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Abstract

The main purpose of this study is to examine the view of school administrators and teachers to school counselor
[Psychological Counselor) by metaphor analysis. Comparison method of relational screening models has been
followed during the research. Content analysis of qualitative analysis methods has been followed to analyze
collected data. Study group of the research had total 390 individuals, 181 of which were school administrators
and 209 of which were teachers who worked in the elementary schools in Rize city center and districts in the
academic year of 2011-2012. In the form prepared for a data collection tool concerning the research, the partici-
pants were asked to complete the sentence “A school counselor [Psychological Counselor] is like ..., because ...
“in order to reveal the perceptions of school counselor (Psychological Counselor) content analysis method and
Pearson X’ test was used for the assessment of participants’ statements. When the statements of participants
were analyzed, eight total conceptual categories were created from the metaphors they produce. It was shown
that school administrators respectively stated the categories in which more metaphors were produced like
Guiding, Problem Solving, Developing, Discovering, Friend, Leader, Protector and Ineffective; teachers respec-
tively stated like Guiding, Developing, Problem Solving, Friend, Discovering, Ineffective, Leader and Protector. It
was also understood that conceptual categories did not show any significant difference depending on the vari-
ables of staff type [school administrator and teacher) and gender.
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Counseling services has an effective role in pupil
personnel services which is an essential part
of education process. Counseling services are
categorized by five main topics in the related
literature. (i) Counseling in terms of service areas,
(ii) Counseling in terms of basic functions, (iii)
Counseling in terms of individual numbers, (iv)
counseling in terms of teaching steps, (v) Counseling
in terms of problems fields (Uz Bas, 2009). It is seen
that developmental counseling is based relatively
more than basic functions mentioned above in
the counseling programs applied recently. In

this approach, Erkan (2001) has underlined that
developmental needs of individuals are in the
forefront. It has also been touched on the points
that the individual knows himself/herself, he/she
is responsible and intentional, he/she has a healthy
social life, he/she makes progress in problem
solving and decision making abilities (Ersever,
1992; Yesilyaprak, 2001). When we consider the
purposes of counseling in secondary school, it is
emphasized on the points that an adolescent gains
personality integrity and gets ready for business
world (Tan, 1992).
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In developmental counseling, school administrators,
teachers and parents have important duties and
responsibilities school counselors
(Psychological Counselor). Thus, in many researches
about this topic (Akbas, 2001; Bozic & Carter, 2002;
Clark & Amatea, 2004; Cooper, Hough, & Loynd,
2005; Hardsty & Dillard, 1994; Karakus, 2008;
Nazli, 2003; Ozabaci, Sakarya, & Dogan, 2008;
Reiner, Colbert, & Perusse, 2009; Unal, 2004), it
has been found that the positive attitudes and views
of school administrators and teachers towards
counseling services has influenced the presence
of functional counseling services. In some studies
(Guiven, 2004; Giuiveng, 2001; Hamamci, Murat, &
Coban, 2004; Kizil, 2007; Nazli, 2007; Onur, 1997;
Paskal, 2001) it is claimed that teachers and school
administrators have insufficient knowledge about
counseling services and are not in cooperation with
them. However it is seen that these approaches have
a negative impact on the efficiency of counseling
service studies. When we take the researches in
which the ideas of school administrators and
teachers are compared, in the study of Ozaydin
(2002), while school administrators have positive
evaluations, teachers have negative views regarding
counseling studies carried out in their own school. In
the study of Ozdemir (1991) the result is that school
administrators in elementary schools have positive
and similar views with the teachers regarding
counseling services. In some other researches about
counseling services, it has been claimed that school
administrators expect from school counselors
to intervene in crisis situations, to take part in
personal counselor studies and administrative
affairs (Amatea & Clark, 2005), to take the values
in working life into consideration, to provide the
coordination between counselor and personnel and
to be well equipped in terms of special knowledge
(Fitch, Newby, Ballestero, & Marshall, 2001). Some
certain principles which need to be adopted by
school counselors are defined in Ethical Rules for
the Workers in the Field of Psychological Counseling
and Guidance (Psikolojik Danisma ve Rehberlik
Dernegi, 2006) regarding the qualifications of a
school counselor. These principles are: competency
(proficiency, ability), honesty, being sensitive and
respectful, being sensitive to individual and cultural
differences, social responsibility, professional and
scientific responsibility. In addition to this, when
we consider the related literature (Corey, 2005;
Hackney & Cormier, 2008; Kuzgun, 2009), we
can commonly observe that school counselors
should have the abilities of being effective, candid,
transparent, objective and being sensitive to the
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as well as

