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The objective of this study is to improve the situation of the general education curriculum in Saudi
Arabia, in line with global aspirations in this area and a proposal to implement international
education issues in general education curricula. The study was centered on answering the
following questions: What is the reality of issues of international education in some of the
curricula of the general education schools in Saudi Arabia? What are the most important issues of
international education—after identifying and learning from the experiences of countries such as
the United States of America and Britain—that can be included in the curricula of public
education in Saudi Arabia? The study sample was limited to the Arabic language and Social
Studies courses at different levels, namely elementary, middle and high school, which were
compared to the general education curricula in the United States and Britain. In light of the
experiences found in other countries, the study recommends the integration of the values of
international education, such as peace, human rights and multiculturalism, in classrooms and
extracurricular activities at all levels of public education in Saudi Arabia. Finally, the study
concludes with specifying certain international education issues to be included in each stage of

education.

Introduction:

The study of international issues and
problems has become a necessity that must be
addressed by researchers to understand the
causes and to provide appropriate solutions; in
accordance with global changes, students must
be provided with knowledge to make them
understand the world around them.

International education offers potential
solutions to many of the problems of the world;
while we are in the twenty-first century, we must
begin the process of redesigning schools to
create national institutions with an international
character, which lends great importance to the
curriculum. An international orientation is still
one of the major challenges that should be
improved (Hayden & Thompson, 2003, p. 9 -
97).

The study highlights that thinking about the
future does not hold an important place in the
Arab world in general. Al-Ayesh (2008)
reported that those in charge of preparing the
report of the Arab Thought Forum on education

noted that after reviewing the official documents
of the Arab countries’ educational objectives,
“the preparation of citizens for the future” was
not a clear and explicit objective of education in
the Arab world.

Therefore, it is very crucial to focus on
thinking about the future and preparing learners
for a prosperous global future, through studying
and surveying the issues of international
education curricula to provide recommendations
by including the most important issues.
Therefore, the study is centered on the following
questions:

1 - What are the issues of international
education in some of the curricula of general
education schools in Saudi Arabia?

2 - What are the most important issues of
international education that can be included
in the Saudi public education curricula after
identifying and learning from the
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experiences of countries such as the United
States and Britain?

The objectives of this study are to build on the
reality of international education in some of the
general education curricula in Saudi Arabia and,
using the experiences of other counties, to
visualize the most important issues of
international education that can be included in
the general education curricula in Saudi Arabia.

The important points of this research are to:

1. Respond to the recommendations of
conferences at the local and global
levels regarding the need to include
international  education in  general
education curricula.

2. Implement international education—
which will have paramount importance
and a profound effect on all elements of

education, especially in the
curriculum—to ensure the achievement
of the desired goals.

3. Keep pace with globalization and
develop a deep understanding of the
international dimensions of education
and culture to achieve communication
and form trends that reflect this culture.

4. Keep pace with the project of changing
the secondary-level curricula of Saudi
Arabia for the 2014-2015 academic year
by clarifying the gaps in previous
approaches by including international
education concepts.

This paper is organized as follows. Following
this introduction is the literature review in
section 2. The methodology is presented in
section 3, with analysis and discussion in section
4, and results and recommendations in section 5.
Finally, section 6 concludes this paper.

Literature Review:

The modern world is interested in the issues
of international education and its subfields;
hence, intensive scientific efforts are needed to
simplify and apply it to daily life, especially
with the crystallization of the ideas of
globalization and the global world. Therefore,
by linking humans to universality and globalism,
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it focuses on the homogenization of cultures and
civilizations (Yahya 1422 H). However, this
concept embodies a contradiction between the
point of view of liberal advocates who celebrate
interdependence between nations and the radical
view that sees it as an increase in the global
dominance of capitalism (Ahmed, 2012).

This view is confirmed by many scientists,
such as Antonio Gramsci, who presented a
model for the concept of dominance from a
Marxist perspective. Regarding the cultural
dimension of dominance, he observed that the
educational institutions of the state are the
source of cultural domination, exercising their
influence through many channels. In his
opinion, the most dangerous types of dominance
are those that can follow a type of reservation
track to achieve positive learning processes with
narcissism and aggressiveness, i.e., authoritarian
dominance.

From this perspective, it is clear that the
reasons for adopting international education are
due to the effects of political and economic
globalization; transitions to democracy; the use
of distance education; increases in the number of
self-teaching websites; increases in violence
resulting from international conflicts; cultural
heritage and its impact on the labor market as a
result of labor migration; and the
communications revolution, which helped to
disseminate different cultures, requiring the
development of values that respect cultural
pluralism. Adding to the above factors are the
problems faced by the international community,
such as the increase in growth, environmental
degradation and poverty, which require wide-
ranging remedial actions that will revive the
spirit of international cooperation and enhance
its capabilities (Lashin & Abdul-Jawad, 2012).
Since its establishment, UNESCO has created
global networks and adopted international and
regional educational models and systems at all
levels of education for mutual communication,
human rights, international education and
tolerance. In  pre-university education,
UNESCO set up a network of affiliated schools
to promote understanding and peace by
incorporating the concepts of international
education into course material (UNESCO,
2001). In addition, the results of the study by
(Hanna, 2000), which drew on international
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experience, indicated that the teaching of global
mutual understanding by integrating it into
course materials is better than teaching it
independently as a separate course. UNESCO
also encouraged the establishment of "UNESCO
Clubs" in different educational institutions
through school activities. It also stressed
strengthening the relationship between schools
and clubs as one element of international
education in schooling, in addition to its ongoing
efforts to add an international dimension to
different curricula to keep pace with successive
and rapid global changes (UNESCO, 2001).

A study by Guven, 2008, shows that the
reform movements came only after knowing that
there were errors and that the current reality
shows that the targets, as well as the
achievements, were incomplete and imperfect;
this was due to not considering the global
changes that have been adopted in the world
with regard to education.

All of these changes have forced the citizens
of the Arab world into a frantic race against time
or bet on a future that holds many challenges,
first and foremost, the need to think about those
challenges and prepare for them by raising
individuals who are able to face them and meet
them (Al-Omran, 1992, p. 1).

The recommendations of the Education and
the New World Order Conference, held in Egypt
in 1992, affirmed the need to expand
international understanding in curricula, the
positive concepts associated with the so-called
new world order—freedom, democracy,
humanity and others in the areas of education,
students, and nations—and  encouraged
beginning to apply them in the community
(Gutub et al., 1992, p 190). International
education reflects concerns of the dialogue of
civilizations, respect for others, cultural
interaction, the strengthening of citizenship,
cultural tolerance, child and other human rights,
world peace, and international cooperation, in
addition to providing an international dimension
to educational systems and institutions of all
types (Ahmad 2012).

