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INTRODUCTION

The fourth revolution of industrialization has enormously
influenced the education sector and needs to be dynamic and
sensible in light of the changeable requirements of employers.
Specifically, higher education institutions (HEIs) must focus
on the global labor market to offer an innovative curriculum
and attract prospective students. One of the current trends in
the higher education sector is to design interdisciplinary
degree programs. The interdisciplinary master's degree
program is relatively new in Mongolian tertiary education.
Therefore, we aimed to identify the need for a master’s degree
program in interdisciplinary studies in education from the
perspective of prospective students and also determine the
areas of studies that have been preferred in the field of
education. In this study, two online surveys and a focused-
group interview were conducted. Three hundred ten
educators were involved in the online surveys and focused-
group interviews. The research questions were created on
Google form, data was collected electronically, and focused
group interviews were conducted simultaneously. The
findings indicated that 52% of the prospective students
preferred a master’s degree program in interdisciplinary
studies in education, and a diverse combination of areas has
been demanded, in particular, education and modern
teaching methodology (26.4%); teaching and linguistics
(25.5%); education and international studies (23%) and,
teaching and psychology (19.4%). The other important
finding was that interdisciplinary studies would be able to
provide the necessary knowledge and skills that make
graduates competitive in the labor market.

Higher education institutions (HEIs) in the period of the fourth industrial revolution are supposed
to be innovative and creative to meet the demands of a changing workforce. In addition, new graduates
have faced unexpected challenges that will be solved by innovative skills that modern employers look
for in today’s graduates. Several studies have determined the set of soft skills that are needed for the
labor market. According to the QS global employer survey (2022), the skills employers deem important
in new graduate hires are communication, teamwork, problem-solving, and flexibility. Regarding this
result, HEIs should reconsider offering curriculum, programs, and delivery methods to incorporate 21st-
century skills in great demand in an ever-expanding global workplace. This article will focus on master’s
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degree programs in education and their curriculum. In Mongolian tertiary education, the number of
master's degree program students has gradually increased over the last five years of 2016-2021. There
are several reasons for the increase in students. One of the influencing factors is the “skills gap” in the
global market, and there have been mismatches between the curriculum of degree programs and
employers’ demands. Therefore, those who hold a bachelor’s degree want to upgrade their knowledge
and skills, and their first option could be to enroll in the master’s degree program in their field of study.
On the other hand, the “skills gap” is becoming a challenge in education industries worldwide. Because
of this reason, HEIs have addressed the facing challenge and have taken some actions such as
researching the labor market and employers’ demands. As a result, the HEIs have started making specific
changes in the content of the curriculum, delivering modes and organization of the training. However,
according to the recent literature on this issue, HEIs can only train graduates to address some current
and emerging challenges from a singular disciplinary source. Therefore, HEIs need to focus on
interdisciplinary studies that can provide an opportunity to obtain flexibility and creativity for
graduates.

LITERATURE REVIEW

In recent years, the environment of higher education has dramatically changed, and students are
choosing the institution to study very carefully and considering all aspects of offering courses.
Therefore, the university choice process is highly complicated for candidates (Tamtekin Aydin, 2015).
In this framework, universities must re-examine their core task (Holley, 2019): competitive curricula
and effective recruitment strategies. Several teaching development and programmatic models are
described in the literature, including multidisciplinary, trans-disciplinary, cross-disciplinary, inter-
disciplinary, and intra-disciplinary (Bishop-Williams et al., 2017; Mitchell, 2005; Park & Son, 2010). In
this article, we chose to focus on the interdisciplinary dimension in light of the master’s degree program
in education. Since academic disciplines are commonly structured, the university curriculum and faculty
are socialized to their respective disciplinary norms, and interdisciplinarity is a complex endeavor for
colleges and universities (Holley, 2017).

