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Abstract

This study investigated the relationship between EFL students’ experience, attitudes, perceptions, and
expectations toward the effectiveness of Social Network Sites (SNS), namely, Facebook, Twitter, YouTube,
Instagram, Flickr, Classmates, Academica, MySpace, English baby, and Google+, in English language learning.
A survey of 103 participants from different higher education institutions in Saudi Arabia was conducted. The
study’s results revealed that the participants had an average SNS experience. The findings also indicated that
participants had overall positive attitudes, perceptions, and expectations toward SNS. In addition, the
correlations between experience and attitudes, and experience and expectations were statistically significant.
Data analysis also showed that the correlations between attitudes and perceptions, attitudes and expectations, and
perceptions and expectations were statistically significant. However, experience did not significantly correlate
with perceptions. The findings also indicated that the model of the three variables (attitudes, perceptions, and
expectations toward SNS) predicting the variable (experience in SNS) was statistically significant: The
significant predictor was expectations.
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1. Introduction

Social Network Sites (SNS), such as Facebook, Twitter, YouTube, Instagram, and MySpace, have attracted
millions of users, many of whom have integrated these sites into their daily practices, and allowed users to
connect based on shared interests, political views, or activities (Clarkson, 2013). Some SNS tools target diverse
audiences, while others are based on shared linguistic, racial, sexual, religious, or nationality-based identities
(Boyd & Ellison, 2007). The benefit of SNS entails the ease of access through a personal computer and portable
devices such as mobile phones, PDAs, smart phones, and MP3/MP4 players. Mobile devices have provided
language learners with real-time experience, spontaneous interaction, and simultaneous integration (Duman,
Orhon, & Gedik, 2015).

According to Boyd and Ellison (2007), SNS allow individuals to “(1) construct a public or semi-public profile
within a bounded system, (2) articulate a list of other users with whom they share a connection, and (3) view and
traverse their list of connections and those made by others within the system” (p. 1). Duffy (2011) identified five
common features of SNS: “a user can (1) create a profile, (2) find peers online, (3) publicly erect or confirm peer
connections, (4) collaborate to share content, and (5) form online communities” (p. 286).

1.1 Purpose of the Study

Although the potential of SNS is much enthused over, there is scarcity of evidence-based research on their use as
instructional tools for L2 learners or on learner’s perceptions of the usefulness of SNS (Liu et al., 2013). As
attitudes and perceptions can influence the stakeholders’ use of SNS, especially from the learners’ viewpoints, it
is critical to study and understand carefully EFL students’ attitudes and perceptions on SNS effectiveness in their
learning process. Given the scarcity of research on this topic, this study addressed the following research
questions:

1) What are the experience of EFL students in SNS?

2) What are the attitudes, perceptions, and expectations of EFL students toward the effectiveness of SNS in
English language learning?
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3) Is there a statistically significant relationship between EFL students’ experience, attitudes, perceptions, and
expectations toward the effectiveness of SNS in English language learning?

1.2 Significance of the Study

This research study aims to investigate the relationship between EFL students’ experience, attitudes, perceptions,
and expectations toward the effectiveness of SNS in English language learning. The results of this study can
provide valuable insights into how social networking technologies function as effective teaching and learning
tools for ESL language learners when developing their language skills (listening, speaking, reading, and writing).

2. Literature Review
2.1 Advantages of SNS

Many studies have been conducted to discuss and measure the influence of SNS effectiveness and integration in
language learning. The immense popularity of social networking has created new opportunities for language
learners to interact in authentic ways that were previously difficult to achieve (Chartrand, 2012). SNS contribute
to fostering positive relationships among students and providing many opportunities for interaction with peers,
instructors, and native speakers (Blattner & Fiori, 2009). Liu et al. (2015) examined four selected SNS from ESL
instructors and learners, evaluated their ease of use, and identified their potential uses as teaching and language
learning tools, which was reflected in their findings that demonstrated positive potential of these sites. Lai,
Yeung, and Hu (2016) examined students’ and teachers’ perceptions of the specific roles teachers may play in
promoting autonomous language learning using technology outside the classroom. They found that students
expected teachers to play a greater role in supporting their autonomous learning with technology by
recommending a variety of technological resources; whereas, teachers expected to play a minimal role due to
their overestimation of students’ capacities and their concern over their limited abilities to provide such support.
These findings advocate teachers’ increased awareness toward building essential knowledge and skills to meet
the multiple roles required of them in supporting students’ autonomous language learning using technology.

