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Abstract  This study analyses the opinions of school 
directors related to their levels of recognition, 
comprehension and explanation, along with their support and 
their supervisory duties in the process of the implementation 
of the curriculum. Although this study is designed 
appropriately to the qualitative research design, 
phenomenological research design is used in some cases 
which are well known but a deep comprehension cannot be 
attained. The research group is determined in terms of simple 
sampling method and consists of 28 secondary school 
directors. . The data collected through interviews is analyzed 
through content analysis. According to the results obtained, 
in terms of recognition, comprehension and explanation of 
the curriculum, the school directors are aware of the 
elements of the curriculum: Objective 89%, Evaluation 75%, 
Learning situations 57% and Content 54%. In terms of 
supports given for the implementation of the curriculum, the 
school directors stated that they had provided support in 
providing teaching tools, in creating and improving the 
learning, environment, in conduction meetings with teachers, 
supporting, encouraging and guiding them, in teaching 
planning and content organization. In terms of the task of 
controlling curriculum implementation, the results show that 
school directors fulfilled their duties in inspection of teacher, 
in compliance inspection of teaching aids, in inspection of 
the instructional plan, in the level of success on objectives, in 
student satisfaction, in inspection of learning environments, 
etc.

Keywords  School Directors, Curriculum, 
Comprehension of Curriculum, Task of Controlling the 
Curriculum 

1. Introduction
In the education process, one of the most important 

burdens in fulfilling the duties expected from school itself is 
undertaken by school directors. Despite a great organization, 
well-developed curriculums and qualified teaching staff, in 
the absence of a modern school director, it will not be able to 
achieve expected benefits of educational activities. 
Therefore, a well-trained in all aspects of school directors 
can carry on the educational duties with a success. In this 
process, a school director is charged with performing 
responsibilities such as; managing the other staff in the 
school (officers, teachers, servants, deputy principals, etc.) 
effectively, regulating the physical conditions of a school, 
developing good relationships with surroundings, following 
students’ improvement in every respect. Hence, school 
directors have a crucial role carrying out educational 
activities efficiently. 

The basic duties, powers and responsibilities of the school 
directors are to carry out the objectives of the school. The 
primary task of a school director is to manage, evaluate and 
develop the objectives of the school properly. The 
fulfillment of this primary task is closely related to the school 
directors’ knowledge of the curriculum, their support in the 
implementation of the curriculum and their role in the 
evaluation and controlling of the curriculum. The school 
directors’ comprehension of the curriculum, the support they 
provide the teachers in the implementation of the curriculum, 
their determination in the use of school facilities in the 
successful implementation of the curriculum, and their tasks 
related to the evaluation and controlling of teaching process 
may provide important contributions to the improvement of 
teaching activities. Moreover, this situation will also 
contribute to the definitions which support the idea that 
curriculum development process is perpetual and can be 
performed through application. 

One of the primary tasks in teaching-learning process is to 
increase quality of instruction. The school directors have 
substantial duties and responsibilities related to the 
improvement of quality of instruction. Lezotte [1] defines 
school as a place where there is voluntariness related to 
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commitment to the instructional goals, priorities, assessment 
procedures and accountability whereas, for Johnson[2], the 
school is a place where teachers and students are valuable 
members of the school community and where student 
success has an important place. Therefore, the school 
occupies a significant place, which increases the 
expectations from school. 

In the recent years, the world faced many scientific and 
technological developments. However, the schools did not 
develop in line with these scientific and technological 
developments: The schools are not able to meet what is 
expected from them; they are not capable of training 
individuals who can stand on his own foot; they are not 
successful in training individuals who need more common 
qualities in the globalized world. These facts suppress the 
school directors for a more effective school [3-8]. Because 
an effective school is a school which enables providing 
students’ cognitive, affective and psychomotor development 
and creating a learning environment optimally [70].  
Effective schools use appropriate physical environment, 
teaching tools and all other school resources efficiently for 
the success of students. In this sense, school directors must 
devote themselves to their jobs, must work hard when 
performing their legal duties and responsibilities, must 
develop a better vision and mission, must improve 
themselves, must learn and apply what is needed for the 
increment of the student success, must be able to perform 
required guidance and must be able to control. The directors 
of the effective schools should be leaders who are open to 
innovation, who support personal development, who 
improve personal relations in the school, who create vision, 
mission and expectations and who contribute to the 
improvement of quality of instruction through their 
behaviors which instill responsibility [9-11, 18, 23]. 

Whatever type and stage it has, the largest share in terms 
of success belongs to school directors [47-51]. The school 
director plays a significant role in formation of school 
culture by allowing students and teachers to connect the 
school [52]. In order to school directors fulfill these tasks 
successfully; they have to take into consideration teachers’ 
and other staff’s roles and expectations. By this means, 
healthy communications at the school will be established, 
school culture will take a form [53, 54] and an effective 
learning environment will be provided. On behalf of 
ensuring an efficient educational environment, school 
directors should undertake substantial roles like; sourcing 
[55, 56], supporting teachers in lesson planning process [57],  
establishing a link between sub-units with the top units in 
their schools, and making an effort for the development of a 
learning culture  among students [5]. Besides, by their 
efforts and entrepreneurial spirit and ethical values they 
exhibit, school directors should provide the highest level of 
learning and share school’s vision to individuals and 
organizations within the school and outside the school [58]. 