All of these factors, among others,
motivated the author to study the issues of
international education in the public education
curricula of the Kingdom of Saudi Arabia and
the associated problems and requirements to
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provide a vision of the most important issues
that can be included in those curricula given the
experiences in this field of particular developed
countries.

2.1 The emergence of international education:

At the beginning of the seventies,
international  education appeared as an
educational movement in the United States and
grew dramatically from the eighties until the
present time. Since then, education has gone
through different stages characterized mostly by
success, where it was noted that education has
adopted international curricula in the past two
decades (Al-Qahtani, 1994, p. 47).

In the eighties, the idea of international
education arose in developing countries based on
the conviction that a nation’s future is linked to
the ability of successive generations to address
the rest of the world and accept the challenge of
competition in the economic field. Therefore, it
became necessary to prepare students for
effective participation in a world where people
are connected with each other at various levels,
namely economic, industrial, political and
cultural, and it becomes necessary for them to
act as citizens in a global world.

The United Nations issued a decision to
make 1970 International Education Year, and in
1973, it established the International Studies
Project in the United Kingdom, which includes:

- Studying countries and cultures while
focusing on more than one nation.
- Studying contemporary international
issues and interactions between the
countries of the world.

In 1997, during the 29th session of the
General Conference of UNESCO, the
government of the Republic of Korea proposed
the establishment of the Asia-Pacific Centre of
Education for International Understanding. The
center's mission is to strengthen and play an
important role in education, training, research,
and curriculum development for international
understanding in the Asia-Pacific region
(UNESCO, 1997).

In 1982, the Association of American
Geographers stressed the importance of
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international understanding. In 1984, the Joint
Committee on Geographic Education, which
consisted of the National Council for
Geographic Education and the Association of
American Geographers, prepared a guide to
teach geography in the general education
system. This guide was translated into Arabic in
1992 and emphasizes the importance of
geography in education given its international
issues and different concepts (Yahya, 1992).

International understanding led to the
emergence of a range of political and economic
systems, such as the World Trade Organization
and the integration and interdependence of all of
the elements of the global system. Additionally,
the expansion of telecommunications and
networking, which is linked to the emergence of
new computer technologies, has led to
increasing interest in international education
within public education and teacher preparation
institutions (Yahya, 1992).

In 2011, UNESCO emphasized the necessity
of including this area in all activities and
materials regardless of the educational system
through applying recommendations that could
alleviate different types of conflict. A study by
Issa (2004) confirmed that taking the appropriate
measures for the development of international
education, in coordination with the National
Commissions for UNESCO formulas, leads to
the advancement of international education.

2.2 International education goals:

El-Sherbini in Al-lagany et al. (1990) reported
that the general goals of international education
can determine the following:

- Understanding of the role of humans in a
global world

- The study of human activities and training on
decision-making

- Grasp of the overall picture of the global
system

- The formation of trends that reflect respect for
cultural differences

In this context, according to a study by Kerr,
2011, the states of Nebraska and Pennsylvania
currently have laws prohibiting public school
teachers from wearing religious garb because of
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the belief that it may affect the beliefs of
students. However, this decision was met with
criticism from many countries, especially within
the United States, because of the violation of
personal liberties.

The study explains that such a decision in
this globalized era, which penetrates borders and
principles dedicated to the respect of others, has
shown that these are just allegations that lack
evidence. Hence, the implementation of such
policies in the context of globalization may
affect the transition of students between
communities and will be considered a type of
discrimination.

On the contrary, this will contribute to the
educational process in view of the increasing
interdependence and communication between
countries and migratory flows that would be
crucial for people to develop the necessary skills
to understand and help others. As religious
diversity is just one of many aspects of
globalization, citizens must acquire tolerance
and knowledge of this diversity by allowing
school personnel to wear uniforms.

2.3 International education issues:

The research on international education,
explained by Lashin and others in (Liopez, 2000,
p. 35), states that there are multiple areas of
international education where education for
peace and security comes to the forefront to help
students acquire tolerant and non-violent
qualities.

The international organizations have
identified the elements of international education
from which curricula can be derived: world
peace, national cultures, international systems,
the environment, human rights, international
issues and problems, and the United Nations.
These elements were outlined by Abdul Aziz
(1999, pp. 301 -303), Abdullah (1996), Salam
(1997) and Abboud (1980) as follows:

The study by Issa (2004) demonstrated the
faith in and global recognition of the role that
education plays in achieving international
understanding and peace in a world of conflict,
tension and war.

The study by Hanna (2000) illustrates that
international education can gradually prepare
students for understanding the world from the
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beginning of their schooling and starts by
directing precise trends and sound relationships
in their family lives. This can be achieved by
gradually widening their loyalty to include their
local environment, their nation and the world
they live in.

International education helps students to see
themselves as citizens, consumers and
producers, as well as understand the process of
cultural communication in the international
community, who learn to adapt to that
community by using modern technology and
protect the ecosystem by respecting and
maintaining it.

The whole world is the human environment
that God perfectly created and balanced, and
humans interact with this natural order, which
exists alongside the system of civilization.
Therefore, through this interaction, ecological
imbalance may potentially occur because of
human ignorance, misuse of resources, or
aggression toward the environment. Therefore,
human behavior toward the environment needs
to be adjusted scientifically, thus making the
issue of the environment an international issue
rather than a local issue (Abdullah, 1996).
Because humans are in charge of the biosphere,
this responsibility has increased and it is no
longer national or local but has become a global
obligation that can be observed through the
establishment of joint scientific research
programs between governments for humanity
and the biosphere. This has also been reflected
in several international conferences supported by
international organizations such as UNESCO to
maintain the balance of the environment.

Since World War II, global attention to
human rights has increased because human
rights differ in their meanings and significance
from one country to another, even though all
agree on the human aspiration for a better life.
Despite the issuance of the Universal
Declaration of Human Rights in 1948, there are
still those who ignore and violate human rights
internationally.

International education emphasizes human
values related to human rights and how to
understand them between cultures. The
affirmation of democracy is based on the
principles of respect for human rights, complete
freedom in making personal decisions, respect
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for all that is humane, and the role of
international education in helping students
understand the contradictions among world
views on human rights (Salam, 1997).

