Teaching English with Technologh5(2), 19-38 http://www.tewtjournal.org 19

TEACHING ENGLISH MULTIMODALLY.
THE USE OF NEW TRAVEL WEBSITES IN EFL ENVIRONMENTS

by Maria Grazia Sindoni
University of Messina
Piazza Pugliatti, 1, 98122 Messina, Italy

mgsindoni @ unime.it

Abstract

This paper reports on the first stage of an Itali@tional project, Access Thorough Text
(ACT henceforth), designed to respond to issuededlto reading strategies, textual barriers
and online access to web texts in English in edocak environments, with specific
reference to English as a Foreign Language (EFhg first stage of the work has been
focused on the theoretical foundation on which pheject is based, in particular giving
suggestions about how digital literacy for learnagged 6-18 can be encouraged and
facilitated in web-based multimodal platforms (Jgnélafner 2012). An inventory of
integrative systems has been created to accoumt fange of devices that help break down
barriers in texts (Baldry, Gaggia, Porta, 2011; @a@012; Porta 2012). The second section
of this paper presents the design and administratica needs analysis for the identification
of specific needs for the three targeted age grofiis-L learners (group 1: 6-10, group 2:
11-14; group 3: 15-18). The survey also investigathich best practices can be adopted with
regard to a) ease of access; b) awareness of sticiat and genre-related textual barriers,
and c) language problems for EFL learners. Thisspayll focus on Group 3, i.e. learners
aged 15-18, and on how New Travel websites (NTWa) be used in educational
environments through task-based activities.

Preliminary findings have shown that the text leasr identified in NTW can be
ascribed to different socio-semiotic, multimodadaimguistic areas. Multimodal corpora
have been created and annotated for the purpasepacking and tackling text barriers. The
rationale of corpora selection (Baldry, O’Halloraf10), replicability of the experiment,
issues in categorization and taxonomies involvetlTiWs will be discussed, with the final
goal of providing guidelines for teachers, paremtd other stakeholders in the field of digital

literacy..

1. Digital literacy in the multimodal web domain

Digital literacy is a necessary skill in contempgraociety and especially so in contexts
where this project originated. At the time of widithis paper, th&/orld Economic Forum
has ranked Italy 48th in terms of global compegitigss, 32nd for general technological

innovation and beyond 100th for hi-tech productsnaed. Considering the question at
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national level for Italy, the most alarming datameo from the North-South divide. In the
South of Italy, research on development and tedgicél innovation is well below 30%.
Things get worse and worse if Sicily is taken intmsideration: it ranks 235th out of 262
European regions with regard to competitivenes&xndvith a fall of 50% in industrial
investments and a further fall of 10% in sales wwdu In this context, the digital domain is
particularly neglected. To name but a few exam@8s4% of Sicilians use the PC against a
62.8% in Italy, 52% of Sicilians have access towvied against 60.7% in Italy.

Literacy used to be associated with reading andingri(Sindoni, 2012) and has
always been attached to Western-centred valuel,asitormal instruction in institutions like
schools, universities, etc. However, the notionlitdracy has embraced other skills and
abilities in the digital era (James 2013).

As recent research literature attestsjtimodal literaciethave broadened the previous
and somewhat biased concept of litersmyt court thus including the mastery of skills other
than reading and writing. Jones and Hafner, fongta, argue that digital literacy cannot be
merely defined as the ability to master a set adraponal and technical skills, but is more
complex, and includes “the ability to creativelygage in particulaisocial practices to
assume appropriatgocial identities and to form or maintain variousocial relationships
(Jones & Hafner, 2012: 12).

Multimodal literacies also encapsulate a wide raofygsemiotic resources that users
need to learn to recognize and discern, beyondptieéminary acquisition of a set of
operational and technical strategies that can laentethanks to task-based activities
(Robinson 2011), such as surfing the net, loggmtpia social platform or email account, or
searching the web for specific information. Beingdlyf functional in digital environments
requires the ability not only to perform basic ‘he@al” operations, but also the development
of individual’'s sociosemiotic skills, in particulédeing able to participate in social practices,
acquire social identities and engage in sociatioglahips. Hence, sociality and sociability are
connected to notions of literacy (Lankshear & KripB808).

