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Abstract

Experiencing anxiety is a major obstacle for language learners, especially in productive skills. Among these, speaking
is considered to be generally the most challenging. Clearly, many students are affected by Foreign Language Speaking
Anxiety (FLSA) and this negatively affects many aspects of their language learning experience, such as group work,
speaking tests, presentations etc. Although many studies examine the causes of students' FLSA, there is a lack of focus
on individual-specific causes. This qualitative multiple case study aimed to examine the phenomenon of FLSA, and
explore the root causes of this problem, aiming at providing teachers with specific solutions to enable them to develop
more effective ways to assist their students. Three preparatory class students participated in this study. The data was
collected through the participants’ diaries, semi-structured interviews and the researcher's informal participant
observation over 6 weeks. The findings revealed that the causes of FLSA are highly personal and therefore, generally
unpredictable. While certain causes have received much attention, others are practically invisible to teachers and
therefore difficult to deal with effectively. The results emphasize the need for teachers to fully consult students before
deciding on approaches to overcome FLSA.

[This paper was published in: "EJER Congress 2023 International Eurasian Educational Research Congress
Conference Proceedings,” Ani Publishing, 2023, pp. 322-336]
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Introduction

Speaking is one of the most essential abilities in human life especially for communicating. Without

speaking, being a part of a community may not be achieved easily. Evidently, being able to speak
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is one of the main reasons why people want or required to learn a foreign language. To interact
with communities, speaking a different language necessitates at least a basic level of competency
in it.

However, as Levelt (1993) suggests, this ability is among the most challenging ones for people.
Examined as a process, speaking activity proves itself to be a complicated action for including
various capabilities. As a communicational action, speaking requires the ability to listen and
understand the interlocutor besides producing speech, which makes it even more difficult
(Widdowson, 1978). Brown and Abeywickrama (2019) mention that listening skill is an essential
part of speaking. Furthermore, Hamid and Idrus’s (2021) study revealed that the speaking and
listening anxieties are related to each other, which proves their relation even better. Undoubtfully,
to achieve verbal communication, one needs to put various language skills in use (Horwitz et al.,
1986). Taking these into account, it is possible to deduce that it can be more arduous for people

when performed in a different language.

In a language learning environment, it is evident that speaking skill is not equally easy to achieve
for everybody. While easy for some, it can be quite challenging for others, which can create a lot
of anxiety. It is common sense that anxiety, “the subjective feeling of tension, apprehension,
nervousness, and worry associated with an arousal of the autonomic nervous system” (Horwitz et
al., 1986, p. 125), is a big threat for a lot of language learners as it hinders their speaking abilities

considerably.

As the fact that students suffer from FLSA is a shared view for both students and teachers, it has
been the target of numerous studies. Most of these studies proved that anxiety has a negative effect
on speaking (Horwitz & Steinberg, 1986; Phillips, 1992; Woodrow, 2006; Subasi, 2010; He, 2013;
Suleimenova, 2013; Karagol & Basbay, 2018; Kasap & Power, 2019; Teksan et al., 2019). Besides,
knowing the reasons for FLSA has also been the aim or result of a lot of studies (Young, 1990;
Tsiplakides & Keramida, 2009; Subasi, 2010; Mak, 2011; Oztiirk & Giirbiiz, 2014; Debreli &
Demirkan, 2016; Sener, 2018; Alnahidh & Altalhab, 2020; Topgu & Bagbay, 2020; Yentiirk &

