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Abstract
Problem Statement: History is a science that helps people guide their
futures; it is an indispensable part of education. It is important for
students to know the past well in order to understand the present better
and direct their future. History does not have magical laws to generalize
in predicting future. However, we have to know that history can give us
lines of vision for today and tomorrow. Students meet the concept of
history for the first time in elementary school. They learn about history
and they ground what they learn around the framework of social studies.
In this context, the students’ perspectives of the concept of history are very
important for a better social studies and history education. One of the
most important ways to determine students’ perceptions of the concept of
history is by creating metaphors.
Purpose of Study: The purpose of this study is to examine the metaphors of
elementary school students for the concept of history.
Methods: Since this study examines an existing situation, it is a descriptive
study. This study uses phenomenology design, a qualitative research
method. The participants have completed the phrase of “History is like . . .
because it . . .” to define their concept. The data are analyzed qualitatively
and the metaphors are classified into conceptual categories.
Findings and Results: The 8th graders who participated in the study
developed a total of 308 metaphors for the concept of history. These
metaphors compose sub-categories such as like “comprehensive,” “useful
and important for nation,” “complex,” “loved and addictive,”
“informative,” and “repetitive.” Students developed 99 metaphors for the
comprehensive history sub-category, 75 for the useful and important for
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nation sub-category, 52 metaphors for the complex history sub-category,
28 metaphors for loved and addictive history sub-category, 44 metaphors
for the informative history sub-category, and 10 metaphors for the
repetitive history sub-category.

Discussion and Conclusion: Each person has various perceptions about each
notion and there was diversity between the students’ perceptions. As
opposed to the behavioral approach, the cognitive approach sees
knowledge as a personal and individual form of knowledge. Diversity in
the concept of history is natural within this frame.

Key Words: History, social studies, qualitative research, metaphor

History is among the most important topics of study among school programs and
in intellectual life (Aslan, 2006). History is a science that helps people direct their
futures, and history is also an indispensable part of education. Students’ having a
good perception of history is important in terms of understanding the present better
and guiding their future. Besides, according to Dilek (2007:32), history does not have
magical laws to predict the future. However, we have to know that history teach us
for today and tomorrow. According to Tosh (2002), knowledge of history provides a
basis for the projection of social, political and economic inclinations to the future, but
it does not provide certain predictions. This allows us to see the conditions of future
events. According to Nichol (1996), history is important because it makes students
good citizens and patriots and it brings the community together.

Dilek (2007) explains the contemporary function of history in this way: history
education contributes to the students’ personal development, socialization and
citizenship. There are two objectives for teaching history —disciplinal and social
aims. The educators” answers to “What can we teach to the students about past?” and
“What are the aims of the history teaching?” are abstracted from the necessity to
teach history as a discipline with its own realities. In many countries, history lessons
are a tool for citizenship education; this is a clear indicator that it is not being used
for disciplinary purposes (Dilek, 2007).

According to Freeman and Levstik (1988), history is the chronological record of
major events. In fact it is the story of how the world reached its present state (cited in
Reild & Young, 2004). In some cases, it can be as interesting as a fictional tale, but
usually it is not interesting for students.

According to Dilek (2007), history is mostly taught out of its own purpose.
Elementary school social studies should interest students in history and make them
love history. Elementary school is the educational level where the students meet the
concept of history for the first time. It is thought that determining the students’ views
toward history at this age can help researchers understand the problems about
history teaching and historical thinking. Also, the student’s perceptions of history
can help form an idea about the current situation of history teaching in social
sciences.

Akmoglu and Arslan (2007) indicate that history has content problem, and it
cannot be said that we are not as successful grounding historical concepts as
scientific concepts. They accept this as a problem emerging from the nature of social
sciences, but not a weakness of history. There is no absolute rightness in scientific
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data presented by social scientists dealing with the past and present of mankind. The
results of social science research, done among different cultures about the causes and
effects of an incident, can differ in different cultures. This structure of social sciences
should be taught to students (Demircioglu and Tokdemir, 2008). In this point of
view, it is natural for students to have different meanings of history. With social
sciences and history teaching having many views about historical events and
thinking, history is more than memorizing historical events. Dilek (2007) said historic
thinking as understanding history is a talent that should be developed in students to
interpret the past and establish a connection between yesterday and today. This
study tries to present the students’ meanings of history. Also, researchers tried to
determine their ability to think about history via their thoughts about history. The
students” way of understanding history represents their ability to think in a historical
way. The research helps determine their thoughts toward history using the
comparisons they made. Metaphors are one of the best ways to determine students’
perceptions of the concept of history. Metaphors are defined as qualifying a
phenomenon or concept with more familiar and well-known terms and putting forth
the similarities between the two (Groth & Bergner, 2005; Arslan & Bayrakci, 2006).
There is a widespread recognition that metaphors play a significant aesthetical,
ornamental and pedagogical role in literature and education (Botha, 2009).

