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ABSTRACT

The aim of the current study is to investigate how secondary stage students
develop their EFL fluency through being exposed to an electronic program based on
the inquiry-based learning context. The researcher used two social media means;
Telegram and Skype. The participants were 15 secondary stage students in a
governmental school for girls in Qena. An interview and a test were designed to
measure the students’ EFL fluency. An electronic program based on inquiry based
learning was designed to develop the students’ EFL fluency. The electronic program
consisted of ten EFL fluency components. The obtained data was analyzed
qualitatively and quantitatively. Wilcoxon test was used to calculate the effect size of
the suggested program on promoting the study participants’ EFL fluency. The
findings revealed that the total mean scores of the participants on the post-
administration of the test were higher than their total mean scores on the pre-
administration of the test. In addition, the effect size of all EFL fluency components
indicated that the program based on electronic inquiry based learning context had a

very strong effect on enhancing secondary stage students” EFL fluency components.

Key words: Electronic inquiry-based learning, EFL fluency, Egyptian secondary

stage students
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CHAPTER ONE
BACKGROUND AND PROBLEM



CHAPTER ONE : BACKGROUND AND PROBLEM

1.1 Introduction:

Teachers and students confront new educational difficulties in the twenty-first
century. EFL students are required to learn about such current needs. One of these
criteria and obstacles is how to increase EFL fluency using technology and its many
tools and equipment to allow students to communicate themselves, their ideas,

opinions, and even feelings.

To develop fluency and offer many opportunities to practice, EFL students require
a different learning style than conventional ones such as audio recordings,
discussion, exchanging ideas, providing current alternatives, and communication of

the 21 century technology.

Fluency is the ability to communicate effectively in a spoken and written
language. According to the whole language approach, fluency covers and implies a
wide variety of abilities, including critical thinking, communication, creativity, idea
flow, deep thinking, and expressing oneself, whether in writing or verbally. Fluency
affects the degree of interaction and perception with others. Most people feel
disappointed when trying to express thoughts in a language that is not fluent (Shahini
& Shahamirian , 2017). Fluency is the mental ability to develop a large number of
ideas, recommendations, and alternatives in a short period of time. It may also refer
to a person's ability to come up with a large number of options, solutions, responses,

or replies to a certain stimulus.

Fluency in English allows students to express their ideas, share their thoughts with
others, and persuade people with a clear and confident speech. According to Housen
et al. (2012), the criteria for measuring language fluency for learners include utilizing

a foreign language with ease and in a native-like manner. Fluency involves the



creation of ideas, the capture of mental representations of knowledge, and prior
knowledge of subjects. According to Nation and Newton (2009), the focus of fluency
exercises is often on message delivery rather than language forms, and motivating
learners to carry out simple tasks quicker than normal. They identified the necessity
for development efforts to be message-focused rather than error-focused. The
researcher believes that acquiring language fluency is the most difficult activity for

learners since fluency is vital in language output.

Albino (2017) declared that many EFL students have little fluency but sufficient
grammatical understanding to pass an exam. In such a case, EFL students want
fluency rather than greater grammatical understanding. As a result, in EFL teaching

environments, EFL learners' fluency must be the center of attention.

Arauz (2013) declared that EFL Fluency learning is developed when teachers ask
high-order questions and let learners provide long responses. Some common question
stems for higher order inquiries are like: "What happened,” "How did it occur,”
"What if," "How does it relate,” or "What is the evidence?" Teachers can help
students develop critical thinking by asking questions that are encouraging
alternatives. Teachers may assist learners to learn independently and enhance their
learning by demonstrating effective inquiry and motivating students to ask questions

themselves.

One of the most common misunderstandings in language classrooms is that fluency
exclusively refers to oral performance. Shahini and Shahamirian (2017) illustrated
that according to the whole language approach, we can see that fluency involves and
implies a wide range of processes and abilities, including critical thinking,
communication, creativity, idea flow, deep thinking, reasoning, and expressing

oneself in writing or verbally.



McNeil (2012, P. 104) pointed out the significant role of questioning to play in
stimulating interest in new topics, ideas, and difficulties, as well as helping language
learners to reflect on their own views, assumptions, and grasp of new issues.
Furthermore, students regard questions as a beneficial method for improving their
analytical and communicative abilities as well as developing their word power,
which encourages them to expand their discussions. He declared that raising
questions and eliciting learners' thoughts, reasoning, experiences, and views is at the

basis of dialogic methods to learning.

Interaction between learners is influenced by questions. Students engage in
conversation by asking questions which continues throughout the learning process.
Students are encouraged to think and communicate with their peers and teachers
when they are asked questions. As a result, while replying to such questions, students
will use English properly. Toni and Parse (2013, P. 43) illustrated that teachers
should encourage learners to question, increase their engagement, and develop their

listening skills.

Challenging oral or written questions are seen as a powerful tool for eliciting
argumentation, communication, and collaboration. Such questions encourage
students to participate in their work with one another and to think aloud. This active
communication helps facilitate learning and helps students feel confident in their
thoughts. Cakmak (2009) declared that teachers' questions are the strongest
instrument for guiding, extending, and controlling communication in the classroom,
emphasizing the importance of asking in the process of enhancing and directing

classroom debate."

Raising questions is a motivating technique that permits students to interact
actively with the discussed topic, stimulating their thinking and creating issues for

them to think about. For Xiao-Yan (2006), repeated questions can stimulate active



engagement and create chances for ongoing student involvement in the session.
Because questioning creates a connection between the teacher and the students, it has
the ability to motivate students to use the language. Students who know the answer
will try to reply when a teacher asks them. Students may learn and apply how the
language works directly by responding to questions. Responding to questions
provides them with an excellent chance to think and provide an understandable
output, as well as to adjust their production when receiving feedback. By answering

questions, students may perform and engage in classroom activities.

Haron et al. (2012) declared that Inquiry implies more than just answering
questions or finding the correct answer; it also involves research, investigation, and
observation. It is supported by participation in a social interaction community of
learners. Inquiry-based learning (IBL) encourages learners to work on their own in
order to develop their capacity to think about their own ideas. It stimulates

problem solving, exchanging ideas, and the collaborative creation of new ideas.

Suhartono et al. (2014) mentioned that IBL can help learners become more critical
and creative, which makes it easier for them to work in any given environment than
other ways. Inquiry learning needs an environment in which students are allowed to
work, draw conclusions, and educated judgements about the learning process in the

classroom.

Inquiry-based learning is a method of teaching that emphasizes the importance of
students' questions, ideas, and observations in the learning process. Educators can
help by creating a culture where ideas are challenged, tested, reinterpreted, and
perceived as improvable, as well as leading students from a state of wonder to one of
further inquiry. When this method is used, both teachers and students take

responsibility for their learning. Pauli (2009) referred to this point, saying that if we



simply teach what we know, our students will only be as awful as we are, and this is

the challenge we face - we must go above it.

The use of Web-based technology has grown in the twenty-first century, allowing
students to communicate with their teachers using computer-based communication
platforms. Individuals can connect with more people through online groups,
especially those who have similar interests or opinions. Students who feel shy and do
not interact with other students may profit from social networking since they can
interact with both teachers and peers. Arroyo (2011) illustrated that online social
networks are a fantastic communication tool for constructing knowledge based on
social relationships, discourse, cooperation, and shared effort. As a result, the

networks may be utilized to assist students in staying in touch with their teachers.

The past few years have seen a lot of innovation and improvements in English
language teaching and learning due to the emergence of a new generation of
education through social media. SM has had a big impact on the area of teaching
English as a Second Language (ESL) since it has affected the field of education, both
in elementary and higher education. (Ying et al. , 2021)

Social media (SM) usage in ESL classes has increased recently. Several
initiatives have been delayed as a result of the Covid-19 pandemic, particularly
educational ones. According to Adedoyin and Soykan (2020), most educational
systems have developed alternatives to face-to-face teaching and learning, and many
have shifted programs online to ensure that teaching continues even when classrooms
are closed. Jaffar et al. (2019) declared that in recent years, many instructors have
used social media as a teaching tool in both traditional and online classrooms,
especially during the Covid-19 epidemic.



Ying et al. (2021) stated that during Covid-19, several interventions were used to
teach English, such as video conferencing using social media platforms like
WhatsApp and Facebook, among others. For Al-Jarf (2021), educators also used
Facebook platforms to engage their students and organize class presentations and

comments gathered from students on their work from one other on Facebook.

Fitria (2020) claimed that during the epidemic, 2.6% of learners worldwide used
WhatsApp for learning reasons, like as sharing class notes and learning materials
between themselves and their educators. Identically, Budianto and Yudhi (2021) also
found in their study that during the epidemic, EFL learners regarded WhatsApp to be
beneficial for their learning by exchanging messages of class work, conducting
discussions, and presenting their work via WhatsApp among themselves and
instructors. Briefly, social media as a teaching tool develops the learning process by
allowing students and teachers to interact and take part in creative and interesting

activities.

The researcher used Skype and Telegram Apps as platforms for the students to
publish questions, tasks, assessments, notes, and activities. Students can use the
message board to participate in online conversations, submit assignments, and see
grades. It enables students to communicate more effectively with one another and
with the teacher outside of the classroom. More interaction usually means less
ambiguity, better productivity, and more time to interact and concentrate on higher-

level questions.



1.2 Context of the problem:

Researchers are interested in using the Inquiry-Based Learning context to develop
EFL fluency. There were little Egyptian or Arabic studies that searched this approach
as an electronic context for improving EFL fluency. Consequently, there is an urgent

need to try this new trend in Egypt.
Pilot study

The researcher conducted a pilot study. He interviewed 15 secondary students to
assess their English language fluency. The students were required to discuss and
generate additional ideas. For example, the researcher exposed the students to the
following argument: The city is a better environment for children to grow up in than
the countryside. Then, the researcher asked the students to explain the primary
arguments for or against the preceding statement and asked them to present their
justifications. Hence, the researcher encouraged them to consider and write down any
comments they had on the topic to come up with appropriate written solutions and
communicate them verbally without hesitation or pauses. It has been shown that one
of the most common difficulties is their poor performance when compared to their
knowledge. Those students were unable to adequately articulate their views and

opinions.

The students made errors and mistakes. They talked slowly and less effectively.
They had frequent pauses, and struggled to come up with appropriate or accurate
phrases. When prompted to answer, they were frequently cautious and hesitant. They
tried to avoid such situations as much as possible. They did not collaborate with the
teacher or their classmates. They frequently used one-word responses, such as "Yes"
or "No". They were sometimes hesitant to speak up in front of their classmates. Poor

fluency was a major issue. Frustration and anxiety were raised as a result of these



difficulties . Such students lose interest in language learning and become discouraged

to learn it.

Furthermore, because English is a foreign language in Egypt, most students,
particularly those ones in secondary schools rarely use English outside of class and
even inside. On the other hand, students have a limited time in class to study English
and are still lacking motivation to communicate in English in order to enjoy studying
the language and use it fluently. As a result, there are various problems that cause

secondary school students to have difficulties communicating in English.

One of the reasons why students have difficulties using English fluently is that the
education system does not encourage them to practice English regularly. Students
lose confidence in their ability to develop their fluency. Because students do not want
to be rejected by the others, they interact in their original language on a daily basis.

As a result, students are usually unable to communicate fluently.

English is a global language. It is used in all aspects of life, including technology
and business. Students are thought to succeed in the workplace, which is becoming
more competitive. One of the requirements that students have to match is the ability
to communicate successfully in English. This ability will be valuable when they enter

the workforce field. So, students should work hard to overcome their challenges.
1.3 Statement of the Problem:

EFL secondary stage students lacked EFL fluency. They had difficulty of
expressing their opinions, feelings, and thoughts fluently. Using an E Inquiry-based
learning context could enhance EFL fluency. The present study was an attempt to use
a proposed program based on an electronic Inquiry-based learning context for

developing and enhancing these students’ EFL fluency.
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1.4 Questions of the Study:

The current study attempted to answer the following main question:

How can using electronic Inquiry-based learning context enhance secondary

stage students' EFL fluency?

To answer this question, the researcher answered the following sub questions:

1-  What is the current level of the secondary stage students' EFL fluency?

2-  What are the underlying principles of the Electronic Inquiry-based learning
(EIBL)?

3-What is the effect of a proposed program based on an Electronic Inquiry-based

learning context on enhancing 2" year secondary stage students' EFL fluency?

1.5 Hypotheses of the Study:
The study attempted to investigate the following hypotheses:

1-  There is a statically significant difference between the mean scores obtained by
the study participants in the pre-post Test of EFL fluency with regard to the overall

score in favor of the post test.

2- There is a statically significant difference between the mean scores obtained by
the subjects in the pre-post Test of EFL fluency in each component separately in

favor of the post test.

1.6 Delimitations of the Study:
This study is delimited to the following:
e Participants are 15 secondary stage students. They were volunteered on Abu-

Tisht secondary school for girls.
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e Time delimitation: the second semester of the school year 2020/2021
e Two social media means: Skype and Telegram

e A suggested electronic program based on inquiry based leaning context

1.7 Significance of the Study :

The current study could be important for the following individuals:

1- For secondary stage students:

a- Enhancing their EFL fluency by carrying out a suggested program based on an
electronic Inquiry-based learning context.

b- Developing their ability to think deeply, discuss others' opinions, interact with
each other and with their teachers, reveal and share ideas fluently, and design
questions.

c- Motivating students to use the language confidently and fluently.

d- Exposing students to different types of problems through various questioning
strategies.

e- Enhancing the students’ analytical and communicative capacities.

f- Showing students how to overcome linguistic difficulties.

2- For secondary stage teachers:

a- Showing teachers how to enhance their students' EFL fluency, using an electronic
inquiry-based learning context.

b- Providing teachers with a test and a rubric for correcting the test, which could be
used for assessing their students' EFL fluency.

c- Providing teachers with a program based on an electronic Inquiry-based learning
context after investigating EFL teachers’ and students’ attitudes towards the

concerned context.
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3- For the designers of EFL curricula of secondary stage:
Providing them with effective ways of applying E inquiry-based learning context for

improving EFL fluency when applying the concerned context.

1.8 Instruments of the Study:
(1) A pre-post test to assess EFL students' fluency.

(2) A rubric for judging the students” EFL fluency.

(3) In addition, the researcher designed an electronic program based on the Inquiry-
based Learning environment to teach the experimental group students on the stated

EFL fluency components.

1.9 Variables of the Study:
Independent variable: It is the proposed program based on the Electronic Inquiry-
based learning context.

Dependent variable: It is the secondary stage students' EFL fluency.

1.10 Definition of Terms:

Inquiry-based learning (IBL):

Irawan et al. (2018) defined IBL as follows: It is an approach in which teachers
play an active role. They establish a culture where ideas are respectfully challenged,
tested, redefined, and viewed as improvable, moving children from a position of
wondering to position of enacted understanding and further questioning. Inquiry
requires more than simply answering questions or getting answers but espouse

investigation, exploration, search, quest, research, pursuit, and study. It is promoted
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by involvement with a community of learners, each learning from the others in social

interaction.

» Operationally, Electronic Inquiry-based learning context refers to an electronic
context in which questioning techniques and dialogues extract secondary stage
students' thoughts, reasoning, experiences, and opinions in order to inspire deep
thinking and responses and make them critical and creative. It is a context which
creates a nonthreatening supportive environment in which secondary stage students'

EFL fluency can be enhanced.

Fluency:

According to Dictionary.com, fluency is defined as being able to speak and write

quickly or easily in a given language.

De Jong (2018) defined fluency as the ability to talk at length with few pauses, the

ability to fill time with talk, and also the rapid accurate translation of thoughts.

Nation (2014) defined fluency as the ability to process language receptively and

productively at a reasonable speed.

> Operationally, Fluency refers to the ability of secondary stage students to
practice English language appropriately and express communicatively their thoughts,
experiences, opinions, and feelings orally and in writing spontaneously without
hesitation or pauses through the interaction and discussion between the students and
their teachers and between the students and their peers. Fluency refers to their ability
to think critically and produce comprehensible output by carrying out an electronic

Inquiry-based learning context.
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CHAPTER TWO

Review of literature and Related Studies

This chapter covers each research variable in detail. It explains all the concepts
that support electronic inquiry-based learning and EFL fluency. It demonstrates the
educational researchers' perspectives on implementing the inquiry for improving EFL
fluency and how it might be implemented in an electronic context, which is regarded

a prerequisite for the twenty-first century.

Fluency is usually linked with speaking naturally, smoothly, or like a native.
Although people talk about reading and writing easily, listening fluency may be
ignored. Similarly, researches have mostly concentrated on spoken language,
followed by reading and writing fluency, and, to a lesser extent, listening (Muller et
al., 2014). Despite the fact that fluency is multidimensional with crucial implications
for complexity and accuracy, most academics have attempted to define and
measure it using restricted, narrow construct definitions (Housen & Kuiken, 2009;
Palloti, 2009; Skehan, 2009), as well as other key factors that may influence fluency
development, such as learner variables like stress, mindset, and enthusiasm and
learning variables like instruction and task complexity. (Brown & Muller, 2014).
However, for most classroom teachers, a basic and concise definition that we can
also apply with students is more pragmatic: “fluency can be described as the ability
to process language receptively and productively at a reasonable speed.” (Nation,
2014)

While fluency is built on communication, Rixon (2017) talked about the
significance of communication in EFL classrooms and how teachers may utilize
different tactics and attitudes in lessons, and how to assist our learners build the

specific abilities necessary to communicate. According to Rixon (2017), there is an
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agreement that becoming a competent communicator extends beyond the usual ways
of practicing grammatical structures and vocabulary sets. Rixon assured that there are
critical techniques in mastering fluency, such as listening attentively to someone,
using the appropriate tone in your voice to persuade, offering the learners
simple tasks which lead to the final tasks, and exposing the learners to an

environment that allows them to practice the language authentically.
2.1. EFL Fluency as a prerequisite for the 21st Century

Teachers and students confront new educational difficulties as we are in the third
decade of the twenty-first century. Our EFL students are required to learn about such
current progressive needs nowadays. One of these needs is how to increase EFL
fluency using technology and its many tools and equipment to allow students to

express themselves, their ideas, opinions, and even feelings. (Arauz , 2013)

Interaction and communication among students are also influenced by questioning.
In the classroom, debate is prompted by a series of questions. During the teaching
and learning activities, there is a lot to discuss, so there will be a lot of discussion
between the teacher and the learners. So, questioning motivates students to
communicate. As a result, when answering questions, students may effectively
practice English. Toni and Parse (2013, P. 43) said that teachers should encourage
students to question, provide them opportunities to think critically, increase student
engagement, and develop their listening skills.

Raising questions is a stimulating strategy that allows students to actively engage
with the topic being discussed, challenge their thinking, and create additional
problems for them to think about. Xiao-Yan (2006) declared that frequent questions
can stimulate active engagement and create chances for ongoing student involvement
in the course.

EFL Fluency in the 21% century has four dimensions as follows:
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2.1.1. Questioning Role in developing EFL Fluency and Critical Thinking

Effective questioning is vital to learning. It can be more important than having
answers, especially when the questions inspire students to reflect and think critically.
Assisting learners in using self-questioning to track their progress is also required.