Interdisciplinary is solving problems and answering questions that cannot be satisfactorily
addressed using single methods and approaches. It is familiar, however; academic disciplines are
flexible and have frequently been combined to form new fields to provide better answers to emerging
questions (Bridle etal., 2013). Furthermore, societal, environmental, economic, and philosophical issues
and challenges are often so complex that it is impossible to fully understand them from a single
perspective or knowledge framework. However, multiple viewpoints can help draw from and leverage
synergistic team efforts within higher education circles to address these broad and complex issues and
challenges (James Jacob, 2015). Although no definitions of interdisciplinarity exist, this article defines
that academic disciplines are flexible and have frequently been combined to form new fields to provide
better answers to emerging questions (Bridle et al., 2013). In addition, interdisciplinarity is a means to
address challenges and problems that a single discipline cannot solve in the revolution of the fourth
industrial period.

On the other hand, there are several types of enterprise or soft skills that employers are looking
for in today's graduates, particularly communication, teamwork, problem-solving, and flexibility (QS,
2022). In this case, HEIs need to support programs and courses that can train students to obtain those
necessary skills. One of the solutions is to promote interdisciplinary programs because interdisciplinary
programs draw from two or more academic disciplines that work together to create a powerful learning
experience and emphasize integrative learning, critical thinking, and creative problem-solving.
Furthermore, higher education leaders are reorganizing their academic infrastructure to find a better
solution to compete in the rapidly changing business environment and high-tech society. Accordingly,
there is a need to draw from multiple disciplines to provide the necessary training required for many
degrees, including the postgraduate level. Degree programs in interdisciplinary studies are available at
the bachelor and doctoral levels. The multidisciplinary course is essential for the future career of
prospective students and improves the quality of education and research. Although HEIs have
understood an emerging need to design interdisciplinary courses in higher education, many seem
reluctant to encourage interdisciplinary initiatives because of their traditional perspectives. Therefore,
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the researchers have pointed out that a paradigm shift is needed to support multidisciplinary studies,
including interdisciplinary research, its pedagogy, and degree courses (James Jacob, 2015; Stember,
1991). Regarding the paradigm shift, HEIs and other stakeholders, such as employers and students, are
to foster engagement with interdisciplinary educational programs. Higher education trends are " from
disciplinary hypothesis-based research to problem-based, interdisciplinary studies" (Rudall & Espejo
2011; Rudall & Mann, 2010). Based on current higher education practices, interdisciplinary programs
refer to integrating two or more disciplines or fields of study. Furthermore, it can be implemented at a
single university or between two or more HEIs (Barry et al., 2008; Bridle et al., 2013; Grayhbill et al.,
2006; James Jacob, 2015). Evidence shows the increase in two or more discipline-based degrees over
the past 40 years. The types of degree programs vary substantially, but the list continues to grow (Brint
et al.,, 2009). There are several different interdisciplinary studies. According to James Jacob, the most
common interdisciplinary fields include organizational behavior, management, political science, public
health, international studies, international development, human resource management, history, music,
environmental studies, biomedical sciences, law, engineering, rural development, agro-physics, agro-
chemistry, and energy studies. In addition to this, a growing body of research is focusing on
interdisciplinary majors, degree programs, and innovative interdisciplinary programs among world-
class universities (James Jacob, 2015); for instance, the role of interdisciplinary programs is expanding
in the United States and across the globe (A. Scott, 2014). There are several interdisciplinary master’s
degree programs at Mongolian universities, most of which are in liberal arts. It could be related to why
liberal art schools must adapt to change; nowadays, they are gradually doing so (Bonvillian & Murphy,
2014). HEIs need to go into this adaptation as soon as possible because of the demands of the digital
society and the competition in the educational market simultaneously. In this framework, solid
empirical studies are needed to determine the benefits of interdisciplinary and disciplinary teaching
development programs to contextualize and operationalize the attributes and nature of teaching and
learning in both settings (Spelt et al., 2009).