Dagdeviren Kirmizi, 2020) which revealed various answers for it. In most of these studies,

generalisations have been the main data analysis medium for detecting and grouping under certain
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titles the reasons for students FLSA. Some of the reasons for experiencing FLSA that have been

revealed by the results of these studies

are having a foreign friend (Mede and Karairmak, 2017), talking to a native speaker (\Woodrow,
2006; Mak, 2011; Yumru & Doyman, 2020; Yentiirk & Dagveren Kirmizi, 2020), feeling inferior
to peers (Tsiplakides & Keramida, 2009; Sener, 2018; Korucu Kis & Sanal, 2020; Yentiirk &
Dagdeviren Kirmizi, 2020), fear of making mistakes and humiliation (Oztiirk & Giirbiiz, 2014;
Sener, 2018; Teksan et al., 2019; Alnahidh & Altalhab, 2020; Topcgu & Basbay, 2020; Yentiirk &
Dagdeviren Kirmizi, 2020), fear of being corrected (Mak, 2011; Sener, 2018; Topgu & Bagbay,
2020) and the way of receiving feedback ( Young, 1990; Aida, 1994; Mak, 2011; Sener, 2018;
Alnahidh & Altalhab, 2020; Topcu & Basbay, 2020), perfectionist attitudes of the learners
(Gregersen & Horwitz, 2002), fear of bad pronunciation (Alnahidh & Altalhab, 2020), negative
self-evaluation and lack of self-confidence studies (Foss & Reitzel, 1986; Dalkilig, 2001; Subasi,
2010; Mak, 2011; Ansari, 2015; Tridinanti, 2018; Teksan et al., 2019; Korucu Kis & Sanal, 2020),
speaking to crowd of peers (Young, 1990; Cubukgu, 2007; Mak, 2011; Suleimenova, 2013; Pei,
2021), negative judgement of the peers (Tsiplakides & Keramida, 2009; Oztiirk & Giirbiiz, 2014;

Ansari, 2015; Topgu & Basbay, 2020), lack of practice and time for preparation (Horwitz et al.,
1986; Mak, 2011; Tosun, 2018), unwillingness to take risks (Liu & Jackson, 2008), fears related to
listening (Hamid & Idrus, 2021).

However, the biggest cause for learners to experience anxiety about a foreign language is their own
ideas regarding language learning (Young, 1991). Thus, students are the best people to define their
feelings and experiences. Regarding that, the best way to clarify the roots of the reasons of FLSA
is to consult students’ own ideas without making generalisations about those reasons by asking
them to students under ready-made titles in questionnaires. To examine the roots of those reasons,
students should be free to verbalise the problems in their own words specifically and more
importantly individually. Therefore, this qualitative multiple case study aims to examine the
students who experience FLSA and explore the exact causes of this problem with the aim of

providing clues for specific solutions.
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Method
Research Design

This is a qualitative, multiple case study examining English language learners’ FLSA by
‘comparing and contrasting’ various cases, instead of explaining a single one in detail (Heigham
& Crocker, 2009). This study took place at English preparatory class of a foundation university in
the western part of Tiirkiye. The participants of the study were 3 preparatory class students. To
have a specific and elaborative clarification for the subject matter, the study is designed as a
qualitative research (Creswell, 2013). Multiple cases serve for the examination of anxiety with its

uniqueness for individuals.
Research Participants

This study took place with the participation of one female and two male preparatory class students
at Intermediate level in the academic year 2022-2023. Case 1 is a 24 years-old male student who
will study Architecture. This is his second year at preparatory class. He studied at a private high
school prior to university. Case 2 is a 21 years-old male student who will study law. This is his first
year at preparatory class. He studied at both state and private high schools prior to university. Case
3 is a 20 years-old female student who will study law. This is her first year at preparatory class.

She studied at a state high school prior to university.
Research Instruments and Procedure

The data was collected through the participants’ diaries, semi-structured interviews and informal
participant observation during one of the three tracks of the academic year 2022-2023. The data
collection started with the initial interviews with each participant conducted in the first or the
second weeks of the 10-week track. Starting from the second week of the track, the diary entries
were collected until the end of seventh week of the track. Each participant brought their weekly
insights as either written document or voice record on every Friday. Additionally, two in-depth
interviews were conducted by the researcher with each participant individually in the third and the
sixth weeks of the study. Finally, throughout the whole process the researcher observed the students

both in and outside the class including interview times.
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Data Analysis