This fact emphasizes both teacher and student self-inquiry. (Arroyo 2011)

Arauz (2013) declared that EFL Fluency learning is developed when teachers ask
high-order questions and let learners provide long responses. Some common question
stems for higher order inquiries are like: "What happened,” "How did it occur,”
"What if," "How does it relate,” or "What is the evidence?" Teachers can help
students develop critical thinking by asking questions that are encouraging
alternatives. Teachers may assist learners to learn independently and enhance their
learning by demonstrating effective inquiry and motivating students to ask questions
themselves. Here are some types of deep learning and thinking questions that
teachers can give their students, such as: asking for evidence: How can you prove
that ...? What is the evidence for what you say? Also, extension questions such as,
What is the correlation between what you say and ...... ?, hypothetical questions:
What would happen if ....... ? , cause questions such as, What effect does... have?
and summary questions: What are the most important points in this debate? What

suggestions do you have for this subject?

2.1.2 Using Online Technology to Enhance EFL Fluency

Over the twenty-first century, use of Web-based learning technology has grown,
enabling opportunities for learners to communicate with their teachers using
computer-mediated communication technologies. People with common interests,
values, views, or passions have more opportunities to connect with others in online

groups. Shy students do not engage in class, so they may benefit from social
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networking since they will be able to connect with their teachers and peers. Arroyo
(2011) illustrated that online social networks are a fantastic communication tool for
constructing knowledge based on social relationships, discourse, cooperation, and
shared effort. As a result, the networks may be used to assist students in staying in

touch with their teachers.

EFL students' Fluency is developed by online technology in a variety of ways,
allowing them to take charge of their own learning. As a result, communicating,
writing, observing, speaking, providing alternatives, meaning configuration, and
engagement are all merged into one. Arauz (2013) said that the use of online
technology in an EFL class could support the roles of both the teacher and students.
Teachers educate students through a series of inquiry phases to develop deep
knowledge and awareness of a topic and its cultural aspects, and students' language

abilities gradually improve.

The electronic context has become an essential part of a variety of disciplines.
Communication technologies, computers, and cellphones are now widely available,
allowing for new learning and educational methodologies. Online courses are
popular among students because they can be accessed at any time and require less
time and effort than conventional courses. Yunkul and Cankaya (2017) illustrated
that social networking sites and modern communication supplies are popular; such
sites have radically transformed the ways in which people and communities interact
with and share information. Social networking has grown over the world and broken
down borders, allowing everyone to express himself or herself and access other
people’s thoughts at any time and under all conditions.
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2.1.3 EFL Fluency and Successful Communication

The primary purpose of studying English as a foreign language (EFL) is not only
to get a good comprehension of language grammar, but also to use it to communicate
directly. When language learners are ready to apply it in a communicative setting, it
becomes successful. The lack of language practice for learners is a common problem
in schools in the EFL environment. It might be due to a variety of reasons, such as
lack of English exposure, fear of communicating, or lack of opportunities for
students to apply English in a communicative setting. Furthermore, some teachers
place a greater emphasis on teaching grammar than on allowing students to actively
practice the language. Consequently, many students are proficient in grammatical
theory but they lack the ability to apply it properly and effectively in context. As a
result, many learners become passive in their linguistic interactions. Albino (2017)
declared that many EFL students have little fluency but sufficient grammatical
understanding to pass an exam. In such a case, EFL students want fluency rather than
greater grammatical understanding. As a result, in EFL teaching environments, EFL

learners' fluency must be the center of attention.

Fluency is seen as a crucial dimension in the progress of the language since it
reflects the speaker's capacity to communicate. The fundamental goal of
communication is to ensure that the recipients comprehend what the person is
attempting to convey. However, improving learners' communicative fluency is a
difficult task for teachers. According to Shahini and Shahamirian (2017), fluency is a
key attribute of communication competence. Fluency is seen as an essential measure
of progress in language learning, and it has evolved into one of the requirements for

communicative success.

However, in Egypt, where English is taught as a foreign language, emphasis is

not given to helping learners know how to speak/write easily and successfully. At
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secondary schools, the majority of students study English only because it was
required by the curriculum, rather than because they are aware of the practical
benefits of language study. Similarly, in the Republic of Angola, Albino (2017)
claimed that English language was primarily taught for the purpose of exams.
Although the students passed their tests, their fluency remained a major source of
concern since they were unable to articulate their thoughts fluently. In addition,
Noom-ura (2013) asserted that the learners were passive; they were afraid to speak
English in front of their classmates. They lacked opportunities to apply English in

everyday situations.

2.1.4 Meaning configuration in Fluency

Teachers should guide students through the process of brainstorming ideas,
identifying connections between ideas, and organizing their creative ideas. Fluent
thinking promotes the production of numerous ideas, options, and solutions. While
fluency aids in the generation of numerous ideas, original thinking aids in the
combination of existing ideas and the creation of novel and unexpected ones. We
normally express a large number of common ideas before moving on to more unique
ones. (Arauz, 2013)

Cakmak (2009) declared that when brainstorming ideas, flexible thinking helps
learners move beyond what is apparent to create alternatives. Flexibility encourages
the generation of new ideas and the exploration of various options. It is possible that
unique ideas will be ignored. Teachers must ask clarifying questions to help their
students develop their arguments. Students learn how to enhance a topic by adding
details through effective discussion and communication on that issue. It promotes the
creation of new interpretations and higher comprehension of topics. Students can use
elaboration to help them extend their ideas, organize their thoughts, and to clarify

and communicate their ideas.
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2.2. EFL Fluency of the Secondary Stage Students in the 21% Century

To learn what is required for fluency, EFL students need a progressive learning
strategy different from the conventional one. They need fluency-improving strategies
and continuous practice. Audio recordings, discussion, exchanging ideas, providing
alternatives, and interaction, all of which are available in 21st-century technology,
can help the strategies indicated later. Inquiry has a significant role to play in
stimulating interest in new issues, thoughts, and situations, as well as helping English
learners to reflect on their own views, beliefs, and knowledge of new issues. McNeil
(2012) illustrated that raising questions and eliciting learners' thoughts, reasoning,

experiences, and views is at the basis of dialogic strategies to learning.

Daif-Allah & Khan (2016) investigated the effect of open discussion sessions on
enhancing the oral communicative abilities of Saudi English language majors at
Buraydah Community College. The study aimed to determine the English language
fluency skill needs of English language majors and to look into the impact of using
open discussion sessions as extracurricular fluency activities on developing students’
oral communicative abilities. The study's findings revealed a perceived need for
Saudi EFL students to develop their English fluency abilities, as their oral
communicative abilities significantly developed, their needs and interests were
clearly defined, and the ways of meeting those requirements were more creative.

Results revealed significant improvement in students' fluency abilities.

Challenging questions are seen as a powerful tool for eliciting argumentation,
communication, and collaboration. Such questions encourage students to participate
in their work with one another and to think aloud. This active communication helps
to facilitate learning and helps students feel confident in their thoughts. Cakmak
(2009) stated that teachers' questions are the most effective tool for guiding,

extending, and controlling communication in the classroom, emphasizing the
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Importance of questioning in the process of developing and directing classroom
arguments. It is necessary to understand how and why questioning develops

secondary students' fluency. It is viewed as:

- An encouraging factor for students to think creatively and imaginatively by asking

their opinions

- An allowing medium for students to express themselves and seek feedback from

their classmates by providing a chance to share their thoughts and ideas.

- an encouraging way for imaginative thought and creative thinking

- An encouraging stimulus for exploration and formulation of ideas/opinions
2.3. Secondary Stage Students’ Questioning For Argumentation

The basic goal of inquiry is to promote higher-order thinking and learning by
encouraging imagination, prediction, and critical thinking. Teachers ask questions to
involve learners and establish an active learning environment. In order to decide how
they should properly arrange, organize, and offer original material, the teacher often
employs questions for learning assessment. On the other hand, many teachers wait a
short time before getting a reply. McNeil (2012) declared this point saying that
developing questioning strategies demands a larger focus on the time given for
students to think independently, collaboratively, and critically in order to generate
and exchange better explanations. This will help them think more clearly and be

more involved.

Naz et al. (2013) conducted a research to see teacher's questioning effects on
students' communication in classroom performance and how students react to
inquiries in the classroom. The research also looks into question kinds that are more

or less well accepted as well as their effects. The research was carried out at three
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schools. The findings of the study revealed that questioning in the classroom is
significantly related. The study suggested that teachers should be given training
sessions and seminars, as well as practical courses on how to utilize effective

questions in the classroom.

Irawan et al. (2018) conducted a research to investigate the effect of using inquiry
based learning on students' fluency. This study used a sample of 30 students from a
single lesson. The findings of this study revealed that students' fluency ability
increased in the following areas: vocabulary, grammar, fluency, and pronunciation.
The study's findings were as follows: first, the IBL method developed students'
fluency abilities, with an average increase across all four elements (vocabulary,
grammar, fluency, and pronunciation). Second, the IBL method had a significant

impact on students' fluency abilities.

Posing students' questions is a good way for them to build knowledge gaps and
solve challenges. They may express their present grasp of a topic, develop
connections with other thoughts, and become aware of what they know and do not
know through asking questions. Student-generated questions are an essential part of
both self and peer evaluation in this regard. It also has the ability to help learners
think more productively, develop creativity and higher-order thinking, and has a

scientific perspective.
2.4. Developing EFL Fluency

One of the most common misconceptions in language instruction is that fluency
exclusively relates to verbal production and that it is judged by a language user's
ability to communicate effectively in a spoken language. If we have a look at the
whole language approach, Shahini and Shahamirian (2017) pointed out that we can

see that fluency covers and implies a wide variety of abilities, including critical
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thinking, communication, creativity, idea flow of ideas, deep thinking, and

expressing oneself, whether in writing or verbally.

Therefore, the researcher believes that Fluency is a mental ability to develop a
large number of ideas, recommendations, as well as alternatives in a short period. It
may also refer to a person's ability to come up with a large number of options,

solutions, responses, or replies in response to a certain stimulus.

Recently, Teachers should develop a community of learners by creating a
specific online platform to exchange ideas, questions, and opinions available both
during and after class time. Ajit et al, (2016) illustrated that according to current
EFL Fluency trends, students can use web-based resources like Telegram, Edmodo,
Google Classroom, or a learning tool like a platform to submit questions, seek
replies, and create discussions about topics either in or out of classroom. Using
online communications and message boards, the classmates may participate in group

discussion and interaction at a level that is comfortable for each student

The use of digital technology strengthens EFL students' fluency in a variety of
ways, allowing them to take charge of their own learning. Content is more focused
on students' interests and needs, and real-time information is available to students
everywhere, allowing them to collaborate with each other while conducting research,
sharing results, reviewing, and addressing issues. As a result, students are exposed to

the target language more frequently.
2.5. Electronic Inquiry Based Learning Context (EIBL)

Hakverdi-Can and Sonmez (2012) declare that inquiry learning and technology

integration are major topics in our educational environment. It is significant because,

educators are continuously looking for new methods to successfully incorporate
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technology into classrooms in order to engage students in the learning process and

better prepare them for success in the twenty-first century.

Although there are several approaches to apply IBL, the effective usage of EIBL
has attracted the attention of pedagogical experts and organizations. Al-Abdali
(2016) pointed out that many researchers highlight the significance of incorporating
technology and advise that it could be used to do further inquiry. The advantages of
using technologies into inquiry learning situations involve offering free inquiry
resources to anybody with Internet access and allowing students to investigate more
effectively. He illustrated that students can receive optimized support with record
keeping, reflective writing, collaborative brainstorming, search development, and
self-directed research by using technology and having access to a variety of

resources.

When technology is applied to engage learners in meaningful and engaging
education, they learn more. Electronics' variety, flexibility, and power make them
useful tools for supporting inquiry-based learning. Rich data in the form of text,
sound, photo, video, and other formats may be obtained through mobile devices.
Students may record discussions, collect information, take down notes, communicate
with partners, and then post their work using a single device. The enthusiasm of the
students is sustained, and their engagement is enhanced. Instead of remembering,
they learn by doing and experiencing. Arroyo (2011) declared that online social
networks are a fantastic communication tool for constructing knowledge based on
social relationships, discourse, cooperation, and shared effort. As a result, the
networks may be used to assist students in staying in touch with their teachers.

On smart phones, there are a range of apps that support EIBL. Teachers and
students may use these applications to develop inquiry questions, identify problems,

collect data, share suggestions, and communicate with each other. In terms of
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technology's contribution to IBL, Kilickaya (2009) suggested using it as a
collaborative tool for learning because it has a positive effect on motivation and
knowledge construction. Students employ it in order to better understand not only the
topics but also the world around them through synchronous and asynchronous

interactions with other students, teachers, and subject experts.
2.6. The Importance of Electronic Inquiry Based Learning Context

Through inquiry-based learning, students may strengthen their relationships with
their peers, enhance their communication skills, and gain confidence in their own
ideas and capacity to participate in the classroom. Students have quite a subordinate
role in several conventional education settings. They are , in an electronic medium,
exposed to a topic, given content, and assigned exercises to complete before being
assessed on what they have acquired. This method is challenged by EIBL,in which
students become active members who benefit from a variety of benefits, including
increased test performance, educational practices and engagement, and the
development of higher-level thinking. Ajit et al. (2016) declared that the Inquiry
accompanied with technology may help students acquire problem-solving, research,
and management abilities. It has the potential to make learners more analytical and

innovative. Furthermore, it supports student collaborative work.

Inquiry-based context is effective in promoting student engagement, sustaining
their attention, and beginning classroom interaction in English learning activities. It
may be accomplished by asking questions that are important for evaluation and
providing feedback on the topic. IBL also develops learners' linguistic and
communication abilities. Giving questions here is beneficial since it gives students an
engaging learning experience that allows them to make discoveries, reflect, and be

creative. Inquiry-based education is a learner-centered method to teaching and
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learning that allows students to create at least some of their learning experiences

based on their own interests and curiosity. (Saunders-Stewart et al., 2012)

Al-Abdali (2016) declared that Inquiry-based learning implies that students should
ask questions rather than listen to and reproduce predictable responses. In today's
world, students require more than just the ability to remember and recall facts and
information. They are expected to seek and use data. Students are educated to be

knowledge inquirers rather than knowledge recipients.

As well as building students’ abilities to help them reach a high level of thinking,
Ghaemi and Mirsaeed (2017) illustrated that inquiry-based learning has other

benefits for students:
1. Encourage students’ CUriosity

Students can share their own thoughts and questions about a topic using inquiry-
based learning context. This increases students' interest in the topic and provides
them with skills they may use to continue researching issues they are interested in.

2. Allow students to take charge of their own learning

Students are given the option to investigate a topic, providing them with a greater
sense of control over their learning. Students can study in a way that suits them rather

than having the teacher tell them what they should know.
3. Increase engagement with the material

This strategy encourages students to completely participate in the learning process as
an example of active learning. Students learn more efficiently when they are given

the freedom to investigate topics, develop their own connections, and ask questions.

4. Enrich students' expertise of topics
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Students develop their own connections regarding what they are learning rather than
merely remembering information. This permits students to get a deeper grasp of a

topic than just memorizing data. (Ghaemi & Mirsaeed, 2017)
2.7. Electronic Inquiry Based Learning Context and Traditional Strategies

Al-Abdali (2016) pointed out that the present educational system is teacher-
centered, with a concentration on educating students about "what is known." The
instructor is the transmitter of information, while the students are the recipients. The
value of "one right response" is emphasized throughout much of the learner's
assessment. Traditional education is more focused on preparing students for the next
grade level and achieving academic achievement in school than helping them learn to
learn for the rest of their lives. Traditional classrooms are often closed systems, with
students' access to materials restricted to what is accessible in the classroom or at the
institution. Learning about technology is more important than using it to increase

learning.

EIBL emphasizes the use and study of content in e contexts as a means of
improving information processing and problem-solving abilities through using e
devices life mobiles. The system is more student-centered, with the instructor acting
as a learning facilitator. More emphasis is on "how we come to know" rather than
"what we know", as it provides various channels for learning. It is about preparing
for lifelong learning. Students are encouraged to explore and use materials outside of
the classroom and school in E inquiry classrooms because their contributions are
related to their life components. In E Inquiry, teachers can utilize technology to
connect students with relevant local and global communities, which are rich sources
of learning and learning resources. Al-Abdali (2016) concluded that technology

improved students abilities to communicate, because of their ability to express
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themselves and connect with others every day. This technology engagement enabled

students to develop their abilities in a more comfortable and focused environment.

The following is a good way to describe the key differences between traditional
and inquiry learning: Traditional learning emphasizes learning about things, whereas
inquiry learning emphasizes learning about things. Asking a learner what he/she
wants to know is not all that inquiry-based learning involves. Furthermore, in
electronic contexts, stimulating a student's curiosity is considerably more significant
and difficult task than just providing facts. Despite its complexity, electronic inquiry-
based learning may make teaching simpler and authentic, as it represents a part of
their lives for teachers by transferring specific duties to students. (Saunders-Stewart
etal., 2012)

2.8. Suggested Strategies for Enhancing Fluency through Electronic Inquiry

Based Learning Context

Here are strategies suggested by Flores (2016) that can assist teachers and students in
conducting a good e inquiry exercise. These strategies will also enable them to make

use of the advantages of E inquiry-based learning.
1. On-Line Discussion

In the twenty-first century, technology has become an essential aspect of
education. Teachers might begin talking with individuals or groups of students.
Students can utilize audio recordings to communicate their views and alternatives in
response to the questions provided. Furthermore, students can look back to previous
class conversations and use them as a review aid. Social media may help with a
flipped classroom since notes, links, presentations, and relevant videos can be shared

with students quickly and efficiently. This is especially important if a student is
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absent for an extended length of time due to illness or other reasons. (Guiller et al.,
2008)

Learners may find that online discussions are better to overcome linguistic barriers
and develop critical thinking abilities in the target language. Guiller et al. (2008)
stated that because there is time for reflection and a longer chance for participation,
online discussion has been demonstrated to enhance knowledge production even
more effectively than face-to-face debate. However, the potential for learning will
not be realized if the online conversation is not adequately structured or managed and
does not result in meaningful engagement. Flores (2016) mentioned that online
discussions in language learning courses give a time-and-place-independent
interactive writing area where students can explore subjects and produce messages at

their own speed.
1. Raising Questioning

Students' communication and engagement are also influenced by E questioning.
Discussion will be encouraged by asking questions. During the teaching and learning
process, talk will dominate, resulting in a dialogue between the teacher and learners.
Questioning also encourages students to speak up because teachers are more likely to
comment when asking E questions, but students are more likely to talk when giving
E responses. As a result, students can appropriately practice English when answering
questions. Toni and Parse (2013, P. 43) stated that teachers should encourage
students to question, provide them opportunity to think critically, increase student

engagement, and develop their listening abilities.

