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ABSTRACT

Due to the globalization and interconnectedness of people from different cultures, intercultural competence is a
prerequisite to communicating effectively across different cultures. The Intercultural Sensitivity Inventory (ICSI)
measures a person’s ability to modify behavior in culturally appropriate ways when coming into contact with diverse
cultures. The ICSI is a measurement based on the concepts of individualism and collectivism. The majority of research
on intercultural competence and intercultural sensitivity (ICS) has primarily focused on adult populations in business,
international education exchange programs, and adult third culture kids (ATCKs). However, such research involving
high school students attending an international school outside of the United States is scant. The purpose of this
quantitative study was to examine the differences in intercultural sensitivity (ICS) among Third Culture Kids (TCKs).
Specifically, this study assessed the differences in ICS among the independent variables of gender and participant’s
passport country. Additionally, the study examined the difference in ICS between Korean females and non-Korean
females. The ICSI was used to measure the participants’ ICS. The sample consists of 139 international high school
students. The independent samples t-test revealed no statistically significant in ICS among males and females, as well
as Korean females and non-Korean females. However, the results revealed a statistically significant difference
between Korean and non-Korean students. Korean students scored lowered on the ICSI than their counterparts.

Keywords: Third Culture Kids (TCKs); International Schools; Intercultural Sensitivity; Intercultural Sensitivity
Inventory (ICSI)

INTRODUCTION

over 160 countries throughout the world (Bates, 2013). However, Americans are not the only nationals

migrating to other countries. A recent UN study (2013) revealed that that 232 million people, or 3.2
percent, of the world’s population live outside their home country. As expatriates migrate to different areas of the
globe, their children accompany them and attend international schools (Mackenzie, Hayden, & Thompson, 2003). As
a result of this migration, there is a unique multicultural subgroup emerging- Third Culture Kids (TCKs). According
to Inman, Ngoubene-Atioky, Ladany, and Mack (2009), due to the multinational nature of the student body,
international schools are increasingly challenged by a transient and mobile family lifestyle, competing cultural
practices, political upheavals, and limited personnel and professional resources. In spite of this competing and transient
lifestyle, students have to assimilate into their new schools and learn the hierarchal values in their international schools.
Students who have spent a significant portion of their formative years outside of their home countries are TCKs
(Pollock & Van Reken, 2001).

j n 2011, the Association of Americans Resident Overseas reported that 5.08 million Americans lived in

The purpose of this quantitative study was to examine the differences between the levels of intercultural sensitivity
(ICS) among international high school students as measured by the Intercultural Sensitivity Inventory (ICSI) of Third
Culture Kids (TCKs). In addition, this study also seeks to examine whether there is a significant difference in the
levels of ICS between Korean females and non-Korean females. International students attending an international
school experience cultural differences on a daily basis and as they continue to attend international schools, their
competence in intercultural relations should increase over time. The ICSI will be used to quantify the level of
intercultural sensitivity of high school students. The participants are students at an international school located in a
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Southeast Asian City. The independent variables are gender and nationality. The dependent variable will be generally
defined as intercultural sensitivity (ICS), the person’s ability to discriminate and experience relevant cultural
differences (Hammer et al., 2003).

The importance of focusing on intercultural communication and becoming culturally competent is relevant and
important for international projects, organizations, and companies. Recently, there has been an increase in
international efforts in improving intercultural communication and the “harmonization of human relationships” by
organizations such as UNESCO Convention on Protection and Promotion of the Diversity of Cultural Expression
(Ferri, 2005; Pauwelyn, 2005), the EU, the UN, the Islamic Declaration on cultural Diversity ISESCO (2004), the
Council of Europe (2008) (Zarzu, 2013, p. 201). Educational organizations, too, are focusing on cultural democracy
and global citizenship (Covert, 2013; Taylor, 2013; Taylor, 2014; Yu, 2012).

