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Abstract 
This paper presents a case study of students’ perceptions and attitudes towards Blended Learning course in 
English at University of Bisha. The statement of problem that blended learning of English course annoys 
students at University of Bisha. Most of the students do not understand well the objectives of e learning through 
blended learning courses or mostly deal with the blackboard system “Learning Management System” (LMC). 
This paper identifies the perceptions and attitudes that blended learning provides to students’ learning 
experiences as well as to investigate negative impressions in blended English courses from the learners’ 
perception. This paper also outlines the concept of blended learning courses and e-learning from students’ 
viewpoints. In this paper, the author conducted a survey through a questionnaire at University of Bisha, English 
department from eight levels of undergraduate program in both boys and girls colleges. There are (130) 
respondents enrolled in English department. The questionnaire was designed to measure the students’ 
perceptions and attitudes towards BL. This study concludes that in general the students ’ perceptions and attitudes 
towards BL were positive in terms of the three domains in the questionnaire. Moreover, students are encouraged 
to take responsibility for their own learning process. As well as learners can decide when and how to use the 
resources provided. This study also concludes that blended learning is as effective as face to face learning in 
developing and improving knowledge and skills. It reflects the students’ negative impressions in some points as 
waste of time, easy cheating and social isolation…etc. 

Keywords: attitudes blended learning course, learning, learners, and perceptions 

1. Introduction 
Use of technology in education has become necessary and inevitable, not a luxury because of its positive effects 
on the teaching and learning process. Recently, there has been much attention paid to the growing blended 
learning course in University of Bisha. Most of the current efforts have been focused on encouraging students to 
use blended courses. They got appropriate training sessions in how to use and apply all tools and activities in 
blackboard. The blended learning course is one of the important applications of using information and 
communication technology in the educational process. Blended learning course is the way which combines face 
to face and online learning. In Saudi Arabia, decision-makers, educational researchers, educators and the general 
public and particularly students are gaining awareness of the advantages of these technologies and are adopting 
them widely, though in some limited domains. University of BIsha is one of the universities in Saudi Arabia 
which promotes e-learning centers and e-learning communities. Some limited courses are compulsorily delivered 
asynchronously online in the form of blended learning. In King Khalid University (KKU), as well in University 
of Bisha there are three-level strategies courses adopted and implemented in e-learning. These three levels are as 
follow: 

1) Supportive e-learning, which is a mandatory requirement for all faculty members. In this level, students 
take classes in traditional classrooms but can simultaneously use LMS (Blackboard program) to obtain 
information regarding their courses such as announcements, course syllabi, and information regarding 
instructors. Students are also able to share in discussions forums and encouraged to use e-mails. 

2) Blended Learning, which is optional for faculty members. In this level, between 20% and 75% of the 
course content is delivered online through Blackboard (BB). 
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3) Full e-learning, in which the course is delivered completely online. 

University of Bisha has adopted supportive e-learning and blended learning levels of strategy learning, but right 
now the full e- learning has not been adopted. 

1.1 Objectives of the Study 

The objectives of the present study are: 

1) To identify perceptions and attitudes of the students towards blended learning of English courses. 

2) To investigate negative impressions about blended learning of English courses.  

3) To outline concepts of Blended Learning of English courses and e-learning as students perceive them 