Current research on the use of Web 2.0 technologies in second language (L2) learning revealed that “second
language learning/acquisition research has been experiencing a paradigm shift: from a cognitive orientation to a
social orientation, from classroom contexts to naturalistic settings, from an acquisition metaphor to a
participation metaphor, and from L2 learning to L2 use” (Wang & Vasquez, 2012, p. 413). Hence, the application
of Web 2.0 technologies in many L2 learning contexts has transformed pedagogy, curriculum design, language
learning conceptions, and even research in this field. Mobile technologies are so intriguing because they provide
the flexibility to move between indoors and outdoors and across formal and informal settings. These unique
characteristics make them highly effective in supporting small group collaborative learning, and they enable
learning to be more directly connected with real world experiments and situations (Kukulska-Hulme, 2009).
Therefore, students prefer to “go mobile” over the PC as their learning tool (Bibby, 2011).

ESL teaching that incorporates SNS was found to “broaden students’ knowledge, increase their motivation, and
build confidence in learning ESL writing” (Yunus, Salehi, & Chenzi, 2012, p. 16). Both teachers and students
should be equipped with technical skills in order to maximize on SNS potentials (Yunus et al., 2012). On
students’ perceptions toward SNS use in English classes, Kikuchi and Otsuka (2008) found that SNS facilitated
dynamic communication inside and outside the classroom, created a sense of community and belonging,
provided authentic exposure to English, and stimulated motivation to learn English in an authentic fashion. Alm
(2006) argued that while language-learning software and online learning programs could only assist in the
acquisition of lower thinking skills (e.g., basic vocabulary), SNS enable language learners to acquire higher
proficiency skills with use of complex structures that involve conceptual learning. Many EFL writing, listening,
vocabulary, and research activities can be initiated and incorporated through Twitter because “Twitter not only
provides an alternative medium through which to improve students’ written communication skills, but also their
analytical, collaborative, and social networking skills” (Mork, 2009, p. 51).

Facebook groups can also be effective in teaching ESL writing as students could learn new vocabularies from
reading the group members’ comments, and the spell-check feature helps reduce spelling errors (Melor & Salehi,
2012). Facebook-integrated instruction can significantly enhance students’ interest and motivation (Ru-Chu,
2011). Furthermore, students perceive Facebook as a useful and meaningful tool to support, enhance, and/or
strengthen their English learning (Kabilan, Ahmad, & Abidin, 2010). Mahmud and Ching (2012) described the
incorporation of Facebook as a pedagogical means in the ESL settings and reported the students’ positive
perceptions on this social intermediary to enhance their L2 learning; conclusively, Facebook had generally
enhanced their L2 skills, such as reading and writing, expanded their social circles, improved their
communication skills, and minimized their apprehensions when using the language among their peers.
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Kho and Chuah (2012) used Facebook as a tool to facilitate students’ discussion activity. Their findings endorsed
English teachers’ incorporation of Facebook or other similar online social networks, such as Blogs and Twitter,
in their teaching activities to make lessons more fun and interactive. YouTube’s online technology and streaming
videos have also generated tremendous interest and motivation in EFL students (Hamilton, 2010). YouTube has a
number of ESL-related videos, posted by teachers and students, which can be incorporated into the ESL
classroom to promote student discussions (Chartrand, 2012).

2.2 Disadvantages of SNS

Albeit SNS have several remarkable features, they were reported to waste time, minimize socializing, encourage
plagiarism, violate privacy, spread harmful and unreliable information, create fake characters, and cause
distraction, disturbance, gossiping, and addiction (Vural, 2015). For example, one of the drawbacks that is often
discussed when using Facebook in the teaching and learning context is its privacy violation. Students get more
confident in their English writing skills and become more open to talk about their private lives online, which
may lead to identify theft. Therefore, teachers and students need to discuss some guidelines and agree on some
rules before they start using it (Chartrand, 2012).

Likewise, instructors should make sure that the YouTube video clips are appropriate, accurate, and credible. The
video clips selected for their students should not discriminate against age, gender, race, disability, and religious
orientation. Some video clips may require guidance from the teachers. Video clips with provocative language
and/or nudity should be avoided. Also, the video clips should accurately address the skills that are targeted to be
learned by students. Instructors should only use video clips from reliable sources as well as consider copyright
restrictions (Burke, Snyder, and Rager, 2009).

