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Abstract: The aim of this research is to reveal the cognitive structures of secondary school students regarding
the concepts of "good school" and "good teacher". The survey model was used in this study. The data have been
gathered through word association test. The study group of the research consists of 162 secondary school
students studying in two different schools (state-private) in Isparta province between 2022 and 2023. According
to the research result, it has been observed that students mostly associate the concept of good school with clean,
teacher, lesson, student, achievement, environment, and education. On the other hand, the concept of good
teacher is associated with the words polite, lesson, love, entertainment, discipline, and information. It was
revealed that the students made connections between the concepts of good school and good teacher with the
words respect, achievement, discipline, moral, helpful, and student. Finally, when the words associated with the
concepts of good school and good teacher are examined by public and private secondary school students, it is

understood that the cognitive structures of the students in the two school types are similar.
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Introduction

Schools, with their own distinctive goals, are institutions where children can gain experiences about life and
where they can have peaceful and good time. Schools should not be disconnected from life. Life activities
should be integrated with school. Instruction can become regular and consistent if this aim is achieved (Dewey,
2019). One of the factors that make up school culture is the school climate. These two notions can be defined as

overlapping concepts. The aim to create positive school climate should be prioritized, especially considering its
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huge impact on a student’s achievement (MacNeil et al., 2009). Schools have an implicit effect on attitudes of
students. These effects are involved within a hidden curriculum itself. Hidden curriculum is an informal
program which gives implicit messages in the school culture and which influences the moral structures and
attitudes of students (Yiiksel, 2004). Implicit messages, which are a part of school culture, have a mission to
prepare students for social life as well. Hidden curriculum also affects the quality of instruction activities that
are taught at schools. When it has a positive influence on the education process, the attitude of a student towards

his school and teachers becomes positive too (Topgu, 2019).

School climate is a set of features that includes physical and social factors that make schools different from
other institutions and that affects the psychology of a student and a teacher as well (Grazia & Molinari, 2021).
All of these factors that make up school culture play a decisive role in the attitude that a student develops
towards his school and teachers as well. There are many variables that are part of the social variables. When all
of these variables are made possible, there occurs a positive commitment between a student, a teacher and a
school triangle. There is no doubt that everyone who takes part in the education process has a responsibility in
building this commitment (Balci, 1988). In order to be effective, schools set goals that they adopt as a principle.
Some of these aims are to increase the level of success, develop applications by considering individual
differences of students and to provide a suitable learning environment. The schools that fail to accomplish these
goals can be defined as ineffective. Schools should organize both their physical environments and educational
practices by taking into account the cognitive, affective and psychomotor skills of students. Teachers have
responsibilities in organising school and classroom environments. It is the aim and responsibility of a teacher to
create harmonious and productive educational environment (Helvaci, & Aydogan, 2011). An effective teacher
should make a classroom environment suitable for learning experiences, involve students in learning process
with individual and teamwork, constantly improve herself/himself personally and professionally and should also
test students to determine whether their educational activities are efficient enough or not (Seferoglu, 2004). It
should not be assumed that schools and teachers are prepared to develop a single aspect of a student. Providing a
multidimensional learning environment in schools also positively affects a student’s perception of a school and
of a teacher. A good school does not only have a single characteristic. In order for a school to be called good, it
must have more than one quality. Being unifying, integrative and not divisive are among the qualities that
schools should have. Schools that have contemporary values and that are far from dividing students into groups
with stereotypical thoughts as successful or unsuccessful can be defined as good schools that have acquired the
right school culture. Good schools are those which are integrated with students, teachers and management (Ball,
1997).