Moreover, it should be noted that interdisciplinary programs are fruitful for students and
researchers from different backgrounds and institutions to work together on critical issues to achieve
more tangible results. Interdisciplinary research and collaboration can provide substantial benefits to
scientists, practitioners, and policymakers, and the future of research is predicted to be increasingly
interdisciplinary (Bridle et al., 2013). Recent literature on interdisciplinarity highlights interdisciplinary
research and training initiatives, best practices, and reviews (Rhoten & Parker, 2004). Therefore, HEIs
must brainstorm interdisciplinary studies and how they should be reflected in master’s degree
programs. It is more than just the issue of combining or mixing several studies and subjects. Instead, it
will be collaborative teamwork, including related stakeholders, particularly university administration,
lecturers, researchers, students, and employers.

Furthermore, there should be joint research in designing and delivering the curriculum. The
reason for highlighting teamwork is related to the features of disciplinary studies. In other words,
interdisciplinarity demands the collaboration of different subject teachers, and it may be implemented
between two or three universities. Therefore, collaboration among researchers in multiple disciplines
is the key to interdisciplinarity. The agencies responsible for research and innovation should fund
interdisciplinary research initiatives to make the collaboration real and fruitful (Lyall & Meagher, 2012).
Ten key characteristics are essential for a successful interdisciplinary team (Nancarrow et al., 2013)
such as 1) Leadership and management; 2) Communication; 3) Personal rewards, training, and
development; 4) Appropriate resources and procedures; 5) Appropriate skill mix; 6) Climate; 7)
Individual characteristics; 8) Clarity of a shared vision; 9) Quality and outcomes; and, 10) Respecting
and understanding roles. HEIs must set up a team to design and implement interdisciplinary programs
based on these characteristics. Moreover, the collaboration is not only between academics and
prospective students; administration, researchers, and other stakeholders will be part of the main
interdisciplinary activities. Furthermore, all levels of academia would benefit from interdisciplinary
programs such as cultivating ideas, concepts, and skills (Bridle et al., 2013), and it will improve group
dynamics development (Boix Mansilla & Duraisingh, 2007). However, in some instances, some
traditional attitudes and cultures have discouraged interdisciplinary studies and programs in higher
education; extensive research and practical evidence have proved that it is time to reevaluate the
conventional master's degree programs, and HEIs need to shift into interdisciplinarity.
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METHODS
Design

This study used a mixed-methods design involving collecting and analyzing quantitative and
qualitative responses from online-based surveys and focus group interviews. The questionnaires were
created online to gather prospective students’ perceptions of interdisciplinary master’s degree
programs in education and the knowledge and skills in great demand. The Google form was used to
collect data on the prospective students’ perceptions and necessary knowledge and skills in their
workplaces. The first survey consisted of 8 questions intended to investigate the participants’ academic
goals, lifelong learning, and views on the current master’s degree programs offered by Mongolian
universities. The second survey included 15 questions about knowledge, skills, and competencies to
adapt to change and diverse settings.

Participants

There were two different surveys in this research. The participants in this study (n=310) were
teachers in Mongolian secondary schools and universities and were randomly selected. Survey 1
included a total of 216 participants, and they were recruited through social media and emails. The
participants were the teachers, school principals, social workers, and psychologists who intend to do a
master’s degree in the coming five years. They participated in different levels of Mongolian educational
sectors, such as secondary schools, vocational education centers, and universities. The majority of them,
84.7%, was from public secondary schools, 9.7% was from private secondary schools, 2.8% was from
vocational education center, and another 2.8% was from universities. Survey 2 covered a total of 94
participants who were working in the education sector as teachers and expressed their needs to
improve in light of their workplace demands.

RESULTS

The questionnaires asked the participants to answer questions regarding their perceptions of
master’s degree programs. In addition, there were several open-ended questions where they could
express their views in detail. The first question clarified whether the teachers and staff in the
educational sector need to study in master’s degree programs and whether they have any plans for the
next five years. According to this question, 68% of participants plan to study for master’s degree
programs in the coming years. It has shown that those who are working educational sector need to
upgrade their knowledge and skills. Therefore, it is vital to identify if prospective students have already
chosen universities to do their master’s degree. Their answers would be essential for us to analyze what
factors influence the decisions on university choice and what they expect from universities. Several
universities in Mongolia offer master's degree programs in education. Therefore, in the next question,
we would like to find out about their choice of universities to do their master’s degree in the field of
education.

