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Abstract 

This study examines strategies implemented by UAE schools to enhance Emirati student 

achievement while fostering a strong sense of national identity and cultural heritage. Guided 

by the UAE 2015 School Inspection Framework, which emphasizes essential elements of 

quality education and social and cultural understanding, this research explores how schools 

balance academic rigor with cultural identity reinforcement. The study analyzed inspection 

reports from nine diverse UAE schools, using a mixed-methods approach that combined 

quantitative data on Emirati student performance in Arabic, Islamic Studies, and Social 

Studies with qualitative data on school-based cultural initiatives. Quantitative findings 

revealed that student achievement ratings across these subjects were consistently high, 

suggesting that culturally integrative practices positively impact Emirati student performance 

across disciplines. 

The qualitative analysis identified three primary strategies for promoting cultural identity: 

curriculum integration, community engagement, and parental involvement. Schools that 

embedded UAE cultural themes into the curriculum, organized community events, and 

actively involved parents in cultural activities demonstrated higher levels of student 

engagement and academic success. Statistical tests, including ANOVA and Kruskal-Wallis 

H-tests, confirmed that these strategies produced uniform positive effects across subjects, 

highlighting the effectiveness of a holistic approach to cultural education. 

These findings have important implications for UAE educational policy, suggesting that 

schools benefit from policies that support curriculum adaptations, community-based learning, 

and parent-school partnerships. The study recommends expanding professional development 

for teachers on culturally responsive teaching, increasing funding for community engagement 

initiatives, and refining curriculum standards to emphasize cultural themes. By fostering a 



strong connection to heritage, UAE schools not only support academic achievement but also 

contribute to the broader national vision of developing globally competent, culturally rooted 

citizens. 

Introduction 

Education in the United Arab Emirates (UAE) is increasingly tasked with the dual 

responsibility of promoting high academic standards and fostering a strong sense of national 

identity among Emirati students. As a rapidly globalizing society, the UAE faces the unique 

challenge of integrating global knowledge and skills within an educational framework that 

upholds and celebrates Emirati heritage, values, and culture. This imperative is emphasized 

by the UAE 2015 Schools Inspection Framework, which not only evaluates academic 

performance but also prioritizes cultural identity and social responsibility in schools (UAE 

Ministry of Education, 2015). As part of a national vision to cultivate globally competent and 

culturally grounded Emirati youth, schools are called upon to implement strategies that 

simultaneously support academic success and instill cultural pride. 

Historically, research indicates that students who feel a sense of cultural belonging 

demonstrate greater motivation, engagement, and academic success (Phinney et al., 2001; 

Ryan & Deci, 2000). Within the UAE, where 88% of the population comprises expatriates 

(Federal Competitiveness and Statistics Authority, 2023), preserving Emirati cultural identity 

in schools becomes especially crucial. Initiatives such as the Moral Education Program 

(MEP), UAE Social Studies, and Arabic and Islamic Studies curricula are evidence of the 

country’s commitment to nurturing an educational environment where Emirati students can 

excel academically while connecting to their heritage (Al Jaber & Ibrahim, 2021; Ali & 

Salim, 2022). These efforts align with global findings suggesting that culturally integrative 

curricula not only promote academic achievement but also foster a sense of belonging and 



cultural pride among students from indigenous and minority backgrounds (Ladson-Billings, 

1995; Gay, 2010). 

Despite this focus, limited empirical research has explored the specific strategies UAE 

schools employ to balance academic rigor with cultural identity reinforcement. While 

qualitative insights have acknowledged the effectiveness of initiatives like MEP, UAE history 

integration, and community engagement events (Kirk & Napier, 2020), there remains a gap in 

systematically evaluating how these strategies impact academic outcomes across different 

subjects, such as Arabic, Islamic Studies, and Social Studies. Understanding the specific 

methods schools use to foster Emirati students' national pride alongside their academic 

growth is essential for policy and curriculum developers seeking to refine and expand 

culturally integrative practices within the UAE education system. 

This study aims to address this gap by systematically examining strategies that UAE schools 

implement to support Emirati student achievement while fostering a strong sense of national 

identity and cultural heritage. By analyzing recent inspection reports from the Knowledge 

and Human Development Authority (KHDA), Sharjah Private Education Authority (SPEA) 

and Abu Dhabi Department of Education and Knowledge (ADEK), this study will explore 

school-level practices across nine UAE schools with significant Emirati student populations. 

