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Abstract

Mobile devices such as tablets and smart phones have entered education and started being
used by teachers and learners for studying. This evidence-based case study focuses on the
enhancement of a syllabus with BYOD classes and the role it played in boosting motivation
and classroom engagement. It shows how to enhance a syllabus for Intermediate students of
English and how to implement any syllabus changes, furthermore, it shows the impact of the
changes on the staff members and learners. The study was carried out in an Irish, middle-
sized language school, concluding that the enhanced syllabus had a positive impact both on
the learners and the teachers.
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1. Introduction

As the recent Docebo (2014) report informs us, mobile phones and technologies have entered
all walks of life. This trend seems to be increasing every year as more and more people use
smart phones for work and education, they are just a must for many (Cearley, 2014). With
global access to the Internet, people study on the go, at any time and place. This big shift to
modern technologies was also noted by New Media Consortium (NMC), whose Horizon
Report (Johnson et al., 2012, 2015) focuses on the way modern technologies can be used in
education.

Modern learners are called by some tige generation odigital natives(Hockly &
Dudeney, 2010) referring to the ways the students cope with reality around them, study, work
and build social networks. These students build their reality online and acquire new
competencies and skills online. All of this leads to developing digital literacies feeding into
building full digital citizenships (Alberta Education, 2012).

There are myriad ways of working with the current generation, and Bring Your Own

Device (hereafter, BYOD) might have potential to help students increase their skills.



Teaching English with Technologh6(2), 97-115 http://www.tewtjournal.org 98

2. Background to the study

2.1. BYOD: description and discussion

The term BYOD is an acronym that stands for BrirogitYOwn Device (Disterer, 2013) and is
often substituted by BYOT (Bring Your Own Technojpgor just BYO (Bring Your Own).
BYOD/BYOT emerged when more and more companiesestdo allow their employees to
use their own laptops, notebooks, tablets, smanigdhoat work. The devices could be
company-owned as well as employee-owned. In bosesthere was a need for rules and
regulations before embarking on the BYOD path @tmst, 2013). With the majority of people
having access to the Internet on-the-go, and tiguitbus presence of smart phones, there is a
tendency to use mobile devices over any othersodt,vand to study (Sweeney, 2012). Smart
phones serve the purpose of communicating, lookingnformation, recording findings in
multiple ways so that they are fully fit for educat BYOD gives a lot of flexibility, increases
efficiency, reduces the costs of training and neiahce and it seems to be a good move for
many organisations. On the other hand, securigilladata must be considered and regulated
through policies, especially in education. It isast to involve all parties involved in BYOD
projects to protect the intellectual property adiinduals, and prevent problems arising from
any policy breaches (Beckett, 2014).

Ackermann and Krupp (2012) define five componerdsbe considered before
introducing BYOD/BYOT in organisations: security dll data, involvement of all
stakeholders, appropriate policies in place, Cowiirs Professional Development (CPD) of
people involved and building a financial plan fdlr @ojects/programmes involving BYOD.
Hockly (2012) sees some downfalls of BYOD and adtes piloting the educational projects
before actually running them. It must be noted hiia the use of personal devices in
education might bring also inequity into light, there will always be students coming from
low-income families and those from more affluenes®nMoreover, educational and non-
educational organisations must provide multiplergimg stations to allow for charging
different kinds of mobile devices. Schools musbasdjust to BYOD class management with
the introduction of clear e-policies (Hockly, 2012)nother challenge for educational
organisations at any level can be the network s@eedinfrastructure, which can involve
sophisticated and costly solutions (Avaya, 2011).
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2.2. Literaturereview on BYOD

In Ireland BYOD has already entered public schesigecially at the primary level, but there
have been no studies carried out in language sehaith regards to it. Many brochures and
guidelines were published for public schools outlnthe implementation and procedures, but
no formalised research has been carried out infitleé of BYOD syllabus changes for
Teaching English as a Second Language (hereaftSsL)IA lot has been said about the pros
of using mobile devices to foster communicationjldmg Personal Learning Networks
(PLNs), and equipping theet generatiorwith the right skills needed in the future. Howeve
there is a danger of distraction and misuse of lagihones and tablets (Hockly, 2012). The
use of mobile devices in class can connect saéeahhd learning but has to be well-managed
by teachers, who need to decide with the managémieattors how to use the devices so that
the students fully benefit from them (Sharplesla®14).