Being involved withdigital literacies means mastering intercultural communication,
socio-cultural exchanges, collaborative and pemmiag. Following this approach, this wide
range of abilities can be grouped under the lalbehdaptive strategiesmeaning all the
strategies that are necessary to “bend” tools &ed tnitial technical affordances to new
environments or new needs (Sindoni 2011, 2012). &@ample, reading a textbook is
different from reading & witter thread. The latter is an operation that requiragiqular

skills, such as understanding remediation and kngwiwitter syntax, thus implying a
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different deployment and use of the semiotic resesiinvolved in the two reading processes.
Conversely, writing a status update feeccebookusing a keyboard is different from writing it
using a smartphone (Sindoni, 2013). The semiofar@dnces required to perform the task in
this last example are the same, but what changé ikechnical difference in operating the
writing process on a PC or on a smartphone (Harg2@$0).

All these skills and abilities cannot be taken goanted. Users usually learn how to
search the web on their own, that is, without fdrimatruction. However, this cannot be
equated with the idea that users, especially if tre students, are able to engage with the
more subtle communicative and social practices #inatembedded in digital experiences.
Children or young people may encounter many diffekends of risks, some of which can
seriously threat their safety, for example in terofsprivacy violations, cyberbullying,
identity theft, etc. (Edgington 2011; Mitchell 2011

Reading and writing are literacy skills that arestiypically learnt at an early age and
in formal instruction contexts, such as schoolsth&y are unambiguously taught and learnt.
Digital literacies, as this section has briefly lmgd, are more complex and cannot be
described in mere technical terms. They imply tbgussition of a range of social abilities,
and especially because they need to be put inipgactitside monitored environments, such
as school (Unsworth 2006). The overarching goahefproject discussed in this paper is to
provide guidance and direction to different stakeérs (e.g. teachers, parents, caretakers,
children, institutions, society at large) in termis potentialities, affordances, dangers and
learning goals for learners of English as a Foréigmguage (Marsh 2004).

This section has briefly sketched how teachingleathing have been modified in the
digital age and how teachers need to take into atemunt problems that learners may
encounter when reading and writing digital textsBnglish. In Section 2, some possible
barriers in digital literacy will be identified foropose possible solutions in terms of teaching
and learning strategies. In Section 3 the developmokethe needs analysis will be explained,
while in Section 4 the area of interest for Grougléarners of 15-18 age range) will be
tackled, i.e. New Travel. Section 5 will preserdg ttonstruction of a web corpus to develop a
web browser from the specifications found througtpeical data, which emerged during the
first stage of project. Finally some conclusionsll woe presented, indicating future
developments.
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2. The identification of web text barriers

This study has been grounded on the specific ifieation of text barriers that used to be
associated with barriers for disabled people. Ho®gnition of physical and digital barriers
for disabled people has led to the developmentwémal protocols that must be taken into
account when designing web pages, especially ititutisnal contexts. Several rules and
regulations have been established within EU. Fangxe, The Digital Agenda for Europe
2010-2020reports that 50% of EU population uses the Inteevery day, whereas 30% has
never used it, creating a dramatic gap in digit@rdcy and in the current use of digital
technologies. Specific protocols have been develdpecategories of people with problems
of various kinds, for example disabled people. Satigons have been undertaken to solve
problems in direct access to the information sgdigturopean Commission 2011).

However, other problems are more covert and lesy & monitor. Children and
young people require special attention also in dbetext of formal education. Not many
institutions incorporate digital texts in their daula and teachers may be cagey about using
web-based materials, due to the alleged lack ofityueontrol on the web. Furthermore,
children and teenagers are high consumers of wsbdbtexts, despite the fact that some
problems are still understudied, such as the paotiaotal lack of parental control and
absence of specific safety protocols that coulddaesloped in a similar vein to what has been
designed for disabled people. This paper triedltthis gap, also taking into account previous
research developed within the project (CambriazAyiCoccetta, 2012).

Consistent with the theoretical rationale descrilvethe previous section, the general
ACT (Access Through Text) project’'s aim has beeprtimote awareness of the existence of
text barriers that go beyond those traditionallgognized, for example beyond those
identified for disabled people. Other sub-goalsliated below:

e promotion of cross-fertilization among the differefields of studies and areas
involved in the project;

« promotion of awareness of text barriers at differgocial levels by encompassing a
broad range of stakeholders (e.g. parents, camstakducators, teachers, language
planners, web designers, etc.);

* experimentation, both at technical and educatitaval, to find new possible solutions
for the issues generated by web barriers;

» reflection to provide theoretical and experimentgbunding for the revision,

improvement and enhancement of training and tegatniethods, strategies and goals;
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« overall advancement of best practices in Engligigdistics via a multidisciplinary
approach, with reference to the contribution of tmddal studies in a language
planning and language policy perspective at bottiomal and international level.
Particular attention is devoted to the identifioatbf text barriers caused by both poor
knowledge of English or lack of expertise in digtechnologies.