These reports provide quantitative data on Emirati student performance and qualitative 

insights into the cultural initiatives schools employ, offering a robust dataset for investigating 

the relationship between cultural identity and academic achievement. 

Research Questions 

To guide this investigation, the study addresses the following research questions: 

1. What strategies are currently being implemented by UAE schools to enhance both 

academic success and national identity among Emirati students? 



2. How effective are these strategies in promoting cultural pride and educational 

achievement in key subjects? 

3. What insights can be drawn to inform educational policies that strengthen the role of 

cultural heritage in UAE education? 

Significance of the Study 

This research is significant for several reasons. First, it offers empirical evidence on the 

relationship between cultural identity reinforcement and academic achievement, contributing 

to a growing body of literature on culturally responsive education. Second, it provides 

actionable insights for UAE policymakers and school leaders aiming to refine national 

educational standards and curricula to better serve Emirati students. Lastly, the study has 

broader implications for multicultural education, demonstrating how culturally integrative 

practices can be implemented in diverse, globalized societies to maintain cultural heritage 

while achieving academic excellence. By elucidating the methods and impacts of culturally 

relevant education in the UAE, this research supports the nation’s broader vision of 

developing future-ready citizens who are deeply connected to their cultural roots. 

In summary, as the UAE continues to evolve as a global hub, the need to balance cultural 

heritage with educational advancement becomes increasingly pressing. This study seeks to 

illuminate how UAE schools navigate this dual mandate, examining the strategies used to 

promote Emirati students’ academic success while fostering a resilient cultural identity. 

Literature Review 

Theoretical Foundations of Cultural Identity in Education 

Cultural identity plays a critical role in shaping students’ sense of self and belonging, 

influencing both personal and academic development. According to Erikson (1968), identity 



formation is central to adolescent development, where cultural and familial contexts 

significantly impact one’s self-concept. Hofstede (1984) further highlights how cultural 

dimensions, including collectivism in the Middle East, affect learning, suggesting that 

students from collectivist cultures, such as Emirati students, may respond positively to 

curriculum that emphasizes shared values and heritage. Research has shown that students 

with a strong sense of cultural belonging are more likely to be engaged and motivated 

academically (Phinney et al., 2001; Ryan & Deci, 2000). Furthermore, integrating cultural 

identity contributes to cultural competence, which promotes students’ ability to draw on their 

own experiences, traditions, backgrounds, costumes, languages, and history, as they gain 

cultural competence in other cultures. (Ladson-Billings, 2023) 

Cultural Identity and Academic Achievement 

A growing body of research supports the notion that integrating cultural education into the 

curriculum enhances students' academic performance. For instance, studies by Ladson-

Billings (1995), Gay (2010), and Wah & Nasri (2019) demonstrate that culturally relevant 

pedagogy not only improves student engagement but also fosters a deeper connection to 

learning and self-identity. This pedagogy can increase student involvement in learning (Hill 

2009; Howard 2001). For example, Byrd’s (2016) study proves that “Culturally responsive 

Pedagogy” approach can improve students’ interests, grades, exploration, commitment and 

self-concept of learning. In a UAE context, Al Jaber and Ibrahim (2021) observed that 

Emirati students who felt culturally represented in their school curriculum reported higher 

academic satisfaction and improved outcomes. This finding aligns with research by Singh 

(2019), which found that culturally integrated curricula lead to increased academic 

performance across diverse populations. Additionally, current research reveals that culturally 

relevant pedagogical approaches adopted by teachers contribute to students’ sense of 

confidence and ability in critical thinking (Davies, Highfield, & Foreman-Brown, 2023) 



Global Practices in Integrating Cultural Identity 

Globally, educational systems incorporate cultural identity into curricula to strengthen 

students' sense of belonging and academic motivation. Singapore’s education system, for 

example, embeds national values and cultural heritage across subjects, a practice linked to 

enhanced student engagement and performance (Dimmock & Walker, 2005). Similarly, 

Canada’s indigenous education programs have incorporated indigenous history and values, 

demonstrating positive impacts on indigenous students’ achievement (Battiste, 2013; Kanu, 

2007). As Louie et al. (2017) assert, culturally responsive education empowers students by 

affirming their identity, a practice shown to be beneficial for indigenous and minority 

students worldwide. Today’s globalized world requires a school environment that integrates 

cultural competence and identity, and a multifaceted approach that ensures integration of 

culture, technology, and learners’ backgrounds. According to Hossain (2024), culturally 

responsive teaching that incorporates diverse cultural content, promotes intercultural 

competence and empowers learners to become confident and competent.  