Considering the work done with school directors, insight 
about what features a successful school director needs to 
have can be gained. Hallinger and Murphy [58] in their study 

about examining the behavior of school directors, effective 
school directors have a role in the establishment of an 
effective communication in the school environment stated 
that, the creation of an open and fair discipline policy, the 
organizing for the teaching, occurring a positive effect on 
students’ behavior and success, improving academic 
achievements in schools, creating a common vision and the 
power-sharing. Gümüşeli [59] in his study which examining 
school directors who can manage modern schools, their 
sufficiency levels in the meaning of leadership and their 
characteristics, showed that school directors should, prepare 
plans and programs that will shape the feature of the schools  
and apply them, renew schools’ organizational and 
management structure  according to changing demands and 
expectations of society, arrange school activities according 
to the principles of learning and teaching, take student 
achievement to the center,  and obtain ethical and legal 
regulations as guidance in their work. Çelikten [60] states 
that school directors should have roles some like 
instructional leader, mediator, informative and problem 
solver. Recepoğlu [61] according to his study which 
examines school directors’ who share sense of humor in the 
workplace and its effects on teachers’ job satisfaction results 
with, the school directors who shared sense of humor in the 
workplace have more job-satisfied teachers than the school 
directors who shared less or didn’t share at all. Indeed, in 
studies that examined the relationship between humor and 
school ambiance concluded that school directors using 
humor have an important role in the formation of healthy and 
moderate school ambiance [61-65]. 

As Şişman and Turan [12] state, the traditional roles and 
responsibilities of the contemporary of school directors have 
transformed into a new view consisting of different titles 
such as leadership, communication, group processes, 
curriculum development, teaching-learning processes, 
performance evaluation, etc. Hesapçıoğlu [13] states that the 
school director should be the person who starts the learning 
process and who, through enhancing teachers’ abilities, 
creativities and devotion, supports teachers in the 
achievement of the goals of the school. Herrington [14] says 
that such a situation will suppress school directors, however, 
contemporary education directors are responsible for student 
success. School directors promote the improvement of the 
sense of justice by supporting teachers, providing source 
materials and promoting and controlling the use of these 
materials for the intended purpose [15, 16]. 

When some studies on the duties, roles and 
responsibilities of the school directors for a modern school 
are analyzed, it is stated that the roles of school directors, in 
general, are: as a teaching leader, to support teaching 
activities; to create a positive learning environment; to 
coordinate curriculum and activities; to create an effective 
school culture; to contribute to teachers’ career development; 
to manage the curriculum; to participate in teamwork; to bear 
new responsibilities caused by the increasing pressure due to 
student success [17-29]. In performing these critical duties 
and in improving the quality of instruction, the school 
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director must be a teaching leader in such duties as revising 
continually the applications in the school, giving help and 
support in the applications, and controlling the educational 
processes. According to Çubukçu and Girmen [30], in 
performing these duties and improving the quality of 
instruction, school directors must check up on teachers’ 
performances continually. 

In ISSCL (Interstate School Leaders Licensure 
Consortium Council of Chief State School Officers) 1996 
report, it is stated that, among the standards related to the 
educational leadership of the school directors, the school 
directors should have the following characteristics: The 
school directors should advocate, improve and maintain 
curriculum and a school culture which will lead to 
professional development and to the learning of all of the 
students’ success. The school directors should be able to 
make use of all resources that the school owns in order to 
create and maintain an effective learning environment [12, 
13, 15]. Besides, curriculum development activities must be 
applied studies and be continuous, and most important of all, 
in order to fulfill the goals of the school, the school directors 
should have knowledge of the curriculum, should support the 
implementation of the curriculum through cooperation with 
teachers in the implementation of the curriculum and should 
control the suitability of the curriculum. 

The opinions of the school directors related to their 
understanding and comprehension of the curriculum and 
their support in the implementation of the curriculum are of 
great importance both in increasing the quality of instruction 
and in increasing success of the school, accordingly. 
Moreover, such qualities of the school directors are also 
significant for schools to achieve their objectives, for the 
continuity of the curriculum development and for the 
realization of the expectations from the school directors in 
the national and international levels. It is important for an 
effective school that the school directors should have 
knowledge about the curriculum that they should cooperate 
with the teachers in the applications, that they should guide 
and support teaching applications, and that they should 
control and evaluate curriculum applications. 

This study aims at determining the school directors’ 
opinions related to educational curriculum. In order to 
achieve this goal, different attitudes and behaviors of school 
directors such as their recognition, comprehension and 
explanation of the curriculum of the courses their schools 
provide, their evaluation, guidance and support in the 
applications of the curriculum, and their control of the 
suitability of the teaching activities will be analyzed. In this 
sense the opinions and behaviors of school teachers related 
to recognition, comprehension and support and controlling 
of curriculum applications has great role in increasing school 
success, and it is hoped that this study will contribute to the 
literature on this subject and to the increment of school 
success. In addition, through this study, the levels of school 
directors’ knowledge on the curriculum, the support they 

provided for the application of curriculum and their 
inspection activities will be determined. 

