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The purpose of this study is to identify whether there is a relationship between learning Turkish as a
foreign language, and to what extent, if there is such a relationship. A screening model was used in this
qualitative research study. Finding out the existence of a relationship between the subjects’ self-
confidence, and their success in learning Turkish as a foreign language was aimed without modifying
or influencing them. Participants of the study included 53 students attending A1 level Turkish as a
foreign language program of the Aristotle University of Thessaloniki. Two different tools including a
survey and a final exam were used to collect data. The final exam results and the survey data were
transferred into SPSS. All percentages, statistical comparisons, and ratings were figured out using the
SPSS software. At the end of the study, it was concluded that subjects with higher self-confidence were
more successful than the subjects with lower self-confidence, and self-confidence led to a more
positive outcome in learning Turkish. It was also concluded that speaking more than one language had

a positive effect on learning Turkish.
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INTRODUCTION

According to the dictionary of modern Turkish by Turkish
Language Association, self-confidence is a feeling of self-
assurance. On the other hand, according to Rubio
(2007), the most recognized definition is a feeling of self-
competence required to handle basic problems in life,
and be happy. Self-confidence means an individual’s self-
assessment and self-esteem (Timirli, 2013; Annissa and
Hacene, 2011). Self-confidence is a sense that has been
present in every individual since their childhood, and that
has two main components such as /lovability and
competence (Mutluer, 2006, p. 8). Based on these
definitions, self-confidence can be considered as a

cognitive human perception that plays important roles in
fulfilling basic human requirements such as happiness
and success. Self-confidence can play an important role
not only in school life but in personal and social lives as
well, and therefore, at every stage of life towards
success. It is evident that self-confident students are
enthusiastic, study harder, have higher motivations, and
do not quit when difficulties confront them (Bong, 2002;
Pajares and Miller, 1994; Zimmerman and Kitsantas,
2005). This can be seen as a positive effect of self-
confidence on students’ achievements. Bandura (2006)
explains this in association with being purposefulness.
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Bandura suggests that purposefulness has an effect on
individuals with certain purpose to make future plans and
have strategies. High motivation in self-confident foreign
language students who can stand firm against any
hardship can be associated with the purposefulness
linked to their self-confidence in foreign language
learning.

Rubio (2007) in the volume of the book about the
correlation between the self-confidence and foreign
language learning, named Self-Esteem and Foreign
Language Learning, edited by him mentions that generally
two topics are discussed in self-confidence studies. These
are (1) self-confidence; a result of or cause of academic
achievement, and (2) the relation between academic
achievement and self-confidence. Rubio suggests that
these studies have different outcomes. It can be claimed
that there is a correlation between competence and self-
confidence. According to Rubio (2007), these two
concepts are discussed under two titles such as activity
and achievement. Some researchers suggest that there
is a correlation between the sense of self-competence
and the cultural background of individuals (Dessi and
Zhao, 2011; Heine et al. 2001; Kobayashi and Brown,
2003). The expectations of the society and the individual’s
competency to meet those expectations can influence the
development of competency. Various factors can lower
self-confidence; for instance, an individual seeing himself
competent for a job may hesitate to start the job because
of his or her low self-confidence.

An individual who sees himself competent with
language learning might think that he will not be
successful in the classroom can be considered as lacking
i self-confidence. Rubio (2007) states that cognition is
the center of self-confidence, that success or failure is felt
cognitively. This brings us to the conclusion that self-
confidence is a sense (cognitive) just like anxiety and fear
in humans. Many different factors may lead to anxiety
and fear just like many different factors may increase or
decrease self-confidence. Clark’s (1994) study conducted
about low self-confidence provided one of the most
remarkable findings. According to Clark’s study, students
who live away from their parents for short or long terms,
or who have parents who do not show much interest in
them lack in self-confidence. Therefore, the family factor
can be effective on the development of self-confidence in
young students. Other researchers state that emotional
bonds between students and their parents have effects
on the development of self-confidence in them and hinder
their success (Elliot and Church, 1997; Elliot and
McGregor, 2001; Grant and Dweck, 2003). Over-
protective parents may hinder the development of self-
confidence in little children. Parents who do not want their
children to struggle alone against difficulties may cause
their children to lack in self-confidence, and deprive them
of the feeling of success, if they solve all problems before
theirchildren. Criticizing children’s personalities, comparing

their achievements with other children’s achievements,
and saying to children “you cannot do it” can be
considered one of the factors that hinder the
development of self-confidence in children.

Self-confidence and foreign language learning

In a number of research conducted by different
researchers, both positive (Klein and Keller, 1990;
Lawrence, 1996) and negative (Roy et al.,, 2003)
correlation between self-confidence and foreign language
learning were found out. Rubio (2007) explains this
situation by claiming that concept of self-confidence is
hard to understand semantically or it can be understood
differently. Rubio states that self-confidence has both
psychological and social aspects. Low self-confidence
may have a negative effect on foreign language learning
alongside with many other possible themes. According to
Rubio (2007), low self-confidence may lead to some
psychological conditions such as sense of insecurity,
fear, anxiety, and antisocial behaviors. This may be the
case in foreign language learning too. At least, due to low
self-confidence, the student will not be able to make a
good start in foreign language learning, because low self-
confidence affects students’ learning motivation (Bong,
2008; Pajares and Miller, 1994). An individual who lacks
in self-confidence will most probably have a negative bias
towards the course and the classroom. A student will
have constant negative feelings like fear of failure, being
inadequate, fear of humiliation, and anxiety towards the
teacher and course during the class, and refrain from
speaking and participating in classroom activities. Low
self-confidence can lead to foreign language anxiety
(Bagis, 2007; Gardner and Maclintyre, 1989; Horwitz et
al. 1986). The foreign language learning abilities of
students lacking self-confidence cannot be revealed.
Such students cannot socialize properly and refrain from
speaking in the classroom.