The performance of the teachers in the education process has also been a determining factor on the effectiveness
of the process. Teachers’ doing their job enthusiastically and playing an encouraging role are effective in
adapting students to the educational process. An effective teacher, along with academic competence, should be
talented, caring, fair, creative and have a good control over a class (Miller, 2012). A teacher, who is one of the
main factors of the education system, is a person who not only conveys information but also has problem-

solving skills, acts consistently and follows the developments in the contemporary world, has a good command
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of the subject area, and prioritizes the learner (Harrison, & Blakemore, 1992, as cited in Yilmaz, & Giiven,
2015, p. 56). Making students active in the process of learning is among the other duties that are given to a
teacher. A multi-learning environment should be created and multiple learning methods and techniques should
be adopted to achieve this. A teacher should not just be a conveyer of information; she/he should also take a
duty as an implementer of what she/he teaches (Dewar, 2002). A teacher’s sense of belonging to her/his
institution reflects on educational process positively. A sense of belonging is directly proportional to the
professional satisfaction of a teacher. The high motivation of a teacher, who has reached professional
satisfaction, also increases his/her performance in the education process. These characteristics of a teacher, who
is highly motivated and who has made his/her profession effective, will also help to create a positive

commitment between a teacher and a student (Giiler et al., 2020).

When the literature is analysed, it is seen that the concepts of good school and good teacher are included in
various studies. In these studies, the adjective ‘effective’ is used as a synonym of the word ‘good’. Although
there are studies involving the concepts of school and teacher (Ada, & Baysal, 2010; Balci, 1988; Can, 2004,
Cobanoglu, 2017; Giiler et al., 2020; Giingér, 2018; Kiziltepe, 2002; Karakelle, 2005; Malikow, 2006; Sahin,
2011; Watkins, & Zhang, 2006), there are no studies that have been carried out to examine secondary school
students' perceptions of good school and good teachers. The aim of this study is to reveal the cognitive

structures of students regarding the concepts of good school and good teacher.

Method

In this study, the cognitive structures of secondary school students regarding the concepts of good school and
good teacher were tried to be explained by using the survey model. The survey model is an approach that aims

to describe an existing situation as it is (Karasar, 2009).

Participants

The study group of the research consists of 163 students studying in 5 (n=48), 6 (n=35), 7 (n=35) and 8th grades
(n=45) in a private and state secondary schools in the city centre of Isparta. Seventy-eight of the participants are

female while the other eighty-five are male.

Data Collection and Analysis

In order to reveal the cognitive structures of the students regarding the concepts determined in the research, the
study data were collected through the word association test (WAT). In word association tests, students are
expected to produce evocative answer words in their minds about key concepts in a certain period of time
(Bahar, & Ozath, 2003). The first page of the word association test includes an instruction along with an

example. Key concepts were arranged in a way that would allow each of them to be on a separate single page
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and written ten times one under the other. The students were given 45 seconds for each concept and expected to
write down the words that they associate with these concepts. At the end of the time, the students were asked to
move on to the next page (Bahar et al., 2008). After having applied the word association tests, concept networks
were created in line/in accordance with the frequencies that emerged and cut-off points were determined. Each

range of the cut-off points were shown by a separate concept network and symbolized with different colors. The

concepts that were in the range of the cut-off points meant that they were repeated as many times as the number

of students in that range (Bahar et al., 2008).

Figure 27. Response sheet of one of the participants

Results

The results collected in the research are presented with concept networks and figures. The frequencies of the
words that emerged in relation to? to the concepts of ‘good school’ and ‘good teacher’ are given in Table 1 and
cut-off range is shown with the concept networks. The words that the students of private and public schools

associated with key concepts are shown in Figure 1-4.

Tablo 1. Frequencies of words produced related to key concepts

R Key words
esponse words
Good school Good teacher
Clean 74 3
Teacher 64 -
Lesson 41 51
Student 34 9
Achievement 29 14
Environment 23 -
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Education 23 6
Entertainment 21 35
Discipline 19 21
Respect 9 17
Polite 9 52
Food 6 -
Information 5 20
Helpful 5 15
Love 4 50
Interest 3 7
Justice 3 9
Special 1 -
Security 1 -
Moral 1 3
Note - 1

The words that the students associated with key concepts the most are given in Table 1. The key concept of
‘good school’ was mostly associated with words ‘clean’ (74), ‘teacher’ (64), ‘lesson’ (41), ‘student’ (34) and
‘achievement’ (29); The key concept of ‘good teacher’ was associated with the words ‘polite’ (52), ‘lesson’
(51), ‘love’ (50), ‘entertainment’ (35) and ‘information’ (20). According to the frequencies in Table 1, four

ranges were determined for the cut-off points. These ranges are shown by the concept networks below.