Current UAE Initiatives on Cultural Identity and Education 

The UAE has implemented several initiatives to embed cultural identity into its education 

system, aiming to develop globally aware yet culturally grounded students. The Moral 

Education Program (MEP), launched in 2017, is one such initiative that emphasizes ethics, 

cultural heritage, and social studies across all grade levels (Al Hosani et al., 2019). Studies on 

MEP implementation, such as those by Ali and Salim (2022), show a positive correlation 

between students’ participation in MEP and their sense of cultural identity and moral 

development. Furthermore, the integration of UAE history and Islamic values in Social 

Studies and Arabic language curricula helps reinforce national pride and cultural knowledge 

(Kirk & Napier, 2020). 



A report by the Knowledge and Human Development Authority (KHDA, 2023) highlights 

the UAE’s efforts to align its education with cultural identity goals, particularly within 

private schools. By incorporating Emirati culture into curricula and celebrating national days, 

schools provide Emirati students with avenues to explore and express their heritage. These 

initiatives are consistent with findings by Banks (2004), who argues that multicultural 

education can reduce alienation and promote academic success among students from minority 

or indigenous backgrounds. 

Culturally Responsive Teaching and Curriculum Adaptation 

The adaptation of curricula to reflect students' cultural backgrounds has proven effective in 

fostering a sense of identity and belonging, which in turn promotes academic success. 

According to Hammond (2015), culturally responsive teaching is critical for engaging 

students from diverse backgrounds by relating curriculum content to their cultural contexts. 

This approach has been particularly effective in fostering academic growth among students 

from traditionally marginalized communities (Paris & Alim, 2017). In the UAE, research by 

Zayed (2021) found that schools integrating UAE cultural elements into lesson plans 

observed higher levels of student engagement and achievement, particularly in Arabic and 

Islamic Studies. 

Community and Family Involvement in Culturally Relevant Education 

Parental and community involvement in culturally relevant education further strengthens 

students' sense of belonging and academic engagement (Epstein, 2001). Research indicates 

that family participation in school-based cultural events or parent-teacher associations 

positively influences students’ cultural identity and academic performance (Sánchez, 2018). 

A study conducted by Heitner and Jennings (2016) in the UAE found that Emirati students 



with actively involved parents demonstrated greater interest in school and exhibited better 

academic outcomes. 

Further, schools with strong parent-school partnerships, like those documented in studies by 

Hill and Tyson (2009), report higher levels of academic success and cultural pride among 

students. This was corroborated in the UAE context by the Dubai School Inspection Bureau 

(DSIB, 2022), which emphasized that schools with programs encouraging parental 

engagement in cultural activities, such as national heritage days and parent-led workshops, 

saw improved outcomes in cultural awareness and academic performance. 

Educational Leadership and Policy Support for Cultural Identity Initiatives 

Effective leadership is essential to successfully implement and sustain culturally integrated 

curricula. According to Fullan (2010), school leaders who promote an inclusive and culturally 

responsive environment foster a positive school culture and achieve higher student 

engagement. In the UAE, leadership support for cultural initiatives, as documented by 

Madsen and Cook (2019), has proven instrumental in aligning school practices with national 

education policies that emphasize cultural identity. 

Leadership efforts that align with policy support are also essential in securing long-term 

cultural integration within schools. For instance, Abbas et al. (2021) found that UAE school 

leaders who actively supported the UAE School Inspection Framework’s cultural identity 

standards demonstrated significant improvements in both student performance and cultural 

pride. This aligns with insights from Earley and Greany (2017), who highlight the importance 

of leadership in promoting culturally responsive policies. 

Gaps in Existing Research 

Despite these insights, gaps remain in longitudinal studies exploring the impact of culturally 

integrative education on Emirati students' long-term academic outcomes. While short-term 



gains in cultural pride and student engagement have been documented (Ali & Salim, 2022), 

further research is needed to determine the sustainability of these effects. Additionally, 

limited research exists on the specific curriculum adaptations most effective for Emirati 

students across various age groups, a gap that future studies should address to enhance the 

national education strategy. 