REVIEW OF THE LITERATURE
Intercultural Competence

As the world continues to become increasingly globally interconnected and nations throughout the world are
increasingly becoming multicultural, cross-cultural research is increasing (Fail et al., 2004; Gilbert, 2008; Hoersting
& Jenkins, 2011; van der Zee & van Oudenhoven, 2013). Empirical research has reported that people who have been
exposed to multiple cultures, such as TCKs, have the ability to function and communicate appropriately in a given
culture by switching their cultural lens (Hong et al., 2003; LaFromboise et al., 1993; Song, 2009; Vivero & Jenkins,
1999). Consequently, exposing children to different cultures, norm, and behaviors promotes less ethnocentric attitudes
and behaviors, and greater intercultural efficiency (Vivero & Jenkins, 1999).

One specific challenge TCKs face is that of intercultural competence. Intercultural competence is “the ability to
function effectively in another culture” (Gertsen, 1990, p. 341). Moving from one culture to another entails an
adjustment period (Black, Mendenhall, & Oddou, 1991); consequently, researchers have developed theories that
illustrate and explain the process of intercultural competence, such as Adler (1975) and Oberg (1960).

Research in intercultural competence has warranted the development of many models that describe the movement of
individual’s ethnocentric view to an ethnorelative one (Bennett, 1986). Furthermore, recent studies have been
conducted examining factors that influence intercultural development (Chocce et al., 2015; Holm, Nokelainen, &
Tirri, 2009; Straffon, 2003; Williams, 2005; Yashima, 2010). Bhawuk and Brislin (1992) proposed the Intercultural
Sensitivity Inventory (ICSI) that measures the cultural constructs of individualism, collectivism, and flexibility and
open-mindedness. The purpose of the ICSI is to explore cultural identity through the examination one’s own cultural
value orientations and flexibility in adapting to new cultures and persons (Landis, Bennett, & Bennett, 2003).
Therefore, the ICSI was the instrument used for this study.

Hofstede’s Cultural Dimension

Hofstede (1980), a prominent researcher on culture, developed four cultural patterns or dimensions as a result of his
study of 150,000 individuals around the world: (1) power distance (PDI), (2) individualism (IDV)(3) masculinity
(MAS) and (4) uncertainty avoidance (UAI) . In his study, Hofstede used constructed scaled indices to rank each
nation within the dimension thereby achieving a ‘typology’ of natural and cultural differences; this led him to posit
that the four dimensions he had identified shaped behaviors in different social settings, including education (Signorini,
Wiesemes, & Murphy, 2009).

The first dimension, power distance, states that there exist large differentials of power and consequently, distances
exist between people with various levels of authority (hierarchal) and roles are established. This hierarchal power
structure is more evident is large power distance (LPD) countries, such is the case of East European, Latin, Asian, and
African countries (Hofstede, Hofstede, & Minkov, 2010).

The second dimension, individualism, reflects the way members of a group emphasize their own needs over their in-
group’s need. Hofstede’s concept of “in-group” is used to differentiate collective nations from individualist ones

Copyright by author(s); CC-BY 36 The Clute Institute




Journal of International Education Research — June 2017 Volume 13, Number 1

(Signorini et al., 2009). In individualist nations, according to Hofstede (1980), the individual tends to be more
independent from their group, and seeking his or her individual interests and goals is acceptable. In collectivist
nations, on the other hand, the group’s interest and goals are primary and supersede the individual’s interest.

Masculinity/femininity does not refer to gender inequalities, but rather, it focuses on differentiation on the basis of
activity. For example, masculine cultures focus on earnings, advancements, and assertiveness at work. In contract,
feminine cultures seek personal relationship goals such as getting along with coworkers and superiors and working in
friendly environments. Hofstede (2011) asserts that the masculinity versus femininity dimension “refers to the
distribution of roles between the genders...men’s values from one country to another contain a dimension from very
assertive and competitive and maximally different form women’s values on the one side, to modest and caring and
similar to women’s values on the other.