Data was analysed and interpreted for each case separately by following the six-phase thematic
approach of Braun and Clarke (2012), through getting familiar with every aspect of the data by
reviewing them for several times, through coding and putting the codes into theme, through
examining the themes and writing the themes for each case. At the end of the process, each case is

compared and contrasted and the results are interpreted by taking all the cases into account.
Results

Case 1

29 ¢

The themes that define the reasons for FLSA of case 1 are “fear of failure”, “the interlocutor” and
“the overuse of self-monitoring”. First of all, Case 1 is a student extremely worried about making
mistakes in English and thus, he has a fear of failure. He is generally concerned with being unable
to achieve something for this reason he is so anxious about people’s thoughts about him. The fact
reflects on his foreign language speaking experience as well. The possibility of failure makes him
feel unwilling to speak. Besides, he is both afraid of making mistakes and possibility of failing in
understanding a question addressed to him because both can make him feel humiliated and look
less smart than actually he is, in front of people. In addition to that, this student believes his FLSA
is also related to his lack of self-confidence and feeling more FLSA ruins his self-confidence more.
For this reason, he also does not like to feel inferior to his peers. His anxiety rises when he tends
to compare himself to his friends. Secondly, how close he is to the person he is in a conversation
with matters a lot to him. He feels more comfortable when he gets to talk to someone he feels close
to and that lessens the anxiety he feels. It is because he thinks the people whom he knows well may
not judge him for his mistakes. Furthermore, he believes that the people at the same level of English
with him are not a threat for him, whereas the people whose English level he assumes to be better
than his gives him the feeling of anxiety. He believes speaking English moderately is unacceptable
and for him, one has to speak faultless English. Therefore, he is more worried about talking to his
teachers and receiving feedback from them rather than he does when he shares the same
experiences with his peers. Finally, his worries make him observe himself carefully and he consults

self-monitoring more than necessary, which gives him more anxiety and thus, he gets confused. He
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cannot tolerate his mistakes and he confirms that when he does not follow his words while
speaking, he is more fluent and confident.

Case 2

The themes that define the reasons for FLSA of case 2 are “ADHD and Generalised Anxiety
Disorder” and his fear of “judgements of others”. Case 2 is a student suffering from ADHD and
Generalised Anxiety Disorder, which affects most aspects of his life especially his language
learning. These two conditions make him think very fast and he sometimes gets confused and does
not know what to say while speaking English. When he gets confused, he tends to switch back to
Turkish from time to time. Additionally, he is affected by these two conditions physically too. He
occasionally feels uneasy and has heart palpitations because of anxiety and gets more anxious about
speaking. For compensation, he consumes caffeine which he believes may help him concentrate
because he is distracted easily in any kind of activity including his English studies. As he is not
eligible to use medicine for his problems, he believes caffeine is a solution and he is nearly addicted
to it. Secondly, Case 2 is so worried about people’s ideas about him. Other people’s judgements
are a big concern for him. He even abstains from attending the classroom activities because of that.
When he makes mistakes while speaking English, he feels like he will be judged by his friends.
Related to that, pronunciation mistakes are a big problem for him because he thinks people may
laugh at him in case of a pronunciation mistake. Rather than teachers, friends may be more
judgmental for him and that may lead to humiliation. Thus, friends’ expectations make him afraid.
In addition to those, his father’s manners are anxiety provoking for Case 2. As his father is very
fluent at English, he tends to criticise Case 2 for his pronunciation and that is a big burden for him
while speaking. Related to that, he feels worried while he is speaking to his father’s foreign friends
too. He thinks his FLSA would not change even if he had a chance to rehearse his words. Instead,
she says that would raise his anxiety. Other than those, he says the presence of a foreign peer does
not make him anxious, but he does not like being observed by his peers while speaking and he is

even more nervous when he works in a big group.
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Case 3