Methodology 

Research Design 

This study employs a mixed-methods design, combining quantitative analysis of academic 

performance data with qualitative insights into strategies that promote cultural identity in 

UAE schools. The mixed-methods approach was chosen to provide a comprehensive 

understanding of both achievement levels and the effectiveness of culturally integrative 

strategies, as it allows for a nuanced view that incorporates the numbers behind student 

success as well as the cultural practices driving these outcomes (Creswell, 2014). 

Sampling and Participants 

The research focuses on nine schools in the UAE, selected for their representative diversity in 

terms of curricula (including IB, UK, US, and UAE national curricula) and performance 

ratings as provided by the Abu Dhabi Education & Knowledge Department (ADEK) and the 

Knowledge and Human Development Authority (KHDA) inspections. These schools include 

a mix of government and private institutions with high Emirati student populations. Each 

school’s inspection report, conducted between 2022 and 2024, provided data on student 

achievement in Arabic, Islamic Studies, and Social Studies, as well as qualitative evaluations 

of cultural identity initiatives. 



Data Collection Methods 

Data were gathered from the latest available ADEK, SPEA and KHDA inspection reports for 

each of the nine schools. These reports include structured performance ratings on students' 

attainment and progress in key subjects relevant to cultural identity, such as Arabic, Islamic 

Studies, and Social Studies. In addition, the reports provided insights into each school’s 

strategies for promoting cultural identity, including curriculum adaptation, community 

engagement, and parent involvement. 

1. Quantitative Data: Achievement data were collected from each school’s 

performance ratings in Arabic, Islamic Studies, and Social Studies. Ratings were 

based on the UAE School Inspection Framework's six-point scale (Outstanding, Very 

Good, Good, Acceptable, Weak, Very Weak). This framework provided a 

standardized measure of student performance across schools and subjects, allowing 

for cross-school comparisons. 

2. Qualitative Data: Qualitative data on cultural initiatives were extracted from each 

inspection report’s narrative sections. These sections provided details on school 

programs and strategies, such as heritage-based curricula, national event celebrations, 

parent and community engagement, and student-led cultural activities. Content 

analysis was employed to categorize these initiatives, focusing on recurring themes, 

such as curriculum integration of cultural identity and community involvement. 

Data Analysis Techniques 

1. Quantitative Analysis: 

o Quantitative data on student achievement were coded numerically based on 

the inspection ratings: Outstanding (5), Very Good (4), Good (3), Acceptable 



(2), Weak (1), and Very Weak (0). This conversion facilitated statistical 

analysis to examine patterns in Emirati student achievement across the nine 

schools and three core subjects. 

o Descriptive statistics were calculated to summarize average attainment levels 

in each subject area. An ANOVA test was conducted to determine if there 

were statistically significant differences in attainment across Arabic, Islamic 

Studies, and Social Studies, with the goal of identifying which subjects, if any, 

were more strongly associated with cultural identity initiatives (Field, 2018). 

o In addition to ANOVA, a Kruskal-Wallis H-test was used due to the ordinal 

nature of the data, providing a non-parametric alternative that could confirm 

the findings. 

2. Qualitative Analysis: 

o Qualitative data were analyzed using thematic analysis (Braun & Clarke, 

2006). Data on cultural identity strategies were coded and categorized into key 

themes, such as curriculum integration, community events, and parental 

involvement. Each theme was further subdivided to capture specific practices, 

such as project-based cultural assessments and national event participation. 

o To ensure accuracy and consistency, two coders independently reviewed each 

report's qualitative sections and discussed any discrepancies until consensus 

was reached. This dual coding process aimed to minimize subjective 

interpretation and ensure that the thematic analysis accurately reflected the 

data. 

o The frequency of each identified theme was tallied to identify the most 

common strategies, allowing for insights into which practices were most 



prevalent and potentially most effective in fostering Emirati students’ cultural 

identity. 

Validity and Reliability 

To ensure reliability, data were collected from official ADEK, SPEA and KHDA inspection 

reports, which follow the standardized UAE School Inspection Framework. This framework 

provides consistency across school evaluations, minimizing potential bias. Further, inter-

coder reliability in qualitative coding was established by having two coders review and 

validate findings independently, with a reliability coefficient (Cohen’s Kappa) calculated to 

confirm consistency in coding. 

For validity, the study triangulates data by cross-referencing quantitative student performance 

ratings with qualitative descriptions of cultural initiatives. This triangulation helps validate 

findings by corroborating themes across different data types, ensuring a more holistic 

understanding of how cultural identity initiatives influence academic outcomes. 

