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Abstract  The definition of supervision in the dictionary 
is “to look after”, “to direct,” “to watch over,” and “to check.” 
It is usually seen as a tool to manage the teacher. 
Understanding of supervision in education has shown a 
change and progress in line with approaches and theories 
regarding management. The scanning model was used in this 
study, which aims to determine the course audit proficiency 
of the teachers and whether their course audit proficiencies 
show a significant difference according to various variables. 
The sample of this study consisted of 342 teachers in the 
2015-2016 academic year in the province of Artvin. The 
opinions of the teachers were reflected based on sex, 
seniority and branch. 
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1. Introduction
The definition of supervision in the dictionary is “to look 

after”, “to direct,” “to watch over,” and “to check.” It is 
usually seen as a tool to manage the teacher. Escape of both 
new and experienced teachers from the education system 
partially stems from external control of teachers’ 
professional lives ([15]; cited by: [3]). 

Understanding of supervision in education has shown a 
change and development in line with the approach and 
theories regarding management. According to the principles, 
assumptions and approaches revealed by management 
theories, points of view regarding supervision are diverse [4]. 
Supervision, in the general sense, is the process of measuring 
the productivity of organizations which are in the public 
sector and have legal entity [27]. Supervision can be thought 
as the process of making sense of whether organizational 
activities are suitable to the principles and rules which were 
determined in accordance with the accepted purposes. The 
general aim of supervision is to determine the degree of 
fulfillment of the organization’s purposes, take necessary 
precautions for better results and improve the process [4]. 

Supervisors are the main factors in reaching the desired 
goals in education and implementing inspectional elements 
towards improving human resources. Since supervisors may 
affect and assess the education system directly, they have 
significant roles in educational organizations [1]. 

There are quite close relations between supervision and 
leadership. In fact, a supervisor is a leader as a matter of 
course[27]. The function of supervision in schools is to bring 
together different factors of educational efficiency into the 
whole school mechanism. In other words, when teachers 
accept the shared purposes for students, they complete each 
other’s education and supervisors work with teachers as 
consistently as teachers working with students, so the school 
purposes are met [3]. A manager who implements the 
management processes in schools also needs to make a 
process and result assessment in the evaluation process. In 
order to reach its purposes, the organization needs to make a 
process assessment regarding the educational progress. Of 
course, it can be actualized with lesson supervisions that will 
improve education.  

According to the regulations of the Ministry of National 
Education published in the Official Journal on 17 April 2015, 
all teachers will be evaluated by school principals starting 
from the 2015-2016 academic year. In this case, in order for 
the manager to be able to make lesson supervision happen 
he/she needs to have some level of knowledge and adequacy 
of experience. The supervision which is done effectively will 
also lead to effectiveness in education activities.  Effective 
supervision will require knowledge accumulation and 
interpersonal skills. These are implemented via technical 
supervisory duties that provide support directly to the teacher 
such as development of curriculum, career development, 
group development and action research, and cultural tasks 
such as those that facilitate the change, manage the 
differentiation and educate the society [3]. 

One of the most important subjects in supervision is to 
obtain the right information about the efficiency of the 
teacher. Well-trained supervisors know how to gather the 
right information; effective data gathering techniques mean 
much more than monitoring the seen and recorded [4].  

One of the principle conditions for schools to train their 
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students is management conducted well. The essential part of 
good management is supervision, because supervision is an 
important process. As it is the last of the management 
processes, supervision is the duty of the manager. If the 
organization is expanded too much or some jobs surpass the 
knowledge of the manager, the supervisors can be given 
roles to help the manager in supervisory tasks. Even in this 
situation, the manager should not leave the whole 
supervision duty to the supervisors. School principal must 
supervise everything about his/her school as well [8]; cited 
by:[28]). 

Course audit is a type of supervision which aims to 
examine and evaluate the skillfulness of teachers among each 
other, the methods they use, the competency in using these 
and the levels of cultivation of the students. In the course 
audits, not only the academic hours but also how he/she 
practices the curriculum, the competency in his/her 
preparation of questions, the exams that he/she manages, the 
homework that he/she gives and the attention that he/she 
pays in correcting them, the level of knowledge and talent, 
the success in directing student towards personal studies, the 
activities which are in and out of the school are examined and 
evaluated [27].  

The most important duties of the school principals are the 
education leadership [10] and evaluation of the staff [13]. As 
an education leader, the school manager must frequently 
observe the education in the class and join it [5]. In this 
context, school principals can supervise education by joining 
the class of the teacher informally at certain times. However, 
the purpose here is certainly not to catch the teacher 
unprepared or disrupt the class, the aim of these evaluations 
is to develop education [23]. As things stand, the aim of these 
short – term visits in the form of one full class or 10 – 15 
minutes of observations is to motivate the teachers for the 
class, monitor the education, determine some matters that 
need to be supported and be informed on education activities 
in the school [28]. 

