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ABSTRACT 

The impact of Muslim parents on their daughters’ sports and games in inclusion varies, spanning from 

progressive endorsement due to the physical and social advantages to reservations grounded in traditions 

and religious convictions. This has culminated in limited Muslim female inclusion in sporting events. This 

study explored the inclusion of female Muslim students in sports and games in Islamic schools using a 

qualitative research approach with 20 participants, which include 10 teachers and 10 parents. Concerning 

parents’ and Islamic teachers’ perceptions of Muslim females’ inclusion in sports and games, three core 

thematic areas were revealed: positive influence on character development, school for Important Skills, and 

secret Code for Success, which favourably influences the diverse development of Muslim girls. Numerous 

considerations at individual levels of the Social Ecological Model (SEM) influence parental decisions about 

Muslim female sports inclusion. Individually, parental choices are induced by weighty factors, including 

religious convictions (prayer periods), cultural principles, and modesty concerns. The study further 

unearths how teachers shape the sports climate at the organisational level. The organisation’s endeavours to 

provide inclusive and supportive settings for Muslim female girls are shown in the adaptation of activities, 

deliberate education and awareness promotion, partnership promotion and incorporation of scientific notions 

into sporting events. As sports are seen as important educational instruments for fostering the development 

of Muslim female students, they must be integrated into the curriculum. Stakeholders in the education sector 

must collaborate to guarantee Muslim female students receive a fair opportunity to excel in sports and 

games while respecting their cultural and religious beliefs utilising these synchronised initiatives. 

Keywords: Inclusion, Sports and games, Islamic schools, teachers’ perspectives, Muslim. 

 

INTRODUCTION 

The essential principles of Islam are shared by members of Islamic societies, albeit there is a huge 

dichotomy between members’ perspectives and experiences shaped by a confluence of variables, such as 

family, religion, and the choice to choose private or public expressions of faith. The experiences, 

behaviours, and attitudes of female students in settings like schools that serve the requirements of 

mainstream society are likewise greatly influenced by these overlapping elements (Shongwe, 2023; Benn & 

Pfister, 2013). Problems will occur if educational institutions do not fulfil the needs of Muslim females; they 

are typically related to bodily modesty standards, as if females desire to cover their bodies or desire separate 

sexes when playing sports. 

Zahara (2023) unravelled that their male counterparts’ objectification hampered female students’ identical 

involvement  and  gaining  rewards  in  extracurricular activities.  Several  cultural  and  environmental 
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expectations and perceptions have resulted in a lack of inclusion by female students in sports and physical 

education. Girls are systemically limited and have their dexterities lessened, which is why this issue is 

firmly anchored in an interconnected dynamic of subjugation and dehumanisation. Given Chande (2023), 

the primary goal of the “Islamization of knowledge” project is to exemplify Muslim control over their 

institutions by creating a substitute educational and knowledge-producing framework that acts as a basis for 

re-creating or revitalising Islamic customs to the wide range of issues that Muslims confront in the modern 

world. As noted by Hanifa (1974: 9), “Islam is not a mere belief system, an ideology, or a religion in the 

usual sense in which these words are understood. Rather, it is a total way of life, a complete system 

governing all aspects of man’s existence, both individual and collective. 

Qualitative studies highlight the relentless subtleties Muslim females have in securing their constitutional 

right to exercise and engage in games and sports due to the interplay of various factors (Jiwani & Rail, 

2010; Benn & Pfister, 2013; Zahara, 2023). Benn and Pfister (2013) and Wabuyabo et al. (2015) discovered 

that complicated impacts on PE experiences include demands and behaviours from parent community 

members, coaches, and teachers; sexism; and cultural and religious perspectives and practises. According to 

Dagkas et al. (2011), one critical concern is the absence of sporting venues that are gender-segregated and 

the hijab’s non-recognition as athletic apparel. Zahara (2023) unearths that including female Muslim 

students in sports and competitions is a complex process that requires a sophisticated comprehension of 

cultural, religious, and educational aspects. 

The inclusion of female Muslim students in sports presents intricate complexities, with teachers and parents 

contending with divergent perspectives on inclusivity and traditional values. Teachers’ dispositions are 

influenced by various factors, including dress codes, facilities, and accommodating diverse abilities 

(Chande, 2023; King et al., 2023). Evidence has shown that teachers perceive those traditions and norms as 

preventing girls from participating in physical activities (Abdelghaffar et al., 2019). Furthermore, teachers 

and parents mentioned that although religion promotes PA, culture is not widespread in the community. A 

quantitative study by Duvall et al. (2004) reveals young Muslim females positive views toward their 

participation in sports and games, noting that physical exercise (PE) has an increasing role in leadership 

skills. However, parents do not motivate their daughters to participate due to cultural and religious beliefs.  

Concurrently, the impact of Muslim parents on their daughters’ sports involvement varies, spanning from 

progressive endorsement due to the physical and social advantages to reservations grounded in cultural 

mores and religious convictions. The dilemma lies in striking a delicate equilibrium between religious 

observance and providing a comprehensive education. Parental discussions frequently concern modesty, 

gender roles, and the alignment of specific activities with Islamic tenets (Kolb, 2023; Zahara, 2023). 

Participating in sports has been shown to have several benefits. In particular, sports are linked to several 

favourable psychological consequences for young people, including higher levels of socialisation, 

confidence, leadership abilities, and body image (Balogun-Mwangi et al., 2023; Eime et al., 2013). Studies 

show that participating in sports and games as female Muslim students may help their lives (Zarezadeh & 

Rastegar, 2023). Although creating a sense of belonging in specific groups is a good objective, schools that 

want to start athletic programmes for Islamic groups may encounter more difficulties because of a lack of 

cultural sensitivity. These difficulties include participant engagement or the absence of parental 

collaboration, as well as chances for culturally appropriate sports (Khalil, 2018). Muslim female’s 

approaches are shaped by their devotion to the principles of Islam (Khalil, 2018). As a result, when cultural 

and religious demands are not satisfied, young Muslim females are prevented by their parents from sports 

and gaming environments that are frequently targeted towards the general public (Abdelghaffar et al., 2019; 

Zaman, 1997). 