1.1. Research Problems 

In the scope of this study, the analysis of the opinions of 
the school directors related to their recognition, 
comprehension and explanation levels of the curriculum, 
their support in the application of curriculum, and their 
inspection of the implementation of the curriculum will be 
performed in the context of the answers given to the 
following questions: 

1. What do you know about recognition, 
comprehension and explanation of the educational 
curriculum? 

2. What kind of support do you provide in the 
application of curriculum? Specify the support you 
have provided and the reasons why you have 
provided such support. 

3. While applying the curriculum, what have you done 
related to your inspection duty? Write down with the 
reasons.  

2. Method 
This study is conducted with a qualitative research 

approach. This approach offers a very special opportunity to 
focus on a subject or situation [66-68]. In this context, this 
study is designed in accordance with the qualitative research 
design. The qualitative researches, querying through specific 
methods, try to make sense of problems related to social life 
and men [31].Considered in this respect, the qualitative 
research is a technique in which the researchers investigated 
facts and events in their natural environments, and in which 
they make sense of and interpret the facts and events they 
analyzed [32]. 

2.2. Research Design 

The analysis of the opinions of school directors related to 
the curriculum to increase the quality of instruction is the 
main goal of this study. In this study, phenomenological 
research design, which is a qualitative research design, is 
applied. The phenomenological research design is used in 
cases which are well known but a deep comprehension 
cannot be attained. The aim here is to define the individuals’ 
experiences related to facts and events and the meanings they 
load them. Phenomenological researches try to explain the 
meaning of the phenomena, concepts and experiences. Their 
aim is to search for different thoughts, perceptions and 
reactions. They advocate that the reality is not in the physical 
appearance but in the behaviors and experiences of the 
individuals [31, 33, 34].Phenomenological researches may 
not put forward precise and generalizable results appropriate 
to the structure of qualitative researches, but may contribute 
to the literature and application through putting forth some 
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samples, explanations and experiences which will lead us to 
understand and comprehend a phenomenon better [32]. 
Therefore, in this study, phenomenological research design 
is used since the subject of this study is to make sense of the 
experiences and the behaviors of school directors related to 
their comprehension of curriculum, their support in the 
application and their inspection task in the implementation of 
the curriculum. 

2.3. Research Group 

This study, in the 2014-2015 academic year was carried by 
participation of school directors who are directing secondary 
schools such as; science high schools, social science high 
schools, Anatolian high schools and vocational high schools. 
While determining the school directors, simple sampling 
method is used and the study is carried out through simple 
negotiations with the school directors of the secondary 
school in the city center of Isparta. After 28 of the secondary 
school directors accepting the meeting request, the study 
group is composed by those school directors. Firstly, an 
appointment with each school director is requested. . Upon 
the approval of each school director, an interview was made 
at the specified hour, and the data were recorded. Personal 
characteristics of the interviewed school directors are as 
follows: 

5 of the 28 interviewed school director were women and 
23 of them were men. 22 of them have a Bachelor’s Degree 
and 6 of them have a Master’s Degree. As for their 
directorship experience, 6 of them have 1-5 years of 
directorship experience, 3 of them 6-10 years, 12 of them 
11-15 years, 3 of them 16-20 years and 6 of them 21 years 
and over. 15 of the interviewed school directors work in 
Vocational High Schools, 9 of them work in Anatolian High 
Schools, and the remaining 4 school director work in Science 
High School, Social Sciences High School, Sports High 
School and Fine Arts High School. To keep secret those 
school directors’ identity, codes between M1-M28 are used. 

2.4. Data Collection Tool 

Interview is defined as a predetermined mutual and 
interactive communication process based on asking 
questions and answering style for a serious purpose [32]. In 
this study, a semi-structured interview form consisting of 
three basic questions is used as data collection tool along 
with the interview technique in which the probing of these 
questions are made. The interview form consists of two parts: 
The first part consists of the questions about the sex, 
education level and directorship seniority of the school 
directors. The second part consist of the questions directed to 
the school directors and related probing questions. The 
interviews are conducted in the offices of the school 
directors and are written records are taken by the researcher. 
The questions which constitute the basis of this research and 
the probing concepts along with the questions are as follows: 

1. What do you know about the recognition, 
comprehension and explanation of the curriculum 

applied in your school? 
2. What kind of support do you provide in the 

implementation of the curriculum? Define the 
support you provide and explain the reasons. 

3. What do you do related to your task of controlling the 
application of curriculum? Explain with the reasons. 

2.5. Data Gathering and Analysis 

Data analysis is the process of exporting the meaning of 
the data.  Exporting meaning of the data involves; reduction, 
integration and interpretation of what people are saying and 
what researchers are seeing and telling [67]. The data 
collected in this study were analyzed through content 
analysis. Content analysis requires an in-depth analysis of 
the data collected and provides the opportunity to reveal new 
themes and aspects that didn’t exist before [32, 65]. 