Xiao-Yan (2006) illustrated that Raising questions is a motivating technique that
allows teachers to actively engage students in E lesson by challenging their thinking

and offering difficulties to explore. A student may raise a question that captivates the
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interest of classmates, but this is uncommon and teachers should not wait for it.
Instead, allow them to pose the question in any manner they choose, one in which
they may freely express their thoughts, ideas, and feelings. He stated that frequent
guestions can stimulate active engagement and create chances for ongoing student

involvement.
2. Web-Quests

A Web Quest is an e inquiry-based activity that largely relies on using Internet as a
source of information, and even medium for communication. Web quests are usually
built around a theme. For example, students construct a theme that focuses on
Christopher Columbus' period and tale, particularly his quest for India. The subject
can also be used to compare Columbus' experiences to those of other previous and

contemporary explorers. (Sharma & Barrett, 2008)

Individually or in small groups, Web Quests can be done. Students can role-play
different roles or be given different themes within the overall theme if done in a
group environment. Students are assigned roles such as the Queen, Columbus, ship
reporters, and people in America, and they gather and report on their roles during that
period. Students are given questions and tools to utilize in order to explore material
in a Web Quest. The students then give a presentation and discuss their results.
Sharma & Barrett (2008) stated that web-quests are a common way to use Web
resources to explore a wide range of topics, and if used properly, they may provide
the situations required to build both written and spoken communication abilities. A
web-quest is a research activity in which the student uses the internet to gather

knowledge about a subject.
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4. Reflection

Teachers should give learners limited time to reflect and consider new ideas. You
might give them enough time to come up with examples from their own lives or
establish connections between the present issue and others. This is a fantastic
opportunity for the students to express themselves in front of their classmates. After
each class, all students, but especially shy students, should take a few moments of
quiet reflection. Many learners require additional time to think or are too

embarrassed to raise their hand and address questions aloud. (Flores, 2016)

Through reflection, students may realize the value of their own learning process.
Students may determine what they did well, where they fell short, and what they
need to develop. It allows students to discuss ideas with one another and come up
with answers and tactics to help them study better. Students are motivated to study
and like the process of learning when they reflect. They are motivated by their own
reflections on their thoughts, feelings, and emotions. Larsen et al. (2016) argued that
reflection may be used to affect students' learning from experience, raise their
awareness of their thoughts and behaviors, and improve their perceived recall of

events.

5. Participation

Flores (2016) asks teachers to consider showing students how to engage in an inquiry
activity if they are unfamiliar with inquiry-based learning. They must learn to:

* share ideas with their peers.

* collaboratively question other group members.

* provide alternatives to the issue.

* provide their thoughts and recommendations.

* investigate their suggestions.
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When you introduce a new topic, have students think about it and share what they
really know about it. They can communicate remotely on a piece of paper or in small
groups. Then urge them to speculate about the subject. Their ideas will prompt them
to inquire further about the subject. This technique places students at the center of the
learning process and allows them to feel included. People learn better when they are
interested, so ask students questions to lead lessons, start where they show

enthusiasm, and then lead them into a new subject. (Flores, 2016)

2.9. Electronic Inquiry Based Learning Context Effects on EFL Fluency and

Communication

The need to process large amounts of data and connect with individuals from
different cultures and languages has grown as a result of the social changes that have
occurred in the twenty-first century. This shift had an influence on EFL learning
contexts, as teachers are dealing with how to help students develop their target
language while also developing other abilities necessary to comprehend a
continuously changing environment components. As for learners they should have a
more productive E academic media and non-academic life. They can acquire
effective research abilities, to navigate, adapt and respond better to change, and they
are equipped to build critical thinking abilities when they participate in practical

situations.

Bunwirat’s Study (2018) conducted a research to investigate the Effects of Inquiry-
Based Mobile Learning (IBML) on university students' fluency and questioning. The
objectives of this study were to 1) develop an instructional activity based on the
integration of inquiry-based learning and mobile learning for improving
undergraduate students' questioning skills and fluency, and 2) evaluate the

effectiveness of the developed instructional activity. The findings of the study
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revealed that the average score of the subjects' questioning skills and fluency in the
post-experiment was significantly higher than that in the pre-experiment after the
Implementation. Furthermore, it revealed that after learning through IBML activities

in each learning unit, the overall scores of both abilities were higher.

IBL is one of the most successful tactics for use in classroom activities. Arauz
(2013) stated that it involves students in the teaching and learning process. Inquiry is
more than just a learning methodology. It is a way of life that involves students'
engagement in confronting and addressing problems, as well as the quest for genuine

dNSWETS.

In order to arrive at real solutions, EIBL demands that learners reflect in a
systematic manner using E devices. It also encourages student navigation,
collaboration., and dialoging ideas. EIBL encourages critical thinking, allows
students to actively participate in the acquisition of knowledge, guides learners to
build and convey concepts through a set of questions, and permits more use of digital
technologies to connect students to the local and global communities. According to
Fielding-Wells and Makar (2012), teachers play an active role in IBL by establishing
an environment in which ideas are respectfully challenged, tested, redefined, and
viewed as improvable, moving learners from a position of wondering to a position of
enacted understanding and further questioning. It indicates that one of the things that

might have a big influence on students’ fluency ability is the teacher.

Irawan et al. (2018) mentioned that according to IBL, teachers encourage learners to
pursue the inquiry cycle as in Figure 1:
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Figure (1) Inquiry Cycle
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Discuss Investigate
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In the first step, "Ask," students must formulate relevant questions regarding an
issue or topic they must address as part of a unit of study. The second stage,
"Investigate,” is the information-gathering step. Students work in small groups to
narrow down the issue. They begin gathering information, enquiring from various
sources, studying and interviewing individuals, keeping a close eye on the situation
and, if required, reformulating the question. Students begin to find connections in the
third stage, “Create”. They put what they have learnt together and form new ideas
that are not based on their existing knowledge. In the fourth step, “Discuss”, Students
share their new discoveries with other members of their sub-group. They also learn
about their classmates’ findings and participate in a community-building process. In
the last step, “Reflect”, students gather once more to consider the subject or problem
that has been addressed. They re-examine the whole study process as well as the
results reached. They also create final written reports as well as oral group

presentations. (Irawan et al., 2018).
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2.10. Assessment of EFL Fluency in an Electronic Context

EFL assessment is critical and plays a significant part in the teaching process.
Since the teaching style has altered in terms of communicative language aims,
language teachers must modify the way they assess students' fluency, particularly

when it is examined in an electronic setting.

As previously mentioned, technological advancements in the twenty-first century
increased the rise of EFL fluency. As a result, measuring Fluency may be done by
monitoring how students utilize mobile devices to collect rich data in the form of
text, audio, images, video, and so on. Students may use one device to perform several
tasks, such as recording interviews, collecting data, taking notes, interacting with
classmates, and sharing their work. Fullan (2013) stated that teachers in the twenty-
first century are urged to be technologically knowledgeable in order to stay up with
their the students, who are likely to be as well. Teachers are increasingly integrating
technology into their learning activities, such as the usage of computers, laptops,
cellphones, the internet, and apps. Students must also be helped to acquire 21st-
century abilities such as communication, cooperation, creativity, critical thinking,

and innovation.

One of the most crucial aspects to evaluate is learners' ability to engage with others
online. Web-based learning tools have become more popular in the twenty-first
century, allowing students to communicate with their teachers using web-mediated
communication technology. As a result, EFL fluency assessment must take into
consideration students' communication, engagement, involvement, and how well they

can convey their ideas, thoughts, and even feelings. (Bunwirat, 2018)

Boholano (2017) illustrated that when evaluating fluency, teachers must assess

students' ability to articulate their thoughts, as well as their ability to brainstorm
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ideas, find connections among their ideas, and organize their creative thoughts, as
well as their ability to make connections between ideas and go beyond the obvious to
create alternative situations or solutions. Teachers must assess students' capacity to

combine existing ideas to generate novel and unexpected concepts.

Furthermore, assessment must include the students’ use of 21 century technology
and whether they were successful in making audio recordings, sharing their opinions
and views, developing explanations, exchanging ideas, and giving alternatives
online. Boholano (2017) mentioned that it is advised that the educational system be
equipped with ICT resources, including hardware and software, and that curriculum
be structured to encourage a collaborative learner-centered environment to which

21st century students would connect and respond.

Teachers should assess students' levels in a variety of processes and abilities,
including critical thinking, communication, creativity, flow of ideas, deep thinking,
reasoning, and expressing oneself in writing or verbally, to determine fluency.
Fluency, according to the researcher, now refers to the mental ability to generate a
great number of thoughts, answers, reactions, and alternatives. It refers to a person's
capacity to generate a great number of ideas, alternatives, solutions, or reactions in

response to a single stimulus. (Shahini & Shahamirian, 2017)

Another ability to assess is the ability to raise questions. Teachers should check to
see if their students were able to pose the question, in whatever shape it took, in
which they were free to express their thoughts, ideas, and feelings. The more students
are able to participate actively in the class and ask questions when their thinking is
challenged or difficulties are presented for them to consider, the more fluent they

become.
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One last aspect of the fluency assessment is the learners' capacity to reflect.
Teachers must assess their students' ability to think of new concepts and examples in
real-life circumstances, as well as their ability to relate the present issue to other

topics and share their ideas with their classmates.
2.11. Social Media

Social media has become increasingly significant in all aspects of life, including
the education field. Selwyn and Stirling (2016) described SM as the means via which
many individuals communicate with their friends, relatives, and coworkers. SM has
grown from a platform for just sharing social experiences and everyday lives of a
person in the early days of generation to one that can be used by people all over the
world to exchange educational experiences notes. According to the study, SM is no
longer only a tool for sharing social experiences; it may also be used by learners to
make learning simpler and more relevant to them. As a result, social media has
provided a response to some of the most important and relevant demands of learners

in the educational context, particularly for foreign students studying abroad.

Furthermore, Solidjonov (2021) explored the educational benefits of SM. One
advantage is that the educational environment uses SM to extend unresolved
classroom discussions online because some students are unwilling to discuss in
classes. As a result, it allows students to better grasp the information. Furthermore, it
has been discovered that using SM allows learners to discuss their classroom
difficulties with other learners on an international level in order to broaden their
scope of learning and improve learners' capacity to search for information on the
internet. Ansari and Khan (2020) agreed stating that learners may speed up the
development of their creativity, critical thinking, and effective communication in
specific ways when they use social media due to the interactive context and open

discussion it promotes, as well as the rapid information sharing it provides.
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According to Hosen et al (2021), Social media has evolved into one of the most
vital tools for teaching and learning, facilitating the virtual exchange of documents,
information, and ease of contact between learners and educators. During the
lockdown, online learning platforms such as Google Classroom, Zoom, MS Teams,

YouTube, and others were available.

According to Blaschke (2014), a rising number of educators are embracing SM in
their classrooms to engage students and improve their learning outcomes, whether
electronically or in person. Learners may use SM in education to get more relevant
information, participate with educational groups, and access numerous educational

platforms, allowing for more successful learning.

In recent years, governments and educators have been drawn to technology and
information and communication technologies (ICTs), as well as social media sites, as
a new platform for language teaching and learning. (Yunus & Salehi, 2012). Several
surveys have been undertaken in recent years by various academics, suggesting that
SM may be used to aid and build learning practices, inspire learners, and link for
educational objectives (Balakrishnan & Gan, 2016). Results revealed that social
media aided interaction and information sharing, as well as having a good impact on

their academic performance.

Social media usage in ESL classes has increased recently. Several initiatives have
been delayed as a result of the Covid-19 pandemic, particularly educational ones.
According to Adedoyin and Soykan (2020), most educational systems have
developed alternatives to face-to-face teaching and learning, and many have shifted
programs online to ensure that teaching continues even when classrooms are closed.
Jaffar et al. (2019) illustrated that in recent years, many instructors have used SM as
a teaching tool in both traditional and online classrooms, notably during the Covid-

19 epidemic.
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According to Ying et al. (2021), several interventions employed for English
education during Covid-19 included the use of online technologies like as video
conferencing and social media platforms such as WhatsApp and Facebook, among
others. Al-Jarf (2021) revealed that instructors used Facebook platforms to engage
their students and organize class presentations and comments acquired from students

on their work from each other.
2.12. Social Media for Communication and Interaction

The Internet has become an integral part of a variety of disciplines.
Communication technologies, computers, and cellphones are now widely available,
allowing for new learning and educational methodologies. Online courses are
popular among students because they can be accessed at any time. This requires less
effort and less time than traditional lessons. According to Yunkul and Cankaya
(2017), social networking sites and cutting-edge communication goods are popular;
such sites have radically transformed the ways in which people and communities
communicate and exchange information. Social networking has grown over the
world and broken down borders, allowing everyone to express themselves and access

other people's thoughts at any time and under all conditions.

Web 2.0 appears to affect learning through communication and information
sharing as it spreads across educational institutions. Connolly (2011) discovered in a
study on the educational benefits of social media that approximately 90% of college
students visit a social networking site daily. He also claims that social media
platforms encourage students to engage with one another and share innovative ideas.
This argument demonstrates that learners may share and develop practical thinking

while using social networks.
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Learners' attitudes towards community are strengthened through social media,
which makes them feel appreciated and important. Students build connections
between their interests, education, and life experiences, allowing them to better
comprehend the purpose of each activity and the course's main goal (Ying et al.,
2021). Social media also allows users to provide comments on tasks and materials, as
well as share their thoughts and experiences. Students' activities may be observed. It
implies that teachers may look at how much time students spend on the learning
process, how often they visit the platform, what they are interested in, and what
comments or questions they submit. Students are less anxious and express

themselves in an understandable manner.
2.13. Social Media and Online Communities

The term "social media" refers to a recent phenomena that encompasses both
mobile phone engagement and web-based communication with Internet users
through websites. It is abundantly obvious that the global education sector is going
through a revolution as a result of rapidly developing technologies like web 2.0 and
the emergence of web 3.0, which enable students create content, discuss thoughts,

and share data.

According to Aloraini (2012), as educational institutions embrace social media,
there is a need to optimize the beneficial impact of such technologies in order to
incorporate them into pedagogy and make instruction and learning dynamic and
appropriate to the cyber environment of the new century. on recent years, an
increasing number of educational institutions have established a presence on social
media platforms such as blogs, Twitter, YouTube, and Facebook in order to develop
efficient methods for the establishment of collaborative and interactive online

learning systems.
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In her study, Al-Saleem (2018) investigated the effect of Social Network Sites
(SNS) activities on enhancing oral communication skills for EFL students in English
Department at Yarmouk University, Jordan. She shared the activities on a Facebook
account that was accessible to all of the study's participants. According to the
findings, the suggested Facebook activities developed participants' spoken
communication abilities. The study then suggested that SNS activities may be used to
develop other abilities, including speaking and listening, as well as English language

pronunciation.

In other words, learning should no longer be tied to a particular location and a
particular time table. Basically, Social media sites extend far beyond their
traditional purpose of communication and entertainment to promote students’ self-
reliance in learning through inquiry and sharing activities by means of online

interaction.
2.14. Electronic Devices

The researcher used two electronic devices to implement the proposed program:
Skype:

Skype is a free web-based communication service that allows users to video
conference, phone, and instant message (IM). Skype offers a wide range of
educational alternatives for classes. Students can communicate with other students,
expand their knowledge, and learn about different cultures. They can use Skype to
discuss issues, improve their ability to communicate, and exchange knowledge about
certain themes with students who read the same. Skype also allows students and
instructors to contact with EFL experts and engage in dialogues with classes all
around the world. Skype offers a straightforward platform for student development
and success. (Lynch, 2018).
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Communication, or the process of sharing our knowledge and information, should
be one of the most vital aspects of human life. Every day, we communicate in many
ways, sometimes via words, expressions, or actions. We are always in need of
exchanging thoughts and ideas in some way or another. The New Digital Revolution
has provided us new communication means/tools that allow us to communicate and
see people all over the world for free, but only if we have access to the Internet. a lot
of these technologies have evolved into learning resources that serve multiple
purposes apart from their original one. Skype is one of them. Being both digitally
literate and fluent usually involves the employment of several educational

technologies in the classroom. (Hart, 2007)

Because today's students are digital natives, these technologies look natural to
them, and they use them to control learning processes simply and effortlessly.
Students may now become fluent in English in an interesting way by employing new
types of technology and learning online from any place, and when they desire.
Online education is now available to anybody with a Skype account in the twenty-
first century. Skype provides highly trained native British instructors with experience
of teaching at all levels, from young children to adults. Skype provides a choice of

programs to all students who wish to prepare for an English exam. (Prensky, 2010)
Telegram:

Telegram is one of the technologies that may be employed to assist learners in
learning other languages. Telegram is becoming one of the most popular online
social networks among students at media universities. Using telegram groups in
education has a substantial impact on students' reading comprehension abilities.
Some study has already demonstrated the usefulness of using Telegram as a learning

medium, and the majority of them report that Telegram helps them develop their
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language abilities. Additionally, it makes it easier for teachers to present the content.
(Naderi & Akrami, 2018).

Tabrizi and Onvani (2018) declared that teachers and students are able to use and
control Telegram's features with ease. Furthermore, this application is amusing and
engaging for sharing any information with an eye-catching look that can be modified
to our preferences. Telegram is also a small program, thus it cannot take up much
space on our device's internal storage. Telegram, on the other hand, is available from
a wide range of devices and allows us to send a wider range of messages than
WhatsApp. Furthermore, we do not have to worry about losing our Telegram file

because we can re-download it whenever we need it.

Using social media (SM) and instant messaging (IM) has a significant influence
on the use of a readily available educational tool, such as Telegram. It indicates that
the learning process and all aspects of educational administration should be
technology and communication-based. Based on that scenario, the internet's function
is critical. The purpose of this systematic study is to investigate how telegram is used
as a learning medium in English instruction. Furthermore, these researchers
attempted to investigate the impact of using Telegram as a learning media in English
education, with the hope of one day assisting teachers and learners in increasing their
learning activity using social media platforms such as Telegram. (Naderi & Akrami,
2018)

Abu-Ayfah (2019) illustrated that Telegram is a social network that has evolved to
become the perfect educational tool. That quick development and remarkable
advancement in computer technology has had an impact on many parts of life. She
stated that Telegram is a free cloud-based communicator that allows users to view
messages from a variety of devices in a variety of formats. Telegram users may

engage and send messages using a variety of media, including images, text, voice,
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and video. Another feature of Telegram is offline messaging, which occurs when all
messages have been transferred but the device is turned off. When network coverage
Is restored or the device is turned on, data is automatically saved and retrievable.
Telegram uses the same internet data plan as browsing and email, and there is no

additional (low-cost) payment for communicating and staying in touch with others.

Among media students, Telegram is currently one of the most popular online
social networking tools. Nowadays, the widespread use of social networking services
such as Telegram has given new chances for English language learners and can help
to build an informal learning environment. Telegram is a well-known mobile
technology tool that might help with learning activities nowadays. Telegram may be
used to transmit messages in any form to any device. Teachers and students can
participate in learning activities by forming a group, sending files, and preserving
them so that the files are not lost. (Kaviani & Heidar, 2016).

2.15. Commentary:

EIBL is a student-centered teaching style that encourages students to ask questions
and do online research on real-world challenges. Students are actively involved in the
learning process and have the chance to explore their natural interests in this sort of
learning context. This style of learning is practical and allows students to apply what
they learn in the classroom to real-world situations. Critical thinking, problem-

solving, and creativity have all been found to be developed with EIBL.

EIBL helps learners to consider the information they are given critically. They are
encouraged to challenge the material and come up with their own ideas. This sort of

learning assists students in developing problem-solving and critical-thinking abilities.
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EIBL assists students in developing problem-solving abilities. When given the
opportunity to investigate real-world issues, students are compelled to think outside
the box and create their own answers. This is a valuable ability that will serve them

well in their future employment.

EIBL promotes creativity. When students are given the opportunity to investigate
an issue on their own, they frequently come up with innovative solutions. This is
because they are not limited by any certain style of thinking. This learning idea can
also assist students in comprehending complicated concepts. They can learn about
these things more effectively if they are permitted to explore them in a real

life environment.

It also aids students in developing their communication abilities. They have to
explain their thoughts and ideas to others when working on an issue. This teaches
them how to properly communicate with others. EIBL assists in connecting learning
to the actual world. When students are permitted to investigate real-world situations,
they may realize how what they are learning in the classroom is applicable. This also
assists in their development of a deeper knowledge of the content. Finally, EIBL
promotes active learning. Students are more likely to remember information when
they are actively participating in the learning process. This is because they are

involved in what they are doing.