The themes that define the reasons for FLSA of case 3 are “judgements of others” and “overuse of
self-monitoring”. Case 3’s biggest problem is fear of humiliation. In case of being teased by
somebody, she feels resentment. She believes that her peers are so cruel in their judgements so she
does not feel comfortable in communities including her peers. She feels shy and worried about
their ideas. Regarding those, she feels uncomfortable in classroom and does not want to attend
speaking activities. When she has to speak, she does it quickly and avoids people’s attention. She
does not want to be remembered by her friends. Related to that, she feels worse when she works in
bigger groups. As she fears humiliation, the presence of a foreign friend who is fluent at speaking
gives anxiety to her. Additionally, she is afraid of not understanding a question addressed to her.
Because she wants to speak perfectly, she feels shy when she does not understand a question. For
this reason, she generally prefers not to take risk of humiliation and stays silent instead, without
attending the speaking activities. As Case 3 has a bad experience about it, she is also very afraid of
being misunderstood and sees such situations as a complete frustration. Additionally, she feels
anxious about her teachers’ ideas about her, so this is another reason why she abstain from speaking
sometimes. Furthermore, Case 3 is so afraid of making mistakes and being corrected about them.
She says having correction from a peer is even more humiliating. Also, she believes she has no
problem about generating ideas and does not need time to get prepared to speak. However, her
problem is dependent on the moment she actually speaks. Another big problem she has about
speaking is overuse of self-monitoring that she tends to do because of an excessive worry about
her speaking. She says she makes good sentences in her mind, yet gets confused while saying those
because of checking on her words. Also, she judges herself harshly and thinks about negative
experiences in classroom again and again. Thinking too much about her frustrations in speaking

creates more anxiety and she starts to judge herself more and have more difficulty.
Discussion

Results of the study indicated that the participants have some common and unique causes for their

FLSA. While some of reasons of FLSA are common for the participant and parallel with the ones
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that have been revealed by a lot of studies before, some other reasons that are mentioned by the
participants are unique and unpredictable and have not been detected in the earlier studies.

b3

For case 1, the main reasons for suffering from FLSA are “fear of failure”, “the interlocutor” and
“the overuse of self-monitoring”. For case 2, the main reasons are participants’ ADHD and
Generalised Anxiety Disorder, and his fear of “judgements of others”. For case 3, the main reasons

for suffering from FLSA are “judgements of others” and “overuse of self-monitoring”.

As for common reasons, the theme “overuse of self-monitoring” was found to have an impact on
both Case 1 and Case 3. These two students observe themselves very carefully, which makes them
too careful about their words and as a result, their FLSA level raises. As Gregersen and Horwitz’s
(2002) study also showed, the perfectionist attitudes of learners create anxiety in them. These two
cases mention that they cannot tolerate mistakes and do not like having correction. They believe
mistakes may lead humiliation as the same idea has been revealed in a lot of studies (Oztiirk &
Giirbiiz, 2014; Sener, 2018; Teksan et al., 2019; Alnahidh & Altalhab, 2020; Topcu & Basbay,
2020; Yentiirk & Dagdeviren Kirmizi, 2020). Parallel to that, they do not like being corrected just
like most of other students who have been a part of such studies (Mak, 2011; Sener, 2018; Topgu
& Bagbay, 2020). However, Case 1 is more positive about being corrected by his peers, while Case
3 finds it totally humiliating. Similar to the results of various studies (Young, 1990; Aida, 1994;
Mak, 2011; Sener, 2018; Alnahidh & Altalhab, 2020; Topgu & Basbay, 2020), the way feedback
is delivered matters for students. Such worries stated above make them use self-monitoring
excessively and they both get confused while speaking. Case 1 mentions that he is more fluent
when he does not follow his words consciously and similarly, Case 3 says she gets more confused

when she checks on her words.