There is copious research (Shanunu, n.d.; Mohammed et al., 2023; Ayamga, 2019; Gene, 2022; Saavedra, 

2003) on female inclusion in games and sports from a Ghanaian view. However, a knowledge void 
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exists about Muslim female students’ inclusion in these events, particularly from the viewpoints of parents 

and teachers. None of the cited studies has focused on comprehending Muslim parents’ and teachers’ 

perspectives on their daughters’ sports and gaming inclusion. This research gap draws attention to the 

paucity of comprehensive information about the attitudes, convictions, barricades, and driving forces of 

Muslim parents and teachers about Muslim girls’ participation in sports and games (Keaton, 2006). To build 

an accurate understanding of the cultural and religious factors influencing the decisions made by Muslim 

parents and teachers, this gap must be filled. This would thus make it possible to develop up-to-date policies 

and pragmatic actions meant to improve female empowerment and inclusion in Ghanaian sports and 

activities. The present study was to explore Muslim parents’ and teachers’ perceptions and to understand the 

role of teachers in fostering female Muslim students’ participation in sports and games. 

 

CONTEXT IN GHANA 

In Ghana, a particular fusion of cultural, religious, and educational dynamics shapes the setting of the 

inclusion of female Muslim students in sports and games inside Islamic institutions (Mohammed et al., 

2023). To strike a delicate balance between traditional values and the changing ambitions of its youth, 

particularly in education, Ghana, a country with a rich cultural past and a sizeable Muslim minority, must 

make some difficult decisions. Islamic schools significantly shape Muslim students’ educational experiences 

in Ghana. These organisations frequently follow Islamic values and are caught between tradition and 

modernity (Sarbah, 2023). Muslim female students participating in sports and games reflect societal 

developments on a larger scale and pursuing gender equality in Islamic education (Serra et al., 2023). 

Teachers at Ghanaian Islamic schools are challenged with managing these intricate issues (Apau, 2022). 

Teachers’ viewpoints frequently reflect social ideas regarding gender roles and how Muslims are to be 

interpreted. Given the significance of giving female students equal opportunity in sports and games, some 

teachers may support a progressive strategy. They may believe that participating in physical sports helps 

young girls develop self-confidence and collaboration and encourages a healthy lifestyle. Other teachers, on 

the other hand, might find it challenging to balance traditional ideals with the changing requirements of their 

students. Considerations like dress requirements, segregated spaces, and supporting a range of skill levels 

become crucial. In Ghana, where cultural norms may affect how people see what the proper gender roles 

are, teachers may have to strike a difficult balance between encouraging diversity and preserving the 

cultural context in which they work (Sarfo, 2022). 

Muslim parents in Ghana have strong cultural and religious convictions that shape their perspectives. Like 

their counterparts in other areas of the globe, Muslim parents in Ghana have a variety of opinions on 

allowing their girls to participate in sports and games at Islamic schools (Osei-Tutu et al., 2023). Some 

parents could share progressive viewpoints and value their girls’ comprehensive education, which includes 

physical activities. They could recognise the potential usefulness of athletics in teaching virtues like 

perseverance and self-control, reflecting the national emphasis on education as a tool for empowerment. On 

the other hand, other parents could be wary due to cultural customs and interpretations of religious 

principles. Worries about modesty, gender segregation, and the propriety of particular hobbies may 

influence their opinions on their daughters’ involvement in sports. The difficulty for these parents is finding 

a way to honour their cultural and religious beliefs while considering Ghana’s changing educational scene 

(Ginsberg & Glenn, 2020). 

In Ghana, initiatives to promote gender equality are a defining feature of inclusion in education (Afoakwah 

et al., 2023). Recognising the transformational effect that girls’ education may have on communities, the 

government and other non-governmental organisations have been actively involved in projects to promote 

girls’ education. To remove obstacles and empower young girls within the context of Islamic education, the 

inclusion of Muslim female students in sports and games is in line with these more general objectives. 
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Muslim female students’ inclusion in sports and games at Ghanaian Islamic schools in a complex interaction 

of culture, religion, and education. The discussion of gender roles in society as a whole and the changing 

ambitions of young people are reflected in it (De Welde & Stepnick, 2023). The involvement of female 

students in athletics becomes a sign of empowerment as Ghana continues to strike a careful balance between 

tradition and advancement, producing a more inclusive and enjoyable educational experience for everyone 

(Quainoo, 2021). 

The Social Ecological Model (SEM) 

The SEM is an extensive theory that explores social, interpersonal, communal, and personal elements that 

trigger human conduct (Vest et al., 2023). The model has been applied in many fields, including education, 

public health, environment science, community development research, psychology, behavioural sciences,  

etc. The social-ecological model assumes that organisational variables, social variables, government 

regulations, intrapersonal elements, and interpersonal dynamics influence or determine students’ physical 

activity involvement behaviour. According to the SEM, a person belongs to an ecological framework. 

Muslim women’s involvement in sports and games is based on how they interact with their surroundings 

and other people (Sallis et al., 2001). The SEM is predicated on the idea that the most plausible explanation 

for PA involvement will come from a confluence of cultural, physical, and individual environmental 

variables (Glanz et al., 2015). 

