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Abstract

The purpose of this article is to offer reflectiorgarding teaching undergraduate
students spanning a forty-five year career in higtducation. The author dis-
cusses his teaching philosophy coupled with hispestive focusing on the
“best” pedagogical practices that he has usedharere student learning. The se-
lected methods are grounded in over ninety sengesfeclassroom teaching ex-
perience much of which is empirically supporteddayolarly literature. Hope-
fully the author’s sharing of his life-long journepnd commitment to undergradu-
ate education will help sustain dialogue aboutitgortance of pedagogical ex-
cellence
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For the past three years | have been transitiotlwingtirement as part ofghased retire-

ment progranthat allowed me to teach a reduced course loagledwith less demand-

ing research and service obligations. This seméstélt complete my 98 semester of

teaching (excluding summer school) culminating rdyféive year journey instructing all

levels of undergraduates within the context of ecredited College of Business. During
this interim period of transition | have continuedgive much thought as to what consti-
tutes successful undergraduate teaching and fedpetbed to share my insights with my
colleagues. My normative model is not all inclesior is it entirely based on empirical
research although | have tried to meet some rifjacademic integrity. My pedagogical
philosophy is grounded in many experiences: nungeommversations with other profes-
sors from a variety of disciplines; attendance attiple seminars focusing on the chal-
lenges of teaching at the university level; appiccaof empirically tested teaching meth-
ods gleaned from the literature; suggestions frostriictional experts who critiqued my
classroom methods; feedback from students regattimdearning value of my various
classes; publication of my instructional methodseafereed journals, and lastly, reflec-
tion and continual adaptation of experiential l&@agrin and outside the classroom (Doug-
las, 1980, 1987-88, 1990, 1993, 1994, 1997, 1968222003, 2004, 2006; Douglas &
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Adams, 1999a, 199b; Douglas & Chandra 2003; Dougl&tusted, 1984). To add ex-

panded credibility to my pedagogical paradigm ludtianote that | have earned several
teaching awards at my university and have conglgteaceived outstanding student
course evaluations throughout my lengthy careéigher education.

My Philosophy of Teaching—the Abridged View

The foundation of my instructional paradigm is lzhea the following mantraStudents
want to know how much you care before they care inoeh you knowHence being an
effective educator involves integrating both youEART and MIND into the teach-
ing/learning process. | believe that students shdad co-determiners of their learning
and accept responsibility to contribute to the lesa substantive fashion. Experiential
methods should be strategically integrated sogtiatents feel empowered to be partners
in and outside the classroom. We cannot rely emydeductive reasoning and mono-
lithic lectures to distribute knowledge. Studenggah to be engaged in “productivity” not
just “activity”. Robert Greenleaf, father of sem¢deadership makes it clear tHatse
busynessloes not tap the inner spirit of students—henaersfal thought and preparation
must precede each classroom encounter (1979, ggR)6 Experiential activities must be
carefully selected and implemented so that theestisd critical thinking skills are re-
fined. Simply pulling an activity to fill time isfeen unproductive and may result in unin-
tended consequences. To avoid this common “tyrarirtitfe urgency”, | suggest using
the hounmmediately before clags review the material and methods you want tlizeti
that day. If going to class is “just another megtj the results will be fraught with di-
minished learning opportunities.

It has also been my practice to assess the leaamdglecision making styles of my stu-
dents either formally or informally. For exampla,my senior-level Management semi-
nar | use the Gregorc Style Delineator Instrumemingdy the first evening of class (2012).
This time-tested assessment divides students autio Decision-Making styles based on
how respondents mediate with their environment ustless: abstract random, abstract
sequential, concrete random, concrete sequentfaid Ithat the majority of my under-
graduate students arencrete randomwvhich means they learn best with methods that are
couched with practical examples and high levelsisdial stimulation—graphs, colorful
power points, films, hands-on learning assessnetnt<On the other side of this equation
is me as my dominant decision making stylabstract sequentialvhich means that un-
der stress | tend to revert to theory and highezllthinking supported by frequent use of
research to support my perspective regarding variopics. | tend to use complex sen-
tences and technical jargon assuming that my acdienll be salivating on each sen-
tence. Well, if | only wanted to resonate with 2tBdents who happen to mirror my per-
ception of the world, then all would be great. Theod news” is that my secondary style
that is relatively close to my primary styledsncrete randomhence, | have an above
average level of understanding regarding how tdgaée between the world of theory
and practice and consequently | try to use a parttd methods attending to the learning
style of most of my undergraduates. Our debriefihthis exercise during the first eve-
ning is extensive. For example, after students det@@sregorc’s assessment | compile a
frequency distribution of their respective primanyd secondary decision making styles
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and record them on the board. | then compare my mwfile and discuss the implica-