Secondly, the theme “judgements of others” was found to be common for both case 2 and case 3.
In their observations and their diaries, these two students clearly emphasized that they are
extremely worried about other people’s judgements about their speaking and that makes them very
anxious while speaking English. Just like the results of many studies (Tsiplakides & Keramida,
2009; Oztiirk & Giirbiiz, 2014; Ansari, 2015; Topcu & Basbay, 2020), they both believe that their

peers’ judgements can be harsh and thus they are afraid of them. Regarding that, they both dislike
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having the attention in the class while speaking, so they prefer not to attend activities. Just like the
results of Liu and Jackson’s (2008) study, these two participants are also afraid of taking risks. If
they have to attend activities, they prefer to work in smaller groups. Just like many other students
(Young, 1990; Cubukgu, 2007; Mak, 2011; Suleimenova, 2013; Pei, 2021), they find talking to
their peers threatening. For Case 2, pronunciation mistakes are a big concern just like it was found

in Alnahidh and Altalhab’s (2020) study. And finally, contrary to the results of some studies
(Horwitz et al., 1986; Mak, 2011; Tosun, 2018), these two cases do not think that lack of time to
get prepared to speak is a reason for their FLSA. To illustrate, Case 2 thinks that more time to get
prepared might be more anxiety provoking and Case 3 believes that FLSA is directly related to the
time of speech but not the time given to get prepared.

In addition to those, these three cases have their unique reasons for their FLSA as well. For case 1,
his feelings about the interlocutor bears utmost importance directing his feelings towards speaking.
For case 2, his biggest challenge that also directs his life in various other aspects is ADHD and
generalised anxiety disorder. Besides, family pressure has an effect on his FLSA. For case 3,
judging herself harshly is a point that is not shared by the other participant students. Among these
reasons, closeness to interlocutor, ADHD & generalised anxiety disorder and family pressure are
not the points that have been discussed in the previous studies about the matter, which proves the
value of consulting students’ idea to understand their FLSA because those reasons might be the
ones that the researchers may not think of. Students’ own voice is the best tool to reach those unique

and individual reasons and their lead shapes the best path to the effective solutions.
Conclusion

This current study aimed at reaching the roots of the reasons why students as individuals experience
FLSA. The data collected proves that while some of the reasons for having FLSA are common for
a lot of students, as wells as they are for the participants of this study, others are completely
personal and unpredictable. Although teachers are capable of making valid assumptions about
those reasons depending on their intuition and observation, some of those reasons which are unigue
to an individual are almost impossible to detect without direct interaction with students. It is

undeniable that catering for students’ needs well requires understanding the roots of their problems
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thoroughly, which necessitates an effective collaboration between the parties. Knowing that plenty

of students suffer from FLSA, teachers should be more sensitive about the issue and be in great
effort of figuring out the true nature of the matter by talking to their students directly. Being
influential in a lot of points such as speaking with friends, giving presentations, taking speaking
tests, attending a class activity etc., FLSA well deserves a special attention. As Pei’s (2021) study
also revealed, the close interaction between learners and teachers is the best possible medium to
lessen students’ anxiety. Teachers can help their students effectively only when they have the exact
notion of their problem. Therefore, students are the best source to lead teachers to the solutions for
their FLSA. Thus, teachers should consult students’ insight to unravel their actual problem and

solve it.

Finally, the fact that anxiety is a common problem for a lot of students and an obstacle for language
learning should be a concern for all teachers to feel the need for preventing it by taking precautions

so that they can provide a better language learning experience and motivation for their students.
Recommendations

This study highlighted the value of consulting students’ ideas for important matters regarding their
educational experience, especially about FLSA. In order not to let anxiety be an influential
stakeholder of a student’s speaking performance, teachers may like to consider talking to their
students directly about their needs and problems. Regarding that, institutions should consider the
importance of training teachers about dealing with FLSA as it is a matter affecting a lot of language
learners. As Young (1991) suggests, “helping teachers to recognise the signs of anxiety in language
learners is an important step in responding to anxiety in the classroom” (p. 429). Beating FLSA

necessitates institutions’, teachers’ and students’ proper attention and their close collaboration.