There are different models of managing and dirgcBYOD implementation in an
educational context. The five models summarisedvbeiary depending on the organisational
decisions and they fall into the continuum rangiingm high standardisation to high
flexibility (Alberta Education, 2012 p.11). All dhe models shown in Table 1 have pros and
cons that need to be considered before BYOD imphéatien.

Table 1. Models of BYOD (adapted from Alberta Ediara 2012).

Standardisatiore- 5 Flexibility
1 2 3 4
Limiting the device to| Limiting not the devicel Limiting the device to| No limitations as long
one specific model but the software specific functions / as the device is
capabilities connected to the

Internet

Whichever BYOD model is considered, we must ackeogeé that the technology has
entered our lives and the students we teach taKeritgranted. Therefore the use of
Information and Communication Technology (hereaf&f) in the ESL class is inevitable
(Kolade, 2012). ICT in language education startethe early 1980s with Computer-Assisted
Language Learning (CALL), which evolved into Tecligy-Enhanced Language Learning
(TELL) in the 1990s, adding the use of projecttmgractive Whiteboards and tablets in class
(Hockly & Clanfield, 2010).
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Then the Internet entered schools with the 21stucgrand allowed for mobile or m-
learning. This shift enabled students to studyhmgo and changed the static classroom
environment to fluid personal spaces, which reaefithe ways of communicating (El-
Hussein & Cronje, 2010). Following the general thea new approach emerged in language
learning i.e. Mobile-Assisted Language Learnindechhereafter MALL (Kukulska-Hulme &
Shield, 2008). MALL takes into account all mobilevites, excluding stationary desktops,
which can be used for learning languages throughusie of short messages systems (SMS),
instant communicators, microblogging sites, augeenteality applications, GPS (Yang,
2013).

The integration of ICT and TESL has potential, baust be done through
consideration of the educational aims, definingiviiial teaching models, organising the
classroom, assessing the tools to be used andréhésiting them to review their validity
(Lewis, 2009). Dudeney, Hockly and Pegrum (2013)gest using TPACK or SAMR
frameworks to integrate ICT in TESL. TPACK is a efgl known model, which has been
taking shape over the last few years (Schmidt at24l09) and the acronym stands for
teachers' integrated Technological, Pedagogical @adtent Knowledge. The framework
suggests that educators should not try to becomep#cialists; technology is just an
enhancement to the pedagogical and content know/ltdry possess (Dudeney at al., 2014).
To complement the integration of ICT in English €&flas, Puentedura (2014) proposes his
SAMR model (2011), which initiates the changes m elucational process with just an
enhancement to regular classes (Substitution andym&atation), moving to the
transformative process (Modification and Redefam); which enables the teachers to create
new tasks, inconceivable with older technology. sSehenodels might be of use when
introducing mobile learning/ BYOD classes in teaghiEnglish.

Al-Okaily (2013) has researched the use of persaialices by her students,
indicating that students' engagement in the classgeased and that there should be more
research done in this field. The study focusedhenuse of smartphones with multitude of
applications. There are many applications that lmarused for language learning, ranging
from managing systems to games, flashcards, credswand quizzes (Ballantyne, 2010,
Sharma, 2013). One of the suggestions can be thefu3evice Neutral Applications (DNA),
the ones that can be used on any device and pratf@ampo, 2013). Al-Okaily (2013)
suggests two ways of approaching the issue of usiigjle applications while teaching. First
of all, a teacher must be fully flexible and acceptdents’ choices. Secondly, assignments

might be based on previous experience and feedipawck students. Campo (2013) adds to
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this list the use of generic instructions, crossfpkm Web 2.0 tools, grouping students to
produce a satisfactory outcome and allowing somediom in a tool they would use. Strasser
(2012) suggests that following these guidelined support the implementation of ICT in

class and help teachers take advantage of it.