Using this framework, investigators can delve into the dynamic elements that influence Muslim female 

students’ participation in sports and games. It helps explore parents’ and teachers’ personal ideas, attitudes, 

and opinions of female Muslim students’ participation in sports and activities on an individual basis. At the 

interpersonal level, it is evident that teachers, students, and parents’ interactions significantly impact the 

inclusion of Muslim female students in sports (Abdelghaffar et al., 2019; Zhang et al., 2012; Pawlowski et 

al., 2014; Tesler et al., 2019; Wilk et al., 2018). It suggests that at the interpersonal and organisational level, 

support from parents and teachers can determine Muslim female participation in sports and games (Hu et al., 

2021). Teachers are an element of social surroundings and can challenge or reinforce cultural norms because 

they influence students’ lives. The negotiation of cultural and religious concerns that affect choices of 

whether they should allow female students to participate in sports is also influenced by interactions between 

instructors and parents. Teachers might have a variety of viewpoints within the educational system, affected 

by their own personal beliefs, educational philosophies, and knowledge of Islamic teachings. Others may 

lean towards more conservative ideas, considering conventional norms and interpretations. At the same 

time, some may connect with progressive views, stressing the significance of gender inclusion in sports for 

the overall development of female students (Zahara, 2023). 

The Mampong Municipality’s Islamic schools’ institutional variables comprise a separate SEM layer (Iftach 

& Shapira-Lishchinsky, 2023). The rules, procedures, and educational philosophies established by these 

institutions significantly impact the prospects for female Muslim students in terms of sports and games (Hu 

et al., 2021). The inclusion agenda may be explored concerning how institutional structures may help or 

hinder it using the SEM framework. The institutional environment is influenced by factors including having 

access to suitable facilities, implementing an accessible curriculum, and having supporting policies in place. 

The SEM’s social level includes the Mampong Municipality’s more extensive cultural and religious scene. 

Influential elements concerning gender roles include cultural conventions, spiritual perspectives, and more 

considerable societal expectations (Purnomo & Subagus, 2023). The SEM enables an analysis of how social 

norms may support or contradict the objectives of gender inclusion in sports within Islamic schools (Bahrun 

et al., 2023). 

Employing the Social Ecological Model to the issue of Muslim female students participating in sports and 

games in the Mampong Municipality, we acquire a thorough knowledge of the interrelated layers that 

influence viewpoints and judgements. This theoretical framework offers a comprehensive lens to examine 
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the intricate relationships between Muslim parents, teachers, and the institutional and cultural surroundings 

(Farzaneh et al., 2021). The SEM supports us as we make our way through this complex environment by 

pointing out potential intervention spots and suggesting tactics for fostering a more welcoming atmosphere 

consistent with Islamic teachings and the changing educational demands of female Muslim students in 

Mampong Municipality. 

 

METHODS 

Study Population and Sample Technique 

Using a research population of 20 participants chosen through purposive sampling, the study on including 

female Muslim students in sports and games at Islamic schools in Mampong Municipality was a targeted 

approach. The approach attempted to collect rich and varied opinions from teachers and Muslim parents. It 

combined in-depth interviews and focus group discussions to thoroughly investigate their ideas on gender 

inclusion in the educational context (Zahara, 2023). 

Using a purposeful sample strategy, participants offered insightful analysis of the inclusion discourse were 

carefully picked. Ten (10) teachers from different Islamic schools in the Mampong Municipality 

participated in this study, including ten (10) Muslim parents whose wards attend Islamic Schools in the 

Municipality. The participants’ viewpoints, experiences, and roles concerning the inclusion of female 

Muslim students in sports and games were considered to determine the sample criteria. Ten one-on-one, in- 

depth interviews were conducted with ten teachers and ten Muslim parents. The semi-structured interviews 

were dived into the individual perspectives on the inclusion of female students in sports and games that 

shaped their experiences, beliefs, and motives. Parents’ expectations and worries were probed, and teachers 

were interviewed about how they helped or hindered inclusion. Two focus groups were organised, one with 

the five teachers and the other with the five Muslim parents. Focus groups offer a lively environment for 

members to express and verify their viewpoints, promoting conversation and revealing recurring themes. 

These conversations focused on how interpersonal interactions, institutional considerations, and cultural 

influences affect the inclusion of female Muslim students in sports and games. 

 

ETHICAL CONSIDERATIONS 

Informed permission, participant anonymity, and cultural sensitivity were guaranteed by the study’s 

adherence to ethical standards. The research goal was explained to the participants, and their names were 

kept private when the results were reported. Ethical concerns took precedence throughout the data 

production process (Dubey et al., 2019). All participants provided informed consent, and measures were 

made to maintain confidentiality and cultural sensitivity. Participants were informed of the study’s goal, and 

their names were kept confidential when the results were reported. As a result, a reliable technique for 

gathering information about the inclusion of female Muslim students in sports and games was offered by the 

combination of interviews and focus group discussions in Mampong Municipality. This method allowed for 

a thorough examination of both individual and group ideas, which helped to develop a nuanced knowledge 

of the various causes affecting the opinions of teachers and Muslim parents in the region’s Islamic schools.  

 

DATA ANALYSIS STRATEGY 

Thematic analysis was used to analyse qualitative data. Codes were applied after carefully reviewing the 

transcripts from focus groups and interview conversations to find repeating themes and patterns in the data 

(Chen et al., 2022). Based on participant responses, themes were developed, allowing for a systematic study 

of individual and group perspectives on the inclusion of Muslim female students in sports and games. The 

data analysis aimed to give a deep, contextualised knowledge of the elements affecting the participants’ 
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viewpoints. The study aimed to provide a thorough picture of the difficulties associated with gender 

inclusion within the unique cultural and religious context of Mampong Municipality by combining data 

from focus group discussions and interviews. 

 

STUDY FINDINGS 

An Observation About Female Involvement in Sports and Games 

Limited Participation with Hesitancy 

The perception of “Limited Participation with Hesitancy” in the Muslim community is the central theme of 

the evidence of the views of parents and teachers about the participation of Muslim girls in games. The 

participant’s perspective, as expressed in the quote below, reveals recurrent themes and indicates a trend of 

some parents’ unwillingness to take steps to urge their young girls to participate in physical activities. 

