THE FUTURE OF HIGH SCHOOL

How Districts Can Organize High Schools
Toward a New Vision for Student Learning

Calling for high school redesign is nothing new. For decades, reformers have been proclaiming that America’s industrial
model of high schools is defunct. They argue that it's not working to have schools organized to sort students through
grades, courses and lock-step schedules, where individual attention and support comes mostly through extra-curricular

activities." " Though these reformers’ efforts have created boutique high school models, like Big Picture across the U.S.,

and some notably high performing and small high schools in New York City, high school structures generally remain
frustratingly unchanged.” Post-pandemic, however, the nation has reached a now or never inflection
point, in which the need for change is urgent. It's an opportune time, since advances in the field
now give us all the puzzle pieces that must come together for lasting redesign that will truly
enable the outcomes and experiences that all high school students need to thrive

in the future.

The pandemic brought new attention to the challenges our high schools face, and, concurrently, communities are raising
their expectations for graduates. More students are off-track to reach the number of credits they need to graduate,

and districts report increasing disparity in learning outcomes." """ At the same time, we've seen an increase in chronic
absenteeism and growing alarm over the mental health of teenagers." ** In this challenging context, districts across

the country are defining ambitious goals that include higher standards for their high school graduates and an expanded
vision for the knowledge and skills the high school experience should support. Common goals include critical thinking,
creativity, citizenship, collaboration, literacy, flexibility and the skills and passion to become lifelong learners i xii xiii. xiv, xv, xvi
Communities are demanding that high schools set students up to succeed and persist with college and career. A growing

number of states are holding high schools accountable for postsecondary outcomes, such as college persistence i xvii. xix

We see districts across the country trying to deliver
against these challenges by adding courses, programs,
and staff; but they're operating in an antiquated high
school structure, and leaders are changing very little
about the instruction and/or curricula through which
students engage. Further impediments to success,
students’ learning is still measured through courses
completed, teachers are still responsible for more than
100 students’ success in core subjects, and extra time
and attention to help students stay on track usually only
comes after failure. And, because the efforts layered

on top of existing structures address the challenges in

piece-meal ways, the solutions sometimes conflict with
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each other and have unintended consequences that make the
overarching goals harder to accomplish. For example, we are
finding that the way schools are typically adding career-course
pathways often crowds out time and instructional resources
for students to build foundational skills, access advising and
mentorship, catch up when they fall behind, and/or take

advanced course-work in core subject areas.

While districts are creating inspiring visions for high school

graduates and aspirational descriptions of the experiences they

want their students to have, they're not identifying a coherent set
of strategies to reach these goals or addressing the changes in
high school organization that must accompany them. In this brief, we explore the six shifts in the organization of resources
necessary to achieve these ambitious objectives and to build toward an integrated vision of high schools, actually
organized in ways that enable the strategies required to reach it. We also share how school systems can pay for these
shifts and how they can structure the broader system roles that are required for sustainability and scale. We conclude with

thoughts on how district leaders can get started now with moves that build toward these bigger shifts.

A New Vision for High Schools

Over many years of research and practice, we've seen “break-the-mold” schools focus on six shifts in the way high school
is organized. These moves support the types of learning experiences and outcomes we see communities focused on

creating for their graduates. They include:

e Targeted and Flexible Time and Attention

e High-Quality, Results-Oriented, and Student-Centered Curricula and Learning Sequences
e Partnerships and Technology to Expand Learning and Wellness Opportunities

e Relationship Building and Advising Support

e Diverse, Collaborative, and Supported Teacher Teams

e Transformational School Leadership

While these ways of organizing are in many cases not novel, this moment presents a unique opportunity for school systems
to begin to work toward them at a far greater scale. The pandemic disruption, and the innovations developed in response
to it, have created a new openness and opportunity to pursue some of the necessary changes in a widespread manner;

these include altering teachers’ roles, leveraging external partners, and moving to more flexible schedules.

In addition, learning resources are continuing to evolve to better support these new ways of organizing. For example,
high-quality instructional materials, and our understanding of how to adapt instruction to support students in reaching
the high standards embedded in them, have expanded dramatically over the last decade.**¥ And technology is enabling
course sharing across schools and the leveraging of state-of-the-art instruction and curricular materials for core and
supplementary courses. Finally, the growing availability of ways to organize content based on competencies rather than

disciplines, and to measure mastery of skills and content will enable much more strategic use of student and teacher time.