3. The study

3.1. Participants

Initially the whole project was intended to be eadrout by the researcher; however with a
change of the position within the organisation, risearcher did not have the direct access to
the students in classes. Therefore, English teactvere involved in the implementation
phase. There were three teachers invited to take pad all of them with extensive
experience at TESL. Two of the teachers were feraate one was male. They were given
pseudonyms Julia, Jenny and James. Teachers wéerenformed about the project and
provided with technical support while carrying dloe project. Julia and Jenny stated that they
were ‘casual users’ or technology, whereas Jamgs hachnical background so felt “familiar
with the use of IT in class”.

As for the focus group, it comprised thirty studewho were invited to take part in the
focus group after their classes but only four ateeghthe meeting. The meeting was facilitated
by an independent person trained and experiencétilitating meetings. The students who
came to the meeting, signed a consent form and gigen the information on the project.
There were no incidents during the meeting andestisdhad no problems answering the

questions asked. Focus group data was analysaggthtbematic coding.

3.2. Design and procedure

The research was a case study, seeking an insitghthe use of BYOD-enhanced English
lessons in TESL. Figure 1 shows the triangulatibrresearch methods with reference to
students' engagement (Online Questionnaire andsF@oup) and the staff involvement

(Teacher Log).
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Online
Questionnaire

Teacher Logs Focus Group

Figure 1. Research design triangulation.

The first phase of the research was a two-parttmuesire. The questionnaire had 20
guestions, and was piloted prior to being sentegpondents as suggested by Seliger and
Shohamy (2011). The questionnaire aimed at geittisight into the way students react to the
use of smartphones or mobile devices in the clagsro
The questionnaire was distributed to students irelactronic form through a free online
survey tool fttp://www.surveymonkey.cojn The respondents were sent the link to the

questionnaire via email, and they could also actedsough Facebook. Each student could

only use the link once, with no possibility to rews link. The questionnaires were completed
before the introduction of the lesson plans focheas. The questionnaire took the students a
maximum of 12 minutes to fill in and none of theds#nts had any problems understanding
and responding to questions. Fifteen students &ttarmediate level of English responded to

the questionnaire.

The focus group took place at the end of the rebeproject after lessons using the
new materials had been completed. The focus gragstmpns were semi-structured which
triggered respondents to thorough thinking andaation within limits (Seliger & Shohamy,
2011 p. 167).

The implementation phase of the research projed steetched over four weeks
throughout which students were exposed to BYOD-eobd lessons called here
‘interventions’ (a total of 8 interventions). Prito each intervention teachers were provided
with a lesson plan (Figure 2). Each lesson plan eesgned according to the lesson plan
model suggested by Harmer (2001) and included Rtatsen, Practice and Production.
BYOD activities were designed to substitute thelitranal approach to teaching and enabled
the teacher to introduce, practice or produce spieees of the language being learned with

the focus on vocabulary, grammar or language skills
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_ Upload to - Lesson Feedback on
Lesson plan Briefing on .
Google Taught in the lesson
template . thelesson /
Drive class from staff

Figure 2. Implementation phase - Teaching staffivement

Figure 2 shows the process designed for the impi&atien phase and illustrates how
the teachers were involved. For this project thditronal lesson plan template also included
a reference to anticipated problems and solutisnsadl as warm-up and follow-up activities.
All lesson plans were shared with the teachingf siaf Google Drive prior to the classes
taking place and teachers were asked to analysprapdre them for the class and contact the
researcher in case of questions. Teachers theriealdtye lesson plans to meet their needs,
especially whenever they encountered somethingwhatnot appropriate. The lesson plans

can be found athttp://myesol.weebly.com/byod-enhanced-syllabusafointermediate-

level.html.

As a follow-up after each session there was homlewesigned to the students, who
could practice a bit more of the language. Studants teachers were encouraged to use a
social networking site to share their projects amdividual tasks. Therefore the
implementation phase allowed the students to megciot only the language skills but also
digital literacies. After each intervention thedbars were asked to answer four questions in
writing (via email). The first question was a retien on the lesson plan design, its usefulness
and relevance. The second question was posed smgesight into the implementation phase
and adoption of BYOD. The third one focused onl#mguage skills students were practising
in class. Finally, the last one was supposed tdteajeneral comments on the lesson and
subjective opinions on the success of the classeCGhe set of data was collected, it
underwent an inductive procedure in which sets aiégories were derived from the text,
followed by the discovery of commonalities and pattermghe data (Seliger & Shohamy,
2011 p. 205).