Prospective students' preference for universities

M already chosen M not chosen yet

Figure 1. Prospective Students’ university choice decision
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Based on the results, 69% of participants have yet to choose universities, so the research
participants are researching the potential HEIs and comparing their curricula. Those who intend to do
a master's degree are comparatively different from those who are choosing a bachelor's degree because
they have gained a lot of work experience and have already defined their goals and demands. In this
case, choosing a university is very important for prospective master's degree program students. From
the results, it can be predicted that they are still researching more suitable universities and comparing
their advantages. Therefore, HEIs need to re-examine their curricula and programs and approach those
who still need to make decisions. To find out what the prospective students expect from the universities,
we need to focus on factors that influence the choice of universities. According to previous studies, the
influencing factors are the importance of quality and flexibility in degree/course combinations,
accommodation availability, cost, and proximity to home (Holdsworth & Nind, 2006). In addition to this,
fourteen decisive factors have been determined. Based on their research, employability, curriculum,
academic reputation, faculty, and research environment are the most critical elements in university
choice (Ho & Hung, 2008). Therefore, our next question aimed to determine what factors influence their
decisions.

0
60% 52% o
50% 44%
40%
30%
20% 27%
. 18% 23%
10%
0%
HEI's academic Curriculum design Course co-ordination Teaching quality Study cost (tuition fees
reputation (majors, minors, (time table, online or and support materials)
specific to one insite, flexible hours )
discipline or more
diverse)

Chart 1. Influence variables in HEI selection rate

According to Chart 1, the most crucial factor in the HEI selection rate was the curriculum design
which was 52%. Regarding the curriculum design, the participants focused on more in-depth issues,
such as the majors and minor courses and whether the major is specific to only one discipline or more
diverse. Furthermore, we can see that prospective students are seeking master’s degree courses that
will be able to improve their lifelong and professional skills and knowledge because mixed or more
complex skills are needed in the labor market.

Based on the graph, the second important factor is teaching quality, which is 44% of all
participants. Teaching methods and skills are always central to the educational sector and this period.
Nowadays, the teachers delivering subjects of the master's degree course should be skillful, lifelong
learners and initiative because the prospective master's degree course students have already gained
much experience in their field, and they will expect a higher level of knowledge and skills from their
teachers. As a result of this survey, HEI's academic reputation could have been more important than
offering curriculum and delivering modes. It was the least important factor among other variables.
However, in other studies, the institution's reputation is the most decisive criterion in the students’
selection process (Walsh & Beatty, 2007). To sum up that question, participants concentrated on
curriculum design, meaning that the curriculum and its content, design, delivery, and features should
meet their demands. After the critical variables in the HEI selection have been identified, the next
question is posed by the HEIs. In other words, HEIs need to clarify what types of master’s degree courses
will be demanded and how traditional methods should be converted into modern needs.
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0
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25.0% 23.1%
20.00 19.4%
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15.0%
0
10.0% 6.5%
5.0%
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Teaching & Teaching & Education Education Educational Education
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International ~ &Technology (Teaching
education methodology)

Chart 2. Preferences on Master degree programs' specialization

In this survey, most participants were public secondary school teachers planning to earn master’s
degrees in education. The survey provided an opportunity to combine preferred courses as they wished
to study in the future. Based on the results, it was seen that 26.4% of participants preferred to focus on
education studies and teaching methodology, 25.5% chose teaching and linguistics, and 23.1% was for
education studies and international education. Accordingly, the most preferred three interdisciplinary
courses are education studies, modern teaching methods, and the issues related to international
education. Although they were not ranked in the top three courses, the participants attracted other
potential interdisciplinary approaches such as teaching and psychology, education studies, and
technology, 19.4% and 6.5%, respectively. This result proved that the modern needs and demands in
postgraduate courses are changing dramatically. Therefore, the HEIs should consider these changes
seriously when they design new courses. Regarding the needs of the prospective students, HEIs should
clarify the skills and competencies demanded in the workplace and labor market because future
students will want to upgrade their skills and knowledge in light of modern society’s requirements.
Therefore, we aimed to identify necessary knowledge, skills, and competencies in all education sectors
because most survey participants were school teachers, principals, and social workers.