According to Rubio (2007), there is a correlation
between foreign language learning and classroom
atmosphere. Foreign language learning classrooms must
promote self-confidence. Therefore, creating an environ-
ment in which each student will feel self-confident can be
considered important. The classroom environments in
which students can answer questions without hesitation
express themselves without any fear or anxiety of making
a mistake or being humiliated by their teacher even if
they make a mistake will promote their self-confidence.
Therefore, teachers’ behavior, feedbacks, and questions
they ask to students, and the language teaching activities
they are required to take part in are directly correlated
with their self-confidence.

Encouraging students to act and speak correctly, giving
them feedbacks -especially positive feedbacks- instantly,
and offering them in-class activities they will enjoy can



improve their self-confidence. Looking at the correlation
between classroom and self-confidence from Bandura’s
perspective (2006), there is a strong correlation between
an individual’s sense of self-confidence (and self-
competence) and the social group he is in. People are
inclined to think like the social group they are in.
Therefore, a student’s sense of self-confidence can be
promoted by other students’ sense of self-competence
and self-confidence in a foreign language learning
classroom with students high in self-confidence.

When mentioning the key points of achieving success
in foreign language learning, Arnold (2007) emphasizes
that communication among individuals in classroom
brings success faster than any material and technique.
Ensuring a good communication with students is an
achievement of success for foreign language teachers.
Only self-confident teachers and students can achieve
this success. Self-confident teachers feel comfortable in
classroom, and can convey their messages to students
without disturbing them. Their calm and confident nature
and actions can promote students’ self-confidence
(Krashen, 1982; Maclintyre and Clement 1977; Oner,
2008).Self-confidence may help foreign language
teachers communicate with their students, and promote
their students’ self-confidence. Studies researching self-
confidence (and self-competence) demonstrated that
self-confident teachers could have an effect on their
students’ achievements and motivations (Gibson and
Dembo, 1984; Chacon 2005; Eryaman et al. 2013). Self-
confident teachers are not complex in nature, can create
a relaxed classroom atmosphere for their students,
entertain their students while teaching a lesson, teach a
foreign language without boring them, act carefully not to
lower their students’ self-confidence when they need to
correct their mistakes, and keep students away from
anxieties in classroom, because they do not demand any
performance beyond their students’ capacities. Therefore,
self-confident foreign language teachers can contribute to
their students’ achievements. Achievement of success
plays a role in increasing self-confidence. Teachers
should be able to explain clearly what they demand from
their students in foreign language classes; in other words,
they should be able to explain the purpose of language
programs clearly. This will help students to relax, and
increase their self-confidence in foreign language
learning. Some examples of teacher behaviors and
classroom atmosphere that may increase or decrease
students’ self-confidence in foreign language learning are
as follows (Figure 1).

It seems that former studies researching the correlation
between the achievement of learning Turkish as a foreign
language and self-confidence were insufficient. This study
aims to fill this gap. The study was on the students who
are learning Turkish outside Turkey (in Greece), and this
can be seen as an added value, because practicing the
learned language outside the classroom was not
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possible, and the opportunity of testing the effect of this
handicap on the students’ self-confidence for foreign
language learning was available.

In this study, participants’ general self-satisfactory
level, their own idea about competence of overcoming a
work, and whether they think that their individual abilities
tend to increase with hard work were researched. At the
end of the study, these results were compared with
participants’ Turkish class achievements. To exemplify,
Turkish class achievements of students who are always
self-confident were compared with those who are not
satisfied with their achievement in the same class.
Students’ self-confidence about foreign languages was
also researched in this study. The state of considering
themselves as sufficient towards foreign languages,
number of foreign languages, and the case of thinking
that there might be some topics that cannot be learnt
despite hard work were researched. Those results also
were compared with  students’ Turkish class
achievements. For example, what is the correlation
between Turkish class achievements of students who
consider themselves competent about foreign languages
and the achievements of students who do not consider
themselves competent about foreign languages? Those
cases were researched in this study.

The purpose of this study is to identify whether there is
a correlation between learning Turkish as a foreign
language and self-confidence, and in what extent, if there
is a correlation.

The research questions to be answered according to
the purpose of the study:

a. How are the subjects’ senses of competency about
their self-confidence?

b. How is the subjects’ self-confidence in learning a
foreign language?

c. What correlation exists between self-confidence and
achieving success in foreign language learning?

METHOD

Information about the model, population, sampling, data collection,
and data analysis used in the study are given.

