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R E S E A R C H R E P O R T

Pilot Testing the Chinese Version of the ETS® Proficiency
Profile Critical Thinking Test
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2 IXL Learning, San Mateo, CA
3 Beihang University, Beijing, China

Chinese higher education is experiencing rapid development and growth. With tremendous resources invested in higher education,
policy makers have requested more direct evidence of student learning. However, assessment tools that can be used to measure college-
level learning are scarce in China. To mitigate this situation, we translated the critical thinking test from the ETS® Proficiency Profile
(EPP) into Chinese. EPP has been widely used in the United States to assess general college learning outcomes. We pilot tested the
EPP–Chinese test with students from a university in China. Results suggest that (a) the test is unidimensional and therefore is suffi-
cient to report a total score from a practical standpoint; (b) the total score reliability is satisfactory; (c) most items showed moderate
correlations with the total score, but the translation of one item needs additional revision; (d) the test is correlated with related con-
structs (e.g., the Chinese college entrance examination and a national English test); and (e) no item showed differential item functioning
or was found to be biased toward any subgroup. In summary, the Chinese version of the critical thinking test showed potential as a
suitable assessment tool for Chinese college students.
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China has one of the fastest growing higher education systems in the world. In 1949, when the People’s Republic of China
was first founded, approximately 117,000 students were enrolled in undergraduate education (Pepper, 1980). During the
Cultural Revolution (1966–1976), China’s higher education system stalled as many students were forced to terminate
their study for various political reasons. The Chinese government has made an unparalleled commitment to develop
higher education since the ending of the Cultural Revolution. In 1966 and 1978, the numbers of undergraduate students
in China were 600,000 and 800,000, respectively, showing an increase of only 200,000 over the two decades (Yu, 2009). The
number increased to 1.63 million in 1995 and reached 27 million in 2008 (Ministry of Education of China, 2014). Similarly
impressive, from 1952 to 2014, the number of colleges and universities in China expanded more than 10 times, from 201
to 2,542 (Ministry of Education of China, 2015; National Bureau of Statistics of China, 1998). Despite the tremendous
governmental investments in higher education, insufficient attention has been paid to the quality of higher education
and the outcomes of student learning. The critical question of how much learning students achieve through college is
often neglected in evaluations of the effectiveness of higher education in China. Instead, such evaluations tend to focus
on indicators such as faculty’s research productivity, graduation rates, academic atmosphere, and compliance with policy,
which do not necessarily provide direct evidence of student learning (Liu, 2013; Rasmussen & Zou, 2014).

In addition to the growth of higher education, two other factors in the changing landscape of China’s higher education,
globalization of higher education and a competitive workforce, have brought student learning outcomes into the spotlight.
With the aim of capitalizing on advanced models of higher education in other parts of the world, in particular those in
Western countries, Chinese higher education has steadily globalized through the adoption of student exchange programs,
study abroad programs, joint programs, and, in some cases, joint institutions. Examples include New York University’s
campus in Shanghai and Duke University’s branch in Kunshan (Feng, 2012; Kirby, 2014; Sexton, 2012). Such global inte-
gration necessitates the evaluation of Chinese students’ learning outcomes in a way that facilitates global comparison. For
instance, key stakeholders would be interested to know the degree to which Chinese college students have equipped them-
selves with 21st-century skills deemed important universally, regardless of their chosen discipline and location of study.
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The competitive labor market in China is another factor that has propelled employers to focus more on the competen-
cies that college graduates can demonstrate rather than the brand name of their alma mater. A college degree in China 40
years ago almost always led to a decent job, high income, and social prestige; none of these is guaranteed in the current
Chinese job market. According to the Chinese College Graduates’ Employment Annual Report (MyCOS Institute, 2014),
among the 7 million college graduates in 2013, approximately 600,000 were still having trouble finding a job after 6 months.
This climate makes it all the more important for students to demonstrate the knowledge and skills required to succeed in
the global workforce in a direct and measureable way.

