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Executive Summary

The annual Performance Accountability Report (PAR) serves as an important mechanism by
which public colleges and universities in Maryland are held accountable. Through a performance
accountability plan, institutions are required to establish and maintain performance standards,
and use metrics to assess their effectiveness in tackling institutional and statewide higher
education goals. Every year, the governing board of each public institution of higher education is
required to submit a written report to the Maryland Higher Education Commission (MHEC) on
the institution’s progress in attaining the objectives in the performance accountability plan. This
summative statewide report includes highlights from Maryland’s public institutions’ submissions
for the 2022-2023 academic year reporting cycle.

The 2022-2023 Performance Accountability Report summarizes institution’s progress toward the
three key goals of the 2022 State Plan for Higher Education. Last year the PAR raised some
concerns about inequities in student success and how institutions hold themselves accountable to
equitably achieve the objectives of the Maryland State Plan for Higher Education. Therefore, the
Commission provided reporting prompts seeking responses to: 1) how institutions identify long-
term equity gaps; and 2) how institutions measure their long-term equity gaps.

In short, the PAR metrics reflect that the institutions still face challenges in recovering from the
negative impact that the COVID-19 pandemic has had on enrollment and student success, which
may slow down the institution’s progress to meet some established benchmarks. Academic
achievement gaps still exist for underrepresented students; the gaps in graduation rates among
minority groups widened for some institutions after the pandemic. There is some evidence that
institutional efforts may be shrinking these gaps, but more needs to be done to ensure all students
have equitable opportunities to meet their academic goals. The full institutional reports in the
later part of this volume provide a more detailed summary of the efforts that the institutions
made to meet the goals, objectives, and priorities of the State Plan.



Overview of the Accountability Report

The annual Performance Accountability Report (PAR) provides an opportunity for the State, the
Maryland Higher Education Commission (MHEC), colleges and universities, and individual
governing boards to review and evaluate institutions’ efforts to advance the goals of the State
and fulfill their missions. Maryland’s public colleges and universities’ commitment to this is
demonstrated by their ongoing efforts to provide detailed and high-quality reports to the
Commission each year. This is the 28" Performance Accountability Report published by the
Commission.' In addition to the annual reporting requirement in which institutions report on
their progress toward stated goals and benchmarks, the Commission requested that institutions
respond to the following two prompts for the institutional response:

e Identifying Long-term Equity Gaps:

1. What are the largest long-term equity gaps that exist in student access, success,
and innovation in your institution? Please note the long-term equity gaps refers to
the inequities that existed long before the COVID-19 pandemic and persisted over
the years.

2. How are these equity gaps uncovered/discovered/identified at your institution and
how are they shared with your community?

3. What interventions have been implemented to eliminate these gaps?

e Measuring Equity Gaps:

1. How has your institution used disaggregated data to identify equity gaps in
students’ educational opportunities and outcomes?

2. What stakeholder engagement (students, faculty, staff, etc.) is used to collect and
review this data?

3. Does your institution set goals/benchmarks in regard to the elimination of equity
gaps? If so, what steps does your institution take to ensure accountability in
meeting the established goals/benchmarks of equity?

This statewide report includes a summary of highlights from institutional submissions for the
2022-2023 academic year reporting cycle?. In addition, this volume contains the full, unedited
accountability reports for all of the public two- and four-year institutions in Maryland.

In 2000, the Commission approved major revisions to the accountability process. As a result, the
accountability reporting requirements differ for the community colleges and public four-year
institutions, although the general indicator-and-benchmark system has been maintained for both
segments.

! For a more detailed history of the accountability process in Maryland, please see the 2017 Performance
Accountability Report Volumel and the 2016 Performance Accountability Report found here under the section of
“Performance Accountability Reports”™:

https://mhec.maryland.gov/publications/Pages/research/index.aspx

2 Institutional submissions for the 2023 Performance Accountability Report are based on analysis of data collected
in the 2022-2023 academic year. The measures used to evaluate the institution's performance may have a lag,
depending on the frequency and period of data collection.



https://mhec.maryland.gov/publications/Pages/research/index.aspx

Community colleges developed and refined the common set of indicators across all 16
community colleges. Each community college may also choose to include additional campus-
specific measures.

The community colleges’? reports include:
* Anupdate regarding their performance on the indicators in each “mission/mandate” area;
» Their progress toward meeting the goals of the 2022 Maryland State Plan for
Postsecondary Education most applicable to the community colleges;
» A discussion of how well the campuses are serving their communities;
» Degree Progress Analysis;
* Benchmarks for each indicator and performance on these benchmarks; and
* Four years of trend data for each measure.

Four-year colleges and universities created a single document framework that incorporated the
elements of both the Commission’s PAR and Department of Budget and Management (DBM)’s
Managing for Results process (MFR). The MFR process accounts for goals established in
institutional strategic plans and connects institutional performance to the budgeting process
overseen by DBM. The task of merging the two reports was undertaken in conjunction with
DBM, Department of Legislative Services, and representatives from the public four-year
institutions and their governing boards.

The reports from the public four-year institutions* include:

* An update regarding their performance on the indicators in each “mission/mandate” area;

* Their progress toward meeting the goals of the 2022 Maryland State Plan for
Postsecondary Education;

* A list of their accountability goals and objectives;

* Anupdate regarding their progress toward meeting their goals;

* Objectives and performance measures as submitted to the state for Managing for Results
(MFR); and,

» Five years of trend data for each measure.

This report contains two distinct sections: the Overview of the Key Indicators provides the
essential contexts of post-secondary education in Maryland. These include enrollment, retention,
transfer and graduation trends as well as a discussion of the indicators by demographic groups.
The Institutional Assessment section summarizes institutions’ performance on their institutional
goals, measures and benchmarks as well as their responses to the two prompts tied to diversity,
equity and inclusion.

3 The community colleges are: Allegany College of Maryland, Anne Arundel Community College, Baltimore City
Community College, Carroll Community College, Cecil College, Chesapeake College, College of Southern
Maryland, Community College of Baltimore County, Frederick Community College, Garrett College, Hagerstown
Community College, Harford Community College, Howard Community College, Montgomery College, Prince
George’s Community College, and Wor-Wic Community College.

* The public 4-year institutions are: Bowie State University, Coppin State University, Frostburg State University,
Morgan State University, Salisbury University, St. Mary's College of Maryland, Towson University, University of
Baltimore, University of Maryland, Baltimore, University of Maryland, Baltimore County, University of Maryland,
College Park, University of Maryland Eastern Shore, and University of Maryland Global Campus.



Institutional Assessment by the Maryland Higher Education Commission

The 2023 Performance Accountability Report (PAR) highlights institutions’ performance on
their progress toward meeting their established goals, metrics and performance standards, with a
focus on those aligned with the three goals of the 2022 State Plan for Postsecondary Education®
(access, success, and innovation). To begin, this report provides an overview of key indicators
that provide necessary context through a discussion of enrollment trends, retention, and
graduation rates.

Briefly, enrollment trends appear to be recovering from the COVID-19 pandemic and the
composition of races, the percentage of students receiving the Pell grant, and tuition and fees
have remained stable. The graduation rate for both public four-year institutions and community
colleges has shown some persisting racial gaps. More detailed discussion is provided below.

Overview of the Key Indicators: Enrollment Trends, Retention, and Completion Outcomes
Enrollment

Data from the 2022-2023 academic year show that the impact of the COVID-19 pandemic on
enrollment at Maryland postsecondary institutions may be lessening. In Fall 2022, the total
undergraduate credit enrollment of Maryland public colleges and universities decreased by 1.4%
as compared to Fall 2021, the smallest decline since the COVID-19 pandemic started.
Specifically, undergraduate enrollment in public four-year institutions is flat compared to last
year. The decline of statewide undergraduate enrollment is primarily attributed to community
colleges, with a 2.7% decrease in undergraduate enrollment from Fall 2021 to Fall 2022. The
statewide undergraduate enrollment rebounded after Fall 2022. MHEC preliminary data
demonstrate an overall increase in Fall 2023 undergraduate enrollment by 4.1 percent®. While
undergraduate credit enrollment in Maryland public institutions still faced challenges, the
proportion of minority enrollment remained stable, with slight increases in the proportions of
Hispanic, Asian, and students of other races’ (Figure 2).

52022 Maryland State Plan for Higher Education: https://mhec.maryland.gov/Documents/2022-Maryland-State-
Plan-for-Higher-Education.pdf

 Maryland Higher Education Commission. 2023. Opening Fall Enrollment. Baltimore, MD: Maryland Higher
Education Commission.

7 Other races include American Indian or Alaskan Native, Native Hawaiian or Other Pacific Islander, students with
two or more races, students whose race is unknown, and non-resident aliens.
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Figure 1: Undergraduate Fall Headcount Credit Enrollment in Maryland Public Colleges and
Universities, Fall 2013- Fall 2022
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Figure 2: Undergraduate Fall Enrollment in Maryland Public Colleges and Universities, by
Race/Ethnicity - Fall 2013- Fall 2022
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The Federal Pell Grant Program is designed to help low-income undergraduate students. Around
30.1% of Maryland undergraduate students enrolled in public colleges and universities received



Pell grants in Fall 20218, which is comparable to the national average of 30.4%°. In Maryland,
community colleges enrolled a slightly higher proportion of Pell grant recipients (31.6%) when
compared to public four-year institutions (29.2%). This difference was larger in Fall 2013.

However, the percentage of undergraduate students receiving a Pell grant continued decreasing
for community colleges, while the percentage remained stable for public four-year institutions.

Figure 3: Percent of undergraduate students receiving Pell grants: Fall 2013 - Fall 2021
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Source: MHEC Pell Grant Dashboard

In an effort to maintain affordability for Marylanders, tuition and fees remained stable in
academic year 2022-2023, with a 2.5% overall decrease for community colleges'® and a 2.0%
increase for public four-year institutions''. On average, an in-state community college student
paid $161 per credit, $4 more than what they paid in 2012-2022. An in-state public four-year
full-time student paid $10,057 per year, $196 more than the average tuition and fees amount in
2021-2022.

Retention and Graduation — Public Four-year Colleges and Universities

Trends in student success outcomes have continued decreasing since the 2021 reporting year.
The overall second-year retention rate for first-time, full-time students of the Fall 2021 cohort
was 80.4%, 2.6 percentage points lower than that of the Fall 2020 cohort for the public four-year
institutions (see Figure 4). Though the decline is universal among most race subgroups, the size
is disproportionately larger for Hispanic students and white students, with a 3.0 and 3.5

& Maryland Higher Education Commission. January 2024. Pell Grant Dashboard. Baltimore, MD: Maryland Higher
Education Commission.

° See the national data on the website of National Center for Education Statistics (NCES)
https://nces.ed.gov/ipeds/TrendGenerator/app/answer/8/35. The most current year of the national data is 2020-21 as
of the report publication.

19 Tuition and fees for full-time in-state students of service area.

! Maryland Higher Education Commission. November 2023. Tuition and Fees. Baltimore, MD: Maryland Higher
Education Commission.



percentage-point decrease, respectively (Figure 4) 2. The six-year graduation rate for first-time,
full-time students for the Fall 2016 cohort (Figure 5) dropped by 1.4 percentage points, marking
the third consecutive year of decline. And Black/African American students experienced a larger
decrease of 1.9 percentage points. However, the graduation rates have improved largely
compared to 10 years ago. The six-year graduation rate of the Fall 2016 cohort still exceeds that
of the Fall 2007 cohort by 4.1 percentage points.

Figure 4: Second-year Retention Rate of Public Four-year Colleges and Universities: 2012
Cohort — 2021 Cohort
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12 This figure represents data for the four race/ethnicity categories representing the largest student groups in the
State: Asian, Black/African American, White and Hispanic. Data on smaller race and ethnic categories are excluded
in alignment with the suppression policy of the agency.

13 Maryland Higher Education Commission. November 2023. Retention and Graduation in Maryland Four-Year
Institutions. Baltimore, MD: Maryland Higher Education Commission.



Figure 5: Six-year Graduation Rate of Public Four-year Colleges and Universities: 2007 Cohort -
2016 Cohort

90.0%

80.0%

70.0% ,_x._x.—x—‘x"x_°x-""'—><
60.0%

50.0%

40.0%

30.0%

20.0%
2007 2008 2009 2010 2011 2012 2013 2014 2015 2016

White Black Hispanic Asian ==X oAl

Source: MHEC Four-Year Colleges and Universities Retention and Graduation Dashboard

Transfer and Graduation — Community Colleges

For the community colleges, measures related to students’ three-year completion and transfer
provide a similar framework to the second-year and six-year outcomes reported for the public
four-year institutions. This section involves analysis of three important, three-year outcomes for
first-time, full-time students: (a) students who graduate from a community college and do not
transfer to a four-year institution, (b) students who graduate from a community college and do
transfer to a public-four year institution, and (c) students who transfer to the four-year institution
but do not earn their associate degree first. Data for these three-year outcomes show that the
proportion of students who transferred from a community college to a four-year institution
without earning an associate degree first decreased by 0.5 percentage points for the 2019 first-
time full-time cohort, and the proportion of students who graduated and transferred was
unchanged compared to the 2018 cohort. This indicates that fewer community college students
transferred to Maryland four-year institutions within three years overall (Figure 6). In contrast,
the graduation without transfer rate maintained an upward trend.

Figure 7 presents the combined graduation and transfer rate (a summation of the three trends in
Figure 6) by racial/ethnical subgroup. Compared to the last cohort (first-time full-time entering
class of 2018), the combined graduation and transfer rate of the 2019 cohort increased for White
and Asian students, while Black students experienced a reduction of 1.8 percentage points. In
addition, White and Asian students’ rates continue to trend above all students, whereas Back and
Hispanic students trend below.



Figure 6: Three-Year Graduation and Transfer Rate of Community Colleges: 2010 Cohort —
2019 Cohort
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Figure 7: Combined Three-Year Graduation and Transfer Rate of Community Colleges by
Race/Ethnicity: 2010 Cohort — 2019 Cohort
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14 Maryland Higher Education Commission. November 2023. Retention, Graduation, and Transfer in Community
Colleges. Baltimore, MD: Maryland Higher Education Commission.



The retention and graduation outcomes of public four-year institutions (Figures 4 and 5) and
graduation and transfer outcomes for the community colleges (Figures 6 and 7) show that
disparities persist for some measures such as the six-year graduation rate of public four-year
institutions during and after the pandemic era. The racial gap even widened for measures like
three-year transfer and graduation rates of community colleges. These outcomes in Maryland
mirror national findings showing that the initial and ongoing effects of the pandemic may have
exacerbated equity gaps in higher education.

Therefore, MHEC has chosen to deepen the investigation of this year’s Performance
Accountability Report on educational equity/inequity in Maryland public universities and
colleges. Both this statewide analysis and the institutions’ reports aim to address this topic. The
next section will summarize the institutional assessment on Maryland public colleges and
universities’ performance over the last year, discussing institutional performance tied to their
selected PAR indicators, benchmarks and goals. !

Institutional Assessment

MHEC staff has conducted a review of the institutions’ data submissions as well as their annual
narrative reports. What follows contains highlights of that review with a focus on the goals of the
2022 Maryland State Plan for Higher Education and the responses to reporting prompts tied to
equity and diversity. Since 2000, the accountability reporting requirements have differed for the
community colleges and public four-year institutions. Therefore, the following institutional
assessment will be discussed for two segments, respectively.

Marvland Public Four-Year Colleges and Universities

It is challenging to assess, at the statewide level, the success of Maryland’s public four-year
institutions in meeting their individual and unique performance metrics and goals. This is due, in
part to, the fact that none of the 13 public four-year institutions’ performance indicators, goals,
and benchmarks are the same due to the institutions’ varied missions and strategic priorities.
Moreover, Maryland’s public four-year institutions have different cycles for their Performance
Accountability/MFR metric setting (e.g. cycle length and year of updating). Thus, the institutions
are at different points of progress toward their established benchmarks.

For example, most of the 11 University System of Maryland (USM) institutions established
benchmarks that will end in 2024, while Morgan State University (Morgan) updated their
Performance Accountability/ MFR metrics this year and reset the benchmarks to 2027.
Therefore, it is most valuable to assess institutional performance by reviewing each report
individually.

Despite these differences and the wide range of measures used by the public four-year
institutions, there are several measures that are shared by a subset of institutions and can be

15 These indicators, benchmarks and goals are established by the institutions; community colleges establish these on
a five-year cycle and align them with the State Plan for Higher Education and the public four-year institutions’
metrics, benchmarks, and goals are established through their Managing for Results process. The 2017 Performance
Accountability Report Volume 1 and the 2016 Performance Accountability Report introduced more detailed history
of the accountability process in Maryland.

10



summarized to reflect their progress toward the three central goals of the 2022 Maryland State
Plan for Higher Education — Access, Success, and Innovation.

e Access - Ensure equitable access to affordable and high-quality postsecondary education for
all Maryland residents.

Enrollment is one of the key measures to reflect access to higher education. Nine'® of the 13
public four-year institutions saw decreases in undergraduate enrollment in this reporting year
(Fall 2022), one more than that of the last reporting year. However, compared to the last
reporting cycle, the size of the decline is smaller. In total, undergraduate enrollment of public
four-year institutions dropped by a mere 0.4 percent, smaller than the reduction of 2.7 percent of
the last cycle. The undergraduate population remained diversified racially in Fall 2022.

Eleven public four-year institutions'” set benchmarks for minority students, economically
disadvantaged students, or enrollment of Pell Grant recipients. Of the 11 public four-year
institutions, 10 exceeded or are on track to meet their goals for minority, economically
disadvantaged students, or enrollment of Pell Grant recipients'®.

Six institutions (Bowie State University [Bowie], Coppin State University [Coppin], Frostburg
State University [FSU], Salisbury University [Salisbury], University of Maryland, Baltimore
County [UMBC], and University of Maryland Global Campus [UMGC]) chose to report
enrollment in undergraduate STEM programs in their MFR. Among them, four institutions
experienced increases in STEM enrollment. Only two institutions (Coppin and UMGC) specified
the benchmarks for STEM enrollment and both either exceeded or appear to be on track to meet
the goal by the end of the cycle.

¢ Success- Promote and implement practices and policies that will ensure student success.

An analysis of the institutional PAR submissions from the public four-year institutions shows
that some institutions faced challenges in meeting their established goals for their student success
measures in this reporting year. Eleven institutions'® reported and benchmarked the second-year
retention and six-year graduation rate for the first-time, full-time students or minority subgroups.
University of Baltimore (UB) and St. Mary College of Maryland (SMCM) were behind on their
stated benchmarks?’ for second-year undergraduate student retention as of FY 2022. Coppin
State University met the benchmark in retention, in general, but their retention rate for non-

16 These nine are: Bowie State University (Bowie), Coppin State University (Coppin), Frostburg State University
(FSU), Salisbury University (Salisbury), Towson University (Towson), University of Baltimore (UB), University of
Maryland, Baltimore County (UMBC), University of Maryland, College Park (UMCP), and St. Mary College of
Maryland (SMCM).

17 Bowie State University (Bowie) and St. Mary College of Maryland (SMCM) do not report similar measures in
their MFR.

18 Frostburg State University (FSU) missed the goal for the percentage of African American undergraduate
enrollment.

19 University of Maryland, Baltimore (UMB) and UMGC did not include retention/graduation in their MFRs.

20 Institutions missing the benchmark by more than 5 percentage points and experienced decline from the last year
are considered as falling behind the benchmarks in retention.
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African American students dropped by 16 percentage points and missed the benchmark by a
sizeable amount.

In comparison, the challenge is more predominant for the institutions in their overall six-year
graduation rates. Bowie, Coppin, UB, University of Maryland Eastern Shore (UMES), and
SMCM failed to reach their targeted graduation rates and experienced a decline from the
previous year. FSU and UMBC met their goals in overall graduation rates, but inequities are seen
when disaggregating by race.

Most institutions interpreted these challenges to student success as the lingering effect of the
COVID-19 pandemic. In addition, having a more diverse student population poses challenges in
reducing achievement gaps within the institutions. Institutions reported they are committed to
leveraging more resources to improve learning outcomes for disadvantaged students through
more intensive advising, counseling, financial support, and technology support.

e Innovation - Foster innovation in all aspects of Maryland higher education to improve access
and student success

This year, MHEC selected the professional licensure pass rate to reflect the institution’s
performance on innovation. Eight institutions?! report the pass rate in various licensure
examinations. The primary licensure exams that the students in public four-year institutions
complete are Praxis (teaching) and NCLEX (nursing). University of Maryland, Baltimore also
reported pass rates for law, medicine, pharmacy, physical therapy, and social work licensure. In
general, the licensure exam pass rates remained consistent this year for most institutions.
Salisbury University (Salisbury) had a six percentage point decrease in both nursing and teaching
exams and missed their benchmarks.

Community Colleges

The 16 community colleges in Maryland share common PAR metrics and reporting cycles, and
the indicators are tightly aligned with the State plan. Therefore, the following summary is based
on the indicators of all 16 colleges, unless stated otherwise.

Mirroring the national trend, Maryland community colleges saw credit enrollment declines in
Fall 2022, which continues a downward trend that traces back to a decade ago. Optimistically,
the reduction has been shrunk from 10.0% in 2021 to 2.7% 2022. Moreover, seven community
colleges?? started to witness an increase in this reporting cycle, compared to only one college in
the previous reporting cycle. Unlike public four-year institutions with over 60 percent full-time
enrollment, the majority of community college enrollment is part-time students (70%). Besides
credit enrollment, community colleges enroll a larger number of students enrolled in non-credit
academic programs. In academic year 2021-22, over 126,000 students enrolled in non-credit
courses in Maryland community colleges.

2! These eight are: Bowie, Coppin, FSU, Salisbury, Towson, UMB, UMBC, and UMES.

22 These seven are: Allegany College of Maryland (ACM), Carroll Community College (Carroll), Cecil Community
College (Cecil), Chesapeake College (Chesapeake), Frederick Community College (FCC), Howard Community
College (Howard), and Wor-Wic Community College (Wor-Wic).

12



In addition, community colleges enroll a large proportion of students who are assessed as not
ready for college-level courses (e.g., students requiring developmental or remedial education in
math and English). In Fall 2022, 12 community colleges reported a higher proportion of first-
time credit students with developmental education needs. Chesapeake College explained this is
partially attributed to the learning disruption in high school during the COVID-19 pandemic.
From the perspective of enrollment modalities, community college students resumed in-person
enrollment but leveraged flexibility in a variety of course delivery methods. In fall 2022, 14
community colleges reported an increasing proportion of students not enrolling in any distance
education.

e Access - Ensure equitable access to affordable and high-quality postsecondary education for
all Maryland residents.

Though the decline in Fall credit enrollment slowed in 2022, the annual unduplicated headcount
in FY 2022 (academic year 2021-22) was still stagnant, as the figures reflected earlier in this
report (see Figure 1). Except for Howard Community College and Montgomery College, all
other colleges were significantly behind their stated PAR benchmarks in credit enrollment.
Despite the non-credit enrollment reviving moderately, all colleges were still remediating the
negative impact of the COVID-19 pandemic on enrollment.

Community colleges faced challenges in maintaining their market shares of first-time full-time
students® and recent college-bound high school graduates®*. Eleven community colleges noted a
decline in the market share of first-time full-time students and 13 colleges noted a decline in the
market share of recent high school graduates. Since the market shares reflect the proportion of
enrollment contributed by respective in-state colleges and universities (both independent and
public), depressing market shares for community colleges imply increasing market shares for
four-year institutions®.

One notable indicator of access is high school student enrollment in the community colleges,
namely through dual enrollment courses and early/middle college programs. Thirteen community
colleges either exceeded or were close to the benchmark for Fall 2025 26, In their narrative
reports, the community colleges underscored the importance of high school student enrollment
amidst the challenges faced in maintaining overall enrollment. Community colleges summarized
their efforts on partnering with local school systems in the section “Community Outreach and
Impact” of their reports. With the implementation of the Blueprint legislation, dual enrollment
opportunities are likely to increase over the next 10 years.

23 Market share of first-time full-time students refers to the percentage of service area residents enrolled as first-time,
full-time freshmen at any Maryland college or university who are attending the community college.

24 Market share of recent college-bound high school graduates refers to the percentage of recent service area public
high school graduates enrolled at any Maryland college or university the following fall who are attending the
community college.

25 This calculation relies on high quality data from the institutions; missing or inaccurate data could also depress or
alter an institution’s market share calculations.

26 Anne Arundel Community College (AACC), Baltimore City Community College (BCCC), and Montgomery
College (MC) fell behind the benchmark for high school enrollment.
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e  Success - Promote and implement practices and policies that will ensure student success.

Most community colleges were able to maintain their progress on retention goals. Thirteen
colleges 7 reported that they met or progressed toward their established accountability
benchmarks in fall-to-fall retention. The retention indicators are also disaggregated by college
readiness and Pell grant recipients. Though most colleges met their overall retention goals,
almost half of the colleges experienced declines in retention rates for developmental students and
Pell Grant recipients.

Community colleges selected graduation-transfer rates after four years as an additional success
benchmark. For this reporting cycle, the colleges’ performance tied to graduation-transfer is
more worrisome. Most institutions faced challenges in meeting the goals they set for graduation
and transfer. Nine of the 16 colleges were unable to progress towards the benchmarks they set
for graduation and transfer rates?®. The gap between goals and actual performance is larger for
the developmental students — 13 colleges did not meet the goals?’.