This study examines the perceptions of the concept of history of 8th graders who
take Ataturk’s Principles and Revolutionary History class through metaphor
analysis. For this purpose, this study searched for answers to the following
questions:

Which metaphors do elementary students use while explaining the concept of
history?

Considering the common traits in which category can the metaphors be gathered?

Method

This qualitative study aims to examine the existing situation as it is. Qualitative
research methods were used during data collection, analysis and interpretation. This
study used phenomenology design, a qualitative research method. Phenomenology
design focuses on the phenomenon that we are aware but do not understand fully
and deeply. Phenomenon can be confronted like events, experiences, perceptions,
tendencies, contexts and situations. (Yildirim & Simsek, 2005: 72).

Participants

The research was conducted in the 2009-2010 academic year with the 8th graders
of ibn-i Sina Elementary School in Erzurum, Turkey. In total, 101 students
participated in the study. The 8th graders were chosen as participants in this study
because they were taking the Ataturk Principles and Revolutionary History class,
which consists of only one subject, unlike social studies. Social studies include
subjects such as history, geography, economy, law, archeology, sociology and
psychology. The 8th graders were preferred because researchers assumed that the
students had accumulated enough knowledge about the concept of history by the 8th
grade.
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Data Collection

The researcher prepared a form to determine the participating students’
perceptions of the concept of history. In the first section of this form, the students
were asked to provide personal information related to several variables. In the
second section of this form, they were asked to complete the phrase, “History is like .
.. because it . . .” The students not only developed metaphors but also discussed why
they used that metaphor. This was applied for one class hour (40 minutes) in each
class. After collecting student-written essays, the metaphors were analyzed in this
context.

Data Analysis

The students’ perceptions of the concept of history were analyzed with the
metaphor analysis method. The data were evaluated by content analysis. The main
aim of content analysis is to examine the contexts and relationships to explain the
data gathered. It is necessary to conceptualize the data gathered then organize the
data logically according to the contexts and themes that explain the data (Yildirim &
Simsek, 2005: 227). Like other studies that used metaphor analysis (Balc1, 1999; Saban,
2004; Groth & Bergner, 2005; Ocak & Giindiiz, 2006; Saban, Kocbeker & Saban, 2006;
Semerci, 2007; Aydogdu, 2008; Cerit, 2008; Giiven & Giiven, 2009; Saban, 2009), the
analysis of student-developed metaphors and interpretation was done in the
following stages:

¢ Determining metaphors

o Reading the papers and numbering them

e Coding

¢ C(Classifying metaphors

o Developing categories

¢ Ensuring validity and reliability

e Transferring data into SPSS package program for quantitative data analysis

(At this stage the frequency of the metaphors has been determined).

It is necessary to explain these stages in more detail. According to Yildirim and
Simsek (2005: 274), researchers have come across some important expectations,
including taking precautions about reaching knowledge and identifying the data
clearly and in a way that will enable another researcher to evaluate. Every paper was
numerated after all of the students” metaphors were read. The contexts were codified
and listed (such as: tree, heart, water, etc.). The list was compiled for two main
purposes: (a) to use it as reference guide gathering the metaphors under a specific
category and (b) to validate data analysis process and commentaries (Saban, 2009:
286). The blank papers were separated from the others. Then the students” metaphors
were analyzed according to their common traits. This stage observed how the
students conceptualized the history concept. Every student metaphor was analyzed
in terms of the subject of the metaphor (history), the source of the metaphor and the
relation of the source and subject of the metaphor. Then, six conceptual categories
(Table 1) were formed by identifying every metaphor image with a specific theme
(“comprehensive,” “important and useful for nationalities,” “has complex structure,”
“informational,” etc.). The 8th graders who participated in the study developed 308
metaphors for the concept of history.
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Table 1.
Conceptual Categories of the History Concept and Specialties Representing Them

Comprehensive History (Nichol, 1996; Sahin, 2002; Sam, 2007)
History is a wide concept and science.