As shown before in review of literature and related studies, effective interaction,
orally and in writing, is vital to learning and questioning can be more important than
having answers, especially when the questions inspire students to reflect and think
critically. Assisting learners in using self-questioning to track their progress is also
critical. This fact emphasizes both teacher and student self-inquiry.
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EFL Fluency learning is developed when teachers ask high-order questions and let
learners provide long responses. Some common question stems for higher order
inquiries are like: "What happened,” "How did it occur,” "What if," "How does it
relate," or "What is the evidence?" Teachers can help students develop critical
thinking by asking higher-order questions and encouraging alternatives. Teachers
may assist learners to learn independently and enhance their learning by

demonstrating effective inquiry and motivating students to ask questions themselves.

Today, in the third decade of the 21% century, Teachers may develop a community
of learners by creating a specific online platform to exchange ideas, questions, and
opinions available both during and after class time. According to current EFL
Fluency trends, students can use web-based resources like Telegram, Edmodo,
Google Classroom, or a learning tool like a platform to submit questions, seek
replies, and create discussions about topics either in or out of classroom. Using
online communications and message boards, the classmates may participate in group
discussion and interaction at a level that is comfortable for each student. Al-Abdali,
A. (2016) stated, “Technology increased the students’ communication abilities
largely in part because they could communicate and have regular interactions with
others. This technological interaction allowed students to develop their abilities in a

more relaxed and purposeful setting.”

The use of digital technology strengthens EFL students' fluency in a variety of
ways, allowing them to take charge of their own learning. Content is more focused
on students' interests and needs, and real-time information is available to students
everywhere, allowing them to collaborate with each other while conducting research,
sharing results, reviewing, and addressing issues. As a result, students are exposed to

the target language more frequently.
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Conclusion:

This chapter addressed each research variable in depth. It provided an explanation
of the principles underlying electronic inquiry-based learning and EFL fluency. It
showed the educational researchers’ views in implementing the inquiry for enhancing
EFL fluency and how it can be used in electronic context which is considered one of

the 21 century requirements. The next chapter is going to cover the study
methodology.
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Chapter 3
Methodology

This chapter presented the study design, participants, and instruments. It also
provided a detailed description of the proposed program.

3.1 Study Design

- The researcher used the one group pre-posttest design.

- The researcher used a mixed-methods design. Both the quantitative and qualitative
analyses of the data were used to evaluate how the learners performed during the

application of the program to test its effect on the target students’ EFL fluency.

3.2 Participants
Participants werel5 secondary stage female students. All of them were in 2" year
secondary. They were a voluntary group from Abu-Tisht secondary school for girls,

Qena governate. Their ages ranged between 16 to 17 years old.
3.3 A List of EFL Fluency Components

To serve as an outline for the pre/posttest and the rubric, the researcher specified
EFL fluency components in a list. After reviewing the previous studies and related
literature, as well as the students’ needs. The researcher came up with a list of EFL
fluency components to create the pre/post EFL fluency test and the EFL fluency
rubric, that were employed in the study. The program sessions were created based on
the list with the purpose of enhancing students’ EFL fluency. Fluency included the

following components:

giving opinion and reason, critical questioning, discussing context, making

connections between topics, using different types of texts, preparing argumentation,
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assessing argumentation, high-order thinking, developing critical mindset, and
describing pictures
3.4. Instruments
3.4.1. The pre/post EFL fluency test (Appendix A):

Aim:

The researcher designed the pre-post test to measure 2" secondary stage students’
EFL fluency. By administering this test, the researcher could assess to what extent

the participants have developed their EFL fluency.
Description

The pre/post test consists of 10 questions. Each question was given 5 marks each.
The total test score is 50 marks. The allotted five marks for each component were
distributed according to each question’s complexity, the effort required for each one,

and the time provided for each item.

The test design was determined to reflect the program sessions’ effect. Thus, each
question allows students to create their final products and construct innovative
solutions to express their original thoughts freely without regard to grammar. The

test was conducted through the E context.

The test was designed based on the following:

e The previous studies and related literature

e The list of EFL Fluency components needed for the 2" secondary stage students

e The electronic program of inquiry based learning context with its EFL fluency

components

e The comments that the advisors had on the initial form of the test



52

Test Piloting :

The test was piloted on March 5", 2021 to 10" Aril, 2021 on a group of 15 EFL

secondary stage students.

A- Determining the Test Time

The test time was determined through calculating the time which each student took to
answer the test. Therefore, the time average of the whole group was calculated by
(90) minutes.

B- Calculating the Internal Consistency

In order to establish the internal consistency, correlation coefficient between each
component and the total score of the test was calculated after excluding the score of

each component from the total score. Table (1) shows the correlation coefficient:

Table (1) The correlation coefficient of the total score and each component

Language Fluency Components Correlation
Giving Opinion and Reason 0.75™
Critical Questioning 0.74™
Discussing Context 0.76™
Making Connections Between Topics 0.70™
Using different Types of Texts 0.68™
Preparing Argumentation 0.73™
Assessing Argumentation 0.71"
High-Order Thinking 0.74™
Developing Critical Mindset 0.69™
Describing Pictures 0.74™

*Significantat 0,01 N=15 R>0.63
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The table showed the correlation between the test components and the total score
statistically. This referred to the internal consistency of the test.

C. Test Reliability

Alpha- Cronbach:

- Alpha—Cronbach of the test was calculated (0.90) which indicated the accuracy and
reliability of the test as a measurement mean.

- External Assessor: Dr. Yousry Ahmed*

3.4.2. Rubric for Secondary Stage Students’ EFL Fluency Test (Appendix B )
Aim:

The researcher created a rubric for assessing the participants' EFL fluency.

Content:
The researcher created the rubric that consisted of ten fluency components. A rating

scale with a range of 1 to 5 was used to score each of the 10 components. The

numbers "1" and "5" indicate poor performance and excellence, respectively.

3.4.3 The Study Program (Appendix E)

In addition to the previously mentioned instruments, the researcher designed a
program based on EIBL.

Aim:

The current electronic program is based on Inquiry based leaning context to enhance

secondary stage students’ EFI fluency.

Performance objectives of the program

By the end of the current program, the participants are expected to:

1-  provide logical reasons and clear detailed explanations

2-  support arguments with real-life instances and give sufficient evidence

3- create novel ideas when offering reasoning

The external Assessor Name : Yousri Ahmed Career: Assistant Professor University: Ain Shams —
Faculty of Education
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4-  create cause-and-effect relationships properly

5-  express viewpoints in considerably longer and more detailed opinions
6- use formal expressions with informal ones

7-  rephrase and summarize topics

8- Introduce and conclude the argumentation successfully

9- effectively provide feedback on their peers' presentations

10- effectively employ language and expressions

Content of the program

The proposed program consisted of 10 sessions. The program began with some
specific points concerning the atmosphere of the program context, and how the
researcher motivated the students to share their feelings, views, ideas, likes, and
dislikes with their classmates. Then, it showed the role of the teacher in conducting
the program, and some considerations for processing the sessions. After that, the
program dealt with the way by which the process of feedback operated.

Through the first session, the students identified the nature of the program and
its procedures. Throughout the sessions, the researcher displayed different prompts,
phrases, views, and arguments to the students to use their reasoning skills while
expressing their innovative ideas. The program provided the students with the variety

of vocabulary, in which they felt free to adjust the topic.

Duration of the program
The program lasted for five weeks in the second semester of the school year
2020/2021. Each session lasted for 1 hour with a total of 10 hours.
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3.5. Statistical Analyses:

SPSS V25 was used for the analysis of statistical data
1-  Wilcoxon Test was used to examine the difference between the students’ means

of scores in the pre-post test of EFL fluency with regard to the overall score and with
regard to each component separately.

2- Calculating the effectiveness of the proposed program on enhancing 2™
secondary stage students’ EFL fluency with regard to the overall score and with
regard to its components separately

3- Calculating corrected Ezzat! Gain Ratio to identify the effectiveness of the
proposed program on enhancing 2" secondary stage students’ EFL fluency.

4-  Calculating the correlation coefficient between the score of each component and
the overall score of the test to identify the internal consistency of the EFL fluency
test.

5-  Calculating the correlation coefficient between the two raters’ scores to identify
the reliability of the EFL fluency test.

6- Calculating the reliability of the EFL fluency test by using Alpha- Cronbach.

Conclusion:
This chapter presented the study design, participants, and instruments. It also
provided a detailed description of the proposed program and statistical analyses. The

next chapter is going to tackle analysis and discussion of the study results.
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Chapter Four

Analysis and Discussion of Results

This chapter tackled the results of the study. It started with the statistical treatments
conducted on the pre/posttest results to find out the significant difference between the
pre/posttest scores to determine the effectiveness of the proposed program in
enhancing 2" secondary stage students’ EFL fluency. This depicted the quantitative
analysis of the pre/posttest results followed by a discussion of the results. Then, the

researcher conducted a qualitative analysis of the results.

4.1. Results of the Study
4.1.1. Testing the first hypothesis:

The first hypothesis stated that there is no statically significant difference
between the mean scores obtained by the participants in the pre-post Test of EFL
fluency with regard to the overall score. In order to test the validity of this
hypothesis, the researcher compared the participants’ mean scores before
implementing the program with the same participants’ mean scores after applying the
program on the EFL fluency pre-post test with regard to the overall score. Wilcoxon

Test was used to find out the significant difference between the pre-test scores.

Table (2)
Significance of the differences between the participants’ mean scores on the pre-post

EFL fluency test with regard to the overall score. N=15

Overall Ranks |Number | Mean Sum of Mean P Z Sig. | Effect
.D
of (N) Rank Ranks Std. Deviation size
EFI PRE [POST |PRE | POST
fluency
Positive
1.00
Ranks 15 8.00 120.00 Very
Negative 17 44.07 113 0.96 strong
: . : 3437 | 0.001
Ranks 0 000 | 0.00
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Ties
‘ ‘ 0 ‘0.00‘ 0.00 ‘

Total ‘ 15 ‘ ‘

Table (2) showed that the positive ranks are 15, the Ties were zero, and the
negative ranks were zero. This means that all the 15 participants’ scores increased
(not decreased or equal) in the post-test scores in comparison with the pre-test scores.
It showed that the total mean scores of the study participants on the post-
administration of the test (M.44.07, SD.0.96) were higher than their total mean
scores on the pre-administration of the test (M.17, SD. 1.13).

In addition, the table showed that the significance level (Sig) was 0.001 which was
less than 0.01. This indicated to the difference between the pre-post scores with
regard to the overall score at the significance level 0.01 in favor of the post test
scores. Therefore, the zero hypothesis was refused, and the alternative hypothesis
was accepted. Thus, it was concluded that there was a significant difference between
the students’ mean scores in the pre-post test of EFL fluency with regard to the

overall score in favor of the post test.

When using Wilcoxon test to calculate the effect size of the suggested program on
enhancing the study participants’ EFL fluency, Matched-Pairs Rank Biserial
Correlation was used to identify if there would be a statistically significant difference
between the mean scores of the pre and post administration of the test (Abd al-

Hamid, 2016) in the light of the following equation:

R = (4 (TL)/MM+1)-1......... (1)
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Table (3) Letters and Their Indications:

r = correlation (Matched-Pairs Rank Biserial Correlation Coefficient)

T1= positive ranks

n= Pairs Rank numbers

Table (4) Effect Size Values

Effect Size Interpretation
(Nis<04 Low effect size
04<(r)<0.7 Medium effect size
0.7<(r)<0.9 Strong effect size
(r)>=0.9 Very strong effect size

The result of the effect size using the previous equation was equal to (0.01). This
revealed that the suggested program based on E inquiry based learning context had a
very strong effect on enhancing 2" secondary stage students’ EFL fluency with

regard to the overall score.

4.1.2. Testing the second hypothesis:

The second hypothesis stated that there is no statically significant difference
between the means of scores obtained by the subjects in the pre-post Test of EFL
fluency in each component separately. To validate this hypothesis, the researcher
compared the mean rank scores of the study group in each EFL fluency component
before the administration of the proposed program with the mean rank scores of the
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same study group in each EFL fluency component after the administration of the
proposed program on the Pre-Post Test.

Wilcoxon Test was used to reveal the significance of differences between the pre-

post administrations of the test. Table (5) showed the findings in this respect:

Table (5)

Significance of differences between the mean scores of the participants in each EFL fluency

component on the pre-post test ( N=15)

Language fluenc Ranks Numbel Mean | Sum Mean I Z Sig.  |Effect siz¢
components (N) Rank bf Ranks Std. Deviation
PRE POST PRE POST
Giving Positive Ranks
Opinion and 15 8.00 120.00 1.00
Reason  |Negative Ranks 0 0.00 0.00 v
: 1.4 4.6 0.51 0.45 ery
Ties 0 0.00 0.00 3.535 (0.000 strong
Total 15
Critical Positive Ranks
Questioning 15 8.00 {120.00
Neaative Rank 1.00
COAVETANS 1 o ] 000 | 000 | 1903 | 433 | 059 | 062
. Vi
Ties 0 0.00 0.00 strg%
Total 15
Discussing | Positive Ranks
Context 15 8.00 {120.00
Negative Rank
A 0 000 | , 44 | 065 | 074 |3483 |o000 | 100
Ties 0 0.00 | 0.00 Very
Total 15 stronc
Making | Positive Ranks
Connection 15 8.00 {120.00 100
Between  Negative Ranks '
Topics 0 0 0.00 1.73 4.07 0.89 0.80 | 3.529 0.000 | Very
Ties 0 0.00 0.00 strong
Total 15
Using | Positive Ranks
Different 15 8.00 {120.00 1.00
mtess of  [Negative Ranks . 00 000 | 173 | 453 | 073 1064 |40 0000 | very
Ties 0 0.00 0.00 Strong
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Total 15
Preparing | Positive Ranks
Argumentatiq 15 8.00 120.00 UG
Negative Ranks '
g 0 0 000 | 173 | 427 | 07 | 075 |3453 [0.001 | ..
Ties 0 0.00 0.00 Strong
TOTAL 15
Assessing | Positive Ranks 15 8.00 120.00
Argumentati Neaative Rank 1.00
cgativeRanis | 0 000 000 | 153 | 44 064 | 051 |3464 |0.001
Ties 0 0.00 0.00 Very
TOTAL 15 strong
High-Order | Positive Ranks 15 8.00 120.00
Thinking : 1.00
NegativeRanks | 0 | 000 | 000 | 147 | 433 | o082 | 074 |3446 |0001 | Very
Ties 0 0.00 0.00 Strong
TOTAL 15
Developing| Positive Ranks 15 8.00 120.00
Critical : 1.00
. Negative Rank
Mindset | oo voame® | O | 000 | 000 | 108 | 447 | 069 | 078 |[3329 [0.001 | very
Ties 0 0.00 0.00 Strong
TOTAL 15
Describing | Positive Ranks 15 8.00 120.00
Pictures : 1.00
Negative Rank
egativerans | 0 000 000 | 167 | 467 | 062 | 049 | 3461 |0.001 | Very
Ties 0 0.00 0.00 strong
TOTAL 15

Table (5) showed that the results of EFL components as follows: positive ranks =

15, the Ties = zero and the negative ranks = zero. This means that all the 15

participants’ scores on EFL fluency components increased (not decreased or equal)

on the post administration of the test compared to the pre-administration of the test

with regard to each component separately.

The level of significance in EFL fluency with regard to each component separately

was (0.001) which is lower than ( 0.01 ). This indicated that there was a statically

significant difference between the means of scores obtained by the subjects in the

pre-post Test of EFL fluency in each component separately at the significance level

( 0.01) in favor of the post administration of the test. Therefore, the null hypothesis
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was refused, and the alternative hypothesis was accepted. Thus, it was concluded that
there was a statically significant difference between the means of scores obtained by
the subjects in the pre-post Test of EFL fluency with regard to each component

separately in favor of the post administration of the test.

The effect size of all EFL fluency components was 1.00. This indicated that the
suggested program based on electronic inquiry learning context had a very strong

effect on enhancing secondary stag students’ EFL fluency components.

4.1.3 Measuring the effect of the proposed program on enhancing EFL fluency:
(The Third Question):

The effect size in the above table was very strong and this indicated that using
electronic inquiry based learning context has a very strong effect on enhancing 2™
secondary stage students’ EFL fluency with regard to the overall score and in each
component separately. This effect was confirmed by calculating Corrected Ezzat

Gain Ratio. It is calculated by the following equation:

=M>-M, , MM, , MM,

CEGraio P —M1 P Mo

Table ( 6) letters and what they represent

CEG ratio= Corrected Ezzat Gain Ratio

M1= Pre-test mean sores

M?2= Posttest mean scores

P= Great test score (Full mark)
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Table ( 7) illustrates the values of Corrected Ezzat Gain Ratio

corrected Gain Ratio is< 1.5 Ineffective.
1.5 < corrected Gain Ratio <1.8 Medium effectiveness
corrected Gain Ratio is > 1.2 Effective /Accepted

Table (8) The mean scores of the research group on the pre and post administration of the EFL
Fluency Test and Corrected Ezzat Gain Ratio

Mean scores
L Corrected Ezzat e
Performance ull Mark Pre M1 Post Mo Gain Ratio Significance

EFL Fluency 50 17 44.07 1.97 Effective

Table ( 8) showed that corrected Ezzat! Gain Ratio in enhancing EFL Fluency is
equal to 1.97 which is higher than 1.8. This indicated that the suggested program of
using electronic inquiry based learning context was effective in enhancing 2" year
secondary stage students’ EFL fluency. Therefore, the third question of the study
which stated “What is the effect of a proposed program based on electronic Inquiry-
based learning context on enhancing 2" year secondary stage students' EFL

fluency?” has been answered.

4. 2. Qualitative analysis of data

The researcher offered an analysis of how the participants' perceptions of the
electronic inquiry-based learning context were presented, as well as insights on the

experience of conducting the program.
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Participants’ responses and reflections towards EFL fluency components

The program sessions significantly developed 2nd secondary stage students’ EFL
fluency. Students engaged in a variety of guided inquiry activities and collaborative
tasks throughout the study programto enhance EFL fluency components. The
researcher showed some of the participants’ responses and reflections on theses

components and how they have developed their EFL fluency throughout program .

Many of the activities in the proposed programs were adapted to the needs of
students. They shared their feelings, views, ideas, likes, and dislikes with their

classmates. They assessed the ideas of others and to allow others to interview them.

To avoid any embarrassment, the teacher should state that anyone may decline to
answer a personal question without giving a reason or explanation. This refusal must

be accepted without debate or criticism by the class.

Giving Opinion and Reason

The aim of this task was to develop the students' capacity to support a point of view
with evidence. Students were supposed to use opinion phrases and the conjunction
'because’ to give arguments for their opinions. The researcher performed the pre
administration of the test. The first question was about providing opinions with

supporting reasons as follows:
| agree that exercise is important for you because................
D’m not sure that living in the country is better than the city because ............
| think that politicians are under-paid because .........

I’m not sure that travel broadens the mind because .........
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The results of the pre administration of the test showed that the students struggled
with supplying reasons that support their opinion as shown in figure (2).

Figure (2) Samples of some participants’ responses on the Pre administration of the test

HM

M

Faten, 7:33

(Giving Opinion and Reason)

Pre Test Group &3}
18 participants

Hala, 6:19 PM

| think that exercising is beneficial to your health because building body . ¥
I'm not sure that living in the country is preferable to living in the city because it is good .
Politicians, in my opinion, are underpaid because they are bad .