To eliminate the barriers, facilitate completion, and smooth transfer to four-year institutions, the
community colleges summarized various initiatives implemented on campuses. Examples
include but are not limited to: redesigning developmental education, adopting a student-centered
advising model, providing financial support, and forming partnerships with public four-year
institutions on transfer student success.

e Innovation - Foster innovation in all aspects of Maryland higher education to improve access
and student success

Community colleges documented various indicators regarding their performance tied to the
innovation goal, including workforce outcomes for the graduates, licensure pass rates, and non-
credit enrollment in continuing education.

Using data obtained from the Maryland Longitudinal Data System (MLDS) to report on post-
graduation workforce outcomes, the community colleges report that employment for community
college graduates improved in this reporting year. Those students who graduated in FY 2021 saw
a recovery from the depressed job market from FY2020; 15 of the 16 community colleges®® saw
a rebound in FY2021 with increases in the employment rate within one year of graduation.
Moreover, community colleges in Maryland serve an instrumental role in social mobility.
According to the MLDS report®!, three years after graduation, community college graduates
earned 2.9 times higher wages than they did before enrollment.

27 Community College of Baltimore County (CCBC), College of Southern Maryland (CSM), and Prince George
Community College (PGCC) did not meet or progress toward the benchmarks.

28 BCCC, CCBC, Cecil, Chesapeake, FCC, Garrett College (Garrett), Hagerstown Community College
(Hegerstown), PGCC, and Wor-Wic.

2 The exceptions are ACM, Carroll, Cecil, and Harford Community College (Harford).

30 The employment rate of FCC’s graduates remained the same in FY 2021.

31 See “Community College Workforce Participation Metrics” here
https://mldscenter.maryland.gov/CenterReports.html
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Community colleges play an important role in providing education and training for employment
that requires licensure/certification. The major licensure exams covered in the report include
nursing, physical therapy, dental hygiene, medical technician, and other miscellaneous
professions. Four community colleges (Carroll Community College, Cecil Community College,
Frederick Community College, and Montgomery College) reported either meeting or exceeding
the pass rate benchmarks. Eleven community colleges experienced a decline in the pass rate in
FY 2022 and were behind the goals; these community colleges indicated in their reports that they
are working with professional organizations and studying the preparation strategy for the
examination.

Last but not least, community colleges created goals and tracked continuing education
enrollment in workforce development, professional education leading to government or industry-
required certificate or licensure, and contract training courses. Although the total enrollment
numbers increased in FY2022, 13 colleges did not meet the benchmarks they created for FY
2025.

Responses to MHEC Prompts

The 2022 Maryland State Plan for Higher Education emphasizes the central role of equity in
higher education and urges all higher education institutions to create initiatives around the goals,
priorities, and action items outlined in the 2022 State Plan using an “equity lens.” For the 2021-
22 reporting cycle, the Performance Accountability Report guidelines required institutions to
identify the equity issues public institutions may be facing. The Commission requested that
institutions deepen the discussion on issues of equity and respond to the following prompts for
the institutional response in the report. The prompts MHEC included in the 2023 reporting
guidelines to institutions are noted below and institutional responses are summarized in the
bulleted section that follows.

MHEC Prompts*:

e Identifying Long-term Equity Gaps:

1. What are the largest long-term equity gaps that exist in student access, success,
and innovation in your institution? Please note the long-term equity gaps refers to
the inequities that existed long before the COVID-19 pandemic and persisted over
the years.

2. How are these equity gaps uncovered/discovered/identified at your institution and
how are they shared with your community?

3. What interventions have been implemented to eliminate these gaps?

e Measuring Equity Gaps:

4. How has your institution used disaggregated data to identify equity gaps in

students’ educational opportunities and outcomes?

32 Garrett’s PAR indicators do not include licensure exam pass rate.
33 Both of these sets of prompts were included in the 2023 Performance Accountability Report guidelines distributed
to institutions in spring 2023. Institutions were required to provide responses to all.
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5. What stakeholder engagement (students, faculty, staff, etc.) is used to collect and
review this data?

6. Does your institution set goals/benchmarks in regard to the elimination of equity
gaps? If so, what steps does your institution take to ensure accountability in
meeting the established goals/benchmarks of equity?

Summary of Institutional Responses:

This section highlights key takeaways from the 29 public institutions’ narrative reports. Unlike
earlier in the report, where discussion is divided by the segments of public four-year institutions
and community colleges, this section combines responses across segments.

1. What are the largest long-term equity gaps that exist in student access, success, and
innovation in your institution?

Gaps in student success, such as retention and graduation, are the most mentioned equity gaps
that exist at the institutions. The inequity mostly occurs for racially or socioeconomically
underrepresented students such as African American students, Pell grant recipients, students
needing developmental or remedial interventions, and international students. Notably, many
institutions highlighted that African-American male students are the subgroup who experienced
the largest achievement gaps.

2. How are these equity gaps uncovered/discovered/identified at your institution and
how are they shared with your community?

The equity gaps are usually identified by disaggregated data and campus climate surveys.
Strategic planning (and the work to develop a strategic plan), the institutions’ Cultural Diversity
Plans**, and the annual Performance Accountability Report provided important mechanisms for
institutions to monitor and report the disaggregated data periodically.

The findings on equity gap analyses are usually shared within an institution’s community, which
includes administration, staff, faculty, and students. Data dashboard/visualization tools are often
employed to demonstrate the inequities to the stakeholders.

3. What interventions have been implemented to eliminate these gaps?

To address the achievement gaps in race, gender, adult students, students in poverty, and students
with language barriers, institutions implemented the various interventions. The following were
listed by the majority of institutions:

a. Hiring specialists (e.g. multilingual staff, pedagogical expertise, Diversity, Equity,
and Inclusion (DEI) staff, and retention specialists) to identify and remove gaps,

34 The Maryland Education Article §11-406 requires that all public colleges and universities institute submit and
maintain cultural diversity plans. Maryland statute further requires that all public colleges and universities submit an
annual progress report detailing the implementation of the plan to MHEC. 2023 Cultural Diversity Plan can be
found here

https://mhec.maryland.gov/publications/Documents/Dashboards/MSAR 8751 2023 %20Report%200n%20Instituti
onal%?20Programs%?200f%20Cultural%20Diversity.pdf .
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Forming workgroups to resolve the inequities experienced by the focus students
Providing child care, clothing, school supplies, and food to the students,
Offering DEI training to all students, faculty, and staff,

Conducting reforms in development education and college readiness assessment,
Prioritizing low-income students when awarding institutional grants,
Monitoring students' outcomes and creating early warning systems, and
Implementing flexible and various technologies in student advising

4. How has your institution used disaggregated data to identify equity gaps in
students’ educational opportunities and outcomes?

Measures frequently mentioned by institutions include data on admission,
enrollment, course outcomes, and other student success measures (e.g. retention,
graduation, and transfer).

Dimensions of the disaggregation include race, gender, socioeconomic status, and
other demographic or financial characteristics.

For the community colleges, the Degree Progress Analysis, submitted as a part of
Performance Accountability Report, serves as an important data tool to discover
the inequities in student success across races/ethnicities and levels of college
preparedness.

Data dashboards are increasingly employed to present and share disaggregated
data.

One community college raised that their data is hard to disaggregate due to the
small enrollment population.

5. What stakeholder engagement (students, faculty, staff, etc.) is used to collect and
review this data?

Offices of institutional research usually play a central role in collecting and
disseminating the data.

Faculty and academic departments provide feedback and routinely examine
disaggregated data to identify/address equity gaps in class®.

Institutional leadership (governing boards, college presidents, and provosts)
periodically reviews the data when making strategic decisions.

Some institutions held town hall meetings and shared the data with all students,
staff and faculty.

6. Does your institution set goals/benchmarks in regard to the elimination of equity
gaps? If so, what steps does your institution take to ensure accountability in meeting
the established goals/benchmarks of equity?

3 Bowie indicated their academic departments recently have taken the lead in addressing black male student success
within programs. The report does not reflect how other institutions hold faculty/academic departments to reduce the

equity gaps.
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a. All but four institutions *° have established goals in eliminating equity gaps.

b. The PAR metrics that community colleges submit annually have incorporated
benchmarks that reflect the equity gaps.

c. Institutions also include equity goals in their mission, institutional strategic plan
and cultural diversity plan.

Conclusion

The impact of the COVID-19 pandemic on Maryland higher education has diminished.
Universities and colleges remain committed to the goals of the State Plan and the vision
established through their institutional missions. However, many of them face various challenges
to remediate the negative effects accumulated over the past three years. In summary,
undergraduate credit enrollment, student retention from year to year, and labor market outcomes
have recovered slowly and show promise of meeting institutional-specific benchmarks.

However, some concerning patterns of non-credit enrollment, graduation, and inequity in student
success outcomes are observed. Although public institutions have made a meaningful
contribution to Maryland’s degree attainment goal of having at least 55% of all Marylanders hold
at least an associate degree by 2025,% it is estimated that the 55% goal will not be accomplished
by 2025.

In the coming year, the Commission will continue to partner with institutions to make sure
students in Maryland receive high-quality postsecondary education consistently. The
Commission will be evaluating important workforce trends and developing new completion
goals to replace the 55% by 2025 goal. These conversations and initiatives will be developed
with an explicit eye towards inequities specific to access and success in higher education.
Institutions will need to be far more strategic in supporting students who enroll to fulfill their
commitment to student success.

RECOMMENDATION: It is recommended that the Maryland Higher Education
Commission approve the 2023 Performance Accountability Report and ask the Acting
Secretary to forward it to the Governor and the General Assembly as required by law.

36 University of Maryland Global Campus, Community College of Baltimore County, Chesapeake College, and
Harford Community College stated they have not set goals/benchmarks at this time.

37 Though institutions will likely meet their degree goals, it is possible the State may not meet its overall 55% goal.
More detailed analysis can be found in the most recent Report on Best Practices and Annual Progress Towards 55%
Completion Goal at https://mhec.maryland.gov/publications/Pages/research/index.aspx
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BOWIE STATE UNIVERSITY
MISSION

As Maryland’s first historically black public university, Bowie State University empowers a
diverse population of students to reach their potential by providing innovative academic
programs and transformational experiences as they prepare for careers, lifelong learning, and
civic responsibility. Bowie State University supports Maryland’s workforce and economy by
engaging in strategic partnerships, research and public service to benefit our local, state, national,
and global communities (2019).

INSTITUTIONAL ASSESSMENT

Overview

Bowie State University (BSU) has a rich and vibrant history as the State’s oldest historically
black institution. Many of the founding values continue to resonate through the University's
mission statement (approved in 2019) and the FY 2019-FY 2024 Racing to Excellence Strategic
Plan. The five goals in Bowie’s strategic plan align with many strategies in the Maryland Higher
Education Commission’s 2022 Maryland State Plan for Postsecondary Education as illustrated
below.

Bowie State University Maryland Higher Education Commission
Strategic Plan Goals 2022 State Plan Priorities
Goal 1 : Achieve academic excellence Priority 5: Maintain the commitment to
supported by curricular as well as co-curricular | high-quality postsecondary education in
experiences Maryland
Goal 2: Promote a holistic and coordinated Priority 2: Examine and improve financial
approach to student success literacy programs for students and families

to encourage financial planning to pay for
postsecondary education.

Priority 3: Analyze and improve systems
that inform and evaluate a student’s
academic readiness for postsecondary
education

Priority 4: Analyze systems that impact how
specific student populations access
affordable and quality postsecondary
education

Priority 6: Improve systems that prevent
timely completion of an academic program
Goal 3: Encourage academic and Priority 8: Promote culture of risk-taking.
administrative innovation to meet student
needs
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Bowie State University Maryland Higher Education Commission
Strategic Plan Goals 2022 State Plan Priorities
Goal 4: Enhance our campus culture of Priority 7: Enhance the ways postsecondary
diversity, inclusion and civic engagement education is a platform for ongoing lifelong
learning.
Goal 5: Ensure long-term viability of BSU

This report summarizes the progress Bowie State University has made in achieving the
benchmarks set in 2020 that align with the current BSU Strategic Plan and the Maryland Plan for
Postsecondary Education.

Bowie State University’s Continued Commitment to Access

Bowie State University’s mission statement continues its founding purpose to offer educational
opportunities to African-Americans as well as other students who benefit from a culture that
empowers students to reach their full potential. The University has enrolled over 5,300
undergraduate students on average each fall term since 2018. Of the 6,275 students enrolled in
fall 2022, 19 percent were a race or ethnicity other than African-American. Since fall 2020,
Bowie State freshmen admissions requirements have been test-optional. The average freshmen
class high school GPA was 3.01 (fall 2020), 3.10 (fall 2021), and 3.16 (fall 2022). Since the
pandemic, all first-time freshmen are placed directly into the first English credit course — ENGL
101. This course was revised to include additional writing supports and undergoes an
assessment each semester to determine if improvements are needed to support academic success.
Assessment for mathematic readiness also changed since the pandemic. New students are placed
into a first credit math course based upon high school GPA and Bowie State major. Students
below the threshold have the option of taking an 8-week or 16-week developmental math course.
The 8-week option allows the student to enroll in a first credit math course in the second 8-week
session. All students enrolled in Math courses are supported by the Math Tutoring Center.
Developmental math courses also undergo an assessment each semester to determine if
improvements are needed to support academic success. These improved academic placement
systems are examples of how Bowie State University supports State Plan Priority 3 and Priority
6.

Goal 1: Deliver high quality academic programs and relevant co-curricular experiences.
Bowie State University is committed to continuous improvement of its academic programs and
to providing a high-quality liberal arts educational experience for students through the creation
of a learning environment that combines up-to-date, evolving curricula, and co-curricular
learning opportunities.

During FY 2023, Bowie State received Maryland Higher Education Commission (MHEC)
approval for eight new programs: upper division certificates (UDC) in Cloud Computing,
Cybersecurity and in the Internet of Things, bachelor’s degrees in Health Services
Administration and in Public Health Informatics and Technology and post-baccalaureate
certificates (PBC) in Public Health Informatics and Clinical Pastoral Counseling. The University
also received approval for its first PhD program in Counselor Education and Supervision. These
programs were developed to train underrepresented populations in fields critical for Maryland’s
workforce and to expand Bowie State’s STEM programming. These new academic programs
also align with State Plan Priority 5 and Priority 7.
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The University continued the use of indicators related to faculty quality and workload. All new
faculty are expected to have terminal degrees in their field (MFR Objective 1.1) and are
expected to balance teaching, scholarship, and service while maintaining a 7-8 course unit load
(MFR Objective 1.4).

The number of professionally-accredited programs (MFR Objective 1.2) remained the same
during FY 2023. The College of Business successfully completed its ACBSP Quality Assurance
Report. The Computer Technology program began the recertification by National Security
Agency and the Department of Homeland Security for continued designation as a National
Center of Academic Excellence in Cyber Defense. The following academic programs are in the
early stages of specialized accreditation: Visual Communication and Digital Media Arts,
Communications, and Sports Management. Specialized program accreditation supports State
Plan Priority 5.

Graduate satisfaction levels with academic preparation for employment and lifelong learning
(MFR Objective 1.3) are indirect measures of quality. The University will be collecting and
reporting these data on a three-year cycle similar to that previously required by MHEC.

MFR indicators 1.5 — 1.7 demonstrate Bowie State’s commitment to support Maryland
workforce development and workforce readiness through its focus on preparing under-
represented populations to work in STEM, education, and health care. These programs are
consistent with State Plan Priority 5: Maintain the commitment to high-quality postsecondary
education in Maryland

Bowie State University continues to see increased STEM enrollment and STEM degree
production (MFR Objective 1.5). Undergraduate STEM enrollment has grown 20% over the
past five years to over 1,000 majors. One hundred and sixty (160) undergraduates received a
STEM degree in FY 2023. Bowie State has undergraduate STEM programs in biology,
bioinformatics, chemistry, computer science, computer technology, and mathematics. New
STEM programs in Cyber Operations Engineering, Data Science, and Software Engineering are
expected to contribute to the growth rate within five years.

Enrollment in the undergraduate and graduate initial teacher certification programs (MFR
Objective 1.6) has averaged 355 students over the past three fall semesters. Partnerships with
several public school systems to offer initial certification training to teacher aides are critical to
initial certification program enrollment. Thirty-nine initial teacher certification degrees were
awarded in FY 2023.

The Nursing Department has made significant progress on its 2020 Maryland Board of Nursing
(MBON) approved improvement plan (MFR Objective 1.7). Examples of actions to improve
the NCLEX-RN required MBON pass-rate include: revised undergraduate curriculum, targeted
faculty development opportunities; preceptorship clinical experiences for graduating seniors;
requirements for students to do mandatory remediation in areas of weakness monitored by
faculty and the Nursing Student Success Center (NSSC); requirements for students to pass the
exit exam, which is included in nursing course NURS 499; and, incentives for the students to
pass NCLEX-RN on first attempt by reimbursing the $200 cost to register for the exam.
Licensure pass rates for FY 2022 were 82%. The preliminary pass rate for FY 2023 was 83%.
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Goal 2: Promote a holistic and coordinated approach to student success.

Bowie State has a multipronged approach to training students in financial literacy (State Plan
Priority 2). All new freshmen enroll in the Freshmen Seminar course their first semester. This
course introduces students to various strategies for academic and social success in college as well
as effectively managing your time, finances, and health. Financial literacy is a specific module
in the curriculum. Students learn the importance of living on a budget, different types of
financial aid and how to qualify for and keep them, how to achieve a balance between working
and borrowing, strategies for using and managing credit wisely, and the importance of having a
financial plan for the future. In addition to this course, the Office of Financial Aid offers
financial literacy counseling, workshops, and online resources to support students. The College
of Business also offers a Personal Finance course as part of the institution’s general education
program.

Core performance indicators for student success are improvements in retention and graduation
rates. The second year retention rate (MFR Objective 2.1) for fall 2021 cohort was 73%. This
rate is slightly higher than pre-pandemic second year retention rates. The six-year graduation
rate from BSU or another public university in Maryland (MFR Objective 2.2) was 44 percent
for the 2016 MHEC cohort. The 2016 cohort was directly impacted by the pandemic that
resulted in a graduation rate below prior levels. The six-year graduation rate of Pell Grant
recipients (MFR Objective 2.4) was equal to that of the entire 2016 cohort graduating from BSU
(40%). Affordability is another component that is monitored. Bowie’s undergraduate in-state
tuition and fees remain at 10 percent of the Prince George’s County median income (MFR
Objective 2.3).

Goal 3: Encourage academic and administrative innovation to meet student needs.
Bowie State is committed to student-centered learning experiences using innovative delivery
methods from technology-enhanced traditional courses through fully on-line courses and
programs. This commitment aligns with State Plan Priority 8: Promote culture of risk-taking.

During FY 2023, Bowie State faculty offered nine online programs for the fall 2022 semester -
three undergraduate programs (Computer Science, Computer Technology, and Criminal Justice)
and four master’s programs (Computer Science, Culturally Responsive Teacher Leadership,
Information Systems & Sciences, Internet of Things & Internet Technologies, and Reading
Education), and the doctoral program in Educational Leadership (MFR Objective 3.1). In FY
2023, the number of online and hybrid courses reflects the return to traditional instruction while
offering students the flexibility of online programs (MFR Objective 3.2).

In addition to offering distance education, Bowie State has expanded program offerings at the
Eastern Shore Higher Education Center, Universities at Shady Grove, and the University System
of Maryland at Southern Maryland. The undergraduate business administration program is
offered in a 2+2 format at the Laurel College Center.

MFR Goal 4 / BSU Strategic Plan Goal 5: Ensure the long term viability of BSU - Advance
the overall effectiveness and efficient use of resources and identify new revenue sources.
Bowie State is committed to expanding the breadth and depth of resource acquisition to generate
revenue through grants, contracts, fundraising, and auxiliary enterprises for continuous
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infrastructure, academic program, and resource improvement. The university redirects resources
as needed to remain solvent, competitive, and relevant.

Bowie’s FY 2022 alumni giving was $366,255 a slight decline from 2021 levels but well above
the amount in 2020. Total gift dollars exceeded $5.64M in FY 2022 topping the FY 2021 $4.8M
raised from other contributors after excluding the MacKenzie Scott gift (MFR Objective 4.1).
In both FY 2021 and FY 2022, Bowie State received over $16M in external grant and contract
revenue reflecting increased faculty grant activity (MFR Objective 4.2).

MFR Objective 4.3 Increase classroom utilization rates measures the percentage of general use
classrooms, meeting the standard of 45 scheduled hours per week (between 8:00 a.m. and 5:00
p.m.). Prior to the pandemic, Bowie State has been deliberate in its class scheduling to address
increases in course sections due to continued enrollment growth. The classroom utilization rate
for fall 2022 was 58% reflecting the shift from the predominately-online instruction during the
pandemic to a balance of in-person and online instruction post pandemic.

MFR Objective 4.4 Increase the funds allocated to facilities renewal measures achievement
against the Board of Regents goal of 2%. The percentage has fluctuated over the past five years
from 1.0% to a high of 2.7%. There are two factors impacting performance on this indicator —
the significant increase in replacement values due to escalating construction costs and the
completion of the Center for Natural Sciences, Mathematics, and Nursing building. These
factors have added $85M in replacement cost value of BSU buildings.

MFR Objective 4.5 Increase the percentage of expenditures for instruction - This objective,
which is included in the USM Dashboard indicators, demonstrates the University’s commitment
to supporting teaching. The University is steadfast in its commitment to instructional support.
However, greater proportions of the federal HEERF funding received during the pandemic
supported other expenditure categories. The result is a temporary drop in this indicator. It is
anticipated that HEERF funds will be fully expended in FY 2023 and that the levels will
normalize beginning in FY 2024.

MHEC Additional Prompts

Identifving Long-term Equity Gaps

Understanding why students succeed or fail at attaining the bachelor’s degree is a crucial step in
improving graduation rates. In FY 2014, Bowie State’s Office of Planning, Analysis, and
Accountability (OPAA) completed a logistic regression analysis to determine the importance of
various factors in first-time student graduation success. Many factors are fairly well recognized
to affect student success. Using the binary response variable “graduated in six years,” the model
assessed the following candidate independent variables: academic year admitted (to account for
year-to-year intrinsic variation), gender, Pell Grant status, first-generation status, part-time
attendance during ANY semester in the first four years, on-campus living status the first
semester, initial placement into remedial math (based on placement test scores), credits
accumulated in the first semester (<12, 12-14, 15 or more), high school GPA (<.0; 2.0-2.24;
2.25-2.49; 2.50-2.74; 2.75-2.99; 3.0 and above), first-semester GPA (categorized as above), and
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combined SAT scores. The analysis highlighted patterns of success common among many
institutions of higher education including the finding that females are more likely to graduate in
six years or less than males. Over this time period, 43% of females completed a degree,
compared to just 28% of males.

After this initial analysis, OPAA includes six-year graduation rates by gender in its standard
reporting to the campus community. Retention and graduation rates of undergraduate and
graduate new student cohorts are collected and shared internally with academic departments on
an annual basis. Bowie State’s “Bulldog Datahouse” includes enrollment and student success
data visualizations that can be filtered on specific student demographics. The Bulldog Datahouse
will be available to the campus community in FY 2024.

The African-American Male Initiative was initiated under then President Burnim in direct
response to the FY 2014 OPAA study. This 2015-2018 activity focused on creating a learning
community for new male freshmen supported through faculty/staff and peer mentors. The study
also led to an intensified strategy for retention and graduation of student-athletes. The activities
supporting student-athlete academic success have had a significant impact on increasing athlete
graduation rates. More recently, academic departments have taken the lead in addressing student
success within programs. One example is the College of Education’s Center for Research &
Mentoring of Black Male Students & Teachers. Created in 2021, the center provides expertise on
matters about Black male students and teachers in Maryland and throughout the nation by
disseminating information, providing innovative programming, securing funding, and working
with partners and stakeholders. One of the key activities is to create a space for Black boys and
men to feel safe, supported, connected and have a community committed to ensuring their
academic, social, and professional success.

Measuring Equity Gap

Bowie State University collects a variety of student, faculty, and staff data to inform diversity,
equity, and inclusion (DEI) initiatives. Student level data includes demographic characteristics,
academic success indicators, and completion rates. Indirect feedback is collected primarily by
two student surveys. Below are examples of the different strategies the Office of Planning,
Analysis, and Accountability (OPAA) uses to support academic success initiatives.

New and Continuing Student Registration

Applied, accepted, and enrolled rates of undergraduate first-time freshmen — Each fall,
admissions data for first-time freshmen are disaggregated by race/ethnicity and gender. The
Enrollment Management and Student Affairs (EMSA) division monitors new student
applications throughout the admissions cycle to identify possible changes in recruitment
strategies and business practices.

Continuing student re-enrollment activity — Each fall and spring term, re-enrollment rates of
continuing students are monitored by student characteristics, academic success indicators, and by
college and academic program. Academic Advising Center staff, college retention coordinators,
department chairs, and deans analyze the information to develop intervention strategies and to
track intervention impact. During the fall 2023 re-enrollment period, the university piloted a
strategy to encourage graduate students to register earlier. The pilot program included summer
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stipends to graduate program coordinators to advise and support new and current students
through the enrollment process. This pilot program led to increased graduate enrollment for the
fall 2023 semester.