It can be said that there is a common understanding 
between educators that there should be a supervision process 
in the education system as well ([4]; [6]; [10]; [19]; [26]; 
[27]). Today, supervision of education has become one of the 
important factors in making the school a more effective 
learning environment [24] and fulfilling the aims of the 
education system [10]. In order to directly affect schools’ 
fulfilment of the fundamental educational purposes, 
supervision needs to follow the outcomes and efficiency of 
the schools closely and take precautions that will enable the 
constant increase[20]. 

Supervision of today is understood as updating managers 

and teachers on various levels who work in management and 
teaching with new information in their field, providing them 
with an effective service of guidance and satisfying the 
conditions of modern guidance, rather than as a point of view 
or approach which assesses whether the services provided 
comply with the laws and determined rules and analyzes the 
discipline of employees in this regards [25]. 

It is of great importance that the qualifications of the 
supervisors that carry out the supervision activity are at a 
high level and they perform their roles effectively. 
Supervisors have investigation duties as well as counselling, 
professional help and upbringing on-the-job [12]. 

In Turkey, some studies were carried out about 
supervision duties of school principals from the past to the 
present([9];[14];[15];[21];[22];[28]). These studies aimed to 
reveal the existing situation of school principals’ supervision 
duties.  

In our country, course audit of teachers has been left to 
school principals. This scale prepared by benefiting from the 
articles in the “Teacher Evaluation Form” by the Ministry of 
National Education and Supervision Directorate will make a 
contribution to the literature. The research here was 
conducted with the aim of determining the lesson 
supervision competencies according to the opinions of the 
teachers.  

2. Methodology 
The scanning method was used in this study, which aimed 

to determine course audit proficiency of high school 
principals according to the opinions of the teachers and 
whether course audit proficiencies show a significant 
difference according to various variables. The scanning 
model is a study approach that aims to describe a situation 
which existed in the past or still exists, in the way that it 
exists [17]. With the aim of passing a judgment about the 
population, it is implemented on the entire population or a 
sample, so the results can be generalized into the population. 

2.1. Example 

In this study, the sample was taken from out of a target 
population of 3750 with the arbitrary sampling technique. 
The sample of this study consisted of 342 teachers who 
worked in the province of Artvin in the 2015-2016 academic 
years. Distribution of the teachers according to sex, seniority 
and branch is given at Table 1. 

 

 
 
 

  



  Universal Journal of Educational Research 4(12A): 119-124, 2016 121 
 

Table 1.  Distribution of the Teachers According to Sex, Seniority and Branch  

Sex Number Percentage Seniority Number Percentage Branch Number Percentage 

Male 98 28% 1-10 year 47 13% Language  32 9% 

Female 218 62% 11-20 year 125 36% Verbal  115 33% 

Lost data 35 10% 21 year or more 144 41% Talent -Skill 41 12% 

   Lost data 35 10% Numerical 119 34% 

      Lost data 44 12% 

 
According to Table 1, 28% of the sample consisted of 

male teachers, while 62% were female teachers. 13% of the 
sample consisted of teachers who had 1-10 years of seniority, 
36% of the sample consisted of teachers who had 11-20 years 
of seniority and 41% of the sample consisted of teachers who 
had 21 years or more seniority. 9 % of the sample comprised 
language branch (English, French, German) teachers, while 
33 %, 12 % and 34 % comprised verbal branch (Geography, 
Literature, Philosophy, History), talent-skill (Visual Arts, 
Physical Education, Music) branch and numerical branch 
(Maths, Technology, Biology, Chemistry, Physics) teachers 
respectively. 

2.2. Data Collection Tool 

The Course Audit Qualifications Scale developed by the 
researcher based on “Course Audit Qualifications” by 
Ministry of National Education was used as the data 
collection tool. The data collection tool developed in the 
study comprised two categories. The first category consisted 
of three questions in which personal characteristics of the 
teachers were asked, while the second category comprised 24 
articles that would enable determining the course audits of 
school principals according to the opinions of the teacher. 
They were the items which the principals and the auditors 
need to take into consideration in “Teacher Assessment 
Form”. While the items in the “Teacher Assessment Form” 
that had indicators that need to be considered but the high 
school principals were included in the scale, the questions 
were changed into the characteristics that the school 
principals need to consider from the teacher’s point of view, 
not as the behaviours that the teacher performs from the 
school principal’s point of view. The scale consisted of the 

aspects of planning, classroom management and in-class 
activities. Five point Likert type was turned into a scale and 
the opinions of five experts were consulted.  