tions of this data regarding teaching and learningaddition | ask students to compare
their more dominant decision making styles to lesitip charts developed by Dr.

Gregorc. These charts depict leadership behag@mrsnonly associated with each of the
four decision making styles. As a capstone activigk my students to begin their jour-
nal (a semester long project) by making an entigr aflass explaining the learning value
of this assessment. This enhanced awareness afamsgmembers of the variety of de-
cision making modes also provides them insight wdedacting their reading partners for
a class project.

In short, | view students as collaborators in #grhing process rather than passive ves-
sels who “take and regurgitate” notes. Studentsilshaome to class with a sense of eus-
tress and anticipation; my primary role shoulddsdrve as a facilitator and guide so that
we can uncover the meaning and value of the as$iggaeling. Moving students to ac-
cept and embrace this form of empowerment oftenireg patience and thinkirautside
the box.The following discussion will highlight a few pegtagical strategies that have
proven successful at least based on the surrogsgisures of student course evaluations,
peer assessments, and scholarly publicationswelaiimy teaching methods. In terms of
the more recent focus on assessment of learniegjdta is still being compiled and re-
viewed. However, given the importance of undergaaelieaching, | thought it might be
of value to share my insights.

Liftoff-The First Class Session

Approximately two years ago my university desigaegew marketing program centered
on the following sloganMore From Day One.The rationale behind this mantra was to
send a message to all university stakeholdersstidents, especially freshmen, should
be expected to “hit the ground running” at the hagig of the semester. To help fresh-
men make a smooth transition from high school, ev&igity College was recently estab-
lished to provide academic advising, professionahtoaring, and targeted workshops
geared to a variety of topics such as time managersidy strategies, note taking, and
learning style assessments. Instructional expeotatvere also ratcheted up for faculty
and staff. But retention and success depends on treamsitional issues one of which is a
continuing commitment to excellence in the classroblence it became imperative that
faculty review how they used the first day of class

“More from day one” fit perfectly with my teachinghilosophy as | have always consid-
ered the first day of class as sacred ground. I8iogdling the roll, distributing the sylla-
bus, offering a few comments and dismissing clasedeed a missed opportunity to be-
gin the process of building a partnership with ystudents hopefully culminating in a
learning community. First | suggest that facultyymeant to begin this process before
entering the classroom by being able to pronouneesname of each student as this gives
a message to your class that “your name” is impartdou may also want to send an
email to your class before your first meeting ekpteg a few of the highlights of the
class and welcoming them to your world of challeagd excitement. Tell them some-
thing about yourself in order to begin the proaais$reaking the ice”. At this point you
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could ask them to think about an icebreaker questiat they might want to share during
your first meeting. | have asked students to sinsplgre any of the following: their favor-
ite song; their favorite movie; their favorite fqdteir favorite teacher etc. This process
opens the door to beginning a conversation theeelopuraging students to feel comfort-
able speaking in class. In my leadership clas& hasstudents to select an animal which
they feel reflects their perception of effectiveders. This exercise always provides
threads for integrating a variety of topics relatte the study of leadership—an appetizer
that whets a student’s desire to come back for m&hoice of animals such as lions,
beavers, bears, hawks, cheetahs, dogs, catsreldhiemselves to commentary/questions
about how animal behavior relates to leadershifcsopuch as hierarchy, role expecta-
tions, power, authority, patience, teaming, usthadat, and dominance.