Evaluation of Higher Education Learning Outcomes in China

As Chinese higher education undergoes rapid expansion, quality control becomes a central concern for policy mak-
ers, educators, and researchers. In 2002, with the aim of improving quality and increasing efficiency, the Chinese
Ministry of Education initiated an effort, called the Quality Assessment of Undergraduate Education (QAUE), to
undertake the evaluation of institutional effectiveness. Under the provisions of this project, institutions will be evaluated
every 5 years on a rolling basis (Liu, 2013). This state-run effort set eight broad categories of criteria for evaluation,
with student learning outcomes as one of the target features. However, there is a remarkable lack of transparency
in terms of the tools used to measure student learning outcomes and the comparison of such results across insti-
tutions. As a result, QAUE remains controversial and has been criticized by scholars as failing to improve quality
(Liu, 2013; Zhou, 2010).

One of the important issues that has limited the success of the QAUE effort is the lack of standardized tools that
can be used to evaluate student learning outcomes among Chinese higher education institutions. Unlike in the United
States, where many institutions use commercial or in-house assessments to assess students’ general competencies, such
as critical thinking, written communication, and quantitative literacy, the concept of assessing generic learning outcomes
among college students is still novel in China. One of the few standardized assessments that provides direct evidence
of students’ learning is the Chinese Test of English Band 4 (CET-4), which tests college students’ English proficiency
in listening comprehension, reading, English–Chinese translation, and essay writing (Zheng & Cheng, 2008). Since its
launch in 1987, CET-4 has been broadly used in China as a requisite for college graduation and is currently valued by
many employers when evaluating job candidates’ English skills.

Another noteworthy effort in the evaluation of higher education in China is the translation and adaptation of the
National Survey of Student Engagement (NSSE). NSSE is the most widely used survey in the United States for evalu-
ating students’ engagement and experiences in college. Through its self-report student survey, the NSSE collects infor-
mation in five categories: (a) participation in educational activities, (b) institutional requirements and the nature of
college course work, (c) perceptions of the college environment, (d) perceptions of educational and personal growth
since entering college, and (e) students’ backgrounds and demographic information (Kuh, 2002). As of 2014, it had been
used by more than 1,500 institutions in the United States.1 In 2007, researchers from Indiana University (Blooming-
ton) and Tsinghua University in China initiated the translation and adaptation of the NSSE into Chinese (Ross, Luo,
& Shen, 2008). Researchers have provided reliability and validity evidence for the NSSE–China survey (Luo, Ross, &
Shen, 2009; Shi, Wen, Yifei, & Jing, 2014) and confirmed the suitability of using such a tool among Chinese college
students.

Another instrument used by Chinese universities is the Student Experience in the Research University (SERU) survey,
developed by researchers at the University of California, Berkeley (Brint & Cantwell, 2010; Kim & Sax, 2009), which aims
to measure students’ engagement and experiences at research universities, such as academic engagement, global skills
and awareness, community and civic engagement, and student development. Using a Chinese version of the SERU, Gong
and Lv (2012) found that compared to students at Berkeley, Chinese students at Nanjing University obtained lower scores
on three dimensions of the SERU: (a) classroom discussion and initiative, (b) peer collaboration and interaction, and (c)
critical reasoning and creative thinking.

Despite the usefulness of survey tools such as the NSSE–China and SERU, they do not provide direct evidence of
student learning. While the aggregate data may provide insight into the overall academic environment that an institution
is able to offer, the survey results are not of much value to individual students, as the results do not speak directly to a
student’s competency in any area.
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Objectives

Given that a standardized tool is urgently needed to provide direct evidence of college student learning in China, we
report on an effort to translate, adapt, and investigate the psychometric properties of the critical thinking test from the
ETS® Proficiency Profile (EPP). The purpose of this study is to investigate the psychometric properties of the EPP critical
thinking test among Chinese college students. Specifically, we address the following research questions:

1. What are the psychometric qualities of the critical thinking test in terms of reliability, item–test correlation, and
dimensionality?

2. How does the critical thinking test correlate with related constructs such as the Gaokao (i.e., college admission test
in China) and CET-4?

3. Is there any differential item functioning (DIF) with regard to gender, major, and socioeconomic status (SES)?
4. Is there any performance difference on the critical thinking test across subgroups of interest?