Enrolled Students

Enrolled student profiles — After the fall and spring term enrollment reporting snapshot, student
profiles by academic level, gender, enrollment status, race/ethnicity, residency, and age are
analyzed. Bowie State’s “Bulldog Datahouse” will be available to the campus community in FY
2024. In addition to “snap-shot” data, the Bulldog Datahouse includes real-time enrollment and
student success data visualizations that can be filtered on specific student demographics.

Undergraduate mid-term grade analysis — Bowie State faculty are required to enter mid-term
grades for undergraduate courses. OPAA compiles course and student data and disseminates it
to academic departments and academic support units to inform instructional and student
interventions. Beginning this fall, the data reports and visualizations will be available in the
Bulldog Datahouse.

End-of-term academic profiles — Historically, end-of-term academic information has been
available by request and has been coupled with re-enrollment activity. Inquiries from the
Diversity, Equity, and Inclusion Taskforce workgroups have pointed out a need for student
academic success information broken down by student characteristics at the institution, college,
and program levels. OPAA is in the planning stages of developing a data visualization to
support DEI analyses.

Retention, Graduation and Completion

Retention and graduation rates of undergraduate and graduate new student cohorts are collected
and shared internally with academic departments on an annual basis. Data are disaggregated by
student demographics and academic success indicators by request. Trends in degrees by race and
gender are available at the institution and program levels.

Student Perception of Campus Climate

The NSSE and Ruffalo Noel Levitz Student Satisfaction Inventory (SSI) surveys have been
administered every three years since 2009. Analysis is undertaken to determine if student
subgroup perceptions differ on key items.

Student Learning Outcomes Assessment

OPAA collaborates with faculty on large-scale student learning outcomes assessment initiatives.
Student demographic and academic success indicators are incorporated into assignment data
collection to determine if student subgroups are performing at similar levels.

The Center for Academic Programs Assessment (CAPA) and the Faculty Senate Committee for
the Assessment of the Student Learning Experience (CAStLE) are collaborating on developing
guidelines to address Middle States Commission on Higher Education Standard V criterion for
disaggregating assessment results for various student populations for the improvement of student
learning outcomes, student achievement, and institutional and program-level educational
effectiveness.
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Both MHEC additional prompts will be considered as part of Bowie State’s next strategic
planning process that is currently underway. Bowie State’s Strategic Planning Committee
charge includes establishing numeric key performance indicators and targets for each strategic
plan goal/objective including specific student success measures and targets. Additionally, it is
anticipated that Bowie State’s next strategic plan will include objectives that will strengthen the
institution’s commitment to student success through data-informed strategies to address the long-
term gender gaps as well as other sub-population challenges. The new strategic plan will be
aligned with Bowie State’s mission and aspirations, the University System of Maryland’s Vision
2030 Strategic Plan, and the Maryland Higher Education Commission’s 2022 Maryland State
Plan for Postsecondary Education.
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USM - Bowie State University

MISSION

As Maryland’s first historically black public university, Bowie State University (BSU) empowers a diverse population of students to reach their potential by providing innovative academic
programs and transformational experiences as they prepare for careers, lifelong learning, and civic responsibility. Bowie State University supports Maryland’s workforce and economy by

engaging in strategic partnerships, research, and public service to benefit our local, state, national, and global communities.

| VISION

Bowie State University will be widely recognized as one of the nation’s best public comprehensive universities that is a model for academic excellence, innovation, and student success.

| KEY GOALS, OBJECTIVES, AND PERFORMANCE MEASURES

Goal 1. Achieve academic excellence supported by curricular as well as co-curricular experiences
Obj. 1.1 Maintain the percentage of new tenure-track faculty with terminal degrees.
Obj. 1.2 Increase the number of professionally-accredited programs from six in 2019.
Obj. 1.3 Maintain the satisfaction level of bachelor’s degree graduates with academic preparation for employment and lifelong learning.
Obj. 1.4 Maintain Bowie State University’s institution goal of seven to eight course units taught by full-time equivalent (FTE) core faculty.

Obj. 1.5 Increase the number of science, technology, engineering and math (STEM) program students from 894 in 2019 and graduates from 116 in 2019.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Percent of new core faculty with terminal degrees 100% 100% 100% 100% 100% 100% 100%
Number of professionally-accredited programs 6 6 6 6 6 6 7
Course units taught by FTE core faculty (per academic year) 75 77 77 76 7.8 7.8 75
Students satisfied with education received for employment
(triennial measure) N/A N/A 88% N/A N/A 90% N/A
Students satisfied with education for graduate/professional school
(triennial measure) N/A N/A 85% N/A N/A 90% N/A
Number of undergraduates in STEM programs 894 935 1,002 1,045 1,079 1,169 1,200
Number of degrees awarded in undergraduate STEM programs 116 114 144 177 160 175 190
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Obj. 1.6 Increase the number of teacher education students and graduates from 25 in 2019.

Obj. 1.7 Increase the number of Bachelor of Science in Nursing (BSN) students and graduates from 40 in 2019 and increase licensure pass rates to at least the statewide BSN

average.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Number of undergraduates and Masters of Arts in Teaching

(MAT) post-baccalaureate in teacher education 235 248 339 369 357 312 330
Number of undergraduates and MAT post-baccalaureate

completing teacher training 25 36 43 32 39 40 40
Number of undergraduates enrolled in nursing 610 488 536 543 514 480 490
Number of qualified applicants admitted into nursing program 40 24 28 19 30 27 30
Number of qualified applicants not admitted into nursing program 8 6 0 0 0 0 0
Number of BSN graduates 55 47 35 25 30 35 40
Percent of nursing graduates passing the licensure exam 68% 75%, 57% 39%, 829, 83% 85%

Goal 2. Promote a holistic and coordinated approach to student success.
Obj. 2.1 Maintain or exceed the undergraduate second-year retention rate of 72 percent.
Obj. 2.2 Increase the undergraduate six-year graduation rate to over 50 percent.
Obj. 2.3 Maintain the proportion of in-state undergraduate tuition and mandatory fees as a percent of Prince George’s County median income to less than 12 percent.

Obj. 2.4 Increase the six-year graduation rate of Pell Grant recipients from BSU to over 50 percent.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Second-year undergraduate retention rate at BSU or another

public university in Maryland 68% 71% 76% 72% 73% 73% 74%
Six-year undergraduate graduation rate from BSU or another

public university in Maryland 48% 47% 46% 48% 44% 48% 49%
BSU tuition and fees as a percentage of Prince George’s County

median income 10% 10% 10% 10% 10% 10% 10%
Six-year graduation rate of Pell Grant recipients 56% 449, 38% 43% 40% 43% 45%
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Goal 3. Encourage academic and administrative innovation to meet student needs.

Obj. 3.1 Increase the number of on-line and hybrid courses annually and offer at least 2 predominantly or fully online program(s).

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Number of online programs 0 0 0 0 9 10 1
Number of online and hybrid courses running in academic year 368 397 1,029 475 596 610 620
Goal 4. Advance the overall effective and efficient use of resources and identify new revenue sources.

Obj. 4.1 Increase alumni giving from $251,000 in 2019 and increase the gift dollars received from $1.2 million in 2019.

Obj. 4.2 Increase the amount of grant funding from $8.8 million in 2019.

Obj. 4.3 Increase classroom utilization rate from 65 percent in 2019.

Obj. 4.4 Maintain or exceed the funds allocated to facilities renewal as a percent of replacement value of 2.0 percent.

Obj. 4.5 Sustain or increase the percentage of expenditures for instruction from 40 percent.
Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Dollars of alumni giving $251,184  $234377  $275988  $387,870  $366,255 $410,836  $420,000
Number of alumni donors 1,199 1,098 1,516 1,250 825 900 950
Total gift dollars received (§ millions) $1.26 $1.21 $1.63  $27.75 $5.64  $1223  $10.00
Total external grant and contract revenue (§ millions) $8.80 $8.90 $12.20 $16.60 $16.20 $16.60 $17.20
Classroom utilization rate 65% 65% N/A 59% 58% 62% 65%
Facilities renewal funding as a percentage of replacement value 2.7%% 1.3% 1.3% 1.1% 1.0% 1.9% 1.5%
Percentage of education and general (E&G) funds spent on
instruction 46% 51% 42% 36% 30% 35% 38%
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2022-2023 Institutional Performance Accountability Report
Coppin State University

MISSION

Founded in 1900, Coppin State University (CSU) is a comprehensive Historically Black
Institution (HBI) originally founded for teacher education. Named in honor of Fanny Jackson
Coppin, an outstanding African American educator, Coppin has reaffirmed its dedication to
excellence in teaching and student success. The institution offers 64 academic programs: 34
baccalaureate, 14 masters, and 15 certificates programs, and one (1) doctorate degree. Approval
of new academic programs as well as innovative instructional modalities are in progress.

Summary Mission Statement

Coppin State University, a Historically Black Institution located in a dynamic urban setting,
serves a multi-generational student population and provides education opportunities while
promoting lifelong learning. The university fosters leadership, social responsibility, civic and
community engagement, cultural diversity and inclusion, and economic development.

INSTITUTIONAL ASSESSMENT
Selected Progress Related to Institutional and State Goals
Goal 1: Provide access to higher education for diverse citizens of Maryland

Central to the University’s goals is maintaining affordable tuition for the Maryland citizenry,
especially, minorities and African Americans.
» Undergraduate, in-state tuition for Coppin State University (CSU) is $8,900 annually,
which includes the optional cost of student health insurance.
= Increased diversity also remains a goal of the University. The University currently has a
population of 80 percent African American and 20 percent, which comprises Caucasian,
Hispanic, and international students.
= In FY 2023, 375 degrees were conferred, which is an increase over last year’s total of
369. On average, 385 degrees are awarded annually to a large of number of minorities
within the state from Coppin. This is a significant accomplishment and remains central to
the university’s mission.

The university continues to expand its efforts towards diversity by continuing to build
partnerships with community colleges, but also continues to build additional collaborations with
USM institutions. Plans for the community colleges include but are not limited to, additional 2+2
partnerships and additional articulation agreements. Other collaborations to be expanded are with
local and regional institutions. The University continues to expand dual enrollment and dual
credit agreements with local high schools, such as the Coppin Academy. Within the past
academic year, the university hired a coordinator for dual enrollment and articulation
agreements.
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Goal 2: Promote economic development in Maryland’s areas of critical need in particular and
in the inner city in general.

STEM and Related Programs
The number of undergraduates enrolled in STEM programs increased from 198 in FY 2022 to
215 in FY 2023. The actual number of baccalaureate degrees decreased from 35 to 28. The
university anticipates that this trend would continue in a positive direction as market-driven
content is provided within the STEM programs.
= STEM efforts at the university are the institution’s priority and activities and initiatives
toward programming efforts have been increasing. Three years ago, implemented two
new master’s degree programs in Microbiology and Biochemistry, and Polymer and
Material Sciences. Certificate programs within these program areas were also introduced.
Since their approval in fall 2021, the university has experienced enrollment growth
within the STEM disciplines.
= The College of Arts & Sciences and Education (CASE), which houses the Department of
Natural Sciences has three STEM centers, which provide research opportunities and
development for students and faculty in the areas of bioscience and nanotechnology. The
centers are located within the state-of-the art Science and Technology Building on
campus. The Center for Nanotechnology and the Center for Organic Synthesis provide
cutting edge research experiences to student and lead to the creation of intellectual
property.
» Academic programs within the Department of Natural Sciences are exploring affirmation
from specialized accrediting agencies to improve marketability of program offerings.
= The College of Health Professions’ Nursing program had an NCLEX pass rate of 65%, a
decrease from the previous year of 85 percent. The Nursing program is reviewing test-
taking strategies for its students and intermittent assessment of learning outcomes during
a student’s academic career.
= The total number of bachelor’s degrees awarded in Nursing increased in FY 2023 to 66
from the previous year’s total. The School of Nursing has been reorganized into a
graduate and undergraduate the College of Health Professions (CHP). Each of the
programs such as the master’s in nursing is no longer a department on its own. The
College now comprises undergraduate and graduate-level programs. CHP programs
recently underwent and achieved reaffirmation by CCNE.
= The College of Health Professions offers the Doctor of Nursing Practice (DNP) program,
which is also adding to the State’s total workforce of health sciences and healthcare
industry professionals. Existing programs within the health professions are planned for
online delivery.

Goal 3: Improve retention and graduation rates of undergraduate students.
The University maintains its level of commitment to its mission and the State’s goal by
continuously improving retention and graduation rates. Efforts have been aggressive since the

university opened its doors to the new Eagle Achievement Center (EAC), which does intrusive
advisement and routinely monitors student progression. The challenge has been to balance the
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appropriate number of best practice intervention programs and funding them at levels that sustain
certain programs consistently over the years. In spite of those challenges, the commitment of the
University’s faculty, staff, and administrators have led to an increase in the six-year graduation
rate to 25 percent for all students in FY 2023, which is an increase from 24 percent in FY 2022
(Objective 3.1). The six-year graduation rate for all minority students decreased from 27%
percent to 24%. Due to structural changes and enhancements such as the availability of retention
strategies and other initiatives, projected data show a continued increase in overall retention and
graduation rates. The next fiscal year six-year graduation rate is projected to be 25 percent or
higher based on current enrollments and projected degrees awarded. It is apparent that the effects
of COVID-19 impacted the retention and graduation programs and services, which in turn,
impacted the personal lives of our students and faculty. However, enrollment growth is starting
to occur. The institution continues to monitor the impacts of COVID-19 by conducting regular
surveys and by monitoring other vital data.

= The institution’s graduation rate for African Americans decreased from 25 percent in FY
2022 to 23 percent in FY 2023.

» The 2"-year retention rate increased from 57 percent in FY 2022 to 62% in FY 2023.
The retention rate is expected to increase next year as the strategies are enhanced and
data monitoring occurs to ensure the institution is postured to manage unexpected
outcomes related to the ongoing COVID-19 pandemic. Furthermore, the university has
adopted a new retention plan with comprehensive strategies aimed at supporting student
success primarily conducted through the recent additional of the Eagle Achievement
Center, which opened in spring 2023.

Partnering with Community Colleges to Increase Graduation Rates
Annually, CSU welcomes approximately 200 new transfer students from Maryland’s
Community Colleges annually, as well as other colleges and universities. In general, students
who transfer to CSU perform significantly better than new freshman. The data suggests that
students who transfer to CSU with 60 credits or more are more likely to graduate in four years
than those who transfer to CSU with less than 60 credits or who began their career at CSU.
= (CSU will continue to solidify articulation agreements with community colleges such as
BCCC, where “Finish for Free,” remains a viable option for student degree attainment.
The partnership will be enhanced this year as plans are in place to strengthen the
collaboration and the memoranda of understanding.
= (CSU will continue to finalize agreements such as those with Anne Arundel Community
College and Montgomery College. Dual enrollment partnerships are also being enhanced
with area high schools and community colleges in the region.

Selected Strategies to Improve Retention and Graduation

The University continues to implement strategies to improve retention and graduation rates.
Collectively, the following list below has been instrumental in facilitating student success.

= Implementation of the Eagle Achievement Center (EAC) — The center combined new and
existing services into one unit and became fully operational during spring semester 2023.
The purpose of the center was to positively impact enrollment and boost retention by
housing major programs to support students' experiences as they progress through the
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university in a one-stop-shop model. So far, the EAC has proven its indicated purpose.
Services rendered provide a wholistic approach that include academic coaching through
mentoring services, math and writing labs, and tutorial services. Also, services to support
students in the military and international students and all students with career guidance
are available. The center is located on the fourth floor of the Parlett L. Moore Library in a
central location for ease of student access.

Reenergizing Individual Student Excellence (RISE) — This newly established program
supports academic coaching and advising that will enable students to develop the
academic skills and study habits necessary to graduate from Coppin. The three targeted
subpopulations of students include those who a) have been either on academic alert
and/or probation, b) first full-time freshmen whose Cum GPA falls below 2.0, and ¢)
those students who are suspended and dismissed but eligible to return.

Project Hope 2.0 — The program provides proactive, targeted, and collaborative efforts
to improve graduation rates among the near completers enrolled at Coppin State
University. The three selected objectives are to 1) enhance and improve existing outreach
strategies to encourage near completers to re-enroll in college; 2) increase re-enrollment
rates of near completers by offering an individualized plan of study to facilitate
completion; and 3) increase re-enrollment rates of near completers by offering financial
aid resources. This project is funded through MHEC’s One Step Away grant awarded to
Coppin for Fall 2023 implementation.

Anthology Student Engagement System — The ongoing implementation of Anthology
marked the launch of the implementation phase of the new student engagement system
(CRM) through Campus Management (now Anthology). The system enhances
engagement with our students by beginning to track them from first interaction through
the enrollment lifecycle. This CRM allows the institution to automatically assign success
teams to provide personalized interactions with each student. Through robust workflows
and individualized communications, we anticipate that we will be able enhance the
student experience resulting in increased enrollment, retention, and graduation rates. The
Applied platform has been launched. We will now turn our attention to the
implementation of Succeed.

Academic Success Centers (ASC) - Housed within each of the four colleges, the
Academic Success Centers include a staff retention specialist who monitors student
progression, perform registration outreach, and direct students to support services needed
for success. Qualitative evidence supports the need for a process for student outreach and
monitoring.

Child Development Center — (The Center is currently open for business and is
operated by Goodwill Industries) Childcare services are offered through the James E.
McDonald Child Development Center and support students, employees of the University,
and people in the community. Charged with the purpose of providing a safe, nurturing,
and educational program that focuses on developmentally appropriate experiences for
children, the James McDonald Child Development Center addresses the needs of the
campus community as well as the surrounding community. Students who major in Early
Childhood Education complete experiential learning at the James McDonald Childcare
Center, contributing to their academic preparation.



INSTITUTIONAL RESPONSE:

Identifying Long-term Equity Gaps:

a. What are the largest long-term equity gaps that exist in student access, success,
and innovation in your institution? Please note the long-term equity gaps refers to
the inequities that existed long before the COVID-19 pandemic and persisted over
the years.

Coppin serves students who are predominantly differently prepared and who are
multigenerational students deriving from a variety of cultural and racial
backgrounds. The students have a large financial need throughout their stay for a
college education making it challenging to provide aid and scholarship support
when nearly all incoming students require some type of assistance. The financial
need is an equity gap among citizens and continues to impact retention,
persistence, and graduation rates at the university.

The average age of the Coppin student is 26. Approximately 34 percent of the
student population are between the ages of 30 and 59 and 75 percent are female.
Sixty-six percent of the total student population are Pell grant recipients. On the
other end of the spectrum, 61 percent of Coppin's students are working adults
with young children, while 60 percent are first-generation college students
receiving a combination of Pell and need-based aid. Moreover, 66 percent are
from Baltimore City where median income is $54,000 annually.

b. How are these equity gaps uncovered/discovered/identified at your institution and
how are they shared with your community?

The equity gaps have been widely known by the campus community for more
than a decade. However, recent innovations in software and student achievement
literature are being applied across campus. Packages that include Anthology and
Student Financial Planning have provided additional data insights to guide
decision making and resource allocation for targeted programs and strategies.

c. What interventions have been implemented to eliminate these gaps?

The data provided to the administration at Coppin informed the need to combine
critical student service functions into one unit, such as the Eagle Achievement
Center. As indicated in this report, the impact of the center has been successful,
leading to an increase in retention and graduation, and furthermore, enrollment,
which increase by approximately 100 students from 2,006 students in fall 2022 to
2,101 in fall 2023 (unofficial).

Measuring Equity Gaps:

a. How has your institution used disaggregated data to identify equity gaps in
students’ educational opportunities and outcomes?
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The disaggregated data has facilitated a more equitable allocation of resources to
positively impact enrollment, retention, persistence, and graduation. Resources
include scholarships, financial aid, but also, human capital. Student support
services has received additional positions to support student success.

What stakeholder engagement (students, faculty, staff, etc.) is used to collect and
review this data?

Data are collected and disseminated in-house by the Office of Institutional
Research. They are shared monthly through communications from the Office of
the President to internal and external stakeholders.

Does your institution set goals/benchmarks in regard to the elimination of equity
gaps?

The institution set goals and benchmarks to impact equity gaps, especially with
special initiatives such as recruitment of students who stopped out due financial
difficulty.

If so, what steps does your institution take to ensure accountability in meeting the
established goals/benchmarks of equity?

The measures are reviewed weekly at Cabinet-level meetings with the university’s
vice presidents and president.
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MISSION

Coppin State University (CSU) is an urban, comprehensive, and Historically Black Institution. Building on a legacy of excellence in teacher preparation in the metropolitan community,
the university offers quality undergraduate and graduate programs in teacher education, liberal arts, health professions, technology and STEM (science, technology, engineering and
mathematics) disciplines. Coppin, as an anchor institution, is committed to providing educational access and diverse opportunities for all students while emphasizing its unique role in
educating residents of Metropolitan Baltimore and first-generation college students. Coppin is committed to community engagement and partnering with businesses, governmental and
non-governmental agencies to meet workforce demands; preparing globally competent students; strengthening the economic development of Baltimore, Maryland and developing
stronger strategic partnerships.

VISION

Coppin State University’s goal, over the next decade, is to apply the highest levels of academic excellence and creativity for its students. While serving all students in the state of Maryland,
Coppin State University will continue to enhance its special connections to first generation college students and to the City of Baltimore. Coppin State University will embody excellence
in urban education, in the use of technology to make learning more effective and its administration more productive, and in liberal arts teaching that contributes models for inner city
academic achievement to the city, the State and the nation.

KEY GOALS, OBJECTIVES, AND PERFORMANCE MEASURES

Goal 1. Provide access to higher education for diverse citizens of Maryland.
Obj. 1.1 Increase the percentage of non-African-American students to 24 percent.

Obj. 1.2 Increase the number of students enrolled in programs delivered off-campus or through distance education to 1,219.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Percentage of non-African-American students enrolled 21% 17% 19%, 18% 20% 20% 21%
Number of students entolled in off-campus or distance education

courses 1,178 1,230 1,253 1,201 1,140 1,125 1,094

Goal 2. Promote economic development in Maryland’s areas of critical need in particular, and the inner city in general.

Obj. 2.1 Increase the number of students completing CSU’s teacher training program and eligible for state licenses by 5 percent, from a baseline of 42.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Undergraduates who intend to get a teacher education degree 180 148 136 134 135 138 142

Number of undergraduate students completing teacher training
program and eligible for state licenses

20 22 28 13 9 12 15
Percent of undergraduate students who completed teacher training
program and passed Praxis I exam 100% 100% 100% 100% 100% 100% 100%
R30B27
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Obj. 2.2 Increase the number of baccalaureate degrees awarded in STEM programs to 275.

Obj. 2.3 Maintain the NCLEX (nursing licensure) examination pass rate at 80 percent or above.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Number of undergraduates enrolled in STEM programs 200 248 248 198 215 208 237
Number of baccalaureate degrees awarded in STEM programs 27 40 22 35 28 32 36
Number of baccalaureate degrees awarded in nursing 67 70 66 62 66 70 75
NCLEX (Nursing licensure) exam passing rate 79%, 86% N/A 85% 65% 80% 82%

Goal 3. Improve the retention and graduation rates of undergraduate students.
Obj. 3.1 Increase the six-year graduation rate for all students by 2 percent annually.
Obj. 3.2 Increase the six-year graduation rate for all African-American students by 2 percent annually.
Obj. 3.3 Maintain a second-year retention rate of 63 percent or greater for all undergraduate students.
Obj. 3.4 Maintain a second-year retention rate of 62 percent or greater for African-American students.
Obj. 3.5 Increase the six-year graduation rate for all Non-African-American students to 23 percent.
Obj. 3.6 Increase the six-year graduation rate for all transfer students by 2 percent annually.
Obj. 3.7 Maintain a second-year retention rate of 69 percent or greater for non-African American undergraduate students.

Obj. 3.8 Maintain a second-year retention rate of 59 percent or greater for transfer students.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Six-year graduation rate of all students from CSU 24.2% 25.5% 29.6% 26.4% 23.8% 25.2% 26.3%
Six-year graduation rate of all minority students from CSU 25.9% 25.9% 30.0% 26.6% 23.8% 25.2% 26.3%
Six-year graduation rate of African-American students from CSU 25.0% 25.0% 29.7%, 25.1% 22.9%, 23.4%, 24.2%
Second-year retention rate at CSU of all students 70% 70% 65% 57% 62% 63% 64%
Second-year retention rate at CSU of all minority students 71% 70% 65% 57%, 62% 65% 65%
Second-year retention rate at CSU of African-American students 70% 69% 65% 56% 65% 66% 67%
Six-year graduation rate for all non-African-American students N/A N/A 29%, 30% 26% 27% 28%
Six-year graduation rate for all transfer students N/A N/A 57% 50% 57% 56% 57%
Second-year retention rate for non-African American

undergraduate students N/A N/A 61% 63% 47% 52% 52%
Second-year retention rate for transfer students N/A N/A 76% 78% 75% 76% 77%
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Goal 4. Achieve and sustain national eminence in providing quality liberal arts and sciences education.
Obj. 4.1 Maintain the percentage of graduates satisfied with education received in preparation for graduate and professional study at 90 percent or greater.

Obj. 4.2 Increase percent of CSU graduates employed in Maryland to 85 percent.

