














9 In the Francophone tradition, the academic disciplines are designated using the 
term disciplines scienti!ques, which encompasses all the disciplines that make up the 
system of the sciences. !is includes the natural sciences (biology, chemistry, phys-
ics, etc.), mathematics, and the humanities and social sciences (history, geography, 
etc.). Stichweh (1991) has shown that disciplinary di"erentiation can be traced back 
to the system of the so-called sciences that progressively became established in the 
18th century, in opposition to a model based on knowledge produced and controlled 
from the outside. !e previous model had been based on erudition as a common 
form of knowledge and as a mode for organizing, preserving and exposing this his-
torically accumulated knowledge: “[T]he di"erentiation of the disciplines . . . is . . 
. a mechanism for systems’ self-organization that replaces organizing interventions 
from the outside” (p. 21), essentially the interventions of the Church and then the 
prince. !ese scienti#c disciplines can be found in the form of disciplines scolaires 
(school disciplines) in the education system. It is worth mentioning that the school 
disciplines are not scienti#c disciplines. As we have shown based on numerous 
French and English speaking authors (Lenoir & Hasni, 2006), the school disciplines 
essentially come from four sources: some are extensions of the scienti#c disciplines 
(examples: mathematics and chemistry); others are a result of societal issues (exam-
ples: languages and morality); some are a product of the history of schools (example: 
grammar); and still others stem from interactions between society, school and sci-
enti#c knowledge (examples: geography and ecology). In all of these con#gurations, 
the school disciplines contain varying quantities of elements that are not scienti#c 
knowledge, such as values, political orientations, etc. In addition, because they come 
under a logic of transmission rather than a logic of research, the school disciplines 
are characterized by contents that are “congealed” (frozen in time) and o$en simpli-
#ed. Finally, it should be noted that the Francophone world distinguishes between 
object-disciplines, taught disciplines, and contributing disciplines (which shed light 
on, support and enrich the object-disciplines). !e contributing disciplines include 
epistemology, sociology, psychology, anthropology, etc. On the notion of discipline 
itself, see for example Heckhausen (1972), Flexner (1979), Klein (1990, 1996), Stich-
weh (1991), Messer-Davidow, Shumway and Sylvan (1993), Weingart (2010), Repko, 
Szostak and Phillips Buchberger (2014).







10 Berger and Luckmann (1966) distinguish between primary and secondary 
socialization: Socialization is an “ontogenetic process . . . that can be . . . defined 
as the individual’s consistent and ongoing installation within the objective world 
of a society or a sector thereof. Primary socialization is the first socialization that 
the individual undergoes during childhood, thanks to which he or she will become 
a member of society. Secondary socialization consists of any subsequent process 
that allows the already socialized individual to be integrated into new sectors of the 
objective world of society” (p. 179). In the Francophone logic, primary socialization 
is first and foremost the responsibility of the family and not the school.











17 The complete version can be consulted at http://www2.ed.gov/legislation/
GOALS2000/TheAct/index.html.
















































