In this study, for analyzing of data, four main phrases are 
handled. Those phases are (1) Coding data (2) Determining 
themes (3) Regulation of codes and themes and (4) 
Identification and interpretation of findings. In the first phase, 
the interview forms recorded during the interview are 
analyzed one by one in terms of the questions asked to the 
participants. Answers given to each question, the data that 
constitutes a meaningful integrity in itself and the meaning 
derived from the data are coded first. The coded data is 
converted to the code list, by this way the code list has 
fulfilled the key element for the examination and 
organization of the data. In the second phase, based on the 
codes (concepts) achieved, themes are created according to 
the similarities of the codes. While themes are created, codes 
are gathered first, and then themes are created the common 
aspects of the codes into consideration. In the third phase, the 
data is arranged according to the resulting codes and themes. 
The first hand data is presented to the reader in such a way 
that the reader may understand, identify and explain the data 
he reads. In the last phase, findings are explained, 
cause-effect relations are established, some results are 
derived from these relations, and some significant 
explanations are made. To help to ensure the validity and the 
security of the analysis, research data are examined in depth 
by different researchers, obtained categories are compared 
and agreed categories were recognized as research themes. 
Moreover, due to direct quotations are considered effective 
in reflecting the views of the individuals in qualitative 
assessments [66], some data obtained in qualitative 
assessment has been transmitted without any interpretations. 
In analyzing and modeling research data, “QSR NVivo10” 
software is used. 

2.6. Reliability and Validity 

In researches, “validity” is related to the accuracy and 
“reliability” is related to replicability of the scientific 
findings [32]. Experts have been consulted in order to 
provide the reliability and validity in this study. In this regard, 
firstly, the opinions of the experts have been made use of in 
the preparation of the interview form, and discussions with 
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the experts have been made whether the questions in the 
interview form will collect data that will serve the purpose of 
the this research. Then, in the meetings organized for the 
confirmation of the data, the researcher has informed the 
experts about the process orally, and presenting the collected 
data and the results of the study to the experts, the researcher 
has evaluated the validity of his own approach and way of 
thinking together with the experts and reached a consensus. 
The consistency of the data is evaluated in terms of 
(consensus and dissidence), and calculated using the formula 
(Consensus/Consensus+Dissidence)x100) [6]. According to 
the calculations, the percentage of minimum consensus is  
80% and the maximum is 100%. 

3. Results 
This section consists of the findings obtained through the 

analysis of the data collected for the purpose of this study. 
Analyzed through the research questions, findings have been 
presented in figures, and significant explanation, comments 
and evaluations have been given place in this section. 

3.1. Recognition, Comprehension and Explanation 
Levels of School Directors 

For the purposes of this research, the first question asked 
to the school directors is the question of what they know 
about the curriculum. They are informed that they can 
answer this question in line with the elements of curriculum 
and with the question to which curriculum seeks an answer. 
The answers of the school directors related to curriculum and 
the meanings of these questions are shown in Figure 1 as 
branch codes obtained using Nvivo computer software. 

When Figure 1 is analyzed in terms of the elements of 
curriculum, it is seen that school directors referred to 
‘objective’ with the percentage of 89% (25), to ‘content’   
54% (15), to ‘learning situations’ 57% (16) and to 
‘evaluation’ 75% (21). According to these results, it is clear 
that all of the school directors, except for three of them, 
emphasized and given meaning to ‘objective’, one of the 
elements of curriculum. It is also clear that 75% of the school 
directors tried to give meaning and explain the element of 
‘evaluation’ while almost half of the school directors tried to 
comprehend and explain the element of ‘content’ and 
‘learning situations’. Therefore, it can be deduced that the 
school directors don’t recognize and comprehend the 
elements of the curriculum completely. In addition, it is clear 
that in terms of recognition and comprehension of 
curriculum, the school directors gave answers paying 
attention to the elements of curriculum. 

 

Figure 1.  Recognition, Comprehension and Explanation Levels of School Directors. 
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Some of the opinions of the school directors related to the 
levels of recognition, comprehension and explanation of the 
curriculum are as follows: 

SD #2, “A curriculum consists of objective, content, 
learning situations and evaluation. The teaching objectives 
cover the objectives and achievements of the course along 
with the behavioral changes that should be brought about in 
the students. It is very important to take the conditions of the 
school and the environment in to consideration in order to 
actualize these behavioral changes. Paying attention to these 
conditions, teaching process is performed using suitable 
methods and technical educational tools. However, 
Exam-based evaluation creates a big problem. For me, 
university entrance exams, in particular, create important 
obstacles in bringing in the course contents.” 

SD #8, “In our school, process-based curriculums are 
applied for the last 8 or 10 years instead of the previously 
applied behavior-based curriculums. In our schools, the 
objectives of National Education in general and course 
objectives in particular are tried to be achieved. Each course 
is authentic in terms of its content which spreads through the 
years with its helix-structured subjects. Moreover, the 
subjects have the qualities that will lead to science, society, 
technology, environment-based, scientific research process 
and skills.” 

SD #20, “A curriculum should be considered in terms of 
objectives and means. The objectives of the curriculum and 
the educational objectives of the country should support 
each other. These objectives can be associated with the 
specific objectives of the course. The achievements of the 
curriculum are the objectives and the subjects are the means. 
A teacher who thinks that he has successfully transferred the 
subjects considers himself as successful. However, in my 
opinion, he may be more successful if he conducts an 
acquisition-oriented lesson.” 