Obj. 4.3 Increase the percentage of students enrolled in urban teacher education, natural sciences, nursing and health sciences, behavioral and social sciences, management
science, and information technology programs by 2 percent annually.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
!l Percent of alumni satisfied with education received for graduate or

professional school one year after graduation (triennial survey) N/A N/A N/A N/A N/A N/A N/A
!l Petcent of graduates employed in Maryland (ttiennial survey) N/A N/A N/A N/A N/A N/A N/A
!l Employment rate of graduates in Maryland (triennial survey) N/A N/A N/A N/A N/A N/A N/A
!l Petcent of alumni satisfied with education received for

employment one year after graduation (triennial survey) N/A N/A N/A N/A N/A N/A N/A

Total number of students enrolled in urban teacher education,
natural sciences, nursing and health sciences, criminal justice, and
Information Technology academic programs

1,582 1,553 1,381 1,181 1,082 1,050 1,023

Goal 5. Increase revenue from alternative sources to State appropriations.
Obj. 5.1 Increase the percent of alumni giving by 3 percent or greater annually.

Obj. 5.2 Identify and reallocate at least 1 percent of budgeted controllable operating expenditures to support strategic goals and initiatives.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Percent of alumni giving 9% 9% 9% 9% 9% 9% 9%
Percentage of operational budget savings achieved 3% 3% 3% 3% 3% 3% 3%

Goal 6. Maximize the efficient and effective use of State resources.
Obj. 6.1 Increase annual facilities renewal expenditures by 0.1 percent to 0.4 percent.

Obj. 6.2 Increase total philanthropic funding on the basis of a moving three-year average to $2.2 million.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Percentage of replacement cost expended on facility renewal and

renovation 0.3% 0.3% 0.3% 0.3% 0.3% 0.3% 0.3%
Total philanthropic funding (millions) $1.7 $1.7 $1.7 $1.7 $1.7 $1.7 $1.7

NOTES

" The triennial survey was not conducted in FY 2020.
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FROSTBURG STATE UNIVERSITY
2023 Institutional Performance Accountability Report
September 2023

MISSION

Frostburg State University is a student-centered teaching and learning institution featuring
experiential opportunities. The University offers students a distinctive and distinguished
baccalaureate education along with a select set of applied master’s and doctoral programs.
Frostburg serves regional and statewide economic and workforce development; promotes
cultural enrichment, civic responsibility, and sustainability; and prepares future leaders to meet
the challenges of a complex and changing global society.

INSTITUTIONAL ASSESSMENT

Goal 1: Address State-wide and regional workforce needs by preparing a
changing student population for an era of complexity and globalization.

In line with the 2022 Maryland State Plan for Higher Education (MSP), Frostburg State
University provides engaging student opportunities that help to meet regional and local
workforce needs as well as promote its successes and contributions at the state and national
levels (MSP Priority 4). The university’s initiatives and programs in the STEM disciplines and
teacher education, as well as regional engagement activities, continue to reinforce statewide
strategies.

STEM Initiatives and Programs

The number of undergraduates enrolled in STEM programs decreased over the reporting period
(from 535 in 2022 to 472 in 2023), as did the number of STEM-program graduates (from 131 in
2022 to 111 in 2023). This decline continues to be in line with the overall enrollment trend
experienced in part because of the pandemic. Frostburg expects these performance measures to
increase significantly in the future as several new STEM programs attract more students.

Frostburg State University and the University of Maryland Center for Environmental Science
(UMCES) began to offer an innovative joint Master in Environmental Management in
Sustainability in the fall of 2023. This degree leverages the environmental studies expertise of
UMCES and FSU’s diverse student body to prepare leaders who can address 21st century
sustainability challenges in the academic, government, non-profit, and private sectors. The
program was developed to meet an increased need for professionals working in environmental
management and sustainability by developing a cadre of diverse environmental professionals
with teamwork skills, practical experience, and training in environmental management and
environmental justice.

In August 2023, FSU’s departments of Biology and Geography established an interdisciplinary
Bachelor of Science in Environmental Science program to replace the environmental science
concentrations previously offered within the Biology and Earth Sciences majors. The



Environmental Science major provides students an academic degree program that addresses
several current challenges facing society, while also producing graduates with the environmental
skills and knowledge to meet workforce demands.

Although the RN to BSN program experienced a decrease in enrollment (from 384 students in
2022 to 325 in 2023) and a decline in the number of nursing program graduates (from 139 in
2022 to 107 in 2023 - MFR Objective 1.3), enrollments in the Master of Science in Nursing
program continued to grow over the reporting period (from 93 in 2022 to 96 in 2023).

In June 2023, FSU’s Department of Nursing was awarded a grant of $1.5 million by the
Maryland Higher Education Commission’s Nurse Support Program II. These funds will be
utilized to expand the capacity of pre-licensure nursing programs within the state, specifically in
Western Maryland, where there is a lack of traditional four-year Bachelor of Science in Nursing
programs.

In the fall 2023 semester, FSU began offering a traditional pre-licensure BSN in addition to an
online LPN to BSN program. The on-campus BSN degree, which enrolled an initial cohort of 22
students, reduces the distance regional students need to travel to receive a BSN degree at a
residential four-year campus setting. Additionally, the LPN to BSN program, which enrolled an
initial cohort of 25 students, complements FSU’s successful RN to BSN program for working
adults. The implementation of this comprehensive four-year BSN program at Frostburg was
made possible by the delayed opening of the Education and Health Sciences Center, allowing
students to pursue their nursing degree locally.

Education

In response to evolving workforce demands, Frostburg embraces its responsibility to strengthen
public schools through the preparation of certified teacher education graduates and pre-K to 20
partnerships (MSP Priority 4). Over the reporting period, the number of students enrolled in
undergraduate teacher education and Master of Arts in Teaching (MAT) post-baccalaureate
programs increased slightly, from 229 in 2022 to 242 in 2023. There was also a significant
increase in the number of candidates who successfully complete teacher training (from 73 in
2022 to 110 in 2023, MFR Objective 1.2). The pass rates for undergraduate and MAT post-
baccalaureate students on the PRAXIS II remained steady at 66% in 2023.

Frostburg State University will offer a Post-Master’s Certificate in Advanced School Counseling
beginning in January 2024. The coursework, which is designed for professionals working in
school districts and social service agencies, is flexible in nature and can be taken virtually using
both synchronous and asynchronous learning platforms during the winter and summer terms.

Targeted to current M.Ed. School Counseling students or previous graduates who earned a
degree with fewer than 60 credits, this certificate will supply the knowledge and skills necessary
to serve children and young adults as a certified school counselor at the elementary and
secondary levels. The degree also offers flexibility for employees in other careers, including
admissions counselors, behavioral specialists, and others in social service and education.
Additionally, upon successful completion of this program, graduates will be eligible to apply for
the National Certified School Counselor credential, giving school counselors the opportunity to
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complete elective requirements for the Maryland State Department of Education’s recertification
as a school counselor and the National Board for Certified Counselors’ renewal requirements.

In March 2023, Frostburg was awarded a five-year, $3.5 million grant from the U.S. Department
of Education for Rural Educators for Appalachian Children (REACH), a teacher quality
partnership project. Under REACH, FSU will implement a dual certification special education
and elementary teacher preparation program. Partnering with schools in Allegany, Mineral,
Morgan, and Pendleton Counties and Turkeyfoot Valley Area School District, REACH will
utilize focused strategies to increase the number of highly effective and culturally responsive
educators for special education in rural America, specifically in Appalachia.

In addition to the dual certification offering at FSU, the REACH program will also feature a two-
year induction period to focus on targeted professional learning for graduates teaching in partner
schools; a teacher-leader pathway for those educators interested in pursuing National Board
Certification; and will leverage the expertise and resources of more than 20 organizations
dedicated to improving student achievement and long-term outcomes.

Regional Engagement

In January 2023, FSU received $750,000 through direct federal funding for the FSU Regional
Science Center, which will provide hands-on space exploration simulations through the
Challenger Learning Center, as well as robotics and coding programs for primarily middle-
school-aged children in Allegany County and other regional school systems. The center will
provide a unique opportunity for students to experience STEM learning and provide an early
look at STEM careers.

Through additional direct federal funding, Frostburg received $500,000 for its Maryland
Accelerates Program, which allows future teachers to develop relationships in the community
and encourages retention of teachers in the area, while supporting school staffing needs. Since its
launch in 2019, 35 students have been enrolled in three cohorts, representing Garrett,
Washington, and Frederick County Public Schools. The federal funds will help to expand the
program for additional cohorts and allow FSU to engage with other school systems for teacher
resident placement.

Goal 2: Promote an institutional image of academic distinction and ensure
stable institutional enrollment through admission of students prepared to
succeed in college and persist to graduation.

Frostburg State University critically reviews and strengthens its efforts to attract quality students
to the campus and increase student retention and graduation rates. Over the reporting period, the
university experienced a decrease in the percentage of African-American and minority
undergraduates enrolled: 23.6% of the total undergraduate population for African Americans
(MFR Objective 2.2) and 36.1% for minorities (MFR Objective 2.3).
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Retention and Graduation Rates

Frostburg’s second-year retention rate for all three undergraduate performance measure groups
increased significantly over the reporting period: from 73.6% to 77.5% for all students (MFR
Objective 2.1), from 70.3% to 75.0% for African-American students (MFR Objective 2.4), and
from 69.8% to 75.2% for all minorities (MFR Objective 2.6).

Over the same time period, the six-year graduation rate of undergraduates declined: from 60.7%
to 59.9% (MFR Objective 2.1) for all students, from 58.9% to 55.1% for African-Americans
(MFR Objective 2.5), and from 57.9% to 53.6% for all minorities (MFR Objective 2.7).

Student Persistence and Success Initiatives

Beginning in the fall of 2023, Frostburg partnered with Allegany County Public Schools to offer
the Bobcat Academy - a dual enrollment pilot program to give motivated high school seniors an
immersive college experience and an opportunity to earn college credits while simultaneously
completing high school. All classes for the Bobcat Academy are offered on the FSU campus,
which allows for a true college experience. These academically gifted students are also
challenged with exposure to early higher education, and upon high school graduation, will gain
acceptance into FSU where they can complete their pursuit of a bachelor’s degree and beyond.

The Bobcat Academy provides students with the ability to be part of a university campus while
still in high school and serves as a mutually beneficial partnership for ACPS students, parents,
and the university. Students will be on track to complete college in just three years, or they may
choose to take advantage of this extra time to pursue a double major. Additionally, they will be
able to begin the transition to a more independent college life while still having support at home.
Course selection for an appropriate educational pathway occurs in collaboration with high school
counselors and dedicated FSU program advisors and includes four options for the 2023-2024
school year: Exercise and Sports Science, Psychology, Environmental Science, and Recreation
and Parks Management.

In July 2023, Frostburg hired an Associate Provost for Student Success and Graduate Education.
This individual assists the Provost in the implementation of student success initiatives to align
educational experiences with purposeful academic programming work and career success.
Additionally, the Associate Provost has been charged with ensuring that student success
initiatives are free from any implicit or structural bias that contributes to racial and ethnic equity
gaps in retention and graduation rates. Other duties include managing the curriculum review and
approval process, supporting effective policy, securing and deploying appropriate instructional
resources, assisting with faculty development, and furthering the institution’s mission of
providing high-quality academic and cultural experiences for all students.



Goal 3: Recruit and retain diverse and talented faculty and staff committed to
student learning and University goals.

Cultural Diversity of Faculty and Staff

One of FSU’s fundamental goals is to increase the diversity of its faculty and staff through the
initiatives and strategies contained in its Cultural Diversity Program (MSP Priority 5). Over the
reporting period, Frostburg’s percentage of full-time female faculty (48.0%) and percentage of
full-time African-American faculty (4.0%) both remained steady, the former meeting
benchmarked goals and the latter slightly below the benchmark (MFR Objective 3.1).
Additionally, the percentage of full-time Asian faculty (12.3%) continues to increase.

In an effort to promote more student involvement and engagement, FSU began piloting the
Bobcat Passport Program in September 2023. This program provides support for co-curricular
opportunities for students as a complement to FSU’s strong traditional curriculum, which will
help to introduce students to culturally diverse thoughts, ideas, and expressions in order to better
prepare them to become engaged global citizens.

Goal 4: Enhance facilities and the campus environment in order to support
and reinforce student learning.

Frostburg recognizes its responsibility to provide the infrastructure necessary for modern
modalities of instruction and applied learning experiences that promote an environment for high
quality teaching, learning, scholarship, and co-curricular programming. The amount of funding
spent on facilities increased significantly over the reporting period, from 1.3% in 2022 to 5.4% in
2023 (MFR Objective 4.1). While the university also expects to meet its goal in FY 2023 of
maintaining a 2% rate of operating budget reallocation (MFR Objective 4.1), it cannot confirm
these data until the USM Effectiveness and Efficiency reporting is completed in late October
2023.

In August 2023, the Education and Health Sciences Center opened to faculty and students for the
beginning of the fall semester. Frostburg’s student health center and counseling center are
located on the first floor, classrooms and labs occupy floors one through three, the Children’s
Literature Centre is located on the second floor, and faculty offices for Education, Nursing, and
most of the Kinesiology and Recreation and Parks Management faculty are on the fourth floor.
Over the reporting period, interior renovations for the Adams-Wyche Multicultural Center were
completed and work continued on the new roof for the Pealer Performing Arts Center. Work on
heating, ventilation, and air-conditioning in some older buildings, along with utility upgrades,
also continued.

Goal 5: Promote economic development in Western Maryland and the region.

Expanding outreach and engagement with the surrounding region has historically been a key
goal for Frostburg. Under the direction of the Vice President for Regional Development and
Engagement (RDE), the number of economic development initiatives at FSU (MFR Objective
5.3) increased from 11 (2022) to 24 (2023). The Office of RDE integrates university resources



with regional partners to help communities and companies remain competitive and meet the
challenges of economic and community development (MSP Priority 4).

Economic Development Initiatives

In April 2023, FSU’s Office of RDE was awarded a grant for $250,000 from the Economic
Development Administration and the Maryland Department of Commerce’s Office of Tourism to
support a regional approach to growing Western Maryland’s outdoor recreation economy by
funding initiatives in workforce development, training, and certification in Allegany and Garrett
Counties. The projects will be a collaborative effort between Frostburg, Allegany College of
Maryland, Garrett College, and local outdoor recreation businesses. Supporting partners include
the Maryland Office of Outdoor Recreation, tourism teams in both Allegany and Garrett
counties, and Allegany and Garrett County governments.

In August 2023, the Maryland Innovation Initiative (MII) invested $150,000 toward conducting a
feasibility study for establishing a Regional Cyber Security Operations Center (RSOC), an entity
that would provide continuous operational IT security by monitoring, assessing, preventing, and
responding to threats to protected IT systems. In partnership with Deloitte, FSU seeks to study
the feasibility of establishing a RSOC for Western Maryland, which will serve to protect the
region’s businesses, non-profit organizations, and local government entities from the threat of
cyber breaches. The study will explore the resources needed for the launch and the potential
educational workforce and economic impact of an RSOC, which will strengthen the university’s
role as an anchor institution for the region. Results will be used to further develop a pilot
program for Western Maryland that could be replicated in other parts of the State.

Also in August 2023, Frostburg received additional funding from the MII to help establish the
Bobcat Innovation Launch Pad. Managed by FSU in partnership with Deloitte, this
entrepreneurial initiative encouraged student teams from multiple disciplines to develop
commercially viable technology-based solutions to vexing societal challenges, with a focus on
climate change and renewable energy. Structured as a three-day event that blends elements of a
traditional hackathon with that of a business pitch competition, the program attracted
approximately 50 students in September 2023 with a small cash prize to foster development of
the winning ideas.

Goal 6: Promote activities that demonstrate FSU’s educational distinction.
College and Department Realignment

Throughout the fall 2022 semester, the Provost undertook an extensive process of soliciting
campus input through numerous open discussions regarding the realignment of departments
within colleges. A December 2022 campus-wide session, which focused on the findings from 11
previous sessions, revealed strong consensus for the realignment of the majority of academic
departments into three reconstituted colleges. The discussion then focused on the six remaining
departments that were not frequently connected with other departments on the many models
submitted.
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Based on that feedback, the Provost and President met with chairs from those six departments in
January 2023 to solicit further information and feedback. In February 2023, the Provost,
President, and the three college deans met to review the penultimate draft of the realignment.
The realigned colleges achieve several important outcomes:

» Based on fall 2019 (pre-pandemic) and fall 2022 (most recent) data, the distribution of
student credit hours results in a more equal balance across the three colleges, ranging from
32% to 36%

» The distribution of departments also is more balanced with one college of ten departments
and two colleges of eight departments each

» The realignment of colleges brings together departments with similar disciplinary interests
and career outcomes

» Each college has the opportunity to contribute significantly to the general education program

» The realignment of colleges, while not preventing collaboration across colleges, provides the
opportunity for new synergies within colleges to address student interests and workforce
needs in Maryland

» The realignment of colleges provides for a more similar span of control for deans and more
similar budgets and resourcing across colleges

» There is no disruption to the majority of departments’ operations, except for the Physics
faculty moving from Engineering and Physics to a newly constituted Chemistry and Physics
department.

The administration is committed to reviewing this new structure on a regular basis in the future
to make adjustments, if warranted. A campus-wide open discussion was held in February 2023 to
answer campus community questions. The realigned colleges — 1) Business, Engineering, and
Computational and Mathematical Sciences; 2) Education and Health and Natural Sciences; and
3) Arts, Humanities, and Social and Behavioral Sciences — assumed operations beginning in July
2023.

Other Educational Distinction Activities

Frostburg’s Provost and Vice President for Academic Affairs was recently recognized for being
among The Daily Record’s 2023 Top 100 Women in Maryland for her outstanding achievements
and accomplishments. Additionally, the FSU president was appointed in August 2023 to serve as
a new commissioner on the Middle States Commission on Higher Education (MSCHE).

Frostburg is currently participating in a self-study in preparation for a 2025 visit from MSCHE.
In preparation for this upcoming self-study and visit, FSU’s MSCHE liaison was on campus in
April 2023 to meet with the self-study co-chairs, the steering committee, and the executive team
and to chair an open session for faculty, staff, and students. Based on the visit and the final report
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on the self-study design, the liaison stated that Frostburg appears well organized for the
upcoming self-study. The university is periodically required to complete this in-depth self-study
in order to remain accredited. The self-study also demonstrates Frostburg’s commitment to
continuous improvement, strengthening and sustaining the institution, and striving to meet
institutional priorities and create a welcoming campus culture.

In 2016, Frostburg began a comprehensive campaign with an initial goal of $25 million to
support annual initiatives, increase scholarships available for students, support classroom and
experiential student experiences, create regional partnerships to help drive economic and
educational development, and help fund capital projects that improve the campus and enhance
students’ lives. The goal was to complete the campaign in 2023, in conjunction with the
University’s 125™ anniversary. With the support of alumni, faculty and staff, parents of students,
and members of the community who recognize the transformational opportunity FSU provides to
students and the economic impact it has in the region, the campaign goal of $25 million was met.

In August 2023, Frostburg was selected as one of the top five colleges or universities in the
Education category for Best Graduate Programs to advance to the voting round of the Daily
Record’s 2023 Reader Rankings. Reader Rankings is a unique event that celebrates and
recognizes the best in the community through a nomination round, voting round, and ultimately
the revelation of the winners.

In its annual College Guide and Rankings, Washington Monthly once again gave FSU high
marks, specifically in the category of community engagement. Frostburg ranked 17th in the
country for community service in its Master’s Level Colleges and Universities category. The
College Guide is included in the September/October 2023 issue of Washington Monthly, a
bimonthly nonprofit magazine that covers U.S. politics and government.
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Response to MHEC Questions

1) Identifying Long-Term Equity Gaps:

a.

What are the largest long-term equity gaps that exist in student access, success, and
innovation in your institution? Please note the long-term equity gaps refers to the
inequities that existed long before the COVID-19 pandemic and persisted over the years.

The most persistent equity gap at FSU is black male student retention and subsequent
graduation rates, when compared to overall and other cohort groups. However, the past
seven cohorts of first-year students show an overall persistence gap for all black students
compared to white students, reversing the trend from the prior decade where black
student persistence was nearly equal to or exceeded white student second-year retention.

How are these equity gaps uncovered/discovered/identified at your institution and how
are they shared with your community?

Equity gaps are identified from two primary sources, both of which are made available to
campus stakeholders: 1) the Office of Assessment and Institutional Research, which
produces yearly reports and 2) Frostburg’s analytics platform (HelioCampus), which
provides current student success trends at the course, program, and college levels.
Campus stakeholders include college deans, academic department chairs, student support
services staff members, and relevant committees (e.g., the Student Success Committee
and the Strategic Enrollment Committee). Other sources are also employed when
available, such as the National Survey of Student Engagement, NCADA’s Advising
Assessment Survey, and the Campus Climate Survey.

What interventions have been implemented to eliminate these gaps?

Frostburg has recognized and developed interventions for over a half century. One of the
first formal programs, the TRIO-funded Student Support Services, celebrated their 50
anniversary at FSU in September 2023. Programs Advancing Student Success (recently
renamed to the Office of Accessibility and Learning) was created in the late 1970s to
engage students with an assortment of programs and services that enable them to
graduate. Both of these programs were prompted by institutional and State efforts to
reduce the achievement gap.

In addition to the programs and services mentioned above, Frostburg has made curricular
revisions that serve to improve student persistence and success. As an example, FSU’s
English department redesigned their introductory composition course in 2021 to, among
other objectives, ensure the curriculum aligns with the department’s anti-racism goals and
objectives. In the fall of 2023, the mathematics department developed the ACHIEVE
program to accommodate students admitted with lower mathematics proficiency skills.
Distinctive ACHIEVE course sections serve cohorts of non-business, non-STEM students
taking either Introduction to Mathematical Problem Solving or Elements of Applied
Probability and Statistics courses, and mathematics level 1 business and STEM cohorts in



Applied Mathematics of Business and College Algebra courses. These course sections
deliver identical learning outcomes to their counterparts, but through five contact hours
per week instead of three. This design offers underprepared students more time with the
instructor for concept comprehension and the same just-in-time review otherwise offered
in the three-hour versions of the course, while shortening time to graduation compared to
the previous developmental mathematics pathway. Mathematics level 0 students are
placed into either Introduction to Mathematical Problem Solving or Elements of Applied
Probability and Statistics ACHIEVE sections per their major, and likewise for
mathematics level 1 students placed into either Applied Mathematics of Business or
College Algebra. However, any student desiring the additional support of an ACHIEVE
course may enroll with the instructor’s permission. These course sections, which award
four credits toward graduation upon successful completion to compensate for the five-
hour in-class requirement and additional learning load on the student, serve to
significantly support academic maturity and retention.

A recent non-academic initiative is the University Council on Diversity, Equity, and
Inclusion’s (UCDEI) development and implementation of a ten-goal plan. Approved by
the President’s Executive Cabinet in 2021, this plan builds upon previously existing
initiatives and provides suggestions for additional initiatives to continue to improve
cultural diversity on campus. The UCDEI has been tasked with selecting five action
priorities to address each year to meet these annually reviewed and updated goals by AY
2024-2025.

Additionally, the Adams/Wyche Multicultural Center (AWMC) at Lincoln School
opened in the fall of 2023. The AWMC will serve as a centrally located facility for the
development and expansion of innovative and meaningful life experiences for all students
at Frostburg State University. Its programs are intended to enhance cultural diversity on
campus, in the community, and in the region.

2) Measuring Equity Gaps:

a. How has your institution used disaggregated data to identify equity gaps in students’
educational opportunities and outcomes?

Principally, Frostburg has used the Predictive Analytics Report (PAR) and its
HelioCampus analytics platform to explore course- and program-level student success
matrixes using several variables including DFW, course retake, and program movement
and completion rates.

b. What stakeholder engagement (students, faculty, staff, etc.) is used to collect and review
this data?

Consisting of a membership of faculty, staff, and students, the Student Success
Committee annually reviews disaggregated student success metrics. The committee
makes recommendations to the Provost regarding policy, procedures, and curricular
changes that have the highest probability of improving student achievement. A recent
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initiative that evolved from the Committee’s recommendations was joining the
Excellence in Academic Advising project, co-sponsored and coordinated by the Gardner
Institute and NACADA. This multi-year project involving over 100 campus stakeholders
led to FSU’s adoption of a new academic advising model, where all students have dual
advisors — one professional staff and one faculty member. Implementation of EAB
Navigate has centralized advising and student success information, as well as allowed for
a more robust communication platform.

Does your institution set goals/benchmarks in regard to the elimination of equity gaps?

Benchmarks and goals are incorporated into metrics established in annual unit assessment
reporting to the Assessment and Institutional Effectiveness Council (see 2d. below).

If so, what steps does your institution take to ensure accountability in meeting the
established goals/benchmarks of equity?

Both academic and non-academic units are held accountable for contributing to the
achievement of institutional goals as part of the review of annual reports submitted to the
Assessment and Institutional Effectiveness Council. Each unit’s submission must include
their goals and action priorities (which connect to FSU’s strategic plan), an analysis of
the results of actions taken, and a statement of planning for the next assessment cycle.
Through this process, campus stakeholders review and revise persistence and success
initiatives to be more innovative, timely, and/or effective for the future.
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USM - Frostburg State University

MISSION

Frostburg State University (FSU) is a student-centered teaching and learning institution featuring experiential opportunities. The University offers students a distinctive and distinguished
baccalaureate education along with a select set of applied master’s and doctoral programs. Frostburg serves regional and statewide economic and workforce development; promotes
cultural enrichment, civic responsibility, and sustainability; and prepares future leaders to meet the challenges of a complex and changing global society.