3.3. Resultsand findings

3.3.1. Questionnaire
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There were fifteen responses to the questionnaue & Figure 3 represents, the majority of
respondents came from Latin America and were mdetlyales aged 20-35, at Intermediate
Level of English (B1 CEFR scale). The European @duwtescribes intermediate students as
those who can form longer sentences with some mmatakes that do not impede

communication, understand most of the written graken pieces of information and are able
to react in different social situations and use a@dyrange or grammatical and lexical

structures (Council of Europe, 2011).

Chinese; 1
Spaniskh ;1

Venezuelan; 1

Figure 3. Breakdown of questionnaire respondergtgonalities.

The length of study of English was varied. It nmigliggest that the students come
from different backgrounds, with different access éducation, and varied levels of
motivation.

How long have you been studying English?

B How long have you been studying English?

More than 4 years

A
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Upto six months

Figure 4. Length of English study.
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Although, studying English is a complex activitlye respondents managed to pinpoint
the things they find easy and difficult when studyEnglish. The word cloud below (Figure

5) shows students' comments with regards to the masts of studying English.

Dynamics

LSTENNG,
WRITING "=

Figure 5. Areas of study pinpointed as easy byaedents

The most commonly mentioned were listening (5 oagients), reading (3 respondents)
and writing (3 respondents). Living in an Engligieaking country allows students to practice
their receptive skills all the time, whereas wnttproduction requires taking time and
analysing the language structures. One of the nelus said that writing is easy as she
understand all the word©n the other hand, this shows that the studeiliteesed to focus on
speaking, vocabulary and grammar, which can afirbetised inside and outside of the class.

When asked about difficulties when studying Enylithe respondents commented on
the above mentioned adding also pronunciation ssand struggles with long comprehension
texts. This data shows that there is a need faadalitional teaching focus on the areas that
students have problems with, to give them extraivabbn and encouragement when

studying, and help them to progress.

What do you do when you are online?

B What do you dc when you are online?

Study

Play Games

Useonline communicators
Search/find infarmation
Read news online

Watch films

Listen to music

Check social networking sites

Check an emzi

Figure 6. Students’ online activities
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The majority of respondents spend more than thoegsha day online. The majority
(11 out of 15 respondents) logs into social netwayksites and looks for particular
information online (Figure 6). This information cha of use when designing BYOD courses.
When asked about studying online all of the respatgihave done it or still do it and found it
beneficial. They also use the Internet for entartent, which is also now enabled by mobile
devices. Traditional forms of communication and lgyaface-to-face time have been
substituted by the virtual realm as one of the sadpnts uses the Internetdioeck my email
account, listen music, watch video, find informatiand use online communicatorghis
could have implications for BYOD in the classrooas, students might expect to be more
entertained whenever in class.

All students use their laptops, smartphones andvillghones every day. The
qualitative data showed they would like to usertlggivices for learning, which has a great
potential for all educators. The majority of resgents agree that using mobile devices in the
class is a good, as it motivates them more. Ortbeofespondents saidwill be dynamic, and
it's nice we can use the technology to learn andysEnglish [sic].Only three out of fifteen
do not want to use their devices in clasbesause sometimes it can distract you [sidje
negativity around the use of technology in the lasght stem from a personal preference of
face-to-face classes or the possibility of distoactduring classes. However, the issue of
distraction during class time has always been ptasdhe field of education regardless of the

use of technology. One of the respondents said

if you are a good student you should know thatrgoallowed only to use it to help you if you
have any doubt, however it's good to use it insclascause as i said above it could help you

finding examples and extra material [sic].

Finally, thirteen out of fifteen respondents bediehat technology is vital, fast, easy
and fun sayin@ hat's maybe funnyndl think will be a great idea have examples, vidaod
actual material to improve the classes, could bedyonaterial to make the class more
dynamic [sic].They would appreciate some extra activities onlireg accompany the course
materials. They really and like to use the Intertoesearch for information, translate words,
find images and examples while in class.