problems of other people. In this research, it is quite
important to reveal how similar the views of school
administrators and teachers about school counselor
to the expectations from that school counselor
mentioned above. It is known that differently
understanding the role definitions of school
counselors cause various problems in the practice
(Ginter, Scealise, & Presse, 1990; Piskin, 1989). From
this point of view, it is thought that determination of
the view towards the school counselor illuminates
the role definitions of school counselors. In some
studies in which metaphor analysis is made (Giiven
& Giiven, 2009; Giiven & Ileri, 2006; Saban, 2009;
Saban, Kogbeker, & Saban, 2006) it is found that
gender, one of the variables of the research, causes
differences in the perceptions; in some other studies
(Aydin, 2010; Cerit, 2008; Inbar, 1996) it is claimed
that it doesn’t cause any difference.

Purpose

The main purpose of this study is determined as the
examination of the view of school administrators
and teachers to school counselor (Psychological
Counselor) by metaphor analysis.

Method
Research Design

This research which aims to specify the views of
school administrators and teachers towards school
counselor with the help of metaphors belongs to the
relational screening method. Relational screening
method aims to specify if any simultaneous changes
between two or more variables happen or to
determine its level. Relational screenings are made
in two different ways, correlation and comparison
(Karasar, 1999). Comparison method is used in this
research. Content analysis of qualitative analysis
methods has been followed for analyzing collected
data and open-ended questions.

Study Group

Study group of this research is constituted by school
administrators (principal and deputy principal)
and teachers who work in the elementary schools
in Rize city center and districts (Cayeli, Ardesen,
Pazar, Kalkandere and Ikizdere) in the academic
year of 2011-2012. For the determination of
participants in the researches conducted by
screening model, probability sampling techniques
are usually preferred. However maximum variation
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sampling method among purposeful sampling
methods is utilized since data analysis is performed
with qualitative techniques in this research. Total
209 teachers, 85 (40,6%) of which are female,124
(59,4%) of which are male and total 181 school
administrators, 21(11,6%) of which are female 160
(89,4%) of which are male have taken part in the
research.

Instrument

Researches in which metaphors are used as the
instruments for preparing data collection tool and
revealing the participants’ perceptions (Aydin, 2010;
Aydogdu, 2008; Boyaci, 2009; Cerit, 2008; Celikten,
2006; Ersoy & Tiirkkan, 2009; Oztiirk, 2007; Saban,
2008, 2009; Unal, Yildirim, & Celik, 2010) have
been examined. According to Morgan (1998)
metaphor is a way of thinking which indicates
how individuals perceive their environment. Cerit
(2008) also states that metaphors are used in case
of having insufficient knowledge about related
concepts of the situation desired to be explained.

In the light of the above studies, in the form prepared
for being a data collection tool for the research
participants are asked to complete the sentence “A
school counselor (Psychological Counselor) is like
.., because ..” in order to reveal the perceptions of

participants about the school counselor.

Process

Content analysis method is used for the evaluation
of the data obtained in this research. The analysis
and interpretation of the metaphors developed by
teachers and school administrators for the school
counselor concept have been performed in five
stages: These stages are: (a) Naming (Codification)
Stage, (b) Elimination and Purification Stage, (c)
Editing and Category Development Stage, (d) The
Stage of Providing Validity and Reliability and (e)
The Stage of Transferring the Data to Electronic
Media. An expert view is consulted in order to
reliability if the metaphors given under eight
conceptual categories represent the said conceptual
category or not. The reliability of the research
is calculated by Miles and Haberman’s formula
(1994) (reliability = agreements / agreements +
disagreements) with determining the numbers of
agreements and disagreements.