Research design

A screening model was used in this qualitative research study.
Screening models are the research models aiming to describe a
past or present situation as it is/was without attempting to modify, or
influence them (Karasar, 2012, p. 77). The subjects’ self-confidence
was revealed without modifying or influencing them. The research
was carried out using a relational screening model. Relational
screening models are the research models used to find the
existence and/or the degree of covariance between two or more
number of variables (Karasar, 2012, p. 81). In this study, it was
aimed to identify the correlation between the subjects’ achievements
of learning Turkish as a foreign language and their self-confidence,
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Situation or Behavior

¥

Humiliating students when they make language

mistakes

Expecting outstanding success
language learning

Explaining the language program clearly

Language teacher’s low level of self-confidence

A relaxed foreign language class atmosphere

Expected Result

¥

Decrease in self-confidence

Decrease in self-confidence

foreign

Increase in self-confidence

Decrease in self-confidence

Increase in self-confidence

Decrease in self-confidence

A stressed foreign language class atmosphere

Figure 1. Examples of behaviors and classroom atmosphere to increase or decrease self-

confidence in foreign language learning.

Table 1. Subject distribution according to age and sex.

Sex f %  Age f %
Man 5 94 18-20 6 11,3
Woman 48 90,6 21-23 42 79,2
Total 53 100 24 andover 5 94
Total 53 100

and the extent of the correlation.

Participants

The target population of the study included 53 students attending
the A1 (beginner level) Turkish as a foreign language program of
the Aristotle University of Thessaloniki in Greece. The researcher
was a teacher teaching Turkish as a foreign language at the
Aristotle University of Thessaloniki. The study included all students
attending the A1 level program. All of the students were Greek, and
they were attending various programs at the Aristotle University of
Thessaloniki.

Table 1 shows the distribution of the subjects according to sex
and age. 9,4% of the subjects were men (5 men), and 90,6% of
them were women (48 women). Majority of the subjects (79,2%)
were in 21-23 age group.

Table 2 shows the distribution of the subjects according to the
number of foreign languages they were able to speak. 5,7% of the
subjects (3 subjects) were able to speak only one foreign language,
28,3% (15 subjects) two foreign languages, 39,6% (21 subjects)

Table 2. Subject distribution according to the
number of foreign languages they speak.

Number of foreign language f %

1 3 5,7
2 15 28,3
3 21 39,6
4 or more 14 26,4
Total 53 100

three foreign languages and 26,4% (14 subjects) four or more
foreign languages.

Data collection tools

Two different tools, including a survey and a final exam were used
to collect data for this qualitative research study. The survey was
prepared referring to the article Correlation Study between Self-
Concept and Foreign Language Achievement by Anissa and
Hacene (2011). The questionnaire prepared by the researcher for
the survey was edited by a Turkish Language instructor. For this
reason, an extra pilot data collection was not needed. The
questionnaire was assessed by two instructors from TOMER
(Canakkale University Turkish Language Center). Finally, the
questionnaire was translated into Greek language by a native
Turkish speaker, PhD student studying Greek at the Aristotle
University of Thessaloniki. The subjects were surveyed using the
questionnaire in Greek language.



Survey questions were asked to participants to find out the level
regarding their own (a) and their foreign language learning self-
confidence. While first seven items of survey are related to
individual self-confidence (Are you satisfied with yourself in general,
to what extent do you think you have good traits, and etc.), other
five items are about participants’ language learning experiences (I
think | have ability of learning a foreign language, | am confident
that | will be successful in foreign languages, and etc. See Annex

1).

Spelling and dictation of survey questions prepared by
researcher were evaluated and reviewed by Turkish Education
assistant professor at Canakkale Onsekiz Mart University. Context
evaluation of survey questions was realized by two different
instructors of Canakkale University Turkish Language Center.
Upon feedback from instructors, a change has been made in the
seventh question of questionnaire and “towards foreign languages”
statement was added to the beginning of survey item. With its last
revised version, questionnaire was translated into Greek by an
expert who is studying doctorate at Thessaloniki Aristo University in
Greek and whose mother tongue is Turkish. Finally, questionnaire
in Greek was translated into Turkish by a bilingual undergraduate
student studying at Thessaloniki Aristo University and it was
assessed by Turkish Language Center instructors both linguistically
and contextually. Survey in Greek was distributed to participants.

The survey included twelve closed-ended questions. Seven
questions were designed to find out the subjects’ self-confidence
towards their competencies. The other five questions were about
the subjects’ self-confidence in foreign language learning (see
Annex 1). In the first seven questions, the subjects’ were asked (1)
if they were pleased with themselves in general, (2) about the good
traits they thought they had, (3) if they were helpful to others, (4) if
they thought they were competent in general, (5) if they were
competent to succeed in anything when they want to, (6) if they
thought their individual skills could be improved, and (7) if they
sometimes thought themselves incompetent. In the remaining five
questions which were designed to find out their self-confidence, the
subjects were asked (1) if they liked foreign languages, (2) the
number of foreign languages they learned, (3) if they thought they
had competence with foreign language learning, (4) if they were
self-confident, and believed that they would succeed in foreign
language learning (2 questions).

The second data collection tool used in this study was a 25-
question final exam. A test designed to evaluate the subjects’
achievements in learning Turkish was prepared by the researcher
who was also the course teacher, and the test included the topics
studied in the course. Upon preparing exam questions, it was
evaluated by GCanakkale University Turkish Language Center
instructor. Four marks were awarded for each question, and the
highest mark a subject could get was 100.

The test included 22 multiple choice; two matching, and one
true/false questions (see Annex 2).

Data Analysis

The survey data were transferred into the SPSS 15.0. Data were
analyzed using descriptive analysis. Data analysis was realized
using percentages, statistical comparisons, ratings and crosstabs.
Statistics related to the first and second questionnaire survey items
(participants’ general self-satisfactory level, considering themselves
supportive to others, their behaviors towards foreign languages)
was shown as depicting frequency and percentage.