VISION

Frostburg State University will be recognized as a student-centered teaching and learning institution. The University will be known nationally for its emphasis on experiential education, its
commitment to sustainability, and for the quality of its graduates as critical thinkers, life-long learners, and technologically competent global citizens.

KEY GOALS, OBJECTIVES, AND PERFORMANCE MEASURES

Goal 1. Address Statewide and regional workforce needs by preparing a changing student population for an era of complexity and globalization.
Obj. 1.1 Increase the number of STEM (science, technology, engineering, mathematics) program graduates from 169 in 2019 to 190 in 2024.
Obj. 1.2 Increase the number of teacher education graduates above the 2019 level of 105 by 2024.
Obj. 1.3 Increase the number of baccalaureate-level nursing graduates from 160 in 2019 to above 180 by 2024.

Obj. 1.4 Through 2024, maintain the number of students enrolled in courses delivered off campus at a level equal to or greater than the 2019 level of 10,157.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Number of undergraduates enrolled in STEM programs 759 716 631 535 472 502 530
Number of graduates of STEM programs (annually) 169 151 131 131 11 131 151
Number of undergraduates and Master of Arts (MAT) post-

bachelors enrolled in teacher education 265 245 238 229 242 255 268
Number of undergraduates and MAT post-bachelors completing

teacher training 105 83 78 73 110 110 110
Pass rates for undergraduates and MAT post-bachelors on Praxis

IT exam 98% 98% 87% 67% 66% 77% 88%
Number of undergraduates enrolled in Nursing (RN to BSN)

program 483 438 424 384 325 386 447
Number of graduates of the Nursing (RN to BSN) program 160 142 139 139 107 139 171
Number of Nursing (RN to BSN) program graduates employed in

Maryland 136 128 128 125 96 125 159
Number of annual off-campus course enrollments 10,157 11,799 22,335 14,291 13,641 13,641 13,641

R30B26

http://www¥rostburg.edu/



USM - Frostburg State University

Goal 2. Promote an institutional image of academic distinction and ensure stable institutional enrollment through admission of students prepared to succeed in college

and persist to graduation.

Obj

Obj
Obj
Obj
Obj
Obj
Obj
Obj

2019 to 60.0 percent in 2024.

. 2.5 Attain and preserve a six-year graduation rate of African-American students at 55.6 percent through 2024.

. 2.7 Realize and maintain a six-year graduation rate for minority students of 58 percent through 2024.

. 2.8 Maintain the approximate percentage of economically disadvantaged students at 61 percent through 2024.

. 2.6 Increase the second-year retention rate of minority students from 73.9 percent in 2019 to 75.0 percent in 2024.

. 2.3 By 2024, sustain the percentage of minority undergraduates at a level equal to or greater than the 2019 level of 42.5 percent.

. 2.4 Maintain the second-year retention rate of African-American students at a level equal to or greater than the 2019 level of 80 percent.

. 2.2 By 2024, maintain the percentage of African-American undergraduates at a level equal to or greater than the 2019 level of 31.2 percent.

. 2.1 Increase the second-year retention rate of all undergraduates from 76.7 percent in 2019 to 78.0 percent in 2024 and the six-year graduation rate from 58.1 percent in

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Second-year retention rate at FSU all students 76.7% 73.3% 73.6% 73.6% 77.5% 78.0% 78.0%
Six-year graduation rate from FSU (or another public university in

Maryland) for all students 581%  592%  6L0%  60.7%  59.9%  60.0%  60.0%
Percent African-American (Fall undergraduate in fiscal year) 31.2% 29.6% 28.8% 27.0% 23.6% 27.8% 31.2%
Percent minority (Fall undergraduate in fiscal year) 425%  40.7%  402%  38.6% 36.1% 392%  42.5%
Second year retention rate at FSU for African-American students 76.4% 71.2% 69.6% 70.3% 75.0% 77 0% 80.0%
Six-year graduation rate from FSU (or another public university in

Maryland) for African-American students 55.6% 58.8% 64.3% 58.9% 55.1% 55.5% 55.6%
Second-year retention rate at FSU for minority students 73.9% 71.3% 70.4% 69.8% 75.2% 75.0% 75.0%
Six-year graduation rate from FSU (or another public university in

Maryland) for minority students 55.7%  57.6%  624%  57.9%  53.6%  564%  58.0%
Percent of economically disadvantaged students 61.2% 61.4% 60.0% 61.8% 58.0% 59.5% 61.0%
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Goal 3. Recruit and retain diverse and talented faculty and staff committed to student learning and University goals.
Obj. 3.1 Attain greater faculty diversity: women from 42 percent in 2019 to 44 percent in 2024; African-Americans from 4.6 percent in 2019 to 5.0 percent in 2024.

Obj. 3.2 Increase the number of programs awarded professional accreditation (e.g., the National Council for Accreditation of Teacher Education and the Association to
Advance Collegiate Schools of Business) from 11 in 2019 to 12 by 2024.

Obj. 3.3 By the 2024 survey year, maintain or surpass the satisfaction of graduates with education received for work at the 2017 level of 91 percent.

Obj. 3.4 By the 2024 survey year, maintain the petcentage of satisfaction with education for graduate/professional school at the 2017 level of 100 percent.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Faculty diversity: Women (full-time faculty) 42.4% 43.7% 45.6% 48.7% 48.0% 48.0% 48.0%
African-American (full-time faculty) 4.6% 4.2% 5.0% 4.3% 4.0% 4.5% 5.0%
Achievement of professional accreditation by program 1 1 1 1 1 1 1
Satisfaction with education for work (triennial survey) N/A 88% N/A N/A 75% N/A N/A
Satisfaction with education for graduate or professional school
(triennial survey) N/A 93% N/A N/A 83% N/A N/A

Goal 4. Enhance facilities and the campus environment in order to support and reinforce student learning.

Obj. 4.1 Maintain effective use of resources through 2024 by allocating at least two percent of replacement costs to facilities renewal and achieve at least two percent of the
operating budget for reallocation to priorities.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
1| Percent of replacement cost expended on facility renewal 2.6% 1.8% 2.3% 1.3% 5.4% 0.2% 0.5%
2| Rate of operating budget reallocation 4% 4% 2% 4% TBD TBD TBD

Goal 5. Promote economic development in Western Maryland and in the region.
Obj. 5.1 Increase the percentage of graduates employed one year out from 96 percent in survey year 2017 to 97 percent in survey year 2024.
Obj. 5.2 Prepare graduates to obtain higher initial median salaries from $41,241 in 2017 to $42,500 in 2024.

Obj. 5.3 Sustain or increase the number of economic development initiatives established in 2019 (7) through 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Headcount enrollment (Fall total in fiscal year) 5,294 5,178 4,858 4,449 4,068 4272 4,486
Number of graduates with a bachelor’s degree 1,077 967 1,023 928 728 812 876
Number of graduates working in Maryland (triennial survey) N/A 674 N/A N/A 519 N/A N/A
Percent of graduates employed one year out (triennial survey) N/A 87% N/A N/A 90% N/A N/A
Median salary of graduates (triennial survey) N/A $40,750 N/A N/A $47,500 N/A N/A
Number of initiatives 7 7 7 11 24 24 24
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Goal 6. Promote activities that demonstrate the University’s educational distinction.
Obj. 6.1 Through 2024, continue participation in the system campaign goal.
Obj. 6.2 Increase students' involvement in community outreach from 4,506 in 2019 to 4,600 in 2024.
Obj. 6.3 Increase the number of faculty awards from 19 in 2019 to 20 in 2024.
Obj. 6.4 Sustain the Regents’ goal of 7 to 8 course units taught by full-time equivalent (FTE) Core Faculty through 2024.
Obj. 6.5 Through fiscal year 2024, sustain the number of days spent in public service per FTE Faculty to at least 10.2 as recorded in fiscal year 2019.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Funds raised in annual giving (§ millions) $3.6 $1.8 $3.0 $3.8 $4.7 $3.8 $4.0
Number of students involved in community outreach 4,506 1,923 2,248 2,282 3,245 3,350 3,450
Number of faculty awards 19 16 17 14 14 17 20
Course units taught by FTE core faculty 71 74 73 7.4 73 7.7 3
Days of public service per FTE faculty 10.2 9.4 8.9 6.0 6.4 8.0 10.0

NOTES

12023 actual is based on new replacement values calculations starting in FY 2020.

2 Data for FY 2023, FY 2024, and FY 2025 unavailable until October 2023.
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SALISBURY UNIVERSITY

MISSION
Salisbury University is a premier comprehensive Maryland public university offering excellent,
affordable education in undergraduate liberal arts, sciences, business, nursing, heath sciences,
social work and education and applied master’s and doctoral programs. We empower students
with the knowledge, skills, and core values that contribute to active citizenship, gainful
employment, and life-long learning.

INSTITUTIONAL ASSESSMENT

Overview

Salisbury University (SU) began academic year 2022-23 with a new President, Dr. Carolyn
Ringer Lepre. Dr. Lepre began her tenure as SU’s 10™ President in July 2022 and it has been a
eventful year filled with many significant accomplishments. During her State of the University
address, President Lepre committed to move the institution forward with excellence. Her vision
includes a pledge known as the Salisbury Seven:

e We will invest in the people who deliver on the promises we make to our students.

e We will consistently deliver a rigorous, student-focused academic program taught by world-
class educators on a world-class campus.

e We will have a continual commitment to inclusion, diversity, opportunity and equity, and the
cultivation of a sense of belonging.

e We will strategically grow to serve the needs of the Eastern Shore, the State of Maryland and
the nation while holding fast to our identity as a student-focused institution that doesn’t just
say it cares about its people; it shows it with every decision.

e We will be known for our innovative, high-impact practices and our belief that we are
educating the whole person for a lifetime of civic leadership and community service.

e We will raise the resources needed to support SU’s programes, its students and its culture.

e We will strengthen our institutional identity and reputation.

The Salisbury Seven goals are closely aligned with the 2022 Maryland State Plan for Higher
Education and University System of Maryland’s (USM) Vision 2030: From Excellence to
Preeminence. This alignment provides unification between institutional, systemwide, and State-
level goals for higher education. The first goal of the 2022 Maryland State Plan for Higher
Education focuses on student access and ensuring equitable access to affordable and high-quality
postsecondary education for all Maryland residents. During the 2022-23 academic year, SU
received many accolades from external publications demonstrating the University’s academic
quality and affordability.

SU’s positive student outcomes earned it a spot again in 2023 among the nation’s “Best
Colleges” published by U.S. News & World Report. In the northern region, SU ranked 63rd in
the top tier among 181 publics and privates, 40 among the north’s “Best Value Schools” and
14th among the region’s “Top Public Schools.” Additionally, SU also once again made the
publication’s list of “Best Colleges for Veterans” and was ranked one of the “Top Performers on
Social Mobility.”
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For the sixth year, U.S. News & World Report rated SU’s online M.B.A. Program one of the top
in the U.S. (No. 142 out of 344). SU’s online M.S. in Nursing Program also was ranked among
the country’s best (No. 92 out of 185).

SU was also recognized by The Princeton Review in its 2024 edition of The Best 389 Colleges.
The University is among the nation’s top 15 percent of four-year colleges. In addition, The
Princeton Review again named SU one of its “Best Northeastern Colleges” and among the
nation’s “Green Colleges.” The sustainable accolade is an honor SU has earned each year since
The Princeton Review first offered it in 2010. For the third time, the publication also ranked
SU’s Patricia R. Guerrieri Academic Commons as a “Best College Library.” This year’s ranking
places the facility among the top 10 in the nation.

In addition to offering high-quality education for students, SU was also recognized by several
publications for its affordability. Money magazine again named SU among “The Best Colleges in
America.” SU received a four-star rating on a five-star scale on their 2023 list of campuses
highlighted for excellence. For its rankings, Money examines educational quality, affordability
and alumni success. Also, for the tenth consecutive year, Washington Monthly ranked SU among
“America’s Best Bang for the Buck Colleges.” SU was ranked at No. 59 in the U.S. among
master’s-level universities, and No. 106 for value among all universities in the Northeast.

While the SU is proud of its progress towards the access and affordability goals of the State, the
University is especially honored that it has been recognized for its exceptional student outcomes.
Goal 2 of the 2022 Maryland State Plan for Higher Education focuses on student success and
SU students and graduates continue to be recognized for their positive outcomes. As previously
mentioned, SU has been ranked for its positive social mobility outcomes for low income
students. In addition, the impact that our rigorous academic programming and world-class
faculty have on student success extends beyond our graduation rates. In 2022, nine SU students
were selected for the prestigious U.S. Fulbright Student award. More than 100 SU students have
won national and international fellowships, scholarships and awards in the past decade, including
37 Fulbright students. In 2023, The Chronicle of Higher Education and the U.S. Department of
State celebrated SU as the nation’s top master’s-level producer of Fulbright Students (sixth
consecutive year as a Top Producer).

Finally, 2022-23 was a year of imagination and creativity for SU. Goal 3 of the 2022 Maryland
State Plan for Higher Education emphasizes innovation in higher education. In spring 2022,
President Lepre announced the creation of a three-year innovation initiative. The Strategic
Innovation Fund, provides seed money for innovative projects from faculty, staff, and students
that will have an impact and advance SU’s Strategic Plan and Salisbury Seven Goals. The
President has committed $500,000 annually for three years to fund innovative proposals. During
the inaugural year of the fund, 42 proposals were submitted. The fund will give SU’s faculty,
staff, and students the opportunity to help shape the University’s future.

In reviewing our significant accomplishments this year, it was important to align them with SU’s

2020-2025 Strategic Plan. Additionally, the 2020-2025 Strategic Plan is closely aligned with the
2022 Maryland State Plan for Higher Education and the PAR/MFR goals.
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2022 Maryland
State Plan for
Higher Education

SU Strategic Plan: 2020-2025

PAR/MFR

Goal 1: Access:
Ensure equitable
access to affordable
and quality
postsecondary
education for all
Maryland residents.

Goal 2: Inspire a Campus Culture of
Inclusive Excellence, Support and
Collaboration

Goal 2: Utilize strategic
collaborations and targeted
community outreach to benefit
the University, Maryland, and
the region.

Goal 3: Educate students for success
in academics, Support Access,
Affordability and Academic
Excellence

Goal 3: The University will
foster inclusiveness as well as
cultural and intellectual
pluralism.

Goal 4: Deepen Engagement with
Our Community

Goal 2: Success:
Promote and
implement practices
and policies that
will ensure student
success.

Goal 1: Enrich Academic Success
and Student Development

Goal 1: Provide a quality
undergraduate and graduate
academic and learning
environment that promotes
intellectual growth and success.

Goal 2: Inspire a Campus Culture of
Inclusive Excellence, Support and
Collaboration

Goal 4: Improve retention and
graduation rates while advancing
a student-centered environment.

Goal 3: Support Access,
Affordability and Academic
Excellence

Goal 3: Innovation:
Foster innovation in
all aspects of
Maryland higher
education to
improve access and
student success.

Goal 1: Enrich Academic Success
and Student Development

Goal 2: Utilize strategic
collaborations and targeted
community outreach to benefit
the University, Maryland, and
the region.

Goal 3: Support Access,
Affordability and Academic
Excellence

Goal 1: Provide a quality
undergraduate and graduate
academic and learning
environment that promotes
intellectual growth and success.

Goal 4: Deepen Engagement with
Our Community

Goal 4: Improve retention and
graduation rates while advancing
a student-centered environment.

Goal 5: Enhance Environmental,
Social and Economic Sustainability
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Goal 1: Access

PAR/MFR Goals and Objectives:

Goal 1: Provide a quality undergraduate and graduate academic and learning environment that
promotes intellectual growth and success. (Objectives 1.1-1.4)

Goal 2: Utilize strategic collaborations and targeted community outreach to benefit the
University, Maryland, and the region. (Objective 2.2)

Goal 3: The University will foster inclusiveness as well as cultural and intellectual pluralism.
(Objectives 3.1-3.3)

SU is committed to cultivating and sustaining a superior learning community where students,

faculty and staff are viewed as learners, teachers/scholars, and facilitators, and where a

commitment to excellence and openness to a broad array of ideas and perspectives are central to

all aspects of university life. Supporting access, affordability and academic excellence is a major

goal in the University’s Strategic Plan and supported by the following MFR objectives:

e diversity of the student body (Objectives 3.1-3.3)

e pass rates on national licensure and certification exams (Objectives 1.1 & 1.2),

e self-reports of student satisfaction with the quality of education and preparation they received
(Objectives 1.3 & 1.4),

e cmployment status of recent graduates (Objective 2.2)

Diversity
MFR Objectives: 3.1- 3.3

In fall 2022, the University enrolled 1,384 first-time degree-seeking students, 30% were from
racially and/or ethnically diverse backgrounds. Approximately, 89.5% of SU’s enrollment, 6,378
students, was at the undergraduate level. Like many other institutions, SU’s undergraduate
enrollment declined over the past three years as a result of COVID. Most of these declines are
due to declines in our incoming classes for 2020 and 2021. This has since led to smaller
sophomore and junior classes. Undergraduate enrollment declined 4.7% in fall 2022 and
graduate enrollment declined 14.8%. Overall, graduate enrollment for fall 2022 was 745. SU has
attempted to mitigate some of the effect of these enrollment declines by enrolling larger
incoming first-time student classes for fall 2021, 2022, and 2023. However, like most USM
schools, it will take several years to recover to our pre-COVID enrollment levels. We anticipate
enrollment growth in 2024-2025.

The University has increasingly emphasized its desire to maintain a diverse campus which is
readily affirmed in the University’s trends and benchmarks. In fall 2022, African American
students made up 14.1% of SU’s undergraduate students, up from 13.2% last year (Objective
3.1). Even more significant were the increases in our overall undergraduate minority student
enrollment. During fall 2022, 28.6% (Objective 3.2) of SU’s undergraduate students were from
underrepresented minority groups. This represents the highest percentage of minority students in
SU’s history.

While continuing to increase accessibility, SU values both affordability (e.g., tuition, fees, need-
based and non-need-based aid and grants, etc.) and quality (e.g., academic credentials of the
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first-year class, admission, retention and graduation rates, etc.). During fall 2022, 45.9% of SU’s
students were economically-disadvantaged (Objective 3.3).

Licensure

MFR Objectives: 1.1 & 1.2

MFR Objectives 1.1 and 1.2 were established as performance goals to help determine the
effectiveness of the nursing and teacher education programs at SU. Effectiveness for these goals
is measured by examining the pass rates for the nursing licensure exam (NCLEX) and the
teaching licensure exam (PRAXIS). At 89%, SU remains well above the average Maryland
NCLEX pass rate (77%) for BSN programs (Objective 1.1). In fact, SU has the highest NCLEX
pass rate in the State of all BSN programs. The Nursing Department continues its concentrated
efforts (e.g., tutoring, NCLEX review course, etc.) to increase its pass rates and maintain an
academically rigorous curriculum.

The Professional Education Unit of the Seidel School of Education requires all graduating
students seeking a degree in a Professional Education area to take the relevant licensure exams as
required by MSDE for licensure in their certification area as a graduation requirement. For the
2023 MFR, 77% of students graduating in 2021-22 who took the PRAXIS II passed the exam
(Objective 1.2).

Alumni Satisfaction and Employment

MFR Objectives: 1.3 & 1.4, 2.1

Two additional measures of success used by SU are alumni satisfaction and employment status.
Data are collected annually using an alumni survey to address Objectives 1.3, 1.4, and 2.1. The
most recent survey results are based on students that graduated between July 1, 2020 and June
30, 2021 and had a 10% response rate. Results revealed that 100% and 99% of SU graduates are
satisfied with their level of preparation for graduate school (Objective 1.3) and employment
(Objective 1.4), respectively. Of those graduates seeking employment, 98% were employed
within one year of graduation (Objective 2.1). SU provides a quality education, making
graduates readily employable and prepared to be successful in their future careers and life.

Goal 2: Success

PAR/MFR Goals/Objectives:

Goal 4: Improve Retention and graduation rates while advancing a student-centered
environment. (Objectives 4.1-4.6)

Retention and Graduation

This year, the second-year retention rate for the 2021 entering cohort of first-year students
decreased to 78.4% from 80.3% (Objective 4.1). The 2021 cohort included students that started
at SU in fall 2021 and returned to SU or transferred to another Maryland school for the fall 2022
semester. SU’s second-year retention rate is the 2"¢ highest among the USM Master’s colleges
and universities. Objectives 4.2 and 4.3 provide additional information regarding second-year
retention rates with a special focus on African American and all minority students. SU second-
year retention rate decreased slightly to 73.9% for African American students and 74.0% for
minority students. While retention rates decreased slightly for the 2021 cohort, we have seen a
positive increase in rates for the 2022 cohort.
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Currently, SU’s overall six-year graduation rate is 73.2% (Objective 4.4) which is the 2" highest
among the USM Master’s colleges and universities and is 3.8 percentage points above the USM
average. While this is a decrease from last year’s rate, we are still near our five-year average
(73.7%) for six-year graduation rates. In addition, the 2015 cohort had historically high six-year
graduation rates, making it more likely that we would see some declines this year.

SU has the 2" highest African American and minority student six-year graduation rates among
the USM Master’s colleges and universities. In fact, at 69.6%, SU’s African American student
rate is 16.8 percentage points higher than the USM average for this demographic group. The six-
year graduation rate for minority students was 68.2% (Objective 4.6). This is 4.9 percentage
points higher than the USM average for this demographic group. SU’s high graduation rates, in
combination with a 98% employment rate for alumni one-year after graduation, provides clear
evidence of the positive outcomes SU graduates achieve.

Goal 3: Innovation

PAR/MFR Goals/Objectives:

Goal 2: Utilize strategic collaborations and targeted community outreach to benefit the
University, Maryland, and the region. (Objectives 2.2-2.4)

SU measures its impact on economic growth by successfully producing graduates with the skills
necessary to compete in high-demand occupations. To determine our success, the University
tracks the percentage of graduates employed and professionally licensed after graduation.
Unfortunately, COVID’s impact on enrollment was felt for the third consecutive year. With an
institutional enrollment decline of approximately 6%, many of our most in-demand academic
programs experienced even greater enrollment declines.

Nursing

MFR Objective: 2.4

Given the overall decrease in SU’s headcount during the pandemic, it is not surprising that the
number of undergraduate and graduate nursing majors enrolled for fall 2022 was also down. A
total of 463 undergraduate students pursued a nursing degree in fall 2022. An additional 29
students were pursuing a graduate nursing degree during the same time period. Despite the
decline in nursing enrollment, the number of baccalaureate and graduate degree recipients
increased from 89 to 113 this year (Objective 2.4).

Teacher Education

MFR Objective: 2.2

Following COVID, there has been a nationwide shortage of teachers. Like many other
institutions, SU also saw decreases in the number of students pursuing a teaching degree. The
overall number of teacher education enrollments in fall 2022 decreased by 47 students to a total
of 1,008 this year. The number of teacher education graduates from SU (Objective 2.2) also
decreased this year to 274.

STEM
MFR Objective: 2.3
After several years of declines, STEM enrollments increased this year to 1,094. However, due to
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two prior years of enrollment declines, STEM graduates decreased to 265 degrees granted during
2021-22 (Objective 2.3). In addition to several other scholarships used to attract students, the
Henson School of Science and Technology offers 16 renewable $5,000 merit scholarships for
entering first year STEM students. A high-performance computer lab and new robotics lab also
support students in several STEM majors. Several initiatives including a Chemistry Support
Center and Math Readiness Assessment have been implemented to support STEM and other
students.

RESPONSE TO THE COMMISSION’S PROMPTS
What are the largest long-term equity gaps that exist in student access, success, and
innovation in your institution? How are these equity gaps uncovered/discovered/identified
at your institution and how are they shared with your community? What interventions
have been implemented to eliminate these gaps?

For many years, SU has assessed perceptions of inclusion and satisfaction among our entire
campus community and explored what equity gaps exist. The University has a longstanding
commitment to creating a diverse and inclusive campus community. We believe this brings
considerable value to our educational experiences and work environment, and strengthens all of
SU. In spring 2020, the University conducted a campus climate study with the assistance of
Rankin and Associates, a consulting firm with more than two decades of experience in campus
climate research.

The 2020 climate study was a campus-wide assessment that gathered valuable data on the
institutional climate, inclusion, and work-life issues as they relate to the learning, living and
working environments for students, faculty, and staff. The objective of the study was to identify
and address institutional climate strengths and challenges that exist at SU. The study allowed the
University to examine which community members feel most/least comfortable on campus, and
ways in which the SU can improve the comfort of others and to determine if gaps existed based
on gender identity, racial/ethnic identity, sexual identity, or ability status. Approximately 21
percent of SU students, faculty, and staff responded to the survey. Data was disaggregated to
look at results separately for faculty, staff, and students as well as based on race/ethnicity and
gender. Results of this survey were distributed in an institution-wide presentation and summary
report in fall 2020. Annual progress updates are disseminated campus wide and on the SU
website to keep campus informed about progress towards accomplishing the Campus Climate
study recommendations.