Table 1. Participants’ preference on the importance of gaining knowledge, skills, and
competencies through interdisciplinary master’s degree program

Very important for Important for my

Knowledge, skills, and . . No opinion
competencies 7 job
n % n % n %

To obtain in-depth knowledge
of course content and 73 76.8 12 12.6 12 12.6
standards
To develop professional
knowledge and skills 82 86.3 6 6.3 9 95
To obtain in-depth knowledge
of modern teaching methods 82 86.3 9 95 > 53
To have the ability to use ICT a5 895 8 8.4 4 49

skills for teaching

To obtain knowledge and
understanding of teaching 63 66.3 7 7.4 24 25.3
students with special needs
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Very important for Important for my

Knowledge, skills, and . . No opinion
competencies e job
P n % n % n %

To obtain knowledge and
understanding of s.tudents 81 853 8 8.4 9 95
age and psychological
differences
To obtain knowledge and
skills to work with students 72 758 4 42 18 189

from multicultural
backgrounds

To obtain knowledge and
skills to counsel students on 82 86.3 5 5.3 6 6.3
facing problems

To obtain knowledge and
skills in curriculum design 83 87.4 8 8.4 4 4.2
and development

To obtain knowledge of

61 64.2 18 18.9 15 15.8
school management

To obtain knowledge of the
relations between education, 65 68.4 12 12.6 16 16.8
society, and economics

To obtain skills to do research

and find a solution 78 82.1 6 6.3 11 11.6

To obtain knowledge and

skills to use academic English,

which is required to publish 70 73.7 10 10.5 15 15.8
an article in international

journals

To develop lifelong learning

s 73 76.8 12 12.6 10 10.5
skills

Table 1 shows 14 preferred concepts related to the knowledge, skills, and competencies chosen
by the participants. The most demanded skills are ICT skills for teaching (89.5%), knowledge and skills
of curriculum design and development (87.4%), professional knowledge and skills (86.3%), in-depth
knowledge of modern teaching (86.3%), and knowledge and skills to counsel students who are facing
problems (86.3%). Based on the top three demanded skills and knowledge, HEIs need to reevaluate
their curriculum to determine whether their master's degree program in education has been able to
provide such knowledge and skills. The master’s degree courses in the field of education that Mongolian
universities have offered have two major specializations, in particular, education studies and
educational management. Each university's curriculum is different. However, the units in the curriculum
are tightly developed in the framework of the two significant specializations. In this framework,
students cannot simultaneously study educational psychology, ICT in education, and skills to work with
special needs students and students from multicultural backgrounds. However, in this survey, the
participants chose to study those skills and knowledge (working with special needs students for 66.3%,
multicultural students for 75.8%) through a master’s degree course in education.

The survey revealed that another vital skill that prospective master's degree course students
chose was lifelong skills which made up 76.8%. At the same time, the participants expressed their
wishes to conduct research in their field and publish results in international journals 82.1%, and 73.7%,
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respectively. To summarize those three demanded skills, school teachers had already understood that
they needed to develop themselves in workplaces during the fourth industrialization period. Another
vital aspect of preferring one university is related to career development. Students’ main goal is to be
selected by the employee in the labor market, so they want to upgrade their skills and minimize risks in
the employee selection process. In addition, the focused-group interview participants mentioned that it
would be impossible for one master's degree course to provide all of this critical knowledge and skills
for one and a half years. However, most of the survey participants were school teachers, so they had
already studied the detailed information such as subjects, the content of the curriculum, and delivery
modes of most Mongolian universities that offer master’s degree courses in the field of education.

