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The purpose of this study is to determine sixth, seventh and eighth grade students’

writing anxiety and dispositions and to examine to what extent they predict each
other. The basis of this study is to determine whether writing disposition is the
significant predictor of writing anxiety or not and whether students’ grade levels
and genders are significant predictor of writing anxiety and dispositions or not.
The research was designed according to survey model. The study group, selected
through simple sampling method, is made up of 860 students studying at 6", 7"
and 8" grades in elementary schools of Sarkisla District, Sivas. While “Writing
Anxiety Scale”, adapted into Turkish by Ozbay and Zorbay (2011), was
administered to determine the study group’s writing anxiety level, “Writing
Disposition Scale”, adapted into Turkish by Iseri and Unal (2010), was used to
determine the writing disposition level. At the end of the study, it was found that
writing disposition is a significant predictor of writing anxiety and students’ grade
levels and genders are significant predictors of writing anxiety and dispositions.
An education environment to create a strong writing disposition for students is
recommended. Also, similar studies on different dimensions of the issue can be
conducted.

Key Words: writing anxiety, writing disposition, writing skill, elementary school,
writing
INTRODUCTION

Writing, one of the four basic language skills, is a means of narrating feelings, thoughts,
desires and events through certain symbols in accordance with certain rules (Ozbay,
2006). Sever (2004) referred to writing action as expressing one’s senses, thoughts,
plans and experiences through writing.
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Since writing is intertwined with mental processes, it contributes to the development of
many skills. It helps to widen students’ thoughts, organize their knowledge, use
language, enrich their knowledge accumulation and develop their mental dictionaries
(Gtines, 2013). In addition, it makes it easier to examine what is being thought by
putting them on paper.

Today’s technological developments are increasing the importance of improving writing
skills. According to Ozbay (2011), written communications in social life have gained
importance due to technological advancements. Similarly, Yancey (2009) stated that
humankind produced writing more than ever in the twenty-first century. Increase in
platforms like instant messaging, forums, news coverage, social networks, social
networking sites, blogs, e-mails and chat rooms have also increased the number of
people who write. Written communication is undeniably spreading to every aspect of
life.

In the literature, the researchers frequently voice that writing skill which has many
benefits for students’ cognitive and affective development is the most complex and most
hard-won among the language skills (Karatay, 2011) and it is an ignored skill (Giines,
2007; Karako¢ Oztiirk, 2012; Yaman, 2013;). The studies examining the written
expression skill levels of students at different grade levels of elementary schools specify
that students do not reach the targeted levels in the programs in terms of their written
expression skills.

While reasons like using traditional teaching methods in Turkish classes (Aktas &
Giindiiz; 2004; Goger, 2011; Ungan, 2007), test type exams (Aktas & Gilindiiz, 2004;
Uggun, 2011) and not giving necessary importance to the written expression course
(Karatay, 2011; Ungan, 2007) are found to be among the reasons why students’ writing
skills cannot be improved, the scarcity of studies examining affective dimension of
written expression process and effects of problems encountered in affective dimension
of writing on students’ writing skills are not paid attention to.

Although many researchers accepted that writing has an affective dimension (Daly &
Wilson, 1983; McLeod, 1987; Piazza & Siebert, 2008; Smagorinsky & Daigle; 2012),
students’ affective dispositions towards writing are not the subjects of many studies
(Piazza & Siebert, 2008). In this regard, writing anxiety and writing disposition
(McClenny, 2010; Piazza & Siebert, 2008; Smagorinsky & Daigle; 2012) that are
discussed in writing’s affective dimension (Brand & Powell, 1986; Hidi & Boscolo,
2006; Mcleod, 1987) are among the subjects which have been studied on in our country
recently (Bas & Sahin, 2012; Iseri & Unal, 2010; Iseri & Unal, 2012; Karakaya &
Ulper, 2011; Karako¢ Oztiirk, 2012; Ozbay & Zorbaz, 2011; Tiryaki, 2012;
Tiifekgioglu, 2010; Yaman, 2010; Zorbaz, 2010).

Writing anxiety is an anxiety specific to writing that has been researched since 1975
(Daly and Miller, 1975a; 1975b). Examined with its various aspects by many
researchers in many countries for nearly 40 years, it has become a subject that
researchers have been doing research on in recent years.
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Writing anxiety is defined as the fear or anxiety regarding writing (Tighe, 1987).
Writing anxiety, a reaction developed against writing, affectively manifests itself in
sadness, anger and fear and physically in various cramps and sweating (Poff, 2004: 168
cited in Zorbaz, 2010).