Although Twitter has plenty of advantages as a teaching and learning tool, it also poses some disadvantages.
Tweeting could be too distracting, time-consuming, and addictive for some students. Tweeting could also lead to
spreading rumors and spams as well as violating student’s privacy. To avoid its limitation of 140 characters,
some students may ignore some grammatical rules and use incorrect grammar (Grosseck & Holotescu, 2008).

Therefore, teachers, instructors, and institutions should address and minimize the negative aspects that are
usually associated with using SNS in the teaching and learning context.

3. Method
3.1 Research Design

To investigate this study’s research questions, a descriptive-correlational research design was employed “to learn
about the relationship among variables and to make predictions based on an understanding of the relationship”
(Johnson & Christensen, 2000, p. 26) and to “determine relationships among two or more variables without
necessarily inferring causality” (Swanson & Holton, 1997, p. 70).

3.2 Definition of Constructs

This study used four constructs (experience, attitudes, perceptions, and expectations) in order to investigate their
relationship as they infleucne the participants’s viewpoints toward SNS.

Experience was defined as “practical knowledge, skill, or practice derived from direct observation of or
participation in events or in a particular activity” (Merriam Webster Dictionary). Cambrideg Dictionary provided
a similar definition for experience as “the process of getting knowledge or skill from doing, seeing, or feeling
things”. For the purpose of this study, experience was viewed as knowledge and mastery of SNS tools.

Attitude was defined as “a relatively enduring organization of beliefs, feelings, and behavioral tendencies
towards socially significant objects, groups, events or symbols” (Hogg & Vaughan, 2005, p. 150). Eagly and
Chaiken (1993) introduced a similar conceptualization as “a psychological tendency that is expressed by
evaluating a particular entity with some degree of favor or disfavor” (p. 1). Finally, Maio, and Haddock (2010, p.
3) viewed attitude as an overall evaluation of an object that is based on cognitive, affective, and behavioral
information. This study adopted the definition of perception proposed by Johnson (2010) as “an internal factor
when comparing interpersonal traits such as one’s feelings or motivation toward an innovation” (p. 51).

Perception was defined as “the process whereby people select, organize, and interpret sensory stimulations into
meaningful information about their work environment.” (Rao & Narayan, 1998) A similar definition of
perception was proposed by Michener, DeLamater and Myers (2004) as “constructing an understanding of the
social world from the data we get through our senses.” Likewise, Myers (2004) defined perception as “the
process of organizing and interpreting sensory information, enabling us to recognize meaningful objects and
events” (p. 148). This study adopted the definition of perception proposed by Johnson (2010) as “an external
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factor which concerns one’s view, understanding, belief, or reaction to an innovation” (p. 51).

Expectation was defined as “what one anticipates or looks forward to as a result of the previous experience”
(Simonson, 1995: 171). This study adopted the definition of expectation proposed by Johnson (2010) as “one’s
belief, understanding, or conception about an innovation” (p. 51).

3.3 Participants

Data was collected from a sample of EFL students (N = 103) in several Saudi higher education institutions that
included male, female, Saudi, and non-Saudi participants in different college levels and majors. Analysis of
participants’ demographics (gender, age, nationality, & major) revealed that that 57.3% of them were males and
42.7% were females. The majority 57.3% of the participants were aged between 18-22 years old, and the
majority of participants 79.6% were Saudi nationals. The analysis also showed that the majority 36.9% of
participants were in their Preparatory Year, whereas the least participants, 5.8%, were in the second year of
college. As for major, the majority of participants 28.2% were Linguistics major.

3.4 Data Collection

The data collection instrument was a survey questionnaire for obtaining information about attitudes and
perceptions (Johnson & Christensen, 2000). This study used the “Information and Communication Technology
(ICT) Use in English Teaching,” adapted from the University of Warwick: ICT was replaced with SNS to fit this
study’s scope. The questionnaire comprised five parts with 63 items. The first part consisted of five items
focusing on the participants’ demographics. The second, third, and fourth parts consisted of 10 Likert-scale items
designed to identify the participants’ experience in SNS, 10 Likert-scale items to identify the participants’
attitudes toward SNS, and 20 Likert-scale items to identify the participants’ perceptions toward SNS,
respectively. The fifth part comprised 18 Likert-scale items to identify the participants’ expectations toward SNS.