Based on the results, a Campus Climate Implementation Committee was created to provide
recommendations to address the study’s findings. One recommendation that has been addressed
was to create a requirement for all new students and employees to complete diversity and
inclusion training. In addition, SU’s new General Education curriculum, being implemented in
fall 2024, will include a requirement that all students complete at least three credits related to
SU’s Signature Diversity and Inclusion student learning outcomes. Additionally, as a result of
the findings, the University developed and hosted an Anti-Racism Summit, opened a Center for
Equity, Justice and Inclusion, and reestablished its Office of Diversity and Inclusion.
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How has your institution used disaggregated data to identify equity gaps in students’
educational opportunities and outcomes? What stakeholder engagement (students, faculty,
staff, etc.) is used to collect and review this data? Does your institution set goals/benchmarks in
regard to the elimination of equity gaps? If so, what steps does your institution take to ensure
accountability in meeting the established goals/benchmarks of equity?

To determine where equity gaps exist at SU, the University annually examines retention and
graduation rate data for various subgroups of students. When examining historic (2016-18
cohorts) second-year retention rate data for minority, white, and all students, the gaps in rates for
these different groups were minor. Typically, second-year rates for these three groups were
within two to four percentage points of one another. However, more recently, the gap between
these rates has grown. For the 2021 cohort, second-year retention rates for minority student
(71%) were seven percentage points lower than white students at SU and five percentage points
below the institutional average. Second-year retention rates for Pell student (2021 cohort) were
69%, seven percentage points lower than the institutional average.

Similar gaps were also found with our six-year graduation rates. Six-year graduation rates for
minority students (65%; 2015 cohort) were 10 percentage points lower than white students
(75%) and seven percentage points lower than the institutional average (72%). Six-year
graduation rates for Pell students (66%; 2015 cohort) were nine percentage points lower than a
student who did not receive a Pell grant (75%) and six percentage points lower than the
institutional average (72%). The University has set a goal to equalize retention and graduation
rate gaps over the next five years. Progress is tracked annually and reported in annual updates to
campus.

Moreover, SU regularly uses disaggregated data to examine student outcomes and the impact of
initiatives created to improve student success. For more than a decade, SU’s TRIO Student
Support Services Program has helped low-income, first-generation students thrive as
undergraduates. Multicultural Student Services continues to operate the Powerful Connections
pre-orientation and transition program for multicultural students to assist with recruitment,
retention, and creating a sense of belonging for students participating in the program. The
program matches upper-class students with first-time freshmen from diverse backgrounds to
assist in the transition to college. Efficacy has been based on first-year retention data along with
annual surveys of the program. The program has recently expanded to include collaborations
with TRIO and the Disability Resource Center. In addition, SU’s Samuel W. and Marilyn C.
Seidel School of Education offers a College Assistance Migrant Program (CAMP) to assist first-
year undergraduate students who are migrant or seasonal/temporary farmworkers (or children of
such workers). The program provides academic, financial, and social/health supports to ensure
success. In addition to receiving financial support, scholars of the program engage in 16 high-
impact practices to enhance their academic success at SU. The University is committed to
providing a variety of support services designed to increase the academic success of our diverse
student body. To further this effort, SU has placed a greater emphasis on identifying additional
demographic data as part of the admissions application process and uploading this data into the
student information system, PeopleSoft. This data can then be further integrated into Navigate,
SU's retention platform, to better identify higher-risk students and apply early intervention
efforts aimed at increasing student success and persistence.
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USM - Salisbury University

MISSION

Salisbury University (SU) is a premier comprehensive Maryland public university, with four privately endowed schools, offering excellent, affordable education in undergraduate liberal
arts, sciences, business, nursing, education, social work, and applied master’s and doctoral programs. Our highest purpose is to empower students with the knowledge, skills, and core
values that contribute to active citizenship, gainful employment, and life long learning in a democratic society and interdependent world.

VISION

Salisbury University, a Maryland university of national distinction, will be acknowledged by its peers as a globally oriented, widely recognized comprehensive university for excellence in
education both in and out of the classroom and for its commitment to model programs in civic engagement. Undergraduate research, international experiences, and a broad range of
internships and community outreach activities will be the hallmark of the institution, enriching the traditional academic curriculum and enabling students to connect research to practice
and theory to action. Salisbury University will grow to meet the education and workforce needs of the State by providing nationally distinguished undergraduate programs as well as
specialized master and doctoral programs that uniquely serve the region. We will attract superior students who are academically exceptional and who embrace their role as involved
citizens. We will empower students for a life of leadership and cultural appreciation through their participation in campus artistic and athletic activities and in campus clubs and
organizations. We will graduate students who are recruited by the best employers and graduate schools and who will contribute to the economic and social vitality of the State and the
nation.

KEY GOALS, OBJECTIVES, AND PERFORMANCE MEASURES

Goal 1. Provide a quality undergraduate and graduate academic and learning environment that promotes intellectual growth and success.

Obj. 1.1 Maintain the percentage of nursing graduates who pass the nursing licensure exam on their first attempt within 5 percentage points of the fiscal year (FY) 2019 rate of
99 percent into FY 2024.

Obj. 1.2 Maintain the percentage of teacher education graduates who pass the teacher licensure exam at or above 97 percent into FY 2024.
Obj. 1.3 Maintain the percentage of SU graduates who are satisfied with their level of preparation for graduate or professional school at 99 percent into FY 2024.

Obj. 1.4 Increase the percentage of SU graduates who are satisfied with their level of preparation for employment from 94 percent in FY 2017 to 95 percent in FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Nursing National Council Licensure Exam (NCLEX) pass rate 999/, 929/, 95% 95% 899/, 949%, 95%
Teaching (Praxis IT) pass rate 100% 95% 92% 85% 77% 97% 97%
Satisfaction with preparation for graduate school N/A 100% 95%, 100% 100% 999, 999/,
Satisfaction with preparation for employment N/A 97% 949, 929, 999%, 949, 95%,

Goal 2. Utilize strategic collaborations and targeted community outreach to benefit the University, Maryland, and the region.

Obj. 2.1 Maintain the percentage of graduates employed one-year after graduation at the FY 2017 rate of 94 percent into FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.

Percentage of bachelor’s degree graduates employed one year after

graduation N/A 97.0% 94.0% 97.7% 98.0% 98.0% 98.0%
R30B29
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Goal 3.

Goal 4.

USM - Salisbury University

Obj. 2.2 Increase the number of teacher education graduates from 254 in FY 2019 to 260 in FY 2024.
Obj. 2.3 Maintain at least 285 graduates in science, technology, engineering and math (STEM) related fields in FY 2024.
Obj. 2.4 Maintain the number of nursing degree recipients at the FY 2019 of 96 into FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Number of teacher education enrollments 1,197 1,203 1,180 1,055 1,008 946 380
Number of teacher education graduates 287 243 300 294 274 246 259
Number of STEM enrollments 1,468 1,417 1,314 1,083 1,094 1,126 1,149
Number of STEM graduates 326 322 319 294 265 248 253
Number of undergraduate nursing majors 542 561 513 502 463 475 463
Number of baccalaureate degree recipients in nursing 87 89 89 33 99 93 95
Number of graduate nursing majors 39 38 34 35 29 30 29
Number of graduate degree recipients in nursing 9 7 9 6 14 10 12
Total number of nursing degree recipients 96 96 98 89 113 103 107

The University will foster inclusiveness as well as cultural and intellectual pluralism.

Obj. 3.1 Increase the percentage of African-American undergraduates from 14.4 percent in FY 2019 to 15.4 percent in FY 2024.

Obj. 3.2 Increase the percentage of minority undergraduates from 26.3 percent in FY 2019 to 26.8 percent in FY 2024.

Obj. 3.3 Maintain the percentage of economically disadvantaged students attending SU at the FY 2019 rate of 52.1 percent into FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Percentage of African-American undergraduates 14.4% 14.7% 14.2% 13.2% 14.1% 15.4% 15.6%
Percentage of minority undergraduates 26.3% 26.8% 26.6% 27.0% 28.6% 28.8% 28.9%
Percentage of economically disadvantaged students 52.1% 54.1% 52.90, 50.9% 45.9% 52.1% 52.3%,

Improve retention and graduation rates while advancing a student-centered environment.

Obj. 4.1 Maintain second-year retention rates of SU first-time, full-time freshmen of 80 percent in FY 2024.

Obj. 4.2 Maintain second-year retention rates of SU first-time, full-time African-American freshmen 78 percent in FY 2024.
Obj. 4.3 Maintain second-year retention rates of SU first-time, full-time minority freshmen 78 percent in FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Second-year first-time, full-time retention rate at SU (or another

public university in Maryland): All students 84.2% 80.5% 79.3% 80.3% 78.4% 80.0% 80.6%

African-American students 84.4%  865%  T6A4%  T754%  T3.9%  18.0%  78.0%
Minority students 83.7% 78.1% 75.2% 79.1% 74.0% 78.0% 78.0%
R30B29
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USM - Salisbury University

Obj. 4.4 The six-year graduation rates of SU first-time, full-time freshmen will increase from 72.0 percent in FY 2019 to 73.5 percent in FY 2024.
Obj. 4.5 The six-year graduation rates of SU first-time, full-time African-American freshmen will increase from 66.4 percent in FY 2019 to 67.9 percent in 'Y 2024.

Obj. 4.6 The six-year graduation rates of SU first-time, full-time minority freshmen will increase from 65.6 percent in FY 2019 to 67.1 percent in FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Six-year graduation rate of first-time, full-time freshmen from SU

(or another public university in Maryland): All students 72.0% 75.4% 73.0% 74.9%, 73.2% 73.5% 73.4%

66.4% 69.1% 67.5% 71.5% 69.6% 69.8% 70.0%
65.6% 71.5% 65.0% 72.6% 68.2% 68.5% 68.8%

African-American students

Minority students
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Towson University
2023 Institutional Performance Accountability Report

Mission
Towson University fosters intellectual inquiry and critical thinking, preparing graduates who will
serve as effective leaders for the public good. Through a foundation in the liberal arts and a
commitment to academic excellence, interdisciplinary study, research and public service,
Towson University prepares students for careers in high demand today and in the future. TU is
recognized as a leader in community engagement, including entrepreneurial efforts that provide
collaborative opportunities between the campus and the larger Maryland community. Our
graduates leave with the vision, creativity and adaptability to craft solutions that enrich the
culture, society, economy and environment of the state, the region and beyond.

Institutional Assessment
The TU 2020-2030 Strategic Plan: Leadership for the Public Good builds upon the institution’s
momentum to further its impact as an anchor institution and advances its position as a national
leader in higher education for the public good. The plan focuses on six major goals including (1)
Educate, (2) Innovate, (3) Engage, (4) Include, (5) Support, and (6) Sustain. These goals
facilitate academic quality, diversity and inclusion, student success, STEM and other critical
state workforce needs, and other areas that mirror and contribute to the goals of both the 2022
Maryland State Plan for Postsecondary Education and to Vision 2030: From Excellence
Preeminence, the strategic plan of the University System of Maryland.

The following document reviews progress on the goals and objectives contained in TU’s

PAR/MEFR report. We have included a crosswalk under each of the goal statements to further

demonstrate connections between the goals and objectives of TU’s PAR/MFR, TU 2020-2030,

and the 2022 Maryland State Plan for Postsecondary Education.

Performance Accountability/Managing for Results Goal 1: Create and Maintain a Well-

Educated Workforce. (Access, Success, and Innovation Goals of the Maryland State Plan;

Institutional Priorities 1,3 & 5 of TU 2020-2030)

TU contributes by:

1) generating substantial numbers of high-quality bachelor’s degrees, to help reach the goal of
55% of Marylanders having a higher education degree by 2025

2) preparing the most graduates with teaching credentials of any Maryland institution

3) increasing STEM enrollments and degrees to address Maryland’s STEM workforce needs

4) producing highly prepared nurses to address Maryland’s nurse shortage and to improve the
quality of health care to Maryland residents

Overall Student Enrollment, & Degrees Awarded.

TU’s fall 2023 headcount enrollment was 19,527, a decrease of 266 students or 1.3% from the
fall 2022 headcount of 19,793. Yet, the fall 2023 headcount came in ahead of the projected
headcount of 19,315 students, primarily attributable to TU’s largest ever incoming freshmen
class of 3,014 students. TU’s undergraduate headcount decreased by 2.0% or 344 students, and
TU’s graduate headcount increased to 3,010 students, up by 2.7% from 2,932 students in fall
2022.
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Although TU enrolled more incoming first-time students in fall 2023, TU enrolled fewer
returning students and fewer incoming transfer students. TU’s incoming cohort of first-time
students increased to 3,014, the largest freshmen class in TU’s history and up by 13% from the
fall 2022 cohort of 2,2671. Yet, the number of incoming transfer students decreased by 11%,
from 1,747 transfer students in fall 2022 to 1,561 transfer students in fall 2023. TU’s transfer
students primarily originate at Maryland’s Community Colleges, which have experienced
significant enrollment challenges in recent years, and TU’s decrease in incoming transfer
students reflects these ongoing challenges. TU enrolled 11,936 continuing undergraduate
students in fall 2023, about 4% lower than in fall 2022. The decrease in returning undergraduate
students reflects the graduation of relatively large incoming cohorts (e.g., the incoming class of
fall 2018), which were followed by relatively smaller incoming cohorts during the COVID-
impacted cohorts of fall 2020 and fall 2021.

Increased graduate enrollments were largely attributable to a 77% increase in the number of
students who are seeking graduate certificates, up from 280 in fall 2022 to 496 in fall 2023. The
number of doctoral students remained essentially unchanged, at approximately 250, while the
headcount of master’s-level students declined by about 5%, from 2,340 in fall 2022 to 2,234 in
fall 2023.

TU conferred 4,958 degrees during the 2022-2023 academic year. Although the number of
degrees conferred in 2022-2023 was approximately 11% lower than TU’s five-year average of
5,553, TU remains on track to exceed the institution’s target for contributing to the state’s 2025
completion goal. Since 2009-2010, TU has conferred a total 60,715 bachelor’s degrees,
outpacing the interim benchmark of 57,904 degrees by 4.9% or 2,811 degrees

TU conferred 4,064 bachelor’s degrees in 2022-2023, approximately 12% lower than the
preceding five-year average of 4,617 annual degrees. The number of graduate degrees conferred
in 2022-2023 (894) was down by 4% from the prior five-year average of 935 annual graduate
degrees. Although master’s degree production (844 degrees conferred in 2022-2023) was 6%
lower when compared to the preceding five-year average, doctoral degree production increased
sharply. TU conferred 50 doctoral degrees during 2022-2023, which was 51% higher than
preceding five-year average of 33 annual doctoral degrees. This increase demonstrates TU’s
progress toward the institutional aspiration of attaining the Carnegie classification of R2:
Doctoral Universities — High research activity.

TU created a division of Enrollment Management (DEM) in 2022, led by TU’s inaugural Vice
President for DEM. The university’s initial strategic enrollment plan was also completed in
2022, and TU’s Strategic Enrollment Management Council oversees the plans implementation.
In February 2023, DEM hosted the university’s first enrollment management summit, which
familiarized the campus community with the strategic plan and its implementation.

Enrollment in K-12 Teacher Training & Degrees Awarded with Teaching Credentials.

TU continues to develop a robust pipeline of well-prepared educators to meet Maryland’s needs
for teachers, and TU persists as Maryland’s largest producer of teacher candidates.
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Enrollment in undergraduate teacher preparation/training programs at TU decreased by about
17%, from 1,260 enrolled students in fall 2022 to 1,050 enrolled students in fall 2023. In order to
maintain enrollment levels, TU has established strong support systems to retain candidates who
have entered our teacher preparation programs.

Notably, TU continues to enroll and graduate substantial numbers of special education teaching
candidates, who help to fill the state’s tremendous need for special educators. Certain programs,
such as secondary and middle education have seen more significant drops than other programs,
aligning with national trends. Another factor contributing to the decline in enrollment is the
number of conditional teachers being hired currently. School districts are offering teaching
positions to individuals who have a bachelor’s degree, but no teacher training, and allowing them
to complete their training during their first five years on-the-job. Several secondary education
students have opted to drop the secondary education concentration and to pursue certification as
a conditional teacher using this pathway.

The number of teacher-preparation completers decreased by about 4%, with 500 completers in
2022-2023, down from 520 in 2021-2022. The PRAXIS II passing rate increased to 90%, up
from 87% in the prior year. TU’s COE anticipates that pass rates will continue to rise as
candidates have resumed traditional internship experiences, after earlier cohorts had experienced
disruptions related to the COVID-19 pandemic.

TU’s COE is working with Howard County and Montgomery County Public School Systems to
implement district-based cohort programs to help staff who do not have bachelor’s degrees
complete education programs so they can be eligible for certification. This is accomplished by
offering part-time, evening programs. The College is working closely with TU Marketing and
Enrollment to specifically recruit undergraduate students into teacher education programs. In
addition, we have strong supports in place to retain candidates who have entered our programs.
Finally, in response to feedback from school systems and students, TU has launched an online
MAT program beginning Fall 2023 which is anticipated to increase enrollment.

MLDS retention data show that of the 495 program completers from TU in 2017-2018, 86%
were employed in the education sector of Maryland the first year after graduation. Of those
students, 83% are still showing in the 2022 labor data, a 5-year retention rate that well exceeds
the national average of approximately 50%.

Enrollment & Degrees Awarded in STEM.
TU continues to help the state address STEM workforce needs, with a variety of science and
mathematics programs that combine the latest theory with real-world experience.

TU enrolled 3,776 undergraduate STEM majors in fall 2023. This enrollment level represents an
increase of about 3% from fall 2022 (3,674), which is particularly noteworthy in the context of
TU’s overall 2% decrease in undergraduate enrollments.

TU conferred 716 STEM bachelor’s degrees in 2022-2023, about 6% lower than the annual

average of 765 degrees for the preceding five years. The largest five-year undergraduate degree
growth occurred in Computer Science (increased by 45% from 2017-2018 degrees), followed by
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Molecular Biology, Biochemistry & Bioinformatics (increased by 39% from 2017-2018
degrees).

Graduate STEM enrollments increased by about 4% from 540 in fall 2022 to 562 in fall 2023.
Enrollment increased for a number of TU’s graduate STEM programs, with TU’s master’s in
Computer Science leading the way, increasing from 73 students in fall 2022 to 100 students in
fall 2023. STEM graduate degrees and certificates awarded in 2022-2023 totaled 188, up by 5%
from the 179 degrees and certificates conferred in 2021-2022.

TU’s new Science Complex opened in fall 2021 and is now fully operational. The new Science
Complex, which replaced the aging Smith Hall, has greatly expanded and improved the physical
spaces for student learning within TU’s Fisher College of Science and Mathematics. The
320,000 square-foot complex, TU’s largest academic building, is centered around a multi-story
atrium that offers ample seating and workspace for students to collaborate and study, as well as
theater-style seating for presentations and events. The atrium connects to a Student Success
Center that supports all TU students with resources and tools to succeed. The complex supports
modern scientific research and instruction with:

e 50 teaching laboratories
30 research laboratories
50 classrooms
10 collaborative student spaces
8 lecture halls
1 outdoor classroom leading into the Glen Arboretum

TU has also secured numerous grants that support student enrollment, inclusiveness, and success
in STEM disciplines. Grantors include the National Science Foundation, Howard Hughes
Medical Institute, National Institutes of Health, and the National Security Agency.

Enrollment & Degrees Awarded in Nursing.

TU’s nursing programs continue to strive to meet the state’s need for nursing professionals. Yet,
undergraduate enrollments and degree production both fell in the current year, likely due to
continuing impacts of the COVID-19 pandemic. TU’s graduate program transitioned to an entry-
level nursing preparation program during fall 2022.

TU’s undergraduate nursing enrollments declined to 596 in fall 2023, down by 53 students (8%)
from the fall 2022 level of 649 undergraduate nursing students. Applications to TU’s
undergraduate nursing program held steady, with 277 qualified applicants for fall 2023
admission, just slightly below the fall 2022 level of 285 applicants. Concerted recruitment efforts
have helped to keep these numbers steady in a challenging external climate.

TU conferred 233 bachelor’s degrees in nursing during 2022-2023, down by about 19% from the
288 bachelor’s degrees conferred during 2022-2023. TU nursing graduates achieved an 87%
passing rate NCLEX-RN during the 2021-2022 administration period, up slightly from the 2020-
2021 passing rate of 85% and in line with the preceding five-year average of 88%.

TU’s Department of Nursing transitioned its primary graduate-level offering to an entry level
master's in nursing program (ELMS), designed to train students who hold a bachelor’s degree in
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a non-nursing discipline. The program launched in fall 2022 with a cohort of 19 students, and
enrollment held steady at 19 students for fall 2023.

Performance Accountability/Managing for Results Goal 2: Promote Economic
Development (Innovation Goal of the Maryland State Plan; Institutional Priorities 1, 3, and
5 of TU 2020-2030)

TU’s commitment to economic development is exemplified by TU’s commitment to accessible
and equitable education. During 2022-2023, TU conferred 4,064 bachelor’s degrees, and 46% of
these degrees were earned by students from historically underserved racial and ethnic groups
(i.e., Black or African American, American Indian or Alaska Native, Asian, Hispanic, Native
Hawaiian or other Pacific Islander, or multiple races). Notable, one of every four bachelor’s
degrees were conferred to Black or African American students.

TU’s increasing geographic pull also exemplifies the university’s commitment to economic
development. Although Maryland’s Central Region (Anne Arundel, Baltimore, Baltimore City,
Carroll, Harford, and Howard) remains the university’s largest source of undergraduate students,
TU is enrolling increasing numbers of students from the Capital Region (Frederick,
Montgomery, and Prince George’s counties). In fall 2023, 33% of TU’s incoming first-time
students and 23% of incoming transfer students hailed from the Capital Region of MD.

A thriving and competitive economy is one of five impact areas of Baltimore Towson University
(BTU), which leverages partnerships to support TU’s commitment to positive impacts, making a
difference, and transforming lives. Through BTU, TU is currently partnering with 525
organizations in Greater Baltimore and throughout Maryland to create positive impacts. As of
fall 2023, TU faculty, staff, and students have 283 active engagements with BTU networking
partners.

Performance Accountability/Managing for Results Goal 3: Increase Access for and Success
of Minority, Disadvantaged Students (Access Goal of the Maryland State Plan;
Institutional Priorities 1 & 4 of TU 2020-2030)

Students from historically underserved minority groups accounted for 56% of TU’s fall 2023
undergraduate student body, a 14% share increase from five years earlier. Similarly, the
percentage of TU’s entire undergraduate body who are African American or Black has continued
to grow, from 23% in fall 2018 to 33% in fall 2023.

TU’s commitment to provide accessible education is also demonstrated by the percentage of
undergraduate students from lower-income families (i.e. the family’s annual income is less than
150% of the federal poverty level). TU enrolled 3,651 (22.1% of undergraduates) low-income
undergraduate students in fall 2023. This percentage has been steadily increasing over the past
decade, up from 15.6% during fall 2023.

TU’s students from historically underserved groups excel in their progression and degree
completion, exceeding the university’s overall retention rate of 83.4% and approaching the 87%
target retention rate. TU’s 2021 to 2022 retention rate was 84.6% for TU’s students from
historically underserved groups and 85.6% for TU’s African American or Black students. Their
six-year graduation rates were also notable, with the African American or Black graduation rate
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reaching 71.9% for the fall 2016 cohort and the historically underserved graduation rate reaching
72.9%. The six-year graduation rate of TU’s first-generation undergraduates was 67.2% for the
fall 2016 cohort, very close to the preceding five-year average of 67.9%. Similarly, the six-year
graduation rates of TU’s low-income undergraduates was 70% for the fall 2016 cohort, rising
steadily in recent years from 63.9% for the fall 2011 cohort.

TU continues to expand on previously initiated programs including tracking at-risk students,
enhanced transfer student advising, enhanced tutoring and study skills workshops, increased
resources for low-income and first-generation academic support programs, and analytics
software to facilitate student advising and course scheduling.

Performance Accountability/Managing for Results Goal 4: Achieve and Sustain National
Eminence in Providing Quality Education, Research, and Public Service (Innovation Goal
of the Maryland State Plan)

TU continues to demonstrate excellent six-year undergraduate graduation rates, with a 74.4%
six-year graduation rate in 2022-2023 (fall 2016 cohort), the second highest rate among USM
institutions. Although dipping somewhat due to COVID-19 related disruptions to learning, TU’s
retention rate for first-time / full-time undergraduate students remained relatively high at 83.4%
for the fall 2021 incoming cohort.

TU continues to receive numerous institutional rankings and recognitions, including:

s U.S. News & World Report ranked TU 21 among Regional Universities in the North, in
their 2023-2024 Best Colleges publication.

Washington Monthly ranked TU 19' in their 2023 Best Bang for the Buck Rankings in
the Northeast and 17" in their Master’s University Rankings.

*  Princeton Review included TU in the 2023 Edition of Green Colleges.

* TU is one of only 20 institutions in the nation to receive the Cyber Operations
designation from the National Security Agency / Department of Homeland Security.

* TU’s College of Education is Maryland’s earliest and preeminent producer of teachers.

« TU ranked 26" out of 1,081 universities worldwide for SDG5: Gender Equality in THE
Impact Rankings 2023.