Results

When the participants’ statements are analyzed,
eight total conceptual categories are created from
the metaphors they have produced: Problem
solving, Guiding, Developing, Discovering, Friend,
Leader, Protector and Ineffective Counselor. 1t is
seen that school administrators have mentioned
the category of Guiding mostly. This category
is followed respectively by Problem Solving,
Developing, Discovering, Friend, Leader, Protector
and Ineffective categories. It is also seen that teachers
have mentioned the category of Guiding mostly.
This category is followed respectively Developing,
Problem Solving, Friend, Discovering, Ineffective,
Leader and Protector categories. When the
metaphors are examined according to the gender
of participants, it is found that the most produced
metaphors by women are belonged to the category
of Guiding. This category is followed respectively by
Developing, Problem Solving, Friend, Discovering,
Protector, Leader and Ineffective categories. Similar
to female participants, the metaphors produced
by male participants are mostly belonged to the
category of Guiding. This category is followed
respectively by Problem Solving, Developing,
Discovering, Friend, Leader, Ineffective and Protector
categories. It has been also understood that
conceptual categories do not show any significant
difference depending on the variables of staff type
(school administrator and teacher) and gender.

Discussion

According to the results of the research, mostly
produced metaphors of school administrators and
teachers are belonged to the category of Guiding.
One of the main objectives of counseling services is
to help the individual to know his/her own abilities,
interests and needs and to make the rightest
decisions as well. One of the services given in order
to reach this objective is directing and orientation
service which is also under the service fields of
counseling (Topgu Kabasakal, 2009). In this context
it is understood that directing and orientation
service has an essential role in counseling services.
Thus the related researches (Erkan, 1997; Ginter et
al., 1990; Giiven, 2005; Kutlu & Giiven, 2002) have
shown that the administrators, teachers and parents
are in the opinion that counselors should direct the
students to the most suitable fields and professions
for them.

According to the results of the research, after the
category of Guiding, the second mostly produced
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metaphors of school administrators and teachers
are belonged to the categories of Developing and
Problem Solving. In some researches (Hui, 2002;
Tuzcuoglu, 1994; Zalaquett, 2005) it is understood
that teachers and school administrators perceive
the counseling services as a service which makes
attributions to the development of students at all
aspects.

It can be seen that the other category in which the
mostly produced metaphors take place is Problem
Solving category as well as category of Developing.
When counseling perceptions are considered,
it is also seen that there is a facilitating-solution
oriented approach which focuses on the shortages
and misconducts of the individual ($ahin, 2010). In
a various researches on this subject (Atic1 & Cekici,
2007; Bagaran, 2008; Gengdogan & Onur, 2006;
Ginter et al., 1990; Karakus, 2008; Vail, 2005) it is
observed that school administrators and teachers
expect from the school counselors to help the
students for their problems in personal, social and
educational topics.

In the category of Discovering, it is specified that
the school counselor is a person who creates
awareness on the people around and makes them
discover the features they have. As Cetinkaya
(2009) has mentioned before, the ultimate objective
of counseling services is to make the individual
know of himself/herself, be aware of secret powers
and to help him/her to improve these powers at
the top level and consequently to realize himself/
herself. According to the research of Akman (1992)
about counseling requirements of the elementary
level students, it is seen that it is expected from
counseling studies to be effective on the point of
revealing the students’ potential.

Metaphors of the participants in the category
of Friend are considered, it is accepted that the
counselor is expected to have intimate and friendly
relationships with other individuals, to have no
prejudice towards them and to be reliable. Thus,
counselor should have helpful, devoted and intimate
attitude in order to have trust and empathy concepts
in a counseling process (Raskin & Rogers, 1989).

When we look at the metaphors in the category of
Leader, we can see that school administrators and
teachers perceive the school counselor as a director
and leader in both carrying out the counseling
services and in the development of students. In the
research of Ametea and Clark (2005) on this subject,
it is found that the school counselor is regarded as
a leader who primarily brings innovations by the
administrators.
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As for the category of Protector, participants regard
the school counselor as a person who guards the
students from some negative and harmful factors.
In the research of Ersever (1992) regarding this
subject, it is accepted that giving information to
the administrators, teachers and parents about the
ways of coping with problematic situations before
they arise has beneficial results.