This preliminary investigation sheds light on the suitability of using such a test to assess Chinese college students’ critical
thinking skills. As Chinese institutions are increasingly emphasizing quality and accountability, due to the influence of
domestic and international factors, identification of assessment tools that can be used for such evaluation becomes a
priority on the research agenda (Huang, 2005).

Method

Instrument

The original English critical thinking test is one of the four sections included in the EPP, a college-level general skills assess-
ment that measures critical thinking, reading, writing, and mathematics. The critical thinking test measures students’
ability to (a) distinguish between rhetoric and argumentation in a piece of nonfiction prose, (b) recognize assumptions,
(c) recognize the best hypothesis to account for information presented, (d) infer and interpret a relationship between
variables, and (e) draw valid conclusions based on information presented (ETS, 2010). The 27-item critical thinking test
consists of 15 stand-alone items and six testlets (i.e., a set of items based on a common reading passage) with two items
within each testlet. Although the EPP critical thinking test targets general skills, meaning that specific disciplinary knowl-
edge is not required to answer the items, the assessment items are embedded in three broad domains: arts and humanities
(nine items), social sciences (nine items), and natural sciences (nine items).

In the United States, EPP has been widely used as a tool for accreditation, accountability, and institutional internal
improvement (Liu, 2011a). EPP has also been researched extensively in terms of its internal structure (Lakin, Elliott, &
Liu, 2012), relationship to tests of similar constructs (Klein et al., 2009), predictive validity in terms of predicting GPA
and other college outcomes (Hendel, 1991; Liu & Crotts, 2013; Marr, 1995), DIF with regard to language status (Lakin
et al., 2012), suitability for measuring value-added learning (Liu, 2011b; Liu, Bridgeman, & Adler, 2012), and the effect of
students’ test-taking motivation on EPP scores (Liu et al., 2012; Liu, Rios, & Borden, 2015; Rios, Liu, & Bridgeman, 2014).

Translation Procedure

The critical thinking test of the EPP was translated into Chinese through the following steps: (a) Two groups of translators
in China translated the test separately; (b) the two groups of translators then met and discussed the discrepancies in
the translation until an agreement was reached; (c) a panel of assessment experts who were bilingual in English and
Chinese reviewed and refined the translation; (d) a user acceptance study was conducted with a small group of college
students in China to see if any of the translated items could be improved in terms of clarity and also to determine the
proper amount of testing time for Chinese students; (e) a final version of the test was created based on all the previously
described steps.

Sample

A total of 1,009 college students from a local institution in China voluntarily participated in this pilot study in fall 2014.
This institution is a nonelite (Tier 2) university. The participants were a stratified sample (i.e., a random sample separately

ETS Research Report No. RR-16-37. © 2016 Educational Testing Service 3
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Table 1 Demographic Information

Local institution

Demographic information N %

Gender
Female 684 68
Male 267 26
Missing 58 6

Major
Arts and humanities 274 27
Social sciences 185 18
Natural sciences 352 35
Business 140 14
Missing 58 6

Class status
Freshman 266 26
Sophomore 261 26
Junior 248 25
Senior 176 17
Missing 58 6

Parental education
Associate degree or above 145 14
High school or below 663 66
Missing 201 20

drawn from freshmen, sophomores, juniors, and seniors). The demographic information of the sample is shown in Table 1.
In addition to the demographic information, participants also reported their CET-4 test scores, Gaokao scores, and where
they took the Gaokao, as the content of the test varies across provinces in China.

Analysis

Analyses were conducted to address the four research questions. Cronbach’s alpha and the standard error of measure-
ment (SEM) of the raw total score (i.e., number correct score) were used to evaluate the test’s reliability. Item difficulty
and item-total biserial correlation were then calculated to evaluate the performance of each item. In terms of dimension-
ality, we evaluated the model fit of a unidimensional model based on confirmatory factor analysis in Mplus 7.3 (Muthén
& Muthén, 2012). The model fit was indicated by the goodness-of-fit indices, including 𝜒2, the comparative fit index
(CFI), the Tucker–Lewis index (TLI), and the root mean square error of approximation (RMSEA). A good model fit was
suggested by a nonsignificant 𝜒2 at the .05 level, CFI and TLI values greater than .90, and an RMSEA value less than .05
(Cheung & Rensvold, 2002).