I'm not sure that travel helps to broaden the mind because you feel angry .

1 PM

| think that exercising is good to your health because it is useful .

I'm not sure that living in the country is preferable to living in the city because wide .
Politicians, in my opinion, are underpaid because not good to take money from ppeole.
I'm not sure that travel helps to broaden the mind because people are bad when travel
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AN
Giving opinion and reason

| think that exercising Is good to your heafth because you feel better

I'm not sure that Iving In the country is preferable to living in the city because | ke Iiving in the city
Politicians, in my opinion, are underpaid because they have a lot of money

I'm not sure that travel helps to broaden the mind because you can do everything inside your country. You
don't need to travel

As shown from the students’ responses, they did not use reasoning appropriately.
Reasons were too short and without innovative ideas. They did not use imagination
to express their thoughts. There was lack of using deeper and reasoned thoughts.
Limited comprehensive evidence was presented. The ideas were very restricted in a
way that is inconsistent with the expected level of these EFL learners in this age

stage.

When the researcher performed the post administration of the test, the results
developed significantly. Their reasoning was completely different in comparison
with the results of the pre administration of the test. This development appears

clearly as shown in figure ( 3):
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Figure (3) Samples of some participants’ responses on the post administration of the test

(Giving opinion and reason)

The Program of EFL Fluency
16 members

y - R _

Faten =2
I agree that exercise is important for you because it helps you
“é control your body weight and make you feel fit. You can protect
E E your self
I'm not sure that living in the country is better than the city you can
communicate with your friends and people in the cities. There is
- cinema, clubs, and big shops.
) g I think that politicians are under-paid because the country is

corrupt . the politician should take less money than they take.
01:42 o

AUD-20230613-WADOMDD.opus

00:44, 98.1 KB

e

%7{5‘ Hala Mohammed abdelshafi Reply

@ | agree that exercise is important for you because it helps in your

- thinking and learning. You can study your lessons well.
9 I'm not sure that living in the country is better than the city because
there are many places in the city like clubs, cinema, big shops and

restaurants . Also, you can enjoy yourself by walking on the nile and
buy everything. There are banks. The village is poor in its service.
| think that politicians are under-paid because they deserve this
money for their work. They trave and take planes. They leaves their
homes. They help the country to be improved. They must wear
expensive clothes and expensive cars. This cost much money.

01:36

R o o e
01:01, 1434 KE =
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Aya
| agree that exercise is important for you because it makes you live
longer in a good health.

I'm not sure that living in the country is better than the city
because in the city, there are wide streets and big houses. 50, living
in the city is wonderful. You can enjoy yourself with your family. The
living the village is not good. The service is bad. But in the city there
is a club, a cinema, big shops and big factories.

| think that politicians are under-paid because politicians always
take money all over the world. They do their best to help people.
They help the progress of the country. They take money for their
work. They spend a lot. 09:02 4

% AUD-20230613-WADOD0.0pus
00:47, 106.2 KB

-

(=]

It is so obvious that the students’ ability of giving opinion and reason has been
developed. They created innovative ideas efficiently. They operated their
Imagination to create appropriate justifications. They used expressions to provide
much deeper thoughts with comprehensive evidence and longer sentences. They
succeeded to publish audio files via Telegram and felt interested to do that, especially
when they were informed that their peers would see such files. This encouraged them
a lot to do their best in creating more and more thoughts. It was a challenge. The
students felt free to write what they think of and feel. The evidence they presented
was longer than the one in the pre test. A comparison between students’ responses on

the pre and post administration of the test was as follows:

Faten’s response in the pre test was very short (ex. I think that exercising is good to

your health because it is useful.) while her response in the post test was longer. She
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provided the opinion with a logical comprehensive reason (I agree that exercising is
important for you because it helps you control your body weight and make you feel
fit, you can protect yourself.) she provided much deeper and reasoned evidence and
thoughts. The same occurred when she wrote in the pre test, I'm not sure that living
in the country is preferable to living in the city because wide. She just used the word
“wide” to express reasoning. On the other hand, she used a long detailed reason in
the post test as follows; (I’m not sure that living in the country is better than the
city. You can communicate with your friends and people in cities. There is cinema,
clubs, and big shops.). She developed her thoughts, and gave a logical reasoning.

She reflected her ideas freely to create appropriate justification.

Hala’s response in the pre test was very short comprehensive evidence and almost
was absent (ex, I'm not sure that living in the country is preferable to living in the
city because it is good.) she only added it is good to express reasoning. On the other
hand, her response in the post test was logical and detailed. she gave evidences such
as (I’m not sure that living in the country is better than the city because there are
many places in the city like clubs, cinema, big shops and restaurants. Also, you can
enjoy yourself by walking on the Nile and buy everything. There are banks. The
village is poor in its service.). Her response in the pre test in another topic was as
follows; (Politician, in my opinion, are underpaid because they are bad.). The
short complement they are bad was enough for her to express reasoning. However,
her response to the same topic was much better. It supported her answer with a
detailed evidence in the post test as follows; (I think that politicians are underpaid
because they deserve this money for their work. They travel and take planes.
They leave their homes. They help the country to be developed. They must wear

expensive clothes and expensive cars. This cost much money.) She provided a
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long answer with logical reason. She attempted to be fluent to make a full detailed
reasoning. The same improvement happened in Aya’s response.

Hence, there was a difference between their responses in the pre and post
administration of the test and. All the participants passed the procedures of the
session Giving opinion and reason an learned how to think and express fluently
without regard to grammar, and support their opinions with a detailed evidence with

deeper and longer sentences.

Critical Questioning

The aim of this task was to determine the ability of the participant to ask open
questions, which provoked comprehensive, long, unexpected, and imaginative
responses. The researcher, in the pre test, settled some closed questions and ask the
participant to turn them into open ones, and then to respond to the transferred
guestions with innovative arguments with much longer and more reasoned
explanations to provide a complete opinion with evidence. These closed questions

were:
- Do you think meat is unhealthy?

- Do you believe that exercise is beneficial to your health?

- Do you think young children watch too much television?

- Is the world a worse place now than it was fifty years ago?
- Should people recycle more than they do now?

- Are politicians capable of making a change in the world?

- Is conventional family life disappearing?
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Figure (4 ) refers to the results of some participants in the pre administration of the
test which showed their low level in creating critical questions:

Figure (4 ) Samples of some participants’ responses on the Pre administration of the test

(Critical Questioning)

:18 PM

L

Rania
RH
2-- Crtical Questioning

1-  why is food important?

It is healthy and you should eat vegetables

2-  why ls exercise beneficial?

It is good for the body and make you feel fresh
3- How was the world fifty years ago?

Mo technology, no internet, no factories

Faten 9:47 PM

FM )
2-- Cntical Questioning '

1—is meat imortant?

yes, it is very important

2- 15 exercise benefical?

Yes. It is very beneficial to your body
3—was the world different in the past?
Yes it was very different

4 —why is the internet useful?

Because it is important in your life
5—how can politicians change the world?

They are bad people, they can't change the world
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LA

SA
2-- Cntical Questioning

1—is meat good?

Yes, It is very good to the body

2- why exercise beneficial?

You bulld muscles

3—how the world worse fiftty yvears ago?
Mo intermet and Nno money

4 — do people watch internet?

Yes., We listen to music and watch filmms
5—how plhiticiand change the world?
To be good to poor people

B-- what is recycling?

To use everything

when conventional family disappear?

i
L

With money yvou buy everything

It is so obvious to the researcher that the participants’ ability to ask critical
questions was very poor. They did not succeed to create critical questions derived
from the closed ones efficiently, and even the answers of the closed questions were
very short and limited. Some students just turned 3 questions into open ones that
required limited answer. They failed to create critical questions. When the researcher
performed the post administration of the test, he was astonished to find the surprising
outcomes which refereed to the participants’ development in creating critical

questions and answering them elaborately as shown in figure (5)
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Figure (5) Samples of some participants’ responses on the Post administration of the test
(Critical Questioning)

Faten 3

5132

Do you believe meat is harmful to your health?

Why do you think meat is harmful to your heath?

I think that eating too much meat is very harmful to your health.
Many diseases appear because of meat. Although it is full of protein
but it affects your health badly. You mustn't eat mhore than 100 gm.
If you eat more, the body will not benefit from it. Eating too much
meat makes you fat and your body full of fats. 03:56

AUD-202320619-WADNDT4.0pus

00:54, 122.8 KB

Soali o L mhide 03:57 o

Rania Abdelfatah Reply

S1

1 Do you believe meat is harmful to your health?

wWhy do you think meat is harmful to your health?

1 think that it is harmful because it is full of protein which is harmful
for kidney. so ., if necessary. you should eat a small piece of meat. It
must not be more than 100g.

v ———

2 Do you think that exercise is beneficial to your health?

How can exercise be beneficial to your health?

ITis very important to your health. The more you exercise, the more
your health is better. Exercise improves your ability of thinking. It
makes our muscles better. You should exercise daily.

3 Do you think young children watch too much television?

wWhy do you think children watch too much television?

I think that children watch too much television because they like
children programs and cartoon. They spend their free time watching
TV. They dont have hard work. They find tv funny.

4 Is the world a worse place now than it was fifty years ago?

wWhy is the world worse now than it was fifty years ago?

I think that it is now worse than before because the life was simple.
The people loved each other. Now the internet is responsible for
many problems especially for children. The climate was without
pollution. The life was not complex. There were fewer people.

= 03336 »
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Soha Ashraf

sS3
Do you believe meat is harmful to your health?

Why do you think meat Is harmful to your health?

Sure it is harmful because it raises the cholesterol levels in the
blood. So there is a danger on your health and heart. The red meat
is very bad and affects badly on your health.

Do you think that exercise is beneficial to your health?

Why is exercise beneficial to your health?

Exercise is very important for your health because it makes our
health better. | can build stronger body. Exercising make you avoid
diseases.

How is watching TV affecting the development of the children?
Watching tv is funny to the children. It affects on their language
progress and their writing skills. They can not study well. Watching
too much tv has problems on their sleep because the child spends a
lot of time watching tv at night.

How essential are celebrities in our lives?
Why are we interested in celebrities?
Celebrities are Important in our lives because they cause happiness
to us. The children always feel happy when there Is a celebration.
The life is full of pressure. So ., in celebrities, all the family and friends
meet each other and have a fun day.

TN AR LT R (T o

The researcher observed the big difference between the students’ responses in
the pre and post test. They wrote short traditional questions which can never provoke
detailed responses. The critical sense was completely absent. A comparison between

students’ responses in the pre and post administration of the test was as follows:

In the pre test, Rania’s response lacked the sense of critical questions completely

except for the third question How was the world fifty years ago? Her other two
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questions were as follows: Why Is exercise beneficial. Why is food important? Such
questions can never allow receiving different points of view or more derived
questions. The same happened in Faten’s response .She asked traditional questions
which were very short and limited. The critical sense is absent. The questions she
formed can never pave the way for more derived questions or innovative detailed
responses. Analyzing the students’ responses on the post test, clarified that they
expressed well organized questions, which provoked other questions. They settled
critical questions. In addition, they replied to the their questions considerably deeper
with more reasoned explanations. The use of social media (Telegram) and recording
audio files helped them to raise better thoughts to ask a critical question and respond
creatively in a detailed and comprehensive answer, especially when they watched
one another’s responses. This process of exchanging thoughts encouraged all the
participants to do their best and create critical questions. Their questions were much

deeper which required different points of view, not only one correct answer.

Discussing Context

The aim of this task is to investigate the participants’ ability to notice things
from various perspectives and to speculate a photograph in various circumstances.
They are required to argue and express their different views. The researcher’s
guestion was as follows:

Did the person who created or took this photograph intend to send a specific

message? Discuss
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The results of the pre administration of the test showed the participants’ limited
ability of discussing and manipulating with a specific context as shown in figure (6) :
Figure (6) Samples of some participants’ responses on the Pre administration of the test

(Discussing Context)

Pre Test Group {83

g 18 participants
Haneen, 7:45 PM
HA
3 Discussing Context
It is a poster on animals. Lions play with children. A book of animal.
zahy, 3:41 PM
SA 0
3 Discussing Context
It is a group of lions big and small. They play together. It can be a film.
Iman, 8:51 PM
IS

3 Discussing Context
It is a lion playing with children. It is a fantastic animal. It is a poster about animal film

The responses clarified the participants’ ability to introduce the image or express it
effectively and fluently. Their thoughts were limited and they did not operate their
imagination properly to manipulate with the photo. The students just wrote two to
three short sentences to express their thoughts. After performing the post
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administration of the test, the researcher found different high level of discussing

context as shown in figure (7)) :

Figure (7) Samples of some participants’ responses on the Post administration of the test
(Discussing Context)

Haneen Mahmoud Ali

511

It is a picture of a dog and a boy. They are friends. | like dogs. The
dog always helps and likes children. It can a poster of a film. The film
will talk about the friendship between dogs and people. If it were a
cover of a book, the book will be very interesting and it will be about
the dogs. There are many dogs in our streets. Most of them are
funny. They like people and always ask for help. 01:57 a

Sally Reply
I likke this picture. It is about the dog and children, if it were a poster
of a film, it will be about how dogs and children can be friends. If it
were a commercial, it will be about food. | feed my dog nice food
and meat. We send happy time playing at home.my dog is very
small. It is white. | like it and it helps me a lotit is very intelligent. |
take my dog to the street when | buy things from the supermarket.

02:37
a AUD-20230621-WAD004.0pus
00:54, 119.9 KB
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man

510

This photo is about dogs and children. If it were a poster of a film,
the film will be the relationship between the dogs and children. ITit
were a commercial for a product, it may be about the food fthe
dogs. Dogs are very gentle animals. In my home, | have a dog. |
always feed my dog. It always helps me in many things.

o
i

AUD-20230621-WAD001.0pus W
&=

o (&
I,
i '.:.-—"'._ .._'E"r-'r' =
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b x] My i

The results showed the big difference between the participants’ results of the pre
and post administration. In the post test, they used their deep thinking when they
created innovative ideas. They produced much longer and more reasoned responses.
They gave a detailed reflection on the image, using their own expressions and words.
The question of the post test was about an image of a dog and a child. A look to
Sally’s response illustrated the well-qualified new outcome. She wrote 11 sentences
using her expressions and words. She imagined if she had a dog at home to express
that in detailed long sentences. She supposed that if it were a poster of a film, it
would be about how dogs and children can be friends. She even described the dog
efficiently. She tried to present a beautiful fantasy about it. She operated her deep
thinking when responding to the question, expressing her innovative ideas and
responding with much longer and more reasoned responses, as well as a detailed
opinion supported by evidence. On the contrary, her response on the pre test was
short, without any details. The researcher may remind the reader of her response in
the pre test: It is a group of lions big and small. They play together. It can be a
film. The same difference between the pre and post results appeared in Iman and
Haneen’s responses. Their development of discussing a context increased after

employing the proposed electronic program.
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Making Connections Between Topics

The aim of this task was to measure the participants’ ability to draw connection
between a topic and prior knowledge of other topics. The researcher settled the topic
Energy and Environment, and asked the participants to suggest other 3 topics and
operate their creative ideas to draw connections between the above mentioned topic

and the ones they suggested. Their responses were as shown in figure (8 ):

Figure (8) Samples of some participants’ responses on the Pre administration of
the test (Making Connections Between Topics)

Pre Test Group 3

PT
18 participants

NN
4 Making Connections between Topics

Reading books and studying
Eating and food
We should eat from clean environment. We need energy

4 Making Connections between Topics
Running and swimming
Football and handball

| swim in good environment. Football must be in a good environment. Energy in running.
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Hala, 10:33 PM
HM

4 Making Connections between Topics
Sports and running
Playing football and tennis

You need energy and good environment for your sports. | run in the environment

The results showed that their ability of connecting topic was weak. They could not
find a link between the topic and the proposed topics they suggested. They failed to
find innovative ideas to draw such connection. After employing the proposed
program, the researcher performed the post administration of the test whose results as
shown in figure ( 9) were completely different and higher in efficiency than the pre

test results.

Figure ( 9) Samples of some participants’ responses on the Post administration of the test

(Making Connections Between Topics)

| Majwa -
LSl

: Watching television is a good habit, but it needs a lot of electricity.
| In the same time, it teaches us things about how to make our

environment clean.

° -:I-:I:uu!---il-;_l_-ll_;l|fnl:-I:||||--l|||-------II--||-||||||I--
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Sally
We are a big family. We like living in a good environment. But we use
a lot of gas in our house, everybody has his needs which require

energy. 10:39 o
o AUD-20230622-WAO0006.0pus

: Soali e Fewe ghie a0

==
Hala Mohammed abdelshafi Reply
S 55,lw

I like travel. 1 and family travel to clean environments. A lot of
energy is used to make the environment clean.

The researcher observed the big difference between both of the two types of results

in the pre and post administration of the test. In the post results, the participants’
responses were creative. They created novel ideas to connect between different topics
in long detailed sentences. Najwa’s response was distinctive and well organized
when she said: watching television is a good habit, but it needs a lot of electricity.
In the same time, it teaches us things about how to make our environment clean.
She knew how to connect between the different topics successfully. She thought
deeply while attempting to draw such connection. She operated her imagination to
express her perspective. In Hala and Sally’s responses, the same development
occurred. They all drew such connection, and each one of them used different ideas
to connect topics in longer sentences than the pre test responses. The abundance of
details characterized their connection that was more reasoned. On the contrary, it is

found that their results, in the pre administration of the test disappeared. There were
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short phrases with weak connection between the topics. The participants failed to
draw this link between the proposed topics. There were not any innovative ideas.

Their outcomes lack verbosity, as they did not provide any details.

Using different Types of Texts

The aim of this task was to measure the participants’ ability to use a different
text format for the same issue. The question was about an informal text entitled,
“Online Shopping”. The researcher asked the participants to turn it into a formal one

using the given information.

Dear Maha

I'm writing to express my gratitude for the gift you gave me for my birthday. | must
admit that | was worried about purchasing something on the internet, but | have
already downloaded three books in only two days! It's so much easier to buy things

online than it is to leave the house! It's quite helpful.
All my love
Grandmother

When the researcher performed the pre administration of the test, he found the

participants’ results as shown in figure ( 10 ):
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Figure (10) Samples of some participants’ responses on the Pre administration of the test

IS

(Using different Types of Texts)

Pre Test Group &3
18 participants

Iman, 1:08 AM

5 Using Different Types of Texts

Maha
Thank you that you bought something for birthday. | can say that | was angry about purchasing something

on the internet, but | have downloaded 3 books in only 2 days! It is so much easier to buy things online
than it is to leave the home! It is quite helpful.

My love

Your Grandmother

5 Using Different Types of Texts

My friend Maha
Thanks for gift for birthday. | can say that | was angry about purchasing something on the internet, but |

have downloaded 3 books in only 2 days! It is so much easier to buy things online than it is to leave the

home! It Is quite helpful.

Your Grandmaother
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Faten, 12:43 AM
FM
5 Using Different Types of Texts

dshill Jig=
My friend Maha
thanks for your gift for my birthday. | should say that | was angry about buying something by the internet,
but | have downloaded three books in only two days! It's so much easier to buy things online than it is to
leave the home! t's quite helpful.

Grandmother

Then, the researcher employed the proposed program to enhance the participants’
ability of using different types of texts. Later, he performed the post administration
of the test to see their development in discussing different types of texts. The results

were as shown in figure (11).