Besides, this study was realised in a foundation university with the participation of three
preparatory class students at Intermediate level in a 6-week time period. As this multiple case study
specifically focuses on the uniqueness of the reasons for FLSA, more cases at different levels may
be effective in finding out various specific reasons for experiencing FLSA. Also, as the time

constraints required a limited period of time for this study, a similar one covering more than 6-
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week period can be realised to have more insightful findings by giving the participants time to

observe themselves in various situations.
References

Aida, Y. (1994). Examination of Horwitz, Horwitz, and Cope’s construct of foreign language
anxiety: The case of students of Japanese. The Modern Language Journal, 78(2), 155-168.
https://doi.org/10.1111/j.1540-4781.1994.tb02026.x

Alnahidh, F., & Altalhab, S. (2020). The level and sources of foreign language speaking anxiety
among Saudi EFL university students. Advances in Language and Literary Studies, 11(1),
55-64. https://doi.org/10.7575/aiac.alls.v.11n.1p.55

Ansari, M. S. (2015). Speaking anxiety in ESL/EFL classrooms: A holistic approach and practical
study. International Journal of Educational Investigations, 2(4), 38-46.

Braun, V., & Clarke, V. (2012). Thematic analysis. In H. Cooper, P. M. Camic, D. L. Long, A. T.
Panter, D. Rindskopf, & K. J. Sher (Eds.), APA handbooks in psychology®. APA handbook
of research methods in psychology, Vol. 2. Research designs: Quantitative, qualitative,
neuropsychological, and biological (p. 57-71). American Psychological Association.

https://www.researchgate.net/publication/269930410_ Thematic_analysis

Brown, H. D., & Abeywickrama, P. (2019). Language assessment: Principles and classroom

practices (2nd Edition). Pearson Education ESL.

Bygate, M. (2010). Language teaching. A scheme for teacher’s education. Speaking. Oxford
University Press Espafia, S.A.

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five approaches
(3 ed.). SAGE Publications, Inc.

Cubukgu, F. (2007). Foreign language anxiety. Iranian Journal of Language Studies, 1(2), 133-
142. http://www.ijls.net/pages/volume/vollno2.html

332


https://doi.org/10.1111/j.1540-4781.1994.tb02026.x
https://doi.org/10.7575/aiac.alls.v.11n.1p.55

INTERNATIONAL

E E R EJERCongress 2023 Conference Proceedings |@
C JNC RESS

Dalkilig, N. (2001). The role of foreign language classroom anxiety in English speaking courses.

Cukurova  Universitesi  Sosyal — Bilimler — Enstitiisii  Dergisi,  8(8),  70-82.
https://dergipark.org.tr/tr/pub/cusosbil/issue/4364/59690

Debreli, E., Demirkan, S. (2016). Sources and levels of foreign language speaking anxiety of
English as a foreign language university students with regard to language proficiency and
gender. International Journal of English Language Education, 4(1), 49-62.
http://dx.doi.org/10.5296/ijele.v4i1.8715

Foss, K. A., & Reitzel, A. C. (1988). A relational model for managing second language anxiety.
TESOL Quarterly, 22(3), 437-454. https://doi.org/10.2307/3587288

Gregersen, T., & Horwitz, E. K. (2002). Language learning and perfectionism: Anxious and non-

anxious language learners’ reactions to their own oral performance. The Modern Language

Journal, 86(4), 562-570. https://doi.org/10.1111/1540-4781.00161

Hamid, T. M. H. T. A,, & Idrus, F. (2021). A correlational study of the English listening and
speaking anxiety in rural areas. English Language Teaching, 14(2), 9-19.
https://doi.org/10.5539/elt.v14n2p9

He, D. (2013). What makes learners anxious while speaking English: a comparative study of the
perceptions held by university students and teachers in China. Educational Studies, 39(3),
338-350. https://doi.org/10.1080/03055698.2013.764819

Heigham, J., & Croker, R. (2009). Qualitative research in Applied Linguistics: A practical

introduction. Palgrave Macmillan.