In addition, we obtained the Pearson correlation between the critical thinking scores with CET-4 scores and Gaokao
scores. As previously discussed, CET-4 is a standardized English proficiency test for college students in China. It is admin-
istered twice a year, and scores from different test administrations are equated and therefore can be used interchangeably.
The internal consistency reliability for the CET-4 was consistently over .90 (Zheng & Cheng, 2008). Gaokao, an annual
achievement test for high school graduates, is a prerequisite for entrance into undergraduate education for almost all
higher education institutions in China, and “it is thought to be the most typical and standard test with moderate diffi-
culty, high reliability and validity in China” (Chen, Cheng, Chang, Zheng, & Huang, 2014, p. 218). Unlike CET-4, Gaokao
varies across provinces in China, and the scores are not comparable across years. We only used data from students who
took Gaokao in Jiangsu Province in 2014 because the majority of the students (88%) who reported their Gaokao scores
were from Jiangsu. The Jiangsu form was developed based on China’s national high school curriculum (Ministry of Edu-
cation Testing Center, 2014). It covered five subject areas: Chinese, English, mathematics,2 science, and liberal arts. All
students took the Gaokao Chinese, English, and Mathematics. Depending on their intended major field (e.g., science
or liberal arts), each student takes a fourth test, either Science or Liberal Arts. In this study, Pearson correlations were
obtained between the critical thinking score and each subtest score for Gaokao.

4 ETS Research Report No. RR-16-37. © 2016 Educational Testing Service
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Furthermore, we conducted DIF analyses to see if subgroups with matched ability levels performed differently on the
critical thinking test. As DIF may be an indicator of potential unfairness, items with DIF need further review to determine
if they are unfair toward certain subgroups. In this study, we analyzed DIF between men and women, between natural
science majors and other majors, and between high- and low-SES groups as indicated by parents’ education level. The
Mantel–Haenszel (MH) method (Mantel & Haenszel, 1959) was employed to perform the DIF analyses. We classified
all the items as Category A, B, or C, depending on the magnitude of the MH delta difference (MH D-DIF) statistic and
its statistical significance (Dorans & Holland, 1992; Holland & Thayer, 1988). Category A, B, and C indicates negligible,
moderate, and large DIF, respectively. Zwick (2012) provided a more detailed description of these categories. To be con-
sistent with the operational practice of the EPP program (ETS, 2010), this study only flagged items of Category C DIF for
fairness review.

Last, when examining the performance difference by gender, major, and parents’ education, we reported the descriptive
statistics, test significance, and effect sizes in Cohen’s d (for t-test) or 𝜂2 (for ANOVA). Cohen’s d expresses the mean
differences in standard deviation units (Cohen, 1988). For 𝜂2, an effect size of .01 is a small effect, .06 is a medium effect,
and .14 is a large effect (Cohen, 1988).

Results

Psychometric Qualities of the ETS Proficiency Profile Critical Thinking (Chinese) Test

Reliability

The Cronbach’s alpha for the EPP critical thinking test (Chinese) was .71, and the overall SEM of the raw total score was
2.31, indicating a satisfactory reliability of the test. The reliability of the EPP English version is .78 (ETS, 2010), slightly
higher than for the Chinese version.

Item Analysis

Table 2 presents the item analysis results. All the items, except for Item 5, showed small to moderate correlation with
the total score. The negative correlation for Item 5 suggests that this item was not functioning properly on the test. The
detailed item analysis results for Item 5 are shown in Table 3. The percentage of the students who selected C (the correct
answer) for the top 20% students is lower than the percentage for all students, which suggests poor discrimination for this
item. One possible reason is related to how a particular word was translated into Chinese (for test security purposes, we
cannot reveal that word here). The translation was correct, but the translated word assumed a different meaning in the
context, which may have affected students’ responses. Because Item 5 showed negative correlation with the total score, it
was removed from all the following analyses. The new total score based on the remaining 26 items was calculated, and the
new item-total correlation is shown in the last column of Table 2. After removing Item 5, the correlation for some items
slightly increased.