DISCUSSION

The relevant literature on interdisciplinary programs and studies focuses on their strengths and
weaknesses from theoretical perspectives, and there is limited empirical research in this area.
Therefore, our research addressed this gap and aimed at clarifying two specific questions, (1) whether
there is a need to offer interdisciplinary master’s degree programs in education studies at Mongolian
universities and (2) which prospective students demand interdisciplinary courses. We have found a
greater need to design interdisciplinary programs, particularly master's degree programs in the field of
education, based on our research results. For example, 52% of all research participants said they would
consider whether the HEIs offer one specific discipline or are more diverse in choosing universities. In
other words, one of the primary criteria for selecting universities to earn a master’s degree program is
the curriculum that provides the necessary skills and knowledge to work in the global market.

Another important aspect is the employers’ needs and future job requirements. For example,
according to the QS survey, employers demand that new employees have more complex skills and
competencies such as communication, teamwork, problem-solving, and flexibility. To meet these
employers’ requirements, HEIs must offer a curriculum to prepare skilled people who can be flexible
and competitive in the changeable labor market. In this case, the curriculum HEIs will redesign could be
interdisciplinary. According to the research results, prospective graduate students in education
programs prefer interdisciplinary courses such as teaching and linguistics; education studies and
teaching methodology; education studies and international education; education studies and
technology; education studies and psychology. Based on these results, it has been concluded that future
students will prefer interdisciplinary master’s degree programs. Specifically, the multidisciplinary
master’s degree program in education is highly demanded by prospective students because, in this
modern period, the education sector has faced many challenges. Therefore, teachers should be well
prepared to solve them and initiate better solutions to those problems. Therefore, educators want to
study in postgraduate programs to learn the necessary knowledge and skills. Finally, an analysis of the
data suggests that interdisciplinary programs can deliver the knowledge, skills, and competencies the
modern labor market demands. More than one specific discipline is needed to obtain the current
abilities. Therefore, HEIs in Mongolia could consider these data in their master’s degree program in
education.

Limitations

The main limitation of this study is that it covers only one specific program, particularly the
master’s degree program in education. Moreover, given the nature of the research, it cannot be
concluded that all prospective students in the postgraduate program are interested in an
interdisciplinary program.

CONCLUSION

In the period of the fourth industrialization, there is increasing competition in the higher
education sector and the global labor market simultaneously. This competition has influenced students’
university choice decisions so that prospective students are paying much more attention to the curricula
offered by the HEIs to select programs HEIs offer, particularly skills, knowledge, and competencies that
will make students more flexible and creative. In the related literature, HEIs worldwide are considering
such demands and needs and have already taken some actions. One of them is to design and develop
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interdisciplinary programs at all levels of the education sector. Some universities have already started
planning and delivering multidisciplinary programs. In Mongolia, HEIs have faced similar challenges,
and two universities have been offering interdisciplinary programs at the postgraduate level. However,
while there is growing literature on interdisciplinarity in higher education, a lack of research was
observed in the interdisciplinary master’s degree programs. Therefore, we aimed to identify prospective
students' preferences for multidisciplinary master’s degree programs in education and determine what
interdisciplinary course combination is in great demand. During the research work, we have compared
the concept of interdisciplinarity from theoretical and practical perspectives. Furthermore, quantitative
and qualitative research was done to investigate prospective students’ preferences.

According to our research results, HEIs should reevaluate their curriculum and offer programs to
meet modern society’s and employers' requirements. In addition, the knowledge and skills employers
demand should be reflected in the HEIs’ curriculum. Additionally, more than offering one specific major
is needed to prepare competitive graduates in the period of Education 4.0. For example, in a master’s
degree program, general educational aspects could be combined with modern teaching methodology,
technology, psychology, and international studies because the participants preferred these
combinations in interdisciplinary courses. To sum up, it has proved that interdisciplinary master's
degree course in education has been demanded by prospective students, potential employers, and
modern society. Therefore, prospective students will choose HEIs based on the curriculum, which can
prepare a competitive workforce.