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The
Modern  Language Journal, 70(2), 125-132.  https://doi.org/10.1111/j.1540-
4781.1986.th05256.x

Horwitz, E. K., & Steinberg, F. S. (1986). The effect of induced anxiety on the denotative and
interpretive content of second language speech. TESOL Quarterly, 20(1), 131-136.
https://doi.org/10.2307/3586395

333


https://dergipark.org.tr/tr/pub/cusosbil/issue/4364/59690
http://dx.doi.org/10.5296/ijele.v4i1.8715
https://doi.org/10.2307/3587288
https://doi.org/10.1111/1540-4781.00161
https://doi.org/10.5539/elt.v14n2p9
https://doi.org/10.1080/03055698.2013.764819
https://doi.org/10.1111/j.1540-4781.1986.tb05256.x
https://doi.org/10.1111/j.1540-4781.1986.tb05256.x
https://doi.org/10.2307/3586395

INTERNATIONAL

E E R EJERCongress 2023 Conference Proceedings |@
C JNC RESS

Karagdl, I., & Basbay, A. (2018). The relationship among attitude, anxiety and English speaking

performance. Kuramsal Egitimbilim Dergisi [Journal of Theoretical Educational Science],
11(4), 809-821.

Kasap, S. & Power, K. M. (2019). Anxiety in the EFL speaking classrooms. The Journal of
Language Teaching and Learning, 9(2), 23-36.

Korucu Kis, S., & Sanal, F. (2020). Bridging in-class and out-of-class learning through podcast-
intertwined collaborative tasks to reduce EFL speaking anxiety among higher proficiency
learners. International Online Journal of Education and Teaching (IOJET), 7(2), 636-653.

Levelt, W. J. M. (1993). Speaking: From intention to articulation. MIT Press.

Lightbown, P. M., & Spada, N. (2017). How languages are learned 4e (Oxford handbooks for
language teachers) (4th ed.). China: Oxford University Press.

Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’ unwillingness to
communicate and foreign language anxiety. The Modern Language Journal, 92(1), 71-86.
https://doi.org/10.1111/j.1540-4781.2008.00687.x

Mak, B. (2011). An exploration of speaking-in-class anxiety with Chinese ESL learners. System,
39(2), 202-214. https://doi.org/10.1016/j.system.2011.04.002

Mede, E., & Kararrmak, O. (2017). The predictor of speaking anxiety and English self efficacy on
foreign language speaking anxiety. Journal of Teacher Education and Educators, 6(1), 117-
131.

Oztiirk, G., & Giirbiiz, N. (2014). Speaking anxiety among Turkish EFL learners: The case at a
state university. Journal of Language and Linguistic Studies, 10(1), 1-17.
https://dergipark.org.tr/tr/publ/jlis/issue/9938/122913

Pei, X. (2021). Managing foreign language classroom anxiety: A case study of interactions between
EFL students. International Online Journal of Education and Teaching. 8(4), 2190-2203.
https://search.trdizin.gov.tr/yayin/detay/487455

334


https://doi.org/10.1111/j.1540-4781.2008.00687.x
https://doi.org/10.1016/j.system.2011.04.002
https://dergipark.org.tr/tr/pub/jlls/issue/9938/122913
https://search.trdizin.gov.tr/yayin/detay/487455

j:;iwﬁhﬁ EJERCongress 2023 Conference Proceedings |@
C JNC RESS

Phillips, E. M. (1992). The effects of language anxiety on students’ oral test performance and
attitudes. The Modern Language Journal, 76(1), 14-26. https://doi.org/10.1111/j.1540-
4781.1992.tb02573.x