According to the answers the school directors gave to the 
questions related to the recognition, comprehension and 
explanation of the curriculum, it is seen that they tried to 
comprehend and explain the course curriculums in line with 
the elements of the curriculum. The directors brought the 
objectives and achievements in the foreground about 
curriculum, and they emphasized ‘evaluation’, highlighting 
the problems related to it. In addition, they also handled 
‘content’ through objective-subject relation. It is clear that 
they tried to explain ‘learning situations’ through 
emphasizing the teaching-learning process. Hence, it can be 
said that the directors drew attention to elements of the 
curriculum and that they tried to comprehend and explain the 
curriculums in this respect. Although all the school directors 
must recognize and comprehend the elements of the 
curriculum, it is seen that some school directors did not 
mention two or more of the elements and almost half of the 
directors did not mention some of the elements. So, it can be 
concluded that the school directors do not recognize and 
comprehend the curriculum enough. 

3.2. Supports Given for the Implementation of the 
Curriculum by the School Directors 

The second question asked to the school directors is about 
the kind and reasons of the supports they provided related to 
the implementation of the curriculum. In connection with 
this question, the school directors are also asked questions 
about how they provided support in such situations as the 
achievement of teaching goals, the organization of content 
and unit, the preparation of teaching plan, the determination 
of the teaching techniques, methods and approaches, 
providing teaching tools, creating learning environment and 
the determination of teaching level. The answers the school 
directors gave and the branch codes obtained using Nvivo 
computer software is given in Figure 2. 

Figure 2 demonstrates the opinions of the school directors 
related to their support in the implementation of the 
curriculums. According to the supports which were provided 
by school directors in the implementation of the curriculum, 
support in providing teaching tools takes the first place (23, 
82%). As for the other supports, the citation percentage of 
the supports given in planning teaching and content 
organization is 71% (20), in creating and improving the 
learning environment is 64% (18), in conducting meetings 
with the teacher, supporting, encouraging and guiding them 
is 60% (17), in cooperating with private sector and following 
the latest developments is 32% (9), in conducting 
in-service-training and vocational education seminars is 29% 
(8) and in measurement and evaluation is 25% (7). The least 
cited ones are the supports given in cooperation with the 
teachers and communication (6, 21%) and in the 
determination of the teaching techniques, methods and 
approaches (6, 21%). Some of the opinions of the directors 
related to the support they provided are given below: 

SD #5,“It is important, especially in vocational and 
technical education, to learn through seeing, experimenting 
and doing. So, in collaboration with the teachers, I provide 
the teaching materials which students need in the workshops 
and practical courses from Ministry and private sector. 
Content and unit organization is the basis of an effective 
teaching. I suggest teachers to be prepared for the lesson 
and to make a plan, and I help teachers as much as possible. 
I provide collaboration between the teachers. I follow the 
innovations and developments in the sector and I inform 
teachers. I encourage teachers to participate in the trainings. 
If the learning environments do not meet the needs we cannot 
achieve quality.” 

SD #15,“It is the basis of our understanding of 
management to support our teachers in the issues of 
teaching plans, teaching tools and other teaching activities, 
while they are implementing the curriculum, that is, carrying 
out educational activities. I try to meet their need without 
creating any difficulty. I support them, because it is the 
teacher who implements the curriculum. It is also our duty to 
provide support in accordance with his/her plan. Of course 
we conduct informative meetings whenever we see some 
deficiencies. Besides, information related to such 
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deficiencies is given especially through the vocational 
seminars performed at the end of semester.” 

SD #18, “In the effective implementation of the 
curriculums, for me, there are three basic factors: 1. 
Teaching tools and environments, 2. Efficient teachers, and 
3. Students eager to learn. According to this, in our strategic 
plans, we aim at creating better learning environments: 
creating a better classroom environment, a better laboratory, 
a better practice environment and a better sports field. 
Firstly, I want a list of the tools needed and then I try to 
supply these tools. Proper teaching environments will make 
learning and teaching more effective. Supported teacher 
becomes efficient. Proper teaching environments will create 
desire in students for learning.” 

When the opinions of the directors are analyzed, it is seen 
that the directors created teaching environments and met the 
needs of the teachers according to their requirements and that 

the directors tried to do these with the opportunities provided 
by the Ministry of National Education and private sector. 
Moreover, it can be said that the implementation of the 
curriculums is important, that the implementers of the 
curriculums are the teachers, and that the deficiencies arises 
during the implementation is tried be eliminated through 
meetings and seminars. In addition, it is clear that the school 
directors put an emphasis on the opinions related to the idea 
that proper teaching environments was necessary for an 
effective teaching and that proper environments increased 
teaching efficiency and created desire in students for 
learning. Besides, it can be inferred that the directors 
supported, guided and encouraged teachers for an effective 
teaching. All these demonstrate that the director have 
provided important supports in respect of providing teaching 
tool, improving teaching environments, guide and encourage 
teachers and making teaching plans. 

 

Figure 2.  The opinions of the school directors related to supports given for the implementation of the curriculum. 
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Figure 3.  The opinions of the school directors related to their task of controlling curriculum implementation. 