A tendency has been seen in this community that suggests some parents are hesitant to encourage their girls 

to do sports. This unwillingness seems to be influenced by religious factors, as parents try to balance 

encouraging their girls’ physical activity and maintaining traditional norms (Parent1). 

Concerning sports, only a small percentage of females in our town participate in sports, and some parents 

are reluctant to encourage their daughters to do so. Not many females and some parents are unsure about it, 

which seems to be a recurring trend. It can be a result of our customs or beliefs. It is worrisome, so to 

encourage more females to participate in sports, I propose that we investigate the reasons behind parents’ 

attitudes (Parent 3). 

I have noticed a trend of female Muslim students doing less sports, and it appears that some parents are 

reluctant to support their children in this endeavour (Parent 5). 

In my experience as a teacher, some parents in our community are reluctant to support their female Muslim 

children’s participation in sports. It is a common thing. Muslim girls are not interested in sports and games 

(Teacher 2) 

The interview extracts, taken as a whole, tell a coherent story about how few Muslim girls play sports and 

how some parents are reluctant to support the girls’ interests in sports. Religious considerations appear to 

impact parental reluctance, suggesting a careful balancing act between advancing stimulation and the 

maintenance of conventional standards (Parent1). In addition, the persistent pattern of a low proportion of 

girls participating in sports combined with parental resistance (Kokayi, 2020) highlights a generalised lack 

of confidence and indicates a more significant social tendency to conform to traditions or views (Parent 3). 

The institutional component that Teacher 2’s viewpoint brings to the discussion confirms the commonality 

of parental resistance to encouraging female Muslim pupils to participate in sports. The claim that Muslim 

females are allegedly uninterested in athletics adds another level of complexity to the conversation, maybe 

highlighting prejudices and social norms that may be responsible for the patterns that have been noticed 

(Teacher 2). Top of Form 

Perception about Muslim female participation in sports and games 

Positive influence on character development 

The good impact that sports have on the character of Muslim women is the central theme of the interview 

data, as succinctly presented. Both parents and teachers provided their viewpoints, emphasising the game’s 

ground-breaking effect on things other than physical exercise. The conversation illuminated the purported 
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advantages, highlighting the growth of self-assurance, teamwork abilities, resilience, and priceless life 

insights. 

As an educated person, I have observed that our girls get a confidence boost when they participate in sports. 

It’s more than simply playing and walking, jumping, and running; it is about joining a team and forming 

enduring connections. Participating in sports helps children feel good about themselves, and that’s crucial, 

too (Parent 1). 

Athletics is a great assistance to every girl. They learn collaboration and how to be stronger on the inside as 

much as outside; it’s not just about movement. Sporting activities help students acquire valuable life lessons 

and boost their self-esteem (Teacher 6) 

Playing sports teaches daughters how to get past obstacles and confront new ones. It is not only about 

winning the game; it is also about overcoming obstacles to get stronger. Engaging in athletic activities 

fosters the development of a resilient character that is equipped to handle whatever challenge life presents 

(Teacher 4) 

Together, the extracts highlight the agreement that parents and teachers have on sports’ beneficial impact on 

the moral development of Muslim girls. Parent 1 highlights that playing sports is an arrant activity that 

encompasses more than just physical actions like running, jumping, and walking. The emphasis turns to the 

intangible advantages of joining a team and creating lasting relationships, eventually boosting self-esteem 

and confidence (Parent 1). Teacher 6 states that any girl may benefit much from athletics. Here, the focus is 

on learning in a broader sense, which includes teamwork, inner power, and important life skills. The claim 

that sports are essential for increasing self-esteem is consistent with the general topic of character growth 

(Teacher 6). 

In addition, Teacher 4 argues that girls learn vital skills from sports participation that transcend the concept 

of winning games. The idea that athletics may catalyse character development is reinforced by focusing on 

conquering barriers and being resilient in the face of difficulty (Peng et al., 2023). This extensive strategy is 

consistent with the idea that participating in sports encourages the growth of a strong character who can face 

and overcome a variety of obstacles in life (Teacher 4). 

School for Important Skills 

The teachers’ accounts about the perceived benefit of Muslim female participation in sports underscore the 

notion that athletic engagement transcends simple exercise and functions as a distinctive kind of school 

providing vital life skills. The establishment of strong interpersonal relationships, collaboration, 

adaptability, and strength are all highly valued was echoed by three teachers: 

With my many years of teaching, I have noticed that sports are a unique class for girls. Participating in 

sports or games is about realising their strength, not simply having fun. Playing sports teaches them valuable 

life lessons, such as resilience, strength, and cooperation. The greatest thing is that while they are at it, they 

are becoming buddies. It’s not only a game, then; it’s more like attending a school that moulds them into 

extraordinary individuals (Teacher 7). 

I believe that athletics is crucial for our daughters. It is more than simply physical activity; it’s akin to a 

crucial skills school. Playing is a great method for them to bond with peers and teaches them how to be 

resilient in trying times. That’s why it’s more than simply a game—it assists them to grow into amazing 

individuals (Teacher 8). 

I think that all girls, not only Muslim girls, should be involved in athletics. It is like attending an important 

https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/


Page 1050 

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS |Volume VIII Issue IV April 2024 

www.rsisinternational.org 

 

 

 

skills school; it is more than just physical exercise. They can form strong bonds with their friends and learn 

how to persevere through adversity via playing. It’s more than just a game since it fosters their development 

into extraordinary people (Teacher 10). 

The teacher’s perspectives in the conversation snippets maintain consistency, presenting athletics as a 

special class or school for females that provides more than simply physical activity. Teacher 7 highlights 

how engaging in athletics can change a person, drawing a comparison between sports and a school that 

shapes girls into exceptional people. The emphasis on developing connections, discovering one’s strengths, 

and picking up important life skills highlights the many advantages of participating in sports (Teacher 7). 