1.2 Literature Review 

In the previous studies investigated the effectiveness of the blended learning approach. They mostly reported that 
blended learning meets the educational needs of students such as satisfaction of learning, enhancing convenience 
and flexibility, achieving and improve language learning skills as well as to developing critical thinking skills. 
Some writers say there is students’ satisfaction towards blended learning and enjoyable with this new method of 
teaching in general. Bendania (2011) is one of those who clarify positive attitudes and the factors related to 
attitudes; mainly experience, confidence, enjoyment, usefulness, intention to use, motivation and whether 
students had ICT skills were all correlated. Al Zumor (2013) cited by Aliweh (2011) also take a similar position, 
investigated Egyptian EFL students’ learning styles and satisfaction with web-based materials. Findings of the 
study showed highly positive perceptions because of an array of benefits (e.g., usefulness, enjoyment, 
accessibility, convenience, and richness of resources). Moreover, students’ gender had a significant effect on 
students’ learning style preferences; it had no bearing on their satisfaction with web-based materials. Adas, D. 
and Wafa, A. (2011), similarity in his study approved that the students’ attitudes toward Blended Learning were 
positive in terms of the process, ease of use and content. Moreover, this study reflected the students’ internet and 
IT skills and interests due to Internet availability and accessibility. Alshwaih (2009) as well as reported that the 
students’ attitudes and investigated the effects of a proposed blended learning towards the English language 
when teaching medical vocabulary to pre-med students in Arabian Gulf University. The findings did not show 
statistically significant differences regarding achievement or demonstrated a high degree of satisfaction with 
online unit. Some studies contacted with the viewpoints of students regarding blended learning. Akkoyunlu and 
Soylu (2006) is one of those who investigated the view of students regarding the Blended Learning environment. 
The results of the study revealed that the more students participated in the online discussion forums, the more 
they achieved and the more positive views they developed towards Blended Learning. Moreover, the study came 
up with the conclusion that both the face-to-face lectures and the online tasks contributed to the learning process. 
(Wing & Khe, 2011). Edwards and Fritz (1997) also take a similar position, aimed to identify the students’ 
viewpoints in the three teaching methods that rely on the technology, and the study was conducted on 
undergraduate students. The results of the study reported that e-learning is fun and interesting where students 
were able to learn educational concepts and apply them well, as reported by the students that the outcomes of 
e-learning materials (blended learning) were better than traditional materials. Other studies cleayifed some 
factors and effectiveness of using blended learning. Al-Harbi’s (2010) is one of them who showed that e-learning 
acceptance is influenced by different factors. A student’s attitude toward e-learning and students’ decision to use 
e-learning are the most important factor in determining a student’s intention to use e-learning, i.e., the influence 
of the important people around them. Although, perceived e-learning accessibility plays a role in shaping the 
students’ behavioral intention regarding e-learning acceptance. Artino (2010) also take a similar position, found 
out the relation between personal factors and students’ choice of instructional format. The results showed that 
students who preferred to enroll in online courses reported greater confidence and satisfaction in their ability to 
learn online than other students. Badawi (2009) similarity, investigated that the blended learning model was 
more effective than the traditional model in developing prospective teachers’ pedagogical knowledge. 
Meanwhile, the rest of scholars in their studies showed that course system is more beneficial than traditional way 
and impact of teaching though blended learning or internet. In the same vein, Sauers and Walker (2004) found 
that students in a blended course indicated that their course system is more beneficial than the traditional 
face-to-face lectures. As well as Teeter (1997) identified the impact of teaching with the Internet on the students’ 
motivation to learn and increase their ability to debate and resolve duties, the results indicated to increase 
students’ motivation, and inform them of a lot of sources, and improve their ability to debate and solve 
homework. Behjat, Yamini and Bagheri (2012) showed that the Iranian tertiary education contexts that blending 
traditional classroom instruction and technology can help learners excel in their reading comprehension. 
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From these studies we understand that students have satisfaction with blended learning, but they don’t have 
sufficient exposure to computer technology in the classroom or out classroom. Furthermore, the students’ 
viewpoints and ambiguous instruction and guidelines make students lost and disengaged. The mixed findings 
suggest that technology should be integrated appropriately and effectively within classrooms in order to improve 
and maximize students’ learning outcomes. So this study posits the blended learning to reinforcement exercises 
and has positive pedagogical impact on them. 

In the other hand, some studies have reported that students have their anxiety and confusion when interacting 
with online materials (Burgess, 2008; Baharun & Porter, 2009).  

1.3 Definition of Blended Learning  

There are many educationists defined blended learning in a variety of ways for example: Hartman et al. (2007) 
defined blended learning as courses that combine face-to-face classroom instruction with online learning and 
reduced classroom contact hours (reduced seat time). Sands (2002) agreed with what Hartman said stating that, 
seat time is reduced and some of the course activities information transfer, exchange of ideas, testing, 
essay-writing, etc. are distributed throughout the semester. Chan (2008) identify that blended learning is “the 
ability to combine elements of classroom training, live and self-paced e-learning, and advanced supportive 
learning services in a manner that provides a tailored learning…” Blended learning allows students to dictate 
their path and pace through online technologies while being supervised within an educational setting face to face 
instruction. Environment conducive to both online learning and face to face instruction are emerging cross the 
educational system (Horn & Staker, 2011). Blended learning has been described as a pedagogical approach that 
combines effectiveness and socialization opportunities of the classroom with the technologically enhanced active 
learning possibilities of the online environment (Dziuban, Hartman, & Moskal, 2004). Whitelock and Jefts (2003) 
said clearly that blended learning has been depicted as an approach that combines traditional learning with 
web-based online approaches. In addition, Badawi, (2009, p. 15) defined blended learning as “a flexible 
approach that combines face-to-face learning activities with online learning practices that allow students to 
exchange collective and individual feedback and responses [in] four specific areas, namely, learner feedback, 
learner strategies, and alternative assessment synchronously or asynchronously”. 