*  TU received a “Gold” award status from the 2023-2024 Military Friendly Schools listing
for large public schools.

e TU received the Higher Education Excellence in Diversity (HEED) award for the third
consecutive year in 2022.

Cost Containment Results

Towson continues to experience project delays due to supply chain issues while also managing
our Energy & Efficiency Efforts which includes our continued efforts for energy conservation. It
is important to note that while our FY23 actual is 1.43% we are projecting 3.10% in FY24 (as
supplies come in) which would give us a two-year average of 2%, the standard requirement.

Responses to the Maryland Higher Education Commission’s Questions.
1) Identifying Long-term Equity Gaps:
e  What are the largest long-term equity gaps that exist in student access, success, and
innovation in your institution? Please note the long-term equity gaps refers to the
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inequities that existed long before the COVID-19 pandemic and persisted over the
years.

e How are these equity gaps uncovered/discovered/identified at your institution and
how are they shared with your community?

e What interventions have been implemented to eliminate these gaps?

TU’s most persistent, long-term, equity gaps likely exist when considering the four-year
graduation rates among historically underserved groups of students. Although historically
underserved groups of students tend to do well at completing their TU degrees, when measured
with the standard metric of a six-year graduation rate, an equity gap exists for students when
graduation rates are measured at the four-year mark. In other words, TU’s historically
underserved students are completing their degrees, but it is taking them longer than other
students.

TU’s equity gaps are often uncovered through the university’s strategic planning processes,
periodic accreditation and assessment reviews, and internal and external data reports and
dashboards. For example, TU’s strategic enrollment management plan is administered by the
Strategic Enrollment Management Council (SEMC), which is comprised by senior university
leaders such as the provost and divisional vice presidents. The Student Success Council (SSC)
reports to the SEMC and is comprised of AVP and director level employees. The SSC and its
workgroups continually report on student outcomes, contributory impediments to success, and
corresponding strategies to support students and their success.

The SSC’s work has led to numerous interventions that are aimed at eliminating equity gaps.
These efforts are targeted responses to the identification of critical need areas. For example,
during the spring 2023 semester, TU enhanced our early intervention efforts by requesting
academic progress reports for students who are statistically less likely to remain enrolled. TU
also leveraged grant funding to enhance the Tutoring and Learning Center’s ability to offer
supplemental instruction for courses that serve as common impediments to student success.
Additionally, TU is strategically using an Al chat bot, Nora, to reach out to eligible students who
have not yet registered for their next semester of classes. Nora converses with these students to
learn about what supports they might need to be successful. The university’s staff use these data
to connect students with the relevant supports.

In an example of a hyper-targeted approach, aimed at supporting incoming students from
Baltimore City, TU partnered with a donor to launch the TU 4 Baltimore City Scholarship and
Program Fund (TU4Balt). TU4Balt is an intensive first-year residential experience for students
who may otherwise not have the opportunity to pursue their higher education goals. The 23
students moved into their living community before the start of the semester and spent time at an
intensive math bootcamp. Students in this program will experience additional support services,
including a dedicated academic adviser, who will meet with each student regularly to help with
the transition from high school to university life.

2) Measuring Equity Gaps:
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e How has your institution used disaggregated data to identify equity gaps in students’
educational opportunities and outcomes?

¢ What stakeholder engagement (students, faculty, staff, etc.) is used to collect and review this
data?

e Does your institution set goals/benchmarks in regard to the elimination of equity gaps?

e If so, what steps does your institution take to ensure accountability in meeting the
established goals/benchmarks of equity?

TU continually monitors equity issues related to students’ educational opportunities and success
via internal and external reports and analytics dashboards. TU’s interactive dashboards empower
users to examine student outcomes for single metrics (e.g., gender) and also for exploring
intersectional outcomes (e.g., race/ethnicity and socioeconomic status). Analyses of these data
sources have informed multiple institutional initiatives aimed at continually improving the
accessibility and equity of TU’s educational experiences.

One primary initiative is the taskforce that developed TU’s inaugural diversity strategic plan, 4
More Inclusive TU: Advancing Equity and Diversity (2020-25). This plan is firmly grounded in
the premise that TU's ongoing success is dependent on our capacity to shift perspectives and
approaches and strategically place diversity, equity, and inclusion at the core of our mission.
Throughout the plan’s development, the taskforce examined institutional data, with a particular
focus on diversity and equity, and established institutional benchmarks. These quantitative data
were bolstered with qualitative data that the taskforce collected from 278 individuals who
participated in focus groups.

TU has identified and published numerous metrics to measure progress towards eliminating
equity gaps, as part of the strategic planning process. These metrics include measures of TU’s
progress in making education inclusive, equitable, and accessible, along with measures of TU’s
support for students. As part of the university’s strategic planning process, these metrics are
published on a public facing dashboard, https://www.towson.edu/about/mission/strategic-
plan/targets-2030.html, and are updated annually. Divisional vice presidents are responsible for
monitoring the metrics and implementing the appropriate actions to achieve the targets.
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MISSION

Towson University fosters intellectual inquiry and critical thinking, preparing graduates who will serve as effective leaders for the public good. Through a foundation in the liberal
arts and a commitment to academic excellence, interdisciplinary study, research and public service, Towson University prepares students for careers in high demand today and in the
future. TU is recognized as a leader in community engagement, including entrepreneurial efforts that provide collaborative opportunities between the campus and the larger
Maryland community. Our graduates leave with the vision, creativity and adaptability to craft solutions that enrich the culture, society, economy and environment of the state, the

region and beyond.

VISION

Towson University is a national leader in student-centered education, where students will develop the knowledge, skills and dispositions to become ethical leaders in a global society.
Our faculty model the highest values of the scholar-educator, with a steadfast devotion to intellectual rigor and the pursuit of innovative scholarly and creative activities. We

embrace our role and responsibilities as an anchor institution for the Greater Baltimore region and the state of Maryland.

KEY GOALS, OBJECTIVES, AND PERFORMANCE MEASURES

Goal 1. Create and maintain a well-educated work force.

Obj. 1.1
Obj. 1.2
Obj. 1.3

Maintain the annual number of bachelot's degree recipients at approximately 4,100 or higher through FY 2024.

Increase the number of TU students receiving degrees or certificates in teacher training programs to 550 by FY 2024, from 522 in FY 2019.

Increase the number of TU students receiving degrees or certificates in STEM (science, technology, engineering, mathematics) programs to 1,050 by FY 2024,

from 993 in FY 2019.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.

Total enrollment 22923 22709 21917 20,856 19,793 19,527 19,415

Total degree recipients 5,529 5,558 5,647 5,486 4,958 4,710 4,710

Bachelor's degree recipients 4,619 4,701 4,628 4,529 4,064 3,900 3,900

Number of students in teacher training programs 1,189 1,117 1,190 1,163 1,260 1,050 1,160

Number of students receiving degrees or certificates in teacher

training programs 522 509 520 520 500 420 434

Percent of students who completed a degree or certificate in a

teacher training program and passed Praxis I1 98%, 98%, 939, 87% 90% 93%, 949%,

Number of undergraduate students enrolled in STEM programs 3,955 4,015 3,906 3,759 3,674 3,776 3,780

Number of graduate students enrolled in STEM programs 786 730 666 564 540 562 565

Number of students graduating from STEM programs 993 1,057 1,071 977 904 910 900
R30B24
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Obj. 1.4 Increase the number of degrees awarded in nursing to 292 by FY 2024, from 279 in FY 2019.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Number of qualified applicants who applied to nursing programs 373 361 429 500 285 277 281
Number accepted into nursing programs 270 262 228 176 151 156 155
Number of undergraduates enrolled in nursing programs 779 796 818 763 649 596 586
Number of graduate students enrolled in nursing programs 19 16 1 4 19 19 17
Number of students graduating from nursing programs 279 316 333 288 233 258 240
Percent of nursing program graduates passing the licensing

examination 90% 89% 85% 87%  TBA 89% 89%

Goal 2. Promote economic development.
Obj. 2.1 Increase the median earnings of TU graduates, two years after graduation, from $43,615 in FY 2020 to $47,890 in FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Median wages for TU graduates employed in all 4 quarters of a

year, two years after graduation. N/A N/A N/A  $44,054  $46,942  $48,427  $49,675

Goal 3. Increase access for and success of minority, disadvantaged and veteran students.

Obj. 3.1 Increase and maintain the percent of minority undergraduate students to 50 percent or above by FY 2024, from 43 percent in FY 2019.

Obj. 3.2 Increase and maintain the percent of African-American undergraduate students to 27 percent or above by FY 2024, from 23 percent in FY 2019.

Obj. 3.3 Maintain the ethnic minority undergraduate second-year retention rate at 87 percent or above through FY 2024.

Obj. 3.4 Maintain the African-American undergraduate second-year retention rate at 87 percent or above through FY 2024.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act.
Percent of minority undergraduate students enrolled 42.7% 45.4%, 47.9%, 50.8% 53.1%
Percent of African-American undergraduate students enrolled 22.8%, 24.4% 26.2% 28.7% 30.4%

Second-year retention rate of minority students at TU (or another
public university in Maryland) 89.9%  89.3%  90.3%  87.1%  84.6%

Second-year retention rate of African-American students at TU (or

another public university in Maryland) 91.8%  90.7%  90.3%  89.9%  85.6%

2024 Est.

56.5%
32.7%

86.6%

86.3%

2025 Est.

57.5%
33.5%

87.5%

87.5%
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Obj. 3.5 Maintain the ethnic minority undergraduate graduation rate at 75 percent or above by FY 2024.

Obj. 3.6 Maintain the African-American undergraduate graduation rate at 75 percent or above by FY 2024.

Obj. 3.7 Maintain the number of enrolled first-generation undergraduate students at 3,200 or above by FY 2024, compared with 3,344 in FY 2019.
Obj. 3.8 Increase the number of enrolled low-income undergraduate students to 3,700 or above by FY 2024, from 3,681 in FY 2019.

Obj. 3.9 Increase the number of incoming undergraduate veterans and service members to 76 by FY 2024, from 66 in FY 2019.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.

Six-year graduation rate of minority students from TU (or another

public university in Maryland) 778%  754%  T57%  752%  729%  72.0%  73.0%

Six-year graduation rate of African-American students from TU

(or another public university in Maryland) 794%  749%  782%  77.9%  T1.9%  72.0%  73.0%
First-generation undergraduate students enrolled 3,344 3,173 3,010 2,843 2,682 2,621 2,630
Six-year graduation rate from TU of first-generation students 70.1% 66.7% 70.4% 69.4% 67.2% 59.0% 64.0%
Low-income undergraduate students enrolled 3,681 3,677 3,534 3,506 3,314 3,651 3,660
Six-year graduation rate from TU of low-income students 67.4% 64.6% 69.8% 66.5% 70.0% 62.5% 64.0%
Number of incoming undergraduate veterans and service members 66 72 60 69 44 31 35

Second-year retention rate at TU of veterans and service members 75.8% 70.8% 56.7% 59.4%, 65.9% 70.0% 70.0%

Goal 4. Achieve and sustain national eminence in providing quality education, research and public service.
Obj. 4.1 Maintain the second-year retention rate of TU undergraduates at 87 percent or above through FY 2024.
Obj. 4.2 Maintain the six-year graduation rate of TU undergraduates at 75 percent or above through FY 2024.
Obj. 4.3 Maintain/increase the level of student satisfaction with education received for employment at or above 90 petcent through FY 2024, from 87 percent in FY

Obj. 4.4 Maintain the level of student satisfaction with education received for graduate/professional school at or above 90 percent through FY 2024, from 89 petcent in

FY 2022.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.

Second-year retention rate of students at TU (or another public

university in Maryland) 86.8% 87.7%  87.3% 86.4% 83.4%  853%  87.0%

Six-year graduation rate of students from TU (or another public

university in Maryland) 772%  75.0%  77.3% 76.6%  T44%  72.0%  73.0%

Percent of employed graduates satisfied with education received

for employment (annual survey of graduating seniors) N/A N/A  869%  87.9%  944%  90.0%  90.0%

Percent of students satisfied with education received for

graduate/professional school (annual survey of graduating seniots) N/A N/A 88.20/, 86.5% 94.5% 90.0% 90.0%
R30B24
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Goal 5. Maximize the efficient and effective use of State resources.
Obj. 5.1 Maintain or increase expenditures on facility renewal at 2 percent by FY 2024, from 2 percent in FY 2019.

Obj. 5.2 Increase the number of full-time equivalent students enrolled in TU courses delivered off campus or through distance education to 2,500 or above by FY 2024,
from 1,830 in FY 2019.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.

Percent of replacement cost expended on facility renewal and

renovation 2.18% 1.71% 3.10% 1.05% 1.43% 3.10% 3.76%

Full-time equivalent students enrolled in distance education and

off-campus courses 1,830 2,105 18,109 2,821 2,759 2,641 2,700
R30B24
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UNIVERSITY OF BALTIMORE
Managing for Results
Academic Year 2023-24

Mission

The University of Baltimore (UBalt) offers career-focused education for aspiring and current
professionals, providing the region with highly educated leaders who make distinctive
contributions to the broader community. UBalt has a long history of providing quality,
professional undergraduate and graduate education for working adults who aspire to advance in

their careers.

Institutional Assessment

Ubalt’s strategic plan supports the above mission and six strategic priorities below.
Goal 1: Position UBalt as the region’s premier professional, career-focused university
Goal 2: Strengthen student success

Goal 3: Solidify Ubalt’s commitment to community engagement and service

Goal 4: Organize for long-term financial stability

Goal 5: Achieve excellence in research, scholarship, and creative activity

Goal 6: Strengthen Ubalt’s commitment to diversity, equity, and inclusion.

Ubalt’s mission and implementation of the strategic plan is consistent with the 2022 State Plan
for Postsecondary Education: Student Success with Less Debt, the 2022 Plan for Postsecondary
Education, and the goals listed below. Specifically, Goals 2, 4, and 5 of Ubalt’s Strategic Plan
align with the Maryland State Plan. The University of Baltimore assesses impact and aligns and
revises strategies as appropriate.

State Plan

UBALT Strategic Plan (SP) — Initiatives Aligned with State Plan

Access: Ensure
equitable access to
affordable and
quality
postsecondary
education for all

Maryland residents.

Goal 2: Enhance affordability and student financial literacy.

Goal 2: Evaluate the tuition structure for all programs to ensure market
competitiveness.

Goal 2: Increase need-based financial aid.

Goal 2: Revise financial aid processes to ensure clarity, consistency, and
ease for students.

Goal 2: Enhance strategic use of funds for improving student outcomes and
reducing negative financial impacts on students and the institution.

Goal 3: Expand engagement with public-school systems to ensure more
students are prepared for college (e.g., high school dual
enrollments)

Success: Promote
and implement
practices and
policies that will
ensure student
success.

Goal 2: Increase degree completion rates and shorten time to degree.

Goal 2: Mine academic data to identify and support student success.

Goal 2: Close gap in educational achievement among all undergraduates.

Goal 2: Maximize flexible course delivery, enhance winter and summer
offerings, and develop multi-semester course schedules.

Goal 2: Enhance opportunities for awarding credit via transfer institutions,
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State Plan UBALT Strategic Plan (SP) — Initiatives Aligned with State Plan

early college admittance, dual high school enrollment and military
credit; create a campus-wide structure and institute policies and
procedures for awarding Prior Learning credit.
Goal 2: Develop a strong and proactive approach to academic advising that
focuses on academic pathways and timely student completion.
Goal 2: Develop a University-wide initiative to assist students in making
prudent financial decisions.

Innovation: Foster | Goal 2: Strengthen excellence in teaching and learning.

innovation in all Goal 2: Grow student participation in high-impact practices.

aspects of Goal 4: Reorganize academic structures to better support academic
Maryland higher excellence and student success.

gducation to Goal 5: Expand Research, Scholarship, and Creative Activity (RSCA)
improve access and partnerships and sponsored research with industry, government and
student success. community organizations, and other academic institutions.

Guided by our strategic plan and aligned with university and college retention plans, we
carefully track retention, graduation, attrition, and student success rates. We use data to guide our
initiatives and direct and indirect measures to chart our progress. And we implement best
practices and enhance existing services based on student feedback. Over the past several years,
UBalt has implemented many new initiatives, e.g., Embedded Peer-Support Programs, Enhanced
Mental Health and Wellness Resources, while enhancing others in order to strengthen our focus
on student success and the student experience. Additionally, the University engaged in the
important work set out in the Board of Regents USM/Ubalt Task Force Report. In particular, the
Student Experience Workgroup carefully reviewed the student experience at the University and
made several suggestions to senior executive leadership that would positively impact
recruitment, student success, retention, and degree completion. These suggestions and
recommendations remain under primary consideration in the development of interceptive
programs.

Performance Accountability Metrics Supporting Access, Success, Innovation,
Financial Resources, and Institutional Capabilities

FTFT (first-time full-time students) retention is 60%.

FTFT (first-time full-time students) retention for African American students is 48%.
The six-year graduation rate for undergraduate students is 33%.

The six-year graduation rate for African American students is 35%.

Law graduates who pass the bar exam on first attempt remains stable at 61%.
Percentage of African American undergraduates has increased to 49%.

Percentage of economically disadvantaged students enrolled continues to increase. Current
gain is from 74% to 76%.

It is important to note that the average freshmen retention rate for the entire period that UBalt has
had freshmen is 73%. The range is wide: 60%-87%, but this difference is partially due to the
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fluctuation of the small numbers of first-time freshmen. The pandemic has posed multiple
challenges for our diverse student population and the institution continues to monitor student
needs and preferences and implement changes based on this information. In particular, many
students that have expressed strong preference for in-person classes have now shifted to an
online preference.

The percentage of economically disadvantaged student continues to rise, and now exceeds ¥ of
the undergraduate students (76%). Financial assistance and need remain the top issue for our
student population. Ubalt continues to assess its need-based financial aid strategy to support
recruitment and retention. We leverage the Bob Parsons Scholarship Fund for Pell Grant eligible
transfer students who maintain full-time enrollment, a 2.0 cumulative GPA, and Pell Grant
eligibility. This scholarship allows eligible students to complete their degree debt free by
covering the remaining tuition and fees after the Pell Grant is applied. The Sam Rose Scholarship
Fund supports newly admitted full- and part-time undergraduate students with 24 credits, a 2.0
cumulative GPA, and in-state residency status. UBalt continues to offer a Near Completion
Grant for undergraduates within 30 credits of graduation with either no remaining financial aid
eligibility or hardship. Importantly, Ubalt has an extensive incarcerated student program (2"
Chance Pell) that is 41% as large as the regular freshmen class. Merit scholarships are
incremental to need-based aid.

Prompts from the Commission

The Commission requested that institutions respond to two prompts. The prompts and responses
are below.

1. Identifving Long-term Equity Gaps:

a. What are the largest long-term equity gaps that exist in student access, success, and
innovation in your institution?

The primary measure of our student equity gap is the graduation rate difference between
African American students and all students'. The University recognizes that significant
differences exist as evidenced by entering student demographics, including differing rates of Pell
grant percipiency and college preparatory curricula. The University has been engaged in
continuing efforts to narrow these gaps, and notable progress has been achieved in the most
recent year. The University has done so by targeting programs specifically for change in the
delivery of instruction coupled with identifying and meeting the academic needs of the student
body. Graduation rates for African American students has nearly returned to pre-pandemic
levels. This is not yet the case for all students, as these graduation rates remain at levels incurred
during the pandemic. This has resulted in the graduation for African Americans (35%)
exceeding that of all students (33%).

We expect, however, the graduation rates of all students to begin to return to pre-pandemic levels
in the forthcoming year, and that a marginal gap of approximately 2 to 4 percentage points is

! The comparison of group of African American students and all students follows the guidance provided by the University
System of Maryland.
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possible, but such small margins cannot be forecasted, and higher performance by the African-
American student group remains a distinct possibility.

b. How are these equity gaps uncovered/discovered/identified at your institution and how
are they shared with your community?

The University monitors via data reports and dashboards the equity gaps in regard to retention,
DFW/CFW rates, academic probation, attrition, and graduation rates. These are disaggregated by
time status, admission type, race, sex, Pell Status, Subsidized Stafford Loans, as well as by
academic major. These are part of the University’s regular reporting or specific, targeted
analysis. In particular, the tracing of DFW/CFW grades is of primary importance for
intervention, as many of these other metrics are backward looking. The DFW rates allow early
identification of student academic difficulties and provide opportunity for forward-looking
intervention. This may involve curriculum redesign or targeted resources to a particular
curriculum of instruction. The distribution of the reports includes the academic deans, student
success leadership, and the members of the Office of the Provost. This allows broad sharing and
discussion across the academic disciplines. This is applicable at both the undergraduate and
graduate level, and proceeds from the academic deans through the level of the individual
program directors and faculty.

c.  What interventions have been implemented to eliminate these gaps?

UBalt continues to use direct and indirect measures, including student feedback, to develop and
enhance initiatives focused on student success. UBalt continuously assesses the impact of the
pandemic as well as course and service modality. UBalt has operated in a hybrid fashion over the
past year and continues to do so. Some initiatives and examples are below.

1. Expanded Embedded Peer-Support Programs: An additional $40K funding from the
Department of Education PBI program has supported an increase in embedded tutoring
services, UBalt’s context-appropriate supplemental-instruction model of tutoring for
traditionally challenging courses. Embedded programs include:

a. Embedded tutoring with regular review sessions in quantitative courses including
accounting, psychology research methods, and operations research

b. Coaching in the First-Year Seminar

c. Writing Fellows in writing-intensive courses.

2. Enhanced Mental Health and Wellness Resources: Our Student Assistance Program
(SAP) is designed to provide students with an easily accessible, safe and confidential
means to assist with issues that may interfere with school, work or family responsibilities
24/7 365 days a year. UBalt’s Clinical Case Manager provides on-campus threat
monitoring, assessment and response when needed and serves as the on-campus triage
resource. Due to an increase in referrals and usage, in spring of 2023 the University
approved an additional full-time Case Manager for Student Health position who focuses
on supporting case management services as well as developing a more robust set of
health-related programming and initiatives. The institution continued with its
implementation of Mental Health First Aid. During AY22-23.the Office of Student
Support partnered with the Office of Human Resources and the Center for Excellence in

81



Learning, Teaching and Technology to offer up to 60 staff and faculty the training
annually in addition to the student focused trainings that had already been implemented.

Expanded Mandatory Milestone Advising Initiative to Graduate Students: This
initiative requires students to see an advisor at distinct and critical times in their academic
careers (45, 60, and 90 credits). Specific advising syllabi are used at each touch point
and include topics such as academic progression, support services, career and internship
opportunities, financial aid and graduate school preparation. In fall 2022, this initiative
expanded from all undergraduates to include graduate students in specific programs.

. Expanded Use of Open Educational Resources (OER): In 2023, The University

received a $10,000 Hewlett Foundation grant through The Driving OER Sustainability
for Student Success (DOERS3) Collaborative that focuses on supporting student success
by promoting free, and customizable OER. The grant focuses on implementing OER to
achieve equity and student success. Additionally, the university continues to utilize funds
provided by the Predominately Black Institution (PBI) grant to decrease textbook costs
for students by increasing the number of courses with free or low-cost text options.

Continued to Implement the Grant for Primarily Black Institutions (PBI) and
Student Success: Secured $250,000 per year for five years to support undergraduate
student success. Two positions were hired: one to recruit students and another to support
them once on campus. In addition, grant dollars are also funding Open Educational
Resources (OER), embedded tutors, and software to support students learning in the field
of accounting. Implemented a series of transfer student success seminars and student
gatherings to create a sense of belonging at the University.

Enhanced Credit for Prior Learning Processes: A course was developed to allow
students to build a portfolio of work products and documented experiences to be
reviewed by faculty to earn credit with the goal being to shorten the degree completion
time (course proposal to be submitted in fall 2023 but groundwork completed last
academic year).

Planned Expansion of Salesforce Advisor Link (SAL) and the Student Success Hub:
In spring 2021, UBalt implemented SAL, a software platform that focuses on advisor and
student success engagement. Students can interact with their academic advisors to make
advising appointments, review and handle academic to-do items, and learn more about
their Student Success Team. This is UBalt’s primary student communication platform
and system of engagement. Planning for other offices to be incorporated into the platform
to improve engagement and communication has begun. Records, Bursar, Financial Aid,
and Career and Internship Offices will be incorporated into the platform in AY23-24.

Developed Additional Student Online Learning Preparedness Resources: UBalt
Ready was launched in August 2023 to replace the pandemic-generated Student
Quickstart tool. UBalt Ready consists of modules including student preparedness for all
modes of learning, information focused on first-gen student success such as Growth
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Mindset and the ‘hidden curriculum,’ educational technology and campus resources, and
engagement and belonging modules to integrate freshmen and transfer populations to
UBalt campus culture.

9. Engaged a Task Force to Assess Challenging Courses: A new taskforce convened in
2023 with renewed focus on developing multi-year data analysis of D/F/W (C/F/W for
grad courses). Longitudinal data pre- and post-pandemic with a focus on modality
provides insight into changes in previously established patterns with grade distribution
and what constitutes a challenging course. Task force goals include identifying
appropriate interventions at the course and program level, whether through curriculum
redesign, changes to pedagogy, faculty development, or increased academic support.

