost, L. & Hopp, C. (1990). Gender 
comparisons of mathematics attitudes and affect, A Meta-Analysis. Psychology of Women 
Quarterly, 14, 299-324. 

Sieber, 1969 – Sieber, J. E. (1969). A paradigm for experimental modification of the effects of 
test anxiety on cognitive processes. American Educational Research Journal, 6, 46-61. 

Skemp, 1986 – Skemp, R. R. (1986). The Psychology of Learning Mathematics. (2 ed.). 
Harmondsworth: Penguin.  

Skiba, 1990 – Skiba, A. E. (1990). Reviewing an Old Subject: Math Anxiety. Mathematics 
Teacher, 83, 188-189. 

Skinner, 1971 – Skinner, B. F. (1971). Ciencia y conducta humana. (2 ed.), Barcelona: 
Fontanella.  

Snowdon, 2013 – Snowdon, R. (2013). How Freud arrived at the origin of anxiety. 
Recuperado de: http://www.rscpp.co.uk/article/20/freud-anxiety.html  

Spence, 1958 – Spence, K. W. (1958). A theory of emotionally based drive and its relation to 
performance in simple learning situations. American Psychologist, 13, 131-141. 

Spence, Taylor, 1951 – Spence, K. W. & Taylor, J. A. (1951). Anxiety and strenght of the UCS 
as determiners of the amount of eyelid conditioning. Journal of Experimental Psychology, 42, 183-
188. 

Spielberger, 1966 – Spielberger, C. D. (1966). Theory and research on anxiety. In C. D. 
Spielberger (Ed.), Anxiety and behavior (pp. 3-20). New York: Academic Press. 

Spielberger, 1972 – Spielberger, C. D. (1972). Conceptual and Methodological Issues in 
Anxiety Research. In C. D. Spielberger (Ed.) Anxiety: Current Trends in Theory and Research (pp. 
481-493). New York: Academic Press. 

Spielberger, 1972a – Spielberger, C. D. (1972a). Stress and Anxiety: An Overview. In C.D. 
Spielberger et al. (Eds.) Needed Research on Stress and Anxiety. A Special Report of the USOE 
Sponsored Grant Study: Critical Appraisal of Research ill the Personality-Emotions-Motivation 
Domain. IBR Report No. 72-10 (pp.1-19). Washington, D.C: Office of Education (DHEW). 

Stage et al., 1985 – Stage, E. K., Kreinberg, N., Eccles, J., & Becker, J. R. (1985). Increasing 
the participation and achievement of girls and women in mathematics, science, and engineering. In 
S. S. Klein (Ed.), Handbook for achieving sex equity through education (pp. 237-268). Baltimore: 
Johns Hopkins University Press. 

Stent, 1977 – Stent, A. (1977). Can Math Anxiety be Conquered? Change, 9, 40-43. 
Strongman, 1978 – Strongman, K. T. (1978). The psychology of emotion. Chichester: Wiley. 
Sullivan, 1953 – Sullivan, H. S. (1953). The interpersonal theory of psychiatry. Nueva York: 

Norton. 
Thomas, Costello, 1988 – Thomas, B. & Costello, J. (1988). Identifying Attitudes to 

Mathematics. Mathematics Teaching Teacher, 41, 98-99. 
Tobías, 1976 – Tobías, S. (1976). Math Anxiety: What it is and what can be done about it? Ms 

Magazine, 56-59.  
Tobías, 1978 – Tobías, S. (1978). Overcoming Math Anxiety. New York: Norton 
Tobías, 1980 – Tobías, S. (1980). Math Anxiety: What you can do about it. Today’s 

Education. 69(3), 26-29.  
Tobías, 1985 – Tobías, S. (1985). Test anxiety: Interference, defective skills, and cognitive 

capacity. Educational Psychologist, 20, 135-142  
Tobías, 1987 – Tobías, S. (1987). Math Anxiety. Science, 237, 1556.  
Tobías, 1993 – Tobías, S. (1993). Overcoming Math Anxiety. (2 ed.). New York: Norton & Co. 
Toro, 1986 – Toro, J. (1986). Trastornos de ansiedad en la infancia. In A. Tobeña (Ed.) 

Trastornos de ansiedad: orígenes y tratamiento. Barcelona: Alamex. 
Toro, Ochoa, 2011 – Toro, R., Ochoa, D. (2011). Evaluación y formulación de caso para los 

trastornos  de ansiedad en Colombia. Revista Iberoamericana de Psicología: Ciencia y Tecnología, 
4(1), 7-12 



European Journal of Contemporary Education, 2017, 6(4) 

774 

 

Truttschel, 2002 – Truttschel, W. J. (2002). Mathematics anxiety at Chippewa Valley 
Technical College (doctoral dissertation). Universidad de Wisconsin, United States. 

Watson, Rayner, 1920 – Watson, J. E. & Rayner, R. (1920). Conditioned emotional reactions. 
Journal of Experimental Psychology, 3, 1-14. 

Wells, 1994 – Wells, D. (1994). Anxiety, insight and appreciation. Angst, Einsicht und 
richtige Beurteilung. Mathematics Teaching, 147, 8-11. 

Wigfield, Meece, 1988 – Wigfield, A. & Meece, J. L. (1988). Math Anxiety in Elementary and 
Secondary School Students. Journal of Educational Psychology, 80, 210-216. 

Wine, 1971 – Wine, J. D. (1971). Test anxiety and direction off attention. Psychological 
Bulletin, 76, 92-104.  

Wine, 1980 – Wine, J. D. (1980). Cognitive-Attentional Theory of Test Anxiety. In I. G. 
Sarason (Ed.) Test Anxiety: Theory, Research and Applications (pp. 349-385). Hillsdale. N. J.: 
Lawrence Erlbaum Associates.  

Wolf, Wolf, 1947 – Wolf, S. & Wolff, H. G. (1947). Human gastric function: An experimental 
study of a man and his stomach. New York: Oxford University Press. 

Wood, 1988 – Wood, E. F. (1988). Math Anxiety and Elementary Teachers: What Does 
Research Tell Us? For the Learning of Mathematics, 8, 8-13. 
 
  