Uncertainty avoidance is the level of risk accepted by a culture, which can be gleaned from the emphasis on rule
obedience, ritual behavior, and labor mobility (Straub et al., 2002). Uncertainty avoidance primarily focuses on the
extent a culture programs its members to feel either comfortable or uncomfortable in unstructured situations.
Uncertainty avoidance cultures try to minimize the possibility of unstructured situations by creating “strict behavioral
codes, law, and rules, disapproval of deviant opinions, and a belief in absolute Truth; ‘there can only be one Truth and
we have it’” (Hofstede, 2011, p. 10).

Third Culture Kids (TCKs)

In 1963, the Useems pioneered the research on internationally mobile kids and adolescents who have lives outside
their home country or country of citizenship during their developmental years by coining the term third culture kid
(Useem, Useem, & Donoghue, 1963). The Useems were in India studying missionaries, educators, businesspeople,
and other foreign workers (Pollock & Van Reken, 2001; Useem, Useem, & Donoghue, 1963). The Useems called the
community created by the expatriates “third culture”; the first culture characterized the parents’ country of origin and
the second culture was the host country. The third culture is the amalgamation of the first and second culture. The
Useems and Donoghue’s (1963) research served as the catalyst for future research of internationally mobile children
(Chapman, 1975; Dewaele & Van Oudenhaven, 2009; Fail, 1996; Gillies, 1998; Lee, Bain, & McCallum, 2007;
McLachlan, 2007; Stuart, 1980; Useem, Useem, & Donoghue, 1963; Walters & Auton-Cuff, 2009).

International Schools

The diversity of languages, customs, taboos, values, and perceptions is uniquely present in every international school,
but every international school is uniquely different from other international schools. According to the International
School Consultancy Group (ISC), it is predicted to see a significant increase of number of schools in 2014; the ISC
indicates that there are now 7, 017 international schools around the world that services the needs of over 3.5 million
students. As the number of international schools has increased, efforts in defining and investigating the phenomenon
of international schools also continues to increase (Hayden & Thompson, 1995).

Hill (2002) described international schools as those “whose students and staff are representative of a number of cultural
and ethnic origins, where the International Baccalaureate (IB) and/or a number of different national courses and
examinations are offered and where the ethos is one of internationalism as distinct from nationalism” (pp. 7-8).
Despite the various definitions of international schools, Hill’s definition will serve as the platform from which this
paper will spring in discussing international schools. As Hill (2002) suggested, international schools are made up of
a number of various cultural and ethnic origins. This multicultural cornucopia that characterizes international schools
environment permits students, parents, faculty, and staff to interact and communicate cross-culturally. International
schools provide an environment with a “strong probability that the cultural development of their pupils will be
influenced by the culture of the host country as well as the various cultures they collectively represent” (Langford,
2012, p. 29).
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METHODS
Participants
Table 1. Top ten nations represented in the study.
Nationality Frequency (n) Percent

Korea 43 30.9
United States 22 15.8
Taiwan 11 7.9
Hong Kong 10 7.1
Canada 7 5

China 5 3.6
India 5 3.6
Japan 5 3.6
Brazil 4 2.9
Philippines 4 2.9
Total 116 83.3

The participants in this study are high school students, grades 9-12" grade, enrolled in an American-based, Middle
States Accreditation (MSA) accredited school located in China. The participants of this study are third culture kids
(TCKs). The school caters to expatriate’s children. However, only those students who have spent three or more years
in an international school were included in this sample. The sample consists of 82 males and 58 females ranging in
age from 13 to 19 years old, 43 Koreans and 96 non-Koreans. They come from over 48 different countries. Table 1
lists, in order of frequency, the top ten countries of origin for students who participated in the study.

Instrumentation

The Intercultural Sensitivity Inventory (ICSI) (Bhawuk & Brislin, 1992) was used to measure intercultural sensitivity,
the dependent variable. The ICSI is a 46-item, theory-based instrument that will be made available to students online.
The purpose of this instrument was to measure intercultural sensitivity. The ICSI was developed as a valid and reliable
measure of intercultural sensitivity; specifically, the ICSI measures the cultural constructs of individualism,
collectivism, and flexibility and open-mindedness (Bhawuk & Brislin, 1992).