Grounding our reflection and experimentation ontimddal, sociosemiotic and text-
driven frameworks of analysis, the aim of the projss to provide software solutions to
textual barriers, using multimodal corpus lingustimethods and strategies, for example
carrying out multimodal corpus tagging and annotatvia manual, semi-automatic and
automatic systems (Baldry 2008, 2001a, 2011b; Ba&wd O’Halloran 2010). The latter
systems serve the purpose of helping learnersein search for websites in English in three
areas of interest for the three different age rangamely Virtual Museums for 6-10 years
range, Online Clubs for 11-14 years range and Neavell for 15-18 years range. The three
areas have been selected in the phase of the pdgsign, as emerged from three different
needs analyses administered to the three diffagatranges. Furthermore, these areas were
also identified as crucial in a previous Europeaojget on digital literacy, children and

multimodality (i.eLiving Knowledge Projectf. Cambria, Arizzi, Coccetta 2012).

3. The development and administration of a needs alysis
With the aim to have a clear picture of the neddb® targeted areas of intervention, namely
three categories of children and teenagers divigexd age groups (i.e. Group 1. Virtual
Museums, 6-10 years range; Group 2. Online Clubsl4lyears range, and Group 3. New
Travel, 15-18 years age). The needs analysis has kevised to compare children’s
experiences online and offline, also taking intocamt the relationship between text barriers
and sociocultural barriers, for example those odtgd by the sociodemographics of
participants, such as impoverished environmentk ¢d adequate training, return illiteracy
on the part of participants or on the part of ggsnts’ parents/families/caretakers. Other
issues that needed to be investigated in the prediny stage deal with the real opportunities
that children/teenagers had to access online ctsten

Accessibility was in effect considered in a braahse, not only as a problem to be
addressed for disabled people, but as a wider ,issueexample tackling participants’
inability to get a physical access to the web duedhieir parents’ financial problems or
school’s lack of equipment, particularly true irethouth of Italy, which was one of the two

regions included in the projects. The project saol-operating in the south (Messina) is
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accounted for in this paper, whereas other stuth@e been carried out to discuss findings in
a Northern Italy region, namely Friuli Venezia Galbut including two cities (Udine and
Trieste) with different cultural and linguistic bagounds. Furthermore, other specific issues
were considered, such as the difficulties encoedtdry learners in accessing websites in
English, where the language barriers could presémtther accessibility issue.

The sample group is made up of 200 students flemechnical high school “Istituto
Superiore Minutoli”, in Messina, Sicily. The questnhaire was divided into two parts, one
asking for sociodemographics information, the ofineestigating background digital skills,
self-perceived degree of digital literacy, and no@iin web practices. From the answers, it has
emerged that informants are heavy Internet usetdheat, in particular, they use social media,
such asFacebook YouTube etc. with the main aim of finding out informatiar other
contents about some favourite topics, such asdaskport and music. However, informants
also claimed that English is often a barrier taladnderstanding of contents and that search,
(usually made by using search engines, by clickm@ hyperlink, etc.) is made more difficult
by a poor comprehension of the English languag&00}. Complete lack of understanding is
complained by 45% of informants. Among the mostoser problems of understanding in a
website, informants indicated body of text, suesithnd links. The most relevant findings of
this survey for the targeted age range are: 1pémeral need for a dedicated web browser to
facilitate web search for English websites (147)2@0d 2) the interest in New Travel,
combined with problems of understanding and maldegse of the complex interrelated
issues. For example, students reported in strudtanel semi-structured interviews that they
poll Facebookor Twitter friends about places or ask for information abastaurants and
travel tips. New Travel has been thus identifiechagecial area of interest for the targeted
age range and the general phenomenon of New TwaNdde the subject of a more articulate
description in the following Section. The answebstlte questionnaire are fully shown in

Appendix 1.