It was found that this reaction developed against writing has negative effects on writing
quality and writing success and has led to situations like avoiding and not wanting to
write (Hettich, 1994; Matthews, 2001 cited in Zorbaz, 2010).

Writing anxiety affects students’ attitudes, behaviors and written products. Summarizing
the findings of the studies conducted by Daly and his colleagues until 1981, Reeves
(1997) stated that individuals with high writing anxiety tended to choose careers that do
not require any writing or require little writing, avoided courses and specialization on
subjects that require daily writing and wrote very little outside the classroom. Reeves
(1997) pointed out that these individuals were deprived of role models in terms of
writing at home and school and in society and their motivation conditions varied. The
findings also showed that the individuals with high writing anxiety were apt to get lower
scores from oral ability exams, reading comprehension and university entrance
standardized exams.

Disposition is a term used in philosophy, psychology -personality and personality
development- (Katz, 1993; Thornton, 2006) and education literature. Changes made in
teacher training in the US recently and new quality standards put into effect led to many
discussions on the term “disposition”.

Various definitions were made by many researchers to clarify the concept of the term
disposition. Each definition made led to an increase in terminology regarding the term or
new questions regarding disposition. Sing and Stoloff (2007) remark on giving a
definition of the term “disposition” that everyone can agree on to be able to respond
clearly to all these questions.

According to Piazza and Siebert (2008), dispositions are wide structures discussed
under affective conditions like self-efficacy, interest and motivation individuals feel or
sense while writing. According to Katz (1993), dispositions are frequently repeated
behavior patterns that the individual consciously chooses without authority, pressure or
coercion. Smith, Skarbek and Hursk (2005) argue that definition offered by Katz and
Raths is the most effective and the most cited one among the definitions given to clarify
the term disposition.

According to Katz and Rath (1985) attainment of a skill does not mean that the
individual will use that skill or exhibit it. The individual’s disposition regarding that
skill needs to be strong, too. Da Ros Voseles & Fowler Hugley (2007) mention that
dispositions are sensitive to the settings and this should be kept in mind wile organizing
educational settings.

Katz (1993, p. 5), based on Buss and Craik’s definition of disposition as “summaries of
act frequencies”, claimed that if one frequently donates to charities, buys presents to
family members or loans money to friends in need, that person can be said to have a
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disposition for being generous. Similarly, if a child asks questions frequently, examines
the environment with curious eyes and if that child is constant in a learning or research
activity, it can be said this child has a strong disposition to be curious.

In that case, given the examples on writing in the literature, we can mention that an
individual having writing skills does not mean that that person has a strong disposition
towards writing and that if an individual is observed to write consciously frequently and
voluntarily without any pressure or reward, that person has strong disposition towards
writing.

Objectives of the Study

The purpose of this study is to determine sixth, seventh and eighth grade students’
writing anxiety and dispositions and to find out to what extent they predict each other.
For this purpose, the answers to the following gquestions were sought:

- Are students’ grade levels and genders significant predictors of writing disposition?

- Are students’ grade levels and genders significant predictors of writing anxiety?

METHOD
Research Design

This study is designed according to survey model which aims to “describe an existing
situation that happened in the past or is still happening” (Karasar, 1999: 77).

Sample

The sample of the study consisted of 860 students from 6th, 7th and 8th grade studying
at Anafartalar Elementary School (62), Asik Veysel Elementary School (87), Atatiirk
Elementary School (115), Cumhuriyet Elementary School (80), Dogent Doktor
Abdiillatif Sener Elementary School (141), Kahraman Kd&seoglu Elementary School
(37), Mehmet Emin Tuna Elementary School (64), Milli Egemenlik Elementary School
(89), Hiirriyet Elementary School (87) and Sehit Tuncer Celiker Boarding Elementary
School (98) in Sarkigla district of the city of Sivas were selected through simple
sampling method. Gender distribution of the study group is shown in table 1.
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Table 1
Demographic data showing study group based on gender
Gender
Grade Level Total
Female Male
190 158 348
Grade 6
% 22,1 18,4 40,5
101 109 210
Grade 7
% 11,7 12,7 24,4
169 133 302
Grade 8
% 19,7 15,5 351
460 400 860
Total
% 53,5 46,5 100

According to Table 1, 190 of the 348 6™ grade students participating in the study are
female and 158 of them are male. The numbers of female and male participants who
study at 7™ grade are 110 and 109 respectively. Finally, 169 of the 302 8" grade
students participating in the study are female while 133 of them are male.