Procedure

Students at the school will be asked to take the ICSI paper survey in their English Language Arts (ELA) class because
every student, regardless of their grade classification, is enrolled in an ELA class. The ICSI will take 30 to 45 minutes
to complete. The researcher will administer the assessment. Also, students will complete a researcher-designed
demographic survey. The demographic form will ask students to report their age, nationality, time spent in an
international school, and their gender. Only those students who have attended an international school for at least three
years (TCKs) will be included in the study. The students who do not return their forms will remain in class working
on class work. Due to the block scheduling of the school, the administration of the ICSI will occur over two
consecutive days.

The ICSI assessment is made available to all students involved in the study via paper copies. The ICSI data will be
recorded and tracked via Excel software. In order to ensure students are TCKs, the researcher will confirm their
response of time spent in an international school on the demographic questionnaire by confirming with the registrar
office’s records. The demographic questionnaire will require students to provide their names. If it is discovered that
a student has not attended an international school for at least 3 years, his or her ICSI results were discarded. Then,
the completed demographic surveys and ICSI scores were processed in an Excel spreadsheet for initial analysis. From
Excel, the ICSI results were uploaded to Statistical Package for the Social Sciences (SPSS) for analysis.
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RESULTS

Research Question 1: Do males and females significantly differ on their level of intercultural sensitivity, as measured
by the Intercultural Sensitivity Inventory (ICSI)?

An independent samples t-test was conducted to compare the ICS of men and women. Data screening included
examining histograms of each data set for normality of distribution, creating boxplots to test for extreme outliers, and
Levene’s Test of equality of error for variance. There were no outliers, as assessed by inspection of a boxplot. The
ICS scores for each level of gender were normally distributed, as assessed by Shipiro-Wilks test (p > .05).
Homogeneity of variance was not violated (p = .77). There was not a significant difference in ICSI scores for male
(M =4.63, SD = .47) and female (M =4.61, SD = .40), ¢t (137)=.29,p=.77,d =.05. The p value is .77 and this value
is greater than .05. Therefore, we can conclude that the results regarding the first research question showed no
statistically significant difference between male and female intercultural sensitivity. Table 2 depicts the Group
Descriptive Statistics. Table 3 depicts the Independent Samples Test conducted for gender and intercultural
sensitivity.

Table 2. Descriptive Statistics for Male and Female

Gender N Mean Standard Deviation Std. Error Mean
ICSI Male 81 4.63 47 .05
Female 58 4.61 .40 .05

Table 3. Independent Samples Test for Gender
T Df Sig. (2-tailed) Mean Difference Std. Error Difference
ICSI .299 137 766 .023 .077

Research Question 2: Do international high school students’ nationality significantly differ on their level of
intercultural sensitivity, as measured by the ICSI?

An independent-samples t test was conducted to compare the ICS of Korean and non-Korean students. Data screening
included examining histograms of each data set for normality of distribution, creating boxplots to test for extreme
outliers, and Levene’s Test of equality of error for variance. There were no outliers, as assessed by inspection of a
boxplot. The ICS scores for each level of gender were normally distributed, as assessed by Shipiro-Wilks test (p >
.05). Homogeneity of variance was not violated (p = .01). There was a significant difference in ICSI scores for
Korean students (M = 4.48, SD = .41) and non-Korean students (M = 4.68, SD = .44), ¢t (137)=-2.52,p=.01,d = -
0.43. Cohen’s effect size value (d = -.43) suggest a low practical significance. The p value is .01 and this value is
less than .05. Therefore, the results suggest that nationality, Korean and non-Korean, does statistically affect student’s
intercultural sensitivity. The researcher rejected the null hypothesis that there is no significant difference in ICS, as
measured by the ICSI, among international high school students of various nationalities. In this study, non-Korean
students had greater intercultural sensitivity than Korean students. Tables 4 and 5 depict the Group Descriptive
Statistics and the Independent Samples Test, respectively.