4. New travel: definitions and challenges

In the past decades, the rise of online communitiesums and social networks has
fundamentally changed our travel habits. Not soynaars ago, trips started with a visit to a
travel agency and the library to collect guidebgokaps and other destination information.
This seems remote past, as our travel plans uss#if with an Internet search today
(Dewdney and Ride 2006).
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New Travel is an example of media integration (Tdwrand Jaworski, 2010; Sigala,
Evangelos, Gretzel 2012). The first step is chapsimestination to go, going through review
sites like Lonely Planet gathering opinions from friends and relatives,lawking up the
destination orWikipedia Once a leisure or business destination is decidsers move to
flight/rail/bus/car/hotel booking portals, lookirfigr options that fit into their budget, while
providing the required levels of comfort and faas (Miguel 2014).
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Figure 1. New Travel's different stages.

Multiple metasearches are required, as the travieltks for the best deals. The final
step would be processing the payments. Figure depte the complex interrelated stages that
can be found in the experience of New Travel, sagll) travel shopping stages that include
destination search, booking, planning and payirges; 2) reading about other travellers’
opinions and experiences through websites suchripgdvisor; 3) communication through
social media, such dsacebook Twitter and others. Furthermore, New Travel also includes
significant experiences, such as planning a day, sutfing the net for the best
disco/pub/restaurant, reading and writing about #weperiences, specifically those involving
“going out”, “eating out” and “a day out” (GermaMovlz 2012).
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Figure 2 below showcases different stages involaeitie macro-experience of New

Travel.
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Figure 2. Stages in New Travel.

The above shown scenario presents all the staget/éd in the process of ideating,
planning, scheduling and processing payments.h&ke steps, activities and skills necessary
to engage with New Travel have been addresseceiprbject by creating specific task-based
activities that can be carried out in a controkew/ironment, that is a web browser allowing
search limited to a pre-set number of pre-selesteusites. This device has been identified as
a half-way experience: texts and materials areesihiand allow interaction with other users
outside the browser, but a pre-set number of websitvoid overload of information for
learners.

Students in Group 3 are unlikely to take part ints stages represented in Figure 2,
mainly due to their age and inability to plan arad/ pndependently. However, they can be
engaged in a number of other task-based activilibs. first stage involves reading reviews
and being part of communities and forums. Theséggaative and collaborative task-based
activities are also highly educational and neecttgal training in digital literacy (Sindoni
2011). Sites such &yerTalkandTripAdvisor predate today’s most popular social networks
and are full of discussions, opinions, suggestiamsl expert advice from travellers.
Travellers, however, are not only those who extestgi travel for business or leisure
purposes. They can be occasional travellers oestsglanning a day out. Reviews are useful
to choose travel, but there have been controveasiest slanted reviews or unduly harsh ones
(Anonymous 2011) and users, especially youngersuseed to be trained in understanding,
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interpreting and contributing to this specific wiesed genre. The practice of writing and
reading reviews is part of a digital experience] anline reviews as a genre have not been
fully studied yet (Bianchi, 2012). Task based-&ttsg, for example, can be designed to help
produce credible reviews or assessing the cretyilmfithe review.

Other New Travel digital features are social statpdating: some informants claim
they find out who in their network has already béerthe places they want to visit using
Social Graph Searchn Facebook

Another less known feature is call&bcial Local Mobile(SoLoMQ: informants
claimed that they can use specific social netwoskish asyelp andFoursquare when they
visit new places. Such specific social networkgpheders find nearby places of intere&lp
has an augmented-reality feature in its mobile iapfpon calledMonocle which informs
about the nearby places of interest that can bedfdy sweeping one’s own mobile phone
around.Foursquareis filled with tips for users and also helps fimglinearby connections.

Other features include the practice safcial recommendationgor example, travel
websites use social sharing tools to advertise thesiness. Informants claimed that when
they look at a pub or disco website and a widgethenbusiness’ page tells them that their
friends liked that page on a social network, theyraore likely to visit that place. They are
influenced by other people, especially if they &rends or friends of friends. In the next
section, the steps undertaken to help studentsgengaatively and responsibly with New

Travel digital experiences will be discussed.