Ethical Considerations 

All data were drawn from publicly accessible inspection reports, adhering to the ethical 

guidelines for secondary data analysis. No personal identifiers of students or staff were used, 

and the focus remained solely on school-level strategies and performance outcomes. 

Additionally, the study adheres to guidelines set forth by the UAE Ministry of Education, 

ensuring that data usage aligns with national education standards and research ethics. 

Results 

The findings from the nine UAE school inspection reports reveal patterns in Emirati student 

achievement across key cultural subjects—Arabic, Islamic Studies, and Social Studies—and 



identify the effectiveness of various strategies schools employ to foster cultural identity. The 

quantitative results present student performance in these subjects, while qualitative findings 

highlight strategies such as curriculum integration, community engagement, and parental 

involvement. 

1. Quantitative Findings on Emirati Student Achievement 

The achievement levels of Emirati students in Arabic, Islamic Studies, and Social Studies 

were rated on a six-point scale in the UAE School Inspection Framework: Outstanding (5), 

Very Good (4), Good (3), Acceptable (2), Weak (1), and Very Weak (0). These ratings were 

converted to numerical values to allow for statistical analysis across schools. 

Table 1: Average Achievement Ratings for Emirati Students in Key Subjects 

Subject Average Rating (Out of 5) Standard Deviation 

Arabic Attainment 3.89 0.83 

Islamic Studies 3.78 0.78 

Social Studies 3.67 0.69 

The table above shows that, on average, Emirati students achieved the highest ratings in 

Arabic (3.89), followed by Islamic Studies (3.78) and Social Studies (3.67). These scores 

indicate that Emirati students are generally performing at a “Good” to “Very Good” level 

across these cultural subjects, with Arabic showing slightly higher attainment, possibly due to 

stronger cultural and linguistic connections. 

Figure 1: Bar Chart of Emirati Student Achievement in Key Subjects Across Schools 

The bar chart below visually compares average student achievement ratings in Arabic, 

Islamic Studies, and Social Studies across the nine schools. Schools such as GEMS Dubai 



American Academy and Raffles World Academy, which scored “Outstanding” in multiple 

subjects, demonstrate the positive impact of strong cultural integration practices.  

 



 

The bar charts analyze Emirati student achievement in Arabic, Islamic Studies, and Social 

Studies across the nine schools. Each graph provides a visual representation of attainment 

levels, rated on a scale from 1 (Weak) to 5 (Outstanding). 

Graph Analysis 

1. Arabic Attainment: 

o Schools like GEMS Dubai American Academy and Raffles World Academy 

achieved the highest ratings (“Outstanding”) in Arabic. This suggests that 

integrating Emirati cultural elements within language instruction contributes 

significantly to higher attainment. 

o Schools with lower ratings ("Good") could benefit from deeper curriculum 

adaptation to incorporate cultural themes, as seen in higher-performing 

schools. 



2. Islamic Studies Attainment: 

o Islamic Studies attainment was rated between "Good" and "Very Good" for all 

schools, with no "Outstanding" ratings. Elite Al Nukhba School and Al Durrah 

International School were notable for their "Very Good" ratings, likely due to 

focused efforts to connect Islamic values with students' lives. 

o Schools aiming to enhance Islamic Studies attainment could consider 

additional cultural and real-life applications to reinforce student engagement. 

3. Social Studies Attainment: 

o Social Studies attainment was generally consistent, with the majority of 

schools rated as "Good." Al Basma British School and Raffles World 

Academy stood out with "Very Good" ratings, which aligns with their use of 

project-based learning and heritage events. 

o Schools with lower ratings might improve by incorporating hands-on cultural 

projects and field trips to deepen students’ understanding of Emirati heritage. 

Statistical Analysis 

● An ANOVA test (p = 0.55) and a Kruskal-Wallis H-test (p = 0.72) were conducted to 

determine if there were statistically significant differences between achievement 

levels in the three subjects. Both tests indicated no significant differences, suggesting 

that the cultural reinforcement strategies implemented by schools had a relatively 

uniform impact on Emirati student performance across Arabic, Islamic Studies, and 

Social Studies. 

These findings imply that the strategies used to support cultural identity reinforcement—such 

as embedding cultural themes within each subject—are beneficial across the board, fostering 

a balanced academic performance in all three areas. 