In this context, schools and systems have a unique opportunity to begin to move toward more strategic ways of organizing.

Each of the six shifts needed to do so is described in detail in the following pages.



SHIFT #1
Targeted and Flexible Time and Attention

e B

Students and teachers work within rigid Blocks of time throughout the day can be used to serve
blocks of time organized by discipline, and multiple purposes, the content of which is driven by
utilized the same way throughout the year, student need (as identified by consistent assessment and
regardless of student need or interest. feedback) and can be adapted throughout the year.

For over a hundred years, time and groupings in high schools across the country have been organized in similar ways.
Students and teachers work within rigid blocks of time and standard group sizes of 25-35 students, organized by discipline,
and utilized the same way throughout the year, regardless of student need or interest. This outdated one-size-fits-all

approach is causing students to fall behind at alarming rates.

We've seen that high-performing high schools use a variety of strategies to organize time and attention far more flexibly, so

that they can better address students’ individualized needs and interests.

One simple and common strategy is to extend blocks of time in certain disciplines or grades where more time is
consistently needed. This can be paired with an interdisciplinary approach that integrates two or more traditional subjects
(like English and social studies) into one instructional block, so that teachers have more agency to allocate time to different
pieces of content as needed.

A more complex move is to set aside deliberately flexible time in the schedule—daily, weekly, or even just a few times a
year—which can be adjusted according to student need. In one high school we recently studied, the entire afternoon was
set aside for a combination of student support, clubs, and project-based learning time; schedules varied significantly from

student to student and week to week. Lawrence Public Schools achieved notable results using a different approach: They

designed an "Acceleration Academy” that delivers targeted support to struggling students three times a year through week-

long academies.

We've learned that there's no one right way to organize

a more flexible model. That said, we've seen that any
successful approach uses detailed data to measure

the mastery of student knowledge and skills, and then
differentiates pacing and resources in response. Students
who need more support get more time, smaller group
sizes, and support from expert teachers, who know

them well, to grapple with rigorous content in the areas
in which they're struggling. We've also seen that a team-
based approach that enables educators to be more easily
organized by student need and teacher expertise often

underlies these flexible approaches.
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SHIFT #2

High-Quality, Results-Oriented, and Student-Centered Curricula and
Learning Sequences

77 B

Course content and sequences Students have agency to choose a program of study that is tied
look the same for most students to their college and career goals. It integrates real-life problem
and aren't sequenced toward a solving, and academic and non-academic skills relevant to life after
postsecondary result. Courses are college. Courses are sequenced towards credits and credentials
aligned to rigid subject standards relevant to postsecondary opportunities. Students earn credit for
and credit requirements. skills they master and advance at their own paces.

Students increasingly report that their high school experiences don’t seem relevant to their future goals and aspirations;
this is one factor contributing to high rates of chronic absenteeism > *" These perceptions are validated by labor market
data. Today's in-demand jobs require some form of postsecondary learning, but few high schools are organized to help the
majority of their students take meaningful steps towards college-level credits or other credentials that meet that demand.
What's more, sought-after professions demand skills—like creative and analytical thinking, and digital literacy—that are

largely ignored in the common rigid frame of subject-specific instruction.*

Schools and districts across the country are working hard to address these issues. Those making the most progress are
focusing on deliberately organizing so that ALL students—not just “high-flyer” groups—have learning options that move

them toward their postsecondary goals.

To start, school and district leaders are designing a variety of programs of study (sequences of courses and learning
experiences) from which students can choose, and that all lead to concrete outcomes, like credits and credentials that are
applicable to post-graduation opportunities. Cities, like New York, and states, like Tennessee and Delaware, have done

significant work on this in recent years and provide strong examples of successful rollouts. i xxvil. xxvili

In addition, within these programs of study, leading schools and districts are integrating more opportunities for students
to engage in "real-world"” learning experiences outside of the classroom. These might include internships that build
skills directly relevant to future careers, project-based courses that source projects from local business, or dual enrollment
courses that provide a preliminary college experience. Programs like these, more directly tied to life after high school,
engage students more deeply and help them explore college and career options while building the skills they'll need to

pursue them.

