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Abstract

Under the theoretical framework of needs analysis, this paper is aimed to give insights into the college business
English learners’ needs (including target situation needs, learning situation needs and present situation needs). The
analysis of the research data has provided teachers insights into business English teaching related issues.
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1. Introduction

Needs analysis is the starting point of every course and is of utmost importance for ESP course design. Needs are
classified as necessities, wants and lacks (Hutchinson and Waters, 1987, p. 55, cited in Tony Dudley-Evans and
Maggie Jo St John, 1998, p. 123) ; objective and subjective or process-oriented or product-oriented (Brindley, 1989,
cited in T Tony Dudley-Evans and Maggie Jo St John, 1998, p. 123); and perceived or felt (Berwick, 1989, p. 55,
cited in Tony Dudley-Evans and Maggie Jo St John, 1998, p. 123). However, Tony Dudley-Evans and Maggie Jo St
John (1998, P. 123), further divided it into three larger categories: a target situation analysis (TSA, including
objective, perceived and product-oriented needs); a learning situation analysis (LSA, including subjective, felt and
process-oriented needs); and a present situation analysis (PSA, including learners’ present levels of knowledge and
skills).

Needs analysis conducted before a course works for teachers in setting teaching goals, selecting teaching content
and materials, and exploring approaches of teaching and learning. Besides, it is a learner-centered approach, which
is believed to stimulate learners’ interest of learning to a large extent and show respect to the active role of learners
in processes of learning. Furthermore, courses which are based on the findings of pre-course needs analysis will
surely meet the needs of both language learners and employers.

2. The Design of the Study
2.1 Methodology

This research is a survey study and the purpose is to examine the TSA, LSA and PSA of Business English learners in
College. Questionnaire, coupled with interview is to be used as a major instrument for collecting the data needed.
The questionnaires designed are directed at three groups of subjects, respectively, employers, college graduates who
have more than one-year work experience in Business English, and learners of College Business English courses.
Highly structured questionnaires with mostly closed questions, together with open-ended questions, post-survey
interview and classroom observation have been adopted. Out of the 103 employers and 226 college graduates
surveyed, respectively 100 and 220 validate questionnaires have been collected; in the 123 Business English course
learners, there are 120 validate questionnaires.

3. Data Analysis
3.1 Target Situation Analysis

What aspects of Business English are more practical and urgent in real work situations? Based on the analysis on the
data obtained from following Questions, we can see learners’ TSA clearly.

Question 1: Which of the following micro Business English skills are more practical? (Three choices)
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A. Telephone English

B. Business English negotiation

C. Products presentation

D. Conference English

E. Business English conversations

F. English contracts

G. Business English correspondences

H. Product instructions

1. Business English translation

Question 2: Which of the following certificates are attached much importance in job application? (Exclusive choice)
BEC certificates for intermediate or upper-intermediate levels
CET-4, CET-6 or EMT-8 certificate

Intermediate-level or Advanced-level English Interpreter Certificate

Dan Zhengyuan National International Business Licenses

mo 0w

Documents Operator Certificate

The data (see Table 1-2) collected indicate that most of the employers agree that business English conversation
(65%), business English negotiation (50%) and product presentation (50%) are the top three micro skills that should
be attached greater importance to; the majority of college graduates give higher priority to business English
conversation (72.7%%), business English negotiation (72.7%) and business English correspondences (40.9%).
College undergraduates consider that business conversations (63.3%), business English negotiations (56.7%) and
business English correspondences (45%) are of much importance. A conclusion can be drawn that the three groups
of subjects put business conversation and business English negotiation the first, therefore, the Business English
course should focus on the two micro-skills.

As to which certificates are more useful, the data collected imply that 75% of employers, 68.2% of graduates and
56.7% of college students claim that CET-4 or CET-6 or EMT-8 certificate is necessary. 50% of the employers and
45.5% of graduates prefer Intermediate-level or Advanced-level English Interpreter Certificate. However, 45% of
college students think having a BEC certificate is very essential, which proves that they are misled due to lacking
work experience.

3.2 Learning Situation Analysis

By researching on learners’ motivation (Q3), and interest (Q4 & 5), researchers work out learners’ subjective needs.
Q3: Why do you select College Business English course? (Multiple choices)

A. out of personal interest

B. to prepare myself for business English certificates

C. in consideration to job-hunting

D. for credits

E. to prepare myself for overseas study

Q4 What kind of business textbooks interests you most? (Exclusive choice)

A. Chinese business textbooks

B. Overseas Business English textbooks

C. Business English textbooks concerning learners’ real needs

QS5: Which of the following ways of teaching do you like most? (Exclusive choice)
A. Business-English-knowledge-oriented teaching

B. Business-English-language-skill-oriented teaching

C. The mixture of both

From the data (See Table 3-5) collected we can see that 65% of the students select the course in consideration of
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job-hunting, 39.2% of them are out of personal interest. The minority of students is for acquiring credits (15%),
exam-driven (10.8%) and overseas study (10.8%). 70.8% of the students are in favor of Business English textbooks
concerning learners’ real needs. All of the students like business English course focused on both knowledge and
skills.

3.3 Present Situation Analysis

The questions about the extent of the satisfaction of employers (Q6), and their observation of graduates’ lacks in real
work situation (Q7), coupled with graduates’ and college undergraduates self-perception of the most difficult
business English skills (Q8)and biggest obstacle(9) to their progress can be useful in finding out the lacks of
learners.