The third research question of the research is to research the
correlation between self-confidence and foreign language
achievements of the participants. At this stage, participants’ exam
averages, minimum and maximum value of exams were provided.
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Table 3. Distribution according to the
answers to the question “Are you
pleased with yourself in general?” asked
to the subjects.

Are you pleased? f %
Always 20 37,7
Sometimes 33 62,3
Never - -
Total 53 100

Table 4. Distribution according to the
answers to the question “how many good
qualities do you think you have?” asked to
the subjects.

How many qualities?  f %
Many 24 453
Some 29 54,7
Very little - -
Total 53 100

Exam averages were compared with the participants' questionnaire
items intended for self-confidence with the help of the cross tables.
The final exam results were transferred into the SPSS, just like the
survey data. The survey data and the final exam results were
matched to obtain the statistical data and thus all data necessary
for statistical results were achieved.

RESULTS

This section includes the study outcome and findings
associated with the sub-purpose groups.

Findings associated with first research question

First research question of the study includes the findings
based on the answers to the question asked to the
subjects to detect if they think they are self-confident
enough.

Table 3 shows the distribution according to the answers
to the question “Are you pleased with yourself in
general?” asked to the subjects. 37.7% of the subjects
(20 subjects) answered that they were always pleased
with themselves, and 62,3% of the subjects (33 subjects)
answered that they were sometimes pleased with
themselves. None of the subjects answered that they
were never pleased with themselves.

Table 4 shows that 45,3% of the subjects (24 subjects)
thought that they had many good qualities, and 57,7%
(29 subjects) thought that they had some good qualities.

Table 5 shows that all of the subjects thought they were
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Table 5. Distribution According to the
answers to the question “are you helpful
to others?” asked to the subjects.

Are you helpful? f %

Yes 53 100

No - -

Total 53 100
Table 6. Distribution according to the answers to
the question “do you think you are competent?”
asked to the subjects.

Are you competent? f %
| am incompetent 12 22,6
| am competent 33 62,3
| am very competent 8 15,1
Total 53 100
Table 7. Distribution according to the answers to
the question “| believe that in anything, if | want
to” given to the subjects.
| believe that (...) f %
| will absolutely succeed 50 94,3
| will not succeed 3 5,7
Total 53 100
Table 8. Distribution according to the
answers to the question “I believe that |
can improve my individual skills, if | work
hard and practice” given to the subjects.

| believe that (...) f %

Yes 46 86,8

No 7 13,2

Total 53 100

helpful to others.

Table 6 shows that 22,6% of the subjects (12 subjects)
stated that they were incompetent, 62,2% competent,
and 15,1% (8 subjects) very competent.

Table 7 shows that 94.3% of the subjects (50 subjects)
thought that they would absolutely succeed in anything, if
they wanted to, while 5,7% (3 subjects) thought that they
would not succeed.

Table 8 shows that 86.8% of the subjects (46 subjects)
stated that they believed their individual skills can be
improved by working hard and practicing, and seven
subjects stated that they did not think so.

Table 9. Distribution according to the
answers to the question “I do/do not
think that | am completely incompetent”
given to the subjects.

I (...) think that f %

Always 2 3,8
Sometimes 45 84,9
Never 6 11,3
Total 53 100

Table 10. Distribution according to the
answers of the subjects when they were
asked if they liked foreign languages.

Do you like? f %

Yes 51 96,2
No 2 3,8
Total 53 100

Table 9 shows the responses of the subjects asked if
they thought themselves completely incompetent. 84.9%
of the subjects (45 subjects) stated that they sometimes
thought themselves incompetent, 11.3% (6 subjects)
stated they never thought themselves incompetent, and
3.8% (2 subjects) stated they always thought themselves
incompetent.

Findings associated with second research question

Second research question of the study includes the
findings based on the answers to the question asked to
the subjects “How is subjects’ self-confidence in learning
a foreign language?”

Table 10 shows the responses of the Subjects asked if
they liked foreign languages. 96.2% (51 subjects) stated
that they liked foreign languages. Two subjects (3.8%)
stated that they did not like foreign languages.

Table 11 shows the distribution according to the
number of foreign languages the subjects were able to
speak. 5.7% (3 subjects) were able to speak one foreign
language, 28.3% (15 subjects) two foreign languages,
39,6% (21 subjects) three foreign languages, and 26.4%
(14 subjects) spoke 4 or more foreign languages.

Table 12 shows that 79.2% (42 subjects) thought they
had competence with foreign language learning. 20.8%
(11 subjects) thought they had no competence with
foreign language learning.

Table 13 shows that 75.5% (40 subjects) did not accept
that there were subjects they could never learn, no matter
how hard they tried. 24.5% (13 subjects) accepted that
there were subjects they could never learn, no matter



Table 11. Distribution according to the
answers given by the subjects when they
were asked the number of foreign languages

they spoke.
Foreign languages f %
1 3 5,7
2 15 28,3
3 21 39,6
4 ormore 14 26,4
Total 53 100

Table 12. Distribution according to the answers of the
subjects when they were asked if they thought they had
competence with foreign language learning.

Do you have competence with...?  f %

Yes 42 79,2
No 11 20,8
Total 53 100

Table 13. Distribution according to the responses of
the subjects to the phrase “I think there are subjects
that i can never learn, no matter how hard | try”.

Some subjects | can never learn f %

Yes 13 24,5

No 40 755

Total 53 100
how hard they tried.