Finally, some schools and districts are beginning to support these more student-centered and real-life progressions
of learning with competency-based systems that enable learning standards to be packaged and paced differently for
different students, and give students options to provide evidence of learning in a variety of ways.*



SHIFT #3
Partnerships and Technology to Expand Learning and Wellness Opportunities

R

Teachers within the school facilitate Schools have a diverse, mission-aligned set of partners. They
most or all learning experiences for are integral to student learning and wellness experiences, and
which students receive credit. Learning they enable more efficient use of school-based instructional
and wellness supports outside the resources. There are opportunities for all interested students
building aren't well integrated into to access and engage in partner-facilitated “real-world”
students’ experiences at school. learning, often taking place outside of the school building.

These opportunities are frequently credit-bearing and

designed to fit within the school day.

Shifts to include a greater breadth of options and additional “real-world” experiences require a more expansive view of
where and how learning can happen—and who can provide it. Local communities are full of resources to meet students’
desire for authentic learning and alignment to their individual interests and goals. The growing power of technology, too, is
a key tool. Many schools are beginning to integrate this broader view of learning resources into their approach. But these
opportunities often are more ad hoc, designed for small groups of students or targeted areas of content. This limits their
impact on student learning and makes it hard to clear barriers around scheduling, transportation, and other logistics. It also
makes it hard to create sustainable models because only a few students drop existing school-based offerings, resulting in

limited opportunities for resource reallocation.

What does it look like when schools are fully harnessing the power of
learning resources outside school walls? They organize deliberately to
integrate learning technology and partnerships as a part of the school
experience for most or all students. Opportunities like dual enroliment,
work-based learning, and hybrid providers are integrated into programs
of study that create a coherent program, no matter where the learning
happens. Consistent schedules enable these partnerships to occur in
predictable ways and support students’ direct engagement with industry
professionals and partners during the school day.** Deep investment

in a narrow set of “primary partner” relationships eases logistical
constraints and enables deeper integration. And deliberate structures
and routines—shared data systems, community advisory bodies,
dedicated coordinator staff, and explicit collaboration structures—
facilitate shared work across the school and its partners.

Finally, schools that expand partner-driven learning opportunities

to broader groups of students put an explicit focus on ensuring
equitable access. This can include ensuring compensation for students’
work-based learning, providing transportation, and defining clear
expectations for, and supporting access to, prerequisite requirements.




SHIFT #4
Relationship Building and Advising Support

R CE—

There are few trusting adult-student There are strong trusting relationships between adults and
relationships, and only yearly or students in the building, and frequent touchpoints to help
infrequent semesterly touchpoints student develop SEL skills, explore and affirm their identities,
with a counselor for students to and connect their interests to high school experiences and
discuss future plans. More ad postsecondary goals. Students have opportunities to develop
hoc system results in significant and explore interests at school.

inequities.

Research shows that students who have caring relationships with adults at school are more likely to succeed.* Such strong
and supportive relationships with adults are a critical part of student belonging, which is also foundational to students'’
success. ™ Further, adults who know students deeply play a critical role in helping them explore their interests, set

postsecondary goals, and shape a more diverse set of options for well-aligned experiences at school.

While many of the nation’s former students can tell a story about a caring adult who shaped their life path in high
school, our schools aren't set up to ensure that each student experiences this critical support with equity and excellence.
High school teachers typically teach ~150 students, and there’s little time or space for them to focus on individual

needs or develop meaningful relationships. Counselors—also at the center of student relationships and support toward

postsecondary goals—have even higher loads, averaging ~385 students per year in 2024 i

Many leading-edge schools have structured themselves differently to much more systematically ensure student-teacher
relationships and advising supports. First, they organize their staffing models and schedules with student-teacher
relationships in mind. In larger high schools, students in each grade are often grouped into smaller cohorts that share

a set of core teachers; these teachers then get time to regularly meet about their shared students, review progress, and
problem-solve, so that all stay on track for postsecondary success. To give teachers bandwidth to focus more deeply on
their pupils, school leaders organize schedules so that teachers are responsible for fewer unique students. Schools can
do this without adding cost by organizing interdisciplinary courses or reducing the number of courses students take at

any one time.

Second, schools often adopt an advising model to create a dedicated structure for relationship building, social-emotional
support and skill development, and postsecondary planning. Each staff member is assigned a small group of students to

meet with regularly to work toward these goals, supported by a high-quality curriculum.

In addition to—or embedded within—time spent on advising, many schools dedicate student time to supporting college
and career planning at key transition points. This might mean a freshman course dedicated to career exploration, goal
setting, and pathway selection, or it could mean additional supports for juniors and seniors through the college or job

application process.