3.3. The Opinions of School Directors Related to Their 
Task of Controlling the Curriculum Implementation 

The last question asked to the school directors is about 
their task of controlling the implementation of the 
curriculums and about the reasons. In line with this questions, 
the directors were asked some probing questions like what 
kind of tasks they performed in order to control the teaching 
objectives and evaluation of teaching plans, the 
appropriateness of teaching approaches, techniques and 
methods, the appropriateness of teaching environments, and 
the sufficiency and appropriateness of tools. Answers given 
to these questions and the branch codes, related to 
controlling tasks, obtained using Nvivo software is presented 
in Figure 3. 

When Figure 3, which shows the school directors’ tasks of 
controlling the implementation of the curriculum, is 
analyzed, it is seen that inspection of the teachers has the 
highest citation (23, 82%). 15 school directors (54%) cited 
controlling task of the appropriateness of the teaching 
environment and tool, 13 school directors (46%) cited the 
task of controlling the teaching plans, and 8 school directors 
(29%) cited the tasks of controlling the level of success on 
objectives, student satisfaction and the inspection of the 
teaching environment. Related to the school directors’ task 
of controlling, the first striking controlling task is the 
inspection of the teachers. Then, it is seen that the school 
directors inspected the appropriateness of teaching 
environment and tools. Besides, it can be said that the tasks 
of controlling of teaching plans and controlling of the level 
of success on objectives were cited substantially. Some of 
the opinions of the school directors related to their task of 
controlling the implementation of the curriculum are as 
follows: 

SD #9, “Effective teaching is possible through effective 
learning environments. In this respect, the first thing, I think, 
I should do is to inspect the availability of appropriate 
teaching environments. For this reason, I inspect the 
environments like classroom environment, laboratories, 
workshops, etc. in respect of tools and teaching materials. In 
accordance with the relevant legislation, I attend the classes 
each teacher and I try to evaluate what teachers do—not do 
related to teaching objectives and achievements in terms of 
efficiency. One of the most important tools, even the road 
maps, in the implementation of the curriculums is the 
teaching plans, activity plans. I control the originality of 
teaching plans, since these plans are mostly downloaded 
from the internet and slight changes are made on the 
downloaded plans. Such a situation leads the teacher to 
laziness, and the teacher finds it difficult to implement the 
plan he/she did not prepare. This reduces the teaching 
efficiency. When such situations are faced, teachers should 
be made to prepare their own plans.” 

SD #17, “In the inspections we performed, as the 
administration, we constantly exchange ideas with our 
teachers and students. Whenever we see a defect, we conduct 
meetings with our teacher, determine a strategy and try to 
correct deficiencies. The success of the curriculums is 
depends on the improvement of teaching environments, on 
the provision of required tools for each course, on the 
preparedness of the teachers for the courses and on the 
teaching activities performed by the teachers to meet the 
objectives. Teachers are forced to make exam-based 
evaluations especially because of the university entrance 
exams. In this respect, we also inspect our teachers in terms 
of making exams which will provide the achievements of 
teaching objectives. However, our teachers are think that 
they need much help on this issue. So, we conduct seminars.” 
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SD #24, “As a director, I inspect the teaching 
environments of my school. If there is a lack of tools and 
materials, I observe and then I organize meetings with my 
teachers about this issue. I attend the classes of teachers, I 
inspect whether they teach according to the teaching plan, 
and I observe the classroom activities of the students. I want 
branch teachers to conduct lessons in cooperation. I try to 
control the exams and provide execution of the joint exams 
which consists of questions that will correctly measure 
teaching objectives. With the perception that the success will 
be the success of all of us, I appreciate and encourage my 
teachers.” 

When related opinions of directors are considered, it is 
understood that among the controlling tasks the school 
directors emphasize, the inspection of teachers in classroom 
environment is the first and that the inspection of teaching 
environments and the inspection of tools is the second. We 
can say that the next controlling tasks are the conduction of 
teaching activities deliberately and the conduction of proper 
evaluation. Therefore, in respect of the task of controlling the 
implementation of the curriculum, it can be said that the 
school directors focused on their tasks of controlling 
including the inspection of teachers, the appropriateness of 
teaching environments and tools, the ensuring of the 
preparation of teaching plan, the ensuring of the evaluation 
appropriate to teaching objectives and the determination of 
student satisfaction. 

4. Discussion 

According to the results obtained in this study, related to 
the recognition, comprehension and explanation of the 
curriculum, it is seen that the school directors try to 
recognize, comprehend and explain the curriculum in terms 
of the elements of the curriculum. The result is positive about 
objectives of the curriculum and the evaluation of the 
curriculum whereas it can be considered negative in terms of 
content and learning situations. The results can be associated 
with the amount of the citations to the elements of the 
curriculum by the school directors (Figure 1). For instance; 
89% of the school directors (25) cited objectives and 75% of 
the school directors (21) cited evaluation. It is possible to 
evaluate these results as positive. The citation percentage of 
content is 54% (15) and the citation percentage of learning 
situations is 57% (16). In terms of the success that can be 
achieved from the curriculums, it can be thought-provoking 
that almost half of the school directors did not cite content 
and learning situations, and that they are unaware of half of 
the elements of curriculum. It reveals clearly that the school 
directors are inadequate in curriculums since none of the 
directors mentioned all the elements of curriculum in their 
opinions related to their level of recognition, comprehension 
and explanation of the curriculum. For an effective and 
successful school, this situation may lead to negative 
consequences in terms of the support the school directors 
provide in the implementation of the curriculum and in terms 

of their controlling task of the implementation of the 
curriculum. 