There is no end to history’s subjects.

After long surveys history research has reached today’s level.
Historical events are continuous.

History Important and Useful for Nationalities (Kiitiikoglu, 1994; Nichol, 1996; Tosh, 2002; Ozbaran,
2003; Yildiz, 2003; Aslan, 2006; Dilek, 2007; Safran, 2006)
History is the memory of a nationality. It takes an important place in a country’s
life.
History helps people direct their future by understanding the past.
History brings national identity, unity, solidarity and interdependency to the citizens.

Complex History (Nichol, 1996; Ozbaran, 1997; Akino§lu & Arslan, 2007; Dilek, 2007)

History is complex because it examines the activities of all kinds of people in the
past.

Historic events can be intermingled with each other.
In history the result of an event can be the reason for another event.
Historic events can change at any moment.

Informative History (Carr, 1988; Nichol, 1996; Safran, 2006)

History is a science that transmits knowledge about the past and enables us to take
lessons from this knowledge.

History enables people to learn how mankind contributed to culture and
civilization.

People need history to learn information about them.

Thanks to history, people have general culture.

Loved and Addictive History (Drake and Brown, 2003; Koksal, 2008)
It is not possible to give up history.

History came up because of the curiosity of the people.
History regenerates and increases the interest in the past.
People can enjoy reading history.

The interest in history books increases gradually.

Repetitive History (History in which similar events are repeated) (Kafesoglu, 1963; Ozlem, 2004;
Akinoglu & Arslan, 2007; Dilek, 2007)

In history similar events can exist.
While evaluating similar events, the conditions of the time should be considered.
History isn’t repeated, but the mistakes are repeated.

Some research has been done to provide the validity and reliability necessary to
prove persuasiveness. Persuasiveness is one of the most important standards of
research. According to Yildirirm and Simsek (2005: 264), validity and reliability
(transferability) are necessary. Perspective-focused data gathering, expertization and
detailed representation methods have been used to provide persuasiveness and
transmissibility. Reporting the data gathered in detail and the researcher explaining
his path to the results are among the important criteria for qualitative research
(Yildirim & Simsek, 2005: 257).
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According to Johnson and Christensen (2008), “As is known, when someone
wants to generalize some research findings, external reliability is important.
Generalizing isn’t the main aim of qualitative research” (p. 281). Therefore, Lincoln
and Guba (1985) offer the consistency concept instead of qualitative research’s
reliability concept (cited in Yildirim and Simsek, 2005: 271). Researchers gave a list of
the metaphors in alphabetical order and the names and specialties of six different
conceptional categories to a different field expert. The expert classified every
metaphor on the list according to categories, with the aim of confirming whether the
metaphors given under the six categories determined in the research represent the
conceptual category. Then the researcher determined the numbers of the different
metaphors and the same ones after comparing his own match and the expert’s match.
After the comparison, some sums were done using Miles and Huberman's (1994: 64)
formula (reliability= agreement/ agreement + divergence); the reliability rank of the
research was 95 percent. According to Saban (2009), adequate reliability is acquired
in qualitative research when the proportion of expert and researcher is 90 percent or
higher.

Findings and Results
This section presents information related to the categories and describes the
categories. Table 2 gives the frequency distribution of students’” metaphors for the
“comprehensive history” category.

Table 2.

Frequency Distribution of Students” Metaphors for “Comprehensive History” Category
Metaphor name n Metaphor name n
Water 14 Chain 2
Tree 9 Shopping 1
Space-eternity 8 Feet 1
Life 6 Bear 1
Old person 6 Food chain 1
Road 5 Plant 1
Rope 3 Age 1
Diary 3 Bag 1
River 3 Closet 1
Ocean 3 Inheritance 1
Numbers 3 Jet 1
Octopus 2 Ear 1
Family 2 Stairs 1
Wall 2 The Ottoman Empire 1
Communication 2 Resume 1
Wind power 2 Nail 1
Watch 2 Land 1
Dictionary 2 Star 1
Time machine 2 Giraffe 1
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Table 2 shows the 99 metaphors students developed for the comprehensive
history category. In this category, the most frequent metaphor was “water.”
According to students, history is a wide concept and science. For example, a student
likens history to an octopus. He says that history has a wide content and various
branches by saying, “according to me history looks like an octopus because it has long and
various branches like an octopus.” History can be categorized diversely according to
time, place and subject—world history, national history, political history, civilization
history, religious history, etc.