Funding and Conflicts of Interest
The authors declare no funding and conflicts of interest for this research.
REFERENCES

A. Scott, R. (2014). The meaning of liberal education. On the Horizon, 22(1), 23-34.
https://doi.org/10.1108/0TH-09-2013-0036

Barry, A., Born, G., & Weszkalnys, G. (2008). Logics of interdisciplinarity. Economy and Society, 37(1),
20-49. https://doi.org/10.1080/03085140701760841

Bishop-Williams, K. E., Roke, K., Aspenlieder, E., & Troop, M. (2017). Graduate Student Perspectives of
Interdisciplinary and Disciplinary Programming for Teaching Development. The Canadian
Journal for the Scholarship of Teaching and Learning, 8(3). https://doi.org/10.5206/cjsotl-
rcacea.2017.3.11

Boix Mansilla, Veronica., & Duraisingh, E. Dawes. (2007). Targeted Assessment of Students’
Interdisciplinary Work: An Empirically Grounded Framework Proposed. The Journal of Higher
Education, 78(2), 215-237. https://doi.org/10.1353/jhe.2007.0008

Bonvillian, G., & Murphy, R. (2014). The Liberal Arts College Adapting to Change. Routledge.
https://doi.org/10.4324 /9781315049915

Bridle, H., Vrieling, A., Cardillo, M., Araya, Y., & Hinojosa, L. (2013). Preparing for an interdisciplinary
future: A perspective from early-career researchers. Futures, 53, 22-32.
https://doi.org/10.1016/j.futures.2013.09.003

Brint, S. G., Turk-Bicakci, L., Proctor, K., & Murphy, S. P. (2009). Expanding the Social Frame of
Knowledge: Interdisciplinary, Degree-Granting Fields in American Colleges and Universities,
1975-2000. 32(2), 155-183. http://higher-
ed2000.ucr.edu/Publications/Brint%20et%20al%20(2008b).pdf

Graybill, Jessica. K., Dooling, S., Shandas, V., Withey, ]., Greve, A., & Simon, Gregory. L. (2006). A Rough
Guide to Interdisciplinarity: Graduate Student Perspectives. Bioscience, 56(9), 757-763.
www.biosciencemag.org

Ho, H., & Hung, C. (2008). Marketing mix formulation for higher education. International Journal of
Educational Management, 22(4), 328-340. https://doi.org/10.1108/09513540810875662

IJAE Page 96


https://doi.org/10.1108/OTH-09-2013-0036
https://doi.org/10.1080/03085140701760841
https://doi.org/10.5206/cjsotl-rcacea.2017.3.11
https://doi.org/10.5206/cjsotl-rcacea.2017.3.11
https://doi.org/10.1353/jhe.2007.0008
https://doi.org/10.4324/9781315049915
https://doi.org/10.1016/j.futures.2013.09.003
http://higher-ed2000.ucr.edu/Publications/Brint%20et%20al%20(2008b).pdf
http://higher-ed2000.ucr.edu/Publications/Brint%20et%20al%20(2008b).pdf
http://www.biosciencemag.org/
https://doi.org/10.1108/09513540810875662

(e |
Copyright © Oyuntsetseg Namjildorj
International Journal of Asian Education, Vol. 4, No. 2, June 2023

Holdsworth, D. K., & Nind, D. (2006). Choice Modeling New Zealand High School Seniors’ Preferences
for University Education. Journal of Marketing for Higher Education, 15(2), 81-102.
https://doi.org/10.1300/J050v15n02 04

Holley, K. A. (2017). Interdisciplinary Curriculum and Learning in Higher Education. In Oxford
Research Encyclopedia of Education. Oxford University Press.
https://doi.org/10.1093 /acrefore/9780190264093.013.138