To sum up, blended learning courses have some face-to-face class meetings, but also have some class sessions 
that are replaced with online instruction. 

1.4 Significance of the Study 

The significance of the study comes from the perceptions and attitudes of students about blended learning which 
helps teachers to evaluate the teaching-learning process. Yilmaz-Soylu (2008, p. 27) said that “The degree of 
learners’ expectations, satisfaction, opinions or views on courses has played an important role in evaluating the 
effectiveness of learning processes”. Moreover, when students perceive their experience as enjoyable, satisfying, 
and personally fulfilling, they tend to interact more, which results in enhanced learning”. In addition, that Esani 
(2010) determined another important benefit of blended learning is that it saves time. And McCarthy & Murphy 
(2010, p. 670) said that "Students would be able to complete programs in less time”.  

In the other side, both face-to-face and online teaching environments have their advantages; “A mixture of 
teaching and learning methods will always be the most efficient manner in which to support student learning 
because only then it is possible to embrace all the activities of discussion, interaction, adaptation and reflection, 
which are essential for academic learning” (Towndrow & Cheers, 2003, p. 57). Al-Saleem et al. (2010) in his 
study investigated the effect of using blended learning on teaching English as a foreign language (EFL) on 
students’ oral skills. The result of the study proved that blended learning enhanced significantly the EFL oral 
skills of the students of the experimental group due to the teaching procedures. This result is explained that 
blended learning exposed students to unlimited interaction with a language user, using sense of hearing, seeing 
and interacting. Also, the experimental groups were more interested in learning oral skills and that had a positive 
improvement in their achievements.  

2. Methodology 
This study used the descriptive method to study the different variables as many other studies. And the present 
research is a qualitative research that used the survey method to gather data information from respondents. To 
fulfill the objectives of the study the following procedures were undertaken. 

2.1 The Population  

The population of the study includes all students enrolled in Department of English (Boys – Girls) at the 
University of Bisha – Full semester in academic year 2015/2016.  
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2.2 Participants  

The participants consisted of a random sample of 130 (80 boys, 50 girls) students out of (326 boys students + 
285 girls students=611 students) in 8 different levels of undergraduate students at the Department of English, 
College of Science and Arts (boys & girls) University of Bisha. 

2.3 Data Collection Process  

Data required for this study was collected through questionnaire which includes 130 students. The questionnaire 
was distributed in the first term in the academic year 2015/2016.  

2.4 Instruments  

The survey forms included close-ended Likert scale statements (quantitative data). The scoring for the 
questionnaire was five Likert scale (Strongly Agree- Agree- Undecided- Disagree- Strongly Disagree). The data 
was collected using a questionnaire prepared after looking critically at the literature review related to this field. 
The questionnaire was developed to identify students’ views on Blended Learning for English courses. 
Statements in the questionnaire were categorized into 3 main domains as follow: 

- The items (1-12) identify the students’ perceptions and attitudes of BL for English course.  

- The items (13-24) address the negative impressions of BL for English courses from the students’ perception.  

- The items (25-36) are related to concepts of BL as students perceive them. 

2.5 Validity and Reliability of the Instruments 

The inter-rate approach was followed. The questionnaire was presented to some experts specialized from the 
department faculty members at Bisha University in order to ensure its validity and reliability and provided 
written feedback. According to their suggestions and comments, some items were changed to clarify the meaning. 
Some items were modified in a way that is more appropriate to the aim of the study. The reliability of the 
questionnaire has been determined using Cronbach’s Alpha. The value of this questionnaire using SPSS was 0.79, 
which indicates a high level of internal consistency for the scale. Furthermore, the questionnaire was 
administrated to (30) students as a pilot study. It helped to go for few modifications, improvements and ensured 
the validity and reliability.  

2.6 Procedures 

There are many scientific procedures that are outlined as follows: 

- Prepare the tool of the study with the help of previous studies. 

-  All the students who were registered in first term 2015/2016 were collected. 

- A sample of the study was chosen randomly from the population of the study. 

- The questionnaire was distributed to the students during their classes and then collected after that.  

- The data of questionnaire were collected and tested for integrity and clarity.  

- The results of questionnaire were analyzed by (SPSS program, 16.0) for final result and conclusions. 