SHIFT #5

Diverse, Collaborative, and Supported Teacher Teams

CE -

Teachers’ singular role is in instruction Teams of teachers with diverse skill sets share the work
within the four walls of their classrooms, of planning, teaching, and supporting students’ academic
with few opportunities to collaborate with success and social emotional well-being. Each teacher’s
colleagues, or to specialize and/or extend role on the team is matched to their areas of expertise
their skills to support various aspects and interests. Teams play a critical role as a part of a

of the school’s work. Opportunities for larger system of job-embedded professional learning
learning and growth are ad hoc and not that also includes high-quality instructional materials and
deeply connected to teachers’ day-to-day instructional coaching.

work and evolving needs.

Nothing is more integral to students’ experiences and success at school than their teachers.*" Yet, just as today’s high

schools are not set up to support students, they're also not structured to support teachers. With little help, educators are
expected to support well over a hundred students, with varying needs and abilities, and to offer support beyond just
academics. At the high school level, they juggle multiple classes with little time to grade, review data, create curricula,
and lesson plan. The job’s demands and its isolation have worsened since the pandemic, and, unsurprisingly, teacher

satisfaction has plummeted.oxv o

Schools that organize the teaching job in ways that better support students, while also creating a doable, inspiring, and
fun job for teachers, approach the work of teaching as a team enterprise, not an individual one. Namely, teams of teachers
share ownership of and accountability for instruction. This can mean a shared content team splits accountability for
student growth in a particular subject area across a range of grades, or it can mean a team of teachers that shares students

collectively owns monitoring and responding to their progress. i
School leaders deliberately give these teams the resources they need to thrive:
e Teams are organized in ways that balance diverse skillsets and include relevant instructional expertise.
e Each team member’s role is specialized to match their skills, interests, and career goals.
e Teachers on each team have frequent dedicated time together to plan instruction and respond to students’ needs.

¢ High-quality instructional materials create a strong foundation for learning and collaboration that happens in teams

and through connected coaching, supported by content experts.


https://www.rand.org/education-and-labor/projects/measuring-teacher-effectiveness/teachers-matter.html

SHIFT #6
Transformational School Leadership

R CE—

A vision for high school is held by few All students and adults in the building embrace a vision
individuals at the school, is not tied to a and set of core values for high school transformation.
comprehensive plan, and is unfamiliar Responsibility for achieving this vision is shared among all
to most teachers and students. Teachers levels of staff, with leaders ensuring that school initiatives
and students are not involved in school are connected to the vision and continuously monitored
decision-making. for improvement.

Making the shifts we've described above requires sweeping transformational change**'ii Yet, too often, leaders approach
efforts to reorganize high school in an incremental manner-whether within very small groups of people that they ask to work
against the existing system, or isolated to a series of smaller initiatives that may actually conflict with implicit aspects of the
existing culture. As a result, changes might flame out quickly, often leaving stakeholders with a feeling of “change fatigue.”

School leaders that successfully drive transformational change lead differently, organizing change efforts intentionally,
and in ways that are highly consistent with change management research. Specifically, they first engage a broad set of
students, staff, and families to develop a shared vision that articulates how the high school is changing, and why. Second,
they dedicate significant resources toward changing the culture amongst students and staff to better support the vision
for change. This might mean spending 10 minutes each day in a school-wide community meeting focused on culture or

investing a part of a staff member’s time in culture work.

To ensure that movement toward the vision stays on
track, transformational leaders make managing and
monitoring change someone’s explicit job, appointing
a staff member (or a group of staff) to own the redesign
process and lead a coalition tackling the change work.
These leaders of change, however, don't work alone;

a part of their focus is diffusing change work through
other core teams at the school. For example, the existing
instructional leadership team may serve as a decision-
making body for the change work, parent or community
groups might serve as advisory bodies, and grade-level
teams may take ownership over efforts to manage and

monitor school culture.

Finally, leaders recognize that transformational change
doesn't happen overnight. Rather, it takes years and is a
combination of short-term wins and larger scale shifts
that capitalize on those wins. Strategic efforts organize
to monitor change with deliberate routines, and, in
response, evolve and improve efforts in pursuit of the

ultimate shared vision.




Redesigning with Financial
Sustainability in Mind

Moving toward redesign will require more spending in some
areas. This may include curricula, teacher training, and new
types of staff aligned to the new design. However, over the
long term, these new ways of organizing can be cost neutral
when administrators use the strategic resource shifts suggested
above and no longer need to budget for more traditional-and

often less effective—ways of organizing.