Of course, | do have to manage the time allocaigtlis process unless | want to use an-
other class meeting to distribute the syllabus disduss the content and methods that
will be used to foster learning in the courseis limportant that the instructor “sits” dur-
ing this process if possible and uses a conversatione of voice. Professors are trying
to establish a collaborative culture and this isritical first step towards empowering
your students. | do walk through the key expectetiand timeline for the course explain-
ing with conviction how the assignments will bele&rning value as they contemplate
their professional careers. Although | welcome tjoas | am aware that students may be
a bit overloaded the first day; hence | also enageremails to help clarify any element
contained in the syllabus. | often end my firstsslastressing that OUR syllabus is a
COVENANT based on mutual trust and distributivediesship - the very foundation of
Peter Senge’s Learning Organization - let's beginjourney (Pierce & Newstrom, 2014,
p. 55).

Fostering Student Engagement: The Socratic Process

To paraphrase Socrates, it may be better to pesedght question than give the right an-
swer. Hence, the use of the Socratic process wMlpdrmsed on rich exchanges between
the professor and students carefully exploringctmplexities and implications of a va-
riety of subject matter. This process requires ggsbdrs to carefully develop a setref
flection questions that challenge students to both undetsiaconcept and be able to ap-
ply it to both practical and complex dilemmas. Sauéors have referred to this method
as fraught with higher levels of risk because thafgssor must be ready to facilitate
complex issues and often redirect conflicting viesssas to mediate a host of perceptions
and value systems (Lam, 2011). Although this whigger rafting frequently challenges
students and professors to leave their comfort ,ztheelearning value can be exponen-
tial. One must be open to ending some classefdwitclosure” just as Socrates would
do when teaching philosophy to his students.

One story of Socrates’ teaching methods may ikdstleaving class open-ended. During
one class Socrates was trying to stress the vagafieledonism and pointed to the im-
portance of distinguishing between needs and w&uasrates criticized the marketplace
and the many cosmetic goods that people buy uns&clysonly to satisfy their Hedonis-
tic drive for pleasure. After he dismissed classns students were perplexed as they saw
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many advantages to the marketplace and foundfitulif to comply with the ideals of
sacrifice being advocated by their professor. Latgéhe day a few of Socrates’ students
observed him shopping in the marketplace movingftent to tent examining a variety
of goods. They thought - “what a hypocrite” and Idonot wait to go to class the next
day. Before class commenced one student askedt&®evay he was visiting a market-
place that he had maligned in class the previoys 8acrates responded as follows: “I
was simply observing all th@antsl do not need.” This story illustrates that leagnbf-
ten takes place in and outside of class - the gbalvery educator. In short, professors
who use the Socratic process are more likely talaate a thirst for discovery and criti-
cal thinking rather than simply “covering materiai’a sequential monolithic manner.

Conversational Teaching: Understanding the Dialogidvethod

When one is truly engaged in conversation with la@oparty, active listening is present
and both participants often lose track of time—stmes reaching a mindset referred to
asflow (Pierce & Newstrom, 2011, p. 111). At the hearthi§ deep surface listening and
understanding is dialogue whereby each party islggharing their thoughts, values and
perceptions. Stephen Covey advocates that we tinsistseek to understand, and then be
understood” (p.237). This should be the goal ofrgwtass session but too frequently
professors depend on discussion and debate raidnedeliberation and dialogue. Covey
and others stress that although discussion andaleba be useful, these methods tend to
create a win-lose environment that can result igegndefensive reasoning, emotional
outbreaks, and group divisiveness (pp. 207-209¢dlicators are going to establish a
win-win culture of discovery and learning, they mbsild a classroom culture of trust
and openness. Dialogue is based on sharing insaglltsising the following active listen-
ing skills: don't interrupt the speaker, deliberata paraphrasing before responding,
share your interpretation of an issue without &itay the other party and keep the tone
of your comments professional and nonthreatenirejmkélovich, 1999, pp. 41-46).