A student says the subjects of history never end by saying, “history is like shopping
because it never ends.” In this metaphor the student states that the necessities of
human life are permanent, just as history is permanent. The meaning of shopping
metaphor can be related to its continuity. The other students express the continuity
of history with metaphors such as:

History is like Ottoman Empire, it grows gradually.

History is like my fingernail because it grows more and more.
History is like a chain, there is always another link.

History is like a river, it doesn’t have an end and it flows.
History is like eternity because history doesn’t have an end.

The students” metaphors represent history’s long survey. The other metaphor
that indicates history is wide are:

History is like a full close because something is always hidden in it.
History is like natural numbers because it has infinite. It is so wide.
History is like roads. It doesn’t have an end.

History is like wind energy, it never ends. It will continue as life continues. For this
reason it has a very wide range.



280 | Elvan Yalgnkaya

Table 3.
Frequency Distribution of Students” Metaphors for “History that is Useful and Important for
Nations” Category

Metaphor name n Metaphor name n
Heart 10 Foundation of a building 1
Pen 9 Knife's trace 1
Flag 7 Refrigerator 1
Sun 6 Eyeglasses 1
Light-lamp 4 Medicine 1
Blood 4 Cow 1
Moon 3 Skeleton 1
Car 3 Turtle 1
Our ancestors 2 Tie 1
Atom 2 Diamond 1
National anthem 2 Chair leg 1
Pencil lead 2 Oil 1
Sweater 2 Honor-glory 1
Wealth 2 Wine 1
Soldier 1 Foundation 1
Shoe 1

Total 75

Table shows the 75 metaphors students developed for the history that is useful
and important for nations category. In this category, the most frequent metaphors
were “heart, pencil, flag and sun.” When we look at the metaphors at this category,
the assigned meaning of history is affirmative. The students came up with an
explanation for importance and necessity. One student explained history’s
importance in the nation’s life as “history is like the skeleton of human body, because the
skeleton keeps the human on his feet, it is history which keeps a nation on its feet.” Another
student said, “history is like flag, because a nation is nothing without its flag and also a
nation is nothing without its history.” Another student focuses on the importance of
history by saying, “history is like fridge. We have to full the fridge if it is empty and we
ought to have money to full it. We have to work to earn the money. Usually the fridge is full
of fruit, meat, etc. This shows that we won’t stay hungry. History lesson is just like that. We
have to know and understand our history. If we understand it we can take anything from
there when it is necessary.” The students’ metaphors said that history helps national
awareness, national identity, unity, solidarity, and interdependency; it also helps
people direct their future by understanding it. Some significant metaphors with a
similar meaning are:

History is like pencil. If we write down the knowledge we learn and use it when we need

it, the history reminds us out history as a nation. We always need it.

History is like a car because we go somewhere via car. If we know history, we can go to

the past.

History is like our fame and honor; it is the most proud thing.



Eurasian Journal of Educational Research | 281

History is like the sun, it enlightens life and people.

History is like a diamond, it is very precious.

History is like a cow, we benefit from all parts of it.

History is like a sweater because our history protects and warms us.

History is like olive oil, because it rises to the top of everything and shows us the correct

way.

The student used the olive oil metaphor in an unusual way. “Rising like o0il” is
always used in a negative way, such as “always wanting to be right.” However, the
student tried to assign it an affirmative meaning. The metaphor focuses on the fact
that history shows people the right way. Using the word in different ways shows
that metaphors can have different meanings (D6s, 2010: 615).

Table 4.

Frequency Distribution of Students” Metaphors for “Complex History” Category
Metaphor name n Metaphor name n
Computer-Internet 9 Forest 2
Human 8 Grocery book 1
Hair 7 Trash can 1
Vein 6 Ant 1
Map 5 Maze 1
Crossword puzzle 2 Cotton candy 1
Soup 2 Community 1
Night 2 Rubik’s cube 1
English lesson 2

Total 52

Table 4 shows the 52 metaphors students developed for the complex history
category. In this category, the most frequent metaphors were “computer-internet,
human, hair, vein and map.” Most of the metaphors in this category are negative. In
this perspective, a significant number of students have negative attitudes toward
history because of its complex structure. This can be explained by the fact that
history contains so much information that needs to be learned. In other words, the
students’ negative attitudes toward history occur because of the complexity of
history lessons in social studies classes. In the words of the student who says that
history is complicated like a crossword (History is like a crossword. It gives pleasure
when you solve it. It is complicated like a crossword), this situation is not negative. The
students usually try to explain the complicated structure of history by comparing it
to the complicated things in their lives. Some significant metaphors in this category
are:

History is like computer and the Internet because it is complicated. There is a lot of

information on the Internet; it is difficult to know which one is important. In history there

are also so many things.