Data Collection and Analysis

In the study, “Writing Anxiety Scale” and “Writing Disposition Scale” were used as
data collection tools. The “Writing Anxiety Scale” developed by Daly and Miller (1975)
and adapted into Turkish by Ozbay and Zorbaz (2011) was administered with
permission from the researchers. The original scale was a five-point Likert-type one
including strongly agree, agree, don’t know, disagree and strongly disagree choices and
it was made up of 26 items.

During the scale’s adaptation into Turkish process, changes were made on the 5", 18"
and 21% items since there was not a separate writing or composition course other than
the Turkish course in elementary schools. The scale was administered to middle school
students. The findings obtained at the end of this 26-item scale’s Turkish adaptation, and
validity and reliability tests show that the 21-item version of the scale can be
administered in a valid and reliable way (Ozbay & Zorbaz, 2011: 44).

During the entry of the data obtained from the scale into the computer, while the items
with positive statements (1, 4, 5, 7, 8, 13, 16, 18, 21, 22, 24, 25, 26) were scored 1 point
for “strongly agree”, 2 points for “agree”, 3 points for “undecided”, 4 points for
“disagree” and 5 points for “strongly disagree”, the scoring was reversed for the items
with negative statements (2, 3, 6, 9, 10, 11, 12, 14, 15, 17, 19, 20, 23) and these items
were scored 5 points for “strongly agree”, 4 points for “agree”, 3 points for
“undecided”, 2 points for “disagree” and 1 point for “strongly disagree”. At the end of
scoring, the respondent with the lowest score and the highest writing anxiety will get 26
points and the person with the highest score and the lowest writing anxiety will get 130
points. It can be said that the higher the points taken from the scale, the lower is the
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writing anxiety level and the lower the points taken from the scale, the higher is the
writing anxiety level.

For this study, it was decided to use factor analysis to determine the validity of the
writing anxiety scale. First, Kaiser-Meyer-Olkin (KMO) and Barlett tests were
employed to understand whether the scale was suitable for factor analysis or not. In this
context, the result of the KMO test measurement should be .60 and higher, the result of
Barlett sphericity test should be statistically significant (Biiyiikoztiirk, 2010: 126). KMO
test result was .89 and Barlett sphericity test was significant (P<0.01) as a result of this
study and it was concluded that exploratory factor analysis could be done to the scale.
The limit value of item load was decided as .30 for every item in the scale. Statements
that were in multiple items or items that were under the .30 limit value were removed
from the scale.

Table 2
Results of exploratory factor analysis (rotated principal component analysis) of writing
anxiety scale

Item Common Factor  Factor-1 Load Value after Rotation
No Variance Load Value Factor-1 Factor-2 Factor-3
a7 ,229 ,361 476

al3 AT6 ,621 ,557

al6 445 547 ,624

al8 ,591 ,697 732

a2l 484 597 ,686

a24 ,301 AL17 548

a25 411 ,610 ,601

a26 431 ,622 ,619

a22 ,563 ,668 725

a2 418 425 ,621

a6 423 -,389 647

all ,464 ,504 ,606

al2 421 ,402 574

ald ,398 ,383 ,624

a23 ,536 445 728

al5 ,689 444 731
al ,595 AT78 712

As a result of factor analysis applied to the “Writing Anxiety Scale”, three factors were
found. The first factor explains the 21,45% of the total variance related to the scale, the
second factor 16,19% and the third factor 8,69%. The explained total variance of the
scale was determined 46,33%. Biiyiikoztiirk (2010: 124) states that explained variance
in one factor scales should be 30% or higher and it should be higher in multifactor scale.
According to the results obtained here, it can be concluded that the scale is valid.

After factor rotation, it is seen that the first factor of the scale is made up of nine items,
the second factor six items and the third factor two items. Load values of items in the
first factor change between 0,47 and 0,73; load values of items in the second factor
change between 0,57 and 0,72, and load values of items in the third factor change
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between 0,71 and 0,73. Biyiikoztirk (2010: 125) expresses that common factor
variance of the items being close to 1 or above .66 is a good analysis but he also states
that it is difficult to meet this in practice.