Dimensionality Analysis

The goodness-of-fit indices suggested acceptable model fit for the unidimensional model, 𝜒2(299, N = 1009)= 583.16,
p< .001 (CFI= .91; TLI= .90; RMSEA= .03). Therefore it is sufficient only to report a total score from a practical
standpoint.

Relationship With Gaokao and the Chinese Test of English Band 4

The correlations between the EPP critical thinking test (Chinese) and Gaokao are shown in Table 4. As previously dis-
cussed, we only used the scores from the Jiangsu form. The scores from the EPP critical thinking test (Chinese) showed
moderate correlations with scores from Gaokao English and small correlations with Gaokao Mathematics (liberal arts
track). The correlation between scores from the EPP critical thinking test (Chinese) and the Gaokao Mathematics is
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Table 2 Item Analysis Results

Item no. % correct SD
Item-total correlation

with Item 5
Item-total correlation

without Item 5

1 .80 .40 .10 .11
2 .76 .43 .40 .42
3 .66 .48 .21 .22
4 .63 .48 .27 .27
5 .18 .39 −.17 –a

6 .19 .39 .05 .05
7 .76 .43 .31 .31
8 .80 .40 .12 .12
9 .46 .50 .10 .10
10 .62 .49 .29 .30
11 .55 .50 .18 .19
12 .60 .49 .28 .27
13 .46 .50 .18 .18
14 .58 .49 .33 .33
15 .54 .50 .25 .25
16 .78 .42 .46 .46
17 .63 .48 .27 .27
18 .71 .45 .28 .28
19 .40 .49 .11 .11
20 .45 .50 .19 .19
21 .56 .50 .39 .39
22 .81 .40 .36 .35
23 .44 .50 .24 .23
24 .62 .49 .37 .37
25 .65 .48 .39 .39
26 .53 .50 .34 .34
27 .68 .47 .22 .22

aNo data were available in this category.

Table 3 Item Analysis Results for Item 5

Response N Percentage Mean SD Top 20%

A 172 17.1 16.7 4.4 22.6%
B 72 7.1 14.7 4.5 2.4%
C (key) 183 18.1 15.1 4.5 16.0%
D 575 57.0 16.1 4.0 59.0%
Othera 7 0.7 12.9 5.6 0.0%
aIncluded missing responses and invalid responses such as “E” or “AD.”

much lower than that (r = .46) between the EPP critical thinking test3 (reliability 𝛼 = .78; ETS, 2010) and the Collegiate
Assessment of Academic Proficiency (CAAP) Mathematics (reliability 𝛼 = .85; ACT, 2008) found by Klein et al. (2009).
One reason is that the Gaokao Mathematics measures much more in-depth mathematical knowledge and skill than does
the CAAP Mathematics. The Gaokao Mathematics measures high school students’ ability to solve complex math problems
(Ministry of Education Testing Center, 2014), whereas the CAAP Mathematics measures college students’ proficiency in
mathematical reasoning (ACT, 2008). It is expected that critical thinking skills show a higher correlation with mathemati-
cal reasoning than with the ability to solve complex math problems. In addition, students in this study took Gaokao at the
end of their senior year in high school and the EPP critical thinking test (Chinese) in college, whereas students in Klein
et al.’s (2009) study took CAAP and EPP simultaneously.

Among all the participants in this study, 497 students reported their CET-4 scores (see Table 5). Because college stu-
dents in China usually take CET-4 after they finish their freshman year, only one freshman reported a CET-4 score. The
correlation between the EPP critical thinking test (Chinese) and the CET-4 was .09, p< .05, suggesting a small correlation
between critical thinking skills and English proficiency level.

6 ETS Research Report No. RR-16-37. © 2016 Educational Testing Service
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Table 4 Correlation Between ETS Proficiency Profile Critical Thinking (Chinese) and Gaokao

EPP critical thinking (Chinese)

Gaokao form Subject N Pearson’s r

Jiangsu Chinese 172 .12
English 177 .43***

Mathematics (liberal arts track) 259 .13*

Mathematics (science track) 260 .09
Liberal arts 57 .06
Science 58 −.17

Note. EPP=ETS Proficiency Profile.
*p< .05. **p< .01. ***p< .001.