Facilitating the lines of demarcation between djak and discussion can be challenging
but if you pose the right reflection questions gne students time to deliberate, then the
chances for dialogue are enhanced. One methodhysed American Indian tribe was
the “talking stick”. You can use this method toteysdialogue. Students can only share
when they have the talking stick. The stick iscpthon a desk or passed to students who
want to share (Covey, 1989). This discipline helgaimize judgmental and marginal
listening hopefully fostering careful thought bef@mharing ideas. One can also use some
version of the talking stick in small groups toroaduce the method and then debrief the
process carefully explaining the differences betwde Ds of communication: debate,
discussion, deliberation and dialogue. If you cataleish this mindset with your class
then you may truly enter the “zone of learning” @hd passage of time will seem of little
consequence - students WILL be engaged and borstouoid be at a minimum.

Beyond Participation - Nurturing Classroom Contribution

James Clawson, respected author and leadershipltons makes it very clear that col-
laborative organizations rely heavily on employe#® are viewed as KPCskey proc-
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ess contributorg2012, p. 41). These transformed employees a@qunded responsi-
bility and use their talents to seek creative sohg to complex problems. KPCs thrive in
an empowered workplace - what Peter Senge caksraing organization(Pierce &
Newstrom, 2014, p. 511 believe that this cultural paradigm should beduto cultivate
learning within undergraduate courses. To extrdapalaing Douglas McGregor’s classic
set of assumptions as a benchmark, professorsseestudents as Theory Y contributors
who can be motivated with challenging assignmetitsught-provoking Socratic dia-
logue and experiential learning rather than relyangTheory X approaches such as pop
quizzes, threat and fear of failure (Pierce & Newrst, 2014, p.42).

Achieving this metamorphosis for co-determinedresg may be best achieved by fol-
lowing some carefully crafted teaching guidelinéfiered by Dennis Gioia regarding how
to facilitate true contribution within the classmd1987). Gioia suggests that we often
use participation and contribution as synonymstheite is a vast difference. KPCs offer
substantive responses to a variety of assignmdmtays adding value to the dia-
logue/discussion. Participants may offer commeht have good intentions but lack
depth of thought and preparation. We have all toachonitor the “talking head” who
believes that simply saying something will earnrtjggpation” points. However, the per-
petuation of unproductive comments actually wastdgable learning time and can de-
rail dialogue if not curtailed. Here are some gléa establishing a classroom based on
contribution

1. Reward contribution by assigning at least 15% afrygrade point distribution to
this process.

2. Briefly explain the difference between participatiand contribution within the
context of classroom dialogue.

3. Provide students a copy of Gioia’s article entit@shtribution! Not Participation
in the OB Classroomnd ask them to submit an email stating that threlerstand
the gist of the article and will attempt to becofnentributors” to help build a
community of learners.

4. Practice empirically tested methods for leadingsiaom dialogue:

a. Have students exchange their thoughts with a pabwi®re offering their in-
sights to the class—sometimes calbedr sharing.

b. Use one-minute reflections to have students jotrdtwveir ideas on paper be-
fore contributing to class.

c. Use reflection breaks and allow students to sietyifor a moment and sim-
ply cogitate regarding their pending response.

d. Usecenteringbefore beginning class by asking students to dbeg eyes,
clear their mind and focus on a place that cremtsnse of peace and quiet.

e. Ask students to send email responses to you befass meets so that you can
respondprivately and provide suggestions that may enhance thetyuali
their response.

f. Use the 60 second rule—namely, learn to tolerdémae rather than feeling
compelled to fill the void as this impatience maydition students to become
passive as they wait for you to take control.
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Using these and other creative approaches to tioig rich communication among
members of class will require professors to playpymales such as active listener, facili-
tator, conflict manager, synthesizer, orchestraldeaquestioner, coach and even gate
closer (strategically using extinction and cargfullorded sanctions to curtail unproduc-
tive comments). If innovative methods and profeisédeadership are integrated success-
fully, specific types of student behavior shouldlge as the semester progresses. Gioia
suggests that the following student behaviors minre perception ofontributors:

1. Cite pertinent examples based on personal andébegsional experience.

2. Offer observations that thread concepts with aéalegue.

3. Provide succinct summaries that recap key ideas the readings or cases.

4. Ask thoughtful questions that lead to a deeper istdeding of con-
cepts/theories.

5. Play the devil’'s advocate to generate further thoug

6. Respectfully disagree with professor or classmiat@sconstructive manner so

as to promote further explanation of issues.