As for the category of Ineffective, participants are in
the opinion that the school counselor doesn't help
to other workers in the workplace and the students
adequately. Oztiirk (1999) has stated that teachers
have positive perception towards counseling
services and they are on the opinion that the
results of these services are beneficial. Moreover,
in the researches of Giiven (2005) with parents, of
Yumrutas (2006) with teachers and of Kizil (2007)
with the class counselors, it is understood that
counseling services cannot show enough efficiency.

In other results within the scope of the research,
there hasn’t seen any significant changes between
teachers and school administrators when the
conceptual categories are compared according
to staff type. According to some researches on
this issue (Akbas, 2001; Bagaran, 2008; Erkan,
1997; Giiveng, 2001; Ozdemir, 1991), school
administrators and teachers have parallel views
about counseling services. Apart from this, in the
researches of Pigkin (1989) and Ozaydin (2002), it
is claimed that administrators have relatively more
positive views to the counseling services than the
teachers. Also there has not been observed any
significant differences in conceptual categories
when the participants are compared according
to the gender factor. In the research of Onur
(1997) which has also shows the same results, it
has observed that gender factor doesn’t cause any
significant differences on the counseling services
views of administrators and teachers.



CAMADAN, KAHVECI / Examination on the View of School Administrators and Teachers to School Counselor (Psychological Counselor)

References/Kaynakga

Akbas, S. (2001). Okullarda psikolojik damsma ve rehberlik
hizmetlerinin  yiiriitilmesinde olusturulan  isbirliginin
incelenmesi (Yayrmlanmamus yiiksek lisans tezi). Cukurova
Universitesi, Adana.

Akman, Y. (1992). Ilkégretim diizeyindeki égrencilerin
rehberlik gereksinimleri. Psikolojik Danisma ve Rehberlik
Dergisi, 1(3), 4-6.

Amatea, E. S., & Clark, M. A. (2005). Changing schools,
changing counselors: A qualitative study of school
administrators’ conceptions of the school counselor role.
Professional School Counseling, 9(1), 16-27.

Atici, M. ve Cekici, E (2007, Ekim). Ortaogretimdeki
psikolojik  damsman, simf G68retmeni ve Ogrencilerin
istenmeyen  davramslarla  bas  etme  konusundaki
goriislerinin karsilaghrilmasi.  1X.  Ulusal  Psikolojik
Danisma ve Rehberlik Kongresinde sunulan bildiri, Dokuz
Eyliil Universitesi, Izmir.

Aydin, E (2010). Ortadgretim Ogrencilerinin cografya
kavramina iligkin sahip olduklar1 metaforlar. Kuram ve
Uygulamada Egitim Bilimleri, 10, 1293-1322.

Aydogdu, E. (2008). Ilkogretim okullarmdaki ogrenci
ve ogretmenlerin sahip olduklar: okul algilar: ile ideal
okul  algilariin  metaforlar  (mecazlar)  yardimiyla
analizi (Yayimlanmamisg yiiksek lisans tezi). Osmangazi
Universitesi, Eskigehir.

Basaran, M. (2008). Ilkdgretim okullarindaki yénetici ve
sinif rehber ogretmenlerinin psikolojik danisma ve rehberlik
faaliyetlerinden beklentileri (Yayimlanmamus yiiksek lisans
tezi). Yeditepe Universitesi, Istanbul.

Boyaci, A. (2009). Ilkdgretim okulu &gretmenlerinin
egitim planlamasi siireglerine yonelik kullandiklar:
metaforlar. Selguk Universitesi Sosyal Bilimler Enstitiisii
Dergisi. 21, 111-123.

Bozic, N., & Carter, A. (2002). Consultation groups:
Participants’ views. Educational Psychology in Practice,
18(3), 189-201.

Cerit, Y. (2008). Ogretmen kavramu ile ilgili metaforlara
iliskin 6grenci, 6gretmen ve yonetici gorisleri. Tiirk Egitim
Bilimleri Dergisi, 6(4), 693-712.

Clark, M. A., & Amatea, E. S. (2004). Teacher perceptions
and expectations of school counselor contributions:
Implications for program planning and training.
Professional School Counseling, 8(2), 132-140.