Table 5 Number of Students Who Took the Chinese Test of English Band 4

Major Freshmen Sophomores Juniors Seniors Total

Arts and humanities 0 43 48 34 125
Social sciences 0 39 32 28 99
Natural sciences 1 80 66 53 200
Business 0 31 23 19 73
Total 1 193 169 134 497

Differential Item Functioning

DIF analyses were conducted with regard to gender, major, and SES group (Table 6). A negative MH D-DIF suggested
that the item showed DIF in favor of men, natural sciences majors, or students of high SES (i.e., parents’ highest education
is associate degree or above). The presence of DIF is a signal that the item may be unfair, but statistical bias does not
necessarily imply that the item is unfair (Penfield & Camilli, 2007). Therefore DIF items need to go through fairness
review. If, and only if, fairness review suggests that the presence of DIF is attributed to an unintended item content or
property, the item is considered to be unfair (Penfield & Camilli, 2007). The results show that no items were associated
with Category C DIF for gender, major, or SES group.

Performance Difference Across Subgroups

The performance gap between subgroups (i.e., gender, major, and SES) is shown in Table 7. The effect size in Cohen’s
d is also presented in the last column of Table 7. Women significantly outperformed men, t961 = 5.23, p< .001, and the
effect size of the difference was .39, indicating that women scored .39 standard deviations higher than men on average.
Students showed differential performance by major on the EPP critical thinking test (Chinese: F3,959 = 12.45, p< .001,
𝜂2 = .037). Specifically, students in arts and humanities majors scored lowest among all. A Gender×Major ANOVA was
also conducted to clarify the gender and major differences. The results indicate no interaction effect, F3,955 = 2.07, p= .10,
partial 𝜂2 = .006.

There was no achievement gap (mean difference of .02 standard deviations) between high- and low-SES groups. Stu-
dents from high-SES backgrounds performed similarly to students from low-SES backgrounds, t817 = .26, p= .79.

Discussion and Conclusion

In this study, we translated the critical thinking test from the EPP into Chinese and pilot tested it with students from
one university in China. The EPP critical thinking test (Chinese) showed satisfactory psychometric properties in terms of
internal consistency and item–test correlations, except for one item, which was later removed. The dimensionality analysis
revealed that the test consists of one general dimension with three subdimensions corresponding to the three contexts of
the items (i.e., arts and humanities, social sciences, and natural sciences). The test also showed reasonable correlations
with related constructs such as Gaokao and CET-4. No items showed DIF. Our subgroup analysis revealed that female

ETS Research Report No. RR-16-37. © 2016 Educational Testing Service 7
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Table 6 Differential Item Functioning Across Gender, Major, and Socioeconomic Status Groups

Gender DIF Major DIF SES DIF

Item MH D-DIF Category MH D-DIF Category MH D-DIF Category

S1 0.44 −0.21 0.07
S2 −0.83 −0.94* 0.25
S3 −0.37 −0.19 0.41
S4 0.60 0.38 −0.23
S6 0.66 −0.04 0.44
S7 −0.21 −0.10 −0.41
S8 0.05 0.76 −0.55
S9 −0.16 0.67* −0.57
S10 −0.31 0.25 −0.57
S11 0.24 0.32 −0.12
S12 −0.78* −0.76* −0.06
S13 0.03 0.08 0.14
S14 −1.03** B −0.07 0.65
S15 −0.29 −0.18 0.15
S16 0.24 0.06 −0.57
S17 1.10** B 0.31 −0.19
S18 −0.09 −0.70 0.30
S19 −0.56 0.18 0.61
S20 −0.14 −0.16 0.10
S21 0.23 −0.74* 0.34
S22 0.80 0.91* 0.14
S23 −0.54 0.19 −0.65
S24 0.62 0.45 −0.28
S25 −0.30 −0.76 0.13
S26 0.20 0.14 0.17
S27 0.74* −0.03 0.17

Note. DIF= differential item functioning. MH-DIF=Mantel–Haenszel delta difference. SES= socioeconomic status.
*p< .05. **p< .01. ***p< .001.