3. Results and Discussion 
This study used the method of collecting personal data and questions. The personal information about the 
participants were related to student’s level (1st – 8th), GPA(grade points average) (2-5), gender (male & female), 
state their opinion about studying English courses as blended learning mode and they have got sufficient training 
in the use of blended learning. These five variables were expected to guide the respondents’ perceptions and 
attitude regarding blended learning for English course and negative impressions. It is very important to constitute 
a wide picture about background of the participants. In this section, the researcher presents results of the study 
and also discusses their implications. In the following Table 1 highlights the personal information data and 
various variables of questions and answers:  



www.ccsenet.org/elt English Language Teaching Vol. 8, No. 9; 2015 

44 
 

Table 1. Personal Information 

Ss have got sufficient training 
and guidance in the use of 
Blended Learning 

Ss studied an English 
course as Blended 
Learning mode 

Students’ genderStudents’ 
GPA 

Students’ 
level Level 

 

Variable No Yes No Yes F M 4-5 2-3 5-8 1-4 

87 43 69 61 50 80 53 77 88 42 Frequency 

66.9 33.1 53.1 46.9 38.5 61.540.8 59.2 67.7 32.3 percent 

 

Table 1 shows the personal data with their percentage. The table explains the number of students from level 5-8 
is higher than the number of students from (1-4). So the participants from higher levels are more than the 
participants from the lower levels. While the student’s GPA in (2-3) gets more GPA than student’s GPA in (4-5) 
and student’s GPA in (2-3) got more marks in their studying rather than student’s GPA (4-5). This study shows 
student’s gender either male or female, that the number of male students is higher than the number of female 
students. This confirms the finding of Koohang’s (2004) study regarding gender is that boys were more inclined 
to use the blended learning environment than girls. To answer the questions that determined if the students have 
studied English course as BL mode. The ratio of answering was almost the same (see Table 1). In the second 
questions that if the students have got sufficient training sessions and guidance in the use of BL. The answer in 
negation was (87 out of 130 with 66.9%) said ‘no’. It means that most of students did not get sufficient training 
and guidance in the use of BL. 

The first domain, twelve items in the questionnaire explored students’ perceptions and attitudes of BL for 
English course with the total mean of this domain is 3.27. (Blackboard activities give students’ the chance to 
read) rated the highest a mean of (3.51) followed by the logically presentation for those activities with a mean of 
(3.48). Meanwhile, the clearance of blended learning tasks are the lowest rated a mean (2.95).  

Table 2 presented the first domain about students’ perceptions and attitudes of BL for English course. The 
detailed information regarding the questionnaire items (1-12) are presented below. 

 

Table 2. Highlights students’ perceptions and attitudes of BL for English course 

Mean 
% 

SDA 
N % 

DA
N % 

NS
N % 

A
N % 

SA 
N 

 

3.48A6.99 15.4 2018.52441.55417.723 1. Blackboard activities are presented 
logically 

3.51A7.710 14.6 1917.72339.25120.827 2. Blackboard activities give me the 
chance to read 

3.20A10.013 20.0 2623.83132.34213.818 3. Blended Learning activities are 
interactive 

3.45A4.66 16.9 2224.63236.24717.723 4. BL makes my English language skills 
better 

3.29A10.914 8.5 1123.13032.34225.433 5. BL is easy 

3.27A10.914 14.6 1926.23433.84414.619 6. BL is collaborative 

3.22A7.710 21.5 2820.82741.5548.511 7. BL courses are useful and interesting 

3.35A10.013 21.5 2816.92226.93524.632 8.BL enhances the interaction between 
teachers and students 

2.95NS14.619 23.8 3125.43323.83112.316 9. BL tasks are clear 

3.31A8.511 17.7 2326.23430.03917.723 10. BL gives me enough time to do my 
tasks 

3.19NS9.212 20.0 2628.53726.93515.420 11. I can always learn from Blackboard 

3.11A14.619 18.5 2423.13029.23814.619 12. I can learn from Blackboard in my 
own style 

3.27Total mean 

 

Question 1: It is observed that 54 (41.4%) out of 130 respondents agreed that blackboard activities are presented 
logically. And then some of them about 24 (18.5%) were undecided. But, 9 (6.9%) were strongly disagree. Based 
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on the descriptive statistics, mean of this item was (3.48) of the BB activities were presented logically. 