2.3. Study of Validity and Reliability 

Exploratory factor analysis was performed in order to 
determine how many dimensions the 24-item measurement 
developed by the researcher had. Pre-implementation was 
done with 200 teachers. At the end of the analysis, it was 
revealed that the scale was a one-dimensional scale that had 
24 items. It was found that the KMO value was 0.91, factor 
load values changed between 0.82 and 0.50, and Cronbach 
Alpha factor was 0.95. It was revealed that the total 
correlations of corrected material changed between 0.47 and 
0.79. 

2.4. Data analysis 

Arithmetic means of the data were determined in order to 
detect the course audit qualifications of high school 
principals according to the opinions of the teachers. T-test 
and variance analyses were done in the inspection of the 
opinions of the teachers regarding the course audit 
qualifications according to sex, seniority and branch. 

3. Results 
Arithmetic mean and standard deviation values regarding 

the course audit qualifications of the high school principals 
according to the teachers are given in Table 2.  
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Table 2.  According to the opinions of the teachers, arithmetic mean and standard deviation values regarding the course audit qualifications 

Article 
No. Article Arithmetic 

Mean  
Standard 
Deviation 

1 It supervises My Reflection of Field, Program and Content Information into Education  2.78 1.25 

2 It supervises Daily/Course Preparation and Application Performance with Unitized Annual Plans. 3.22 1.19 

3 It supervises the preparation and application of class plans in the way that they are wished.  3.40 1.18 

4 It supervises my Collaboration with Class Mates.  3.52 1.20 

5 It supervises my authority, motivating students for the course.  3.28 1.22 

6 It supervises my choice and application of the education method.  3.02 1.20 

7 It supervises my evaluation of the time in teaching a class and achievement of usage of the course 
book.  3.37 1.21 

8 It supervises my achievement in using the course equipment effectively.  3.28 1.16 

9 It supervises my achievement in using technological equipment (projection, computer, smart board 
etc.). 3.37 1.13 

10 It supervises the update of units and theme columns in accordance with the subjects which are 
taught.  3.15 1.14 

11 It supervises my direction in the homeworks given to the students.  2.91 1.20 

12 It supervises my supply of each student with appropriate opportunities in in-class activities.  3.03 1.20 

13 It supervises students’ interest and participation in the course, courage and success in asking and 
answering questions  3.11 1.14 

14 It supervises the precautions that I have taken in order to increase the success of the students.  3.14 1.09 

15 It supervises my formation/arrangement/update of a class library.  2.99 1.12 

16 It supervises my contribution to the general functioning of the school.  3.49 1.03 

17 It supervises my planning/implementation/saturation of free time activities.  3.23 1.11 

18 It supervises me being given the project and the performance assessment and evaluation.  3.26 1.11 

19 It supervises my adaptation to the factors to be paid attention to in teaching a class.  3.23 1.20 

20 It supervises my usage of the e-okul module/update on student information.  3.50 1.11 

21 It supervises my adaptation to the basics of cooperation with parents of the students/arranging 
parent-teacher meetings.  3.56 1.14 

22 It supervises my general state and behaviour, my state and behaviour towards colleagues and 
superiors. It supervises my usage of student course books in accordance with their purpose.  3.54 1.09 

23 It supervises my preparation and implementation of plans for the inclusive program students. 3.61 1.22 

24 It supervises my announcement of exam dates in advance, preparation of answer key, scoring in 
accordance with the key.  3.85 1.19 

 
According to Table 2, the items that showed the highest 

participation regarding the course audit qualifications of the 
high school principals according to the opinions of the 
teachers can be listed from high to low as item 24 (It 
supervises my announcement of exam dates in advance, 
preparation of answer key, scoring in accordance with the 
key - x=3.85), item 23 (It supervises my preparation and 
implementation of plans for the inclusive program students - 
x=3.61) and item 22 (It supervises my general state and 
behaviour, my state and behaviour towards colleagues and 
superiors. It supervises my usage of student course books in 
accordance with their purpose - x=3.54). The articles in 
which the teachers showed the least participation regarding 
the course audit qualifications can be listed from high to low 
as item 15 (It supervises my formation/arrangement/update 
of a class library - x=2.99), item 11 (It supervises my 
direction in the homework given to the students - x=2.91) 
and item 1 (It supervises My Reflection of Field, Program 
and Content Information to Education - x=2.78).  