Table 4. Descriptive Statistics

Nationality N Mean Standard Deviation Std. Error Mean
ICSI Korean 43 4.48 41 .06
Non-Korean 96 4.68 44 .05

Table 5. Independent Samples Test for Korean and non-Korean students
T Df Sig. (2-tailed) Mean Difference Std. Error Difference
ICSI -2.52 137 .01 -21 .08
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Research Question 3: Do Korean females and non-Korean females significantly differ on their level of intercultural
sensitivity, as measured by the ICSI?

An independent-samples t test was conducted to compare the ICS of Korean women and non-Korean women. Data
screening included examining histograms of each data set for normality of distribution, creating boxplots to test for
extreme outliers, and Levene’s Test of equality of error for variance. There were no outliers, as assessed by inspection
of a boxplot. The ICS scores for each level of Korean females and non-Korean females were normally distributed, as
assessed by Shipiro-Wilks test (p > .05). Homogeneity of variance was not violated (p = .48). There was not a
significant difference in ICSI scores for Korean females (M = 4.53, SD = .36) and non-Korean females (M = 4.63, SD
=.41),¢(56)=-0.71,p = 48, d = -0.23. The p value is .48 and this value is greater than .05. Therefore, we can
conclude that the results regarding the third research question showed no statistically significant difference between
Korean females and non-Korean female intercultural sensitivity. The results do not allow the researcher to reject the
null hypothesis that there is no statistically significant difference in ICS, as measured by the ICSI, between Korean
females and non-Korean females. Tables 6 and 7 depict the Group Descriptive Statistics and Independent Samples
Test, respectively.

Table 6. Descriptive Statistics for Korean Females and non-Korean Females.

Nationality N Mean Standard Deviation Std. Error Mean
Female ICSI = Korean 12 4.53 .36 .10
Non-Korean 46 4.63 41 .06

Table 7. Independent Samples Test

T Df Sig. (2-tailed) Mean Difference Standard Deviation Std. Error Difference
Female ISCI -1 56 48 .09 .077 13
CONCLUSION

In 2011, the number of international students in the world was estimated to be well over 3.8 million (Banks &
Bhandari, 2012). The number of Third Culture Kids (TCKSs) increases as the number of expatriates increases. The
increasing number of TCKs affects the multicultural dynamics of international schools. Therefore, the ability to
interact and communicate effectively within a diverse and multicultural environment is a necessary skill. Intercultural
sensitivity (ICS) describes an individual’s response to cultural differences and the perspectives of people from other
cultures (Bhawuk & Brislin, 1992). Research on intercultural competence and ICS has focused on adult population;
however, there is scant research on international students, or TCKs.

This study assessed the difference in ICS of TCKs among the independent variables of gender and participant’s
passport country. The study revealed that there was no statistically significant difference between male and female
students. However, it must be reported that males tended to score slightly higher than females. These findings are
similar to McMurray’s (2007) and Margarethe, Hannes, and Weisinger’s (2012) results that reported no significant
difference in ICS between males and females. McMurray (2007) examined potential disparities between levels of
intercultural sensitivity among three groups of participants: international students, domestic students with international
travel experience, and domestic students without international travel experience. Margarethe et al. (2012) explored
the effects of intercultural education on business students. The researchers wanted to evaluate whether there is a
difference in cultural sensitivity of students choosing two different business studies, one with, the other one without
intercultural courses and inputs. Though, McMurray (2007) and Margarethe et al. (2012) noted that the female
participants tended to score slightly higher than males.