The study of international issues became a
necessity, which students must live with by
knowing their causes, consequences, and how to
find solutions for these issues, which have the
following important characteristics:

*They transcend national boundaries.

*Their solutions cannot be accomplished
within a single state.

*They are characterized by the nature of the
conflict.

*They are continual; they last for a long time
before being resolved.

*These international issues are
interdependent, and their solutions can
be affected by factors that are associated
with other problems (Abboud, 1980).

2.4 - International education in schools:

Al-Hwaik (Al-Hwaik 2010) reported that
most of the international declarations agree on
the following:

1. Teaching foreign languages. Where most
of the universities in the United States
and Australia introduced foreign
languages into their programs and the
Education Committee in the European
Community integrated policies, which
include the following essential elements:

A The introduction of foreign language
education in the curricula of all
educational institutions and the
encouragement of students to
master at least three foreign
languages.

B The encouragement of using foreign
languages as the medium of
instruction  in  schools  and

universities.
2. Making national certifications
internationally recognized. The

International Baccalaureate, Abibac, and
the European Credit Transfer System
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(ECTS) distribute academic
achievements over eight years (3 years
for a Bachelor’s degree, 2 years for a
Master’s degree, and 3 years for a
Ph.D.); therefore, all European countries
recognize the certificates issued by any
European country.

3. Encouraging international exchanges of
students, professors and researchers for
periods ranging between 3 and 12
months. The student who travels
develops different capacities to adapt to
geographical, social, linguistic, cultural
and intellectual changes, which helps
him/her acquire suitable skills for
dealing with all types of differences and
changes and increases self-confidence.
The same study confirms that the student
who expands his/her affiliations and
adapts to their present environment is
confident that no one can uproot his/her
heritage and erase his/her national
identity.

4. The need to introduce the goals of
international education to curricula and
teaching methods.

2.5 International education related to
teachers and curricula:

2.5.1 The teacher:

In 1976, the World Organization for the
Federation of Educational Trade Unions
announced the approval of a set of
recommendations  for  the  international
community. These recommendations appeared
in the Journal of the National Association of
Teachers in Further and Higher Education and
are as follows:

e To encourage open discussion that
allows students to express their views
and respect the opinions of others.

e To support social justice for all students
in their classrooms, schools and
communities.

e To support the concept of international
education and strengthen it through
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curricula that respect the differences
between cultures.

e To use suitable multimedia to support
and clarify the concept of the
international community.

e To renounce teachers’ intolerance or
bias against particular individuals and
give everyone the opportunity to
highlight their role in the international

community.
e To help students wunderstand their
responsibilities by respecting

interdependence between individuals
and people of different countries.

e To affirm the concept of international
education at the stage of "Teachers
Preparation" until they achieve this
concept with their students (Abdul Aziz,
1999).

Several studies have agreed to the need for
the preparation of an international education
curriculum; hence, a study of the American
Association of Colleges of Teacher Education
(1990) aimed to build a set of guidelines and
plan the development of international education
in teacher preparation programs in the state of
Washington, so it is characterized as
international. The study also proposed the need
to develop university courses so that
international education is an integral part of the
general and specialized programs of teachers in
the American multicultural society. Another
study (Merryfield, 1994) asserted a need to
achieve global knowledge for teachers in
general, as is the case for the content specialist
in the topics that will be taught in the future.
Equally studying local cultures and overlapping
cultures at home and abroad is important, in
addition to interest in the content and
experiences that are used during teacher
preparation programs.

A study by (Malisa et al., 2007) confirmed
that the teacher preparation programs in the
United States, which offer specialized courses in
comparative and international education, should
be re-evaluated. Where the objectives of these
courses are achieving international education
and awareness and locating education in an
international context, it is worth mentioning that
American education did not develop in isolation
from the rest of the world but that the education
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and  Americanization  are  Synonymous.
Americanization represents engaging in the
contest of ideologies and identities locally and
internationally because globalization,
modernism, postmodernism, and openness to
different world views are all linked together.

Research by (Al-Khasawneh, 2009) stated
that the New World Order wants to revisit
teacher preparation according to globalization
trends. Hence, a different vision is needed to
face the challenges posed by the nature of the
current age, as the success of any educational
process depends largely on the extent of its
success in teacher preparation.

In this context, the contemporary role of
teachers in meeting current and future challenges
can be determined as follows (Gilpin & Gurab,
2000, p. 251):

- To take education to the global
market while retaining the style and
features of national and cultural
identity, by facing the effects of the
dominant forces.

- To rely on education to model
rational choices.

- To develop alternatives to the
dominant models and their
collapse, as well as communication
strategies.

- To achieve unity of integration
between the parts confirmed
through scientific and educational
organization with an emphasis on
links to the humanities.

- To provide stability for normal
practice in the forms of science and
education, to achieve creativity.

- To confirm the legitimacy of
individual and collective creativity
to allow for growth in the context
of human relationships.

- To provide freedom to invest
available resources and develop
educational policies and exploit
them according to global changes
and visions of the future.

- To use the ascendance of the
positive perspective as a means of
social control, which is considered
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a positive value if is invested
properly in favor of prosperity.

2.5.2 The curriculum:

In 1974, the 18" General Conference of
UNESCO  issued its  Recommendation
concerning  Education for  International
Understanding, Co-operation and Peace and
Education relating to Human Rights and
Fundamental Freedoms, which focused on the
international dimensions of education, as well as
the most prominent goals for the educational
authorities, given the following points:

1) The clarity of the international
dimension of education and international
prominence at all levels and stages of
education.

2) The contribution of international
education to the values of respect and
understanding among all cultures and
civilizations and the methods and means
of livelihood.

3) The development of international
awareness toward interdependence
among peoples and their countries.

4) The development of the individual’s
capacity to communicate with others.

5) The development of the individual’s
awareness of their rights and obligations
within the national and international
community.

6) The development of understanding for
international cooperation and solidarity.

7) The development of the individual’s
preparation to participate in solving
local problems that arise in the native
language and then to contribute to
solving the problems of the world
(Obeid, 1992).

It is essential that the international education
curriculum fulfills the emotional and academic
needs of those studying it; for the international
education curriculum to achieve this goal, it
must contain two approaches (Hayden &
Thompson, 2003, pp. 115-116):

Under the first approach, it should be
considered as a comprehensive approach for the
institution that carries all aspects of the academy
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that have been codified and those hidden aspects
that represent the political, cultural and social
messages delivered during formal lessons and
social activities, which are informal lessons.
Under the second approach, the international
curriculum should provide students with the
opportunity to see the world from a wider
perspective, one that is able to understand and
absorb other cultures.