Question 2: About half of the respondents are of opinion that 51 (39.2%) concluded that the blackboard activities 
give (me) the chance to read. And about 27 (20.8%) were strongly agree. Whereas 10 (7.7%) of them were 
strongly disagree to this item. The mean is (3.52) of that BB activities give (me) the chance to read. 

Question 3: 42 (32.3%) of the respondents said (agree) that blended learning activities are interactive. And some 
of them around 31 (23.8%) were undecided. But, 13 (10.0%) of respondents were strongly disagree. The total 
mean of this item is (3.20) of blended learning activities are interactive. 

Question 4: About half of respondents 47 (36.2%) agreed that the blended learning makes my English language 
skills better. And 32 (24.6%) were undecided it up to the mark and 6 (4.6%) were strongly disagree. The mean of 
this item is (3.45). 

Question 5: As can be seen 42 (32.3%) of respondents reported agree that the blended learning is easy. Then 
around 33 (25.4%) of respondents were strongly agree. While 11 (8.5%) were disagree. Mean of the item of the 
blended learning is easy, was (3.29). 

Question 6: It showed that respondents of 44 (33.8 %) agreed that blended learning is collaborative and some of 
respondents about 34 (26.2%) were undecided. While 14 (10.8) were strongly disagree. The mean is (3.27) of the 
BL is collaborative.  

Question 7: Most of respondents 54 (41.5%) concluded that the BL courses are useful and interesting, besides 28 
(21.5%) disagreed but 10 (7.7%) strongly disagreed. The mean is (3.22) of the BL courses are useful and 
interesting.  

Question 8: About 35 (26.9%) respondents agreed that BL enhances the interaction between teachers and 
students. Only 32 (24.6%) were strongly agree. But 13 (10%) were strongly disagree about that. The total mean 
of this item is (3.35) of BL enhances the interaction between teachers and students. 

Question 9: It represented that 33 (25.4%) of respondents undecided that the Blended Learning tasks are clear, 
whereas 31 (23.8%) of them were disagree. while 16 (12.3%) of respondents were strongly agreed. The total 
mean of this item is (2.95) of the Blended Learning tasks are clear. 

Question 10: It revealed that 39 (30.0%) out of 130 respondent agree that B L gives (me) enough time to do (my) 
tasks, besides 34 (26.2%) of them showed undecided. But 11 (8.5%) said strongly disagree. The mean is (3.31) 
of the B L gives (me) enough time to do (my) tasks.  

Question 11: 37 (28.5.3%) of respondents were undecided if they can always learn from blackboard. And then 35 
(26.9%) of them were agreed. But, 12 (9.2%) were strongly disagree. The total mean of this item is (3.19) of 
blended learning activities are interactive. 

Question 12: As can be seen 38 (29.2%) of respondents agreed if they can learn from Blackboard in their own 
style. Then, some of respondents about 30 (23.1%) were undecided. While 19 (14.6%) of respondents in both 
were strongly agree and disagree. Mean of the item of that they can learn from Blackboard in their own style, 
was (3.11). 

Table 2 shows that majority of the respondents expressed their positive attitude towards blended learning for 
English courses. This confirms the findings of some researchers that learners showed positive attitudes towards 
teaching and learning online. This is in consonant with some previous studies such as (Aliweh, 2011; Adas & 
Wafa, 2011; Bendania, 2011; Akkoyunlu & Soylu, 2006). Undoubted, there are some students expressed their 
opinion as disagreement concerning taking part in blended learning process as such.  

This finding illustrates the students’ satisfaction with BL as it enhanced to improve English language skills and 
helps them to make English learning collaborative, interactive and interesting. In addition, this reflects the 
interaction between teachers and students, and gives them enough time to do their tasks.  

Table 3 follows the previous questionnaire items starting from (13-24). This domain is about negative 
impressions of blended learning for English course from students’ perception.  
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Table 3. Negative impressions of BL for English courses from students’ perception 

Mean 

% 

SDA 

N 

 

% 

DA

N 

 

% 

NS

N 

 

% 

A

N

 

% 

SA 

N 

 

3.88 
8.5 11 7.7 10 11.515 31.54140.8 53 13.Slow internet connectivity is a problem 

for BL 

3.40 
7.7 10 13.8 18 24.632 38.55015.4 20 14. My teachers do not reply my emails 

quickly. 

3.26 9.2 12 19.2 25 27.736 23.83120.0 26 15. BL materials aren’t well organized. 