3.5 Validity and Reliability

The “ICT Use in English Teaching” has been widely used in past studies investigating technology adoption and
integration; however, for this study, ICT was replaced with SNS. The Cronbach’s alpha reliability coefficients of
the instrument indicated a high internal consistency, as described in Table 1.

Table 1. Cronbach’s alpha reliability coefficients

Variable Number of Items Mean Std. Deviation Alpha
Experience 10 29.69 8.47 0.836
Attitude 10 34.66 5.77 0.750
Perceptions 20 78.87 13.10 0.937
Expectations 18 69.06 11.69 0.916
ALL 58 211.99 29.70 0.941

4. Results and Discussion
4.1 Experience of EFL Students in SNS

To answer the 1% research question, participants were asked 10 items that were designed to identify their
experience in some popular SNS. Figure 1 revealed participants’ overall average experience in SNS (m = 2.97,
SD = 1.32). Youtube (4.27) was ranked the highest, followed by Twitter (3.81), Instagram (3.50), and Facebook
(3.47). The participants rated average experience for Google Plust+ (2.84), Classmates (2.72), English baby
(2.51), Academia (2.35), and Flicker (2.22); however, they rated low experience for MySpace (1.99).
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Figure 1. Descriptive statistics for participants’ experience in SNS tools

Note. The mean score >3 indicates participants’ average experience, while * indicates very good experience and
# indicates poor experience in the SNS tools. The overall mean score for participants’ experience in the use of

SNS tools was 2.97, which indicates overall average experience.
4.2 Attitudes of EFL Students toward the effectiveness of SNS
For the 2" research question, 10 Likert-scale items were administered to identify participants’ attitudes toward
SNS effectiveness. The descriptive analysis results in Figure 2 indicated that participants generally had an
overall positive attitude toward SNS (m = 3.46, SD = 1.39), most specifically, for communication and learning
purposes. Most of the participants strongly expressed their desire and confidence to use SNS in their language

learning.
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Figure 2. The descriptive statistics results for participants’ attitudes toward social network sites (SNS)
mean score was 3.46 with the SD of 1.39, which indicates a general positive consensus of participants’ attitudes

toward SNS.
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4.3 Perceptions of EFL Students toward the Effectiveness of SNS

For the 2™ research question, 20 Likert-scale items were also administered to identify participants’ perceptions
toward SNS effectiveness. The descriptive statistical analysis results (see Figure 3) indicated that participants
had overall positive perceptions toward SNS (m = 3.94, SD = 0.96). Among all the items, most of the
participants strongly agreed that SNS served as a good channel to learn more about foreign languages and
cultures, thus allowing a greater access to direct information from English-speaking countries and making
language learning more fun.
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Figure 3. The descriptive statistics results for participants’ perceptions toward social network sites (SNS)
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Note: The mean score >3 indicates participants’ positive agreement, * indicates strong agreement, and #
indicates neutral agreement. The overall mean score was 3.94 with the SD 0.96, which indicates a general
positive consensus of participants’ perceptions toward SNS.

4.4 Expectations of EFL Students toward the Effectiveness of SNS

For the 2™ research question, participants also responded to 20 Likert-scale items to identify their expectations
toward SNS effectiveness, which were subsequently illustrated in Figure 4 using results from descriptive
statistical analysis. Results showed overall positive expectations toward SNS (m = 3.84, SD = 0.99). Most of the
participants strongly agreed that SNS could be used more often for their language skills improvement and
opportunities for interactive activities.
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Figure 4. The descriptive statistics results for participants’ expectations toward social network sites (SNS)

Note: The mean score >3 indicates participants’ positive agreement, * indicates strong agreement, and #
indicates neutral agreement. The overall mean score was 3.84 with the SD 0.99, which indicates a general high
and positive consensus of participants’ expectations toward SNS use in English teaching.