Figure (11) Samples of some participants’ responses on the Post administration of the test

(Using different Types of Texts)

E_&i\ Faten 3

I am writing to let you know how much | appreciate the birthday
present you decided to give me. Although | have to admit that | had
some doubts about buying something through the internet, in just
the past two days | have already downloaded three books! Online
shopping is so much better and easier than going out and doing it.
It is extremely useful. 07:04 =

% AUD-20230624-WAQ007.0pus
D0:40, 88.9 KB

=i - -
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Iman R
511

I am sending an email to thank you for the surprise gift you gave
me. Although | must admit that | had some hesitations about
buying things online, in just the past two days | have already
downloaded three books! Online shopping is so much more helpful
than going out and getting things! It is very useful. 04:12 o

% AUD-20230624-WAD001.0pus
00:22, 50.4 KB

Soha Ashraf

I am sending you a note to express how far | acknowledge the
birthday card you gave me. | must admit that | was worried about
buying something online, but in just the past two days, | have
already downloaded three books! Online shopping is much simpler
than going out and making purchases. Itis hugely valuable. .,

m
I

The researcher, after checking the results of the post administration of the test,
observed the success of participants in using different types of texts impressively.
They converted the formal language in the original text into an informal one by using
their own simple words. According to the researcher directions while employing the
proposed program, the participants used different online sources on network, which
helped them a lot identify the difference between the informal and formal languages

used in texts. They used different expressions to start their text:

Soha : “I’m sending you a note to express how far I acknowledge the birthday card

you gave me.”
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Faten: “I’m writing to let you know how much I appreciate the birthday present
you decided to give me.”

Iman: “I’'m sending an email to thank you for the surprise gift you gave me.”

In addition, they replaced some expressions with others; Faten and Iman replaced
the expression “was worried about” with *“ doubts, reservations, and hesitations”.
Some participants used “ through the internet” while others used “online”. The
word “easier” was replaced by “ convenient, better, helpful, practical and
simpler”. So, the participants tried to manipulate with the text to change its format.
The were pleased to do that, especially when starting their first experience to change
the phrases of a text without changing its content. It was concluded that performing

the proposed program affected their ability of discussing an issue in a different text

type.

Preparing Argumentation

The aim of this task was to measure the participants’ ability to discuss a topic with
details. In the pre administration of the test, the researcher exposed the participants to
an argument. He asked them to discuss the argument, sum it up and conclude it.

Their responses were as follows:



87

Figure (12 ) Samples of some participants’ responses on the Pre administration of the test

(Preparing Argumentation)

NN
RuralIfe is difficult, You cannot find wihat you need. Urban Ife 5 beautiful. There are gardens and cinem,

The village is poor without hospitaks

SA
The Ife In cites s beautiful, There are many big hauses, But the rural e 5 bad and there kn' 2 big hospital

or police station,

The researcher observed that the responses were not satisfying. The participants
could not discuss the argument efficiently. They could not sum it up or conclude it
professionally. He employed the proposed program to enhance the participants’
ability to prepare a well-organized text using their own expressions and details, and
identify the steps they must carry out to discuss, sum up and conclude an argument.
The researcher performed the post administration of the test. The results were as

shown in figure ( 13):
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Figure (13 ) Samples of some participants’ responses on the Post administration of the test

(Preparing Argumentation)

Sally

Good morning., my dear friends. Today's topic is the difference
between living in the city and living in the country. Both ways of life
hawve numerous advantages. There are numerous adwvantages to
liwing in a city, including transportation, shopping, parks, and
modern schools. Howewver, living in a city causes constant anxiety.
The streets are crowded. Furthermore, the presence of factories
significantly contributes to pollution. On the other hand, we
discowver that life in the country is simpler, clearer, and less stressful.
The villagers are all connected and visit one another frequently.
Pollution is almost non-existent. People there are always ready to
assist others, but there are some issues, such as a lack of
transportation. There is only one school in the village. Shopping is
limited due to the small number of stores. To summarise, there are

some adwvantages to living in both cities and rural areas. Howewver,
there are issues that people face in cities that do not exist in rural
areas. Thank you for giving me the opportunity to speak. Do you
hawve any additional questions? Y20
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Hello, my dearest friends. Today's conversation is about the
differences between city life and life in the country. Both ways of
living have several advantages. Living in a city has many benefits,
including accessibility to shopping, parks, and modern educational
facilities. On the other hand, city living makes me extremely
anxious. The roads are full of people. Additionally, the presence of
factories greatly raises pollution. whereas country life is less
complicated, unclear, and stressful. The villagers frequently visit one
another because they are all related. There is hardly any pollution.
People are always willing to help others, but there are some
obstacles, like a lack of transportation. The village has just one
educational institution. The few number of stores means that there
isn't much to shop for. In conclusion, there are benefits to living in
both urban and rural areas. On the other hand, urban residents face
issues that are not present in rural areas. | appreciate the wonderful
chance you've given me. Do you have any further queries? .-,

Q© —

The results showed that a vast development in their ability to prepare argumentation

occurred. They organized their arguments in a logical and obvious manner. They
followed the language of presenting arguments, which the researcher sent via
Telegram to make sure that their argumentation has a clear framework. The
participants’ steps were as following:

Sally
She introduced the argument:

»

She said: “Good morning, my dear friends. Today’s topic is ........."
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structure of Argumentation

she used some phrases to move from one point to another:

Furthermore ... .... , On the other hand... ... .

Balancing pro and con arguments

There are numerous advantages ... ....

But there are some issues... ...

On the other hand, ......

However, .....

Summing up and concluding:

She used: To summarize, there are some ... ....... In conclusion, there are ......
Ending the argumentation and inviting questions:

She said: thank you for giving me the opportunity to speak. Do you have any

additional question?

Najwa

She introduced the argument:

She said:

Hello, my dearest friends. Today’s conversation is about the ..............

structure of Argumentation

Additionally, ........ but, ....... on the other hand, ......
Balancing pro and con arguments

On the other hand, ......

There is hardly any ..... :

Both ways of living have several advantages
Summing up and concluding:
In conclusion, ............

Ending the argumentation and inviting questions:
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She said: I appreciate the opportunity you've given me. DO you have any further
queries?

In addition, the participants created innovative ideas. They operated their deep
thinking to mention both the pros and cons of the two lifestyles. They provided the
text with comprehensive details to enrich it. They supported the text with long
sentences using their own words and expressions. They did not only give their views
but presented evidence to prove it. On the contrary, their results in the pre
administration of the test lack almost all the necessities of preparing and organizing
argumentation. Their responses were so short with no details. Therefore, it is
concluded that the proposed program had a great effect on the participants’ ability of

preparing argumentation.

Assessing Argumentation:

The aim of this task was to measure the participants’ ability to assess their peers’
main argumentation to provide feedback. The researcher performed the post
administration of the test. The results were as shown in figure (14):

Figure ( 14) Samples of some participants’ responses on the Pre administration of the test

(Assessing Argumentation)

Pre Test Group {03
18 participants

SA
1-- Aszessing a argumentation

il )y dehi
Yara wrote good topic. She began well and ended well. Her vocabulary was simple. Her grammar is very
good.
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FM
T Assessing a argumentation
2l Syl
Your words are good. You summary the paragraph. You said everything. It was great. The words were
waonderful. But it s short and very simple words,
man, 819 PM
15

[-- Azsessing a argumentation
She is a good writer, Her words are good. She wrote in exciting way. | understand her words.

The researcher observed that the participants could not assess their peers’
arguments successfully. It was so clear to the researcher that they almost know a
little about the procedures that must be followed to perform the process of
assessment. The researcher employed the program which enhances their ability of
assessment. Then, he ran the post administration of the test. The results were as

shown in figure ( 15):
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Figure (15) Samples of some participants’ responses on the Post administration of the test

(Assessing Argumentation)

-

m

Sally Reply
The beginning of seham was amazing. She went from one place to
the next. She mentioned both the advantages and disadvantages.
She gave an effective introduction and summary of the topic.
Seham brought the discussion to a conclusion while leaving room
for more queries. She gave excellent illustrations of both the
positive and negative aspects of living in the city versus the country.
One aspect of the presentation that | particularly appreciated was
how she explained why she preferred a rural way of life. She should
expand on her arguments further the next time in order to
persuade others. She succeeded.

12:48 o
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Faten 3
NMajwa's Argumentation
. The start of Najwa was wonderful. She moved from a

. particular spot to another. She discussed both the benefits and

drawbacks. She did a good job of introducing the subject and
| summarising it. Najwa concluded the conversation while

leaving open for other questions. She provided good examples

| of both the advantages and disadvantages of city vs rural
living. | found her explanation of why she chose a rural way of
life to be one piece of the presentation that | truly liked. The

next time, she should elaborate more on her points to persuade |

others. She accomplished a great success. 10-18 AM

AUD-20230626-WA0001.0pus E’P s ?7 o :
1:01 s/ X |
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Iman

Sally's argumentation

The start was fantastic for sally. She moved from one location to
another. She discussed the benefits and drawbacks. She did a

fantastic job at describing and summarising the subject. Sally ended

the presentation by making space for further questions. She

provided clear examples of the advantages and drawbacks of living

in a big town vs a rural region. | particularly liked how she
articulated why she decided to live a rural lifestyle in her

presentation. The next time, if she wants to persuade others, she

should be more explicit with her reasoning. She achieved great

: SUCCes5, e
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Checking the results declares that the program affected their level of assessing
others’ argumentation. They followed the procedures of assessment that the
researcher sent via Telegram. Their responses were full of details and techniques
necessary to the process of assessment. The process of their development was as

follows:
Sally
The structure of argumentation

She introduced the structure of the argument by saying: the beginning of Seham was

amazing.
She transferred from one point to the next.
She provided both pros and cons of the argument:

She said: one aspect of the presentation that | particularly appreciated was how she

explained why she preferred a rural way of life. (pros)

She said: She (Seham) should expand on her agruments further the next time in order

to persuade others. (cons)

Summing up: She said: she succeeded

She concluded her assessment. ( but not par excellence)
The content of the argumentation:

She gave some advice to the writer about what she should do next time.
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She supported her assessment with details.

She used some expressions such as: one aspect of the presentation ............/ you

Checking Faten’s assessment show that she followed the language of assessing
argumentation, too. She introduced the structure of the argument efficiently, and she
moved from one point to the following one easily. She provided both pros and cons

of the argument:

She said: Najwa provided good examples of both the advantages and disadvantages

of city vs rural living.(pros)

She said: the next time, Najwa should elaborate more on her points to persuade

others. (cons).

She summarized her assessment when she said: | found her explanation of why she
chose a rural way of life to be one piece of the presentation that I truly liked. She

concluded her assessment when she said: she accomplished a great success.

In addition, Iman expanded her assessment with instances and details to perform the
process of assessment successfully. Therefore, it can be said that the proposed

program effectively enhanced the participants’ ability of assessing argumentation.

High-Order Thinking (HOTYS)

The aim of this task was to measure the participants’ ability to express their ideas,
opinions and beliefs, and how they perceive things from a different perspective. So,

the researcher set two groups (A - B) of queries and let the participant free to select
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A

- What is the ideal and worst career to have? Discuss.

- How would your practical life be if you were a graduate?

- What effect would your dream career have on your life?

OR B:

Which one of school rule is the hardest to follow? What causes you to believe that?
How would you spend 1.000.000 pound if you had a year to do so?

The researcher performed the pre administration of the test. The participants’ results
declared that they have a little portion of high order thinking (HOTSs). They
expressed their ideas in very short sentences without any details. They did not even
operate their imagination to give novel ideas. Their responses were as shown in
figure (16 ):

Figure (16 ) Samples of some participants’ responses on the Pre administration of the test
(High-Order Thinking)

Pre Test Group iS3

! 18 participants

S—— High-Order Thimkamg

I like the job of doctor

I like helping ill peocple

I wwil trawel to BEurope and work: in a hospital
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=aly, Q=20 PR

=8
22— High-Order Thinking

The best career is a doctor
I lowe to be a doctor.
I wwilll b= a big doctor amnd help il pecple

Faten, 12:33 PM
FM
8 High-Order Thinking

I want to be engineer
| bulid houses
| build my house my self.

After the researcher employed the proposed program to enhance their ability of high

order thinking, he performed the post administration of the test. The results changed

in content and form as shown in figure (17 ):

Figure (17 ) Samples of some participants’ responses on the Post administration of the test

(High-Order Thinking)

Seham teply
How would you spend 1,000,000 pound if you had a year to do so?
If 1 had 1 million pounds, | would do many things. The first thing | do
is buying a big house. My family and | live in a small flat which my
father pays a salary for it. | will buy a house with a garden and plant
many trees. The second thing | will do is that | will buy a car to my
father. He always goes to work in transportation. He always comes
home tired. At the same time we can go anywhere by the car and
spend holidays in the far places we like every summer. The third
thing I will di is buying a bike to my little brother who always borrow

his friend’s bike to play with. 09:28 o
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sally
5
WWhich one of school rules is the hardest to follow? What causes you
to believe that?
The hardest rule is the portion of absence. The student is obligated
not to be absent for more than 15 days. This is the hardest rule. |
. always face circumstances which require to be at home. The school
management always send warnings to my mother who isill. The say
i that they will let me out of the school it | missed any other days.
This is a bad rule and it must be changed. We all hawve circumstances
which ask us to be at home or travel somewhere. 11:22 q
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edited 11:23 o

L Faten 3
If you could pick three persons to attend your birthday celebration,
@ alive or not, who might you invite? What would you say or do?
If 1 could pick three persons to my birthday party. | could invite my
grandfather who is dead now. He was a kind man. | remember him
well. He loved me too much. He was always buying me sweets when
I was a child. The second person | could invite is my aunt who is still
alive but she is in Canada. I love her very much and always send her
messages by Facebook. She attended my birthday two years ago
when she was in Egypt. The third person | could invite to my
birthday is my father’s friend uncle Sayed. For sorry, he is dead now.
He was always encouraging me to study well. He was always
attending my birthdays and buying me gifts. He loved me and my
brothers. I really miss them all. 11:25

o I ———
01:33, 213.2 KB & 1125 o

The researcher observed that the participants developed impressively when he

checked their results in the post administration of the test. They thought deeply to
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convey their creative ideas. They responded with much longer and more reasoned
sentences. Their responses were based on evidence and previous experience. So,
prove their claims with logical and reasonable arguments. They organized their
thoughts clearly.

Seham thought of many details. She divided her discussion into many stages. She
used the logical order to organize her thoughts; as she said the first thing I do is
........ , the second thing I will do is ...... , at the same time we can ..........., the
third thing I will do is ........ . Her discussion was full of details. She imagined that
in the case her father will come home, he will feel tired. So, she decided to buy a car
to make him comfortable. She really succeeded in making the text exciting. Her
explanation was really incentive.

Sally, too, expressed her thoughts interestingly. She presented more than one reason
to persuade the reader that her view was right. Her justification was convenient.
When she was asked about the hardest rule in school, she said “We all have
circumstances which ask us to be at home or travel somewhere.” She explained
the situation she will be in in the case of her absence. Her reasoning was acceptable.
All of these details confirms her success in implementing the procedures of high
order thinking. The same development happened in Faten’s response. It is concluded
that the proposed inquiry program was effective in improving the participants’ high

order thinking.

Developing Critical Mindset

The aim of this task was to measure the participants’ ability of criticizing a
comprehensive, detailed perspective with proof to express their situation towards a
statement. The researcher, in the pre administration of the test, showed the following
statement :

The Internet is reducing young people’s attention and making them less intelligent



101

The results showed that the participants have little awareness of how to criticize a
statement. The results were as shown in figure ( 18 ):

Figure (18 ) Samples of some participants’ responses on the Pre administration of the test

(Developing Critical Mindset)

Pre Test Group 3

! 15 participants

SA
9-- Developing Critical Mindset

| like the internet. | watch movies and films on the internet. My family also like the internet

NA
9-- Developing Critical Mindset

Some people [ike internet. Some people don't like it | like it because it is funny. | can see youtube and films.

My lessons are there

mam AL
cakarm ]
EENam, £ 1% Al

SB
9-- Developing Critical Mindset

Everyone like the internet. | like it because it is interesting. | study by using the internet.

The researcher was not satisfied with these results. Their responses were very short
and not detailed. They did not provide a complete view based on evidence. There
were not any creative ideas. Reasoning is almost absent. The researcher employed
the proposed program. After a while, he performed the post administration of the test,

and the results were as shown in figure (19 ):
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Figure (19) Samples of some participants’ responses on the Post administration of the test
(Developing Critical Mindset)

k|

Sally Reply
| agree with that. Although the Internet is beneficial to us, it harms
us a lot. Now, we spend a lot of time playing games or watch
YouTube videos. The Internet made the people don't connect with
each other like in the past. The attention of the people became
weak. Everyone is busy with watching ideas on the Mobile. They ;do
not care of their families or children. At the same time, people don't
think too much because they only watch and feel pleased to watch
the videos, but they don't interact or do something useful. They
only feel joyful and are interested in that. Their interaction with each
other is not perfect. They only send messages to each other to get
news. This makes their attention and thinking very weak. 11:09 o
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Najwa R
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I agree in part but disagree in others. | agree that the internet
makes people less intelligent. They depend primarily on the internet
to get their information. It is very easy to solve any problem by
watching videos about its solution, so you do not need to think too
much to find a solution. On the other hand, | disagree that the
Internet reduces people’s attention. It increases their attention. The
internet makes you always aware of the events surrounding you.
You know much about everything happening. You know daily what
is happening in Africa or Europe. Your attention is always focused

on the different events and experiences. 02:29 o
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Seham

| agree in part and disagree in others. The internet can never reduce
people’s attention because it enable them to see everything
happening in the environment. The Internet makes the people get
experience about agriculture or different industries. | can seek for a
job by the Internet. it makes the world a young village. However, |
agree that it makes us less intelligent because we depend on the
internet to get information about anything. It is very easy. 5o, the
people almost don't operate their mind and do efforts to get the
information. This makes them forget the information easily because

they got it easily.
v VE ¥

The results of the participants showed that they were affected by the proposed
program. They traced the steps of implementing High order thinking in their thoughts
in writings. They criticized the statement efficiently when they creatively thought of
ideas and instances prove their situation. Their reasoning was logical. They
expressed their justifications impressively on their own expressions. They even
mentioned the merits and demerits of the statement in a way made their criticism
acceptable, interesting and logical. Sally’s situation was clear and strict. She
provided a complete view based on evidence using her own vocabulary. She
responded with much longer and more reasoned sentences. Her situation appeared in
an innovative style. She thought of the status quo of society. Sally thought critically

while attempting to explain her view and reasoning.

On the other hand, Najwa’s criticism was completely logical as she presented
more than one evidence to support her viewpoint. Najwa agreed with some views but
rejected others. In both situations, she gave a logical justification that proved her

awareness of high order thinking. She realized through the proposed program that the
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individual should deal with a topic in its different perspectives. She even used the
phrase which was the transition point in her situation “on the other hand” to pay the
reader’s attention that she is going to present the opposite. Her responses were much
longer and more reasoned. The same development happened in Seham’s response. It
is concluded that the participants’ results were higher on the post administration of

the test in comparison with the pre one.