According to most research in this area, the
curriculum content must be reconfigured to
include the dimensions/issues of international
education. For example, determining the content
of the geography curriculum and its methods of
teaching in a certain way can lead the student to
discover that everything in the universe is
inevitably interconnected; he/she is aware of the
impact of the environment on humans, the
importance of preserving the environment in all
of its dimensions, and the importance of
respecting human rights and the application of
justice (Al-Hwaik, 2010).

(El-Sherbini, 1999), in a proposed study of a
geography curriculum for an international
education program, recommends the creation of
exhibitions or museums for different cultures of
the world by contacting the embassies of
countries, cultural and tourism offices for
brochures, publications, maps, movies, pictures,
posters, and other learning sources that reflect
the cultures and civilizations of the people.

Three case studies conducted by (Atwa &
Clarks in 2005) on groups of mathematics
teachers from universities in  Australia,
Colombia and the Philippines demonstrated that
not all countries participate equally in taking
advantage of globalization; some feel isolated
and disempowered because the resources
necessary to conduct research, curriculum
development and professional achievement are
expensive. At the same time, they noted that
knowledge is not a commodity that can be
transferred intact from teachers to students or
from one context to another to be useful.
Therefore, it must be developed locally to
contain some of the historical and cultural
context, and states must build the capacity of
educators and teachers, enabling them to
generate knowledge and experience to develop
their own curricula.
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1. METHODOLOGY:

The methodology in this study will follow
the descriptive analytical method, which
describes a set of procedures that integrate
research depending on the facts and data
collection, classification, processing and analysis
to extract and access results or generalizations
on the phenomenon or topic in question (Al-
Rashidi, 2000, p. 95). A more comprehensive
definition of the descriptive analytical method is
given by Al-Assaf and is the same as Berlson’s,
i.e., a research method is applied to reach
quantitative description of purposeful and
structured content (Al-Assaf, 1989, P. 235).

The study sample was limited to particular
general education curricula in Saudi Arabia
(Arabic language and social studies courses) for
elementary, middle and high school and the
general education curricula in developed
countries such as the United States and Britain.
Textbooks in Saudi public education are
provided for free by the Ministry of Education.
The academic year is divided into two semesters,
and each semester has its own textbooks. It is
also noted that in some grades, the textbooks for
boys and girls may differ in content, and this is
clearly mentioned on the textbook cover.

This research has the following limitations:

1 - Spatial boundaries: specific general
education curricula in Saudi Arabia for
elementary, middle and high school.
Additionally, some of the most important
issues of general education curricula in
developed countries, such as the United
States and Britain, are identified.

2 — Objective boundaries: limited research on
issues of international education in some of
the different approaches.

3 - Temporal boundaries: the second semester
of the 2013-2014 academic year.

2. Analysis and Discussion:

The study starts by analyzing some of the
experiences of developed countries that have
introduced international education issues into
their curricula. The examples used in this study
include experiences from Britain and the United
States.
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4.1 International Education Issues found in
British Curricula:

The British education system varies,
especially at the elementary level, where skills,
knowledge and cultures enrich children’s
outcomes. With an emphasis on mathematics
and  English language, including the
pronunciation of the letters, dictation, and the
natural sciences, there is a focus on teaching by
entertainment and the acquisition of a minimum
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level of skills that enable the student to become
self-reliant in the middle stage.

With regard to issues contained in the
curriculum of international education, Hayles
mentioned that these issues come from within
the extracurricular activities that support the
curriculum themes and are subject to the
keenness of the teacher to address these issues
(Hayles, 2013). Table 1 summarizes these
issues:

Table 1: International issues found in extracurricular activities by Hayles (Hayles, 2013)

School Comments and
Grade Curriculum International Issues in the curriculum
Foundational | Religious International education can be viewed as having the following aims.
Stage (4 | Education To encourage young people to:
years of age) | Citizenship e Become global citizens
History e Develop language skills
Other Subjects ¢ Improve their chances of employment in a global economy.
International themes can be identified in the following areas:
Key Stage 1 | Religious Religious Education:
(5-7 years of | Education The aim of religious education is to encourage and assist all pupils in
age) Citizenship exploring and expressing their own response to the spiritual and
History religious approaches to life by enabling them:
Other Subjects a. To acquire a basic knowledge and understanding of religious
beliefs and practices.
Key Stage 2 | Religious b. To understand and respect how religious beliefs and values affect
(8-11 years Education ways of living.
of age) Citizenship ¢. To develop an increasingly reflective and caring approach to life.
Languages d. To gain an awareness of the spiritual dimension of life.
History
Other Subjects Christianity and the other principal religions must be referred to in

every aspect of this aim.

* RE addresses important questions about the meaning and purpose
of existence and what is ultimately worthwhile and valuable in
life.

* RE should make a positive, strong contribution to pupils’ spiritual,
moral, social and cultural development. A study of religious
beliefs and practice is essential to an understanding of Britain and
the rest of the world.

» Through RE, schools and colleges have a unique opportunity to
break down some fundamental barriers to understanding.

Over the years, practice has developed for drawing insights primarily
from six religions that have a significant following worldwide and
are also among the principal religious communities of the UK,




International Education Issues in Saudi Arabia’s Public Education

School
Grade

Curriculum

Comments and
International Issues in the curriculum

namely Buddhism, Christianity, Hinduism, Islam,
Judaism and Sikhism.

Citizenship

We want young people to leave our schools with an understanding of

the political, legal and economic functions of adult society and with
the social and moral awareness to thrive in it.

Citizenship education is about enabling people to make their own
decisions and to take responsibility for their own lives and their
communities.

It is not about trying to fit everyone into the same mold or about
creating 'model’ or 'good' citizens. In our school, we do not simply
want to teach citizenship but to demonstrate it through the way we
operate to make students:

e aware of their rights and responsibilities as citizens;

e informed about the social and political world;

e concerned about the welfare of others;

o articulate in their opinions and arguments;

e capable of having an influence on the world;

e active in their communities;

¢ responsible in how they act as citizens.

Languages:

All UK KS 2 children from September 2014 must learn a modern
foreign language.

History:

Teaching of history enables the pupils to achieve various
instructional objectives in a hierarchical manner. These objectives
are (1) Knowledge, (2) Understanding, (3) Critical thinking, (4)
Practical skills, (5) Interests and (6) Attitudes relating to historical
matters.

This will involve looking at various periods of history and will, of
course, involve looking at various other countries and cultures.