Table 7 Performance Gap Among Subgroups

Group N M SD Cohen’s d

Gender −.39
Female 687 16.18 4.17
Male 276 14.51 4.61

Major AH SS NS BN
Arts and humanities (AH) 274 14.44 4.68 –
Social sciences (SS) 197 16.60 4.05 .49 –
Natural sciences (NS) 352 16.21 4.32 .39 −.09 –
Business (BN) 140 15.66 3.68 .28 −.24 −.13 –

Parental education .02
High school or below 674 15.72 4.38
Associate degree or above 145 15.82 4.39

students outperformed male students and that students majoring in the arts and humanities did not perform as well as
their peers in other major fields of study. There were no SES group differences. In general, results from this pilot provided
some preliminary evidence to support the use of this test among Chinese college students.

Our findings reveal differences in critical thinking skills by gender and major field of study among Chinese college
students. Given that research on critical thinking is still relatively new in China, not many prior studies are available
to triangulate results. Among the few relevant studies that can be identified, Jiang (2012) analyzed Chinese college stu-
dents’ critical thinking skills using the California Critical Thinking Skills Test (CCTST; Facione, 1990) and the California
Critical Thinking Disposition Inventory (CCTDI; Facione & Facione, 1992). The participants were from three nonelite
universities in Shanghai. Key findings from that study include that (a) more than 50% of students were classified as not
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proficient or partially proficient on the CCTST; (b) on average, students scored lower than the U.S. CCTDI norms; (c)
those who majored in sciences scored significantly higher than those who majored in liberal arts; (d) juniors significantly
outperformed freshmen and sophomores; and (e) men and women showed equal performance. Science majors’ superior
performance in China may be explained by a number of factors. One is that in China, the kind of major that a student
can get into depends on his or her scores on the Gaokao. Typically, science-related majors are more selective than liberal
arts majors, and therefore students enrolled in science majors may have higher prior achievement than their counterparts
in liberal arts majors. Another reason is that in general, college curricula are more rigorous for science majors, possibly
providing more opportunities for students to enhance their critical thinking skills.

These findings provide preliminary evidence for the use of a translated and adapted critical thinking test for Chinese
college students. As the Chinese government calls for enhanced accountability and encourages institutions to provide
direct evidence of student learning, tools such as the critical thinking test studied here could be used to gather such
evidence. Given the standardized nature of the translated critical thinking test, it has potential to produce data that will
allow institutions to evaluate student learning by subgroups of interest internally as well as compared to other institutions
of similar size and setting. The critical thinking Chinese test also has the potential to document value-added learning
as students progress from freshman to senior year. In addition, our finding that arts and humanities students are lagging
behind in critical thinking skills provides some indication for the need for institutions to further examine the performance
of liberal arts students.

A limitation of this pilot study is that the sample was only from one local, less selective university in China. The findings
from this study may not apply to students from other less selective universities or from more selective universities. Our
next-step, scale-up study will include a sample that is more representative of the college population in China, balancing
geographical regions, selectivity of institution, and student demographics.

Going forward, we would like to gather more evidence to further validate the Chinese version of the EPP critical think-
ing test. We plan to address the translation issue in Item 5 and pilot test the revised version of the EPP critical thinking
(Chinese) test with a larger and more representative sample. We also plan to examine the relationship between critical
thinking scores and students’ performance in related courses that promote reasoning and analytical skills. In addition,
because many Chinese universities sponsor undergraduate research programs aimed at promoting undergraduates’ criti-
cal thinking skills, it would be important to see if program participants show any improvement on the critical thinking test
in a pre- and posttest scenario. Another direction of research would be focused on institution-level learning gain. Prior
research has shown that the EPP critical thinking test (English) is able to detect learning gains such as students’ progress
from freshman to senior year (Klein et al., 2009; Liu, 2011b). Such evidence is needed to determine if the translated version
can also be used to measure value added at an institution.

Notes

1 http://nsse.iub.edu/html/about.cfm
2 Note that the mathematics test is different for science- and liberal arts-track students, with items being more difficult for

science-track students.
3 The EPP test was formerly named the Measure of Academic Proficiency and Progress (MAPP).
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