History is like a human because it cannot be understood easily.

History is like Asli’s hair because it starts to be mixed up from one point.

History is like a soup because it is mixed. We cannot determine what is what.
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History is like a labyrinth. It is hard to exit when you enter it.
History is complicated like the notebook of a grocery.

History is like our veins because it has a complicated structure.
History is complicated like a map.

History is like cotton candy. It is mixed.

History resembles to a dustbin because only I do not exist in it.

Table 5.

Frequency Distribution of Students” Metaphors for “Informative History” Category
Metaphor name n Metaphor name n
Book 14 Library 2
Teacher 8 Television 2
Flower 6 Using car 1
Brain 5 Proverb 1
Encyclopedia 2 Rumi 1
Guide 2

Total 44

Table 5 shows that students developed 44 metaphors for the informative history
category. In this category, the most used metaphor was “book.” Additionally, it is
interesting to find metaphors like “teacher, flower, brain, proverb, using car.” Some
statements related to the students” metaphors for this category and the reasons for
using this metaphor are:

History is like an encyclopedia because it has all kinds of information in it.

History is like Rumi because it is very impressive.

History is like a flower because when you smell it, its secrets come out. When you learn
history, its secrets come out.

History is like a guide because it shows us direction and informs us.

The metaphors for this category show the pragmatic side of history. For example,
14 students likened history to a book and focused on its being educative.

Table 6.

Frequency Distribution of Students” Metaphors for “Loved and Addictive History” Category
Metaphor name n Metaphor name n
Love 6 Candy 2
Friend 4 Chocolate 1
Baby-child 3 Watermelon 1
Supported soccer team 3 Adventure 1
Birthday cake 3 Cigarette 1
Mathematics 2 Sleep 1

Total 28

Table 6 shows that students developed 28 metaphors for the loved and addictive
history category. In this category, the students compared the concept of history to the
things they like and love, such as “love, friend, baby, soccer team, birthday cake,
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mathematics, candy, etc.” When we look at the metaphors in this category we can say
that the assigned meaning for history is generally affirmative. The students focused
mostly on the spectacular side of history. One student explained that history causes
addiction by saying, “History is like an adventure because you wonder about the end of it
while you read it and you addict yourself to it.” Another student said, “history is like love,
you become attached with passion and cannot leave it.”

Other metaphors telling that history is loved and it causes addiction:

History is like love because it becomes deeper in time.

History is like my friend because it is loved so much.

History is like a child because a child is lovable and history is readable.

History is like a cake. We cannot stop eating a cake like we cannot stop learning history.

History is like sleeping — sometimes it is so tasty.

History is like smoking because it causes addiction
Table 7.
Frequency Distribution of Students” Metaphors for “Repetitive History” Category

Metaphor name n Metaphor name n
Movie 4 Myself 1
Elevator 1 Parrot 1
Sock 1 Turkish-Armenian Relations 1
Equation 1

Total 10

In this category, the students explain the similarity of the past events. The related
literature addresses how the events in history do not repeat, but how there are
similar events in history. Table 7 shows that students developed 10 metaphors for the
repetitive history category. In this category, “movie” was the most used metaphor.
One of the students compared the concept of history to Turkish-Armenian relations.
This metaphor connects the events of the past and the events of the present day.
Connecting the past to the present is very vital in history lessons. Some statements
related to the students’” metaphors for this category and the reasons for using this
metaphor are:

History is like a parrot because it repeats.

History is like an elevator because it climbs up and down, that is, it repeats.

History is like a sad Turkish movie because the same bad events reoccur all the time.

History is like sock. When the events reoccur, it may smell just like a sock that is being

worn everyday.

History is like the Turkish-Armenian relations because just like the Turkish-Armenian

relations, the events in history stumble.

When all the tables are examined, the students” abstract metaphors appear in the
form of life, communication, age, honor, love, adventure, etc..