It is seen that the factor analysis of the scale adapted by Ozbay and Zorbaz (2011) was
done in two ways. An analysis based on the presumption that the scale has two factors in
the first analysis. In the second analysis, criterion factor load value that provides basis
for deciding on item selection and suitability of an item was decided .30 or above. Since
exploratory percentage of total variance of the structure resulting from the second factor
analysis is above 50%, the results of this analysis was found to be more suitable to use.
A structure with four factors that explain the 53 % of the total variance and that have
eigenvalue over 1 was found out during the factor analysis done by removing some of
the items (6, 7, 8, 11 and 21) after applying varimax, one of the rotation techniques of
Principal Component Analysis technique.

Cronbach’s alpha reliability statistics was conducted to determine the writing anxiety
scale’s reliability in this study. According to the statistics done, Cronbach’s alpha value
of the first factor was .87, value of the second factor was .78, value of the third factor
was .68 and Cronbach’s alpha value of the total scale was .73. Tezbasaran (1997: 47)
mentions that for a Likert-type scale’s reliability coefficient should be as close to 1 as
possible. According to these results, it can be said that the scale’s reliability is high.

Cronbach’s alpha coefficient of the scale adapted by Ozbay and Zorbaz (2011) was
calculated and Cronbach’s alpha value was calculated as .901. The item-total test
correlations of the scale was between .33 and .67. The scale’s internal consistency
coefficient for the first factor was .841, for the second factor was .799, for the third
factor was .689 and for the fourth factor was .681. . According to these results, the scale
is a reliable measurement tool.

In the study, “Writing Disposition Scale”, developed by Piazza and Siebert (2008) and
adapted into Turkish by Iseri and Unal (2019), was administered to determine
elementary school students’ writing dispositions.

The scale is made up of three sub-dimensions: confidence, persistence and passion. Each
sub-dimension has 31 items and the scale is made up of 93 items in total. Five-point
Likert-type scale is developed from “strongly agree” (5 points) to “strongly disagree” (1
point) and the negative items is reverse scored. The lowest score is 93 and the highest
score is 465. At the end of the validity and reliability studies done for the original scale,
the latest scale was made up of 11 items. The lowest score that can be taken from the
latest version is 11 and the highest score is 55. While the high scores obtained from the
scale means positive writing disposition, the lower scores means negative writing
disposition.

For this study, it was decided to use factor analysis to determine the validity of the
writing disposition scale. First, Kaiser-Meyer-Olkin (KMOQO) and Barlett tests were
employed to understand whether the scale was suitable for factor analysis or not. In this
context the KMO test measurement should be .60 and higher, the result of Barlett
sphericity test should be statistically significant (Biiyiikoztiirk, 2010: 126). KMO test
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result was .94 and Barlett sphericity test was significant (P<0.01) as a result of this study
and it was concluded that exploratory factor analysis could be done to the scale.

Table 3
Results of exploratory factor analysis (rotated principal component analysis) of writing
disposition scale

[tem N Common Factor Factor-1 Load Value after Rotation
em No Variance Load value Factor-1 Factor-2 Factor-3

dl ,583 ,605 ,705

d2 ,593 - 477 -, 756

d3 ,507 -,504 -,674

d4 ,575 ,516 ,739

d5 ,588 ,581 124

dé ,625 ,566 757

d7 463 672
d9 ,530 719
d10 ,654 ,803
dil 428 ,504 ,684 ,522
d12 ,580 728 ,753

d13 ,600 726 754

d14 ,624 728 721

di5 ,604 741 797

d16 ,683 775 752

d17 ,601 ,701 ,674

d18 ,544 711 ,626

d19 ,505 ,673 ,735

d20 ,622 743 770

d21 ,637 ,755 713

As a result of factor analysis applied to the “Writing Disposition Scale”, three factors
were obtained. The first factor explains the 10,56% of the total variance related to the
scale, the second factor 17,56% and the third factor 8,69%. The explained total variance
of the scale was determined 57,56%. Biiyilikoztiirk (2010: 124) states that explained
variance in one factor scales should be 30% or higher and it should be higher in
multifactor scale. According to the results obtained here, it can be concluded that the
scale is valid.

After factor rotation, it is seen that the first factor of the scale is made up of 11 items,
the second factor is made up of six items and the third factor is made up of four items.
Load values of items in the first factor vary between 0,62 and 0,79; load values of items
in the second factor vary between 0,67 and 0,75, and load values of items in the third
factor vary between 0,52 and 0,80. Biiyiikoztiirk (2010: 125) states that common factor
variance of the items being close to 1 or above .66 is a good analysis but he also states
that it is difficult to meet this in practice.