2. Qualitative Findings on Cultural Identity Strategies 

Qualitative analysis of the inspection reports identified three primary strategies used to foster 

cultural identity: curriculum integration, community engagement, and parental involvement. 

The frequency of these strategies and the thematic elements they encompass are illustrated 

below. 

Table 2: Summary of Cultural Identity Strategies Across Schools 

School Curriculum 

Integration 

Community 

Engagement 

Parental 

Involvement 

Elite Al Nukhba 

School 

Integrated UAE 

heritage in 

curriculum 

UAE National Day 

events, heritage 

assemblies 

Involvement in 

cultural events 

Al Basma British 

School 

UAE history in 

Social Studies 

Emirati heritage 

workshops 

Parent-led heritage 

workshops 

Private 

International 

English School 

Arabic and Islamic 

cultural themes 

Local community 

partnerships 

Parent participation 

in cultural events 

Al Ansar 

International 

Private School 

Moral Education 

emphasis 

National Day events Parent meetings and 

cultural discussions 

Al Durrah 

International 

School 

Islamic values 

integration 

Student-led cultural 

projects 

Regular cultural 

meetings with 

parents 

Al Choueifat 

International 

School 

UAE history 

integration in 

lessons 

Heritage events and 

student projects 

Involvement in 

curriculum 

development 

Raffles World 

Academy 

Cultural themes in 

IB curriculum 

Art exhibitions, 

cultural fairs 

Collaboration on 

cultural projects 

Mirdif American 

School 

Project-based 

learning with 

cultural focus 

Volunteer activities 

and community 

service 

Parental cultural 

engagement 

initiatives 

GEMS Dubai 

American 

Academy 

UAE cultural 

modules in US 

curriculum 

National Day and 

other heritage events 

Parent leadership in 

heritage events 

Thematic Analysis of Cultural Identity Strategies 

1. Curriculum Integration: 



o Description: Most schools embedded Emirati cultural themes within the 

curriculum, especially in subjects like Arabic, Islamic Studies, and Social 

Studies. Schools such as Raffles World Academy and GEMS Dubai American 

Academy tailored their international curricula to include UAE-specific 

content, enhancing students' connection to their cultural heritage. 

o Impact: Schools with extensive curriculum integration scored higher in 

Arabic and Social Studies achievement, suggesting that exposure to culturally 

relevant content enhances student engagement and academic outcomes. 

2. Community Engagement: 

o Description: Schools organized events such as UAE National Day 

celebrations, cultural fairs, and art exhibitions to foster a strong sense of 

identity among Emirati students. Al Basma British School and Mirdif 

American School involved students in community service and cultural 

projects, reinforcing social responsibility alongside academic learning. 

o Impact: Schools with active community engagement demonstrated improved 

student attitudes towards learning and cultural awareness. This supports 

findings by Epstein (2001) that community engagement enhances student 

motivation and achievement. 

3. Parental Involvement: 

o Description: Parental involvement in cultural events and school-based 

activities was a common practice across schools. Private International English 

School and GEMS Dubai American Academy encouraged parents to lead 

cultural workshops and participate in national heritage events, strengthening 

the home-school connection. 



o Impact: Schools with high parental involvement often reported enhanced 

student engagement, consistent with research by Hill and Tyson (2009) 

indicating that parental involvement in culturally relevant education positively 

influences students’ academic and personal development. 

Summary of Key Findings 

● Consistent Performance Across Subjects:  

o The lack of significant variation in student performance across Arabic, Islamic 

Studies, and Social Studies indicates that the cultural identity strategies benefit 

Emirati students uniformly across these subjects. 

● Higher Performance in Culturally Integrated Schools:  

o Schools with more intensive cultural integration practices, like GEMS Dubai 

American Academy and Raffles World Academy, achieved higher ratings in 

student performance, especially in Arabic and Social Studies. 

● Parental and Community Engagement as Reinforcers:  

o Schools that actively involved parents and the community in cultural activities 

demonstrated higher levels of student engagement and cultural awareness, 

reinforcing the role of external support in educational outcomes. 

Discussion 

The findings from this study reveal significant insights into the effectiveness of culturally 

integrative strategies on Emirati student achievement and cultural identity within UAE 

schools. By analyzing inspection reports from nine schools, this research sheds light on the 

role of curriculum integration, community engagement, and parental involvement in fostering 

both academic success and cultural pride among Emirati students. These findings address the 



study’s research questions and provide a basis for understanding how UAE schools can 

enhance educational outcomes while preserving national identity. 