Teacher 8 reinforces this idea more thoroughly by saying that girls should participate in sports since it is a 

necessary skill for education. The idea that participating in sports fosters peer relationships and inst ils 

resilience is consistent with the topic of athletics as a means of developing one’s skills and self (Teacher 8). 

Teacher 10 broadens the discussion by supporting the participation of all girls in athletics, demonstrating 

that the viewpoint is not limited to the setting of Muslim girls. The other teachers agree with the statement 

that sports and games are a vital kind of skill-building for promoting the advancement of exceptional 

persons. Belief in the transforming impact of sports engagement is reinforced by the emphasis on 

developing strong friendships and learning to endure adversity (Teacher 10). 

Secret Code for Success 

The evidence generated centres on the theme “Secret Code for Success,” wherein both teachers and parents 

exchange perspectives about the benefits Muslim females will gain when they participate in sports and 

games. The idea that sports are a hidden code is a metaphor that highlights how engaging in physical 

activities may have a transformational and powerful effect. According to this view, participating in sports 

may help you develop intellect and a variety of life skills in addition to improving your physical condition. 

In the case of the girls, participating in athletics is like having a secret code that unlocks amazing stuff in 

life. It teaches them not only how to stay in shape but also how to lead and handle a variety of situations. If 

am to say it in another way, playing is more than simply a game for them; it improves their intelligence and 

skill in all areas (Parent 8). 

Playing athletics resembles knowing our daughters’ secret code. incredibly it is a means to seize amazing 

chances in life, not only to keep in shape. When they play, children gain leadership and problem-solving 

skills and have fun. It is like they have a hidden code that enhances their intelligence and proficiency in all 

areas (Teacher 2). 

Games and physical activities are like a unique code that opens doors to amazing things in life. It is a 

method which opens the door to a more intelligent life, not merely a means of maintaining health. Playing is 

more than simply a game for them; it is an opportunity to take on leadership roles and manage various tasks. 

Games then turn into their success code (Teacher 4). 

I must confess that the key to being amazing for our girls is to do sports. Being physically active is only one 

aspect; another is like opening doors to discoveries in society. They play as a means of assuming leadership 

roles and managing a variety of situations, not just as a game. Sports then become their secret code, 

improving their intelligence and skill in all areas (Teacher 8). 

All of the extracts provide a powerful metaphorical picture of athletics as a female Muslim person’s key to 

success. Parent 8 compared being involved in sports to having a secret code that opens doors to other facets 

of life, such as problem-solving and leadership abilities. Parent 8 highlights how practising sports may have 

a transforming effect on one’s intelligence and skill in every field, arguing that it is more than just a game. 

In support of this viewpoint, Teacher 2 describes practising sports as having a hidden code that helps girls 
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take advantage of incredible possibilities in life. It is consistent with the general idea that sports are a 

catalyst for holistic development for children to acquire leadership and problem-solving abilities while 

having fun (Farzaneh et al., 2021). Teacher 4 said that games and physical activities are like a special code 

that unlocks important life possibilities. More emphasis is placed on the transforming and empowering 

qualities of participating in sports by the claim that playing acts as a way to lead and manage diverse 

responsibilities, transforming games into a success code (Teacher 4). The viewpoint of Teacher 8 supports 

the idea that participating in athletics is essential for females to be extraordinary. Sports are depicted as a 

way to take on leadership responsibilities, manage a variety of circumstances, and open doors to discoveries 

in society in addition to physical exercise. 

Factors Influencing Parental Decisions on their Daughters’ Involvement in Sports 

Cultural Harmony and Modesty 

Parents and teachers were asked to share their views about factors that they consider before allowing their 

daughters to engage in sports and games. The theme “Cultural Harmony and Modesty” reflects parents’ and 

teachers’ similar viewpoints, stressing the significance of coordinating athletic endeavours with religious 

and cultural beliefs. The difficulty for these parents is finding a way to honour their cultural and religious 

beliefs while considering Ghana’s changing educational scene (Ginsberg & Glenn, 2020). The accounts 

draw attention to issues like following traditions, dressing appropriately, and fostering a friendly 

environment that honours people’s cultural and religious beliefs. 

In the case of sporting activities for my girl child, I believe that adhering to our religion is crucial. I am 

much concerned that certain sports may not align with our cultural values. It goes beyond what they do to 

ensure that the events are in line with my religious values, which encourage peace and modesty, and that the 

dress code is appropriate (Parent 3). 

We need to take our faith into consideration when it comes to sports. We consider how well some sports 

align with our values. While it’s important that our girls be healthy and joyful, we also make sure that this 

desire is consistent with our values. For example, ensuring that appropriate clothing is required, and that the 

events honour our customs and religious principles are integrated into their active way of life (Parent 6). 

In my opinion, Muslim female students’ participation in sports should take their faith into account. As a 

teacher, I want to support activities that honour their belief systems, even if I am aware that some sports 

may not resonate with their views. So, I think it’s important to create a welcoming environment where kids 

feel encouraged and at ease in addition to focusing on fitness (Teacher 5). 

In my work as a teacher, religion influences how I handle athletics with our Muslim female pupils. I make 

sure that things like the nature of sports and the clothing code don’t conflict with the cultural and religious 

beliefs of our kids. It is crucial to create an atmosphere in which every kid feels comfortable participating 

(Teacher 7). 

When put together, the comments from teachers and parents highlight how important it is to balance athletic 

pursuits with traditional norms and religious beliefs when deciding whether or not to allow Muslim girls to 

play sports. The need for acceptable clothing regulations, worries about some sports being at odds with 

cultural norms, and a dedication to fostering a friendly atmosphere that upholds belief systems are among 

the recurring themes. Both classes of participants acknowledge that such decisions are complex and 

involve more than just physical exercise (Pringle & Liu, 2023). According to their view, it also considers 

more general factors like cultural harmony and humility. 