Three factors were obtained from adapted version of the “Writing Disposition Scale”
(Iseri and Unal, 2010). The first, second and third factors explain the 30,08%, 8,45%
and 7,73% of the total variance related to the scale respectively while the total of the
scale’s factor dimensions explain the 46,26% of the scale. After factor rotation, it is seen
that the first factor of the scale is made up of 11 items, the second factor six items and
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the third factor four items. Load values of items in the first factor vary between 0,601
and 0,702; load values of items in the second factor change between 0,561 and 0,668,
and load values of items in the third factor change between 0,632 and 0,748.

Cronbach’s alpha reliability statistics were conducted to determine the writing
disposition scale’s reliability in this study. According to the statistics done, Cronbach’s
alpha value of the first factor was .93, value of the second factor was .89, value of the
third factor was .73 and Cronbach’s alpha value of the total scale was .88. Tezbasaran
(1997: 47) mentions that for a Likert-type scale’s reliability, coefficient should be as
close to 1 as possible. According to these results, it can be said that the scale’s reliability
is high.

Cronbach’s alpha coefficient of the scale adapted by Iseri and Unal (2010) was
calculated and Cronbach’s alpha value was found to be .874 for the total scale, .882 for
the passion sub-dimension, .734 for the confidence sub-dimension and .639 for the
persistence. While the reliability of the scale is high for the passion and confidence sub-
dimensions, it is at an acceptable level for the persistency sub-dimension.

The data collected in this study have been transferred to a computer and regression,
simple regression and multiple regression analysis were used for the statistical analysis
of the data.

FINDINGS

Findings and interpretations regarding the problem sentence and sub-problems are
presented in this section of the study. The findings regarding the main question of the
study, “Is writing disposition a significant predictor of writing anxiety?” are given in
Table 4.

Table 4
Regression analysis results regarding prediction of writing anxiety based on writing
disposition

Variables B Etﬁr;(:aBrd B t p éerrdoer , Partialr
Fixed 4,202 086 48,983  ,000
Writing Anxiety - 348 032 -348  -10,857 000 -348 -,348

When Table 4 is examined, writing disposition is found to be a significant predictor of
writing anxiety (R=0.35, R2=0.12; F(1-858)=117.882, p<.05).When the regression
analysis table is examined, it can be stated that 12% of the total variance regarding
writing anxiety is explained by writing disposition. According to standardized regression
coefficient (), it can be said that an increase in writing disposition will lead to decrease
in writing anxiety.

3.1. Findings Regarding Students’ Genders and Grade Level Predicting Writing
Disposition

The findings regarding the first sub-title of the study, “Are students’ grade levels and
genders significant predictors of writing disposition?”, are given in Table 5.
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Table 5
Regression analysis results regarding prediction of writing disposition based on
students’ grade levels and genders

Variables B Eﬁg?a;d B t p (Z)ergoer r E’artlal
Fixed 3,987 ,081 49,043  ,000

Grade -,081 ,024 -,108  -3,317 ,001  -,105 -,113
Gender -,363 ,042 -279  -8,554 ,000 -278 -,280

When Table 5 is examined, students’ grade levels and genders are found to be
significant predictors of writing disposition (R=0.298, R?=0.089; F(2-g57=41.818,
p<.05). When the regression analysis table is examined, it can be stated that 0.9% of the
total variance regarding writing disposition is explained by gender and grade variables.
According to standardized regression coefficient (B), predictor variables’ relative
significance order on writing disposition is gender and grade. When the t-test results
regarding the significance of regression coefficients are examined, it is seen that both
the grade level and the gender are important predictors of writing disposition.

According to regression analysis, regression equation regarding prediction of writing
dispositions can be stated as “Writing Disposition = 3, 978-0,081 GRADE-0,363
GENDER”. The study conducted by Tiifek¢ioglu (2010) also reached the conclusion
that students’ genders are related to their writing dispositions.

3.2. Findings Regarding Students’ Genders and Grade Level Predicting Writing
Anxiety

The findings regarding the second sub-title of the study, “Are students’ grade levels and
genders significant predictors of writing anxiety?”” are given in Table 6.