These initial findings indicate multiple potentiakes of mobile devices in the
classroom for different purposes and also shedsdmht on how to use mobile devices to

complement the syllabus.
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3.3.2. Participation by teachers

The teacher logs focused on their use of the psegded lesson plans. The feedback on the
lesson plans was very positive with all commentimgt the BYOD activities were nice and
useful as follow-up or lead-in activities and treitidents found them motivating. Julia
mentioned that the lessons weresuccess, students were interested throughoulets®ns
and loved using their mobile devices for an Englisinguage learning activity All
interventions were designed and timed, so no isa@es observed with the implementation.
Julia commented that everything wasll-staged, clear and concisehich made the lesson
plans fully usable. In one situation Jenny stated the lesson plamad to be stretched to the
next classas the students could not finish the online agtioh time because of a poor WIFI
connection.

Teachers were then asked to comment on how thHewbeut introducing different
parts of the lesson. Jenny said ttet students were attentive and interestetthe class as the
class was a bit different. On the other hand, texclalso encountered problems. A major
problem mentioned a few times by teachers was thel dbnnection in the classrooms. In
one instance some students could not access #méntto download the applications which
were supposed to be used and the students hadvie tmanother room to get the connection.
This issue was also resolved by James and Jenmgibyg the computer room and moving

away from using mobile devices in the class. Asekastated,
| had organised to do the class in the computemréar the relevant sections. This way the
students that had problems connecting to the apwitt their phones could use PCs. By doing

this | felt confident giving the class.

Teachers felt more confident with the familiar R@sch were giving them full control over
the class.

Julia also said that giving studerite name of a reliable website prevents wasting
time This way students do not have the option to ch@website they prefer, they just have
to work on the websites prescribed by the teacher.

As the teachers teach in a communicative wayy; there asked about the content of
their classes with the reference to language skild competencies. The comments from

teachers are illustrated by the word cloud beloigufe 7) .
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Writing
Functions QQ&bU'ﬂfg
IRgsearqh PronunC|ab|0n
n eracblngading Brainstorming
sails rammar
Speaking
LisGening

Figure 7. Language skills and elements practicdcBM@D lessons.

As can be seen, teachers were focusing on vocgbplianunciation, speaking and grammar
most of the time. In addition, the remaining langriskills were also practised and were not
neglected in the course of study.

Finally, teachers were asked about the succeigoflessons enhanced with BYOD.
Only positive comments were made suchtles lesson was diffemé than ordinary classes,
bringing a new way of teaching and learning to.lifehe teachers stated that the BYOD
lessonsadded some extra value to the clésg what the students enjoyed the most was the
possibility of sharing their work with their clasatas, friends and families on the social
networking site. They responded well to the ideaafaboration and for them it was really
rewarding to see their artefacts online. What ipanant to note here is the increase in

interaction among the students, albeit in a viraedting.

3.3.3. Focus group

Having attended the BYOD enhanced classes stuaares asked questions related to their
past and present experience with learning a laregaagwell as the future of education with
ICT.

First of all, students were asked to comment envwthys they practice their language
skills. All of them were mentioning the tradition@ook, pen, paper) and modern methods
(mobile devices, PCs, applications) of studying.

As Table 2 shows, students practice speaking snainthe street, student 1 said that

she uses English when sheks for directions or is in a restaurariflovies also play an
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important role for students as they watch and repbat is said by the actors. Students pay
attention to intonation and pronunciation pattemisich might differ across English-speaking

countries but can still be a good model to foll@&tudents also mentioned the importance of
repetition and recording their voices. They stdteat they like the applications that enable
voice recordings as then they listen to the audioks and compare with the right patterns of
pronunciation to copy the exact sentence.

Listening is a receptive skill that might be eastepractice as students are surrounded
by English music and films. It can be connectechvahtertainment and allows students to
practice without fully realising doing it. Some gants mentioned listening to the news on the
radio, which involved more attention, but can berewnore beneficial than just films and
songs exposing students to more sophisticated amdaf vocabulary. Furthermore, some
respondents mentioned podcasts which can be lgtémeon-the-go and can be really
interesting, as the listener chooses the topiotetést. This information is crucial for BYOD
projects as it directs educators into the fielgp@fsonalised study, with the use of own devices
for better results.