Cooper, M., Hough, M., & Loynd C. (2005). Scottish
secondary school teachers’ attitudes towards, and
conceptualisations of counselling. British Journal of
Guidance & Counseling, 33(29), 199-221.

Corey, G. (2005). Psikolojik danisma, psikoterapi kuram ve
uygulamalari (7. bs.). Ankara: Mentis.

Celikten, M. (2006). Kiltir ve 6gretmen metaforlari.
Sosyal Bilimler Enstitiisii Dergisi, 21, 269-283.

Cetinkaya, B. (2009). Rehberlikte temel kavramlar. B. Aydin
(Ed.). Rehberlik iginde (2. bs., s. 1-37). Ankara: Pegem A.
Erkan, S. (1997). Ilkdgretim ogrencilerinin rehberlik
ihtiyaglarinin belirlenmesi iizerine bir arastirma. Egitim
Yonetimi, 3, 333-406.

Erkan, S. (2001). Okul psikolojik damgsma ve rehberlik
programlarinin hazirlanmast. Ankara: Nobel.

Ersever, O. G. (1992). Ilkégretimde agik okul sistemi
ile psikolojik danisma ve rehberlik anlayisi. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi, 8, 127-132.

Ersoy, A. ve Tiirkkan, B. (2009). Hkégretim 6grencilerinin
resimlerinde internet algusi. [lkégretim Online, 8(1), 57-73.

Fitch, T., Newby, E., Ballestero,V., & Marshal, J. L. (2001).
Future school administrators’ perceptions of the school
counselor’s role. Counselor Education & Supervision, 41,
89-99.

Gengdogan, B. ve Onur, M. (2006). Ogretmenlerin
rehberlik etkinliklerinin degerlendirilmesi (Erzurum
ve Giresun il 6rnegi). Kazim Karabekir Egitim Fakiiltesi
Dergisi, 13, 47-54.

Ginter, E., Scalise, J. J., & Presse, N. (1990). The elementary
school counselor’s role: Perceptions of teachers. The School
Counselor, 38(1), 19-23.

Giiven B. ve Ileri S. (2006, hangi ay). Ilkdgretim
ogrencilerinin  sosyal bilgiler dersinde olusturduklar
metaforlara iligkin inceleme. XV. Ulusal Egitim Bilimleri
Kongresi'nde sunulan bildiri, Kurum, Mugla.

Giiven, B. ve Giiven, S. (2009). Ilkégretim ogrencilerinin
sosyal bilgiler dersinde metafor olusturma becerilerine
iligkin nicel bir inceleme. Kastamonu Egitim Dergisi, 17(2),
503-512.

Giiven, M. (2004). [lkdgretim ve ortadgretim dgretmenlerinin
psikolojik ~ damsma  ve  rehberlik  uygulamalarim
degerlendirmeleri. 6. Rehberlik Sempozyumu-Bildiriler icinde
(s. 85-98). Istanbul: MEF Okullari.

Giiven, M. (2005, hangi ay). Ilkégretimde gocugu olan
velilerin ¢ocuklarinin okullarindaki psikolojik danisma
ve rehberlik hizmetlerine iliskin alg1 ve beklentileri. XIV.
Ulusal Egitim Bilimleri Kongresinde sunulan bildiri,
Pamukkale Universitesi Egitim Fakiiltesi, Denizli.

Giiveng, M. (2001). Okullardaki rehberlik faaliyetlerinin
yiirtitiilmesinden  karsilagilan  giigliikler (Yayimlanmamug
yiiksek lisans tezi). Nigde Universitesi, Nigde.

Hackney, H. ve Cormier, S. (2008). Psikolojik danisma
ilke ve teknikleri: Psikolojik yardim siireci el kitabr (Cev. T.
Ergene ve S. Aydemir Sevim). Ankara: Mentis.

Hamamci, Z., Murat, M. ve Coban, A. (2004, hangi ay).
Gaziantep’teki okullarda ¢alisan psikolojik danismanlarin
mesleki sorunlarinin  incelenmesi. XIII. Ulusal Egitim
Bilimleri Kurultayrnda sunulan bildiri, inénii Universitesi
Egitim Fakiiltesi, Malatya.