The attitudes that the study of history can develop are particularly
important, and pupils should:
(a) Show respect toward other people, ways of life, ideas, etc.;
(b) Know about other religions and faiths;
(c) Establish friendship with other people;
(d) Understand the main religions and their principles;
(e) Cooperate with others in social and historical activities;
(f) Appreciate cultural differences; and
(g) Believe in equality for man irrespective of caste, class, creed,
color and religion.

Other Subjects:

Many other subjects give opportunities to look at international
aspects, e.g., artists and mathematicians from around the world,;
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School
Grade Curriculum

Comments and

International Issues in the curriculum

geographical features of landscapes in other countries, etc.

4.2 International Education Issues found in
American Curricula:

When comparing the issues addressed by the
curricula in each country, it is very important to
emphasize how to build the curriculum and what
the role of the teacher is. In Saudi Arabia, the
Ministry of Education determines the general
framework of the curriculum and its required
content, tools and evaluation questions. Hence,
there is no room for the teacher to become
involved in this process because the ministry
determines and is responsible for everything
presented by the teacher in the classroom.
Therefore, by studying the curriculum, it is easy
to identify international issues addressed in it.
On the other hand, in the United States, the
process is completely different. There are
standards at the federal and state levels for each
course curriculum, which the teacher must offer
his/her students. Thus, there are two parts: the
first is what the decision makers identify as
knowledge and skills that students should
acquire, and the second is the organization of
content through which these objectives are
achieved. This framework allows the teacher to
determine the content based on the capabilities
and needs of his/her students (Tanner & Tanner,
2006). From this, we conclude by saying that

the teacher in the United States is responsible for
issues contained in the content.

For the researcher to know the international
issues discussed by U.S. teachers in their
classrooms, interviews were carried out in the
state of Kansas with teachers at all levels of
general education; these teachers have preferred
not to release their identities. In the interviews
conducted by Fahad Al-Harbi (2014), Richard, a
science teacher, said that “the content of his
curriculum does not address any of the
international issues raised by the researcher.”
This was also stressed by a history teacher,
Mannagado, who stated that the objectives of his
course focus on American history and that he
does not see any goal that may be achieved by
incorporating any of these important issues that
could be included in another course. On the
other hand, Michael, a geography teacher at the
secondary level, mentioned that his curriculum
includes some of these international issues and
problems and that the most important issues
being addressed are pollution and rising
temperatures. Frank, a social studies teacher,
stated that in his curriculum, he includes some
international issues, such as the rights of
students for his 12™ grade students and racism
for his 11" grade students (Al-Harbi, 2014).
Table 2 below shows some of the issues within
each educational stage.

Table 2: International Education Issues found in curricula at different stages of public education

Stage International education issues included | Description in the curriculum

Elementary Level
(Primary School)

Generally focuses on learning the basics
without focusing on a particular issue.

Science curriculum at all levels

Intermediate Level
(Middle School)

Did not address human rights

History curriculum level 8 (Grade
8)

Secondary Level

(High School) pollution

Solutions to the problems of the world,
such as increasing population and

Geography curriculum at three
levels (Level 9, Level 10 and Level
11)
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"others"

Racism and focus on "we / us" versus
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Language Arts Level 11.

Some issues such as the rights of the child

Social Studies Level 11

Racism

Social Studies Level 12

4.3: The reality of international education
issues included in the curricula of the
Kingdom of Saudi Arabia:

The random sample for the two subjects of
the curriculum included Arabic language and
national social studies, which are taught in

school levels) for boys and girls. For the high
school level, one course was chosen for boys
and the other for girls to investigate if such
issues of international education are included in
these curricula. Below, the findings for each
will be discussed.

First, Table 3 shows the availability of
international education issues in the Arabic

general education (elementary and middle

Language curriculum.

Table 3: Examples of International education issues in the Arabic Language curriculum in Saudi Arabia

Page Issues of
No. Textbook N(% Text international
’ education
Jalaill o slud 8 Ladl ) Yl Adsin gal Ul o jumy 138 5"
i il il g Sl L gdllay 508 51 in Gulill e
Maadall
109 "Hence, Abu Hanifa provides an excellent Global thl-nk}ng
example of the way of dealing with people, and the prlnmple
even if they don’t agree in thought, behavior, | Of accepting and
or faith." respecting others’
Grade 6, "alladl e ¢ g Bk A mlladl s el Jals” OpImion
Semestgr 11 153 "Exchange of experiences and interests in a
1 (Boys/Girls). short matter across the world"
Edition 1) 3 nghsin] 4o |y ic 5 43 it
1434-1435 H R e e pieo B
102 "Takes into account his rights and doesn’t
observe their rights." Human Rights
97 n(&j; M‘ QPU‘“‘)"
"One of the rights of a Muslim"
"3 AV g I Rejection of
34 - L - tyranny and call
yranny in opinion causes pain. for democracy
. nhags Yl 3 gia "
Arabic 56 _ “ L”b_ Human Rights
) language 58 "Protecting human rights"
[CATVENppi: 1)) Malsalld aallay Y alusall st ]
Grade -7 55 L ) Human Rights
"A Muslim is the brother of a Muslim and he
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Semester | does not oppress him"
(BOB(;S/ Girls) sans AT o ial) LA (el el il b
Edition (Aalud 5 (g1l (a8 Accepting others
1434/1435H 46 J .
“In the exercises, the options included and respecting
(respecting others, against the imposition of their opinion
opinion and power)”
Mk g M asia L da)ll A e Jy L
54 What demonstrates the freedom of man ... is Citizenship
homesickness.”
"Gl Aie 23l
54 . . Peace values
Rhetoric and "I am in the city of peace."
criticism "adlall oS layl !
Semester 11 16
Grade 10 "Humanity torments peace"
Girls .
E(‘:ditioil ).\.H\}\).\.H\}cu»;)l\}w;)l\dﬁs\l.«)
) oS gal 5 w85l (d deludl Jil _
1434-1435 H Sreeeeenes > o Anti-peace values
oSl ol oSl el 5" P
40 Maybe a monster fought a monster, or a bird
fought a bird .......... but the fighting of time,
your wealth and your honor are forbidden to
you
é& ﬁ’ﬂ’i}‘f\ﬂd).'\d‘j J\.mﬂ\j AH\ C}).a ﬁl\.‘AM”
MEYAY) 5 Uaill 5 Alaall = 5 jem gl
8 "The edifices of injustice, corruption and
slavery were demolished, and on its ruins Democracy
justice, order and morality were built" values
A s A a8l sl ol
9 "Society was built on equality, freedom and
Arabic self-sacrifice"
literature sl o () aSale al s aSU al pSelad ¢ff Lel"
Grade 10 "o osallai Vg o pallai W Sl gal gy oK1 oK
Serlclss‘{er I 47 "O people, your blood and money are Human rights
IEZ dltr s) forbidden for you until you meet your Lord, values
143 4_11 2031; H but your capital is yours; don not oppress or be
oppressed
U P PN S PR U EQPL IO S R RYEN P
Migsanll Y sen 53 alSe 4y ddlle S
10 "Finally, Islam has cleaned the literature of Multlcultl%rah'sm
. .. . and the rejection
impurities that were caught in it, such as f raci
poetry, which calls for partisanship" ol racism
04 " Clsanl) ol LY "