Balancing the fulcrum between participation andtdbation requires a huge commit-
ment from both professors and their students. Gia@ens that instructors must not suc-
cumb to the mindset that many raised hands and emtsmesult in high level learning.
Quality must be balanced with quantity. Studentsthwnderstand that they will be re-
quired to bepreparedto use their cognitive and emotional intelligenteshe fullest of
their ability often refraining from blurting outH€onceived opinions that are not ground-
ed in careful reasoning. Perhaps one of the ggeelallenges for professors is balancing
process with content. Following the pathway of dbntion requires time and patience.
Professors may find that what they do addressassalesults in higher levels of learning
rather than simply covering topics in a monolithiear fashion. In the end, this form of
conversational teaching may achieve one of theagwrgoals advocated by the late Ste-
phen Covey—qgive individuals @oice; in the classroom context, this means allowing
students to be co-contributors in the learning essqPierce & Newstrom, 2011, p. 283).

Building a Culture of Trust

At the heart of learning is open empathic commuiacaall of which depends heavily on
the existence of trust between professors and thspective students. Traditionally un-
dergraduate students have been leery of their ggofe perceiving them as aloof and
omniscient pontificates of knowledge. This typecofnitive dissonance may contribute
to one of two extremedilind trustwhere students accept every professorial comnsent a
infallible or suspicionwhere students exude minimal trust regarding peaiiéal inten-
tions. (Covey, 2006, p. 289) Both of these mindsetsle learning opportunities. If a cul-
ture of trust based on high levels of critical #hing and open communication is to be es-
tablished within the classroom, this hierarchalagagm of the professoriate must be
changed. Building this collaborative rapport wil & gradual process but certain teaching
strategies may facilitate this paradigm shift.

My experience has reinforced that trust can beststeblished and sustained by honoring
the principle of integrity. Acting with integrityequires individuals to demonstrate both
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competency and character (Covey, 2006, pp. 54Given that most professors possess
reasonable levels of competency - i.e., they kno®ir tsubject matter, perhaps the most
crucial part of the integrity question lies withathcter. As suggested pri@tudents
want to know how much you care BEFORE they care inoeh you knowHence in-
structors need to emulate key character attritaiiel as honesty, credibility, and humil-
ity. Ideally this modeling will be reciprocated pgur students so thamart trustdrives
the learning process. Smart trust promotes higél$eaf critical thinking that encourages
thoughtful dialogue and rich exchanges of complieas (Covey, 2006, p. 290). Al-
though not necessarily profound, the following stegay help build a community of trust
within the classroom:

1. Practice full disclosure and transparency whengtésy your syllabus and sup-
porting handouts. Clearly explain the learning gdal your class, your teaching
style, your grading system, expectations for stugerformance, deadlines for all
assignments, availability for office hours, etchefe should be nbidden agen-
das After you explain the details of the course dylis, encourage questions.

2. Walk your talk— strive to ensure that the contemdl éeaching style you deliver
are congruent with the curricular expectations afiryuniversity’s catalogue and
handbook. Tell your students that the syllabusdeveenant based on mutual trust.
They will be asked for periodic feedback to helguire that their journey remains
on track. Reinforce that trust requires collaboraand mutual accountability so
both of you will have to live up to the learningad® and expectations outlined in
the playbook.

3. Show humility by indicating that if you make a naiké¢ or fail to adequately ex-
plain a complex topic you will acknowledge this step and reteach the material.
This may require some professors to remove theskned egotism and control
and can be uncomfortable. Stephen Covey Jr. baliytgortrays the value of
humility as part of the trust equatioA:humble person (professor) is more con-
cerned about what is right than being right, abaating on good ideas than hav-
ing good ideas, about enhancing new truth thanrdéfe an outdated position,
about building the team than exalting self, and whecognizing contributors
than being recognized for ifp. 64

4. Always treat your students with respect and dignityarn their names and be
sensitive to the implications of personality anttunal differences as you strive to
move towards the contribution model. Introverts rbayslower to enter the dia-
logue but may provide the greater substance ofgioiBome international stu-
dents may find the Socratic process of engagemeittlareatening so walk softly
as you try to incorporate a broad array of studesponses (Cain, 2012, pp. 186-
191). The bottom line is that even though contlictl disagreements may surface
during the learning process civility and mutualpess should serve as the guide-
line for all classroom dialogue.