3.08 
10.8 14 22.3 29 30.039 21.52815.4 20 16. The instructor isn’t on time for all 

activities 

3.20 10.8 14 23.1 30 20.026 27.73618.5 24 17. BL is frustrating to use. 

2.94 21.5 28 20.8 27 16.922 23.83116.9 22 18. BL is a waste of time. 

2.98 
20.0 26 22.3 29 16.922 21.52819.2 25 19. BL can lead students to cheating and  

to other unethical practices 

3.25 11.5 15 16.2 21 25.433 29.23817.7 23 20. BL instructions’ aren’t easy to follow.  

3.32 8.5 11 19.2 25 22.329 32.34217.7 23 21. I find BL difficult to do. 

2.97 17.7 23 19.2 25 27.736 19.22516.2 21 22. BL makes me socially isolated  

3.12 
13.1 17 19.2 25 21.528 35.44610.8 14 23. BL makes me need more face-to-face 

interactions  

3.28 
9.2 12 17.7 23 29.238 23.13020.8 27 24. BL knowledge is less than classroom 

knowledge 

 

Question 13: Most of respondents about 53 (40.8%) were strongly agreed that slow internet connectivity is a 
problem for BL, besides 41 (31.5%) of respondents agreed but 10 (7.7%) were strongly disagree. The mean of 
this item is (3.88) that showed slow internet connectivity is a problem for BL.  

Question 14: Half of the respondents 50 (38.5%) were agreed that (My) teachers do not reply (my) emails 
quickly. And 32 (24.6%) were undecided. Whereas 10 (7.7%) were strongly disagree to it. The mean of this item 
is (3.40) of that (My) teachers do not reply (my) emails quickly.  

Question 15: 36 (27.7%) of the respondents were undecided that BL materials aren’t well organized. And then 31 
(23.8%) agreed. But, 12 (9.2%) were strongly disagree. The total mean of this item is (3.26) of BL materials 
aren’t well organized. 

Question 16: About 39 (30.0%) of respondents were undecided that the instructor isn’t on time for all activities. 
And 29 (22.3%) were disagree it up to the mark and 14 (10.8%) were strongly disagree. The mean of this item is 
(3.08). 

Question 17: It showed that respondents of 36 (27.7%) agreed that BL is frustrating to use and 30 (23.1%) of 
respondents were disagreed. While 14 (10.8) were strongly disagree. The mean is (3.20) of that BL is frustrating 
to use.  

Question 18: It observed that 31 (23.8%) out of 130 respondents agreed that BL is a waste of time. And then 28 
(21.5%) were strongly disagree. But, 22 (16.9%) both were strongly agree and undecided. Based on the 
descriptive statistics, mean of this item was (2.94) of that BL is a waste of time. 

Question 19: As can be seen 29 (22.3%) of respondents reported disagree that BL can lead students to cheating 
and to other unethical practices. Then 28 (21.5%) were agreed. While 22 (16.9%) were undecided. Mean of the 
item of BL can lead students to cheating and to other unethical practices, was (2.98). 

Question 20: It revealed that 38 (29.2%) out of 130 agreed that BL instructions’ aren’t easy to follow, besides 33 
(25.4%) of them showed undecided. But 15 (11.5%) said strongly disagree. The mean is (3.25) of BL 
instructions’ aren’t easy to follow. 

Question 21: About 42 (32.3%) respondents agreed that I find BL difficult to do. Only 29 (22.3%) were 
undecided. But 11(8.5%) were strongly disagree about that. The total mean of this item is (3.32) of I find BL 
difficult to do. 

Question 22: It evident that 36 (27.7.3%) of respondents were undecided if Blended Learning makes me socially 
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isolated. And then 25 (19.2%) of respondents were both agree and disagree of this item. But, 21 (16.2%) were 
strongly disagree. The total mean of this item is (2.97) of BL makes me socially isolated. 

Question 23: It represented that 46 (35.4%) of respondents agreed that BL makes me need more face-to-face 
interactions, whereas 28 (21.5%) were undecided. while 14 (10.8%) were strongly agreed. The total mean of this 
item is (3.12) of BL makes me need more face-to-face interactions. 

Question 24: As can be seen 38 (29.2%) of respondents reported undecided that BL knowledge is less than 
classroom knowledge. Then 30 (23.1%) were agreed about it. While 12 (9.2%) were strongly disagree. Mean of 
the item of that BL knowledge is less than classroom knowledge, was (3.28). 