Discussion, Conclusions and Suggestions
The following results are based on the research findings:
o The students developed 308 metaphors for the concept of history.
o The metaphors developed by the 8th graders who participated in the research
were categorized into six categories: “comprehensive history,” “history that is
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useful and important for nations,” “complex history,” “loved and addictive
history,” informative history,” and “repetitive history.”

o The students’ metaphors are mostly from concrete objects. A small number of

students developed abstract metaphors.

e “Book (14), water (14), heart (10), tree (9), pen (9), computer-internet (9)” are

the most frequent metaphors for the concept of history.

In his work, Yalginkaya (2010) states that it is impossible to explain all aspects of a
concept with a metaphor and the least developed metaphors are as important as the
most developed metaphors. In this study, the least developed metaphors are also
worthy of notice. In Simsek and Bal’s (2010) research where they studied the teacher
candidates’ perceptions of historical time through timelines, the variety of the
symbols the students used to show time is consequential. It is significant that the
students used analogies such as snake, train, stairs, pyramid, flower, two arms of a
person, etc., in the timelines they prepared for “teaching purposes.” This is like an
objection to the timelines taped on the classroom walls for being boring and dull.
This variety in analogies also can be seen as an attempt to escape a grim history
education (Simsek & Bal, 2010). Similar analogies are observed in this study.
Students looked at the concept of history from different aspects and gave their own
meaning to the concept. In the students” metaphors, a desire to escape the boredom
of history is apparent. This study found that the elementary school students’
perceptions of the concept of history are mostly positive. A similar study by iskender
(2007) also found that teacher candidates’ attitudes toward history are generally
positive.

In his research on the historical awareness of senior students in social studies
teacher programs, Gokkaya’s (2001) results refer to history’s didactic aspect. For
example, in response to the “What does history mean to you?” question, students
marked the “informative examples that show what is right and what is wrong”
choice by a 3.8 ratio. In this study, the didactic aspect of the metaphors collected in
the informative history category is significant. In this respect, this study’s findings
are consistent with Gékkaya'’s (2001) findings. Therefore, there are similarities in the
perspectives of students from elementary school to university about the concept of
history. Again, similar findings can be found in Simsek’s (2010) work where he
examined the social studies and primary school teacher candidates” views on history,
history education and historical time. In that study, it is obvious that the teacher
candidates’ perceptions of the concept of history are generally positive. According to
Kaya and Demirel’s (2008) research findings, high school students accept the
importance of understanding history and knowing its relevance to their lives. In his
work, Ulusoy (2009) stated that history lessons not only helped high school students
develop positive feelings for their own country and nation but also they developed
positive attitudes and values toward humanity. At the same time, history lessons
also teach them to pattern themselves after benevolent, tolerant and peaceful
politicians. In this study’s “informative history” and “history that is useful and
important for nations” categories, even elementary school students focus on the
importance and necessity of history at that age with metaphors.

According to Ata (2007), veteran history teachers use the metaphor of “bridge
between the past and future” to explain the importance of history. Two teachers (11-
and 20-year veterans) used the metaphor of a “person who lost his memory” to
define a student who did not have historical knowledge. In fact, this metaphor is
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prevalent in books about history education. When they emphasized the purpose and
importance of history education, history teacher candidates used the “learning from
past mistakes” and “for culture” statements. One teacher candidate compared a
person who does not know history to a child who does not know his/her parents.
Another teacher candidate compared a person who does not know history to “a
driver whose eyes are closed.” According to Demircioglu’s research on what high
school students (N=466) in Trabzon ascribed as the purposes of history lessons, 72
percent (336 students) used statements such as “history teaches the past” and 28.5
percent (133 students) said “history helps us to learn from our mistakes” (cited in
Ata, 2007). Similar findings appear in all of the research on the teacher candidates’,
teachers’ and high school students’ perceptions and attitudes of the concept of
history. Elementary school students’ perceptions of the concept of history also are
similar to these findings.

Just as people have different perceptions of every concept, this study found
differences among the students’ perceptions of the concept of history. In contrast to
the behaviorist approach, the cognitive approach views knowledge as subjective, and
each person constructs his/her own knowledge. In this context, it is natural for the
students’ perceptions to differ.

The following suggestions are based on study’s findings and results:

o The elementary school students’ perceptions and attitudes of the concept of
history can be determined using research methods and techniques such as
surveys and interviews.

o The elementary school students’ perceptions of the concept of history can be
identified.

¢ The elementary school students” perceptions of various concepts (geography,
economy, communication, population, time, space, community, individual,
environment, chronology, etc.) they encountered in social studies can be
examined through metaphors.