Good
school

Figure 2. Concept network structured for cut-off point 30 and above

Figure 1 was created for concepts with a cut-off point of 30 and above. As seen in the figure, only a word for the

concept of ‘good school’ was produced by the students. At this stage, no words were produced regarding the

concept of ‘good teacher’.
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Environment Education Discipline
Achievement | Good schoel Ciood teschir
Student Entertainment Information

Figure 3. Concept network structured for cut-off point 20 and 29 range

Figure 2 was created for concepts with a cut-off point between 20 and 29. In this concept network, the words
‘achievement’, ‘environment’, ‘education’, ‘entertainment’ emerged for the concept of ‘good school’; the words
‘discipline’ and ‘information” were produced for the concept of ‘good teacher’. There is no common word that

students associate both with the concepts of ‘good school’ and ‘good teacher’.

. Education
Environment Discipline
- — — Helpful
Entertaintment —f_ Good school Good teacher

H | _LRespect — J Lquommtiml
Student

Achievement

Figure. 4 Concept network structured for cut-off point 10 and 19 range

Figure 3 was created for concepts with a cut-off point between 10 and 19. In this concept network, the word
‘helpful” emerged for the concept of ‘good teacher’. It is seen that the association between key concepts starts at
this stage. As a matter of fact, the association between the key concepts of ‘good school’ and ‘good teacher’ is

established with the words ‘discipline’, ‘respect” and ‘achievement’.

o Special S
Interest
f—_—  Moral }
‘ Education 1
_ ,—Discipline - r‘f\'ote
Faode—ir—T ———Justice —— Good i b
~—| Good school | — ood teacher
Polite IS “——Helpful —t L —Clean
Security —/ ?Enﬂ)rmaiion J-
Laove %_J H % Respect e J |
r
Entertaintment Favhioiant Achievement ‘
Student

Figure 4. Concept network structured for cut-off point 9 and below
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Figure 4 was created for concepts with a cut-off point of 9 and below. The words ‘food’, ‘polite’, ‘security’,
‘love’ emerged for the concept of ‘good school’ while the words ‘note’, ‘clean’ emerged for the concept of
‘good teacher’. At this stage, the words ‘special’, ‘interest’, ‘moral’, ‘justice’, which were associated with both
of the concepts emerged. At this stage, the words ‘education’ and ‘student’, which had previously emerged in
relation to the concept of ‘good school’, were also associated with the concept of ‘good teacher’. In addition, the

word ‘information’ that had emerged in relation to the concept of ‘good teacher’ was associated with the

concept of ‘good teacher’ at this stage.

Good school Good teacher

State School Private School State School

Private School

Teacher(F43) ) Teacher(F21) ——p  Teacher() ——p»  Teacher()

Clean(F36) Y Clean(F38) —p Clean(¥2) —_—P Clean(F1)

Student(F20) ———P  Student(F16) | ———— Student(F5) _—p  Student(F5)
Education(F10) | — 9 Education(F13) ———— Education(F1) __§ Education(Fs)
Polite?) | ——— B PpoliteF2) p Polite(F25) | Polite(F27)

Love(F2) —_— Love(F2) — P Love(F35 ——Pp  Love(Fl5)

Discipline(F14) ——————  pjscipline(Fs) - Discipline(F13) | — P Discipline(F8)

Lesson(F27) S Lesson(F14) » Lesson(F37) — Lesson(F14)

Achievement(F18) _____Jp» Achievement(F11) ______ g Achievement(F6) ———— Achievement(FS)

Entertainment(F8) Entertainment(F13) p [Entertainment(F33)  ———p Entertainment(F2)

Figure 5. Students' answers to key concepts by school type

In Figure 5, the 10 most frequently repeated answer words related to the key concepts of ‘good school’ and
‘good teacher’ gore? the school type are compared and presented. When the cognitive structures of the students
for the concepts of ‘good school’ and ‘good teacher’ are examined according to the school type, it is noticed that

the students studying in public and private secondary schools have similar cognitive structures.