A quick look at Table 3 indicates that there are some negative impressions towards blended learning for English 
courses from the viewpoints of students. The responses of the informants about negative expressions of blended 
learning are slow internet connectivity, teachers don’t reply to emails, and lack of face to face interactions. 
Moreover, BL is difficult to do, knowledge isn’t less than face to face knowledge, the instructions aren’t easy to 
follow, frustrating to use. In addition, the negative points as to make social isolation, the materials of BL aren’t 
well organized. Also the other drawbacks of negative expressions are wasting of time, lead students to cheating 
and other unethical practices. 

This finding shows the students’ negative expressions with Blended learning are more time consuming than 
traditional courses because of using communication via email or discussion board need more time than 
conducting face to face class. Other drawbacks of BL are slow internet connectivity, frustrating to use, face to 
face interaction and social isolation. This reflects also instructions’ of BL aren’t easy to follow and difficult to 
do. 

Table 4 is about the concepts of BL from students’ perception. The items of the questionnaire from (25-36) are in 
the third domains.  

 

Table 4. The concepts of BL as students’ perceive them 

Mean 

% 

SDA 

N 

 

% 

DA

N 

 

% 

NS

N 

 

% 

A

N

 

% 

SA 

N 

 

3.57 
9.2 12 15.4 20 10.814 38.55026.2 34 25. Online videos allow us to listen to 

native speakers. 

3.39 5.4 7 17.7 23 26.434 33.84416.9 22 26. BL layout is attractive  

3.25 
9.2 12 19.2 25 24.632 30.84016.2 21 27. I find BL more convenient than face to 

face learning. 

3.39 
6.2 8 19.2 25 21.528 35.44617.7 23 28. BL helps us to think in-depth about a 

subject 

3.44 
10.0 13 18.5 24 17.723 25.43328.5 37 29. My personal devices (cell phone, mp3 

player, PDA) help me in learning. 

3.59 
10.0 13 12.3 16 13.818 36.24727.7 36 30. Social network applications (Facebook, 

Twitter…other) help me in learning. 

3.28 10.8 14 16.2 21 25.433 29.23818.5 24 31. BL has motivated me to succeed. 

3.53 10.8 14 8.5 11 23.130 32.34225.4 33 32. We need BL training.  

3.45 
6.2 8 16.9 22 24.632 30.03922.3 29 33. My blended course experience has 

helped me get more information. 

3.48 
6.9 9 14.6 19 24.632 30.84023.1 30 34. BL allows me to use different computer 

programs. 

3.13 8.5 11 23.8 31 27.736 26.23413.8 18 35. BL helps me to master the material. 

3.08 
13.8 18 17.7 23 28.537 26.23413.8 18 36. BL helps me to be able to apply what I 

have learned in the future (?) 

 

Question 25: Half of the respondents 50 (38.5%) were of opinion of agree that the online videos allow us to 
listen to native speakers. And 34 (26.2%) were strongly agree. Whereas 12 (9.2%) were strongly disagree. The 
mean of this item is (3.57) of that the online videos allow us to listen to native speakers.  

Question 26: 44 (33.8%) of the respondents agreed that BL layout is attractive. And then 34 (26.4%) were 
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undecided. But, 7 (5.4%) were strongly disagree. The total mean of this item is (3.39) of BL layout is attractive.  

Question 27: It observed that 40 (30.8%) out of 130 respondents agreed that they find BL more convenient than 
face to face learning. And then 32 (24.6%) were undecided. But, 12 (9.2%) were strongly disagree. Based on the 
descriptive statistics, mean of this item was (3.35) of that they find BL more convenient than face to face 
learning. 

Question 28: It showed that respondents of 46 (35.4 %) agreed that BL helps us to think in-depth about a subject 
and 28 (21.5%) of respondents were undecided. While 8 (6.2%) of respondents were strongly disagree. The 
mean is (3.39) of that BL helps us to think in-depth about a subject.  

Question 29: It evident that 37 (28.5%) of respondents were strongly agree if my personal devices (cell phone, 
mp3 player, PDA) help me in learning. And then 33 (25.4%) of respondents were agree of this item. But, 13 
(10.0%) were strongly disagree. The total mean of this item was (3.44) about my personal devices (cell phone, 
mp3 player, PDA) help me in learning. 

Question 30: About 47 (36.2%) of respondents were agree that social network applications (Facebook, 
Twitter…other) help me in learning. And 36 (27.7%) were strongly disagree it up to the mark and 13 (10.0%) 
were strongly disagree. The mean of this item is (3.59). 