5. Corpus creation, tagging and annotation
In the complex picture briefly outlined in sectidnGroup 3 fits only to a certain extent. Such
issues as being underage limits learners’ expezgeneith New Travel. However, some
specific travel options are very widespread, foaragle planning one-day trips, travelling
abroad for study ( e.g. for language learning, wtualiday, etc.), and travelling with parents
and relatives. The main component that resulteah fitte survey was that Group 3 engages in
travel to a limited extent and this may be expldinensidering the sociodemographics of the
sample. However, if we consider travel in a broadsg, it can be considered as a social
activity in the form of writing reviews or statugpdates in social networking platforms, but
also in helping parents or relatives with, albiaited, travel planning.

With the goal of providing guidelines of use fosgecific browser, a corpus made up
of 50 New Travel websites has been created. Thenedé for corpus creation has been to set

a limit to the number of websites to the numbetifof for each target Group. The final list is
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reproduced in Appendix 2. The corpus was creatdtl thie aim to incorporate a limited
number of New Travel Websites into the web browséany task-based activities can be
carried out using the web browser, and studentsfao#itated thanks to a much more
restricted number of websites related to one topane learning space.

What has emerged from extensive web search isthigaie is a huge amount of
diversity in New Travel websites from a range @nglpoints. Consequently, a categorization
has been attempted with the aim of understandiaglétails of the analysed phenomenon, i.e.
New Travel, and of providing reliable guidelines fihe development of the final web
browser, i.e. MWS ACE (cf. Baldry, Gaggia, Portd 20Gaggia 2012; Porta 2012).

Below the identified categories are listed, fromrento less general:

1. Recommendation engines for travitlese sites mainly provide suggestions for travel
based on reviews and advice from the user’'s netwbriEacebook friends. Two
examples are the well-establish@dgobotand the more recefftipbird.

2. Communities based on productbese sites blend users and suppliers in the same
platform in different ways. Several degrees of natdon were observed between
users and products, ranging from peer-to-peer wesysiike Couchsurfing and
Tripping, to more commercial sites, lik&irbnb. The former category includes users
that want to share some product, for example a radmte travelling, whereas the
latter provides suppliers (for example users witlegtra room to rent) with a platform
where they can advertise and eventually “sell”rtipeoduct (e.g. a room to rent). Low
budget travel exchanges, with shared accommodatnthrooms to let are a very
popular option among young people and students.

3. Travel friend finder popular dating sites, such Bleetic promise to help you find the
ideal partner based on common interests. More dugticdating and friendship
websites, such asVayn are focused on connecting people based on places.
TasteDaily for example, targets “mobile citizens” and, magecifically, “bold
women on the go” and is built around a communityvofnen who give “inspirational
lifestyle” advice on a number of topics, often riewog around travel.

4. Travel sharing experience¥irtualTouristand Tripbod allow travellers to share their
experiences with other travellers. Other more reaarolutions of this kind of
websites ar&ukunuandPlanr that give advice based on users’ social profiles.

5. Local guides and experiencabe recent developments ghocalisationon the web,
that is connecting globalisation with local acie#, have brought about interesting

changes also in New Travel. In particular, somesieb are less generalizing than
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other more well-known predecessors, sucligsAdvisor, and are meant to represent

resident travel experiences, for example providowal guides or information about

specific cities or places (e.g., national parkd)e§e websites also connect travellers
with locals and help create social relationshipsstances arelourbylocals and

Vayable This category is also particularly useful in tlisntext, because young

people and students may be engaged in school wersity exchange programs (e.g.

Erasmusproject) and likewise willing to share knowledgedaexpertise about one’s

own geographical area.

6. Specific interests networkthese websites are further restricted in thetu$p as they
engage travellers in very specific activities, suaf cruising, kayaking, group
adventure travels, even climbing mountains (Bggpkery. This last category is also
interesting in that it allows users to coalesceiadocommon topics of interest.

As can be seen from the list above, the experientdéew Travel are much more
multifaceted and complex than expected during tharpng stage. The construction of the
corpus has taken all these categories into accaeuitit,the selection and inclusion of eight
websites per each identified category (plus tweoeewtebsites that can fit into more than one
category). To the purpose of incorporating a widaety of New Travel websites, the above
listed categorization has been used also in thginggand annotation stage, with the aim of
facilitating students in their search. Tagging arthotation involve both manual, semi-
manual and automatic techniques that span from ataamantic and semiotic annotation
(for ex. identifying topics, categorizing websites, matching targeted age groups) to
automatic systems that have been developed inquegtudies for the creation of purposely
designed web browsers (see Baldry, Gaggia, Portd)20agging and annotation serve the
purpose of incorporating only the list of pre-sébecwebsites (i.e. 50) in the web browser so
as to control and limit overload of information fstudents. All the selected websites that
represent the categories have been inserted wwehérowser for the testing stage, which has
assessed in both quantitative and qualitative téhmstudents’ use of, and satisfaction with
regard to the web browser in question.