Table 14 shows the distribution according to the
answers of the subjects when they were asked “if they
hoped that they would succeed in learning a foreign
language”. 88,7% (47 subjects) stated that they were
very hopeful that they would succeed in learning a foreign
language. 11,3% (6 subjects) stated that they had a little
hope.

Findings associated with the third research question

Research question of the study includes the findings
based on the answers to the question asked to the
subjects “What correlation exists between self-confidence
and achieving success in foreign language learning?’
Table 15 shows the subjects’ state of being pleased
with themselves and the Turkish marks averages. The
subjects who stated that they were pleased with
themselves had higher Turkish marks average (X=93,00)
than the subjects who stated that they were sometimes
pleased with themselves (X=83,06). At the Turkish test,
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Table 14. Distribution according to the answers of
the subjects when asked if they hoped that they
would succeed in foreign language learning.

Do you have any hope...? f %
| am hopeless - -
| have a little hope 6 11,3
| am very hopeful 47 88,7
Total 53 100

the subjects that have high self-confidence were more
successful than the subjects that have low self-
confidence.

Table 16 shows the competency and the success rates
in learning Turkish for both groups. The group with the
members who thought they were very competent
achieved the highest success in learning Turkish
(X=89,00).

Table 17 shows that the Turkish marks averages of the
subjects who believed that they were competent to
succeed in anything they wanted to, and the subjects
who believed that they would not achieve any success
are very close. No correlation between those two
variables is observed in terms of causality.

Table 18 shows the number of foreign languages
spoken by the subjects and their success rate in learning
Turkish language. As it is seen in the table the subjects
who were able to speak four or more foreign languages
achieved the highest success rate (X=91,00). The
subjects who were able to speak three foreign languages
achieved a success rate higher than the subjects who
were able to speak two foreign languages. The subjects
who were able to speak only one foreign language
achieved a success rate of 90 but there were only three
subjects in that category. Therefore, the number of
foreign languages learned has positive effects on
achieving success in learning new foreign languages.

As it is seen in Table 19 the averages of the subjects
who believed that they had competence with foreign
language learning, and the subjects who believed that
they did not have the competence are very close. No
correlation between those two variables is observed in
terms of causality.

As seen in Table 20, the Turkish marks average of the
subjects who have the self-confidence to achieve
success in foreign language learning are higher than the
average of the subjects who have less self-confidence. It
is observed that there is a positive correlation between
self-confidence and achieving success in foreign
language learning.

DISCUSSION

Studies on learning Turkish language and self-confidence
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Table 15. Distribution according to being pleased with oneself and achieving
success in learning Turkish.

Are you pleased? {f Averagemarks Ss Min. Max.

Always 20 93,000 4,340 85,00 100,00
Sometimes 33 83,060 5,123 70,00 90,00
Total 53

Table 16. Distribution according to seeing oneself competent and achieving
success in learning Turkish.

Are you competent? f Averagemarks Ss Min. Max.

| am incompetent 12 88,750 7,262 74,00 100,00
| am competent 33 85,575 6,422 70,00 90,00
| am very competent 8 89,000 6,833 78,00 98,00
Total 53

Table 17. Distribution according to believing to be competent to succeed in
anything when wanted to and achieving success in learning Turkish.

(...) I believethat f Averagemarks Ss Min. Max.

| will succeed 50 86,820 7,262 74,00 100,00
[ will not succeed 3 86,666 6,422 70,00 90,00
Total 53

Table 18. Distribution according to the number of foreign languages the
subjects speak, and their achievement of success in learning Turkish.

Foreign languages f Averagemarks Ss Min. Max.

1 3 90,000 5,000 85,00 95,00
2 15 84,733 6,734 70,00 100,00
3 21 85,047 6,437 70,00 96,00
4 or more 14 91,000 6,251 80,00 100,00
Total 53

Table 19. Distribution according to having competence with foreign language learning and

achieving success in learning Turkish.

Do you have competence with...? f Average marks Ss Min. Max.

Yes 42 86,9524 6,416 70,00 100,00
No 11 86,2727 8,580 70,00 98,00
Total 53

are very inadequate in Turkey, and according to Rubio
(2007), there are not many studies carried out about
foreign language and classroom atmosphere in the
western countries. Having done many studies particularly

on foreign language anxiety, Horwitz (2007) mentions
that although foreign language teachers know the
importance of promoting students’ self-confidence, they
are not sure about how to do it. In order to show teachers
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Table 20. Self-Confidence to achieve success in foreign language learning and achieving success

in learning Turkish.

Do you have any hope? f Average marks Ss Min. Max.