Holley, Karri. A. (2019). Learning from Klein: Examining Current Interdisciplinary Practices within U.S
Higher Education. Issues in Interdisciplinary Studies, 37(2), 17-32.
https://files.eric.ed.gov/fulltext/E]1248670.pdf

James Jacob, W. (2015). Interdisciplinary trends in higher education. Palgrave Communications, 1(1),
15001. https://doi.org/10.1057 /palcomms.2015.1

Lyall, C., & Meagher, L. R. (2012). A Masterclass in interdisciplinarity: Research into practice in training
the next generation of interdisciplinary researchers. Futures, 44(6), 608-617.
https://doi.org/10.1016/j.futures.2012.03.011

Mitchell, P. H. (2005). What's In A Name? Journal of Professional Nursing, 21(6), 332-334.
https://doi.org/10.1016/j.profnurs.2005.10.009

Nancarrow, S. A, Booth, A, Ariss, S., Smith, T., Enderby, P., & Roots, A. (2013). Ten principles of good
interdisciplinary teamwork. Human Resources for Health, 11(1), 19.
https://doi.org/10.1186/1478-4491-11-19

Park, ].-Y., & Son, J.-B. (2010). Transitioning toward Transdisciplinary Learning in a Multidisciplinary
Environment. International Journal of Pedagogies and Learning, 6(1), 82-93.
https://doi.org/10.5172/ijpl.6.1.82

QS. (2022). What do employers want from today’s graduates? Insights from the 2022 QS Global Employer
Survey. http://hdl.voced.edu.au/10707/633363

Rhoten, D., & Parker, A. (2004). Risks and Rewards of an Interdisciplinary Research Path. Science,
306(5704), 2046-2046. https://doi.org/10.1126/science.1103628

Rudall, B. H,, & Espejo, R. (2011). Research and development: current impact and future potential.
Kybernetes, 40(3/4), 581-584. https://doi.org/10.1108/03684921111156651

Rudall, B. H., & Mann, C.]. H. (2010). Perceptions of interdisciplinary research and developments.
Kybernetes, 39(7), 1093-1096. https://doi.org/10.1108/03684921011062700

Spelt, E. ]. H,, Biemans, H. J. A, Tobi, H., Luning, P. A., & Mulder, M. (2009). Teaching and Learning in
Interdisciplinary Higher Education: A Systematic Review. Educational Psychology Review,
21(4), 365-378. https://doi.org/10.1007/s10648-009-9113-z

Stember, M. (1991). Advancing the social sciences through the interdisciplinary enterprise. The Social
Science Journal, 28(1), 1-14. https://doi.org/10.1016/0362-3319(91)90040-B

Tamtekin Aydin, O. (2015). University Choice Process: A Literature Review on Models and Factors
Affecting the Process. Yuksekogretim Dergisi, 5(2), 103-111.
https://doi.org/10.2399 /y0d.15.008

Walsh, G., & Beatty, S. E. (2007). Customer-based corporate reputation of a service firm: scale
development and validation. Journal of the Academy of Marketing Science, 35(1), 127-143.
https://doi.org/10.1007/s11747-007-0015-7

IJAE Page 97


https://doi.org/10.1300/J050v15n02_04
https://doi.org/10.1093/acrefore/9780190264093.013.138
https://files.eric.ed.gov/fulltext/EJ1248670.pdf
https://doi.org/10.1057/palcomms.2015.1
https://doi.org/10.1016/j.futures.2012.03.011
https://doi.org/10.1016/j.profnurs.2005.10.009
https://doi.org/10.1186/1478-4491-11-19
https://doi.org/10.5172/ijpl.6.1.82
http://hdl.voced.edu.au/10707/633363
https://doi.org/10.1126/science.1103628
https://doi.org/10.1108/03684921111156651
https://doi.org/10.1108/03684921011062700
https://doi.org/10.1007/s10648-009-9113-z
https://doi.org/10.1016/0362-3319(91)90040-B
https://doi.org/10.2399/yod.15.008
https://doi.org/10.1007/s11747-007-0015-7