6. Conclusions

In the scenario presented in this paper, any heatvaore than welcome, and especially so
in the educational domain, where innovation, dgmelent and learning-enhancing strategies
should be at the forefront. This paper has repastethe planning stages of the ACT project,

whose final goal is to develop learning-enhancimiyicational strategies in the field of
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multimodal digital literacies. The stakeholders whuoght be interested in the corpus
methodologies and in the browser specification wations are quite varied, including
parents, teachers, learners, practitioners in igfld bf education and digital literacy, web
planners and designers, and society in general.

The three strands of analysis have been organined three different but compatible
thematic areas (i.e. Virtual Museums, Online Cludosgd New Travel) that can be studied
using multimodal corpus linguistics approaches thia beneficial for students, as these
combined methods create opportunities to engage iagk-based activities in a teacher-
controlled environment (Baldry 2008, 2011b; Bald@nyd O’Halloran 2010). A survey has
been used to analyse sociodemographics of thetsgleample of students, but other thematic
areas have been used to investigate the poteleBabf such an approach, namely Virtual
Museums and Online Clubs. Informants claimed they &are high Internet users and that they
are mostly interested in common and popular semélorks, such aBacebook and media
sharing platforms, such ¥ouTubeThis means that teachers, parents and practisonghe
field of education cannot avoid using and undeditamn social media, also by incorporating
them in their educational practices. Despite tlot tlaat research in these platforms is still in
its infancy, much work also needs to be done. Tdton line of this experiment is that areas
such as Virtual Museums, Online Clubs and New Trawe potentially open-wide windows

into the web galaxy that can shed light on thed@iletweernterestandlearning
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Appendix 1. Needs analysis
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Figure 1. Sociodemographics of informants.
Internet use
m Yes, every day m Yes, twice a weelk m Yes, once a weelk m Other

Figure 2. Question Do you use the Internet?

Top visited websites

m Faccbook = Youtubc = Twitter m Other

Figure 3. Question 2Vhich websites do you surfRnswers suggested)
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Top website topics

m Sport = Music = Fashion m Other

Figure 4. Question 3Vhat kind of topics are you interested i#hswers suggested)
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Figure 5. Question £o you usually find information about your favoartbpics in websites?

T4
80

71
7
60 ay
a0
—~ 14
- -
= - —

Yes, with Yes, without No, rot No, because |
sroblemsin problems. interested don't
understancing undrstard

Figure 6. Question o you understand website contents in English?
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Figure 7. Question:@af so, how do you find websites of interest?
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Figure 8. Question Do you understand the texts you read?
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Figure 9. Question 8Vhich website section do you find more problemsdérstanding?
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Figure 10. Question Do you understand texts that caption images andteos?
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Figure 11. Question 1@ould you use a website that helps you selectidgsaarching websites of interest?
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Appendix 2 — List of New Travel Websites

http://matadornetwork.com/

http://www.trippy.com/

www.tripadvisor.com

www.oyster.com
www.airbnb.com

www.hipmunk.com

www.orbitz.com

www.expedia.com

www.jetsetter.com

www.triplt.com
www.wanderfly.com

www.gogobot.com

www.Smartertravel.com

www.travelocity.com

www.kayak.com
www.airgorilla.com

www.onetravel.com

www.priceline.com

www.hotwire.com

www.bing.com/travel

www.yapta.com

WWW.wayn.com
www.couchsurfing.com

www.exploroo.com

www.gapyear.com

www.travBuddy.com

www.travellerspoint.com

www.Internations.com

www.bewelcome

www.linkexpats.com

www.tripcolony.com

www.tripatini.com

www.housetrip.com

http://www.lonelyplanet.com/thorntree/index.jspa

www.tripwolf.com

www.tripsay.com
www.minglejet.com

www.eyefortravel.com
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www.budgettravel.com

www.tnooz.com

www.everplaces.com

www.wanderflyer.com

www.dopplr.com
www.driftr.com

www.Virtualtourist.com

www.travelandleisure.com

www.tripbird.com

www.touristlink.com

www.kukunu.com

www.planr.com
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