| have a little hope. 6 80,500 5,822 70,00 86,00
| am very hopeful. 47 87,617 6,575 70,00 100,00
Total 53

how to promote self-confidence, different approaches can
be used to find out why foreign language teachers
experience this issue. For instance, Eryaman et al.
(2013) states that the recent studies carried out about
self-competence were all based on teachers’ personal
opinions on the sense of self-competence that could
motivate students to learn. Therefore, focusing on self-
confidence which promotes some factors for students like
classroom atmosphere and teachers’ attitudes towards
students, and carrying out further studies about teacher’s
self-confidence and self-competencies that may influence
students’ sense of self-confidence in parallel with their
sense of self-competence can be suggested. Bandura
(1997) states that self-competence is a sense that is
inclusive of individuals’ beliefs in their abilities to
accomplish any mission they are assigned to. Therefore,
it is not easy to suggest that the sense of self-competence
can develop before the development self-confidence has
been completed. Chachon (2005) suggests that teachers’
senses of self-competence and self-confidence are quite
important in education. Therefore, it can be claimed that
teachers can have difficulties in creating a classroom
atmosphere to motivate students to learn foreign
languages, and it will be difficult for them to enable the
development of a sense, which they do not have, in
others, if they lack in the self-confidence to achieve
success in, and consequently think that they do not have
competence with language teaching, the mission they are
assigned to. Students who have difficulties in learning
and even the most problematic ones can achieve
success with self-confident teachers and the efforts they
spend (Gibson and Dembo, 1984). Therefore, the
significance of teachers’ inadequacies and low self-
confidence should not be underestimated in the studies
carried out about the reasons of low self-confidence in
foreign language learners.

Hortwiz (2007) states that setting realistic language
targets for students can promote their self-confidence.
Horwitz emphasizes that in foreign language classes,
teaching lessons in students’ level of competency will
increase their self-confidence as they see their
achievements. When teaching Turkish, assessing
students using a proper method to find out their levels of
competence can contribute to and promote their self-
confidence, because students may lose their self-
confidence when foreign language programs above their

level of competence hinder their success. According to
Reasoner, the definition of healthy or unhealthy low self-
confidence should be discussed (Rubio, 2007, cited in
Reasoner, 1982). Low self-confidence, which occurs due
to teachers’ actions that lower students’ self-confidence,
can be considered an unhealthy low self-confidence as
defined by Reasoner, because in such cases there is lack
of self-confidence that hinders the expected action.
Mutluer (2006) states that self-confidence is congenital
and present in every individual but constantly trimmed
and reduced. Therefore, teachers’ behavior in
classrooms can be seen as a part of this trimming
process. Psychologically healthy individuals can be
raised in healthy societies (cultures) (Ozdogan, 2005, p.
5). Self-confidence is a condition seen in healthy
individuals. Preston (2007) states that there are steps to
follow towards self-confidence, and at the twelfth step an
individual is required to be physically healthy to have self-
confidence. Therefore, the individuals who are self-
confident in learning foreign languages can only be raised
in healthy classroom environments. Teachers’ role in the
creation of such environments is important. As mentioned
above, in order to create such classroom environments,
teachers need to have high self-confidence.

Bandura (2006) states that there is a correlation
between the society the individual is in and the individual’s
self-confidence. Individuals can have high self-confidence
like the society they are in, if the society is self-confident.
In this study, it was observed that the marks averages of
the learners that had high sense of self-competence, and
the learners who had high self-confidence were very
close. It can be suggested that the learners who have
high self-confidence had a positive effect on other
learners. This had an effect on their success rates in
Turkish language learning too. On the other hand, it
contradicts the thesis of individuals who lack self-
confidence cannot achieve success in anything they do
(Bandura; 2006; Gardner and Maclintyre 1989; Bagis
2007). It was observed that the individuals who lacked in
self-confidence at the beginning of any process could
become self-confident individuals later on; could achieve
success under the influence of the society they were part
of; it was possible for the individuals who have low self-
confidence to achieve success in certain tasks due to
various factors.

The results of this study show that there is a positive
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correlation between self-confidence and the number
foreign languages learned. This supports Rubio’s (2007)
thesis that claims self-confidence is a cognitive condition
just like anxiety, and has a role in foreign language
learning. Tungel's study (2014) on Greek students
studying Turkish language showed that a certain level of
anxiety can have positive effects on achieving success in
foreign language learning. iscan (2011) reported that low
anxiety promoted success. Self-confidence and anxiety
are two cognitive conditions that have effects on foreign
language learning. In their work named “Biases in self-
rating of second language proficiency: The role of
language anxiety”, published in 1997, Maclntyre, Noels
and Clement state that the individuals who tend to see
themselves competent, in other words, the individuals
who have high self-confidence achieve more success in
foreign language learning. Also, the results of this study
show that the individuals who have high self-confidence
are more successful than those who lack self-confidence
in foreign language learning.

CONCLUSION AND SUGGESTIONS

The subjects who stated that they were always pleased
with themselves achieved higher success rates in learning
Turkish language than the subjects stated that they were
sometimes happy with themselves. In terms of the
Turkish language test, the subjects who have high self-
confidence achieved higher success rates than the
subjects who have low self-confidence. The success rate
in learning Turkish was increased by the subjects’ level of
self-confidence. The subjects who thought they were very
competent achieved higher success rates in learning
Turkish language than those thought they were
incompetent or competent. Wylie (Baumeister and et al.,
2003 cited from Wylie 1979) also suggested a positive
correlation between self-confidence and students’
academic performance. One of the most crowded studies
carried out in literature was Hansford and Hattie’s (1982)
in which more than 200.000 participants took part. As a
result of this study, a strong correlation between academic
performance and self-confidence was suggested. In
another study carried out by Rosenberg (1989), a strong
correlation between self-confidence and learning success
was suggested (r=24 in tenth graders, r=25 in twelfth
graders). On the contrary, another study done by Davies
and Brember (1999) it was claimed that there is a weak
correlation between academic performance and self-
confidence (sorted between correlation .10 and .13).
Zimmerman and et al. (1997) did not find out data that
suggests high self-confidence leads to high success.