As for reading, students mention all traditionadyw of studying including books,
newspaper and journal articles. Through the stddlyeoabovementioned sources, the learners
can expand their vocabulary and also practice tgemmmar, and see how the real life
language is used in the written form. On the otteerd, students mention the use of websites
and reading articles on the go. This is the newedsion of studying, and students resort to
online texts in a natural way. They process theaneninformation without even seeing a
difference between the hard copies and electragmsions while studying.

Writing has always been a skill that requirestafanput from students. It is also time
consuming. To practice the skill of writing studeman write short sentences as well as the
lengthy articles at different registers. Studenentioned that they only practice this skill in
the class, when they have to write something fertdacher. They see only the potential of
practising it outside of class while writing emaalsd texts as they have to communicaii
other friends that do not spedhkeir mother tongue. This might suggest using Emand
online communicators for written assignments cduddeneficial.

Similarly to writing, students do not tend to pgree grammar outside of the class.
They just do the exercises provided to them atactamd watch some films with subtitles as
subtitles ardoetter than just listening to people because tlaeyofs) have good grammar and
you can watch and see the spelling [sl@dten to songs and analyse the lyrittsmight be a

traditional way, but could be easily enhanced bg tse of e.g. some quiz-making
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applications, which can help the students graspigingrammar, provide them with some
entertainment allowing peer correction or commemtey online activities that involve

inputting data would be perfect for grammar pragtic

Table 2. Traditional and modern ways of practidimglish derived from focus group responses.

Speaking Listening |[Reading \Writing IGrammar
Traditional wayln the street Films Books All kinds of textDrills at school
of practising for the class
Using the functionNews Articles Songs+ lyrics
language in shg
and restaurants |Songs Journals Films+ subtitles
\Watching ar Newspaper:
repeating wor
from movies
Modern ways ( Application Podcasts Ebooks Emails
practising mentioned \Websites
DuoLingua Online articles [Texts
Apps fg
communication

The analysis of the ways students study at the embrgives an insight into how
important it potentially is to introduce technologyteaching English. Students are already
accustomed to ICT and the personalisation of gtenlies could have benefits.

Students were also asked to comment on their peefstudy methods and mentioned
that a blended learning method is the most degiyeithem. At school they would like to use
course books while outside of the school in the ifrotbevices are preferred. When talking
about technology, they feel that translatocasm be really usefuin class, when they need to
look up a word quickly. These kinds of applicati@re great because they do not need the
wifi connectiorall the time.

Apart from the functionality of mobile devices tagnslation tools, students mentioned
that the lessons with mobile phones are less boaaghere is some variety. On the other
hand, one student mentioned issues with the autorabr correction function when using
translation tools and other editing applicatioriswés stated that auto correctiorakes you
really indifferentand youjust switch off your thinkingnd do not fully engage. It might imply
that students do not really want to be spoon-feth wiformation, but would rather use
technology for experimenting with language, brimgginto life more. They want to be engaged

and involved.
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IT skills seem to be irrelevant for the studentsew using mobile devices. They all
have different levels and abilities but feel tHayt can manage mobile learning. In the focus
group meeting there were students with both higth law 1T skills. The latter should not
impede the production of language and the studmmsalways learn from each other.

When introducing mobile learning (BYOD) for therpase of the project there were
some issues with the Internet connection. Studikiag part in the meeting really enjoyed
the BYOD lessons but stated that the problems nétiwwvorks must be addressed prior to the
commencement of the lessons enhanced with BYODi&es. Students enjoyed the multiple
applications and websites used in the projecthag were practising many skills at the same
time and some of thewan be used in everyday situatiodgother issue commented upon
was the number of mobile devices available in thesst Students mentioned that the
educational organisation should always have sortra &blets and smart phones available for
the students, if classes are to be run with theotis®obile devices.

When asked for preferences of applications, stisdéed the ones with the recording
option as theyould listen to what they saigractising not only speaking but also listenihg a
the same time. They mentioned that videos can liieiatimidating and not everyone would
like to do them, but could be beneficial.

To sum up, students discussed the success oeslearch project within the hosting
organisation and stated that theguld like to use them (mobile phones) in the ttarclass

as it was something new and interesting.