Several studies have reported that females tend to exhibit higher ICS than their male counterparts (Fabregas et al.,
2012; Holm, Nokelainen, & Tirri, 2009; Ruiz-Bernardo, Ferrandez-Berrueco, & Sales-Ciges, 2012; Westrick, 2004).
Holm et al. (2009) examined the relationship between the ICS of Finnish 12-16 year old secondary school students
and gender and academic achievement. Their results reported that the girls assessed their ICS higher than the boys
did. Westrick (2004) also studied the relationship of gender on ICS and reported that females exhibited higher ICS
than males. Other studies have attempted to identify predictive factors, such as gender- of ICS. Chocce et al. (2015)
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investigated many factors as predictive factors of ICS; gender was one of the factors. The study revealed that gender
did not contribute significantly to ICS development. Altshuler et al. (2003) assessed the ICS of 24 physician trainees,
10 Americans and 14 non-Americans. The physicians had their intercultural sensitivity assessed, using the
intercultural development inventory (IDI), before and after an intercultural training intervention. The results reported
that post-training data showed that females exhibited higher levels of ICS than males. Altshuler et al.’s findings
concurred with Fabregas et al. (2012) results, but Fabregas et al. stated that only gender could predict ICS.

The aforementioned studies were not in line with the current study in regards to gender and ICS. The difference could
be attributed to the higher number of females from low uncertainty avoidance cultures. Although South Korea and
Japan are characterized as high uncertainty avoidance dimensions, only 12 females in the study were South Korean
and 2 were Japanese out of the 58 female participants involved in the study. Therefore, students who belong to cultures
with higher uncertainty avoidance dimension may find it difficult to interact with peers from cultures characterized as
lower uncertainty avoidance dimension.

The current study also investigated the difference in ICS based on nationality, specifically Korean and non-Korean
students. According to the analysis of the data, there was a statistically significant difference between Korean and
non-Korean students. Recent studies since 2010 have continued to investigate ICS based on nationality or country of
origin and have reported that nationality does affect individual’s ICS. Ruiz-Bernardo et al. (2012) investigated the
difference in ICS based on gender, country of origin, educational background, and foreign language abilities. Their
results reported that foreigners scored higher on ICS scale than locals. Ruiz-Bernardo et al.’s (2012) results support
Lyttle, Barker, and Cornwell’s (2011) study that concluded that people living in a country other than their nationality
have significantly higher social sensitivity than local on monoculture people. Chocce et al. (2015) reported that
nationality and having international friends were the predictive factors of ICS. The current study supports Chocce et
al. (2015), Ruiz-Bernardo et al. (2012), and Lyttle et al.’s (2011) results that nationality affects an individual’s
intercultural sensitivity.

This study validated many studies that reported nationality as a factor affecting and individual’s ICS (Chocce et al.,
2015; Lyttle et al., 2011; Ruiz-Bernardo et al., 2012). As a result of this study, it is evident that an individual’s
nationality affects ICS levels and must be considered in the development of ICS. The Korean participants in this study
reported a lower ICS score than their non-Korean counterparts. Korea is characterized as a high uncertainty avoidance
and as such, they tend to minimize the possibility of unstructured situations by creating strict behavioral codes and
intolerant of deviant persons and ideas; what is different is dangerous (Hofstede, 2011). The current study was
conducted at an international high school where more than 40 nationalities are presents, with Koreans as the majority.
Perhaps exploration of an individual’s cultural dimensions and its effect on ICS is warranted.

The study did not report a significant difference in ICS between Korean and non-Korean females nor a significant
difference between genders. However, many studies have reported that females appear to be more empathic than
males (e.g. Eisenberg & Fabes, 1998; Karniol, Gabay, & Ochion, 1998; Zhou, Eisenber, Losoya, Fabes, Reiser,
Guthrie, Murphy, Cumberland, & Shepard, 2002). A closer look at empathy or other abilities and their potential to
affect ICS is worth exploring.