Subasi, G. (2010). What are the main sources of Turkish EFL students' anxiety in oral practice?.
Turkish Online Journal of Qualitative Inquiry, 1(2), 29-49.
https://dergipark.org.tr/tr/download/article-file/199704

Suleimenova, Z. (2013). Speaking anxiety in a foreign language classroom in Kazakhstan.
Procedia - Social and Behavioral Sciences, 93, 1860-1868.
https://doi.org/10.1016/j.sbspro.2013.10.131

Sener, S. (2018). Teacher trainees’ perceptions on English language speaking anxiety in foreign
language classes. Trakya University Journal of Education Faculty, 8(2), 178-194.
https://doi.org/10.24315/trkefd.303860

Teksan, K., Mutlu, H. H., & Cinpolat, E. (2019). The examination of the relationship between the
speech anxiety and speaking skill attitudes of middle school students and the opinions of

teachers on speech anxiety. Journal of Language and Linguistic Studies, 15(4), 1395-1412.

Topeu, E., & Bagbay, M. (2020). The impact of collaborative activities on EFL learners’ speaking
anxiety levels and attitudes. Cukurova Universitesi Egitim Fakultesi Dergisi, 49(2), 1184-
1210. https://search.trdizin.gov.tr/yayin/detay/424712

Tosun, B. (2018). The title of your paper: Oh no! Not ready to speak! An investigation on the major
factors of foreign language classroom anxiety and the relationship between anxiety and age.
Journal of Language and Linguistic Studies, 14(1), 230-241.

Tridinanti, G. (2018). The correlation between speaking anxiety, self-confidence, and speaking
achievement of undergraduate EFL students of private university in Palembang.
International  Journal of Education and Literacy Studies, 6(4), 35-39.
https://doi.org/10.7575/aiac.ijels.v.6n.4p.35

335


https://doi.org/10.1111/j.1540-4781.1992.tb02573.x
https://doi.org/10.1111/j.1540-4781.1992.tb02573.x
https://dergipark.org.tr/tr/download/article-file/199704
https://doi.org/10.1016/j.sbspro.2013.10.131
https://doi.org/10.24315/trkefd.303860
https://search.trdizin.gov.tr/yayin/detay/424712/
https://doi.org/10.7575/aiac.ijels.v.6n.4p.35

INTERNATIONAL

E E R EJERCongress 2023 Conference Proceedings |@
C JNC RESS

Tsiplakides, 1., & Keramida, A. (2009). Helping students overcome foreign language speaking

anxiety in the English classroom: theoretical issues and practical recommendations.
International Education Studies, 2(4). https://doi.org/10.5539/ies.v2n4p39

Widdowson, H. G. (1978). Teaching language as communication. Oxford University Press.

Woodrow, L. (2006). Anxiety and speaking English as a second language. Relc Journal, 37(3),
308-328. https://doi.org/10.1177/0033688206071315

Yentiirk, C., & Dagdeviren Kirmizi, G. (2020) Native or non-native instructors? a case study on
foreign language speaking anxiety in EFL classroom. Journal of Language and Linguistic
Studies, 16(4), 1939-1951. Doi: 10.17263/jl1s.851025

Yumru, H., & Doyman, S. (2020). An exploration of students’ perceived sources of speaking

anxiety. International Journal of Media, Culture and Literature, 6(2), 189-199.

Young, D. J. (1990). An investigation of students’ perspectives on anxiety and speaking. Foreign
Language Annals, 23(6), 539-553. https://doi.org/10.1111/j.1944-9720.1990.tb00424.x

Young, D. J. (1991). Creating a low-anxiety classroom environment: What does language anxiety
research ~ suggest? The  Modern  Language  Journal,  75(4), 426-437.
https://doi.org/10.1111/j.1540-4781.1991.tb05378.x

336


https://doi.org/10.1177/0033688206071315
https://doi.org/10.1111/j.1944-9720.1990.tb00424.x
https://doi.org/10.1111/j.1540-4781.1991.tb05378.x