Therefore, while long-term redesign spending patterns will necessarily look different, redesigned schools often do not
need to cost more. For example, in a redesigned high school we may see more teachers in the 9th and 10th grades to
invest in individualized support during those crucial years. But this new spending can be offset over time through less
spending on low-enrollment course offerings, as upper-grades courses are better organized into deliberate sequences
integrating partner-led experiences. The table below summarizes how more strategic ways of organizing commonly

unlock spending shifts.

COMMON LONG-TERM SPENDING SHIFTS

If we organize for: We can free resources by:

Measuring and engaging students in reaching learning Optimizing student time, engagement, and agency

outcomes based on demonstrated proficiency.

Deliberate course offering and sequences that integrate Lowering the amount of time students spend in
learning standards across subjects and outside traditional teacher-directed classrooms and siloed
experiences learning

More flexible allocation of student time matched to need. | Reducing spending on remediation and “"box-checking”

credit recovery

Small, flexible group sizes targeted to need and lower Strategically raising class sizes for certain subjects and
student loads in core courses. grades

Engaging instruction, student/teacher relationships and Reducing spending on behavior specialists, attendance
strong connections with outside expert support deans, and some wellness supports

Expanding course offerings through cross-school Reducing low enrollment course offerings and extra
collaboration, community college partnerships and spending on small high schools

online courses

Transformational change—and a return to pre-redesign expenditure level-is gradual. Typically, it takes three to five years to
free resources from the old ways of organizing, so that they're available to fund the school's new needs. Appendix B shows

how investments in redesign evolve over time.



The Role of Systems

Many high schools effectively redesign in spite of, rather than because of, the systems that support them. But it's hard

to maintain and pay for the reorganization of schools within systems that are designed to reinforce-or even require- the
status quo. School successes within such structures are the exception, not the rule. In almost all cases, for redesign efforts
to sustain and scale, system leaders need to take calculated steps to catalyze change and create new and improved
surrounding structures, systems, and supports.'

Leaders must take the four following steps to support effective, sustainable, and scaled redesign:

1. Set the stage for transformation: Co-create and socialize a district-wide theory of action for redesign, and clear
priorities for focus

2. Rethink the rules, including clearing existing barriers: Develop a supportive policy context that allows for key areas of
flexibility but also maintains guardrails for rigor
3. Support schools in their transformation:
e Provide high-quality, differentiated school design support to help school leaders implement strategic high school

redesign efforts

¢ Build the bench of providers, designing human capital and community partner infrastructure that align to the
needs of new designs

e Provide curricular resources, assessments, and learning sequences that enable students to master competencies
at different paces and in different places, integrated with projects

4. Sustain ongoing transformation by allocating system-wide resources:

¢ Design a portfolio strategy in a budget-friendly way that ensures students can access a variety of experiences
aligned to their interests

¢ Implement equitable and design-aligned funding models/policies and other funding support (e.g. start-up funds)



The Path Forward: A“"Do Now, Build Toward" Approach

The reorganization of high schools is urgent and important. But like much change, it's also hard and multifaceted. Further,
this overhaul presents a unique challenge: it will require that the educators steering it break away from the way that they
themselves experienced school.

The leaders we've learned from have been successful in these large-scale change efforts by taking a “Do Now, Build
Toward” approach. Specifically, first, they've chosen an entry point that uniquely catalyzes change; it's focused on and
responding directly to student needs, while also enabling these leaders to address many aspects of their current structures
simultaneously. Second, they don't tackle everything at once, but start small, with a set of “Do Now"” moves that build
toward the broader vision of how their high schools will change. Critically, they organize to learn from these initial moves
as a part of a continuous improvement cycle that keeps the bigger picture vision in mind and consolidates learning as a

part of an evolution toward larger-scale changes.

Finally, they deliberately plan for and relentlessly work toward sustainability and scale. They incorporate financial
sustainability from the beginning, planning deliberately for how resources might need to shift in the short and long term
to enable and sustain new ways of organizing. And, over time, they work to evolve the system in response to what they are

learning works for schools; thus, the right change becomes the easy change rather than the hard-fought exception.