Hardesty, P. H., & Dillard, J. M. (1994). The role of
elementary school counselors compared with their middle
and secondary school counterparts. Elementary School
Guidance and Counseling, 29, 83-91.

Hui, P. K. E. (2002). A whole-school approach to guidance:
Hong Kong Teachers’ Perceptions. British Journal of
Guidance & Counselling, 30(1), 63-80.

Inbar, D. (1996). The free educational prison: metaphors
and images. Educational Research, 38(1), 77-92.

Karakus, S. (2008). Ilkégretim okullarinda galisan
psikolojik danigmanlarin simif 6gretmenleri ve sinuf rehber
6gretmenleriyle yaptiklar1 Kkonsiiltasyon galigmalarinin
incelenmesi (Yayimlanmamus yiiksek lisans tezi). Cukurova
Universitesi, Adana.

Karasar, N. (1999). Bilimsel arastirma yontemi (9. bs.).
Ankara: Nobel.

Kizil, D. (2007). Ortadégretim kurumlarindaki rehber
dgretmenlerin ve sinif rehber 6gretmenlerin sinif igi rehberlik
etkinlikleri ile ilgili goriisleri (Yayimlanmamus yiiksek lisans
tezi). Selguk Universitesi, Konya.

Kutlu, M. ve Giiven, M. (2002). Ozel ve resmi ilkogretim
okulu 6grencilerinin - 6gretmenlerinden  bekledikleri
ve gozledikleri rehberlik davranslary. Tiirk Psikolojik
Danisma ve Rehberlik Dergisi, 18(2), 15-25.

Kuzgun,Y. (2009). Rehberlik ve psikolojik danisma (10. bs.).

Ankara: Nobel.
13N qh



EDUCATIONAL SCIENCES: THEORY & PRACTICE

Miles, M. B., & Huberman, A. M. (1994). Qualitative data
analysis. Thousand Oaks, CA: Sage.

Morgan, G. (1998). Yonetim ve orgiit teorilerinde metafor (Cev.
G. Bulut). Istanbul: Tiirkiye Metal Sanayicileri Sendikast.

Nazli, S. (2003, Temmuz). Ogretmenlerin kapsaml
gelisimsel rehberlik ve psikolojik damsma programini
algilamalar: ve degerlendirmeleri. 7. Ulusal Psikolojik
Danigma ve Rehberlik Kongresinde sunulan bildiri, inénii
Universitesi, Malatya.

Nazly, S. (2007). Okul yoneticilerinin rehberlik ve psikolojik
danigma hizmetlerini algillamalari. Egitim Arastirmalari,
26, 155-166.

Onur, M. (1997). Giresun ili merkez liselerindeki yonetici,
ogretmen ve 6grencilerin rehberlik anlayislarinin incelenmesi
(Yayimlanmamis yiiksek lisans tezi). Karadeniz Teknik
Universitesi, Trabzon.

Ozabaci, N., Sakarya, N. ve Dogan, M. (2008). Okul
yoneticilerinin okuldaki psikolojik danisma ve rehberlik
hizmetlerine iligkin ~ goriglerinin  degerlendirilmesi.
Balikesir Universitesi Sosyal Bilimler Enstitiisii Dergisi,
11(19), 8-22.

Ozaydin, A. (2002). Resmi ilkogretim okullarinda yonetici,
rehber Ggretmen, simif Ggretmenlerinin  goriiglerine gore
rehberlik uygulamalarr (Yayimlanmamis yiiksek lisans
tezi). Yildiz Teknik Universitesi, Istanbul.

Ozdemir, E. 1. (1991). Bazi degiskenlerin liselerdeki dgrenci,
ogretmen, danmisman ve yoneticilerin psikolojik damsma ve
rehberlik hizmetlerinden beklentilerinin etkisi (Yayimlanmamug
doktora tezi). Hacettepe Universitesi, Ankara.

Oztiirk, A, (1999). Lise dgretmenlerinin  rehberlik
hizmetlerini algilama diizeyleri (Yayimlanmamis yiiksek
lisans tezi). Uludag Universitesi, Bursa.

Oztiirk, C. (2007). Sosyal bilgiler, simf ve fen bilgisi
Ogretmen adaylarinin cografya’ kavramina yonelik metafor
durumlari. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi
Dergisi (KEFAD), 8(2), 55-69.