As a result of this study, none of the subjects thought
that they would fail in foreign language learning. The
subjects’ answers were ranged from having some hopes
to being very hopeful. The subjects, who stated they were

very hopeful that they would succeed in foreign language
learning, achieved higher success rates in learning
Turkish than those who stated they had less hopes.
Therefore, the subjects who had high self-confidence in
foreign language learning were more successful than the
subjects that have low self-confidence. These findings
show that there is a positive correlation between self-
confidence and achieving success in foreign language
learning.

This study shows that the number of foreign languages
learned has a positive effect on achieving success in
learning Turkish. The subjects who were able to speak
three languages achieved higher success rates than the
subjects who were able to speak two languages, and the
subjects who were able to speak four or more languages
achieved higher success rates than those who were able
to speak two and three languages. The subjects’ success
rate in language learning was increased by the number of
foreign languages they were able to speak.

It is observed that that there is a strong correlation
between an individuals’ achievement of success in
foreign language learning and his or her level of self-
confidence. Turkish language teachers’ behavior and
feedbacks to promote self-confidence can contribute to
the success rates of the students in their Turkish
language classes. In other words, behaviors that can
lower students’ self-confidence in classroom should be
avoided to contribute to the achievement of higher
success rates in learning Turkish. It would be better if
teachers can work on their self-confidence, because
competent, self-confident teachers can be more
successful in teaching Turkish.

Researchers should carry out studies about Turkish
language teachers’ behaviors and  classroom
environments that can promote or lower the self-
confidence in Turkish language learners. Carrying out
such studies can contribute to the development of
Turkish language teachers and courses. Research
studies carried out about the factors that increase or
decrease self confidence in students can be important.
The effects of classroom environments, group studies, or
teachers’ behavior on self-confidence in teaching Turkish
as a foreign language should be particularly studied.
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Appendices
Appendix 1: The questionnaire used in the study.

=S N\ARISTOTLE
JUNIVERSITY OF
7 THESSALONIKI

TuAua

®uAo Avdpag luvaika
HAIKia 18-20 21-23 24 ka1 dvw
1.EioTeikavotroinuévol yetov eautd oag;

Mavra[ ] Mepikégpopég [ ] Moté [ ]

2.NopiCeTeOTIEXETE KOAEGIKAVOTNTEG;

MoAAéG[ ] Mepikég [ ] EAaxioTeg [ ]
3.MoTevetedTieioTeXPTIMOIYIO TOUGAAAOUG;

Nai [ ] Oxi[ ]

4. NopiCetedT .

OceveioTeéCutivol [ | eioTe apkeTdégutTvol [ | €ioTe TTOAUECUTIVOI [ ]

5.01av BEAeTE va KAVETEKATI, EEPETESTI TIPOKEITAI .

va To TIETUXETE [ |  va atroTOXETE [ ]

6.lMa oag, n MTEUENTWY ATOPIKWY OaG OTOXWVEXEI VO KAVEIMETNVOKANPAOOUAEIG, TNVUEAETN Kal TNV TTPOKTIKN.

Nai [ ] Oxi[ ]

7.MioTeleTedTIOEVEIOTETOOO KOAOIOEOAQ;

Mavra[ ] Mepikégpopég [ ] MoTE [ ]

8. Zag apéoouvoIgEveEGYMDOTEG;

Nai [ ] Oxi[ ]

9. T60oegEEveqyAOOEGYVWPICETE;

111 2[] 3[1] 4 karavw [ ]
10.MioTe0ETEOTIEXETE TAAEVTOOTNVEKUABNONEEVNGYAWOOAG;

Nai [ ] Oxi[ ]

11.0ewpeiTeEdTI UTTAPXOUV TTPAYUATA CEMIO EEVNYAWCOA TTOUDEV UTTOPEITE VA UABETE OKOMA KI AV KAVETETIG AVAYKAIEG TIPOOTTABEIEG;
Nai [ ] Oxi[]

12. yla va yivere KaAdgoepia EEvnyAwooa.

AgvéxeteeAtTioa [ ] ‘ExeTeAiyneAioa [ ] "ExetepeyAAneATTiOq [ ]

EuxapioTtw yia TovXpdvo TToU aQIEPWOATE.
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Appendix 2: Final Exam.

(@)