Islam fought partisanship
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el pall i 5 AV aaYU | shlisg &l ) oY

Al 5 Al 5 gl The absence of
63 "The Umayyads did not mingle with other | multiculturalism
nations because of political, religious and racism
tribal conflicts."
sl s Aol Ol jeill 5 50 el 5 5a¥1 jaanll ()"
i Ll
74 Focus on the idea
"The Umayyad period was marked by of we/us and them
fomenting strife and ancient tribal
partisanship"
" déj\ d;s-,: jA "
28 n "
Grammar He says the truth Human rights
Grade 10 naia b Gall ol s ol values
semester I 31 ) )
(Girls) "O Hind, you are saying the truth"
Edition Moy g il e | . Kl
1434-1435H |, o bl On bl Gn el T call for peace
"A Muslim is he who protects other Muslims values
from his tongue and hand"
". - . - International
OSall agan 5stads o ) ellady Jsil understanding and
Library and 103 ) ) the C"?” fpr
research "Contact with the outside world and globalization
Grade 10 overcome the limits of place." through
communication
semester I
(Girls) " c‘"s.d\.d\ L..g).&d\ Caiaille L”g)..hl\ (5520 al
Edition A4S sl a yad SI
1434-1435H | 71 . - . Global
"Dewey Decimal Classification, Universal understanding
Decimal Classification, Library of Congress
classification"
" bl Glaay o el e S el
. J\ "
20 e |
"Fingerprints help in the detection of
Readin international criminals"
Grode 1% T 4y )l o)) 5 ooy ol ALY D 0
Semester 11 2 LS Y 5l aladly oSl s A5 geelia || Values of peace
emester dogad " and tolerance
(Girls)
Edition 44 "His Majesty King Faisal describes his
1434-1435 H father, may Allah's mercy be on his soul, who
always used to solve problems by peace first,
as he was tolerant of his opponents"
11 "Jaall dnle a g Cnalusal) ) gal (g | el (55 " Human rights
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Who takes the responsibility of Muslim concepts
matters must rule with justice
¢S e JS (8 ) si Bae Al Hlaal) & il .
,,,,, ol ASLeall (i yeY) saniall Y 1 International
48 “Th - l I = problem, The
The comparisons asted severa years in phenomenon of
Canada, the Umted State,s,, the United smoking
Kingdom .....
Reading %7 "Bl a8 il Jac”
ter [ . .
Seme;s o "Continuous work in support of the truth"
(Islamic - and
Regular 28 "agd sis an seaiai Y
8 ll;lterature) "Do not deny them their rights" Hurnail rights
rograms . - » - FE— values
Grade 11 " Sl Ol JBU 8 e gl gy el I8 Jay
143 4({11‘[ 2031; H 89 "Prefers to tell the truth, even if he was
forced to lie by being generous to him"
Mulall g pall 8 duleal] e
10 Reas 7 Anti-peace values
The Poetry of enthusiasm in the Crusades
"é&e&ﬂ\&@ﬁ\jﬁ_)@d\g}g)ﬂ\dﬂuﬁ
D s Gabusall”
; Control and
10 The West had a love of control and greed at dominance
Literature - the expense of expa?glo? in the Muslim
Grade 11 — ucoun r1e;s —
. (Islamic, 25 u. sy oR Al ol s o Nationalism
literature and Homesickness and lament of cities
memorization 51
programs) " A stanza from Andalusia"
Semester | " 350 (o 48 as alla s G i A ol 3o
1tion - B e aas sl o !
1434-1435H | . o o Bl
The art of Andalusia fortified its kings and
men in the age of their strength in the war of Anti-peace values
the Franks
Maa il e ag s (o8 Cpalusall Jlasf o5 "
37 "Lament the Muslim heroes in their wars
with the Franks"
1LY 3 iy clale "
Rhetoric and 9 e O -y
criticism "Y our knowledge of Islamic rights"
H Right
Grade 11 s "Gal) i g
10 (Islamic Religion of truth
emester " . "
Edition 14 You are the fountain of peace Peace

1434-1435 H
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11

" i s palaall Canldall 5 a1 85 el Ao gus all
Oe ddea Ay sill @l Ll e due gl sall (SilES])
)l g bl g o 3aY) g dpuland) 5 5 piall

The Encyclopedia of contemporary religions

Websites on the World Wide Web

24 and sects provides a number of objective
facts about the different intellectual, political,
Library and parties, religions and sects spread all around
Research the world.
Grade 11 e 8 daradio 4 5 4l jral) L Ul de g gall Multiculturalism
(Islamic Mallall laly (o Cus Ll paall y g Ul
program) 27 "The Encyclopedia of Historical Geography,
Semester | which is specialized in the field of history
Edition and geography, covers the countries of the
1434-1435 H world"
i allal) 4 ol e g sl
29 Encyclopedia of the Arab World
M Y Lpallall 4030 e ) gt
42 Globalism

Second, the availability of international education issues in national social studies is shown in Table 4:

Table 4: Examples of International education issues in the National Social Studies curriculum in Saudi

Arabia
Issues of
No. | Textbook | Page oalll Text international
education
National population, national
National 4 by ) sae iy S resources, the development of | Nationalism
1 Social Units || ohslly oaie Sk Sawille | national identity; we and our || and patriotism
Studies homeland
Grade 6
Semester . . - To maintain the values of
1 geinall o sle ARl g i society and its cust Accept
I Al e 5 (o0 sl audi society and its customs, ccep
ol 5 5 i :
Edition 5 “ R traditions, and benefits from difference and
&_ﬂ_\ka.a e salaiy) 5¢ . . . .
1434- A1 CED o experiences and achievements diversity
1435H > T of other cultures
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It only addresses some of the
problems of interest to
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14 g dasi 4 Jae JS4 || international education locally | International
by b S8l gaill Jalse | but  addresses  factors  in problems
sl osadlll 3 aell Gl |l national population growth as