4.5 The Relationship between EFL Students’ Experience, Attitudes, Perceptions, and Expectations toward the
Effectiveness of SNS

To answer the 3™ research question, Pearson Correlation Coefficients were employed. The data analysis in
Figure 5 revealed that the correlations between experience and attitudes (r = .221, p = .025), and correlations
between experience and expectations (r = .218, p = .027) were statistically significant. Furthermore, results
showed that the correlations between attitudes and perceptions (r = .463, p = .000), attitudes and expectations (r
=.508, p = .000), and perceptions and expectations (r = .796, p = .000) were statistically significant. However,
data analysis showed that experience did not significantly correlate with perceptions (r =.086, p =.393).
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Figure 5. Results from the correlation coefficient analysis for participants’ variables in the use of SNS for
English learning

Note: N =103, * means the correlation is significant at the 0.05 level (2-tailed), and ** means the correlation is
significant at the 0.01 level (2-tailed).

A multiple regression analysis was performed to determine if the model of the three variables (i.e., attitudes,
perceptions, and expectations toward SNS) predicting the variable (experience in SNS) was statistically
significant: The model was significant at the 0.05 level, R2 =.093, adjusted R2 = .064, F(3, 97) = 3.296, p = .024
(Table 2). The only significant predictor was expectations. The analysis of variance of the model is presented in
Table 3. The standardized Beta coefficients in Table 4 provide a contribution measurement of each variable to the
model.

Table 2. Multiple regression analysis summary of the three-variable model

Model R R Square Adjusted R Square Std. Error of the Estimate

1 .304° 0.093 0.064 8.2066

Table 3. Analysis of variance for the participants’ variables

Model Sum of Squares  df Mean Square F Sig.
Regression 665.917° 3 221.972 3.296 024°
1 Residual 6532.776" 97 67.348
Total 7198.693 100

* indicates the dependent variable: Experience.

® indicates the predictors: (Constant), Attitudes, Perceptions, Expectations.

Table 4. Regression coefficients analysis for the variables

Model Unstandardized Coefficients® 2?:;?5?;;;? . Sig.
B Std. Error Beta

(Constant) 17.338 5.848 2.965 .004

. Attitudes 244 .165 .168 1.486 140

Perceptions -.178- .104 -.275- -1.708- .091

Expectations 258 120 355 2.147 .034

* indicates the dependent variable: Experience.
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5. Conclusion

The findings revealed that the participants had average overall SNS experience, and they were most experienced
to Youtube, Twitter, and Instagram respectively. The findings also indicated that participants had overall positive
attitudes, perceptions, and expectations toward SNS. In addition, the correlations between experience and
attitudes, and experience and expectations were statistically significant. Data analysis also showed that the
correlations between attitudes and perceptions, attitudes and expectations, and perceptions and expectations were
statistically significant. However, experience did not significantly correlate with perceptions. The findings also
indicated that the model of the three variables (attitudes, perceptions, and expectations toward SNS) predicting
the variable (experience in SNS) was statistically significant: The significant predictor was expectations.

The study findings indicated that EFL students in the Saudi higher education institutions have positive
experience, attitudes, and expectations toward SNS. The majority of participants had a good experience in
YouTube, Twitter, and Instagram which have been proved to develop EFL listening and writing in particular.
Most of the participants strongly expressed their desire and confidence to use SNS in their language learning.
They also strongly agreed that SNS help them learn EFL and its culture, as well as make language learning more
fun. Therefore, SNS should be wisely and effectively utilized insdie & outside the classroom.

EFL students should be provided with SNS integration opportunities throughout their learning experience
through the use and experimentation of different SNS tools as a fundamental component of their EFL learning
process. Furthermore, technical support must be available to facilitate students’ adoption and integration of SNS
and to overcome any technical difficulties that they might encounter before and during the integration process.
The learning environment should also be equipped with all necessary equipment (e.g., computers, internet access,
and labs) in order to promote EFL students’ integration of SNS in their learning process.

5.1 Limitations and Suggestions for Future Study

The study results suggest that further research on SNS in EFL learning should be considered. This study
examined EFL students’ experience, attitudes, perceptions, and expectations toward SNS in English language
teaching. Future research should also examine EFL students’ learning styles and their adoption and integration of
SNS tools as well. The ICT model was adopted as a theoretical framework for investigating the relationship
between the four constructs (experience, attitudes, perceptions, and expectations). Future research should employ
other models that investigate SNS integration in educational settings. Furthermore, this study used a quantitative
approach to investigate EFL students’ experience, attitudes, perceptions, and expectations toward SNS. Future
research should employ a qualitative approach as well in order to explicate further this issue. Acknowledge the
limitations of your research, and address alternative explanations of the results.
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