__.,.'\-\.
4
i;l.f

'
j |

29.05.2014
FINAL SINAVI (Al
1. “0 ne ig yapiyor?” 4 puan) T. Arkadasum bir . O mektup
A) O okulda ¢alisiyor. : 4 puan)
B) O bir mithendis A) postaciyim, dagr.
€) Ogrenciyim. B) postac, dagiur.
C tacisin, dagtr,
D) Taksi siirtiyor. ) poktamen; dak
D) postac: degil, dagtr.
2. Sen tamirci misin? 4 puan) 8. resim cizer. 4 pranz)
A) Hayir, tamirci degil. — tedavi eder.
S e L Ogretir.
g S e A) doktor, ressam, Sgretmen
C) Hagr, tamirci degilsinis. B) doktor, veteriner, 6gretmen
D) Hayr, tamirci degilim. C) ressam, doktor, Sgretmen
3. Eslestir. 4 sy D) doktor, mihendis, ogretmen
A) Ke ig yaporsun? Hayrr, degilim. 9. Terzi di_k.er, 8 puan)
B] Baban ne ig yapyyor? Evet, barbersin, ?;f;r —k:;;;rlr
C) Sen, pilot musun? O, avukat. i o
e b A) elbise, bisikler, ucak
D) Ben berber miyam? Terziyim. i
B) elbise, araba, ucak
4. Hangisi meslek degil? 4 puan) C) elbise, araba, vapur
A) Yonetmen D) ayakkab:, araba, ugak
B) Asg 10. Hemsire nerede calisir? 4 puan)
C) Biber dolmas A) Hastaneyi
D) Sekreter B) Hastaneye
5. “Ben bi Yemek pisi D Vv
% Ir aggl____. Yemek pigir
seviyorum. * i v D) Hastanede
A) -1m, -meyi 11. Dogru mu, yanhs m? 4 puan|
B) -vim, -meyi A) Futbolcular stadyumda caligar. D/Y
C) -vim, -may: B) Tamirci tamirhaneds calisr, DfY
D) -sin, -meyi C) Pastaci, postanede caliqr. D/Y
D) Postaci, postanede calisir. D/Y
6. “Ben bir sarkici . Ben sark o
séylemeyi bilmiyorum.” PRI 12, Ne olmak istiyorsun? 4 pusm)
A) degilim A) Mihendis elmak istiyor.,
B) - B) Giftgi elmak istiyorum.
©) degilsin c) Bi_lin:_ladm_oh?mk istiyoruz.
D) Diggi olmak istiyorsun.
D) degilsin




2588

Educ. Res. Rev.

13. Eglestir 4 pusn)
Ben igecekler

Sen konugacaksinz

(o] bilecegim

Biz ckuyacaksin

Siz gelecek

Onlar susacaiz

14. A: Ev__ ne yap (4 H puan)

B: Ev___ uyuyacagim.
A) -te, -acaksin B) -de, -eceksin
C) -de, -acakain D) -#, -acakun

15. Hangisi yanhsg? 4 puan)
A) Biz yann gidecekiz.

B) Siz igmeyeceksiniz,

C) Ben ckumavyacaklar.
D) Onlar yvuvacaidar m?
16. Hangisi dogru? 4 puan)
A) Biz yarnin sabah kahvaltu yapacaksimz.

B) Onlar Tiurkge ogrenecek.

C) Siz neden gelecegiz?

D) Ben yann Gimilcine'ye gidecegim.

17. “Siz din okulda Tirkce dgrendiniz.”
Bu climle gelecek zaman nasildir? i puan
A) Siz diin ckulda Tirkge égreneceksiniz.

B) Siz yarin okulda Thrkge égrenecekler.

C) Siz yann ckulda Thrkge égreneceksiniz.
D) Siz yann Tarkce égreneceksiniz.

18. Bu gece ne yapacaksin? 4 pusn)
A) Hapyor, kafeye gidecefqim.

B) Sadece ders calisacagm.

€) Internete bakiyorum.

D) Evet, kafeve gidecegim.

19. Onlar tatl igin nereye gidecekler?
[ puan)

A) Evert, denize gndecekler.
B) Onlar tatil igin denize gidecekler.

3
E?.Q%.-{Ul;

20. Biz sinema___ film seyret___

gi_. 4 puan)

A) -ya, -maya, -ecegiz

B) -va, -meye, -ecegiz

C) -v1, -meaye, -ecefiz

D) -, -meye, -ecegiz

21. A: Yagmur vagiyor mu? 4 puan)
B: Hayir, vag ama yag .

A) -muyorum, -acak

B) -muyor, -acak

C) -mayor, -yacak

D) -muyor, -acak

22. Kopek, kiz__ 1sir
A) -u, -acak
E) -1, -acak

C) -a, -acak
D) -1, -ecek

¥ puan)

23, Onlar, sen__ cok sev
A) -i, -ecekler

B) -i, -ecek

C) -a, -acaklar

D) -, -ecekler

24. Bahce_ agaclar ___. O agaclar gok
hazl baya_____. # puan)

A) -te, var, vecekler

[ puan|

B) -de, var, ecekler
C) -de, yok, yvecekler
D) -de, var, yecekler

25. Okul arkadag = _
kafe_ kahve ig git, « 4 pusn)

A) -dan sonra, -larim ile, -&, -meye, -ecegiz.
B) -den sonra, -lanm ile, -ye, -maya, -ecefiz.

C) -dan sonra, -lanm ile, -ye, -meye, -ecegiz.
D) -dan senra, -lar ile, -ye, -meye, -ecekler.

C) Evet, gidecekler. SINAV BITTI
D) Hayar, tatile gitmeyecekler.
Department
Gender Male Female
Age 18-20 21-23 24 or more




Appendix 3: The Survey.

1. Are you generally satisfied with yourself?

Always () Sometimes () Never ()
2. To what extent you think you have good traits??
Many () Little () Few ()

3. Do you think you're someone useful to others?

Yes () No ()

4. | think

| am not a competent person () | am a competent person() | am a very competent person ()
5. When | want to do some work, | believe | can

| will definitely succeed () | will fail ()

6. | believe that | can develop my individual skills with hard work and practice

Yes () No ()

7.1 think/do not think that | am incompetent.

Always () Sometimes () Never ()

8. | like foreign languages.

Yes () No ()

9. | can speak foreign languages.

1() 2() 3() 4 or more ()
10. | think | am capable of foreign languages.

Yes () No ()

11. | think there are some topics that | will never be able to learn despite hard work.
Yes () No ()

12. Regarding my faith in learning a foreign language, |
have no hope () have some hope () am very hopeful ()
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