Considering the findings related to the support the school 
directors provided in the implementation of the curriculums, 
it is seen that the directors provided support in providing 
teaching tools (23, 82%), in planning teaching and content 
organization (20, 71%), in creating and improving the 
learning environment (18, 64%), in conducting meetings 
with the teacher, supporting, encouraging and guiding them 
(17, 60%), in cooperating with private sector and following 
the latest developments (9, 32%), in conducting 
in-service-training and vocational education seminars (8, 
29%) and in measurement and evaluation (7, 25%), in 
cooperation with the teachers and communication and in the 
determination of the teaching techniques, methods and 
approaches (6, 21%). The results can be associated with the 
amount of the citations to the support given by the school 
directors (Figure 2). In terms of the supports the school 
directors provided in providing teaching tools, in planning 
teaching and content organization, in supporting, 
encouraging, motivating and guiding the teachers, in 
collaborating with the teachers and in following innovations 
and developments, it can be inferred that the school directors 
have provided significant support. It is clear that, in the 
implementations of the curriculum, the appropriateness and 
the sufficiency of teaching tools and environments is very 
important, and support should be provided on this issue. The 
most important support that should be provided in the 
application of the curriculums to the teachers who are the 
implementers of the curriculums are the support of teaching 
environments and teaching tools. One of the most important 
supports provided in increasing the efficiency of teaching is 
the conduction of teaching activities deliberately and the 
content organization. The number of the directors who stated 
that they have provided such supports is at a rate that cannot 
be underestimated (71%). It can be said that this is an 
important finding. 

School directors can be educational leaders, and they must 
be. The educational leaders who have experience, moral 
commitment and strong leadership skills may turn their 
schools into teaching centers. This is the result of their 
leadership qualities. At the same time, to create an efficient 
teaching environment in the school and to talk to the teachers, 
the students and the other staff frequently and evaluate the 
situations are among the expected duties of an educational 
leader. Especially, talking to teacher about the issues related 
to education, sharing experiences, making guidance, 
appreciating and encouraging will be influential in 
increasing the success of the school. The result of the study 
related to the support given in the implementation of the 
curriculums (conducting meetings with the teachers, 
seminars, encouraging, guiding, creating effective teaching 
environments, student satisfaction, etc.) will help the school 
be learning environment and will make the school be a 
teaching center, an environment which will provide learning 
for everyone, that is to say, it will help the school be a 
learning environment not only for the students but for the 
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teachers and for all the stakeholders as well. These results 
overlap with the view that the school directors’ talking to the 
teacher about their professional experiences and estimating 
their opinions will increase the success of the school and 
have positive effects on the quality of education [37, 38]. In 
accordance with the results of this study (conducting 
meetings with students and paying attention to student 
satisfaction, Gurr, Drysdale and Mulford [28], in their study, 
state that the talks between the school directors and the 
students related to educational topics are effective in 
student’s developing a sense of identity and self-confidence. 
Thus, these results can be evidence that the results obtained 
through this study emphasize important points. 

School directors’ communicating with teachers, students, 
and other staff with a humorous approach affect the success 
of the school. Studies such as [14, 22, 45, 61-65] showed that 
humorously speaking done by school directors increases 
students’ and teachers’ performance by providing an 
effective communication and enhancing them a sense of 
belonging. The results derived from the research such as 
collaboration with teachers, conducting a meeting with them, 
encouraging and guiding them will be able to provide 
important contributions in terms of increasing the 
performance of the teachers and creating a positive school 
climate. In addition, it is stated that school directors have a 
crucial role together with teachers, students and other staff in 
creating an efficient school culture [45, 52-57]. In order to 
form a decent school culture, it’s significant that school 
directors should make all his employees feel valued. One of 
the best ways of achieving that is school directors should 
taking into consideration the roles and expectations of its 
employees and establishing a realistic communication with 
them. Also Fullan [5] and [40], demonstrated that a positive 
communication affects academic success. Besides, Çelikten 
[22] and Printy [41] focuses on the importance of the positive 
interaction between school directors and teachers in the 
process of increasing the quality of education. From the 
results it can be said that the research supports collaboration 
with teachers, creating a positive learning environment, 
collaboration with private sector and following the latest 
developments. Once again, some research claimed that 
positive communication and support for collaboration 
behaviors increase the success of the school and teaching [7, 
15, 42, 43]. Results related to the support of school directors 
for curriculum is similar with the results of studies in the 
literature. These results may be a proof that the results 
obtained from the research emphasize significant points. 
School directors’ effective communication culture and 
school culture they generated in the school may provide an 
effective relationship and cooperation among all. It is 
possible to say that all these results gives importance to 
research enrich it. 