5. Credibility requires both professors and studeotsighold their commitments.
James Clawson stresses thetmise keepings the foundation for building and
sustaining personal and organizational trust (p.8fress that being prepared for
class and meeting deadlines for assignments isceéeghe Professors must also
strive to return graded papers and tests withisareable time frames. Also, if a
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professor has scheduled office hours, KEEP thens iBhpart of promise keep-
ing.

6. Lastly, instructors may ask students to sign a same acknowledging that they
understand the requirements for the course asnedtlin the syllabus and that
they are willing to meet these expectations. Thibeécoming a common practice
in industry regarding codes of ethics in that nempyees must sign that they
have read and understood the behavioral expecsatibrihe company and are
willing to comply (McKay, 2013, p. 1). Managememxiperts have demonstrated
that high trust organizations execute in a morgciefit and effective manner
(Clawson, pp. 87 & 205). It seems that this findaag be extrapolated to the un-
dergraduate classroom meaning that mutual trustdest professors and their re-
spective students should result in higher leveleafming.

Story Telling with a Purpose

Being an effective teacher and leader are closgbrtivined. Some leadership experts
have reported that successful leaders are ususdigt gtorytellers (Clawson, p. 232).
Even the late Stephen Covey suggests that “to tmatdlearn” (p. 265). Therefore, if

you strategically integrate an occasional story i@tate its purpose to the content or pro-
cess of class, it may contribute to enharleathing

Many professors have heard the term “war storidstlwvhas been associated with wast-
ing the time of students because the content arbpe of the story is often totally unre-

lated to the topic being discussed in the classrddonvever, stories that are selectively
integrated and serve to enhance the understandlisigbgect matter can be of value and

are frequently a way of personalizing the learrpngcess. Stories can be gathered from
life experience, reading trade books, studying saserk experience, films and consult-

ing assignments, etc. The story of Socrates imthgketplace related in the discussion
above is one example of how a story can be usegriforce a key point.

Let me tell YOU a story. Getting buy-in to the &t teaching process can be difficult
as some learners would prefer a more direct praBentof material that allows them to
primarily take notes and remain relatively unimaavin class dialogue/discussion. Stu-
dents who prefer a traditional lecture method n@ysaer the in-depth dialogic process-
ing of certain topics to be a waste of time. Mogiexienced professors have observed the
nonverbal expressions of student boredom seemawglyeying the message, “Get to the
point”. If | sense this ambivalence | have oftéopped to share my “near death experi-
ence” while swimming in the Mediterranean Sea wiyr brother in 1964. | put two dia-
grams on the board—a straight line labeled A ta8 a saw toothed line (graph) labeled
A to B. As | explain how my brother and | noticdtht we were being gradually drawn
further from shore, | tell them that my brotherlgdl to one of his friends from New Jer-
sey who was an experienced ocean swimnWéE-NEED HELPHis friend Mike headed
toward us and told us NOT to swim in a straighelibut to swim diagonally towards
shore in order to break the current. Fortunatedywias on our outside and after about 25
minutes of “tacking” we may it safely to shore, &kang the undertow. At this point | re-
turn to the board to reinforce that the mathemadfogeometry may not always result in
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success - the shortest path between two pointsnotalye a straight line. | then ask if any
of my students have sailed - sometimes | find ant&vo that understand what it means to
tack in order to move a sail boat if there is nodvfsometimes called being in the irons).
| then stress that learning can be very similar latethd to use tacking to carefully proc-
ess complex ideas and this may involve some dignres&nd minor detours in order to
fully understand the nuances of the topic. Hente Socratic process of teach-
ing/learning is seldom a straight line method abast viewed as a “tacking” approach.
In short, sharing this story involving a sailing tagghor may help all students better ap-
preciate the learning value of the Socratic teagpiocess.