Though the dedication to incorporating cultural and religious values within the framework of sports 
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engagement is common, there are some minor variances in the viewpoints. Parent 3 and Parent 6 express 

their reservations about certain sports fitting in with their traditions and beliefs. Conversely, 

teachers—teachers 5 and 7 being two examples—go beyond sports-specific issues to concentrate on 

fostering an inclusive atmosphere that respects Muslim female students’ religious systems. These subtle 

variations not only show a common, overwhelming dedication to cultural sensitivity but also show different 

ways that both groups have approached influencing Muslim girls’ participation in sports. 

Prioritising Prayer Times in Sport Choices 

The interview data revolves around the theme of “Prioritising Prayer Times in Sport Choices,” illuminating 

some of the considerations influencing Muslim parental decisions regarding their daughters’ involvement in 

sports and games. Participant view demonstrate a common concentration on religion as a deciding factor, 

especially when it comes to making the commitment to pray five times a day. 

Sporting activities are excellent in many ways but in our family, our daughters’ participation in athletics is 

guided by religion. We take into account our daughters’ dedication to praying five times a day in addition to 

making sure they remain happy and healthy. The events mustn’t interfere with important religious holidays 

or prayer periods to honour our traditions. In this way, we assist them in keeping a healthy balance between 

their spiritual obligations and their well-being as individuals (Parent 4). 

When making family decisions, such as whether to let our daughters play sports, we first consider Prophet 

Mohammed’s guidance. Both of us know Muslims pray five times a day, so I consider the time for gaming 

and prayer times because I can let my daughter substitute games for prayers (Parent 6). 

Our faith directs all of our actions as a family. We are concerned that our girls’ participation in sports may 

not be consistent with our values. We think about things like the five times a day when prayers are held. 

Yes, I would love my child to play games but not miss prayers (Parent 10). 

Three participants (Parents 4, 6, and 10) demonstrate a group commitment to making sure that athletic 

events don’t conflict with mandatory prayer times, illustrating the need of striking an adequate equilibrium 

between spiritual duties and their daughters’ general welfare. One prevalent theme throughout the comments 

is that the parents prioritise prayer periods above their daughters’ athletic involvement. The parents 

emphasise how religious rituals are incorporated into day-to-day decisions, demonstrating a common 

dedication to maintaining spiritual and social norms (Purnomo & Subagus, 2023). Although the focus on 

religion binds these viewpoints together, subtle distinctions surface in the particular factors taken into 

account within the context of prayer times. Parent 10 highlights a wish for their child to enjoy games but not 

at the risk of skipping prayers, while Parent 6 offers the alternative of switching activities for prayers, 

demonstrating a more accommodating attitude. These variants indicate how parents must strike a delicate 

balance while also demonstrating flexibility in the larger context of giving priority to prayer times when 

choosing a sport.Top of Form 

Teachers’ Role 

Adaptation of Activities and Environment 

The information from the interviews explores the subject of “Adaptation of Activities and Environment” 

with reference to the part that teachers play in encouraging Muslim women to participate in sports and 

games. We can note that the significance of adapting physical activities and fostering an inclusive 

atmosphere that honours the values and traditions of female Muslim students is emphasised by teacher 3 and 

8: 
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I modify physical exercises to meet the requirements and cultural preferences of female Muslim pupils in 

order to promote inclusion. It entails establishing a setting that respects students’ beliefs and customs whilst 

allowing them to engage with ease. For example, changing games to accommodate different clothing 

choices that comply with decency standards (Teacher 3) 

In my capacity as a teacher, I understand how critical it is to modify physical activities to encourage 

inclusivity for female Muslim students. I incorporate movement-based problem-solving exercises into my 

maths lessons to make sure every pupil can engage in the activity pleasantly. I build an atmosphere where 

female Muslim students are treated with dignity and respect by implementing culturally appropriate 

adjustments, including allowing for adaptable seating during events (Teacher 8). 

The replies’ commonalities reveal a dedication among teachers to modify sporting events and surroundings 

in order to encourage female Muslim students’ participation. Teachers 3 and 8 both stresses how important 

it is to acknowledge students’ habits and beliefs while cultivating an environment that encourages 

participation. They use tactics like changing games to allow for alternative attire options that comply with 

decorum requirements and adding movement-based problem-solving activities into the classroom. The data 

suggest that various strategies are used, though. Teacher 3 focuses more on practically modifying physical 

activities, while Teacher 8 incorporates inclusive practices into academic topics to guarantee a 

comprehensive approach to inclusion. Notwithstanding these differences, teachers exhibit a common 

commitment to creating a friendly and accommodative atmosphere for female Muslim students in athletics 

and games, highlighting the significance of flexibility and inclusion in learning environments. 

Engagement and Collaboration 

The theme “engagement and collaboration” highlights the significance of actively including female Muslims 

in making decisions and creating collaborative settings that enable them to freely express their thoughts and 

concerns. This is something that both teachers stress as shown in the quotes: 

I support working together with parents, the school community, and learners to promote female Muslim 

students’ participation in sports and games. I set up forums and frequent talks where pupils may voice their 

opinions as well as worries about sports-related events. Through active engagement of female Muslim 

students in making choices and consultation with their immediate families, I guarantee that modifications to 

physical training regimens are in line with their cultural values and inclinations. Because of this teamwork, 

the sports atmosphere becomes more inclusive and creates a sense of responsibility for all children (Teacher 

7). 

Cooperation and involvement, in my opinion, are crucial. I make sure that the interests and tastes of female 

Muslim students are taken into account by incorporating them in decisions related to sports events. This 

cooperative strategy promotes inclusion and a sense of control, improving the sports environment’s 

accessibility and friendliness for everyone (Teacher 10). 