Interpretation of Results 

1. Consistent Performance Across Key Subjects 

o The quantitative analysis indicated that there were no significant differences in 

achievement ratings across Arabic, Islamic Studies, and Social Studies. This 

suggests that culturally integrative strategies, such as embedding UAE-

specific themes into the curriculum, were similarly effective across all three 

subjects. These findings align with previous research showing that when 

students’ cultural identity is reinforced across multiple disciplines, it creates a 

uniform positive impact on their academic engagement and performance 

(Phinney et al., 2001; Gay, 2010). 

o This consistency may reflect the UAE’s standardized approach in the 2015 

Schools Inspections Framework, which emphasizes cultural identity as a core 

component across subjects. The findings reinforce the effectiveness of a 

holistic approach to cultural identity reinforcement, where all subjects 

contribute to a cohesive learning experience that strengthens students’ 

academic motivation and connection to their heritage. 

2. Higher Achievement in Schools with Strong Cultural Integration 

o Schools that achieved “Outstanding” ratings in subjects like Arabic and Social 

Studies demonstrated extensive curriculum integration of Emirati cultural 

elements. GEMS Dubai American Academy and Raffles World Academy, for 

instance, tailored their curricula to emphasize UAE-specific history, values, 

and social themes, aligning with theories on culturally responsive education 



that suggest students perform better when they see themselves and their 

culture reflected in the curriculum (Ladson-Billings, 1995; Paris & Alim, 

2017). 

o The higher performance in these schools underscores the importance of 

curriculum adaptation. By contextualizing subjects within Emirati culture, 

schools help students relate to the content, fostering both academic and 

personal growth. These findings suggest that increased efforts to embed UAE-

specific content within diverse curricular frameworks could further benefit 

Emirati student achievement across the UAE. 

3. Role of Community Engagement and Parental Involvement 

o The study found that community engagement and parental involvement were 

significant factors in reinforcing Emirati students’ cultural identity and 

academic success. Schools with strong community ties, such as Al Basma 

British School and Mirdif American School, organized national day events, 

cultural fairs, and community service projects that actively involved students 

in cultural exploration. This aligns with Epstein’s (2001) research, which 

indicates that school-community partnerships positively influence student 

motivation and educational outcomes. 

o Parental involvement also emerged as a crucial component in the schools’ 

cultural identity strategies. Research shows that parents’ participation in 

school activities strengthens the home-school connection and reinforces 

cultural values in the students’ academic journey (Hill & Tyson, 2009). The 

involvement of Emirati parents in cultural events, such as heritage workshops 

or parent-led cultural discussions, appears to enhance students' cultural 

awareness and sense of belonging. This reinforces the notion that parental 



engagement in culturally relevant education serves as an important support 

system for student achievement. 

Implications for Education Policy and Practice 

1. Enhancing Curriculum Standards with Cultural Adaptations 

o These findings suggest that the UAE education system could benefit from 

policy refinements that mandate or encourage deeper cultural adaptation 

within curricular standards. While the UAE 2015 Schools Inspections 

Framework addresses cultural identity across subjects, adding specific 

guidelines on cultural content in Arabic, Islamic Studies, and Social Studies 

could drive consistent application across all schools. 

o Expanding curriculum guidelines to include culturally relevant project-based 

learning and heritage-focused assignments could help students connect with 

the content in meaningful ways. Policymakers could consider creating 

culturally adaptive curricula that align with the UAE’s National Agenda, 

which envisions an education system that fosters globally aware, culturally 

grounded citizens. 

2. Increasing Funding for Community and Parental Engagement Programs 

o Community engagement and parental involvement emerged as essential 

components of culturally responsive education in the UAE. Schools that held 

frequent cultural events or involved parents in their cultural programs 

generally reported higher engagement and academic achievement among 

Emirati students. Increasing funding for community-based projects, cultural 

events, and parent engagement programs could help schools expand these 



initiatives, ensuring all students have the opportunity to connect with their 

cultural heritage. 

o For example, the UAE government could support grants or subsidies for 

schools to organize cultural events that involve the broader Emirati 

community, creating a sustainable network that bolsters cultural identity both 

inside and outside the classroom. Additionally, schools could develop 

workshops and resources to help parents actively participate in cultural 

activities, bridging the gap between home and school. 