In the early 20th century, Albert Einstein said, “The only thing that interferes with my learning is my education.” This no
longer has to be true. Over 100 years later, a global pandemic intensified ongoing demands from students, families, and
communities to change high school, and brought more openness to the possibility that high schools could in fact change
the way they are organized to deliver learning. With this new focus, we have a once-in-a-generation opportunity to change
the way our nation’s high schools are designed, and to restructure how systems and budgets sustain and scale these
designs. With these shifts, we can make high schools places where students of many identities, backgrounds, interests,

and goals come together not only to learn in the traditional school sense, but also to acquire the knowledge and skills they

need to prepare for their unique futures.
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Appendix A

Shift 1: Targeted and flexible time and attention: More flexible use of time and staff to enable individualized student learning and support.

From: Students and teachers work within rigid blocks of To: Blocks of time throughout the day can be used to serve multiple purposes,
time organized by discipline, and utilized the same way —> | the content of which is driven by student need (as identified by consistent
throughout the year, regardless of student need or interest. assessment and feedback) and can be adapted throughout the year.

Shift 2: High-quality, results-oriented, and student-centered curricula and learning sequences: Student-driven sequences of learning

experiences tied to postsecondary goals and supported by high-quality curricula and assessment tools.

From: Course content and sequences that look the To: Students have agency to choose a program of study that is tied to
same for most students and aren’t sequenced toward a their college and career goals. It integrates real-life problem solving, and
postsecondary result. Courses are aligned to rigid subject N academic and non-academic skills relevant to life after college. Courses
standards and credit requirements. are sequenced towards credits and credentials relevant to postsecondary

opportunities. Students earn credit for skills they master and advance at
their own pace.

Shift 3: Partnerships and technology to expand learning and wellness opportunities: Efficient and coherent use of technology and partners

supports learning and wellness inside and outside the school building.

From: Teachers within the school facilitate most or all To: Schools have a diverse, mission-aligned set of partners. They are
learning experiences for which students receive credit. integral to student learning and wellness experiences, and they enable
Learning and wellness supports outside the building aren't more efficient use of school-based instructional resources. There are
well integrated into students’ experiences at school. —> | opportunities for all interested students to have access to and engage in

partner-facilitated “real-world” learning, often taking place outside of the
school building. These opportunities are frequently credit-bearing and
designed to fit within the school day.

Shift 4: Relationship building and advising support: Time and roles are organized so that students have caring and trusted relationships with

adults who support developing and navigating a personalized plans toward college/career success.

From: There are few trusting adult-student relationships, To: There are strong trusting relationships between adults and students
and only yearly or infrequent semesterly touchpoints with in the building, and frequent touchpoints to help student develop SEL

a counselor for students to discuss future plans. More ad —> | skills, explore and affirm their identities, and connect their interests to high
hoc system results in significant inequities. school experiences and postsecondary goals. Students have opportunities

to develop and explore those interests at school.

Shift 5: Diverse, collaborative, and supported teaching teams: The work of teaching happens in diverse and expert-led teaching teams with MUCH

more time to collaborate on understanding students’ needs, planning engaging instruction and student supports, and learning.

From: Teachers’ singular role is in instruction within the To: Teams of teachers with diverse skillsets share the work of planning,
four walls of their classrooms, with few opportunities to teaching, and supporting students’ academic success and social emotional
collaborate with colleagues, or to specialize and/or extend well-being. Each teacher’s role on the team is matched to their areas

their skills to support various aspects of the school’s work. —> | of expertise and interests. Teams play a critical role as a part of a larger
Opportunities for learning and growth are ad hoc and not system of job-embedded professional learning that also includes high-
deeply connected to the teacher’s day-to-day work and quality instructional materials and instructional coaching.

evolving needs.

Shift 6: Transformative school leadership: New staff, structures, and routines that enable strong culture, leadership, and vision.

From: A vision for high school is held by few individuals To: All students and adults in the building embrace a vision and set of core

at the school, is not tied to a comprehensive plan, and is values for high school transformation. Responsibility for achieving this

unfamiliar to most teachers and students. Teachers and —> | vision is shared among all levels of staff, with leaders ensuring that school

students are not involved in school decision-making. initiatives are connected to the vision and continuously monitored for
improvement.



Appendix B: How Redesign Costs Evolve Over Time

New investments are
being made on top of
existing programming,
with high start up costs
related to technology

and facilities

New investments
are scaling, one time
investments are
smaller, and legacy
programs/old
positions are sunset

At scale, school
budgets are similar in
size, with costs
distributed to new
programs and away
from old programs

Costs Before Redesign

Redesign Costs Over Time

. Baseline School Programming

Start-up Investments

Ongoing Investments to Support New Programming
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