There is a common emphasis between Teachers 7 and 10 on encouraging collaborative settings that fully 

involve students in making choices about sporting and gaming events. They emphasise how important it is 

to provide spaces and chances for children to express their ideas and worries in order to strengthen them and 

give them a feeling of ownership. They additionally stress cruciality for students to work together with their 

professors and with one another in order to create a sense of community in the classroom and bring about 

significant improvements. The precise tactics used, however, differ; Teacher 3 is more concerned with 

setting up spaces for candid discussion and cooperation, while Teacher 5 stresses the value of student-led 

campaigns and projects as channels for participation and cooperation. Regardless of these differences, 

teachers show a common dedication to encouraging female Muslim girls’ participation and teamwork, 
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underscoring the need of creating a sense of empowerment and ownership in learning settings. 

Education and Awareness 

The data analysis showed that teachers run education and awareness programmes in an attempt to encourage 

Muslim girls to participate in sports and games. In order to foster an inclusive and appreciative atmosphere 

within the sports curriculum, all three teachers stress the significance of adding conversations regarding 

ethnic diversity and the achievements of female Muslim athletes into their teaching methods. 

I place a high priority on educating people about ethnic diversity in athletics and its importance. I help to 

foster an environment in the sports curriculum where female Muslim students feel appreciated and 

embraced by introducing talks on inclusion and tolerance. This teaching approach goes beyond athletics to 

foster in the school community a more comprehensive understanding of culture (Teacher 3). 

I include conversations about ethnic plurality in my history lessons by placing them within the framework of 

sports history. I highlight the value of tolerance and understanding in athletics by examining the 

accomplishments of female Muslim athletes throughout history. In addition to encouraging a greater 

understanding of other cultures in the school community, my goal is to foster an environment where female 

Muslim students feel appreciated and embraced in the sports curriculum via dynamic lectures and 

presentations (Teacher 6). 

As an English teacher, I use books and articles about female Muslim athletes in sports to talk about diversity 

and acceptance. I want my students to understand different experiences and to be kind to each other. We talk 

about these stories in class and do assignments that make everyone feel included. This helps students see 

different perspectives and makes our school community more aware of different cultures (Teacher 9). 

The three teachers emphasise that they are determined to use their individual specialties to advance 

knowledge and understanding of ethnic diversity in sports (Valcke et al., 2023). Utilising a variety of 

instructional strategies, instructor 3, Teacher 6, and the English teacher incorporate conversations about 

religious diversity into history courses, introduce lectures about inclusion and acceptance, and use books 

about Muslim women athletes to promote acceptance as well as comprehension. In order to foster a deeper 

awareness of other cultures within the school community, they stress the significance of establishing an 

atmosphere in which female Muslim students feel welcomed and valued within the sports curriculum. 

Multidisciplinary Initiatives 

Incorporating scientific ideas into sporting events is something that both teachers stress as a way to improve 

their students’ science comprehension and encourage female Muslim athletes to be inclusive. 

I promote multidisciplinary initiatives that investigate the nexus between science and sports. This not only 

improves learners’ comprehension of science but also promotes inclusion among female Muslim athletes.  

By fostering cross-disciplinary linkages, I help to dismantle barriers based on culture and advance a 

comprehensive comprehension of other points of view (Teacher 1). 

I support interdisciplinary projects that investigate the links between science and sports in my capacity. I 

include students in exploring the scientific concepts beneath wellness and sports performance via practical 

experiments and projects. For instance, we can study the mechanics of sports motions like throwing or 

kicking, or we might study how exercise affects the human body (Teacher 7). 

The information from the interviews emphasises the topic of “Multidisciplinary Initiatives,” showing how 

teachers attempt to incorporate scientific ideas into sports-related activities. Teachers 1 and 7 stress the 
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value of these kinds of programmes in improving scientific comprehension for pupils and promoting 

inclusivity among female Muslim athletes. However, Teacher 7 strongly emphasises practical experiments 

and projects that allow students to explore scientific topics hands-on. Teacher 1 encourages cross- 

disciplinary connections to break down cultural boundaries and create a thorough knowledge of other views. 

This variation in methods demonstrates the adaptability of transdisciplinary projects in tackling various 

learning goals, such as encouraging cultural inclusion or supporting hands-on learning. Despite these 

variations, the two teachers exhibit a common dedication to advancing an in-depth knowledge of the 

interrelationships between science and sports, which will eventually enhance students’ learning 

opportunities and cultivate a more profound admiration for multidisciplinary education. 

 

DISCUSSION 

The broader objective of the study was to explore how Muslim parents and teachers perceive the inclusion 

of female Muslim students in sports and games at Islamic schools in the Mampong Municipality guided by 

SEM. A discussion of the study outcome within the framework of SEM can offer important insights into the 

dynamics influencing behaviour and attitudes regarding sports participation at various levels of influence, 

based on the analysis carried out that examined numerous themes linked to Muslim female participation in 

sports and games (Caperon et al., 2019). 

Parents’ and teachers’ perceptions surrounding Muslim female participation in sports and games, as 

illuminated by the analysed themes “Positive Influence on Character Development”, “School for Important 

Skills,” and “Secret Code for Success” reveal the multidimensional kind of attitudes within the SEM. 

“School for Important Skills” and “Positive Influence on Character Development” provide insightful 

information on how participants in the study see Muslim female’s involvement in sports and games. The 

subject of “Positive Influence on Character Development” highlights the common perception among parents 

and teachers that sports are essential in forming Muslim girls’ good character qualities (Khan, 2020). This 

view is consistent with studies showing that engagement in athletics may improve perseverance, self-worth, 

and leadership abilities, all of which contribute to comprehensive growth in oneself (Lazari et al., 2022). 

Furthermore, by acknowledging sports as a means of fostering character development, stakeholders may 

cultivate an atmosphere that prioritises the overall welfare of Muslim female students, thus advancing their 

empowerment and self-assurance. 