Classroom Technology: Balancing Substance and Siezl

The late Stephen Covey warns us that technologydgsod servant but terrible master
(2001, p. 2). Because of this caveat | am extremalytious about quickly adding new

forms of technology to the classroom unless | campdérsuaded that it may enhance the
learning process. With the increased emphasis stardie/asynchronous learning, many
faculty have created blended classes that useugafayms of teaching technology such

as blackboard, on-line chat rooms, video streanskygping, creative power point pres-

entations, document scanning/distribution, u-tutenarios and social networking. Most

classrooms now have “smart stations” that allowlfgcto use the computer and related
technology as part of their teaching portfolio.

But | remain skeptical that the new technologyeafching should supplant the rich face-
to-face dialogue of the traditional classroom. Védhaow graduated to “white boards and
dry erase markers” coupled with an occasion integraof a power point slide, film,
YouTube excerpt, or virtual discussion board. Hogrewnany of my upper division stu-
dents tell me that they prefer the Socratic proeeskengagement in the learning proc-
ess. Without sounding overly critical, some of mydents have grown to detest ritualis-
tic power point presentations and find them denatitng. Therefore, it seems that we
need to strategically integrate our emerging tetdgyg especially within the traditional
undergraduate classes.

One example of technology that | have used suagi&ssbs been the use of a contempo-
rary film coupled with distening guidgDouglas, 1984, p. 31After some instruction, |
learned to lower our multiple screens, load up e&D¥djust the picture and sound, and
“push” the right button to begin the film. But tlhalue of this process is far beyond being
able to view this film on a blue-ray DVD and biggereen. Films must be carefully se-
lected for content and fit with the subject matteu are teaching. Students must be given
a preview of the purpose and content of the filrd #ren encouraged to peruse their lis-
tening guide so that they can take notes whereogppte. In my senior-level Manage-
ment seminar | uskir. Holland’s Opusshowing the film in two parts. Since this is an
evening class, we see the first half of the filmmplete the questions on our listening
guide, take a break and come back to debrief theusing the questions posed within
the listening guide. These questions challengeestisdo apply assigned readings to var-
ious scenes within the film. Assigned readings dedh a variety of topics such as
McGregor and Maslow’s classic articles on motivatiStephen Covey’'s book entitled
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The 8 Habit, Fred Luthans’ article entitleB'sychological Capitaland Lead like Je-
sus..by Ken Blanchard and Phil Hodges (Pierce & Newstr@@i1). This method is
based on a model entitled FILM: Film Integrated i@y Modules (Douglas, 1984).
Hence, the pedagogy has been tested and publibbédnore importantly, the use of
technology has been carefully integrated into ctassnhance the understanding of as-
signed readings.

In short, it seems that we must be careful notitgply use technology to appease the
new generation of visual learners. Professors mxamine the new technology from an
epistemological perspective - does it add valugnéolearning process or is it simply en-
tertaining. Once this question has been resolreh professors need to balance tradi-
tional teaching methods such as the Socratic psog#h periodic integration of carefully
selected technology. The ultimate goal should baitumize the sizzle and enhance the
substance of the learning process.

The Teacher as Servant: Striving for the Ideal Pardigm

If individuals choose to devote their lives to urgtaduate education, they should con-
sider modeling the philosophy skrvant leadershipThis paradigm of leadership was
first coined by Robert K. Greenleaf and was givarerformal attention in his first book
entitled Teacher as Servant: A Parab(@979). In his first publication Greenleaf at-
tempted to inspire a team of college students tef@ca paradoxical view of leadership—
namely, that true leaders existderve the needs of others fir@reenleaf's unorthodox
view of the leadership process created much coatsgvas it was diametrically opposed
to the traditional leadership theories more heagilgunded in a top-down hierarchal
model where the leader gives orders to subordinatexecute the directives of top man-
agement. Greenleaf’s philosophy has been careftiynined and reviewed by numerous
authors regarding its applicability in various aatis. Given the movement towards ser-
vice learning and experiential teaching within flEglkeducation it seems reasonable for
professors to consider adopting Greenleaf’s’ pgradas a guide for effective instruction.
According to Hays, incorporating servant leadersttigbutes within the class room add-
ed value to the higher education learning proc2688§). Key results from his research
showed the following:

1. Students manifested higher levels of self-efficadyle feeling likekey process
contributors.

2. Students’ critical thinking skills were enhanced.

3. Students learned to be accountable for their o@mlag complemented with in-
creases in pro-active behavior, self-leadershid, @arsonal autonomy. Students
experienced an exponential increase in trust iegult enriched dialogue.