Question 31: Some of respondents about 38 (29.2%) agreed that BL has motivated (me) to succeed, besides 33 
(25.4%) of respondents were undecided but 14 (10.8%) were strongly disagree. The mean of this item is (3.28) 
that showed BL has motivated (me) to succeed.  

Question 32: It revealed that 42 (32.4%) out of 130 agreed that we need BL training, besides 33 (25.4%) of them 
showed strongly agree. But 11 (8.5%) disagreed. The mean is (3.52) of we need BL training. 

Question 33: As can be seen 39 (30.0%) of respondents reported agree that my blended course experience has 
helped me get more information. Then 32 (24.6%) were undecided. While 8(6.2%) were strongly disagree. Mean 
of the item of that my blended course experience has helped me get more information was (3.45). 

Question 34: As can be seen 40 (30.8%) of respondents reported agree that BL allows (me) to use different 
computer programs. Then 32 (24.6%) were undecided. While 9 (6.9%) were strongly disagree. Mean of the item 
of BL allows (me) to use different computer programs was (3.48). 

Question 35: About 36 (27.7%) respondents undecided that BL helps (me) to master the material. Only 34 
(26.2%) agreed. But 11(8.5%) were strongly disagree. The total mean of this item was (3.13). 

Question 36: It represented that 37 (28.5%) of respondents undecided that BL helps me to be able to apply what I 
have learned in the future (?), whereas 34 (26.2%) were agreed. while 18 (13.8%) were both strongly agree and 
strongly disagree. The total mean of this item is (3.08) of BL helps me to be able to apply what I have learned in 
the future(?). 

In relevance to the concept of Blended Learning from students’ perception shows in Table 4. This domain 
presented that some respondents have their own perception about BL. These concepts from students’ views help 
students to understand language through listening to native speakers, using social network applications, and 
thinking in depth about subject. The respondents also have their own views of BL as attractive of BL layout, BL 
is more convenient than face to face learning, and students need BL training. Moreover, the concepts which help 
students to use different computer programs, to motivate students to succeed, to use personal devices and to get 
more information have also been identified.  

This finding presents the concept of Blended learning from students’ perception. The views of students regarding 
blended learning are helping them to understand their subject material in English courses as watching online 
videos of native speakers and using both personal devices such as ( cell phone, mp3, PDA) and social network 
( twitter, Facebook,…others). This study also reflects on the use of different computer programs, attractiveness 
and effectiveness of BL layout and students’ needs for BL training.  

4. Conclusions 
The present study contributed to reveal the students’ perception and attitude about BL for English course. The 
results of this study illustrate the students’ satisfaction with Blended Learning as it enhance their English 
language skills and helps them to make English learning collaborative, interactive and interesting. Moreover, this 
reflects the interaction between teachers and students, and gives them enough time to do their tasks. So, students 
are encouraged to take responsibility for their own learning process and learners can decide when and how to use 
the resources provided. So, this study indicated that blended learning will be a more significant growth area than 
online learning. The results also show that the students’ negative attitudes towards Blended learning were more 
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related to BL being time consuming than traditional courses because of using communication via email or 
discussion board need more time than conducting face to face class. Other drawbacks of BL are slow internet 
connectivity created many problems for students. Moreover, some students consider it frustrating and socially 
isolated to use BL in comparison with face to face interaction. This reflects also instructions’ of BL are not easy 
to follow and difficult to do. Furthermore, the views of students regarding blended learning are helping them to 
understand their subject material in English courses through watching online videos from native speakers and 
using both personal devices such as (cell phone, mp3, PDA) and social network (twitter, Facebook,…others). 
The students’ views also let them be able to use different computer programs, attractive them to BL layout and 
students need BL training. The respondents also have their own views of BL is more convenient than face to face 
learning, and motivate students to succeed. Moreover, the students’ views on BL help students to master the 
course (material) and to get more information. Blended Learning gives shy students chance to participate and 
share their opinions with their classmates on forum or other different way in blackboard. 

5. Recommendations and Implications 
In this study, it is worth to mention that BL is still in the developmental stage in University of Bisha. It needs 
more research and development that address types of BL from different aspects such as effective infrastructure 
and training of both instructors and learners with efficient skills in teaching and learning. Moreover, the 
researcher recommends another study in BL module as a new or modern method of teaching and learning of EFL 
in Saudi Universities. 

Implication of this paper is based on the findings that emerged from the data analysis. It can be applied in 
university of Bisha as a single institution. The researcher suggests a research to adopt general methodology 
develop in BL in other than English course. 
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