Likewise, “School for Important Skills” emphasises how significant sports are seen as a means of education 

for gaining critical life skills (Miles & Benn, 2016). Sports are seen by teachers and parents as a great way 

to teach children cooperation, tenacity, and problem-solving techniques in addition to being a kind of 

physical activity as observed by authors such as Walseth (2015), Otero-Saborido et al. (2023) and Subasi 

Singh (2022). This viewpoint is consistent with the SEM’s focus on the interdependence of different spheres 

of power since school sports programmes are a microcosm of larger societal norms and values. In this 

situation, teachers may help Muslim female students acquire critical abilities that go beyond the walls of the 

classroom by including sports in the curriculum. This, according to Charway and Houlihan (2020) will 

support the student’s overall growth and academic achievement (Daniel, 2016). 

The most recent research has also revealed that Islam encourages participating in sports and physical 

exercise (Nawaz & Nadeem, 2017) while considering and adhering to established norms and rules and 

Islamic teachings to improve physical fitness and strength (Laar et al. 2019; Hussein, 2020). Numerous 

considerations at several levels of influence impact parental decisions about their daughters’ sports 

engagement. Parental choices are influenced, at the individual level, by factors including religious 

convictions, cultural conventions, and modesty concerns. According to Mirsafian et al. (2014), some 

Muslim parents may be concerned about their daughters participating in sports and games, mainly if they 

believe that such activities go against their religious or cultural traditions (White et al., 2019). Some Muslim 
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parents, for instance, could be concerned about their daughters wearing skimpy clothing or interacting with 

persons of various genders. These judgements also reflect interpersonal effects, which are influenced by 

interactions within the family and community. A major aspect affecting parental decisions about their 

daughters’ engagement is the number of times Muslims pray, sometimes known as the five daily prayers, or 

Salah. As a result, when parents plan their girls’ athletic activities, they consider these prayers and prioritise 

their daughters’ religious responsibilities over other commitments. This factor considers how cultural and 

religious practices affect people at the individual and interpersonal levels, where family dynamics and 

personal beliefs influence decisions about participating in sports (Afroozeh et al., 2023). 

At the interpersonal level, the study demonstrated how important interactions with others are in influencing 

people’s opinions about participating in sports. The “Engagement and Collaboration” themes 

accentuate how crucial it is for parents, teachers, pupils, and the larger school community to work together 

to promote diversity in sports. Interpersonal ties are critical in influencing Muslim female students’ 

favourable views towards participating in sports through processes like allowing students to participate in 

decision-making and fostering inclusive settings. 

In Ghana, where cultural norms may affect how people see what the proper gender roles are, teachers may 

have to strike a difficult balance between encouraging diversity and preserving the cultural context in which 

they work (Sarfo, 2022). The exploration further revealed how teachers influence the sports climate at the 

organisational level. The organisation’s endeavours to provide inclusive (Mgonja & Mwila, 2023) and 

supportive settings for Muslim female girls are shown in the adaptation of activities, education and 

awareness promotion, and partnership promotion. By incorporating interdisciplinary programmes to 

investigate the relationship between science and sports, academic institutions enhance the organisational 

culture and support the holistic development of female Muslim students. 

 

CONCLUSION AND RECOMMENDATIONS 

The study examined the perceptions of Muslim parents and teachers regarding the inclusion of female 

Muslim students in sports and games within Islamic schools in the Mampong Municipality, guided by SEM. 

It became clear that teachers and parents view sports as crucial channels for their character development and 

skill acquisition. 

Cultural and religious dimensionalities, such as congruous dressing codes, prayer hours, and customary 

principles, astronomically influence parents’ decisions on their females’ engagement in sports and games. 

Teachers’ role in fostering and enhancing the inclusivity of Muslim females in sports events encompasses 

multifaceted approaches, including enhancing awareness and knowledge among voluminous interested 

parties, incorporating sports into pedagogies, and emboldening interpersonal interaction and teamwork. 

Based on the discovery of the significance of Muslim female inclusion in sports and games, implications for 

policies include developing culturally sensitive sports programmes and activities that accommodate Muslim 

females’ cultural and religious preferences, and respect for diversity, and promoting cooperation and 

interaction between parents, teachers and students, and the broader school community (Widiyawati & 

Sumadi, 2023). We may accomplish this by implementing educational programmes that increase knowledge 

(Prempeh, 2022) of the beneficial effects of sports on Muslim female students’ character development and 

skill acquisition. Furthermore, as sports are seen as important educational instruments for fostering 

the development of Muslim female students, they must be integrated into the curriculum. Finally, players in 

the education sector must collaborate to guarantee Muslim female students receive a fair opportunity to 

excel in sports and games while respecting their cultural and religious beliefs by utilising these coordinated 

initiatives. 
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LIMITATIONS AND SUGGESTIONS FOR FURTHER STUDIES 

A limitation of the present investigation is its exclusive dependence on qualitative methods, potentially 

restricting the scope and profundity of the outcomes. Thus, one potential avenue for future research on 

“Inclusion of Female Muslim Students in Sports and Games in Islamic Schools: Standpoints of Teachers 

and Muslim Parents” would be to conduct an inquiry employing multidimensional research paradigms 

integrating qualitative and quantitative study methodologies. Featuring quantitative approaches into the 

study framework can facilitate the acquisition of hefty knowledge of the research conundrum. In this case, 

we can further understand Muslim parents’ and teachers’ convictions, perspectives, and life 

experiences. Additionally, it is recommended to broaden the scope to encompass the perspectives of female 

students, as their insights are indispensable in grasping the complexities and impediments they confront in 

their engagement with recreational pursuits within Islamic educational contexts since this study focused on 

only teachers and parents. Finally, augmenting the sample sizes would further improve the findings’ 

extrapolation and reliability, enabling more definitive inferences about the variables impacting female 

Muslim students’ participation in sporting events in Islamic school environments. 
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