Paskal, K. (2001). Okul yoneticilerinin (ilkogretim
okulu miidiirlerinin) bu okullarda gorev yapan rehber
ogretmenlerin gorevleri ve rehberlik hizmetleri ile ilgili
bilinglilik diizeyleri (Yayimlanmamis yiiksek lisans tezi).
Marmara Universitesi, Istanbul.

Piskin, M. (1989). Orta dereceli okullarda gorevli yonetici,
ogretmen ve damsmanlarin ideal ve gercek danismanlik
gorevleri (Yayimlanmamus yiiksek lisans tezi). Ankara
Universitesi. Ankara.

Psikolojik Danigma ve Rehberlik Dernegi. (2006).
Psikolojik danisma ve rehberlik alaminda ¢alisanlar icin etik
kurallar (6. bs.). Ankara: Yazar.

Raskin, N. J., & Rogers C. L. (1989). Person-centered
therapy. In R. J. Corsini, & D. Wedding (Eds.), Current
psychotherapies (4th ed., pp. 155-194). Itasca, Illions: EE.
Peacock Publishers.

Reiner, S. M., Colbert, R. D., & Perusse, R. (2009). Teacher
perceptions of the professional school counselor role: A
national study. Professional School Counseling, 12(5) 324-332.

Saban, A. (2008). Ilkdgretim I kademe &gretmen ve
6grencilerinin bilgi kavramina iligkin sahip olduklar1
metaforlar. [lkgretim Online, 7(2), 421-455.

Saban, A. (2009). Ogretmen adaylarinin égrenci kavramina
iliskin sahip oldugu metaforlar. Tiirk Egitim Bilimleri
Dergisi, 7(2), 281-326.

Saban, A., Kogbeker, B. N. ve Saban, A. (2006). Ogretmen
adaylarinin 6gretmen kavramina iligkin algilarinin metafor

analizi yoluyla incelenmesi. Kuram ve Uygulamada Egitim
Bilimleri, 6(2), 461-522.

JF 1392

Sahin, C. (2010). Egitim siirecinde kisilik hizmetleri ve
rehberlik. M. Giiven (Ed.) Psikolojik danisma ve rehberlik
i¢inde (3. bs., s. 1-48). Ankara: An1.

Tan, H. (1992). Psikolojik danisma ve rehberlik. Ankara:
Milli Egitim.

Topgu Kabasakal, Z. (2009). Rehberlik hizmetleri. B. Aydin
(Ed.). Rehberlik iginde (2. bs., s. 39-81). Ankara: Pegem A.

Tuzcuoglu, N. (1994). Ilkokullarda rehberlik galigmalari.
Cagdag Egitim, 204, 31-33.

Uz Bas, A. (2009). Rehberlikte hizmet tiirleri. B. Aydin
(Ed.). Rehberlik iginde (2. bs., s. 82-116). Ankara: Pegem A.

Unal, A, Yildirim, A. ve Celik, M. (2010). Hkégretim
okulu miidiir ve 6gretmenlerinin velilere iligkin algilarinin
analizi. Selcuk Universitesi Sosyal Bilimler Enstitiisii Dergisi,
23,260-272.

Unal, E. (2004, Temmuz). [lkégretim okullarinda
profesyonel olmayan rehberlik ¢alismalar: ve eksikligi
hissedilen  hizmetler. XIII. Ulusal Egitim Bilimleri
Kurultayrnda sunulan bildiri, Inénii Universitesi Egitim
Fakiiltesi, Malatya.

Vail, K. (2005). What do counselors do? American School
Board Journal, 192, 24-27.

Yesilyaprak, B. (2001). Egitimde rehberlik hizmetleri.
Ankara: Nobel.

Yumrutas, A. (2006). Ilkégretim okullarinda gérev
yapan GOgretmenlerin rehberlik gorevleriyle ilgili goriis ve
uygulamalarimin  incelenmesi  (Yayimlanmamus  yiiksek
lisans tezi). Yeditepe Universitesi, Istanbul.

Zalaquett, C. P. (2005). Principals’ perceptions of
elementary school counselors’ role and functions.
Professional School Counseling, 8, 451-457.