Recommendation for Future Study

This is possibly the first study to be conducted with the Intercultural Sensitivity Inventory (ICSI) with international
high school students, specifically Third Culture Kids (TCKs). The results supported the theoretical framework of the
ICSI, individualism and collectivism constructs to measure intercultural sensitivity. Hofstede’s dimensions are
congruent with the results found in this study that relate to the level of ICS and nationality, specifically uncertainty
avoidance and collectivism versus individualism dimensions. South Korea is considered a collectivist society. Also,
South Korea is one of the most uncertainty avoiding countries in the world. The results of this study are congruent
with collectivism versus individualism and uncertainty avoidance. Uncertainty avoidance indicates to what extent a
culture programs its members to feel either uncomfortable or comfortable in unstructured situations. “Uncertainty
avoiding cultures try to minimize the possibility of such situations by strict behavioral codes, laws and rules,
disapproval of deviant opinions, and belief in absolute Truth” (Hofstede, 2011, p. 10). A Western-based international
school encourages students to “think outside the box” and question “truths.” This type of learning will conflict with
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Asian students’ core beliefs. Furthermore, students from strong uncertainty avoidance countries may find it difficult
to interact with peers from countries with weak uncertainty avoidance countries such as the United States, Australia,
and Europe. It is suggested that if researchers are interested in measuring sensitivity, and if the cultures involved
place a value on individualism or collectivism, they can consider using the ICSI. There are scant studies utilizing the
ICSIL.

Second, there have been similar studies that assessed international high school students’ intercultural sensitivity, but
not with the ICSI. Similar studies have used other instruments such as Bennett’s Intercultural Development Inventory
(IDI) and the Intercultural Sensitivity Scale Questionnaire (ICSSQ) (Straffon, 2003; Holm, Nokelainen, & Tirri,
2009). Therefore, it is suggested that further research with this population be conducted in other international schools
high schools in different countries for comparison.

The third area for further research involves the school leadership. Examining the ICS of teachers, counselors, and
administrators who work with international students could help international schools create professional staff
development that will raise awareness of the importance of ICS. Furthermore, determining the ICS of the staff will
also inform the staff of their need to be culturally aware and sensitive of the various learning styles of their
multicultural classroom. Teachers can create opportunities and lesson plans that foster intercultural competence. “All
educators have both an ethical and professional responsibility to promote a safe and culturally competent school
climate to support the holistic development of all students” (Limberg & Lambie, 2011).

The fourth area for further research would involve a curriculum audit of international schools. International schools
can use research about TCKs’ ICS in creating curriculums that addresses, honors, and respects all cultures.
Furthermore, teachers and administrators can create opportunities in curriculum development that will not only target
knowledge base, but provide hands-on opportunities for students to interact with people from different cultures, such
field trips to neighboring countries, collaborating with other neighboring international schools, and short-term study
abroad programs.

This study highlighted differences in ICS between Korean and non-Korean participants and no difference in ICS
between males and female students via quantitative measures. The quantitative nature of the study did not allow for
a deeper understanding of the differences. Therefore, a similar mixed methods research study would provide additional
statistical information that could possibly help explain the differences in ICS.

International schools have existed since the early 1900’s, such as the International School of Geneva and Yokohama
International schools that were both established in 1924 (Hayden & Thompson, 1995). George Walker (2006), former
head of the International Baccalaureate Organization (IBO) (2009), proclaimed that international education is an
education for international-mindedness; an education designed to break down the barriers of race, religion and class;
an education that extolled the benefits of cultural diversity; above all else, an education for peace. (p. 19)

IBO promotes global engagement, multilingualism, and intercultural understanding. Intercultural sensitivity is the
ability to show sensitivity to the importance of cultural differences and to the points of view of people in other cultures
(Bhawuk & Brislin, 1992). The results of this study could inform how school administrators and teachers approach
curriculum writing that will address the multicultural, pluralistic ideas and beliefs that characterize their class room;
a multicultural curriculum can enhance the cultural aspects of communication, education, and values for socialization
and interaction among their students.

The results of this study can inform how international schools approach teaching their international students. If the
goal of the international school is to provide an education that embraces international-mindedness, then producing
students who have a high level of ICS would be necessary. Having all students complete the ICSI would be one way
to begin that process.
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