Describing Pictures

The aim of this task was to measure the participants’ ability of describing pictures
with innovative ideas. Three images were attached to the main question. Every image
Is paired with a question for the participant to answer. The researcher performed the
pre administration of the test, and the results were shown in figure ( 20 ):

Figure (20) Samples of some participants’ responses on the Pre administration of the test

(Describing Pictures)

Pre Test Group &3

! 18 participants
SA
10-- Describing Pictures
1- It is about sports. Tere are many soris like tennis and boxing
2- | always don't know how to buy my clothes and things
3-  This is a mirror. | like the mirror because | see my face
NA o
10-- Describing Pictures
1- | can see a photo of sports
2- | can't buy something alone. | ask my mother to help me

-

3- This is a mirror. | like mirrors. We can see ourselves and faces
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Moora, 9:09 P

MNF
10-- Describing Pictures
1- | see a photo about sports. | like foootball
2- | buy anything when | don't know what | buy
3- | see a mirror. | see my face beautiful in the mirror

Checking the results of the participants on the re administration of the test shows
that their process of description lacks many issues related to description. Their
responses even were much short without any details. The researcher employed the
proposed program. After a while, he performed the post administration of the test.

The results changed for a high level of description as shown in figure (21 ):

Figure (21) Samples of some participants’ responses on the Post administration of the test

(Describing Pictures)

Soha Ashraf

My favorite department is tennis. | used to play tennis when | was
young. | used to go the club with my family to play tennis. It makes
my body fit. | always buy Tennis wear from the shop. So it is my
favorite department.

Sometimes it is easy to buy something from the shop and
sometimes | find it difficult to choose something and in this case |
ask my sister for her opinion. | know that it is a bad habit to hesitate
in buying something, and | try to give it up.

| always look at the mirror when | buy something. Itis very
important to do that because | must make sure it is suitable and fit.
| like the green colors but if | admired different color | try it on many
times in the mirror.
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My favorite department in a sportswear shop is the basketball
department. Basketball is my hobby. | like it very much. | always buy
the basketball wear and balls from the shop. | go to the club with
my friends to practice it. We send a beautiful day playing baskethball

I think it is not easy to buy something from a shop. Most of things
are expensive so | always go to many shops to buy something. | try
to buy the cheapest. 50, it is difficult to buy something from the
first time.

I always try something on when | buy it from a shop. | look at the
mirror to check if it is fit or not. If | bought something without trying
it on, | may have to come back again to replace it with another one.
Sa, it is better to try clothes on before buying them. 10:25 o
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Moora Yousef lep
In shopping. | go to basketball department. | like it very much. Last
month, | bought a ball to play with my friends in the club. We go to
the club and lay basketball every week. | bought three balls before.
sometimes my friends and | share the same ball when we buy a
one.

It is easy to buy what | need from the shop without the help of
anyone of my friends or brothers. However, sometimes | ask my
friend about her opinion when she comes with me to the shop.

| always try on the dresses | buy from the shop to see ifitis suitable
or not. Once | bought a jacket from the shop and | didn't try it on,
and when | went home, | found it small. | came back again to the
shop to take a bigger one. | learned it is important to try things on
before buying them. 01:37 o
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Deep analysis of the participants’ results of the post-test confirmed their
development in the process of describing images. They responded to the three
guestions in long sentences. They gave details to their replies and presented logical
justifications. Soha’s responses were very distinctive; as she dealt with the three
topics impressively. In the first response, she gave instances, reasons, and much
illustration. In the second response, she presented two points of view with giving a
promise. In the third reason, she presented more than one reason to convince others
why, the mirror is important. Her responses were really logical with this amount of

details.

Najwa’s description was impressive, too. She was aware of making her description
was full of ideas. Her first response to the first question consisted of six sentences,
which refers to the big details she wants to convey in comparison to her response to
the pre-test. In her second response. She gave a clear opinion with reasoning, and her
justifications were logical. She described the image effectively, and tried successfully
to present her situation in reality. On her third response, Najwa told us her personal
experience with mirrors and the problem she may face if she did not try cloths on
when buying them. Noora’s response was impressive, too. She answered the three
questions effectively with interesting details and reasoning. It is concluded that the
participants’ results were higher and more innovative on the post administration of
the test.

Conclusion:

This chapter tackled the results of the study. It started with the statistical
treatments conducted on the pre/posttest results to find out the significant difference

between the pre/posttest scores to determine the effectiveness of the proposed
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program in enhancing 2" secondary stage students’ EFL fluency. This depicted the
quantitative analysis of the pre/posttest results followed by a discussion of the
results. Then, the researcher conducted a qualitative analysis of the results in which
the researcher offered an analysis of how the participants' perceptions of the
electronic inquiry-based learning context were presented, as well as insights on the
experience of conducting the program. The next chapter is going to present a brief
overview of the current study along with the key findings and conclusions .
Additionally, recommendations and suggestions for further research will be

provided.
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Chapter Five
Summary, Conclusions and Recommendations
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Chapter Five: Summary, Conclusions and Recommendations

This chapter presents a brief overview of the current study along with the key
findings and conclusions. Additionally, recommendations and suggestions for

further research are provided.
5. 1. Summary

Teachers and students confront new educational difficulties as we are in the third
decade of the twenty-first century. EFL students are required to learn about such
current progressive needs nowadays. One of these needs is how to increase EFL
fluency using technology and its many tools and equipments to allow students to

express themselves, their ideas, opinions, and even feelings.

To develop fluency and offer many opportunities to practice, EFL students require
a different learning style than conventional ones. Audio recordings, discussion,
exchanging ideas, providing current alternatives, and communication of the 21

century technology.

Interaction and communication among students are also influenced by questioning.
In the classroom, debate is prompted by a series of questions. During the teaching
and learning activities, there is a lot to discuss, so there will be a lot of discussion
between the teacher and the learners. So, questioning motivates students to
communicate. As a result, when answering questions, students may effectively

practice English.
5.2 Statement of the Problem:

EFL secondary stage students almost lack EFL fluency. They have difficulty of
expressing their opinions, feelings, and thoughts fluently. Using an E Inquiry-based

learning context can enhance EFL fluency. The present study is an attempt to use a
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proposed program based on an electronic Inquiry-based learning context for

developing and enhancing students’ EFL fluency.

Furthermore, Secondary stage students are inexperienced with English language.
They use English less frequently outside of class and even in class. On the other
hand, students have a limited time in class to study English and lack motivation to
communicate in English outside class in order to get comfortable with the language
and use it fluently. As a result, there are various problems that cause secondary stage

students to have difficulties communicating in English.
5.3 Questions of the Study:

The current study attempted to answer the following main question:
How can using electronic Inquiry-based learning context enhance the secondary

stage students' EFL fluency?

To answer this question, the searcher should answer the following sub

questions:

1. What is the current level of the secondary stage students' EFL fluency?

2. What are the underlying principles of the Electronic Inquiry-based learning
(EIBL)?

3. What is the effect of a proposed program based on an Electronic Inquiry-based

learning context on enhancing 2" year secondary stage students' EFL fluency?

Moreover, the following hypotheses were validated:

1- There is a statistically significant difference between the mean scores obtained
by the participants in the pre-post Test of EFL fluency with regard to the overall
score in favor of the post test.
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2- There is a statistically significant difference between the mean scores obtained
by the participants in the pre-post Test of EFL fluency in each component separately
in favor of the post test.

In the process of validating the study hypotheses, an electronic inquiry based
learning program was designed and implemented, where participants comprised the
intact group of 15 EFL female participants in Abu-Tisht secondary school for girls,

Qena governate. Their ages ranged between 16 to 17 years old.

5.4 Instruments of the Study:
(1) A pre-post test to assess EFL students' fluency.

(2) A rubric for judging the students’ EFL fluency.

In addition, the researcher designed an electronic program based on the Inquiry-
based Learning environment to teach the experimental group students on the stated

EFL fluency components.

5. 5. Findings:
The following findings were derived from the current study:

e The EIBL context was effective in enhancing the students’ EFL fluency

e  The effect size of the EFL fluency components was significant.

e Participants expressed their satisfaction about the training they received
throughout the electronic inquiry based learning program.

e As a result of the application, the students developed their abilities to think
deeply, discuss others' opinions, interact with each other and with their teachers,

reveal and share ideas fluently, and pose questions.
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e The students developed their analytical and communicative capacities and
become able to extend their discussion.

e  The students used the language confidently by virtue of the electronic program.

5.6 Limitations of the Study

1- Due to the circumstances of the Covid-19 pandemic and the students’
preoccupation with the academic subjects assigned to them, the researcher found
it difficult to receive students’ responses at the specified times for each session of
the program.

2- The researcher faced some technological problems because the students were
required to have both Skype and Telegram accounts.

3- The students’ responses were poor at the beginning because of the lack of

motivation.
5.7. Conclusions

To the researcher’s best knowledge, there was little Egyptian or Arabic research
that looked at the Inquiry context in its electronic form as a technique for improving
EFL fluency. The current study attempted to investigate the effect of electronic
inquiry based learning context on enhancing the secondary stage students’ EFL
fluency. Numerous instruments were implemented to collect data. Results of the
study indicated that the implemented training program was effective in developing
secondary stage students’ EFL fluency. Furthermore, Participants also acknowledged
their pleasure with the suggested training program and their commitment to use the
ideas and techniques that they learned in the course in their upcoming EFL classes.
According to the results discussed above, the electronic inquiry-based learning

setting has been shown to be beneficial in fostering EFL fluency.
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5.8. Recommendations

Teachers should employ a variety of e inquiry-based activities to aid students
improve their EFL fluency.

More time should be given so that students may put their information into practice,
think about it, and applying it to different real-world situations.

Teachers should encourage students to activate their own learning strategies,
encourage teamwork, and have students reflect on their learning.

The inquiry based learning activities must be used broadly in teaching English as a
foreign language.

EFL teachers must get training on employing the inquiry based learning in the
teaching/learning process.

The challenges that EFL teachers could encounter while using e inquiry-based

learning in the classroom must be addressed early.

Promoting and creating an atmosphere of collaboration in the classroom allows

students to enjoy excitement in the EFL learning process.

5.9. Suggestions for further research

An investigation of the effect of new strategies on improving EFL fluency.
Examining the effect of inquiry based learning on enhancing EFL reading
fluency.

Replicating the current study on various educational levels.
Investigating how the Life-wide Learning approach can enhance EFL fluency.

Increasing instructors' awareness about the value of assisting students to be
fluent in English by using various offline and online resources.

Exploring the effect of the project based learning on improving EFL fluency.
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Appendix A
Pre-Post Test
Tips
Use your innovative ideas that should be unrestricted
Respond with much longer and more reasoned responses
Give a detailed view based on evidence
Use your imagination to convey your explanations
Use your own words and expressions
Do not care about grammar
1 Giving Opinion and Reason
Read the following viewpoints and provide them with supporting reasons.
| think that exercising is beneficial to your health because.............. .

I'm not sure that living in the country is preferable to living in the city because

Politicians, in my opinion, are underpaid because ............... .

I'm not sure that travel helps to broaden the mind because............. :
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2 Critical Questioning

Here are some closed-questions. Turn each closed question into an open one and
then respond to your transferred questions with innovative arguments and much

longer and more reasoned explanations to provide a complete opinion with evidence.
- Do you think meat is unhealthy?

- Do you believe that exercise is beneficial to your health?

- Do you think young children watch too much television?

- Is the world a worse place now than it was fifty years ago?

- Should people recycle more than they do now?

- Are politicians capable of making a change in the world?s

- Is conventional family life disappearing?

3 Discussing Context

Did the person who created or took this photograph intend to send a specific

message? Discuss
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4 Making Connections between Topics

Here is a topic (Energy and Environment). Suggest other 3 topics and operate your
creative ideas to draw connections between the above mentioned topic and the ones

you suggested.
5 Using Different Types of Texts

Here is an informal text. It is all about shopping on the internet. Turn this informal

text into a formal one using the existed information.
Dear Maha

I'm writing to express my gratitude for the gift you gave me for my birthday. | must
admit that I was worried about purchasing something on the internet, but I have
already downloaded three books in only two days! It's so much easier to buy things

online than it is to leave the house! It's quite helpful.
All my love

Grandmother

6 Preparing Argumentation

Discuss the following argument. Then, sum it up and conclude it.

Rural and Urban lifestyles are Different
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7 Assessing Argumentation

Assess and Provide feedback to your peer’s main arguments mentioned in the
previous question to provide feedback using your own vocabulary and expressions

according to the Assessment criteria.
8 High-Order Thinking (HOTS)

Here are two groups of questions. Answer (A) OR (B) to express your ideas,

opinions, and beliefs.

(A):

- What is the ideal and worst career to have? Discuss.

- How would your practical life be if you were graduated?
- What effect would your dream career have on your life?
(B):

Which one of the school rules is the hardest to follow? What causes you to believe
that?

How would you spend 1.000.000 pound if you had a year to do so?
9 Developing Critical Mindset

Criticize the following statement and give a comprehensive, detailed perspective

with proof to express your situation:

The Internet is reducing young people’s attention and making them less intelligent
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10 Describing Pictures

Here are 3 shopping photographs accompanied with related questions. Describe them
expressing your opinions and innovative ideas freely.

Is it difficult for you
1o choose what o
buy? Why?
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Appendix B

Rubric of EFL Fluency Test

Scores  5=Excellent 4=verygood 3=good 2=Average 1=weak
Question 1: Giving Opinions and Reasons BE58H 48 38H 23 1@

- successfully provided logical reasons and clear detailed explanations
- supported arguments with real-life instances and gave sufficient evidence

- presented a proper relationship between the Test opinions and their own

justifications

- created new ideas when offering reasoning .

Question 2: Critical Questioning ES5H 40 3 H 20 18
- able to turn closed questions into open questions

- creatively and efficiently found significant connections between their recommended

familiar topics and their teacher's unfamiliar topic
- able to generate novel ideas while connecting the topics
- created cause-and-effect relationships properly
- provided clear explanations and logical reasons
- evidence and real-life examples were used to justify the relationships
- expressed such relationships in considerably longer and more detailed opinions
Question 3: Discussing Context E50H 40 38 28 1@
- able to see things from a different perspective and express it effectively

- able to speculate about the image and its indicated message
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- came up with novel ideas when discussing arguments
- used much longer and more detailed personal views and examples

- talked and wrote in full, complete phrases so people could understand their views

without being confused
Question 4: Making Connections between Topics E5 H 48 3H 2 @ 18

- able to find significant relationships between the familiar topics they suggested and

their teacher's unfamiliar topic creatively and effectively

- able to generate new ideas when connecting the topics

- created cause-and-effect relationships properly

- gave logical reasons and clear explanations

- spoke and wrote in long, comprehensive phrases so others could understand them
Question 5: Using Different Types of Texts BH5 B 48 3@ 28 19
- effectively exchanged formal expressions with informal ones

- came up with new, relevant ideas

- Used full, comprehensive phrases

- gave a clear explanation

- used real-life examples to back up their new text

- kept responding without pausing

Question 6 : Preparing Argumentation B5 @ 480 3@ 23 13
- adequately rephrased and summarized the topic

- Outlined the main points
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- Successfully introduced the argument

- balanced of pro and con arguments

- concluded the argumentation successfully

- used full and comprehensive sentences so others could understand the content
- kept responding without pausing

Question 7 : Assessing Argumentation 5 B 480 3@ 2@ 19
- effectively provided feedback on their peers' presentations

- mentioned the main pro and con points effectively

- moved from one point to the next with proper phrases

- effectively summarized and concluded the argument

- used assessment phrases properly

- gave logical reasoning with clear explanations

- assessed the argument with deeper details

Question 8 -High-Order Thinking (HOTS) BH5 @ 48 38 2@ 19
- supported points of view with evidence and real-life instances

- effectively presented their thoughts followed by justifications

- innovated unique ideas

- presented detailed opinions with logical and clear explanation

- continued to respond without pausing

- effectively employed their own language and expressions
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Question 9 : Developing Critical Mindset H5 H 48 38 2@ 19
- agreed or disagreed with the argument with detailed opinions

- provided sufficient and appropriate evidence

- came up with new creative ideas to support their points of view

- gave justifications with more reasoned details

- provided real-life instances

- talked and wrote in long, comprehensive phrases so others could understand the

content

Question 10: Describing Pictures BH5 B 480 38 2@ 19

- used the questions accompanied with the images effectively to describe the images
- came up with novel ideas and

- cited real-life instances

- provided logical justification and a clear explanation with more details

- talked and wrote in long, comprehensive sentences so others could comprehend the

description without confusion
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Appendix C
Distribution of Test scores

Fluency Components Overall score Item
Giving Opinion and Reason 5 Question 1
Critical Questioning 5 Question 2
Discussing Context 5 Question 3
Making Connections Between Topic 5 Question 4
Using different Types of Texts 5 Question 5
Preparing Argumentation 5 Question 6
Assessing Argumentation 5 Question 7
High-Order Thinking 5 Question 8
Developing Critical Mindset 5 Question 9
Describing Pictures 5 Question 10

a1
o

Sum
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Research Paper Checklist

Here are some items for the students to guide them while responding to the
questions:

The student was able to:

create new ideas when offering reasoning .
- provide logical reasons and clear detailed explanations
- use evidence and real-life examples to justify the relationships

- see things from a different perspective and express it effectively
- use much longer and more detailed personal views and examples
- create cause-and-effect relationships properly

- mention the main pro and con points effectively

- move from one point to the next with proper phrases

134
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Appendix E

A Proposed Electronic Program

The researcher is going to use Telegram app as a device to employ the proposed
electronic program. Two aspects should be addressed before using Telegram.
Teachers who want to use Telegram should first tell parents about the program and
obtain their approval before allowing their students to use it. Following that, it is
crucial to establish some basic rules for your session. Because one of the goals of
Telegram is for learners to practice their language abilities, one rule could be that

posts should use whole sentences and words should be written in their completeness.
Atmosphere

Many of the activities here are adapted to the needs of students. They are urged to
share their feelings, views, ideas, likes, and dislikes with their classmates. They are
also expected to assess the ideas of others and to allow others to interview them.
Self-expression is not something that everyone is confident with. Even the most
enthusiastic student will find it difficult if the group mood is unfriendly and the
learner is worried about being ridiculed or criticized. The first and most important
requirement for using learner-centered activities is that the group be calm and

sociable in order to fulfil the goals of the activities.

It is best to avoid activities that deal with very personal issues. Even in a class
when all of the learners know each other very well, certain activities can be
unpleasant to some students. To avoid any embarrassment, the teacher should state
that anyone may decline to answer a personal question without giving a reason or
explanation. This refusal must be accepted without debate or criticism by the class.
Teachers should, in any case, be able to choose activities that their learners will
enjoy.
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The Teacher's Role

Many of the activities will run themselves once they get started. The teacher must
then determine whether to participate in the activity on an equal footing or to stay in
the background to assist and watch. The first option has a number of advantages. For
example, when students know their teacher better, the psychological distance
between them may be eliminated. Of course, the teacher must avoid constantly
correcting the mistakes or using his superior command of the foreign language. If the
teacher participates in the activity, s/he will lose the ability to judge independently
and provide advice and assistance to other groups, which is the teacher's primary job
when he or she does not engage. Another benefit of non-participation is that the
teacher can watch the language performance of various students and identify frequent
errors for later revision. A few tasks demand the teacher's total absence from the

scene.

Whatever strategy is used, the teacher should avoid correcting learners' mistakes
too often. When students are interrupted and criticized, they become cautious and
nervous when they should be practising communication. It indicates that it is
preferable for the teacher to assist students only when they want it. They should be
encouraged to overcome their challenges by finding different ways of expressing

what they have.
Basic considerations for processing the sessions

When you are willing to work with your students on the tasks listed below, you

should follow the following steps:

1 Make sure you have enough materials and resources on hand.
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2 Read the 'process' section and write down the major stages if necessary. Consider
how you will present the activity and whether your learners will require any further

assistance.
3 Choose a part to play (joining, assisting, or observing) throughout the activity.
4 Allow children to provide feedback on the activity once it is completed.