¢ Developing metaphors can be used as a method in social studies and history.
In this way, students can look to events, ideas, objects and concepts from
different angles.
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(Ozet)

Problem Durumu

Tarih dersinin ¢agdas islevi Dilek (2007) tarafindan “tarih &gretimi yoluyla,
ogrencilerin kisilik gelisimi, sosyallesme ve vatandaslik egitimine katkida bulunma
amaclanmaktadir” biciminde agiklanmistir. Ulkemizdeki sosyal bilgiler dersi 6gretim
programmun tarih kismi baslica ulusal ve siyasi tarih tiniteleri vasitasiyla
hazirlanmistir. Bu programda tarih 6gretimi agik bir sekilde sosyal gereksinimleri
amaglamaktadir ve bu yiizden disiplin dist amaglar kapsaminda
degerlendirilmelidir. Fakat ayni derecede tarihin ice doniik amaclar1 da onemli
olmalidir (Dilek, 2007).
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Bu calisma ile 6grencilerin tarih kavramina ytiikledikleri anlamlar ve farkliliklar
ortaya konmaya ¢alisilmis, bunun yaninda tarih kavramina yiikledikleri anlamlardan
yola ¢ikarak tarihsel diistinme becerilerinin tespiti yapilmaya calisiimistir.
Ogrencilerin tarih kavramini algilayis bigimleri onlarmn tarihsel diistinme
becerilerinin bir {irtinii ve sonucu oldugu diisiiniilmektedir. Arastirma yoluyla
ogrencilerin tarihe yonelik diistinceleri kullandiklar1 benzetmelerden yararlanilarak
tespit edilmistir.

Arastirmanin Amact

Bu arastirmanin amaci, T.C. 1nk11ap Tarihi ve Atatiirkgiiliik dersini okuyan
Ilkogretim 8. smif dgrencilerinin tarih kavramina iliskin algilarmin metafor analizi
yoluyla incelenmesidir. Bu amag¢ dogrultusunda bu arastirmada asagidaki sorulara
cevaplar aranmigtir:

ilkégretim ogrencileri  tarih  kavramuni  agiklamada hangi  metaforlar:
kullanmaktadirlar?

Ortak ozellikleri dikkate alindiginda tarih kavramuna yonelik metaforlar hangi
kategoriler altinda toplanabilir?

Arastirmanin Yontemi

Calisma, mevcut durumu ortaya koymay1 amagladigindan betimsel bir arastirmadir.
Calismada nitel arastirma yontemleri arasmnda yer alan olgubilim deseni
kullanilmistir. Arastirmanin 8.smif 6grencileri ile yiirtitiilmesinin sebebi dgrencilerin
bu smifta sosyal bilgiler dersinden farkli olarak tek bir disiplinden olusan T.C.
Inkilap Tarihi ve Atatiirkgiiliik dersini okumalaridir. Sosyal bilgiler, sosyal bilimlerin
kapsamina giren tarih, cografya, ekonomi, hukuk, arkeoloji, sosyoloji, psikoloji gibi
bir¢ok bilim dalinmn konularini icermektedir. Ogrencilerin 8.sinifa gelene kadar tarih
kavramina iliskin bir bilgi birikimine sahip olduklarmi dikkate alinarak ¢alismanin
8.smif ogrencileriyle yiiriitilmesi daha uygun bulunmustur. Ogrencilerin tarih
kavramina iliskin goriislerini tespit etmek amaciyla veri toplama araci olarak
aragtirmact tarafindan hazirlanan agik uglu sorular kullanilmistir. Katilimcilar
kavramlarmi belirtmek amaciyla “Tarih..... gibidir. Cilinkii......... dir” boslugunu
tamamlamiglardir. Veriler nitel olarak analiz edilmistir. Ogrenciler tarafindan
tiretilen her bir metafor, metaforun konusu (yani, “tarih”), metaforun kaynag: ve
metaforun konusu ile kaynag: arasindaki iliski bakimlarindan analiz edilmistir.
Arastirmaya katilan 8. smif 6grencileri tarih kavramina iliskin toplam 308 metafor
gelistirmislerdir. Arastirmaya katilan ilkogretim 8. smif ogrencilerinin tarih

v

kavramina iliskin gelistirdikleri metaforlar; “genis kapsamli olan”, “milletler igin