. 4sldl || well as immigration.
G «aY) i ol sl " "Citizen's right to security,
114 @ G~ el 3 ohalsall | citizen's right to education, the Values of
e Jll dnall 4le right to health care, social human rights
"dge LaiaY) welfare"
OaY) e ddiladll " Protect security and private o
127 Adall y Lualal) cilShiad) and public property, respect Natlgrrll(alhsm
Aadlaall Wyl pUaill o) jisl laws and preserve the o
nsd) e environment. sustainability
Nsaélc(;;l? . o . Tvyo lessons address
Studies e RERENA PV migration—its problems and
La Ul 5 LgiDIShia 55 yangl) implications; examples of )
Grade 7 89 , Lla cdin S, e ] International
2 e Al recent problems and
Semester [ 85 e dind e S sl ) L problems
Edition O il Ja Ay ) 53 )3 s population increases are
1434. e A sl OIS Ll considered instances of
143501 international problems...
History
Grade 10
(Girls) L il Al glaldl ey | "Some of the countries where
Semester Il | 56 sleall @y sk e aDluY) Islam was spread by Globalization
Edition "okl missionaries and traders"
1434-1435
H
“ el allal Ay Al "An e)tfample of the World
Geography i e iyl map or'remote':' sensing
Grade 10 et Globalizati
: . R "The importance of aerial obalization
S e(r(jérs{[se)r I 76 @ﬂ‘,,ﬁ LS‘:,L}L\% J photographs of environmental
Edition problems"
- TR . YUl " :
11233541{ 54 plaaiul CJ,E:EM oelie Scale cghle(i)rg ;{?}l,{vd for use Globalization
" Lt e "International Historical Line International
41 e " understanding
Human - . ; "Population growth has been a
Geography 77 Ol ‘;@M sl @%‘ " gliobal treﬁd in cities for Global
"ooal e Lalle lalas oy problems
Grade 11 centuries




International Education Issues in Saudi Arabia’s Public Education

Almogbel 18

Edition "Growing populations in
1434- Al Joall & gl il 33" || developing countries are not
1435H G canliay Wy S Sy accompanied by a large
116 Lea (gabai®) gaill 83005 increase in the economic
O DS A Al Jsall 23 growth of developing
" OIS countries, causing many
problems"
’1 Uy (i il AISAL" The problem of defining issues | International
Malaa JY1 IS S such as traffic pollution problems
Al g 5 ala AUl e "Unemployment is an
117 )u.:\.ﬂ\ U ) o 5 i international phenomenon International
' i;mc.;'," - prevalent in all countries of the problems
world without exception"
e i VLl "In the likelihood of a limited | Vision for the
e e . nuclear war without complete future
e D2 St 32500 losses and destruction, no one
A gl :_\L.\.uu : >
ti - M; J Al d "‘;)bf ‘ii will be able to survive after a Against the
e g > '“”J g nuclear attack, except for very values of
large countries" peace
111 sl pexill i yad LI "Japan had been destroyed Avi?:;sstg?e
"Aaallall sl during World War 11"
peace
‘ "States can overcome the
O 2ai8 o) Joall (S control and domination of the Endin
Dbexiua¥) J g0 e 53 plares colonial countries by ¢ ranng
124 gl BPa pacllyy 4 producing policies of self- thr}(;u b i]he
ol e alaie V) Al reliance and interest in the Valui < of
Ostais 2 8l cn S alaia¥ly || constitution of the individual cace
" dgalall Jsall and the cooperation of p
developing countries"
"Religious and sectarian The absence of
95 "dadall 5 dpall A el | multiculturalis
differences
m
okl g kil Jlea) "Neglecting social evolution Focusing on
History 95 PRACTRPRENPY gt gfbd.a‘ﬁ\ placed other countries ahead of us/we and
Grade 11 "alaxiny) (A ae) them in readiness" them
Edition 97 B8 () Calusal) i "Muslims split into rival
1123354]'{ "3 alil teams"
97 "dlalall il e slal" Revive calls for ignorance
. The absence of
e 30 Bl (3l ¢ g The emergence of rgllglous multiculturalis
98 "qs\;id\ 3l differences forms distinct m
5O communities
P T "partisanship and populism
1 4855 3 A g &) g Apuanll” par
00 M fandls and heresy"
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fd e Al iy el "The definition of nationalism
o R g caused nationalism to
~ Ll b dga il o
107 < ‘*P,f . Lfs o4 ignite a war between world The
Gl wars" emergence of
— - - nationalism
;108 4y o) e il el Gl "This is why Arab nationalism
130 - j appeared "
Lenioay] JISin "Forms of colonialism .......
T racial discrimination Lack of
gl uaill N ) .
. P TI! guardianship system imposed accepting
132 . el L__ uJ“- mj by the League of Nations on a differences
5 1ol é:i; e & number of nations under the
= ,,sz N pretext of a lack of ability to diversity
el manage their affairs"
&0 Dleainll %—.\Mi" "Methods of colonialism plant o
132 " gall H\SEY) ideas of nationalism" Nationalism
Aallaii¥) S ) aa "To encourage separatist Against the
135 Y ud\_f\" movements and supply them values of
S ’ with weapons" disarmament
T . "Palestine is still waiting for The absence
Sall s JEY cplaudan .
136 | <~ " LY i )J" salvation, freedom and of the values
S independence" of peace
ﬂ "The verses have stated the
o e DYl Cus 8" facilitation of cooperation
149 Lo JS 3 Cppabusall g (st between Muslims in what
DAy Jaal) iy Bl Laday protects rights, provides
"S5 el Justice and spreads security
and peace"
. "Salahuddin went to make
443 ol = Sla aa i )
118 :j‘ L‘f&“‘;j il ’u“ peace with the Crusaders and
LA - Li in his policy showed a kind of | The values of
UeES e pacifism towards them" peace
3L s il slia " "Negotiations took place
118 B ‘_‘ﬂ_u‘ cpall ~Sa between Richard and
T ad.wl\ o= Salahuddin, ending with the
Truce of Ramla"
G obatll Cl;;ﬂ Cw\" " .. o
120 e Ve il s L 5 Allowed Christian pilgrims to
" oS 77 | visit the Holy Land unarmed"
150 (bl Juasd Gllall Lo a8 " "King Faisal has called for International
"oy Islamic solidarity" understanding