Conclusion, Discussion and Recommendations

In this study, the cognitive structures of secondary school students regarding the concepts of good school and
good teacher were examined. As a result of the research, it was found out that the students associated the
concept of ‘good school’ with answer words such as ‘clean’, ‘teacher’, ‘lesson’, ‘student’, ‘achievement’,
‘environment’, ‘education’, and the key concept of ‘good teacher’ with answer words such as ‘clean’, ‘lesson’,
‘student’, ‘achievement’, ‘education’, ‘entertainment’ and ‘discipline’. The results of the research have shown
that the answer words that students associate with the concepts of ‘good school’ and ‘good teacher’ are
generally positive. This case shows parallelism with the literature. Kuyumcu and Ozsari, (2016) in their
metaphor study, in which they evaluated the perceptions of 5th and 6th grade students in relation to the concepts

of ‘teacher’ and ‘school’, revealed that the general perceptions of the students regarding these concepts were
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positive. Students' associating the key concept of good school with the word success is in line with the study
carried out by Gok¢e and Kahraman (2010). Balci (1988) emphasized the concepts of success, education,

teacher and student while stating the variables that the effective school is associated with.

It has shown that the words discipline, respect, achievement, education, information, student, helpful, justice,
morale, interest, special are common investigating the words associated with the key concepts of good school
and good teacher. The concept of discipline for the student can also be perceived as the student's behavior in
accordance with the school order and taking precautions for all kinds of negative situations (Sarpkaya, 2007).
The fact that students see school administrators and teachers as elements reflecting power and authority may
have evoked the concept of respect and discipline for students. Increasing success is among the main goals of
schools and teachers. It is important to ensure the necessary cooperation between the school administration and
the teachers to create a suitable educational climate for the students and make the students feel that they stand by
in a possible problem that the student may occur (Dds, 2013). The activities organized to increase school
success played a significant role in the emergence of the concept of effective school. Variables of these
activities are school administrators, teachers, students and school climate (Ada, & Akan, 2007). In this study,
with the students’ point of view concepts such as discipline, morale, achievement and respect as the qualities of
a good school and a good teacher was supported by studies in the literature. Building a system of values and
setting norms at school contribute to the moral and cultural attainment of schools. Success appears as an
inevitable product in schools that has a system based on discipline (Sisman, 1997). The fact that school
administrators and teachers, who are a part of effective school culture, are sensitive to students' problems, have
problem-solving skills and empathize with students, will carry both the school and the teacher to a respectable
position in the students’ eyes (Yagiz, 2016). This study demonstrates that students associate the concepts of
good school and good teacher with the concepts of helpful and interest, as they see school administrators and

teachers as supporters in problem solving when they need it in school and in the classroom.

Furthermore, the associations with words such as respect, interest, justice, helpful and moral show that students
correlate school and teachers not only in cognitive but also affective sense. It has been proved that studies on
students' school and teacher perceptions also support this idea. Schools and teachers are not only interested in
the cognitive aspect of the student, they want to develop the student in all aspects with a holistic development
understanding. The teacher's sense of self, goodness and justice are the affective factors that affect the student
(Balci, 2014). The words they associate with the key concepts of good school and good teacher also reflect the
expectations of the students from the school and the teacher. These expectations also constitute the ideal school
and teacher model in the minds of students. The emergence of words such as helpful, interest, respect in the
study showed that students need school and teachers not only academically but also emotionally. A good teacher
is someone who is sensitive to students' social and emotional expectations, respectful of differences and acts
fairly (ilter, 2021). Teachers should set an example for students and the environment with their attitudes and
behaviors. A teacher who draws the framework of justice and equality correctly and acts in accordance with the
adopted moral principles will be accepted as ideal teacher in the eyes of both the student and the environment

(Kulaksizoglu, 1995). Another result of the study is that the perceptions of the students towards the concepts of
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good school and good teacher are similar according to the distinction between private and public school types.
Based on these similarities, it can be confirmed that private school and public school students have similar
cognitive structures.
Based on the results of the research, the following suggestions can be made:
e A similar study can be applied to students at other education levels in order to see the similarities and
differences in students' perceptions of a good school and a good teacher.
e Interviews can be conducted in order to obtain more detailed information about the students'
perceptions of the concepts of good school and good teacher.
e The study was carried out in a private school and a public school in a city center. The working group

can be expanded by including schools in districts and villages in subsequent studies.
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