5 Make a list of any problems that arise, as well as your own and your students'

remarks. When you perform the activity once more, you can change it.
How to give feedback

When students post information, that information should be checked and corrected.
The teacher does not correct every single mistake and does not always say who made
the mistake. At the end of each session, the teacher reads over the students' posts to
see if there are any common mistakes. At this point, the teacher should emphasize
taking notes of excellent use of language to encourage and praise others. The
teacher types the comments from their blogs and presents them to the students to
examine and self-correct in the following session. The teacher allows students to
self-correct in groups to make the session more engaging. After that, the teacher

offers feedback and explanations.
SESSION 1  Giving Opinion and Reason

The aim of this session is to develop the students' capacity to support a point of
view with evidence. Students practice using opinion phrases and the conjunction
'because’ to give arguments for their opinions. This easy task introduces students to
the need of presenting arguments to support their opinions, as well as the vocabulary

they will need to do so.
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Procedure

- Send them some opinions via Telegram such as: | agree that exercise is important

for you because.......... , I’'m not sure that living in the country is better than the
city because ......... , I think that politicians are under-paid because ...... , I’m not
sure that travel broadens the mind because ...... and ask them to create their own

sentences using ‘because’ to provide a supporting reason.

- Instruct them to use their reasoning abilities while expressing their innovative ideas

without regard to grammar.

- Inform them that their justifications must be imaginative. (Their ideas should be

unrestricted.)

- Then, using their own expressions and words, ask them to provide much deeper

and more reasoned thoughts with comprehensive evidence.
- Finally, Show them the following examples with explanation:

I am not sure that travel broadens the mind because | have seen people who

returned from other nations and disliked many of the things they had seen.

Politicians, in my opinion, are underpaid because bankers make more money but

have fewer duties.

Note: The researcher recorded an educational video and shared it with the students

on Telegram, explaining all the details and steps of the session.
SESSION 2  Critical Questioning

The aim of this session is to make our students able to practice asking open
questions. If students want to become successful critical thinkers, they must have the

ability to ask search questions. This activity demonstrates how closed questions with
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only Yes/No answers do not assist critical thinking and how open questions are more
productive.

Procedure

Send the student 7-8 closed questions:

1 Do you believe meat is harmful to your health?

2 Do you think that exercise is beneficial to your health?

3 Do you think young children watch too much television?

4 How essential are celebrations in our lives?

5 Is the world a worse place now than it was fifty years ago?

6 Should the majority of people recycle more than they now do?

7 Is it possible for politicians to make a change in life?

8 Is it true that simple, traditional family life disappears?

- After the students have answered the questions above, ask them to turn each closed
question into an open question by using one of the question terms (What, Why,
Where, When, Who, and How). The students are then supposed to reply with
considerably deeper and more reasoned explanations. As a result, their dialogue can
begin as follows:

T: 1 Do you believe meat is harmful to your health?

S: Yes, I do.

T: Why?

S: Because I've read about how meat affects badly on our health and I'm not
happy with that.
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- Students complete all eight questions in the same order until they reach the finish
line, ensuring that everyone has an adequate chance to ask and respond to the

questions.

- Instruct them to reflect deeply when answering questions, express their creative
thoughts freely without regard to grammar, and be creative in their responses. (Their

ideas should be unrestricted.)

- Next, ask them to respond with much deeper and more reasoned replies, as well as a

detailed view based on evidence, using their own words and expressions.
Variation

You can design the open questions around the types of critical thinking questions
(CTQ) that might be posed, such as: What evidence is there indicating...? - What
makes you think that...? How did you discover that ...? - When did people begin to
believe that...? - Where did you get that information...?

So, if you use these types of inquiry phrases in a conversation, it might sound like
this:

- Do you believe meat is harmful to your health?

- Yes, | do.

- What evidence do you have?

- Well, in the press, there are a lot of incidents involving eating processed

beef now. Horse meat has even been found in hamburgers.

Note: The researcher recorded an educational video and shared it with the students

on Telegram, explaining all the details and steps of the session.
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SESSION 3  Discussing context

Here, the session aimsto develop the ability to notice things from various
perspectives and to speculate about a photograph in various circumstances. Students
must have the ability to see an argument from all sides as part of their fluency and
critical attitude development. The following simple exercise will help students
understand how the context of an image or text can influence how we perceive or

interpret something.
Procedure

1 Select an exciting image. It could be a photo, a cartoon, or any other type of
graphic. Show it to the class and ask, "What do you see?" "Where do you think you
could see this scene"? For instance, show them a photo from a magazine
accompanied by the question, "Did the person who created or took this photograph

intend to send a specific message”?

2 Discuss the image in several ways. a) If it were a photo from a movie poster, what
was the name of the film and what was it about? b) If it is the front cover of a book,
what is the title of the book and what is it about? c) If it were a product or service
commercial, what would it be and what advertising logo would be on it? Then,
challenge your students to come up with another novel way to use the image. Where

would we be able to see it? What would you do with it?

- Encourage students to use their deep thinking when responding to the questions,

expressing their innovative ideas without regard to grammar.

- Emphasize the importance of creativity in their responses. (Their creativity should

be unrestricted.)



142

- Kindly ask that they respond with much longer and more reasoned responses, as
well as a detailed opinion supported by evidence, using their own words and

expressions.

3 Finally, the students submit their suggestions for how the image could be used.
Finish the task by stating that this activity demonstrates how the meaning of an

Image or phrase may change depending on the situation.

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.

SESSION 4  Making connections between topics

The aim of this session is to draw connections between a topic and prior knowledge,

as well as to discuss the topic and its terminology.

Students are occasionally asked to talk about a topic with which they are unfamiliar
with. In an exam environment, they may be required to discuss a topic and offer their
opinion on it. This can be challenging for some learners because the issue they are
discussing may appear unrelated to their own life experiences. Use this activity to

show how to connect a new topic to a student's personal experience.
Procedure

- Choose a topic that you believe students will be unfamiliar with or about which you

believe they will have nothing to say and post it on Telegram.

- Ask them to come up with five or six topics on which they are knowledgeable and
could speak or write about. For example, sports and free time, friends and school,
television and media, travel, and family. After they have made recommendations,

show your unknown subject (e.g. Energy and Environment).
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- Tell students that you want them to think of one link between your topic and the
topics they have proposed. Encourage them to think deeply while attempting to draw
such connections, expressing their creative ideas freely without regard to grammar
(the phrase can be simple or imaginative; there should be no restrictions on their

ideas in this activity).

- Then, using their own expressions and words, invite them to think of longer and
more reasoned connections and to provide a full response regarding this connection

with proof.

- To get the students started, show them an example. For instance, while sports like
tennis and football are good for the environment, motor sports use a lot of gas and

are thus not so good.

- Now allow students to express their ideas about connections between the topics in
the classroom. Explain to students that when taking speaking or writing tests and
they are required to express their perspectives on specific issues, the strategy of
finding connections is very valuable in creating new ideas. It is also a great strategy
to get students to establish connections between different ideas when they are reading

or listening to a text.

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.

SESSION 5  Using different types of texts

The aim of this session is to detect and use various text formats on the same issue, as
well as to choose relevant material and synthesize it.
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Students must develop their ability to research a topic. They will get their knowledge
from a variety of sources, and they will have to judge whether certain types of text

are reliable. They must be able to detect the text type from its style in order to do so.
Procedure

1. Send your students three texts about the same topic, written in three different
styles. Assign them the task of determining what type of text each is. Here are three
examples of possible texts for this task. They are all about the same thing: online
shopping. Assign them the task of identifying the text type and describing what about
the language in the text conveyed this to them. Was it formal or informal? Was it

addressed to a single individual or a group of people?
Text A

Online shopping is a type of electronic trade that allows customers to buy items or
services directly from a website using a computer browser. An online shop provides
the same experience as purchasing products or services from a shopping mall or

shopkeeper on the high street, but without the buyer having to leave the house.
Text B
Dear Sally

I'm writing to express my gratitude for the gift you gave me for my birthday. I must
admit that | was concerned about purchasing something over the internet, but | have
already downloaded three books in only two days! It's so much easier to buy things

online than it is to leave the house! It's quite easy.
All my love

Grandmother
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Text C

Safe online shopping advice:

- Make sure your computer's antivirus software is up to date for safe online shopping.
- Trusted websites include details on how your private data will be used.

- Find out what other clients say about a shop.

- Look for the letter "s" after http in the web URL when paying by credit card.

Answers to Texts A-C are as follows: Because Text A is based on Wikipedia, the
language is completely informative. Text B is a friendly and conversational short
discussion between two people. Text C is an extract from a text that offers tips and

cautions regarding online shopping.

2 Have students imagine themselves debating the pros and cons of the following

topic:
Some people prefer to shop online instead of going to a store
- Students must present reasons for and against this point of view.

- Urge them to use their thinking to freely communicate their creative ideas without

regard to grammar.

- Emphasize the importance of their ideas being imaginative. (Their ideas should be

unrestricted.)

- Next, ask them to respond with much deeper and more reasoned responses, as well

as a detailed view based on evidence, using their own words and terms.

- Finally, ask them what they thought about it.
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- If you want to change the above-mentioned topic, select one about which you
believe they have prior knowledge.

In reality, the three styles are believed to provide the students with helpful ideas and
information on this topic. They all give guidance for how students can address the
matter. Text A may well provide them with a basic overview of the matter. Text B
discusses the benefits of online shopping. Text C highlights some of the

disadvantages of online shopping.
Variation

Students could research and select relevant material and ideas from various texts and

sources on this topic.

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.

SESSION 6  Preparing Argumentation

The aim of this session is for students to integrate relevant ideas to an argument.
Students can implement their new knowledge and comprehension by producing
argumentation after they have been introduced to a text on a topic and have discussed

the relevant points with their teacher.
Procedure
Expose your students to the following argument:

The countryside is a better environment for children to grow up in than the city.
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- Next, have students explain the primary arguments for or against the preceding
statement, or have some students present justifications for one point of view while

others present arguments against it.

- Students can present it on their own, but collaborative work is also a beneficial

learning experience. As a result, working in a group is strongly encouraged.

- Before telling their essential points, make sure they outline them. Students take

time to organize their arguments in a logical and obvious manner.

- You should provide some language for presenting arguments to ensure that their
argumentation has a clear framework. This list of useful terms for students could be
sent to them through Telegram. Students will ensure that their argumentation is

properly prepared by including some of the expressions from each part.
Introductions

Good morning/afternoon everyone

Today we’re going to discuss .................. / We’re going to talk about ..............
structure of Argumentation

First we’ll talk about ... ...............

Then, we’re going to present ... ................

Next, we’ll look at ... ..................

And finally, ... ...............

The argumentation will last about ... ... minutes.

At the end, there will be an opportunity for questions and comments.

Moving from one point to the next



Point one is about.........................

So, let’s start by looking at... .... ................

This leads us to the conclusion of the first part.

Moving on to the next point... ...............

That is everything I want to talk about... ...................

And now for the last section of our presentation...................
Balancing pro and con arguments

First, there are some of the reasons for... .............

After that, we would like to give some of the points against...........
One argument for........ is that... ... ...

However, the argument against is that... ... ................

Summing up and concluding

To summarize, we have gone through three major points.

We have given the pro and con points.........

Finally, we believe that....................

Ending the argumentation and inviting questions

This concludes our presentation.

Thank you for taking the time to listen. Do you have any questions?

I would be delighted to answer your questions.

148
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- Urge them to use their reasoning skills when addressing the topic, expressing their
creative ideas without regard to grammar.

- Emphasize the importance of their ideas being imaginative. (Their ideas should be

unrestricted.)

- Then, using their own expressions and words, ask them to give you deeper and

more reasoned responses, as well as a complete opinion with evidence.
- Finally, ask them to share their thoughts in the classroom.

If you want to adjust the above-mentioned topic, pick one about which you believe

they have prior knowledge.

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.

SESSION 7  Assessing argumentation

The aim of this session is to make students evaluate the arguments and viewpoints

given.

Teachers want other students to actively participate as an audience and analyze the
effectiveness of the argumentation when students present their ideas. Giving students

a feedback form to fill in is a good technique to do this.
Procedure

Send a copy of the feedback form to other students. (or modify it to fit their needs

and circumstances).

The structure of argumentation
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The group used language to:

properly introduce themselves.

introduce the structure of the argument.

transfer from one point to the next.

provide both pro and con reasons.

summarize and conclude.

put an end to the argument and open the field for questions.
The content of the argumentation

Students give instances of how each was or was not achieved based on the

argumentation.

Did the group consider all of the major pro and con arguments?
Did they provide evidence to back up their claims?

Was their conclusion rational and obvious?

Using some expressions such as:

One aspect of your presentation that | really enjoyed was...

One thing you should do better next time is..................

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.
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SESSION 8  High-Order Thinking (HOTs

To begin, explain to students what high-order thinking is. Tell them what it is and
why they require it. Assist them in recognizing their own strengths and weaknesses.

You can do so by training them how to ask effective questions for themselves.
Procedure
Begin with a question

The simplest way to get into the subject is to start with a question. The teacher
should look for interesting themes for the students to discuss and investigate. It
should not be a question to which students can respond with a simple "Yes" or "No."
You want to create crucial questions here, ones that elicit a desire to learn and solve
problems. They will be ideal for encouraging the development of critical thinking

abilities.

Encourage brainstorming when you ask your learners a question. As a student
guide, make a list of possible replies. In solution fluency, having open discussions
with students is an important component of defining the problem. In my class, for
example, the workplace was the context of the textbook section. So | asked, "What is
the ideal and worst job to have?" Post an open-ended question to get the most out of
your students. Students should also be encouraged to provide comments on each

other's posts.
Encourage Questioning

A classroom where students can express questions without fear of unfavorable
reactions from their peers or teachers is a classroom where students can be creative.
Students should be encouraged to ask questions. You may demonstrate how students

can respond to it on their own.
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Open Ended Questions

One answer to a question is usually correct in grammar class, but giving these types
of replies often requires nothing more than memorization and recall. You can
challenge your students to think at a higher level by asking questions that don't have
a "correct" answer. Questions like, "What is the ideal and worst job to have?" "What
would your practical life be like after graduation?" "What effect would your dream
job have on your life?" are open-ended and will enable your students to think more
critically. Encourage your learners to think and express themselves in this way, and

they will learn in more dimensions than one.

- Give them a link to an article and ask them to leave a reply. In my lesson, | chose a
link to an article about government innovations in Egypt and urged the students to
think deeply before attempting to convey their creative ideas freely and without
regard to grammar. Emphasize that their explanations should be imaginative. (Their

ideas should be unrestricted.)

- Remind them to respond with much longer and more reasoned answers, as well as

to provide a complete view based on evidence using their own vocabulary.

-Post a video with comprehension questions. For homework, the students were asked
to complete the questions. This activity could easily be carried out in class as well.
Students can work in groups in the classroom and post their answers together.
Students could also arise extra questions for other groups to provide a new depth.
Later, the answers can be displayed on a screen in your classroom for review and

criticism.

- Each week, select some learners to post questions or comments to which the others
respond. It is a good idea because the program was set up for them. Because it is

their group, they are able to have control and manage it. Giving the student a broad
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topic and allowing them to come up with a question for the rest of the class to answer
Is a smart option here. We were considering the top jobs in my class. The following

question was posted by a student: *"How can you like your job?"

Encourage Argument: Encourage the students to prove their claims with logical and
reasonable arguments. This will assist them in thinking critically by helping them
think analytically. Students will naturally learn to defend their arguments if you ask

them to give explanations or instances to support their opinions.

Give students enough time: An essential role of the teacher's responsibility to make
them think critically is involved in providing them with enough time and inspiration
to do so. Give your students the opportunity to consider the question before

responding. Allow them the time they need to organize their thoughts and words.

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.

SESSION 9 Developing a critical mindset

The aim of this session is to introduce essential critical thinking awareness. This
exercise can be used to introduce students to the concept of critical thinking. It also
introduces some of the phrases they will use in class discussions later in the course to

convey their thoughts.
Procedure

1 Send them a statement that is effective in eliciting a response as well as an opinion
supporting or opposing the statement. You may, for example, send them the

following statement:

"The internet is decreasing young people's attention and making them less clever.'
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2 Ask your students to do some independent work and think about their own
personal reactions to this statement. The learners start expressing their agreement or
disagreement with it and express their thoughts on the matter. Ask them to think
critically while attempting to explain their views and reasoning, expressing their
creative ideas freely without regard to grammar, and that their arguments should be

innovative; there should be no limitations to their ideas.

3 Next, ask them to respond with much longer and more reasoned responses, as well

as to provide a complete view based on evidence using their own vocabulary.

4 Send them this variety of suggested phrases to use. They must select the response
from the selection that best describes themselves (1-I'm not interested in this
subject. 2-1 agree. It is true. 3-1 disagree with that. It's not true. 4- I'm not sure. 5- |
agree in part but disagree in others. 6- | agree / disagree because..... 7- For a variety

of reasons, | agree / disagree, but I'd like to see more evidence.)

5 After they have selected their appropriate response, show them the following key to
the meaning of their response. If their reply corresponds to number 3 on this list, for
example, they have a strong viewpoint but must follow that up with reasoning and

proof to think critically:
1 You don't have to be interested in order to express an opinion.
2 and 3 You have a clear opinion, but it should be supported with evidence

4 and 5 are safe responses. However, critical thinkers must participate actively in the

discussion.
6 Nice. You have a good justification for your viewpoint.

7 Excellent! You have arguments for your viewpoint and would like to know more.
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Variation

Allow students a few minutes after stage 2 to work in pairs and exchange ideas with

their teammates to increase fluency.

Note: The researcher recorded an educational video and shared it with the

students on Telegram, explaining all the details and steps of the session.

SESSION 10 Describing Pictures

The aim of this session is to make our learners practice the language. This practice
includes expressing an opinion and giving a description. Shopping is an excellent
topic for English learners because it is something that everyone can do. The use of
Images with some questions adds context and enables the learners to effectively

express their opinions.
Procedure

1 Use Telegram to send your students some shopping images. Each picture should be

paired with a question that your learners have to attempt to answer.

2 Encourage your learners to express themselves freely, even with short replies,

without regard to grammar.
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e |

2. Why do you read the
labels on products ?

3 Do you like window shopping?
Why?

floor?

5. Is it difficult for you
to choose what to
buy? Why?

6. Why do you try on the
things you buy?

4. What's your favorite
department ?

Variation: Students have the chance to send other pictures accompanied with

questions in different topics such as; ride, equipment, transportation or food.

Note: The researcher recorded an educational video and shared it with the
students on Telegram, explaining all the details and steps of the session.
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Conclusion:

The researcher believes that Teens Class is the best group to use Social media.
Blogging was one of the features that attracted their enthusiasm; they composed their
own comments in groups. They were delighted and engaged in deep discussions on
Telegram and Skype. To the researcher’s surprise, students are still posting messages

and issues three months after the course has ended.

Social media has made my lessons more interesting, creative, and relevant.
Students are more motivated and fully involved because the new technology allows
them to leave comments and interact with one another. | recommend teachers use

varied social media and see how it can benefit EFL learners.
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Appendix F

List of EFL Fluency Components
Giving Opinion and Reason
Critical Questioning
Discussing Context
Making Connections Between Topics
Using different Types of Texts
Preparing Argumentation
Assessing Argumentation
High-Order Thinking
Developing Critical Mindset

Describing Pictures
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