The results of the t-test according to sex regarding course 
audit qualifications of high school principals in accordance 
with the opinions of the teachers.  
Table 3.  T – test results of the high school principals according to the 
opinions of the teachers based on sex 

Groups N X SS sd t p 

Male 98 3.25 0.80 
314 -0.61 0.53 

Female 218 3.31 0.80 

According to Table 3, course audit qualifications of the 
high school principals did not show a significant difference 
according to the sex of the teachers [t=-0.61, p> 0.05]. 

According to the opinions of the teachers, one way 
analysis of variance results of the course audit qualifications 
of the high school principals in accordance with seniority are 
given in Table 4. 
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Table 4.  According to the opinions of the teachers, one way analysis of 
variance results of the course audit qualifications of the high school 
principals in accordance with seniority 

The 
source 
of the 

variance 

Sum of 
squares  sd 

Mean 
of 

squares  
F p Significant 

difference 

In 
between 
groups 

1.31 2 
0.65 

1.00 0.36 - Inter 
groups 204.58 313 

0.65 
Total 205.90 315 

According to Table 4, course audit qualifications of the 
high school principals in accordance with the opinions of the 
teachers did not show a significant difference [F=1.00,      
p> 0.05].  

One way analysis of variance results of the high school 
principals’ course audit qualifications in line with the branch 
according to the opinions of the teachers are given in Table 5.  

Table 5.  One way analysis of variance results of the high school principals’ 
course audit qualifications in line with the branch according to the opinions 
of the teachers 

Source of 
the variance  

Sum of 
squares sd 

Mean 
of 

squares  
F p Significant 

difference  

In between 
groups 1.92 3 

0.64 

0.98 0.39 - Inter-groups 196.50 303 

0.64 
Total  198.42 306 

According to Table 5, course audit qualifications of the 
high school principals did not show a significant difference 
based on the branches of the teachers (F=0.98, p> 0.05]. 

4. Conclusion and Recommendations 
This study, which aims to determine the opinions of the 

teachers about course audits of the school principals who 
work at high schools, reveals conclusions such as the 
following:  

* the opinions of the teachers regarding the 
sub-dimensions of the teachers’ opinions scale about the 
course audits of the high school principals were found 
“positive” in three dimensions. Fırıncıoğulları [16] also 
reached similar results in the study called Opinions of 
Teachers on Course Audits of the Elementary School 
Principals.  

* Opinions of the teachers about the course audits of high 
school principals did not result in a significant difference 
according to their seniority in the profession Fırıncıoğulları 
[16] in the study titled Opinions of Teachers on Course 
Audits of the Elementary School Principals, and Ağaoğlu, 
Altınkurt, Yılmaz and Karaköse [2] in the study titled 
Opinions of School Managers and Teachers Regarding the 

Efficiency of the School Managers, reported that the 
opinions of teachers who had 1-5 years of seniority showed a 
difference, while the opinions of the remaining teachers 
seniority showed similarity. 

* In the opinions of the teachers on the course audits of the 
high school principals, a significant difference was not found 
according to the sexes of the teachers. Similar results were 
reached in the study titled the Opinions of Teachers about the 
Course Audits of the Elementary School Principals [16]. 

* There was no significant difference in the opinions of the 
teachers about the course audits of high school principals 
according to the branches of the teachers. Similar results 
have been found in the study titled opinions of Teachers on 
the Course Audits of the Elementary School Principals [16].  

The issue of how reliably school principals will conduct 
class supervision is a subject of ongoing debate. There are 
studies suggesting that school principals, who work side by 
side with teachers in the same environment, will not be able 
to conduct supervision impartially. Although the results of 
this study found that school principals had supervision skills, 
there are still problems in impartial supervision due to the 
problems in the school principal appointment system. The 
study by Altun, Şanlı and Tan [25] also revealed this 
situation. 

Balyer [7] stated regarding the role expectations from 
school principals that, principals are expected to show 
behaviors different from those in the past, but studies on the 
roles of school principals reported that the changes in such 
roles take place mostly in areas such as establishment of 
authority, responsibility, improvement of teaching 
curriculum and implementations, financial issues, personnel 
evaluation, establishing policies regarding the school and 
participation in decision-making. 

School principals should participate in in-service training 
programs in order to improve their supervisory capabilities. 
It may also be recommended that they take graduate level 
academic training on education management and supervision. 
School principals should be educational leaders to be able to 
perform their supervision duties effectively. 

Note 
*The abstract of this paper was presented at 2nd 

International Conference on Lifelong Learning and 
Leadership for All (ICLEL-16), in Liepaja on July, 21-23, 
2016. 
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