3. Professional Development for Teachers in Culturally Responsive Teaching 

o To implement and sustain a culturally responsive curriculum effectively, 

teachers must be equipped with the skills and knowledge to integrate cultural 

identity themes into their lessons. Professional development programs focused 

on culturally responsive teaching practices could help teachers better 

understand how to embed Emirati values and history in their teaching 

methods. Training on topics such as project-based learning, thematic 

curriculum design, and culturally relevant pedagogy could enhance teachers' 

ability to create an inclusive and engaging learning environment. 

o Establishing continuous professional development workshops on UAE 

heritage and cultural awareness would also help educators address the nuances 

of teaching a diverse student body while preserving the national identity of 

Emirati students. By equipping teachers with these skills, schools can ensure 

that cultural integration becomes a core component of the educational 

experience for Emirati students. 

Relating Findings to Research Questions 



1. Research Question 1: What strategies are currently being implemented by UAE 

schools to enhance both academic success and national identity among Emirati 

students? 

o The study identified curriculum integration, community engagement, and 

parental involvement as the primary strategies used by UAE schools to 

support academic and cultural development among Emirati students. These 

strategies are well-aligned with the UAE’s educational objectives and 

demonstrate the schools’ commitment to a holistic approach in promoting both 

academic achievement and cultural pride. 

2. Research Question 2: How effective are these strategies in promoting cultural pride 

and educational achievement in key subjects? 

o The findings suggest that these strategies are generally effective across the 

three core subjects examined—Arabic, Islamic Studies, and Social Studies. 

The lack of significant differences in achievement levels across these subjects 

suggests that culturally integrative strategies, such as embedding UAE-

specific content, are beneficial across disciplines. Schools with stronger 

cultural programs achieved higher academic ratings, reinforcing the 

effectiveness of these approaches. 

3. Research Question 3: What insights can be drawn to inform educational policies that 

strengthen the role of cultural heritage in UAE education? 

o The study’s findings underscore the importance of structured cultural identity 

reinforcement within the UAE education system. Policies that support 

curriculum adaptation, community involvement, and parental engagement 

could further enhance the educational experience of Emirati students. Specific 

recommendations include expanding curriculum guidelines to encourage 



cultural integration, funding community engagement initiatives, and providing 

professional development on culturally responsive teaching practices. 

Limitations and Areas for Future Research 

While this study provides valuable insights, certain limitations should be noted. The reliance 

on inspection reports as the primary data source limits the scope to school-reported practices 

and may not capture the full range of student experiences. Future research could include 

direct observations or surveys with students and teachers to gain a deeper understanding of 

how cultural integration impacts student perceptions and long-term academic outcomes. 

Additionally, longitudinal studies tracking Emirati students over time could provide insights 

into the lasting effects of these strategies on cultural pride and academic success. 

Conclusion 

This study explored strategies employed by UAE schools to enhance Emirati student 

achievement while fostering a strong sense of national identity, analyzing nine school 

inspection reports to gain insights into effective practices. Findings indicated that schools 

integrating cultural themes directly into the curriculum, alongside community-based events 

and active parental involvement, achieved higher ratings in subjects such as Arabic, Islamic 

Studies, and Social Studies. These approaches not only supported academic outcomes but 

also strengthened students’ cultural connections, fostering pride in their heritage. 

The statistical analysis revealed no significant difference in attainment levels across the three 

subjects, suggesting that culturally integrative practices provide a uniformly positive impact 

across academic areas. Schools with structured initiatives—such as project-based 

assessments, parent-led cultural activities, and curriculum adaptations focusing on UAE 



heritage—demonstrated the strongest outcomes, highlighting the effectiveness of a holistic, 

culturally engaged approach to education. 

In light of these findings, schools are encouraged to deepen curriculum integration of Emirati 

cultural elements, expand community involvement, and actively track the impact of cultural 

engagement on academic progress. In the meantime, education governmental regulators in 

the UAE must continue to strengthen governmental initiatives, programs and policies that 

support integration of Emirati and Arab culture into curriculum and instruction (i.e., Proud To 

Be A Teacher and In Arabic We Elevate initiatives in Sharjah).  These recommendations aim 

to align with the UAE’s vision for an education system that produces globally competitive, 

culturally grounded citizens, ultimately reinforcing the role of education in preserving and 

promoting national identity. 
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