4. Students began to appreciate that the respectige of teacher and learner are
closely aligned.
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Another interpretation of Greenleaf’s original tights suggested that servant leaders can
enhance employee productivity by developing an mimgdional culture based on the fol-
lowing: active listening, trustworthiness, stewduigs and authenticity. (Douglas, 2003,
p.6) Active listening requires deep surface listgnbased on paraphrasing the sender’s
message, maintaining good eye contact with the enges, maintaining a conversational
tone of voice, removing physical barriers to comroation and reading non-verbal cues
from the sender. This level of listening is anaidundation for Socratic teaching. Of
critical importance is that the participants in thgadic communication process refrain
from forming judgments and interrupting the senlefore they are finished - a class-
room tendency during discussion of highly compled/ar controversial topics. Of equal
importance is to avoid marginal listening is whible recipient simply tunes out the mes-
sage of the sender resulting in frequent misundedsigs - a common pattern towards
the end of class or when a student’s emotionajéridnas been pulled.

Trustworthiness speaks for itself in that effectigaders want to avoid the extremes of
gullibility and suspicion among their workers whiéacouraging regular constructive
feedback that is based on sound judgment (Cove§6,20.293). In class, professors
should strive for the same type of Theory Y climatgereby students feel comfortable
contributing value added ideas during class diadodiu terms of higher-end learning we
allude to this process as enhancing critical tmglskills, especially the upper stages of
Bloom’s taxonomy (Clark, 2013).

Thirdly, the author promotes a sense of stewardshigh fits with viewing the employ-
ees as the most important asset of the organizdiibective stewards provide employees
with opportunities to expand their professionallskihile engaging them in challenging
projects. (Douglas, 2003, p.8) Again, this serdaatlership principle seems to dovetalil
with higher education teaching as Theory Y orierpeafessors also want to view stu-
dents as the most important asset of the univegsityiding them assignments that
stretch their capabilities and groom them for tineixt level of classes.

Lastly, servant leaders tend be authentic (Aut®12 p.10). They strive to model integ-
rity and are transparent with their employees Infaims of transaction. This often in-
cludes abiding by a code of conduct and a willirsgni® collaborate on decisions within
the workplace. Managers who are authentic arengilto take off their masks and emu-
late humility - sometimes admitting mistakes anliras for help. It seems reasonable
that ethical professors will manifest the same ll@feopenness and commitment to the
learning goals and assignments outlined in thessogyllabus. Contemporary professors
must be willing to admit missteps and seek feeddemk students and colleagues re-
garding suggestions for improving the learning pssc

Let the Journey Continue

In short, my suggestions for successful teachimglighted above seem to mesh well
with the inherent philosophy that undergirds settaadership - namelygervice to oth-
ers before selfMore traditional professors may have to changer fhaiadigm of teach-
ing from omniscient sage on stage to facilitatadgu This migration process may be en-
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hanced by encouraging students to be active gaatits in their undergraduate education
complemented by teaching practices that nurturdetermined learning, dialogue rather
than simply discussion, smart trust, substantifiectons and feedback via contribution

and value added integration of technology. Thasgformational process is not a quick
fix nor does it provide THE answer to the ART otsesssful teaching. Moving towards a
more experiential paradigm of teaching/learningd witjuire risk-taking and a willingness

to learn from mistakes. Like change expert Ericaklamson (2000) suggests, it may re-
quire constant tinkering with an occasional ovdl diathe course. (p. 76) But staying in

the safe harbor of monolithic lecturing will mogktely result in many missed learning

opportunities. Perhaps it is time for LIFTOFF!
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