”oou

faydali ve 6nemli olan”, “karmasik bir yapisi olan”, “sevilen ve bagimlilik yapan”,
“bilgilendiren”, “tekerriir eden”, biciminde alt1 kategoriden olusmaktadr.
Arastirmamn Bulgulan

Ogrencilerin genis kapsamli tarih kategorisine iliskin {irettikleri toplam metafor
sayist 99, milletler i¢in faydali ve 6nemli olan tarih kategorisine iligskin tirettikleri
toplam metafor sayis1 75, karmasik yapist olan tarih kategorisine iliskin toplam 52,
sevilen ve bagimhlik yapan tarih kategorisine iliskin toplam 28, bilgilendiren tarih
kategorisine iliskin toplam 44 ve tekerriir eden tarih kategorisine iliskin toplam 10
metafor gelistirdikleri ~goriilmektedir. Genis kapsamli tarih kategorisinde
6grencilerin en fazla {iirettikleri metafor “su” olmustur. Milletler icin faydal ve
6nemli olan tarih kategorisinde en fazla iiretilen metaforlarmn “kalp, kalem, bayrak
ve giines” oldugu goriilmektedir. Karmasik yapist olan tarih kategorisinde
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ogrencilerin en fazla {irettikleri metaforlar “bilgisayar-internet, insan, sa¢, damar ve
harita” olmustur. Sevilen ve bagimlilik yapan tarih kategorisinde &grenciler tarih
kavramini “ask-sevgi, arkadas, bebek, futbol takimi, yas pasta, matematik, seker
gibi” sevdikleri ve begendikleri metaforlara benzetmislerdir. Bilgilendiren tarih
kategorisinde = 6grencilerin tarih kavrammi en c¢ok kitaba benzettikleri
anlasilmaktadir. Tekerriir eden tarih kategorisinde ise 6grenciler tarih kavramim en
¢ok filme benzetmektedirler.
Ogrencilerin irettikleri metaforlarin daha cok somut nesnelerden olustugu
goriilmektedir. Bunun yaninda az sayida ogrenci soyut metaforlar iiretmistir.
Ogrenciler tarih kavramina iliskin olarak en fazla kitap (14), su (14) kalp (10), agac
(9), kalem (9), bilgisayar-internet (9) metaforlarm gelistirmislerdir.
Arastirmann Sonuclart ve Oneriler
Calismamizda ogrenciler tarafindan az sayida iiretilen tarih kavramma iliskin
metaforlar da dikkate deger bulunmaktadir. Ogrenciler tarih kavramma farkl
acilardan bakmuslar ve tarih kavramini kendilerine gore anlamlandirmislardir.
ilkﬁgretim ogrencilerinin tirettikleri bu benzetmelerde de tarih konularmin
sikiciligindan kurtulma istek ve arzusu rahatlikla goriilebilir. Bunun yani sira
yaptigimiz bu arastirmada ilkogretim 6grencilerinin genellikle tarih kavramina
iliskin algilarinin olumlu oldugu goriilmektedir. Calismamizda bilgilendiren tarih
kategorisinde toplanan metaforlarin didaktik yonii agir basmaktadir. “Bilgilendiren
tarih” ve “milletler icin faydali ve 6nemli olan tarih” kategorisinde {iretilen
metaforlarda ilkégretim 6grencileri bile o yasta tarihin 6nemi ve gerekliligine
odaklanmaktadirlar.

Arastirma bulgu ve sonuglar1 dogrultusunda su 6nerilere yer verilebilir:

. ilkégretim ogrencilerinin tarih kavramina iliskin alg1 ve tutumlar: anket, goriisme
gibi farkli arastirma yontem ve teknikleri ile tespit edilebilir.

o Metaforlarla ilkégretim birinci kademe 6grencilerinin tarih kavramina yonelik
bakis agilar1 belirlenebilir.

o Metaforlarla ilkogretim 6grencilerinin sosyal bilgiler derslerinde &grencilerin
karsilagtiklar1 ¢esitli kavramlara (Ornegin; cografya, ekonomi, iletisim, niifus,
zaman, mekan, toplum, birey, gevre, kronoloji vs...) yonelik bakis acilari
incelenebilir.

e Metafor {iretme bir yontem olarak tarih ve sosyal bilgiler derslerinde
kullanilabilir. Bu sayede &grencilerin olay, fikir, nesne ve kavramlara farkli
acilardan bakmalar1 saglanabilir.

Anahtar Sozciikler: Tarih, sosyal bilgiler, nitel arastirma, metafor