7. Discussion
The research project dealt with intermediate sttgdeh English. At this level the students
might feel the decrease in motivation and do nogpss so fast, so they need to focus on all
language competences and still practice as mucpossible. The research showed these
students are really enthusiastic about using tdolggan class, they have access to WIFI and
already use their mobile devices to connect toaraher. They already spend a lot of time
online and this potential should be explored whemplémenting BYOD projects. The
research also showed that the traditional pen apermpcan be substituted by personalised
mobile devices with no negative impact on the sttelé/While the students were taught with
the communicative method, the classroom enhancediéntot impede the interactions and
grammar practice.

As far as teachers are concerned, they wouldidikake part in future BYOD projects

and felt as if they really involved the studentgli&sses. The BYOD lesson plans were easy to
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follow but the research project findings showed #ikinstructions should have a reference to
specific websites and a generic reference to thwitees (for more technology advanced

teachers). This finding is not in line with Devisleutral Application approach (Campo, 2013)
in which students choose their own applicationdysites according to their own preferences,
learning styles. The lesson plans in this projeetenbased on the DNA theory, which was
found to be not fully effective in the context bfg research.

The project involved using technology that fail@dimes. Technical issues can always
occur whenever we use devices so the teachersdshatitipate the problems not only with
connections but also with the capacity of the neliévices students bring to school. This
issue arose during the research project and resultdime-consuming resolutions to the
problem. Students had to check the compatibilitgheir mobile devices, then change pairs/
groups to successfully finish the activities assajninforming students of the prospects of
using their devices prior to the class might haegpdd in classroom management, and in
getting the best outcomes in a limited time.

While some of the problems can be eliminated,hteecshould always try to prepare
for the worst. One of the recommendations stemrfrim the study is that teachers involved
in BYOD projects should be fully prepared and haveackup plan for their classes. The
BYOD-enhanced course should have a solid strucam@ a secure connection for such
projects to be successful.

The students' perspective was really of importancthe study, and they seemed to
enjoy the BYOD-enhanced classes. They really likedial communicators and the idea of
sharing things online and interacting with others.

8. Final conclusions and recommendations

The latest Horizon Report states that BYOD is adrihat will enter education in a very short
term (Johnson et al., 2015) so the educators sheutéady for it. This research indicated that
that BYOD can have potential in TESL and the stislé@el more motivated in class when

using technology. Therefore, it is advisable taaduce it to foster social learning among
learners to increase the interest in classes. Atheduction of BYOD classes and enhancing
the syllabus might be a little time consuming fréime planning perspective but adds extra
value to teaching and studying. The research sholadBYOD can be suitable for medium-

sized language colleges which would like to embark internal changes and offer an

interesting study plan for international students.
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It must be noted that there is no one-size-fitsrabdel and all materials are
recommended to be adjusted for individual groupdessons. On the other hand, small
adjustment in the way the lesson plans are designght result in big improvements for the
students and their engagement.

When implementing the changes, all staff membesst@ be ready and eager to be
fully informed and prepared. All activities in less plans and syllabi should be device-
specific to avoid technical issues and BYOD lessuight include some short activities in the
classroom, one-off projects or ongoing reflectivarids. It is advisable to check the Internet
connections within the organisation and review diegices accessible to the students before
embarking on a BYOD project.

This research gives an insight into the changesBN®D brought both for teachers
and the students. Students felt really motivatedenlsing technology in the class, it really
personalised their learning experience as they wsigg their own devices with their own
settings and preferences on them. Another extraevelas the social aspect of the BYOD
classes in which students had to share and cod&hor

It is recommended to introduce technology in a gehdvay, starting off with just one
small parts of individual classes e.g. just a wapner free practice, then moving to more
sophisticated enhancements such as project wokeeping a diary. Only when these two
work fine, it is suggested to move to the syllabneancement.

Teachers who do not feel confident using technolefgguld not fear it with the
BYOD classes, as there is no need for complicateldtiane consuming training or a complex
school's infrastructure as students are using their, fully configured devices. Even small
changes made in class might have a huge impadieopdrception of classes and the whole

educational organisation/ school.
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