Table 6
Regression analysis results regarding prediction of writing disposition based on
students’ grade levels and genders

Standard Zero

Variables B Error g p t p Order r Partial r
Fixed 1,801 ,079 22,690  ,000

Grade 071,024 ,096 2,996 ,003  ,092 ,102
Gender 446 041 ,344 10,788  ,000 ,343 ,346

When Table 6 is examined, students’ grade levels and genders are found to be
significant predictors of writing anxiety (R=0.356, R*=0.127; F(,.457=62.372, p<.05).
When the regression analysis table is examined, it can be stated that 13% of the total
variance regarding writing anxiety is explained by genders and grade variables.
According to standardized regression coefficient (B), predictor variables’ relative
significance order on writing anxiety is gender and grade. When the t-test results
regarding the significance of regression coefficients are examined, it is seen that both
grade level and the gender are important predictors of writing anxiety.
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According to regression analysis, regression equation regarding prediction of writing
anxiety can be stated as “Writing Anxiety = 1,801+0,071 GRADE+0,0446 GENDER”.
The studies done by Zorbaz (2010) and Karakog¢ Oztiirk (2012) also reached the
conclusion that students’ genders and grade levels have effects on their writing anxiety.
While Zorbaz (2010) found that males’ writing anxiety is higher compared to females
and as the grade levels increase the writing anxiety increases, Karakog Oztiirk found the
opposite in terms of grade levels.

DISCUSSION

According to regression analysis result regarding prediction of writing anxiety based on
writing disposition it can be said that writing disposition is a significant predictor of
writing anxiety. In this case, it can be said that the increase in writing disposition will
decrease writing anxiety.

The result of regression analysis result regarding students’ genders and grade level
predicting writing disposition show that students’ genders and grade levels are
significant predictors of writing disposition. Also, the t-test results regarding the
significance of regression coefficients show that both the grade level and the gender are
important predictors of writing disposition.

The result of regression analysis result regarding students’ genders and grade level
predicting writing anxiety show that students’ genders and grade levels are significant
predictors of writing anxiety. Also, the t-test results regarding the significance of
regression coefficients show that both grade level and gender are important predictors of
writing anxiety.

Recommendations

The results of the study revealed that writing disposition is a meaningful predictor of
writing anxiety; also, grade and gender level of the students are meaningful predictors of
writing anxiety and dispositions. It is concluded that there is an inverse proportion
between writing disposition and writing anxiety. That is, when writing disposition
increases, writing anxiety decreases. Therefore, in order to create a strong writing
disposition for students, it is recommended that required education environment (inside
outside of school) should be provided. This study, which aims to predict writing anxiety
and writing dispositions, was conducted with students at grades 6, 7 and 8. Similar
studies can be conducted to reinforce the study results, support or put different
dimensions of the study.
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Turkish Abstract )
Altincl, Yedinci ve Sekizinci Simif Ogrencilerinin Yazma Kaygis1 ve Yazma Egilimlerinin
Karsilastirilmasi

Bu caligmanin amaci altinci, yedinci ve sekizinci sinif grencilerinin yazma endiseleri ve yazma
kaygilarmi tanimlayarak birbirlerine ne olgiide {istiin olduklarini incelemektir. Arastirmanin
temeli, yazma egiliminin yazma endisesini tanimlamada énemli bir yordama araci olup olmadigini
ve Ogrenci simif derecesinin yine yazma egilimi ve yazma endigesini tanimlamada 6nemli bir
yordama araci olup olmadigini belirlemektir. Arastirma, anket yontemine goére tasarlanmistir.
Calisma grubu, basit drnekleme yontemiyle se¢ilmis Sivas Sarkigla'daki 860 altinci, yedinci ve
sekizinci smif 6grencisinden olugmaktadir. Calisma grubunun yazma endise diizeyini belirlemeye
yonelik "Yazma Endisesi Skalas1" Tiirk¢e'ye Ozbay ve Zorba (2011) tarafindan uyarlamrken; Iseri
ve Unal (2010) tarafindan Tiirkge'ye uyarlanan "Yazma Egilimi Skalas1" yazma egilim diizeyini
tanimlamak i¢in kullanilmigtir. Calismanin sonunda yazma egiliminin yazma endisesini
yordamada onemli oldugu ve 6grencilerin sinif dereceleri ve cinsiyetin yazma egilimi ve yazma
endisesini yordamada 6nemli bir ara¢ oldugu bulunmustur. Ogrencilerde giiglii bir yazma egilimi
yaratmak i¢in egitim ortamint 6nemli oldugu tavsiye edilmistir. Ayrica benzer ¢alismalar farkli
boyutlarda yiiriitiilebilir.