Q6: To what extent are you satisfied with college graduates in terms of their business English knowledge and skills?
(Exclusive choice)

A. extremely satisfied

B. satisfied comparatively

C. satisfied in general

D. not satisfied at all

Q7: What aspects of business English knowledge or skills do you think graduates are lacking in? (Multiple choices)
Business professional knowledge

Business English listening and speaking

Business English reading

Business English writing

moaw»

Business English translating and interpreting

Q8: Which of the following do you think is the most difficult to master? (Exclusive choice)
Business professional knowledge

Business English listening and speaking

Business English reading

Business English writing

moaw»

Business English translating and interpreting

Q9: What do you think is the biggest obstacle to you in business English? (Multiple choices)

A. A shortage of suitable textbooks or materials

B. A shortage of teachers expertise in both business professional knowledge and business English
C. A shortage of enough practice

The data (See Table 6-8) collected indicate that most of the employers (60%) surveyed are satisfied in general with
graduates. Only 5% are extremely satisfied. 70% of the employers think that graduates are especially lacking in
business English listening and speaking. Merely 5% of the employers feel that graduates are not good at business
English reading; while all of the graduates consider that business English reading skills is not difficult to acquire.
35% of the employers observe that business English writing skills is another aspect which graduates lack; on the
other hand, 22.7% of the graduates agree that it is not easy to master the writing skills. 70% of the employers claim
graduates lacking in business English listening and speaking; while the majority of graduates (36.3) and college
students(60.8) think that listening and speaking is the most difficult to master. As high as 75% of employers, 77.3%
of graduates and 57.5% of college students consider a shortage of enough practice to be the biggest obstacle.

4. Implications

Based on the analysis of the results of the survey, college business English course should mainly focus on enhancing
learners’ business English listening and speaking. Materials that can best work for learners needs should be utilized.
Task-based teaching approaches should be implemented, which can provide learners with enough practice and
experience. Tasks should be selected from real work situation. Learners can be assigned to observe the real work
situation and collect relevant information, materials and activities to compensate for the limit of classroom teaching.
Besides pre-course needs analysis, during-course and post-course needs analysis should also be adopted to assess
learners’ progress and teaching efficiency.
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Table 1. The data collected from responses to Question 1 Which of the following three micro Business English skills
are more practical? (Three choices)(%)

Subjects Employers College graduates undergraduates
Micro-skills
A. Telephone English 25 22.7 35
B. Business English negotiation 50 72.7 56.7
C. Product Presentation 50 36.3 15
D. Conference English 5 4.5 25
E. Business English Conversation 65 72.7 63.3
F. English Contract 10 9.1 5
G. English Correspondences 40 40.9 45
H. Product Instruction 0 13.6 10
I. Business English Translation 5 9.1 15
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Table 2. The data collected from the responses to Question 2 Which of the following certificates are attached much
importance in job application? (Exclusive choice) (%)

Subjects Employers | College undergraduates
Certificates graduates
A. BEC certificates for intermediate or upper-intermediate levels 20 18.2 40.5
B. CET-4, CET-6 or EMT-8 certificate 75 68.2 56.7
C. Intermediate-level or Advanced-level English Interpreter 50 45.5 35.8
Certificate
D. Dan Zhengyuan National International Business Licenses 35 31.8 25
E. Document Operator Certificate 25 22.7 10

Table 3. The data collected from the responses to Question 3Why do you select College Business English course?
(Multiple choices) (%)

Subjects
College Undergraduates

Reasons

A. Out of personal interest 39.2

B. To prepare myself for business English Certificate 21.7

C. In consideration to job-hunting 65

D. For credits 15

E. To prepare myself for overseas study 10.8

Table 4. The data collected from the responses to Question 4 What kind of business textbooks interest you most?
(Exclusive choice) (%)

Subjects
College Undergraduates
Types of Textbooks
A. Chinese Business Textbooks 7.5
B. Overseas Business English Textbooks 21.7
C. Business English Textbooks Concerning Learners’ Real Needs 70.8

Table 5. The data collected from the responses to Question 5Which of the following ways of teaching do you like
most? (Exclusive choice) (%)

Subjects
) College Undergraduates
Ways of Teaching
A. Business-English-knowledge-oriented teaching 0
B. Business-English-language-skill-oriented teaching 0
C. The mixture of both 100
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Table 6. The data collected from the responses to Question 6 To what extent are you satisfied with college graduates
in terms of their business English knowledge and skills? (Exclusive choice) (%)

Subjects
) ) Employers
The Extent of Satisfaction
A. Extremely satisfied 5
B. Satisfied comparatively 30
C. Satisfied in general 60
D. Not satisfied at All 5

Table 7. The data collected from the responses to Question 7 What aspects of business English knowledge or skills
do you think graduates are lacking in? (Multiple choices) and Question 8Which of the following do you think is the

most difficult to master? (Exclusive choice) (%)

Subjects

. ] Employers College Graduates Undergraduates
The Skills Required
A. Business Professional Knowledge 25 13.6 42
B. Business English Listening and Speaking 70 36.3 60.8
C. Business English Reading 5 0 0
D. Business English Writing 35 22.7 18.3
E. Business English Translating and Interpreting 215 27.3 16.7

Table 8. The data collected from the responses to Question 9: What do you think is the biggest obstacle to you in

business English? (Multiple choices) (%)

Subjects Employers | College Undergraduates
Obstacles in Learning Graduates
A. A Shortage of Suitable Textbooks or Materials 5 13.6 33
B. A Shortage of Teachers Expertise in Both Business Professional | 20 22.7 7.5
Knowledge and Business English
C. A shortage of Enough Practice 75 77.3 57.5
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