10. Enhanced Curriculum Support in Challenging Topics: Academic support units
developed instructional offerings to address changes in course requirements. As several
programs have adopted Python programming language requirements in courses, students
have struggled to master this new material which has not traditionally been part of
academic support. Workshop development and updating for Python, Excel stats, statistics
(Lumen), SPSS, and other quantitative tools/platforms are all part of an ongoing effort to
increase student success by monitoring student workload requirements, particularly in
quantitative courses which introduce regularly new learning platforms.

11. Enhanced Messaging Regarding the Basic Needs Virtual Resource Center: The
focus of the Basic Needs Virtual Resource Center is to provide students a one-stop virtual
support for basic and emergency needs. Important resources such as the Campus Pantry,
Career Closet, Student Emergency Assistance Fund, and the Student Assistance Program
are featured. Additionally, a Basic Needs Advisory Council has been established to
ensure greater communication and research sharing amongst the individual offices that
play a role in supporting students basic needs. Amongst the topics currently being
discussed by this group are cross training and a more streamlined intake process to better
connect students with the web of resources available to them.

12. Enhanced Opportunities for Students to Engage in Paid Internships: New and/or
enhanced programs provided by the Schaefer Center for Public Policy, the University’s
Career and Internship Center, and individual Schools/Colleges afforded more students the
opportunity to engage in paid internships. These programs are expected to grow over the
next year.

1. Measuring Equity Gaps:

a. How has your institution used disaggregated data to identify equity gaps in students’
educational opportunities and outcomes?

Following the identification of possible equity gaps as in Question 1 above, this information is
used to drill down to individual student outcomes. This involves review of the original admission
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record—of strength and weakness in college preparation. If a student has not returned to the
University, submission of student record is made to the National Student Clearing House for
identification of possible transfer to another higher education institution. Follow-up also occurs
to see if the student was academically successful and graduated from the transfer institution. An
examination of the student’s coursework follows. How did the student’s grades compare to the
other grades in the class, were there Early Alerts submitted and addressed, and were these
students on the radar of the CARE Team (students of concern)? Individual advising discussions
that focus on interventions and connections to resources occur. In particular, the University looks
to see the extent to which academic or financial holds may be addressed. The University
regularly monitors each term for courses in which students are having exceptional difficulty and
advises for remediation. Moreover, the student’s record can be disaggregated down to the level
of high school preparation, success or failure in specific academic disciplines, and use or non-use
of academic resources.

b.  What stakeholder engagement (students, faculty, staff, etc.) is used to collect and review this data?

The primary stakeholders are the faculty, the program directors, the assistant & associate deans, the
College Dean, and the Office of the Provost. These are integrally related to the work in the Division of
Student Success and Support Services which has primary responsibility in the provision of services as
well as the Office of Institutional Research which provides analytical support. Moreover, the University
utilized a retention and graduation dashboard to facilitate the availability of retention and graduation data.
The Office of Provost provides the overarching review and direction on the engagement and intervention
efforts.

¢. Does your institution set goals/benchmarks in regard to the elimination of equity gaps?

The University’s goal is to eliminate the equity gaps. As overviewed in question 1, this must be an
integral and progressive goal. This is reflected in the University goals and objectives as provided in the
MFR data templates. As highlighted above, the University has been successful in obtaining equitable
outcomes in student graduation; however, this must be kept in context of working to raise both the
African-American and the all student groups to higher benchmark levels. In this regard, we benchmark
against USM institutions as well our competitor peer Instituions.

d. If'so, what steps does your institution take to ensure accountability in meeting the established
goals/benchmarks of equity?

Accountability in meeting the established goals/benchmarks of equity is an integral part of the academic
and administrative performance review process. Individual staff members are to address performance on
meeting goals, explicate the current status, make recommendations for changes in program to enhance
obtainment of goals. More integrally, the university’s staff members work to promote and make
requirements on partner staff in the advancement of goals. Co-accountability is integral to making
progress. Efforts cannot be made at cross-purposes, and increasing student success is a University-wide
responsibility.



USM - University of Baltimore

MISSION

The University of Baltimore (UB) provides innovative education in business, public affairs, the applied liberal arts and sciences, and law to serve the needs of a diverse population in an
urban setting. A public university, UB offers excellent teaching and a supportive community for undergraduate, graduate and professional students in an environment distinguished by
academic research and public service. The University makes excellence accessible to traditional and nontraditional students motivated by professional advancement and civic awareness;
establishes a foundation for lifelong learning, personal development, and social responsibility; combines theory and practice to create meaningful, real-world solutions to 21st-century
urban challenges; and is an anchor institution, regional steward and integral partner in the culture, commerce, and future development of Baltimore and the region.

The University of Baltimore is a leader in the development and dissemination of knowledge in the applied disciplines that form the core of its academic programs. Any qualified
Marylander has access to UB’s academic programs and services without regard to geographic location, economic means, or other limiting circumstances. UB’s students are highly satisfied
with their preparation for productive professional lives. The University maintains a lifelong relationship with its graduates and continues to meet their educational needs in a rapidly

changing world. Maryland’s businesses, governments, and not-for-profit organizations value UB’s talents. UB is a major contributor to sustaining mid-town Baltimore as a flourishing
urban environment.

KEY GOALS, OBJECTIVES, AND PERFORMANCE MEASURES

Goal 1. The University of Baltimore will enhance the quality of learning, teaching, and research.

Obj. 1.1 Through 2025, maintain the percentage of UB graduates employed in their field one year after graduation at a level equal to or greater than 90 percent.
Obj. 1.2 By 2025, increase to 70 percent or greater first-time attempt passage rate on the Maryland Bar examination.

Obj. 1.3 Increase the percentage of students earning credits in at least one learning activity outside the traditional classroom to 75 percent or greater by 2025.
Obj. 1.4 Increase the second-year retention rate of all students to 72 percent and African-American students to 67 percent or greater by 2025.

Obj. 1.5 Increase the percentage of students satisfied with educational preparation for employment to 90 percent, and maintain the percentage of students satisfied with
educational preparation for graduate or professional school at least at 95 percent through 2025.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
! Percentage of graduates employed one year after graduation
(triennial survey) N/A N/A N/A N/A N/A N/A N/A
| UB law graduates who pass the Bar exam on first attempt 65.8% 73.2% 73.6% 69.6% 60.9% 67.0% 70.0%
Students earning credits outside of traditional classroom 62.8% 100.0% 58.9% 74.4%, 72.0% 72.0% 72.0%
Second-year retention rate at UB (or another public university in
Maryland): All students 76.6% 86.8% 77.5% 67.7% 60.0% 65.0% 72.0%
Second-year retention rate at UB (or another public university in
Maryland): African-American students 76.9% 85.0% 80.0% 57.7% 48.0% 62.0% 67.0%
'[ Student satisfaction with education received for employment
(triennial survey) N/A N/A N/A N/A N/A N/A N/A
'[ Student satisfaction with education received for graduate or
professional school (triennial sutrvey) N/A N/A N/A N/A N/A N/A N/A
R30B28
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USM - University of Baltimore

Obj. 1.6 Annually, UB will exceed the national benchmark six-year graduation rate for similar selective institutions of first-time, full-time degree secking undergraduate students
and African-American students.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Six-year graduation rate from UB (or another public university in
Maryland): All students 372%  411%  33.6%  380%  33.3%  40.0%  42.0%
Six-year graduation rate from UB (or another public university in
Maryland): African-American students 38.8% 39.9% 25.9% 26.7% 34.6% 36.0% 40.0%

Goal 2. The University of Baltimore will increase student enrollment in response to State and regional demand.

Obj. 2.1 By fiscal year 2025, maintain the current percentage of minority-student graduates to 55%-60% of total graduates. Maintain the percentage of African-American
undergraduates at approximately 50 percent, and maintain the percentage of economically disadvantaged students at 75 percent or greater.

Obj. 2.2 Through 2025, maintain the percentage of UB STEM (science, technology, engineering, mathematics) graduates employed in Maryland at 90 percent or greater.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.

Percentage of minority students, including African Americans,

who graduate from UB 49% 52% 54% 56% 56% 58% 60%

Percentage of African-American undergraduates 46.8% 46.8% 46.7% 47.8% 49.1% 50.0% 50.0%

Percentage of economically disadvantaged students 73.9% 71.1% 70.2% 74.2% 76.3% 75.0% 75.0%
'| Percentage of STEM graduates employed in Maryland (triennial

survey) N/A N/A N/A N/A N/A N/A N/A

Goal 3. The University of Baltimore meets community, business, government, and not-for-profit needs in the Baltimore metropolitan area and Maryland.

Obj. 3.1 Increase UB’s entrepreneurial revenues to 7 percent a year or greater over 2022 levels through 2025 and maintain the percentage of research dollars coming from
federal sources to no less than 30 percent or greater by 2025.

Performance Measures 2019 Act. 2020 Act. 2021 Act. 2022 Act. 2023 Act. 2024 Est. 2025 Est.
Entrepreneurial revenues per year $255,362  $105,483 $7,870 $7,155 $27,045 $7,497 $7,698
Number of federal awards 7 6 7 7 6 6 6
Percentage of research dollars from federal sources 56.0% 60.0% 54.0% 53.0% 42.4% 30.0% 30.0%

NOTES

! The triennial survey is no longer in use.

22022 data is estimated because it is reported on a calendar year basis.

R30B28
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UNIVERSITY OF MARYLAND, BALTIMORE

MISSION

To improve the human condition and serve the public good of Maryland and society at-large
through education, research, clinical care and service.

INSTITUTIONAL ASSESSMENT
INSTITUTIONAL IDENTITY:

The University of Maryland, Baltimore (UMB) is the State’s public academic health and law
university devoted to professional and graduate education, research, patient care, and public
service. UMB is largely funded by entrepreneurial activity, particularly sponsored research and
patient care. Because of its mission and funding sources UMB faces unique challenges and
opportunities, especially due to disruptions in clinical practice revenue due to the COVID-19 and
possible future pandemics. Simply stated, the University of Maryland, Baltimore’s mission is to
improve the human condition and serve the public good of Maryland and society at-large through
education, research, clinical care and service.

MARYLAND STATE PLAN FOR POSTSECONDARY EDUCATION:

Each goal and related objective(s) within the University of Maryland, Baltimore Managing for
Results plan addresses one or more of the strategies articulated in the 2017 - 2021 Maryland
State Plan for Postsecondary Education. The linkages between the eleven State Plan strategies
and the University of Maryland, Baltimore’s MFR objectives are identified in the Institutional
Assessment.

SIGNIFICANT TRENDS:

Students and Employees: UMB represents ‘highest education’ in Maryland. All of the state’s
baccalaureate institutions, public and private, serve as feeder schools. As might be expected
given the nature of the institution, UMB students across all of the schools and disciplines are at
the very top of their respective fields of undergraduate study. Students also remain through
graduation (UMB’s graduation rate is the highest in Maryland) and go on to prestigious
employment, residencies or post-doctoral fellowships.

Enrollment in fall 2023 was 6,753, a decrease of 178 or 2.6% compared to the previous year’s
6,931. Compared to the previous fall, increased enrollments occurred in undergraduate Nursing,
the master’s program in Diversity, Equity and Inclusion Leadership, and doctoral programs in
pharmacy. Decreases occurred in master’s programs in Medical Cannabis Science and
Therapeutics, Cybersecurity Law, and Homeland Security and Crisis Management Law.
Enrollments also decreased in the Master of Social Work program, and professional doctoral
programs in Nursing Practice and Pharmacy.

87



Graduate and professional students account for 85% of campus enrollment. The enrollment of
African — American students is 20% of the student body. There were 8,042 employees in fall
2022 of whom 798 were graduate assistants and post-doctoral fellows. Compared to the
previous year, the number of faculty and staff increased 2.4%.

Revenues: Total campus revenues increased from $375.8 million in fiscal year 1997 to $1,494.9
million in fiscal year 2024, an average of 5.2% per year. The average annual increase in State
general funds and Higher Education Investment Funds (HEIF) over the same period was only
4.3%. As aresult, these state appropriations represent 23% of overall revenues for fiscal year
2024. Based on the fiscal year 2023 appropriation, UMB was funded at approximately 77% of
its funding guidelines, below the public higher institution average of 83%.

In most programs, resident tuition and fees increased 2% or less for fiscal year 2024, and overall
tuition and fee revenues constitute only 11% of the total budget. Contract, grant and clinical
revenues account for 44% of the UMB budget. Although the campus has been very aggressive
and successful in its ability to attract additional grants and contracts, revenues from grants and
contracts and tuition and fees will not be enough to address the campus’ fiscal imperatives.
UMB has a relatively small student body and cannot meet fiscal obligations through increased
tuition revenue. Meeting the obligations using other revenue sources is unsatisfactory because
grants and contracts are variable, are restricted in nature, and largely cannot be used to address
the basic funding needs of the campus. As mentioned previously, funding guidelines have
recognized the underlying funding needs of the campus and provide a clear indication that
additional State general fund support is needed for UMB to retain top ranked status as a public
research university.

INSTITUTIONAL ASSESSMENT:

Goal 1 — Enhance UMB’s standing as a major contributor to Maryland’s highly qualified
health, legal, and human services workforce and position UMB as a university of research
strength, innovation, and entrepreneurship and that is “open for business” with the
business community.

Objective 1.1 — Through fiscal year 2024 increase or maintain the number of undergraduate
nursing, professional practice doctorate and professional master’s graduates at a level at least
equal to the 2019 level of 1,363. State Plan Strategy 8

The total number of graduates from these combined programs was unchanged for 2023. Growth
in the production of undergraduate nursing and professional master’s programs was offset by a
decline in the production of professional practice graduates. UMB is uniquely positioned to
increase graduate enrollment and thus educate more faculty and research scientists for the
nursing schools in the University System of Maryland and the State. In addition to a continued
commitment to providing undergraduate nursing education at the Universities at Shady Grove,
UMB now enrolls and educates professional doctoral nursing, professional pharmacy master’s,
social work, and dental hygiene students at the Montgomery County location.
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Objective 1.2 — Increase total research and development (R&D) expenditures for UMCP and
UMB reported by the National Science Foundation (NSF) from $1,016 million reported in FY
2019 to $1,187 million in FY 2024. State Plan Strategy 10

As part of the Strategic Partnership formed between the University of Maryland, Baltimore and
the University of Maryland, Baltimore, beginning in FY 2019, expenditures reported to the
National Science Foundation through the Higher Education Research and Development Survey
were combined to reflect the true standing of these institutions as leading public research
universities. As of fiscal year 2023, these combined expenditures of 1,228 million exceed the
fiscal year 2024 objective.

Objective 1.3 — Through fiscal year 2024 produce and protect intellectual property, retain
copyright, and transfer university technologies at a level appropriate to mission by increasing
cumulative active licenses / options, disclosures received, and new patent applications filed
above 2019 levels. State Plan Strategies 8, 10

The performance indicators supporting this objective are taken from UMB’s responses to the
annual licensing survey conducted by the Association of University Technology Managers. The
number of cumulative active licenses and options issued, disclosures received and new patent
applications filed for fiscal year 2023 are below the range of previously reported activity.

A primary strategy underway to improve performance in technology transfer is University of
Maryland Ventures, a new joint effort between UMB and UMCP. The program called for the
two schools to create teams of individuals to help both schools increase the commercialization of
their research programs. The teams focus on developing and refining ideas for boosting
intellectual property, patent submission, technology transfer and community outreach efforts for
university researchers. University of Maryland Ventures also helps UMB realize greater returns
in the technology transfer market by streamlining the licensing process, which has been a barrier
to entry not easily navigated by local technology companies.

Objective 1.4 — Through fiscal year 2024 increase or maintain nationally recognized
memberships and awards to UMB faculty at a level at least equal to the 2019 level of 11. State
Plan Strategy 9

Data for this indicator are taken from the report, The Top American Research Universities,
prepared by the Lombardi Program on Measuring University Performance. A new annual report
has not been released as of September 2023. At 12, the number of UMB faculty with National
Academy memberships or nationally recognized awards reported for 2022 was below the level
reported for 2020 but remains above the 2019 benchmark.

Goal 2 - Develop students who demonstrate personal, professional and social responsibility
and who acquire the skills and experiences needed to succeed at UMB, in the community,
and in their chosen professions after graduation and enhance UMB’s commitment to
students through its mission of teaching and learning excellence by providing the
infrastructure for the advancement of scholarly and pedagogically-sound teaching.
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Objective 2.1 — Through fiscal year 2024 maintain a minimum 90 percent graduation rate within
150 percent of time to degree for each principal professional program. State Plan Strategies 4, 5,
6

The success rate of students enrolled in the principal professional programs at UMB is uniformly
high, although the day law, pharmacy, and social work programs reported rates below 90% for
2023.

Objective 2.2 — Through fiscal year 2024 maintain a first-time licensure exam pass rate for each
principal professional program of at least 95 percent. State Plan Strategy 7

The licensure exam pass rate for first time test takers ranges between 79% and 100% for 2023.
Graduates across five programs achieved an improvement in the pass rate for their respective
licensing exams.

Objective 2.3 — Through fiscal year 2024 maintain an average debt of graduating students not
exceeding the 2019 level. State Plan Strategies 2, 3

The continued lack of State funded grant and scholarship assistance continues to force many
graduate and professional students to finance a significant share of their cost of education. UMB
continues to be committed to increasing funding for institutional grants and scholarships at a rate
no less than the increase in tuition. Three programs reported lower average graduating student
debt for 2023 compared to the previous year.

Tuition affordability is very much a concern at the University. UMB doesn’t benefit from
enrollment initiatives that provide state support in lieu of tuition increases for undergraduate in-
state students. Graduate and professional students comprise a considerable share of enrollment,
so UMB receives negligible tuition replacement funds.

Objective 2.4 — Through fiscal year 2024 increase the enrollment of students educated entirely
online compared to 2019 levels. State Plan Strategy 9

UMB has been rapidly expanding the number of degree and certificate programs delivered
entirely online as well as the number of courses delivered online for traditional programs,
resulting in continued increases in this indicator. In 2020 almost 24 percent of students were
educated entirely online during the fall semester based on documented instructional modality.
Online instruction remained high in 2021 due to a continued reliance on temporary arrangements
necessitated by the COVID-19 pandemic but returned to pre-pandemic levels for 2022. Data for
2023 is not yet available.

Objective 2.5 — Through fiscal year 2024 maintain high rates of graduate employment and
educational satisfaction compared to 2019. State Plan Strategies 7, 8

UMB has conducted a survey of recent graduates from its three undergraduate programs every
three years as initiated by the Maryland Higher Education Commission. Survey results for 2023
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indicated a higher employment rate (100%) and a lower satisfaction level with education (68%)
compared to 2020. The survey will next be conducted in 2026.

Goal 3 — Position UMB as the model for meaningful collaboration in education and
research in healthcare and human services with other institutions in the USM and the state.

Objective 3.1 — Through fiscal year 2024 increase enrollments in joint professional programs and
programs at regional education centers compared to 2019 levels. State Plan Strategies 4, 6

The University of Maryland, Baltimore has substantially increased enrollment at The
Universities at Shady Grove, averaging close to 1,000 students in the fall semester since 2020.
In fall 2019 the School of Pharmacy launched a new Master of Science in Medical Cannabis
Science and Therapeutics to provide students with the knowledge and skills needed to support
patients and the medical cannabis industry, add to existing research in the field, and develop
well-informed medical cannabis policy. Enrollments in undergraduate and doctoral nursing
programs remain strong, reaching 475 headcount for fall 2023.

Goal 4 — Leverage UMB’s standing as a Baltimore City anchor institution to provide its
surrounding communities with meaningful and sustainable educational, employment, and
economic opportunities that serve as a catalyst for individual and community
empowerment.

Objective 4.1 — Through fiscal year 2024, increase the Days of Service for UMB employees
through UMB Supports Maryland Unites compared to the level reported for 2019. State Plan

Strategy 8

In July 2015 the University System of Maryland Chancellor affirmed the system’s participation
in Governor Larry Hogan’s Maryland Unites: Day of Service campaign. The campaign allows
USM employees to use four hours of paid leave to contribute their service to a non-profit
organization of their choice. UMB identified several coordinated service projects to which
employees may contribute their time, but eligible employees are free to volunteer with any
accredited nonprofit organization in Maryland. Data is not available for this initiative.

Objective 4.2 — Through fiscal year 2024, increase the number of days that faculty spend in
public service with Maryland’s governments, businesses, schools, and communities compared to
the level reported for 2019. State Plan Strategies 8, 9, 10

A core cadre of UMB faculty has and will continue to pursue public service as its primary
mission. Reported days in public service has been maintained at 10.2 per faculty member for
fiscal year 2023 after averaging 9.4 days per faculty member from 2019 to 2021.

Goal 5 — Continue to develop a culture of giving at UMB that supports the strategic needs
of the university and its schools.

Objective 5.1 — By fiscal year 2024 attain annual campaign goal of $88.5 million a year. State
Plan Strategy 10
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Objective 5.2 — By fiscal year 2024 increase or maintain combined university endowments from
all sources at a level at least equal to the 2019 level. State Plan Strategy 10

More than $100 million was secured during fiscal year 2018, but perhaps influenced by changes
in tax policies that may have discouraged gifting, only $76.8 million was received for fiscal year
2019. In spite of economic challenges precipitated by the COVID-19 pandemic since 2020,
$95.7 million was raised in fiscal year 2021, increasing to $103.3 million for fiscal year 2022.
Fundraising totals attained for fiscal year 2023 are substantially less, but still exceed 2019 levels.

Growth in the combined endowments from the Common Trust, the UMB Foundation, the UM
Foundation and the Trustees of the Endowment has been robust since fiscal year 2015. Since
then, UMB sustained six years on a solid footing, and realized a remarkable 22.8% gain for fiscal
year 2021. Fiscal year 2022 endowments increased another 5.2% to $613.6 million but
contracted by 1% for fiscal year 2023. Through these times, UMB’s endowments have fared
better than those at many other higher education institutions. Future investment strategies will
be carefully considered to limit the downside potential of subsequent economic aberrations.
Nonetheless, due to unpredictable economic conditions future investment returns may
substantially vary from projections.

Goal 6 — Position UMB internally and externally as an excellently managed university,
utilizing best business practices to achieve greater efficiency and effectiveness and
managing its resources for the greatest impact on its mission.

Objective 6.1 — Through fiscal year 2024 attain annual cost savings of at least 3% of the total
budget based on enhanced efficiency and effectiveness. State Plan Strategy 8,9, 10

The annual cost savings as a percent of actual budget has ranged between 1.0% and 2.0% over
the period of fiscal year 2016 through fiscal year 2022. Various cost saving strategies
implemented include consolidation of administrative support, improvements in central billing
and credit card processing, reduced documentation redundancy, better training on business
process, policies and systems, and implementation of policies, standards and initiatives for
appropriate information technology service delivery and cost management.

Objective 6.2 — Through fiscal year 2024 decrease or maintain annual operating expenditures per
adjusted full-time equivalent student (FTES) to no more than the level reported for 2019. State
Plan Strategies 9, 10

Annual operating expenditures per adjusted full-time equivalent student ranged between $63,718
and $77,041 before 2021. Strategies to decrease costs include increased delivery of programs
and courses through non-traditional means such as distance education, more efficient utilization
of classroom space, and course redesigns associated with the academic transformation initiative.
Beginning in 2021 a revised approach to allocating expenditures related to pensions and other
postemployment benefits resulted in a substantial increase in the operating expenditures reported
per adjusted full-time equivalent student. Expenditures per student increased 6% for fiscal year
2022 compared to the previous year but are essentially unchanged for fiscal year 2023.
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ADDITIONAL QUESTIONS:

Identifying Long-term Equity Gaps: What are the largest long-term equity gaps that exist
in student access, success, and innovation in your institution? At UMB, long—term equity
gaps may include matriculation vs. admission; higher level (i.e., PhD vs. Masters) degree
programs; participation in mentoring or career development; time to graduation & graduation
rates; and post-graduation job placement. Equity gaps may also include student experience of
climate. Of these, central university administration tracks graduation rates and climate, while
schools and programs track other gaps. Equity gaps may include access and success of students
who are BIPOC, Pell-grant eligible, 1% generation, international, and disabled. The School of
Dentistry notes their gender equity gap has resolved over the past decade. The School of Social
Work notes tuition impacts equity gaps.

How are these equity gaps uncovered/discovered/identified at your institution and how are
they shared with your community? The Office of Institutional Effectiveness, Strategic
Planning, and Assessment (OIESPA) provides student success data: enrollment, persistence, and
pass rates, which are shared with Deans and VPs. Undergraduate graduation rates by racialized
group are available on the OIESPA website; rates for graduate students, the bulk of UMB
students, are available by school upon request. This data reveals gaps in 4-year graduation rates
between those federally defined as “Underrepresented Minorities” or URM (Black/African
American, Latine/Hispanic, and American Indian/Alaska Native) and those defined as “Non-
Underrepresented Minorities” or Non-URM (White, Asian/Asian American, International,
Unknown, and Two or More Races). Graduation rates at 6-year and 8-year marks also reveal
equity gaps.

4-Year Graduation Equity Gaps

School URM Non-URM Difference
Social Work 71.18% 76.69% 5.51%
Pharmacy 86.91% 89.93% 3.01%
Nursing 57.46% 79.48% 22.01%
Medicine 75.17% 84.48% 9.30%
Law 82.71% 84.43% 1.72%
Dentistry 93.75% 92.70% -1.04%
Physical Therapy Program 85.29% 90.78% 5.49%.

Student experience equity gaps w