Anahtar Kelimeler: yazma kaygisi, yazma egilimi, yazma becerisi, ilkdgretim, yazma

French Abstract
La comparaison d'Ecrire 1'Anxiété et Ecrire les Dispositions d'Etudiants de Quatriéme et
Sixiéme, Septiéme

Le but de cette étude est de déterminer I'anxiété d'écriture des étudiants de quatriéme et sixi¢éme,
septiéme et des dispositions et examiner dans quelle mesure ils se prévoient. La base de cette
étude est de déterminer si l'écriture de la disposition est le prophéte significatif d'écrire 1'anxiété
ou pas et si les niveaux de niveau et des genres des étudiants sont le prophéte significatif d'écrire
l'anxiété et des dispositions ou non. La recherche a été congue selon le modele d'enquéte. Le
groupe d'étude, choisi par la méthode d'échantillonnage simple, est composé de 860 étudiants
étudiant a 6eme, 7eme et des 4émes dans les écoles primaires de Quartier Sarkisla, Sivas. Tandis
que "I'Ecriture de I'Echelle d'Anxiété", adapté dans turc par Ozbay et Zorbay (2011), a été
administrée pour déterminer le niveau d'anxiété d'écriture du groupe d'étude, "I'Ecriture de
I'Echelle de Disposition", adapté dans turc par Iseri et Unal (2010), a été utilisée pour déterminer
le niveau de disposition d'écriture. A la fin de I'é¢tude, il a été trouvé que l'écriture de la
disposition est un prophéte significatif d'écrire 'anxiété et les niveaux de niveau et les genres des
¢étudiants sont les prophétes significatifs d'écrire I'anxiété et des dispositions. On recommande a
un environnement d'enseignement(éducation) de créer une disposition d'écriture forte pour des
¢étudiants. Aussi, des études semblables sur les dimensions différentes de la question peuvent étre
conduites.

Mots Clés: en écrivant anxiété, écrivant disposition, écrivant compétence, école primaire, écriture
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Arabic Abstract
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German Abstract
Vergleich der Schreiben Angst und Schreiben Dispositionen der Sechsten, Siebten und
Achten Klasse Studenten

Der Zweck dieser Studie ist es, sechste, siebte und achte Klasse Studenten schriftlich Angst und
Dispositionen zu bestimmen und zu priifen, inwieweit sie einander vorhersagen. Die Grundlage
dieser Studie ist zu bestimmen, ob Schreiben Disposition der signifikante Pradiktor des
Schreibens Angst ist oder nicht und ob Schiiler Grade Ebenen und Geschlechter sind signifikante
Vorhersage des Schreibens Angst und Dispositionen oder nicht. Die Forschung wurde nach
Umfrage Modell entworfen. Die durch einfache Stichprobenmethode ausgewiéhlte Studiengruppe
besteht aus 860 Studenten, die in den Grundschulen des Bezirks Sarkisla, Sivas, 6., 7. und 8.
Klasse studieren. Wihrend die von Ozbay und Zorbay (2011) in die tiirkische Sprache
geschriebene " Schreiben Angst scale” verabreicht wurde, wurde die Schriftstudie " Schreiben
Disposition Scale" der Studiengruppe, die von Iseri und Unal (2010) in das Tiirkische angepasst
wurde, bestimmt Der Schreibanordnungsebene. Am Ende der Studie wurde festgestellt, dass
Schreiben Disposition ein signifikanter Pradiktor des Schreibens Angst und Schiiler Grade
Ebenen und Geschlechter sind signifikante Pradiktoren des Schreibens Angst und Dispositionen.
Ein Bildungsumfeld, um eine starke schriftliche Disposition fiir Studenten zu schaffen, wird
empfohlen. Auch konnen &hnliche Studien zu verschiedenen Dimensionen des Problems
durchgefiihrt werden.

Schliisselworter: schreiben angst, schreiben disposition, schriftlich geschick, grundschule,
schriftlich
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Malaysian Abstract
Perbandingan Kebimbangan Penulisan dan Pelupusan Penulisan Pelajar Gred Enam, Tujuh
dan Lapan