International Education Issues in Saudi Arabia’s Public Education

Ll sae DS Caad 8 geal) )"
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"The call is not aggressive
against anyone"
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154

Ostadl) Aadaia Calaal ot
Al sl e oY)
Cadsall (Y g 2Dl ac s
laag A ddaidl
Aaadial) J gall JOhaia 4

Aadll jaige (Ble) Cpanial

X Las dadliad) (3 Hhally

?M‘ NER \.@.\AAL.»A
"l gl e

"One of the objectives of the
Organization of Islamic
Cooperation at the global level
is to support international
peace and security; to
coordinate cooperation
between the organization and
the other organizations; to
fight against apartheid,
colonialism and exploitation of
the developing countries; to
eradicate poverty ........ and to
ensure the Summit
Declaration: the obligation to
settle problems by peaceful
means, which confirms its
contribution to the
strengthening of international
peace and security"

International
understanding

The values of
peace

Multiculturalis
m

Development

International
problems

National
Social
Studies
Grade 11
7 (Islamic,
General
Literature
Program)
Edition
1434-
1435H

45

Ao gl 5 JIsie W) ad el it
"3l alie JS

"Establish the values of
moderation in all aspects of
life"

The values of
human rights

69

Gsaad) e A yma g1l el
i sbandl il )l Lgili€ il
A lan A A all
Gsing Jag Y Ly ads sy
" AY

To express an opinion freely
is from the rights guaranteed
by divine laws .... Freedom is
the exercise of rights without
prejudicing the rights of
others.

The values of
freedom and
human rights

69

D3aY) e slaall 5 pall
)k ) &yl
"gile

"Freedom and conversation are
things that are instincts in
humans"

71

S ) gall e cangdl "
"iald dalias o ddle

"The objective of the dialogue
should be a lofty goal in the
interest of public or private

interests"

Freedom of
opinion and
acceptance of
others

The similarities and differences between the
issues of international education included in
curricula of developed countries and the
Kingdom of Saudi Arabia:

In an attempt to discover the content of
international issues of education after analyzing
the content of textbook samples from public

education curricula in Saudi Arabia, the results
are presented in the next section.

3. Results and Recommendations:

Table 5 below provides the results obtained
by comparing the international education issues
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found in the curricula of Britain, the USA and
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Saudi Arabia.

Table 5: Comparison of international education issues in the curricula of the countries studied in this

work.

Country

Issues of international education in the
curriculum

The most important issues of
international education absent in
the curriculum

Britain
(Extracurric
ular courses)

Focused on high school and middle school
levels with some issues such as accepting other
cultures, human rights and international
problems such as pollution and the rights of
children. Added to the middle school level:
languages and respect for one another. In the
elementary stage, it focused on democracy and
political issues as well as cultures such as the
Greeks and Romans.

e Scarcity of global thinking and a
sense of belonging internationally.

e Scarcity of values of international
education and understanding.

e Absence of the values of peace

e Sustainability and development

United
States

The scant availability of international
education issues in the elementary stage has
laid the basis without considering the
international level. However, in the secondary
stage, the curriculum touched on solutions to
the problems of the world, such as increasing
population and pollution, in addition to other
issues such as the rights of children.

e Scarcity of global thinking and a
sense of belonging internationally.

e Scarcity of values on international
education (human rights and
international understanding)

e Absence of the values of peace

e Sustainability and development

Kingdom of
Saudi
Arabia

Arabic language curriculum included:

Global thinking; the principle of accepting and
respecting the opinions of others; the values of
human rights, including the promise of
democracy; the values of peace and tolerance;
as well as the absence of multiculturalism and
the focus on the idea of us and them;
international understanding; global problems.

The national social studies curriculum
included:

Nationality and citizenship; international
problems; sustainability; international
understanding; the values of peace,
disarmament and multiculturalism; focusing on
the idea of us and them; and accepting the
principle of respect for others’ opinions.

e Scarcity of global thinking and a
sense of belonging internationally.

e Scarcity of values of international
education (international
understanding). Despite that, it
contains international education
issues; however, at the same time,
it contained issues against
international education, such as:

e The absence of discussions of
multiculturalism and racism,
focusing on the idea of us and
others.

e The absence of the values of peace

e The absence of the principle of
acceptance of others and respect
for conscience.

e The absence of providing solutions
to global problems such as over-
population and pollution.
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Finally, from the analysis and discussion
presented in this study, the author provides the
following recommendations:

» The values of international education (peace,
human rights, and multiculturalism) need to
be consolidated in the classroom and
extracurricular courses at all levels of public
education locally and globally.

* Once the issues have been included in the
international education curriculum, this
curriculum will develop citizens who are able
to efficiently communicate locally and
internationally and achieve global thinking
and a sense of international belonging.

* To eliminate racism and focus on the idea of us
and others, awareness of international
education must be spread.

» The absence of international education issues

in most general education curricula locally and

globally is an international problem that has to
be the responsibility of organizations and
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officials responsible for the curriculum, who
must draft reports and studies to address the past
and reform and change what is needed to
achieve the goals of international education.

4. Conclusion:

International education issues that can be

included in the curricula of Saudi Arabia in light
of the discovery of the experiences of other
countries:
By analyzing the current research, which
addressed the curricula of developed countries
(the United States and Britain) and the
curriculum of the Arabic Language and National
Social Studies of Saudi Arabia through the
evaluation of students’ developmental properties
(physical, social, psychological, etc.) at different
stages of education, the author proposes
including the international education issues
provided in Table 6 below.

Table 6: International education issues to be included in the curriculum

Education Level

International education issues to be included in the curriculum

Elementary

Develop the basics of international education.

Develop local awareness of multiculturalism.

Develop awareness of human rights and emphasize respect for others
Develop belonging and loyalty to the homeland.

Intermediate

Develop awareness of multiculturalism globally.

Consolidate the values of peace, security and disarmament.

Develop an awareness of human rights and an emphasis on freedom.
Promote environmental sustainability.

Provide solutions to local problems.

Secondary

Consolidate the values of peace, security and disarmament.

Provide solutions to global international problems.

Achieve awareness of belonging and provide a fair international order.
Develop belonging and loyalty to the homeland.

Develop human rights awareness and emphasize democracy.

Achieve awareness of cultural international understanding

Abdulaziz, F. S. (1999). The development of the
concepts of international education among
students in the third year Geography
Division. The Proceedings of the 1
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