The effective communication culture which the school 
directors create may lead to an effective relationship and 
cooperation between everyone in the school. [39, 40, 43] 
suggest that positive communication affects school success. 
Likewise, Printy [41] points out the importance of the effect 

of positive interaction between the teachers and the directors 
in the process of improving teaching quality. It can be said 
that these results support the results of this study in terms of 
the collaboration with the teachers, the creation of an 
effective teaching environment, the collaboration with the 
private sector and following the innovations. In addition, 
according to the findings of some researches, the positive 
approaches of the school directors toward positive 
communication and collaboration increase school success 
and success of education [7, 15, 41-43, 46]. All these results 
not only show the importance of but also add value to the 
results of this study. 

Considering the findings related to the school directors’ 
task of controlling the implementation of the curriculums, it 
is seen that the school directors have fulfilled their tasks of 
inspection the teachers (23, 82%), inspecting the 
appropriateness of teaching environments and tools (15, 
54%), inspecting teaching plans (13, 46%), inspecting the 
level of the achievement of objectives and inspecting student 
satisfaction (8, 29%). It is possible to say that, the results can 
be associated with the amount of the citations to the tasks of 
inspection by the school directors (Figure 3). The most 
striking task related to the school directors’ tasks of 
controlling is that of inspection of teachers. What follows 
inspection of the teachers is the inspection of teaching tools 
and teaching environments. related to their the tasks of 
controlling, it is seen that a considerable amount of the 
school directors also cited the inspection of teaching plans 
and the inspection of the achievement level of objectives. 
Some studies relating to the inadequacy of the physical 
facilities of the school [69] and Canbazoğlu etc. [57], they 
stated that inadequate physical conditions negatively affect 
academic activities. There is no doubt that in schools, 
provided adequate physical conditions, educational activities 
will be carried out in a better way. The results of this study 
and also a great majority of the school director group support 
that school directors should examine the physical conditions 
of the school and support teacher correcting those physical 
deficiencies. 

These results demonstrate that the school directors have 
carried out significant duties in terms of their physical 
inspection tasks like the improvement of teaching 
environments and the provision of hardware needs along 
with their inspection tasks related to formal rules like the 
process of planning and the achievement level of teaching 
objectives. Yılmaz [44] emphasizes that the borders of the 
school directors’ tasks of controlling related to curriculums 
should be expanded to inspect the classroom activities of the 
teachers and to improve the educational activities through 
establishing a close relationship with the teachers. According 
to the results obtained, it is evident that the school directors 
participating in this study are inadequate in terms of 
curriculum since all the participating school directors did not 
cite all of the inspection and controlling tasks, or only some 
of them did so. However, without waiting the improvements 
in inadequate physical conditions, it should be noted that the 
work should be carried out in the best possible way in the 



2666 The Analysis of the Opinions of School Directors about Their Knowledge of the Curriculums and Their Support and   
Control in the Implementation 

current circumstances. As Çelik [45] states, it would be 
unrealistic to expect from the school directors who do not 
have a training related to educational management to 
perform their roles appropriately. A successful school 
director should use the power granted to him as not to disturb 
the staff working with him and by being an idealist, he 
should be a model for his personnel. It can be said that, in 
addition, a school director should create an environment 
which enables employees take place voluntarily and 
contribute extra effort for success of the school and instead 
of using all his authority by himself, he should share it with 
his employees. 

5. Conclusions 

According the obtained results related to the opinions of 
school directors in terms of their levels of recognition, 
comprehension and explanation of curriculum, it is seen that 
school directors are familiar with ‘objective’ (%89), with 
‘content’ (54%), with ‘learning situations’ (57%) and with 
‘evaluation’ (75%).From the findings related to the support 
the school directors provided in the implementation of the 
curriculums, it can be deduced that the school directors have 
provided support in supplying teaching tools, in planning 
teaching and content organization, in improving the teaching 
environment, in conducting meetings with the teachers, in 
encouraging, supporting and guiding them, in cooperating 
with the private sector, in following the novelties, in 
conduction in-service training and vocational seminars, in 
evaluation, in the determination of strategy, method and 
technique, in communication and in collaborating with the 
teachers. When the findings related to the school directors’ 
task of controlling, it is clear that they give priority to fulfill 
their controlling tasks like inspecting the teachers, inspecting 
the appropriateness of teaching environment and tools, 
inspecting teaching plans, inspecting the appropriateness and 
achievement level of objectives, inspecting student 
satisfaction and inspecting the teaching environment. 

6. Suggestions 

In the light of the findings obtained, the following 
suggestions can be made in order to contribute to the practice 
and literature on this subject: 
 Courses and workshops related to the process of 

curriculum development, the support to be provided 
in the implementation of curriculums and the tasks of 
controlling to be carried out in the implementation of 
curriculums should be included in the process of 
training school directors. 

 In the process of determination and employment of 
school directors, their competence related to 
curriculums should be taken into account. 

 The competence of school directors related to their 
recognition, comprehension and explanation of 

curriculums, the support they should provide in the 
implementation of the curriculums and their tasks of 
controlling the implementation of the curriculums 
should be improved through in-service training. 

 The competence of school directors related to their 
recognition, comprehension and explanation of 
curriculums, the support they should provide in the 
implementation of the curriculums and their tasks of 
controlling the implementation of the curriculums 
should be inspected. 

 School directors should be encouraged and rewarded 
in terms of their competence related to curriculums. 
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