Tujuan kajian ini adalah untuk menentukan kebimbangan penulisan dan pelupusan dalam
kalangan pelajar gred keenam, ketujuh dan kelapan. Selanjutnya untuk memeriksa sejauh mana
mereka meramalkan satu sama lain. Asas kajian ini adalah untuk menentukan sama ada menulis
pelupusan adalah peramal yang signifikan terhadap kebimbangan menulis atau tidak dan sama
ada tahap gred dan jantina pelajar adalah peramal yang signifikan kebimbangan menulis dan
pelupusan atau tidak. Kajian ini direka mengikut model kajian. Kumpulan kajian, yang dipilih
melalui kaedah persampelan mudah, terdiri daripada 860 pelajar yang belajar di 6, 7 dan gred 8 di
sekolah-sekolah rendah di Daerah Sarkigla, Sivas. Walaupun "Menulis Skala Kebimbangan",
disesuaikan ke dalam Turkish oleh Ozbay dan Zorbay (2011), telah ditadbir untuk menentukan
tahap kumpulan kajian yang bertulis kebimbangan, "Skala Penulisan Pelupusan”, disesuaikan ke
dalam Turkish oleh Iseri dan Unal (2010), telah digunakan untuk menentukan tahap bertulis
pelupusan. Pada akhir kajian ini, didapati bahawa menulis pelupusan adalah peramal yang
signifikan kebimbangan penulisan tahap gred dan jantina adalah peramal bererti kebimbangan
menulis dan pelupusan. Persekitaran pendidikan untuk mewujudkan pelupusan bertulis kuat
untuk pelajar adalah disyorkan. Selain itu, kajian sama di dimensi yang berbeza daripada isu itu
boleh dilakukan.

Kata Kunci: kebimbangan penulisan, pelupusan penulisan, kebimbangan, menulis kebimbangan,
menulis

Russian Abstract
lectom, Cenbmom u BocbMom Kuitaccax Hanucanuii TpeBoru u Hanmucanue JIucnoznuun
CpaBHeHne

L{enpio JaHHOTO HMCCIIEAOBAHUS SIBISIETCS OIPEeIeHHe IIECTOH, CebMOM M y4aInuXcsi BOCBMOTO
KJIacca HaMMCaHWe TPEBOTH U JTUCHO3UIINH M UCCIIE0BATh K KaKHe CTETIEHH OHHU IPECKA3bIBAIOT
npyr apyra. OCHOBOI JTaHHOTO WCCIEIOBAaHHS SIBISETCS ONPENENUTb, SBISETCS JIU IHCATh
JUCHO3UNNS SIBISIETCS 3HAYMMBIM NPEANKTOPOM MHIIYIIEro TPEBOTH WM HET W SBISETCS JH
YPOBEHB KJIacca CTYACHTOB H IOJI SIBJISIOTCS 3HAYNMBIM NIPEAUKTOPOM HAHCAHUS TPEBOKHOCTH U
MIPePacIIONOKEHHOCTH Wiau  HeT. MccnmenmoBaHust ObUT  pa3paboTaH B COOTBETCTBHH  C
oOcnenoBanue Monenblo. VccnenoBaTenbckas rpyina, BEIOMPAeTCsl 4epe3 MOMOIIBI0 MIPOCTOro
MeTona otbopa mpoO, coctouT m3 860 crymeHTOB oOywarommxcs Ha 6, 7 W § KiIaccoB B
HavanpHeIX Mmikoimax Sarkigla paiioma, Cuac. B To Bpems kak “TluchMeHHas miKaia
TPEBOXHOCTH, aIaNITHPOBAHHbBIN Ha Typeukuit si3pik 1o Ozbay u Zorbay (2011), Hasnauancs st
OIpEENIeHNs] YPOBHS TPEBOXKHOCTH HAIMCAHUS HCCIENOBATeNbCKOM rpymmbl, “TIncbMeHHas
ITnarmposka Macita6”, agantuposana B TypenkoM k Iseri u Unal (2010), 6511 HCITONB30BaH s
OIIpE/IENIeHNs] YPOBHS PacropsDKeHHs IHChbMa. B KOHIe MccienoBaHus, ObIIO YCTAaHOBJIEHO, YTO
HalMCaHWe [UCIO3UNUS 3HAYNMBIM IPEANKTOPOM HANWCAHHS TPEBOTM W YPOBHEH paHra
CTYJICHTOB U II0JIOB SIBJIIIOTCS] 3HAYMMBIMH [IPOTHOCTHYECKUMH (DaKTOpaMy HAMCAHUs TPEBOTH U
mucnosunun. Okpyxaromas o0pa3oBaHHS YTOOBI CO3MaTh CHIIBHYIO MHCHMO JUCHO3UINS IS
CTYJICHTOB peKoMeHayeTcs. Takke, aHaJOTHYHbIe UCCIIEA0BaHH PA3IMYHBIM Pa3Mephl IPOOIeMbl
MOXET OBITh TPOBEAEHO.

KiroueBbie CioBa: 3amuchiBaHHE OECIIOKOMCTBO, HAMMCAHHME JUCIIO3UIUS, HABBIKH IMCHMA,
HavaJbHas IIKOJIa, THCEMO

International Journal of Instruction, January 2017 e Vol.10, No.1



